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Abstract 

Montessori education is known as peace education. Normalization is one of the most 

significant concepts within Montessori education and which herself identifies as the “most 

important result.”  The purpose of this study is to find out when and how precisely this 

Montessori theory of Normalization occurs in deviated children between zero and six years 

old; to precisely identify the timing, steps, and circumstances of Normalization, and secondly 

to examine the possibility of the normalized state of children to lead to peace in society. A 

total of 48 online survey responses were received from around the world. Twenty-one of the 

participants completed the open-response sections of the survey, and the analysis was 

primarily conducted based on these total responses. Results from teachers showed that 

Normalization begins with children’s spontaneous choice of work and comes with a solid and 

certain length of concentration. After they finished the work, peacefulness appeared in each 

child. The children experience this Normalization repeatedly and it manifests either as 

permanently or semi-permanent. This study centers on Normalization as a potential powerful 

tool for social change since this state is directly linked to concomitant individual and 

community peacefulness which can certainly spill beyond the classroom walls into general 

society. Furthermore, this study identifies the importance of analyzing the permanence of the 

state of Normalization since knowing the conditions for and causes of this permanence is key 

to both replication in experiments and its potential as an effective means for long lasting 

social change.   

Keywords: concentration; Normalization; Montessori education; Montessori peace education; 

peace education; education for peace; peacefulness; respect; social change 
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Literature Review 

UNESCO 

 
After World War II (WWII), the United Nations Educational, Scientific and Cultural 

Organization (UNESCO) was first convened in London in 1945 and currently its 

headquarters reside in Paris, France. Their aim is that the world never repeats the catastrophe 

of the wars as their international website posts https://www.unesco.org/en/brief (UNESCO, 

2021).  Through education, this institution attains peace, eradicates poverty, and drives the 

SDGs (Sustainable Development Goals) cooperatively with the world’s 195 nations (2021). 

Part of the preamble of the UNESCO’s Constitution states:  

That since wars begin in the minds of men, it is in the minds of men that the defenses 

of peace must be constructed ~ the peace must therefore be founded, if it is not to fail, 

upon the intellectual and moral solidarity of mankind. (2021) 

Fostering a peaceful society relies on people’s consciousness of peace. To have a mind of 

peace in each person, education is necessary. 

This literature review examines Peace Education mainly from the period after WWII 

to this day; the current “deviation,” which means “behaviour commonly seen in children that 

is the result of some obstacle to normal development” (AMI, 2021) around the world, and the 

effectiveness of one specific component of Montessori education, referred to as 

Normalization to be a contributor to this peaceful mindset.  

Peace Education around the world: disseminated from Europe and the US 

 
 Murakami (2009), a professor at Kyoto Kyoiku University who earned his degree in 

Peace Education from Bradford University in Britain, writes that Peace education in western 

countries was influenced by peace research and study and systemized in Northern Europe and 

the United States (US) since the 1950s.  Maria Montessori published in 1949 Education and 

Peace to provide an unprecedented pedagogy for peace. And, she was nominated for three 
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consecutive years for the Nobel Peace Prize from 1949 to 1951 (The Nobel Prize, 2022). One 

of the earliest examples of the establishment of the field of peace studies is found at the 

University of Michigan which launched their International Institute for Peace and Conflict 

Research in 1959. Also in 1959, the Peace Research Institute Oslo (PRIO) was organized in 

Norway, (2009). In the 1960s, despite military aggression in Vietnam and given nuclear 

weapon development, peace educators and demonstrators in the US promoted for a future 

society where war would be eliminated and replaced with a special focus on social justice and 

directed emphasis on future peace. US domestic events, such as antiwar movements, 

boycotts, and students' protests occurred throughout the country in the 1960s (Stomfay-Stitz, 

2008).  

 Additional organizations, research projects and educational initiatives continued to 

promote the importance of peace and the work needed to maintain it. For example, The 

International Peace Research Association (IPRA) was established as a global network in 

1964 to accelerate peace research on various fields such as the cause of war, peace 

conditions, and violent situations (Murakami, 2009, p. 31). In the 1970s, educators in western 

countries accepted the general definition of peace that includes “the absence of structural 

violence,” not only the absence of wars (p. 32). As a result, the curricula of peace education 

also covered topics such as poverty, racism, social equality, environmental destruction, along 

with wars and terrorism (Murakami, 2009). In 1968, American educators and peace 

organizations took strong leadership due to the national situation, including the Vietnam war, 

the mourning of Martin Luther King Jr., and the violence in the entire country (Stomfay-Stitz, 

2008). In 1972, the Peace Education Committee (PEC) was established by IPRA, to aim for a 

more effective and expanded peace education internationally. It acted to pursue several goals 

such as peace education meetings, lectures, and the creation of teaching materials (Murakami, 

2009).  
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Further research initiatives continued with international collaboration such as that of 

the first leader of the PEC, the German Christoph Wulf who focused on how to provide peace 

education. Subsequent PEC leaders include Ian Harris who, from his firsthand inner city 

experience of school and multiracial violence promoted university research such as the 

University of Wisconsin’s Peace Research center. Harris also went on to establish a Special 

Interest Group (SIG) within the well-established American Educational Research Association 

(AERA), naming it Peace Education which focuses on violent incidents in schools in 

American society. The ninth leader of PEC, Naresh Dadhich held international conferences in 

2001 and 2004 to introduce peace education to India (Murakami, 2009). In the US, Robert 

Muller Schools, Montessori schools, and public schools in the entire nation integrated peace 

education as great models (Stomfay-Stitz, 2008). Robert Muller schools were for the aim of 

new generation to create peace, and established by Dr. Robert Muller who was a former 

assistant Secretary-General of the United Nations and received UNESCO Peace Education 

Prize in 1989 for his “World Core Curriculum” for schools (“Robert Muller”, n.d.). 

Betty A. Reardon, a Columbia University Teachers College director, is considered 

today one of the leading educators for peace education. She stated that transforming “a 

culture of violence” is possible through education, and education is the best hope (Reardon, 

2005, p. III). For that purpose, her contribution to peace education was based on the Hague 

Agenda by the Hague Appeal for Peace conference in 1999. The Hague Agenda successfully 

provided workshops for facilitators, online curriculums, and teaching materials for the public 

(Reardon, 2005).  This peace campaign accelerated peace education and research from 

“Comprehensive Peace Education” and has contributed to UNESCO’s “culture of peace” 

program. Through Columbia University’s peace education program, in 1982, International 

Institute on Peace Education (IIPE) started to dedicate peace. Since it was first held in Tokyo 

in 1996, annual IIPE conferences have been held in countries other than the US. Participants 
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had chances to learn the actual matters of peace, and instructive approaches in education had 

a role in spreading peace education practice to all regions of the world (Murakami, 2009). In 

2000, the European Peace Education network (EURED) started with cooperation with 

European countries to encourage teachers’ education as peace educators and college-level 

peace research to manage the implementation of peace education in Europe (Winterstiner, 

2004).  Thus, new proposals and ideas have been formed in Europe and the US.   

The recent findings and approaches show that wars are not the only cause of an 

unpeaceful and turbulent world. Many other incidents in society interfere with realizing peace 

in the world. These records of carrying out peace education in the world have shown that 

researchers and educators have always tried to give the best peace education possible in their 

time. In the past 70 years, peace education was occasionally renewed in theory and practice 

by devoted researchers and educators. However, understanding peace education and to what 

extent to carry it out in each country would differ. Wintersteiner (2004) claimed, “it goes 

without saying that peace education, despite its claim to be international, is the product of 

specific historically contingent cultural and sociopolitical conditions that vary from country 

to country” (p. 90). As an example of peace education in an Asian country, the following 

section chronicles the development of peace education practice in Japan. 

Peace Education in Japan 

 
Former American President Barack Obama referred to human “capability” and its 

“contradictory” application in his speech in Hiroshima on May 27, 2016:   

There are many sites around the world that chronicle this war -- memorials that   

           tell stories of courage and heroism; graves and empty camps that echo of  

           unspeakable depravity.  Yet in the image of a mushroom cloud that rose into  

           these skies, we are most starkly reminded of humanity’s core contradiction;  

           how the very spark that marks us as a species -- our thoughts, our imagination,  
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           our language, our tool-making, our ability to set ourselves apart from nature and  

           bend it to our will -- those very things also give us the capacity for unmatched  

           destruction. (Obama, 2016) 

 Extraordinary human abilities were used in the wrong direction. As a result of their 

misuse, after the Pearl Harbor attack in 1941 by the Japanese, Japan experienced widely 

indiscriminate aerial bombings on 49 cities from the north to south such as Hokkaido, 

Tokyo, Osaka, Kyoto, and Fukuoka by the US military. In 1945, two atomic bombs were 

dropped on Hiroshima and Nagasaki, and there was a ground war in Okinawa also in the 

same year. The number of civilian deaths from these collective attacks estimated at least 

410,000 (Honkawa, 2015). Due to these experiences, peace education in Japan has focused 

more on learning about and remembering WWII (Murakami, 2009) rather than on 

establishing human  capabilities in the correct direction to increase peace in the world.  

Japan was virtually under the occupation of Allied Forces, mainly the US for seven 

years from 1945 to 1952 (Sakakibara, 2017), while Douglas MacArthur, the American 

supreme commander, controlled the Japanese government and indirectly made the country 

democratize (Kageyama, 2015). During this time, restrictions on the dissemination in the 

press of the war causalities were enforced by the General Headquarters (GHQ) of Allied 

Forces. Known as SCAPIN-33, this press code commanded the Japanese press to leverage 

control over the freedom of speech of the media coverage concerning the damage of WWII to 

Japan. This silencing of the truth was for newspapers and individual letters 

(Nihonshijiten.com, 2019). Given this past, it is understandable that the motivation of the first 

wave of peace education in Japan was merely to tell history.  

 Nishio (2011), a professor at Tsuru University in Japan who specializes in peace 

education mentions that in 1951, Japan signed the San Francisco Peace Treaty which ended 

the occupation by the Allied Forces. The nation gained independence and joined UNESCO 
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the same year (UNESCO, 2021). The press code had its rescission by GHQ in 1952. After 

the silence in Japanese society, the damage of the atomic bombing gradually became 

apparent. There are records of peace education being conducted from 1971 to today 

(Nishio, 2011). The main aim was to form a peaceful attitude by teaching the catastrophic 

war experience. It has been an essential staple of peace education in Japan after WWII 

(Murakami, 2009). Langager (2009), who researched war and peace in history education, 

argued that Japanese history education had been “unavoidably fact-oriented” and weak on 

developing skills of critical thinking (p. 124).  Thus, we can see that following the 

deployments of nuclear weapons in Japan, peace education had been more emphasized the 

horrors of past experiences and not prevention. 

 Some peace organizations were established in Hiroshima and created peace teaching 

materials, original teaching curricula, and school field trips to learn about the wars. As a 

UNESCO collaborator, one Japanese middle school carried out a theme of “Atomic bomb 

and Peace,” to which Hiroshima could relate. The curriculum included visiting a bombing 

museum, movies, lectures, discussions, and feedback. Nagasaki also formed peace groups 

that assigned a year-round school curriculum and published war records and books for 

children. In Okinawa, given the experience of the ground war and the regional problems 

associated with the prolonged stay of the US military base and the subsequent reversion of 

the region to mainland Japan, schools created several “Anti-war Days” as annual events 

(Nishio, 2011). Starting from these heavily war-affected cities, peace education had spread 

to the entire nation. However, teaching young children passionately in an indirect but 

exposed manner about the war experiences through pictures, movies, miniatures, and talks 

by bomb victims did, in some cities result in cases of secondary trauma which manifests in 

flashbacks, nightmares, and anxiety. Considering peace education based on children’s 

developmental stages is essential. Muramoto (2014), a professor at Ritsumeikan University 
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specializing in clinical psychology and peace education, describes through the peace 

program at Ritsumeikan University, some researchers have tried a peace program called 

Healing the Wounds of History (HWH) to avoid producing traumatic conditions to children 

following peace education. 

  Thus, Japanese peace education had been mainly reflecting on the past wars, first to 

have an anti-war theory, then to come to a mindset of peacemaking. However, in the 20th 

century, a “sad and horrified peace education” is shifting to “a peace education that can have 

a sense of accomplishment towards peacemaking” (Nishio, 2011, p. 87). This new approach 

comprehensively includes human rights and responsibility, poverty, and future problems of 

humans as part of peace education (2011). Although Japan had already participated in 

UNESCO in 1951, understanding and practicing peace education considering a global view 

only started recently in the 2000s. 

Deviation in the World 

 
When institutions, research centers, international organizations, countries, and even 

individuals, such as Mahatma Gandhi promote peace education it is done with the 

assumption that we want children and adults to lean into understanding, believing in, and 

acknowledging peace as a desirable and universal objective. Montessori, though herself a 

strong proponent of peace education as mentioned above, dedicated a great deal of energy 

to what we could call “unpeaceful behavior” as a means to understand how to eventually 

promote and produce peaceful interactions and especially by not forcing it. In other words, 

not only did she believe that educating for peace1 began with the very young, but those 

specific learning environments can promote peaceful places. She spent an extensive amount 

of time observing children understand how and why they behaved or misbehaved in the 

 
1 Montessori did not create a methodology or curriculum named, “peace education.” Her way of children’s 

education results from extensive observational work, and she refers to it as educating for peace. 
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ways that they did. Many of her observations informed her method that she subsequently 

developed. For example, that young children prefer and have more success when doing life 

skill activities, known as the Practical Life activities2 by themselves instead of with other 

children or even an adult. Likewise, she observed that elementary age children are more 

compliant when the rules are openly stated and generated  by the children themselves given 

their sensitivity to justice at this period than if only given by the teacher. Dr. Montessori 

spent a great deal of time observing and analyzing misbehaviors and the transition from 

misbehavior to a conforming or positive behavior. Though her terms may appear outdated 

today, she wrote about these instances in terms of Deviations and Normalization. 

The Montessori concepts of Deviation and Normalization were brought up again 

during her lectures in London, recently published as The 1946 London Lectures (2016) which 

were originally given live in Italian near the end of her career. Deviation for Montessori 

means “Behavior commonly seen in children that is the result of some obstacle to normal 

development. Such behavior may be commonly understood as negative (a timid child, a 

destructive child, etc.) or positive (a passive, quiet child).” (AMI, 2021). As Zener (2016) 

reminds contemporary readers, the term “ deviation” implies in Italian the word, ‘detour’, 

thus, not a straight path of development.  

For Montessori, a deviation is not the children’s fault. It happens in the age between 

zero and three by being in an inappropriate and unprepared environment in their daily life 

in society. Children who suffer from deviation are not ready to learn (Montessori, 2016). 

According to Montessori, on the contrary, they grow up to have a tendency to commit 

crimes (Montessori, 2007). Except for those with congenital conditions, Normalization can 

 
2 Practical Life activities are the practice of daily life activities grounded in the  Montessori principles of order, 

coordination, concentration, independence, and self-esteem. 



NORMALIZATION AND ITS RELATION TO PEACE EDUCATION  

 
12 

help these children and prevent severe problems from occurring in their society (2007). 

Normalization as a healing process will be explained in the following chapter.  

Although wars can be a devastating result of deviation, several other forms of 

violence could lead to conflicts. When deviated children commit crimes when they grow 

older as Montessori mentioned, and if they increase or remain in the detoured condition, it 

affects the current world unpeacefully. The problems and crimes could only be a few steps 

away from war. There are some examples of world-wide facts of deviation in society. 

According to the Peace Index 2021, recorded contemporary global issues include 

14,871 violent demonstrations, protests, and riots worldwide. In the document Behind the 

numbers: ending school violence and bullying of 2019, preventing serious harm from 

violent crime is a great concern for more than 60% of people worldwide. The anxiety rate 

rose by 10% worldwide (UNESCO, 2021). According to UNESCO (2021), between 2002 

and 2017, out of 71 nations, 34 had the same or increased experiences of school bullying. 

For example, in the US, the bullying rate is one out of every five students, or 20.2% 

(National Center for Educational Statistics, 2019). Each year, there are about 41,000-gun 

victims in the US, which equates to approximately 110 deaths by gun violence per day 

(Giffords, 2022). “America has the weakest gun laws and the most guns.”  (2022).  

 While direct violence and/or harm disrupt peace, mental health and other 

neuropsychological conditions also contribute to unpeaceful environments.  According to 

Sakazume (2009), a professor at Waseda University who primarily researches 

developmental neuropsychology reminds us that in Japan, children with attention deficit 

hyperactivity disorder (ADHD), learning disability (LD), autism, developmental coordination 

disorder have considerably increased in regular classes. In classes for students with special 

needs in elementary and middle schools, student numbers have drastically increased, from 

66,162 in 1996 to 104,544 in 2006. Students are struggling in school and this translates into a 
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challenging transition into society. The ministry of education in Japan commented that “the 

increase of heinous juvenile delinquency and issues of students’ academic ability level are  

of serious concern. Current education has faced class disruption, including bullying, 

truancy, and dropouts” (MEXT, n.d.).” These current issues and statistics provide evidence 

that Japan, like many other places in the world is facing a tremendous increase in deviation. 

 When observing children, Dr. Montessori analyzes predominately three 

characteristics: bad traits, good traits, and superior traits (Montessori, 2007). Deviation 

means “behavior commonly seen in children that results from some obstacle to normal 

development. Such behavior may be commonly understood as negative (a timid child, a 

destructive child, etc.) or positive (a passive, quiet child)” (AMI, 2021). Zener (2016) points 

out a deviation as “a defense created when development cannot proceed in a normal way” (p. 

5).  

Normalization 

 

Dr. Montessori compiled years of her educational and observational work worldwide 

and found that “Normalization is the single most important result of our work” (Montessori, 

1946, p. 204). She emphasized not trying to “fix” the deviation but rather to prepare the 

appropriate environment as an indirect treatment for children who are not on the natural 

growth path (Montessori, 2016). In other words, she advocated helping the child remedy their 

own deviations due to the potential and the power that the young child possesses. Some 

children follow their natural development path, but children who deviate before three years 

old (Montessori, 2016) can get normalized between three and six (Montessori, 2007). This 

“self -fixing” as we may refer to it, is what Montessori calls, Normalization, a direct process 

the child experiences. Normalization is “the term Montessori used to refer to children who 

are able to concentrate and work freely in the Montessori environment, exercising self-
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discipline and peace. It is [in] no way meant to suggest that children who are not able to do 

this are not normal” (sic, NAMC, n.d., p. 1).  

This section explains the Normalization process and then, describes a normalized 

state that previously deviated children experienced. The essential component for children to 

be normalized is a carefully prepared environment that includes work opportunities and the 

freedom to choose work (Montessori, 2007). A child’s readiness to be Normalized is 

explained as follows: “The essential key is that the activity call to the inner urges of the child 

to self-construct through his own efforts” (O’Shaughnessy, 2016, p. 58). The moment a child 

spontaneously finds a work interesting to them, Normalization suddenly happens 

(Montessori, 2007). In other words, in the freedom with children’s inner guides of 

themselves, they have the ability to choose work “just above their current level of 

competence” and help their own development (Lillard, 2017,  p. 117). Their great 

concentration and repetition of the same work make all psychological and natural functions 

harmonious. Day by day, each child starts concentrating, leading to goodwill in the classroom 

(Montessori, 2016). Montessori (2007) said about the three types of children, good, bad, and 

superior, that “all these characteristics disappeared at once, as soon as a child became 

interested in work that attracted his attention… and only one type of child appeared” (p. 166) 

which is the condition of Normalization. She also describes the essential process of 

Normalization: the relation of the mind and hand while a child concentrates on the attractive 

work. She points out, “The human individual is a unity and constructs a unity, when the hand 

is working and the mind is guiding it” (Montessori, 2007, p. 167). 

When the child’s mind and hand are in harmony, their individuality functions in 

coordination. The process of activities was summed up as the repetition of a cycle with three 

steps that lead to Normalization; 1. preparation for an activity, 2. an activity, and 3. rest. 

“Rest” means “the general feeling of satisfaction and well-being” and “at this point, some 
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inner formation or integration of the person takes place” (Zener, 2016, p. 2). After her careful 

worldwide observatory examination, Dr. Montessori described the normalized children as 

calm, joyful, serene, definite, precise, careful, serious, unafraid, and most importantly, 

spontaneously disciplined (2007). AMI also depicts Normalization as “a love of work, 

attachment to reality, and a love of silence and working alone” (2021). Contemporary 

research (Lloyd, 2008) suggests that Normalization strikingly corresponds to self-regulation 

(Lloyd, 2008). Whether today we call it self-regulation or Normalization for Montessorians, 

these outcomes are the children’s true nature. Montessori (2007) concluded, “this discipline 

in freedom seemed to solve a problem which had been insoluble. The solution was: to obtain 

discipline, give freedom” (p. 167).  

As for the condition of being normalized, Montessori (1966) defined it as a child’s 

normal state with a natural path of development, and a state converted to this natural and 

normal state. O’Shaughnessy (2016) also explains, “the necessary conditions must be present, 

and when they are we see the child brought back to the normal path of development. It is a 

healing process, a process that restores optimal conditions for natural development to occur” 

(p. 58). This does look like a miracle, as many of Montessori’s contemporaries described the 

process.  Frierson3 (2021) also discusses this miracle like process of Normalization in terms 

of the moral philosophy of Montessori. His analysis categorizes it into three categories, 

developing characters, respecting others, and integrating social solidarity. He mentions that 

Montessori’s claim is empirical and recently further supported by Lillard (2007), but even 

further supportive research is necessary (2021). When these children turn to this normalized 

condition, they are ready to learn, unlike in deviated states (Montessori, 2016). “Actually, the 

normal child is one who is precociously intelligent, who has learned to overcome himself and 

 
3 His work is insightful and should be taken into consideration when thinking of Normalization in terms of 

individual moral development. (Frierson, 2021) 
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to live in peace, and who prefers a disciplined task to futile idleness” (Montessori, 1966, p. 

148). Normalized children are not only characterized as sophisticated and well-disciplined, 

but they also instinctively aim to “live in peace” in their community with their natural and 

normal state.  

 

Connections to Montessori 

 

Definition of Montessori Peace Education 
 

Dr. Maria Montessori was nominated for the Nobel Peace Prize three times from 1949 

to 1951 (AMI, n.d.), and Montessori education is globally recognized as peace education for 

its unique approach to early childhood education, which is to develop “internal self-

discipline” that is essential for sustaining peace in children (Duckworth, 2008, p. 3). Lloyd 

(2008) concluded in her research that self-regulation could be taught through Normalization 

in a Montessori classroom. For human beings to always remain in a state of peace, learning 

how to control oneself to follow their natural growth path at a young age could be most 

valuable and successful.  

Montessori found that “what is generally meant by the word peace is the cessation of 

war. But this negative concept is not an adequate description of genuine peace.” (1949, p. 6). 

Therefore, the foundation of Montessori education for peace does not focus on preventing 

wars. For example, Shimada (2016), one of the heads of the Japan Montessori Association, 

describes the organization’s future aspirations for peace education by comparing 

Montessori’s education for peace to Hiroshima’s conventional peace education. Montessori 

aimed to contribute to future peace in society by fostering children’s inner peace. In contrast, 

Hiroshima’s peace education focused on learning about the catastrophe of atomic bombs to 

avoid future tragedy (p. 1). The absence of war would not promise to create an ideal peaceful 

world. Rather, Montessori said that to obtain peace in the future, the key is to educate 
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children who grow up loving peace which is indispensable. This is more complex than and 

different from the ordinary definition of “education” (Montessori, 1949, chap. 6). Montessori 

explained that “education is the best weapon for peace” at the Sixth International Montessori 

Congress in Copenhagen in 1937 (Montessori, 1949, chap. 3). However, the most 

considerable question might be how to carry out this education for peace Dr. Montessori 

envisioned. In her book Education and Peace (Montessori, 1949), she discussed the necessity 

of Normalization as a process when educating children for peace. Normalization is the main 

component of Montessori education for peace (p. 204).  

Normalization as a Part of Education for Peace 

 
A number of anecdotes can help to illustrate the meaning and value of Normalization in 

educating for peace. After an earthquake in Italy, for example, 60 children who had lost their 

parents were gathered in an orphanage. They were indeed challenging to care for, but after a 

few months of exposure to a Montessori-style classroom environment, especially the exercise 

of Practical Life, they felt happy enough to skip around and set tables themselves for a meal 

outside (Montessori, 2007, p. 172). In San Francisco, at the World Fair for the opening of the 

Panama Canal, a caretaker with a key was late for the day for a glass wall Montessori 

classroom display. While the audience waited, it was the Montessori-educated children who 

managed to get inside by improvising ideas (Montessori, 2007, p. 171). These instances do 

look like miracles, but are, in fact, examples of what normalized children are capable of. 

When there is an opportunity for children to act freely in accordance with their inner 

tendency in a properly prepared environment, they gradually start to focus on their work; 

Normalization begins to happen. In this condition, they achieve concentration and self-

regulation and then keep repeating their work independently. It looks like each child in a 

Montessori classroom is learning independently. And who is teaching these children might be 

hard to tell. For the children’s natural growth, “the environment is the best teacher,” not the 
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adults (Montessori, 1949, chap. 7). The child says, “Help me to do it alone” to the caretakers 

(Montessori, 1948, p. 67). Children have the urge to learn on their own. Therefore, what is 

absolutely necessary is a sufficiently prepared classroom environment. When they started 

learning independently in this environment, all the undesirable behaviors of children had 

disappeared through constructive activities, and harmony was achieved; this phenomenon 

was seen in children of all races and social backgrounds (Montessori, 1949, chap. 7). 

Through Normalization, children create calmness and peacefulness within themselves and 

become friendly and sociable in Montessori classrooms, no matter what type of background 

they have in the beginning. Research from around the world has shown the beneficial effects 

of this Normalization phenomenon in a successful adaptation of Montessori education, 

meaning education for peace (Lillard, 2018,  Sagara, 2009). 

Examples of Montessori Education for Peace in Research from Around the World 

 
Lillard (2017, 2018) concluded in her quantitative longitudinal study at magnet 

schools in the US that Montessori education equalized and elevated children’s skills socially 

and academically independent of their background in terms of family income, gender, and 

ethnicity. Lillard (2018) described her understanding of Montessori style  as follows:  

When a child is free in this environment that is set up for them, that it’s made to   

correspond to their needs, peace is naturally manifested, it’s not something that we  

go, and we teach them some external curriculum… when a classroom is running well,  

peace emerges naturally. (2018, 55:03) 

Montessori education is a type of education that could equally and effectively be given to any 

child and does not depend on what background children have. Most significantly, each of 

them learns on their own through Normalization and obtains peace naturally.   

Dr. Atsuko Sagara, who studied in Paris and was one of the most acknowledged and 

leading Montessorians in Japan, collected data from 1,000 Montessori preschool graduates in 
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Japan from 1999 to 2009 (Sagara, 2009). One astonishing finding was that some graduates 

started to act as leaders from around 4th grade in the traditional elementary school setting. She 

also found that, surprisingly, they had acquired many common characteristics as they grew 

up. For instance, they all have the ability to think logically, look ahead, plan well, and act 

with flexibility, morality, and politeness. To better understand her findings, she consulted a 

neurologist. He explained that these characteristics were caused by a fully working prefrontal 

area of the brain.  Sagara also confirmed this neurological impact of Montessori education 

through further research. The moment children experienced the "Aha! moment” while 

working, dopamine secretion happens in the brain. What dopamine extracts is a pleasant 

feeling in children.  

Children experiencing this pleasant feeling of the first Aha! Moment is a starting 

point of Normalization; their brains keep wanting to experience the special feeling again and 

again until they master the work. This process builds new neural circuits and enhances 

synapses. Now children choose their work to seek the pleasant feeling. They are calm, 

peaceful, and harmonious with others during and after the repetition of work; after this 

normalization happens. This development makes a tremendous impact on their growth in the 

future. It leads to building prosperous relationships with others, the ability to overcome 

difficulties, and a way of life that creates peace (Sagara, 2009). Sagara successfully 

demonstrated the neuro-chemical impact of Normalization on the pre-school-aged brain.  

Dr. Diamond also produced results in her lab of Developmental Cognitive 

Neuroscience that the strong connection between early cognitive development and brain 

function was demonstrated that “very simple changes that parents or teachers could 

implement enable children to demonstrate understandings and abilities they had been thought 

not to possess (Diamond, n.d.)” such as in terms of cognitive flexibility, creative problem 
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solving, working memory, self-control, self- discipline, and selective attention (Diamond, 

n.d.)”.  

Yoko Sasaki, one of the staff at Shirayuri Montessori Preschool in Japan, gave actual 

classroom research examples of children creating happiness and peacefulness (Sasaki, 2016). 

During her research, she focused on finding out “what is peace for children?” In her 

qualitative study, she successively observed several cases when children felt at peace in her 

classroom. When one child overcame a difficulty by repeating the work, he verbally reported 

and expressed the details of the process and the joy of achievement.  What Sasaki observed 

was a “mind of peace” in him. In general, while one child started concentrating on his work, 

Sasaki experienced and felt the calmness in the classroom. Another time, the children felt 

happiness, satisfaction, and peace when they decided to share one watermelon with everyone 

in the school after encountering some troubles and discussions. Most clearly, she reported 

that they felt freedom and peace of mind when they started to express themselves freely. The 

condition of peace in children, Sasaki (2016) found, was “when they work, they were not just 

having fun. They were truly enlightened for themselves” (p. 123). These observations 

illustrate the process of Normalization and the work of normalized children as they were all 

led to a peaceful mind. These children’s peaceful minds are gathered to make a peaceful 

community in their classrooms. 

In Thailand, there was research conducted on how one school introduced and carried 

out Montessori education and its education for peace successfully, while the country and 

people believed in a more teacher-centered style (Bunnag, 2002). Understanding the Thai 

people's resistance towards western-student-centered-Montessori education at first, the school 

adjusted the school curriculum with Montessori education to what was necessary for their 

situation. The core problem was the cultural conflict. All staff, parents, and students became 

comfortable with their religious background, Buddhism, being taught on scheduled school 
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curriculum of culture days in the culture room. The research concluded with a qualitative 

study of parents, which found that implementing Buddhism in the program was a significant 

part of education for peace in this school’s Montessori setting (Bunnag, 2002). The 

adjustment from the original Montessori education was made to accommodate their religion. 

It was necessary for their everyday life, and the adjustment fit well. 

Despite an environment marked by Hindu and Buddhist conflict, in India, students 

and staff with various ethnic and religious backgrounds at a Montessori school held a rally 

for peace and unity (Cottom, 1996). As a school, they commit to making the world a better 

place through global understanding. By having mentors provided throughout 12 years of 

education and carrying out an international exchange program, they learn how to handle 

complex problems in the world. With student-centered learning in mind, the school offers 

activities centered around various themes, such as forestry, population, and hygiene 

problems, to solve the issues and contribute to society in India to develop unity and peace 

(Cottom, 1996). These children seem to have strong leadership potential for making peace in 

India, having undergone Montessori education, meaning education for peace.  

In Lebanon, Kotob (2020) explained that the third generation still suffers from 

instability in a torn society after a civil war. Many schools have violent problems such as 

bullying. He observed and surveyed the first Montessori school in Lebanon that implemented 

Montessori’s education for peace into the school curriculum and culture. As a result, teachers 

were well aware and knowledgeable about Montessori peace education and applied it well in 

the classrooms. One of the main results was the importance of fostering self-awareness. He 

concluded:    

 Knowing oneself better help to reach inner peace and that reflects on the relations 

  with others in the community. Self-awareness seeks the knowledge of ourselves in
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  order to enhance the relationship with others and with the environment. We can reach 

 peace in the world when we become aware that it starts within us. (p. 60).  

This is an example of how Montessori education for peace was utilized to create a peaceful 

society after a war collapsed it.  

In conclusion, even though it can take some time to be accepted in each community 

because of the diverse cultural and social conditions, Montessori education for peace seems 

to work well in different regions around the world. It does so because schools and society 

recognize the necessity of Montessori education for peace as a practice of human nature to 

create harmony and peace in their community. Bryan (2016), an AMI trainer in the USA, 

summarized Montessori education as meant to be education for peace, writing: “every action 

the child masters, gives it a positive self-image, great confidence, and inner joy and 

satisfaction. Experiences of success remove anger and aggression and promote peaceful 

cooperation among children – and ultimately as adults” (p. 33). After explaining how 

children self-educate and peace emerges naturally, Dr. Montessori emphasized that “when the 

child has reached the concentration stage, the disturber becomes a helper” (1949, p. 286).  

In Montessori classrooms, there are always chances to be normalized. In other words, 

the chances are to gain characteristics of independence, concentration, self-regulation, and 

peacefulness, with tools to use freely in a well-prepared environment. In terms of educating 

for peace, “peacefulness” emerges from every child, and together these children create a 

peaceful community around them. Overall, several kinds of research from different parts of 

the world have proven that providing Montessori education provides excellent peace 

education.  



NORMALIZATION AND ITS RELATION TO PEACE EDUCATION  

 
23 

 

Purpose 

 
 This research aims to investigate precisely how and when Normalization can 

happen in children using data from a sample population of Montessori teachers from 

around the world. Dr. Montessori presented many examples of Normalization in her 

lectures through stories. Still, Normalization is not yet recognized for its potential and its 

outcomes have not yet been proven by other researchers in psychology, human 

development, or education (Lloyd, 2008). Lloyd claims that “whether Montessori 

classrooms provide a fruitful methodology for children to develop self-regulation remains 

unclear” in his work to prove that Normalization theory can be recognized as self-

regulation theory (2008, p. 2).  

By verifying specifically how and when the Normalization happens, the results of 

this study could help the struggling Montessori teachers and parents to establish a clear 

timeline of expected Normalization progress. “Anticipating the Normalization that 

emerges as a characteristic of the healthy child at the close of the first plane can help us to 

continuously inch our way in the right direction” (Conklin-Moore, 2017, p. 68). In the 

end, if Normalization and its relation to peace of mind are proven, then this result can 

support communities, society, and the world at large in their efforts to provide 

peacefulness.   Essentially, a more peaceful world through Normalized children. 

Research Questions 

 

 

 The central premise of this study is to discover how and when Normalization 

occurs in Montessori preschools of from birth to six years old from a sampling from 

around the world in terms of timing, steps, and circumstances. At the same time, the 
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survey explores whether Normalization can lead to a condition of peace in their 

community.  

 

Subsidiary Questions 

 

These subsidiary questions are the detailed part of the main questions that are to be 

answered in advance of the main question discussion. 

・What is the condition of deviation? 

・When Normalization happens, what are the materials children use, and what are the 

 circumstances? 

・How long did the first Normalization take when it happened?  

・How repeatedly did it happen? 

・If Normalization can occur in a regular household, how would it happen? 

Methodology and Design 

 

This study was conducted as action research that employs both quantitative and 

qualitative methods. The research format was a Qualtrics online survey that contained 23 

questions (Appendix C). The survey was first given in Japanese in Japan, the home country 

of the researcher. It was then given in English to all of the other countries. Four Japanese and 

one French answers are shown in Appendix D. For the data analysis the surveys were 

translated to English.  Target participants were Montessori Infant / Toddler and Early 

Childhood teachers from around the world because the expected period of Normalization to 

happen is between three and six years old, as Montessori explained (Montessori, 2007). 

According to a school list found on the AMI website and through Google searches, in mid-

February 2022, the survey invitations were sent by email to each Montessori preschool in 

Europe, Asia, the US, Canada, and Australia.   
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Participants Numbers and Distribution 

 
          Fifty-five replies in total were received from mid-February to mid-March 2022. 

However, seven participants stopped answering after agreeing on a consent form. So, only 48 

surveys contained actual data. The participants were numbered from 1 to 48. Of 48 replies, 

27 stopped after Q7, where the written, open-response answer format started. Therefore, from 

Q1 to Q7, the full 48 answers will be analyzed. From Q8 to Q24, 21 out of 48 replies are 

analyzed. However, within these 21 written surveys, sometimes the answers were skipped so 

that the total number of surveys examined varies (present tense) after Q8. These 21 surveys 

were all answered by Montessori credentialed teachers except for one.  

This study is pursuing the common components of Normalization and its related 

matters that occur in various places throughout the world. The purpose of Figure 1 is to show 

how widely distributed the collected responses are from around the world. There will be no 

comparison of data between countries, since we examine the common states of 

Normalization, not the differences of it around the world. According to data from Q1, "In 

which city and country is your school?" the most replies received were from the USA (N = 

34; including Hawaii), second is Japan (N = 7), the UK (N = 3; including Scotland), Canada 

(N = 2), France (N = 1) and Australia (N =1; see Figure 1). To see a better distribution on the 

world map, the state of Hawaii and Scotland are pinned separately. The numbers in 

parentheses are the distribution of the 21 written surveys. 
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Figure 1 

World Map for Normalization numbers 

 
 

Participants’ Credential Area 

 
The participants’ classification of credentials and the numbers of participants are 

shown in Figures 2.1 and 2.2. For Q2, “Are you a credentialed Montessori teacher?” 40 out 

of 48 answered “yes” (83%; Figure 2.1). Two people answered as doubled credentialed. 

Among the 40 credentialed respondents, 63% were from the Association Montessori 

Internationale (AMI), and 23% were from the American Montessori Society (AMS). One 

person was from the Japan Association Montessori (JAM). The remaining 12% were from 

the Montessori St Nicholas (MCI), the Center for Montessori Guided Studies, and Japan 

Montessori Sogo Kenkyujo. Twenty people who continued to answer the written parts and 

completed the survey are all credentialed except for one. Figure 2.2 shows at which level the 

participants hold credentials. About half of them (48%) have an Early Childhood credential, 

21% hold a Infant/ Toddler credential, 12% hold both. 
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Figure.2.1 

Credential Profile 

 

Figure 2.2     

Credential Levels 

       

Data Analysis 

In this analysis section, each survey question will be compared vertically between 

participants in the entire data set of 48 replies (Appendix D). Commonalities in terms of 
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words and phrases will be discussed, and contents will be summarized. In contrast, some 

phenomenological episodes within individual participants in the data (Appendix D) will be 

introduced and analyzed in the following discussion section by answering the main research 

question and subsidiary questions.  

1. Normalization results from respondents around the world (Q5 ~ Q8.2) 

 
Q5 to Q8.2 asked about Normalization and related matters (Figure 3). Q5 is about 

participants’ familiarity with Normalization (“Are you familiar with the Montessori concept 

of Normalization?”). All 48 participants answered this question (Figure 4). Forty-three 

participants answered either “extremely familiar” or “moderately familiar”, which is 90%. 

We can, therefore, conclude that teachers do know well about the concept of Normalization. 

Within this 90%, 83% or 40 participants were credentialed (Figure 2.1). So, three people 

(7%) know well about Normalization even without credentials. 

Figure 3    
  
Normalization related questions 

Figure 3     Questions that are mainly discussed (Appendix D for full selection of questions) 

Q5. Are you familiar with the Montessori concept of Normalization?  

Q6.1 How was the child deviated/ or what was the deviation ? 

Q6.2 Where was the child; what were they doing when Normalization happened? 

Q6.4 When the child demonstrated Normalization, how long did it continue? 

Q6.5 How often did you see the child exhibit Normalization subsequent to the first time? 

Q6.6 If you were to compare the deviated (unnormalized) child to the normalized child, how would 

you characterize the results of Normalization?  
Q7. In a class of 25-30 students, how many children ON AVERAGE undergo a Normalization 

process in your experience? 

Q8. Have you witnessed behavior problems being addressed through Normalization? 

Q8.1 If so, what was/ were the behavior(s)? How were the behavior problems improved? 

Q8.2 What was the result of the Normalization on the behavior? 
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Figure 4     

Familiarity of Normalization 

 

 

Before starting to ask about the details of Normalization in a survey from Q6.2 to 

Q8.2, Q6.1 first asks about children’s deviated states. In order to grasp the contents of 

deviation, we try to categorize the deviation status within the written data received. Two 

types were recognized within the 18 written answers received, one type is labeled by the 

researcher as the “passive” type which is written by six respondents, and another type is to be 

labeled by the researcher as the “aggressive” type which was commented on 12 respondents 

(Figure 5). The category of ‘passive’ presented written contents that were characterized by 

comments such as, "wandered about aimlessly, lost in fantasy play, timid to do ‘work’ and 

speak very little and very quietly, dependent, anxiety, restless, roaming around." The 

category of ‘aggressive’ was presented as mainly "tantrum, hitting, biting, throwing objects, 

hyperactive, impulsive, loud, interrupted others, frenetic, a runner, could not sit still, agitated, 

threw other children's work in the trash."   
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Figure 5 

Deviation Type 

 
 

Q6.2 asked where the child was and what they were doing when the first 

Normalization happened. Participants could pick multiple answers: indoor, outdoor, 

Montessori materials, other educational materials, books/ reading, creative arts, creative 

writing, Practical Life activities, and others. The Figures are separated into two sections 

(Figures 6, 7). The first one shows where the Normalization happened, indoors or outdoors. 

Out of 21 complete answers, 17 participants answered indoors. Normalization occurred 

mostly indoors (Figure 6).   

Figure 6                     

Where Normalization Happened 
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                Figure 7 shows what materials the child was using when the first Normalization 

happened. Of course, each child has different interests, which could be a wide variety of 

things. However, there were seven categories of materials: Montessori materials, other 

educational materials, books/reading, creative arts, creative writing, Practical Life activities, 

and others. The highest results were Montessori materials, chosen by 13 participants, and 

Practical Life activities, chosen by 15 participants. 

Figure 7   

What Materials Used   

 

For Q6.3 (“Describe the situation in 100 words or less”), for the first time of Normalization, 

about half of the participants (10 out of 21) mentioned that the work children were doing 

when the Normalization happened was the work children chose to do, or what a teacher 

introduced to them, and the children agreed to do it. Therefore, one confirmation of this 

research on Normalization would be to let children spontaneously choose the work they are 

interested in and have some urge to do. In the results, the work was each child’s selection or 
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what a teacher had introduced. When a teacher introduces a particular work to a child, it 

seems to be based on enough observation and fundamental assumptions of what type of work 

the child is interested in at the time. In terms of categories, Practical Life activities (Figure 7) 

were the most popular. According to the written responses to Q6.3, when children used the 

materials, they seemed to have more interest in Practical Life activities than other activities. 

Teachers could also introduce Practical Life activities seamlessly due to their connection with 

daily life activities. The most notable point mentioned was “higher concentration” 

(participant 48) which was prominent and longer than usual in summary. Twelve out of 21 

responses mentioned this intense concentration. A child gains “concentration” when 

Normalization occurs and focuses more on the work and for an extended period. Out of 21 

answers to Q6.4 (“When the child demonstrated Normalization, how long did it continue?”), 

the most frequently selected length of the first Normalization in each child was 15 minutes; 

the second was 30 minutes (Figure 8). However, the more extended period, one or two hours 

straight, was possible for five children for their first Normalization. For the answer of “I 

don’t know,” we could speculate that the teachers might not have noticed the first moment of 

Normalization if the length of time was not long enough or if a child’s focus on the work was 

not so noticeable.  
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Figure 8 

The Length of the First Normalization 

 

Q6.5 concerned the frequency of the condition of Normalization that children 

experienced after the first time. The most answers were “frequently,” nine children out of 21 

(Figure 9). When it is “Frequently,” it was not regularly but notably happening several times. 

Even though it happened infrequently for four children, it is possible to increase the frequency 

in the future. There was no answer of “never” for subsequent instances of Normalization. 

Overall, from this data we can conclude that after the first time Normalization happens to the 

children, they have a great tendency to experience a Normalization state continuously but at a 

different pace. 
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Figure 9       

Frequency of Normalization After the First Occurrence 

 

For Q6.6 (“If you were to compare the deviated (unnormalized) child to the 

normalized child, how would you characterize Normalization results?”), eighteen written 

answers were received. Normalized children can show concentration, calmness and 

peacefulness, a centered mind, order, coordination, independence, joy and satisfaction, 

sociability, self-discipline, self-regulation, and more eagerness to learn. The most frequently 

mentioned traits were “calm and peaceful” (10 participants out of 18) and “concentration” (6 

participants out of 18). As a result of Normalization, compared to unnormalized children, 

what they gain prominently are “concentration” and “peacefulness.” These are two of the 

essential outcomes for Normalization. 

Q7 was a broad question. (“In a class of 25-30 students, how many children ON 

AVERAGE undergo a Normalization process in your experience?”). Some participants could 

not answer. The class sizes are different for each school and each class. It might have been 

challenging to answer. However, the survey attempted to collect the answer according to the 

teachers’ experience and actual observation, not their general understanding of 

Normalization. Sixteen participants answered. The answers vary, but the most frequent 
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answer, chosen by six out of 16 participants, is “all” (Figure 10). Three people explained in 

detail that all of them will be Normalized “in a three to four-year span” or “by the time they 

graduate.” Other people might have thought about the semester or a year of their class. If the 

researcher had posed the question in a more specific format indicating the length of time, 

such as “What percentage of children in your class undergo a Normalization process during 

their time in Children’s House and/or by completion?” then, it is highly likely that the 

percentage of the answer “All” would be much closer to or at 100%. In other words, we can 

deduce from the responses that most children go through a Normalization process between 

the ages of three to six in a Montessori setting.  

Figure 10    

Average Students Undergo Normalization 

 

 

Q8 (Figure 11) is about whether the behavior problems children had were addressed 

through Normalization. Out of 20 respondents, 19 said “Yes”, and one said “No”. Most of the 

children had behavior problems treated through Normalization. For the answer “No,” this 

participant’s previous answer (participant 3, Q7) mentioned that Normalization for a class 
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takes time and when comparing the beginning and the end of the semester, they look very 

different. From this response, we can assume that many behavior improvements probably had 

occurred throughout the semester. This suggests that this participant's response could also be 

interpreted as "yes." Close to 100% of teachers mentioned that Normalization addressed 

children's behavior problems. 

Figure 11    

Behavior Problems 

 

Q8.1 asked respondents to elaborate on how the behavior problems are addressed 

through Normalization. For the answer "No," there was no request to describe the reason or 

situation. The content of written answers to Q8.1 (“If so (problem behavior was addressed), 

what was/ were the behavior(s)?”) varied but could be categorized into five areas (Figure 12). 

Category A was about concentration, control of self, and self-regulation. This Category was 

the most prominent outcome. In Category B, “could not explore within limits” became “could 

explore within limits,” which was recognized as a factor that follows Category A, since 

following the rules can be carried out with self-regulation. Independence was grouped in 

Category C. Category D focused on aggressiveness that was addressed. It is about happiness 
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and social relationships in Category E that occurred as a result. Some participants only 

answered how the behavior problems were addressed, which is on the right side of Figure 12. 

Therefore, the behavior problems on the left side could have been inferred, but they are not 

included in order to show the precise data. Overall, Category A of improvement in self-

control and regulation was very prominent. Categories of “non-aggressiveness” and 

“happiness” directly prove that Normalization leads to a peaceful classroom community. 

Figure 12     

How Behavior Problems Were Addressed 

 

 On Q8.2, “What was the result of the Normalization of the behavior?” There were 

five answers to choose from; no change (behavior still present), inconsistent (disappears and 

appears), temporary (only for a day or two), semi-permanent (child only rarely demonstrates 

the undesirable behavior), and permanent (extinguished behavior). Out of 19 answers, there 

were seven responses of “no change,” “inconsistent,” and “temporary” (Figure 13). These 



NORMALIZATION AND ITS RELATION TO PEACE EDUCATION  

 
38 

seven children might have just started to go through the Normalization process, and somehow 

the process of Normalization was not completed. After the first Normalization, the behavior 

change of these children did not remain in the direction of being “permanent.” The future 

research should ask the reasons why it had to remain “no change,” “inconsistent,” or 

“temporary,” to clarify what interrupted the path to reach the complete Normalization state 

even after these children experienced the first symptom of Normalization. By knowing the 

detailed reasons for the interruption of the Normalization process on the way, we will be 

possible to comprehend why some children cannot go through Normalization in a Children’s 

house.  On the other hand, “Semi-permanent (child only rarely demonstrates the undesirable 

behavior)” was the most frequent answer, with nine responses. Normalization is almost 

permanent, but there are some moments when troublesome behavior still appears, which is 

not very frequent. There are three permanent states recorded in the data. The semi-permanent 

states are expected to become permanent states soon. Semi-permanent and permanent 

together accounted for 12 responses. For having more weight towards the state of 

“permanent,” the assumption can be made that once Normalization occurs, the seven others 

can also expect to have improved chances to proceed to the Normalized state of semi-

permanent or permanent after a while. For some reason, these seven children’s process of 

Normalization is prolonged.  

Finding out what interrupted their path of Normalization will greatly contribute to the 

classrooms and homes with challenging children. 
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Figure 13   

The Result of Normalization State  

 

2. Normalization and its Relation to Peace (Q9 ~ Q12.1) 

 
 Q 9 to Q12.1 asked about peace-related matters based on having achieved 

Normalization. “How would you characterize the effect of a normalized child/ children on a 

classroom community? (Consider classroom atmosphere before and after such as 

peacefulness, respect, engagement, social interactions, other)” was a pre-question asked to 

draw out if Normalization is related to creating peace of mind and peace in the community. In 

the data, a few but impressive opinions were, children are “more eager to communicate with 

Directress” (participant 39), and “I take responsibility for their Normalization” (participant 

19). We see the motivation on both sides of children and teachers when going through 

Normalization. These comments show that the teachers are an integral part of the classroom 

community in the process of Normalization. The most described characteristics of the effect 

of a normalized child were “respect to others and materials,” by five respondents and “peace, 

harmony, tranquility,” by eight respondents out of 15 written answers received (Figure 15). 

At the same time, the Normalized children show respect to other students and adults; they 
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contribute to a peaceful classroom community. Another significant result displayed in the 

data is the center of Figure 15 below. Six out of 15 answers were clearly described in the 

content of “the Normalization spreads to other children” (Figure 15). They say that 

Normalized children are good models and have a good influence on others in a classroom. 

This “ripple effect with the rest of the community” (participant 2, Q9) is one of the main and 

best results of Normalization for making a peaceful community 

Figure 14     

Normalization and Peace-related Questions 

Figure 14      Mainly discussed survey questions (Appendix D for detail in survey form) 

Q9. How would you characterize the effect of a normalized child/ children on a classroom 

community? 

Q10. What is the relation between normalization and peacefulness in the classroom? 

Q11. Do you think that peacefulness exhibited in a classroom could be reproduced in society? 

Q11-1. Please expand on your response 

Q12. Do you think Normalization can happen in a regular household? 

Q12-1. Please expand on your response 

  

Figure 15     

The Effect of Normalization in Classroom                                                                           
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Q10 asked about the relation between Normalization and peacefulness in the 

classroom. Out of 18 written answers, ten participants said that Normalization causes 

peacefulness. The classroom is truly peaceful because the children are normalized and have 

peace of mind. Including this majority idea, however, there were five types of relationships 

between Normalization and peacefulness identified by the respondents. Four other ways were 

described; one for each of the four different respondents. Figure 16 (part 1) shows these five 

possible Normalization relations to peace in pictures. Number one reflects the majority of 

thoughts mentioned above, that Normalization causes peacefulness. Number two is the 

opposite. The peacefulness was created first in a child’s mind, then the child became 

Normalized. It appears that this participant thought that the peacefulness occurs first as a 

sign, and Normalization gradually settles in afterword. Number three means that 

Normalization and peacefulness are “essential to each other” (participant 19, Q10), and that 

they are affecting each other. Number four means that Normalization is a peacefulness that 

“Normalized children equal to calmer space” (participant 31, Q10). Figure 16 (part 2) shows 

an exciting opinion that Normalization and peacefulness are “internal and external” 

(participant 39, Q10). When internally the children are Normalized, they externally show 

peacefulness. All five ways were very apprehensible, and number one was affirmed by most 

participants. Number five’s depiction makes it clear that Normalization happens individually 

within each child, then the state of Normalization shows peacefulness on the surface of 

oneself. Example number 1 in Figure 16 may be the most obvious relationship between 

Normalization and peacefulness (55% of responses), however, Normalization and 

peacefulness were certainly proven to be inextricable. 
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Figure 16  Part 1 

Relationship between Normalization and Peacefulness 

 

Figure 16 Part 2        

Relationship between Normalization and Peacefulness 

 

Q11 (“Do you think that peacefulness exhibited in a classroom could be reproduced in 

society?”) was answered with one “no” and 20 “yes” (Figure 17). In Q11.1, participants 

expanded on their reasons in writing. The one respondent who had replied “no” stated that 
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the classroom has a very controlled environment, and society has various other factors in its 

environment (participant 31, Q11.1). The 20 respondents who saw a possibility of 

reproduction of peace in society expanded on their answers as follows. In summary, 

peacefulness could be reproduced in society because the classroom was a mini-society; the 

large society would be the extension of the classroom society. Normalized children know 

how to become a part of the community; they can do the same in a real society. Most 

importantly, when they continue to have their interests and pursue a goal, they will keep a 

peaceful mind in society. These were possible from the participants’ experience as being an 

adult in a large society.  

Figure 17    

Reproduction Possibility of Peace in Society 

 

For Q12 (“Do you think Normalization can happen in a regular household?”), one 

respondent said “no” and 20 said “yes” (Figure 18). Q12-1 asked to write an expansion on the 

answer to Q12. There was no expansion on a written answer for the answer “no.” Summarizing 

the central point for the 20 affirmative replies was that even though the household could be a 

rushed environment, letting children be independent and responsible is very important to have 

Normalization occur at home. The parents should be good models and provide the necessary 

environment. For the written explanation on 12.1, the majority of respondents (10 out of 17) 
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emphasized the importance of letting children independently do their chores, Practical Life 

activities, routine household tasks, and that each of them should have their role. Then, they 

believe Normalization can occur in a regular household. 

Figure 18     

Normalization in a Regular Household 

 

 

Discussion of Subsidiary questions 
 
 Since these subsidiary questions are the narrowed-down contents of the main 

research questions, they are discussed prior to the main discussion. 

・What is the condition of deviation? 

The condition of deviation was asked on Q6.1, and the answers gathered are in 

Figure 5. There were more aggressive types than passive types. The participants might 

have remembered the “aggressive” types more because it is a more obvious condition 

before and after the occurrence of Normalization than the “passive” types. For a child 

who was hitting and throwing things away to stop doing so through Normalization would 

greatly help the classroom management for teachers. On the other hand, passive, quiet 

types who are dreaming and floating around in the classroom would not harm others or 
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the materials; however, they also must go through Normalization for sociability, 

cooperation, and peace in the classroom community. 

・When Normalization happens, what are the materials children use, and what are the 

circumstances? 

This was asked in Q6.2 and shown in Figures 6 and 7. Normalization mostly 

happened indoors rather than outdoors. “Concentration,” the necessary component for 

Normalization to occur, doing activities that require hand use inside the classroom may 

work better. The two types of tools that stood out were the Montessori materials and 

Practical Life exercise materials. These two types of tools are structured to require “use of 

hand” so that children can quickly get engaged to derive concentration. Also, other 

materials and activities certainly are helpful in the cause of Normalization as long as they 

are aligned with the child’s interest which makes them focus. The apparent change after 

the first Normalization is that the children make “conscious choices” (participant 13, 

Q6.6) and choose the materials to work with by themselves. 

・How long did the first Normalization take when it happened?  

Q6.4 and Figure 8 show the result of the length of the first Normalization. The 

first Normalization mostly takes about 15 to 30 minutes. The interpretation is as this is 

longer than the usual attention span for each child. The written descriptions from Q6.6 

(“If you were to compare the deviated (unnormalized) child to the normalized child, how 

would you characterize the results of normalization?”) revealed keywords for the length 

of Normalization, which are “repeats and repeats the exercise,” (participant 14, Q6.6) and 

“long enough to be satisfied” (participant 2, Q6.6). Even though 15 to 30 mins are the 

trend, five children showed focus for one hour and two hours were possible (Figure 8). 
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The length of the first Normalization could vary depending on the moment of the child’s 

satisfaction with the work. 

・How repeatedly did it happen? 

Q6.5 (“How often did you see the child exhibit normalization  

subsequent to the first time?”) and Figure 9 reveals the answer to this question. 

“Frequently” was the most prominent answer, and there was no answer of “never.” All of 

the children who experienced Normalization repeatedly returned to the Normalization 

state after the first time. Once they experience the Normalization state and feel joy and 

satisfaction afterward, they have a spontaneous path to return to work for an urge to 

experience the Normalization state again. 

・If Normalization can happen in a regular household, how would it happen? 

Referring to Q12 (“Do you think Normalization can happen in a regular 

household?”) and Figure 18, the participants mostly said it is possible except for one. 

They suggest the use of good parental role models and environments, chores, Practical 

Life activities, and household roles as routine. The most significant finding was the 

possible influence on housework and chores because the children have done enough 

Practical Life exercises at school. Practical Life exercises are connected to the daily 

housework so much that they would have a willingness and less hardship doing the actual 

chores and housework as routine. Thus, there is an excellent possibility for the 

Normalization to happen in a regular household. 

Discussion of Main Question 
 

1. Normalization as a Worldwide Phenomenon; the main research question part I 

 
 The main research question consisted of two key components: the Normalization 

process and its relation to peace. This section will discuss and answer the first part of the 
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main research question “to discover how and when Normalization occurs in Montessori 

Children’s houses for birth to six years old years old around the world in terms of timing, 

steps, and situation.” The latter part of the main research question will be discussed in 

Section 2.  

Timing (stimulus) 

 
Survey data on the Normalization process in form of timing, steps, and the circumstances 

are analyzed, as a result, outcomes confirm Montessori’s observation of Normalization about 

100 years ago. According to the data, when Normalization happened, no matter which kind of 

deviation the children had, aggressive or passive, the timing of the first Normalization was 

when the children chose the work of their interest on their own or a teacher introduced the 

work and a child agreed (Q6.3). The work had to be chosen by the children themselves of 

their own free will and in accordance with their interests and inner urges. Normalization 

happens when the selected work and a child’s interests match perfectly.  

 

Steps 

 
Then, during this first Normalization, children showed a more prolonged and more 

substantial “concentration” than usual (Q6.5, Figure 9). After the Normalization occurred, 

they showed “joy and satisfaction” and became “calmer” (Q6.6). This condition of 

Normalization very frequently visited children after it happened for the first time, so that 

many of their behavior problems were addressed and they primarily gained “concentration, 

self-regulation, respect and peacefulness” (Figure 12, 15, Q6.6). Most of them semi-

permanently or permanently get Normalized before completion from the Children’s House 

(Figure 13). In short, the steps of Normalization including the timing are 

1. a child chooses work of spontaneous interest 

2. a child shows strong concentration during work 

3.  joy, satisfaction, calmness, and peacefulness appear 
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4.   one to three above happens frequently 

5. the child gets Normalized semi-permanently or permanently  

Circumstances 

 
How the surroundings and circumstances are during Normalization will be discussed 

here; how suddenly or gradually Normalization happens. According to the data, 

Normalization for most children happens first as a suitable catalyst and gradually begins to 

settle in a three-year or four-year span. Thus, the sudden occurrence of Normalization and 

instant and sensational change of a child’s character as described by Montessori was not so 

apparent for the majority of respondents in this study. Montessori explained that “This 

change that came over our children and made them appear as of one uniform type did not 

come gradually, but suddenly. It always came when the child was concentrated on one 

activity… As soon as he found work all his trouble disappeared at once” (Montessori, 2017, 

p. 167). However, in the study data, one episode depicted by participant 13 was very similar 

to what Montessori described. It is about a child who, at first, was a runner and had no 

control of her movements or awareness of herself:  

The child chose the buttoning frame, which was a challenge for her. She normally 

avoided a challenge only taking things they knew how to do. So, she chose the button 

frame and requested a presentation. Throughout the presentation, she remained totally 

still. This was unusual and I noted the shift in her being. It was as if she was transfixed 

by the material and the opportunity. It was evident that something was touching the 

center of her being. Normally we were lucky to see her work for five minutes but after 

leaving she was there for 45 mins. She was gone, so to speak, totally absorbed in the 

material. After finishing the work, she was different. She walked across the children's 

house. She was a different being she was calm, centered, and believe it or not, never 
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ran again. It was such a powerful moment to observe. A true moment of psychic order 

and the steppingstone to normalization. (Participant 13, Q6.3) 

This child’s first Normalization was an astounding event. Normalization even began to 

happen during the teacher’s presentation and the child concentrated for 45 minutes and 

became calm, centered, and peaceful. After this first time, she exhibited Normalization all the 

time.  

Another data content alignment to Montessori’s episode was when participant 13 

mentioned, “She was gone, so to speak, totally absorbed in the material.” Montessori talked 

about when she was surprised to observe a small child repeatedly practice the cylinder 

exercise. She let a teacher and other children sing around her and moved the chair she sat in, 

but this child kept concentrating intensely, never minding the interruption. After 42 

repetitions of this exercise, “she stopped as if coming out of a dream and smiled happily” 

(Montessori, 1966, p. 119). Montessori (1966) said similar occurrences kept happening, and 

they all felt “great joy” (p. 120) after they finished.  

According to the survey results, Normalization happens evidently and suddenly for a 

complete change of character for a few deviated children; it was two out of 20 written out 

replies in this survey. With clear episodes of the first Normalization on Q6.3 and Q6.6, 

participants 13 and 14 answered “all the time” for Q6.5 (“How often did you see the child 

exhibit normalization subsequent to the first time?”). These two participants also answered 

“permanent” for Q8.2 (“What was the result of normalization on the behavior?”). So, the 

result is 10% (two out of 20 participants) of the answers analyzed showed a sudden 

occurrence of Normalization and complete change of character very similar to what 

Montessori described. However, most of the other survey responses mainly mentioned, for 

example, “Generally, a child finds a material that interests them and uses the material with 

concentration. This ideal sometimes takes time to grow in duration…” (participant 2, Q6.3). 
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When it is not a sensational change, the phenomenon of Normalization occurred at first and 

gradually settled in over the years by repeatedly experiencing Normalization. 

In Montessori’s publications, she implied not only that Normalization was immediate 

but and that it was permanent.  However, she does not speak at all about its permanent 

implications or not . She provides some narrative evidence but never really seems to have 

addressed the whole issue of how long the Normalization effect will keep its hold. It is a 

fertile area for research because if we can understand how exactly to make Normalization 

permanent or even consistent, then the ramifications for social change could be highly 

impactful. 

2. Normalization and its relation to peace; the main research question part II  

 

The second part of the main question, “if the Normalization can lead to a condition of 

Peace in their community,” can be answered by referring to Q10, 11, 11.1, and Figure 17. 

The most prominent finding was that peacefulness is one of the main outcomes of 

Normalization (Figure 12, 15, Q6.6). Most participants said the peace children learn in a 

classroom could be reproduced in society (Figure 17). As mentioned in the data analysis, the 

majority opinion was that the classroom is already a small community and society is only the 

extensive version. The peace children created in a small community could undoubtedly be 

reproduced in a larger community outside of a classroom. However, in a Montessori 

classroom, everyone will be Normalized and eventually contribute to classroom peacefulness. 

Whereas in society, not everyone is a Normalized person. One participant described the 

Montessori preschool graduates face conflicts in Japan when they enter Japanese traditional 

elementary school. Even though this participant believes in reproducing peace in the 

community, she heard from parents that one peaceful Montessori child, who came from a 

guaranteed environment where everyone respected each other, could do the same in 

elementary school where everyone does not always respect each other. However, these 
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Montessori minorities help their bullied classmates (participant 41, Q11.1). Montessori 

graduates kept doing what was right in a new school environment, a traditional Japanese 

school. It might be only a tiny piece of contribution to the realization of a peaceful society 

when Montessori graduates are minorities. However, when they spread their wings in society, 

each Montessori graduate continuously makes a quiet contribution to the world and keeps 

making a good influence on others toward a more peaceful world. The assumption can be that 

the more the number of Normalized children increases, the more peaceful the world will be.  

Conclusion 

 
Children who are somehow deviated and have behavioral problems are challenging to 

treat for teachers, parents, and guardians. However, they can be back to their natural growth, 

a path of their normal development. Montessori writes that “as soon as he found work all his 

trouble disappeared at once” (Montessori, 2007, p. 167), and “one type” of children which is 

“common to all humanity” (p. 167) appeared through Normalization. They are focused, calm, 

serene, serious, joyful, self-disciplined, and sociable (Montessori, 2007, p. 167-170). The 

data analysis of this research study reflected these findings describing children who have 

undergone Normalization as defined by calmness, peacefulness, a centered mind, order, 

coordination, independence, joy and satisfaction, sociability, self-discipline, and self-

regulation (Q6.6). What is proven in this study is that Normalization comes with strong 

concentration and provides peacefulness in a classroom and that these phenomena promote 

others to be Normalized and contribute to a peaceful community (Figure 15). This is due to 

the Montessori classroom already being a small society. Nearly all of the teachers wrote that 

based on their experience, peace exhibited in a classroom could be reproduced in the outside 

world (Figure 17). Considering the definite relation of Normalization to making peace in 

society, the core and most significant component of Montessori education for peace is 

Normalization. “Normalization is the single most important result of our work” (Montessori, 
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1949, p. 204), Montessori concluded from her observation of children in the world. In her 

publication Education for Peace, she exclaimed, “Education is the best weapon for peace” 

(Montessori, 1992, Chapter, 3). In other words, the results of this research study confirm the 

necessity of Normalization for contributing to peace, it could also be said that Normalization 

is the best weapon for peace. 

Limitations and Future Research 

 

Limitations 

 The greatest limitation of this research was its limited number of participants due 

to four several reasons. First, the sudden spread of the Omicron variant of COVID-19 at 

the beginning of January 2022 in Japan and that most of the initially-prepared research 

design and instruments had to be changed. The original plan had been to conduct research 

in Japan using quantitative and qualitative data from a survey and in-person interviews:   

surveying Montessori preschool teachers throughout the country about Normalization and 

its relation to peace and  interviewing Japanese elementary school teachers about the 

impact of Montessori pre-school educated first graders in their classes. Many schools and 

individuals could not respond to or had to refrain from participating in the study because 

of the  COVID- 19 pandemic and the related safety situation they faced at their schools. 

Even though it poor timing to conduct research due to the rapid spread of Omicron, by 

changing the survey area to the gather data from Montessori teachers around world and 

omitting the one-on-one interviews, the study could proceed. Some parts of the writings 

remained “Japan focus” due to the sudden change of plans and the need to stay within in 

the UWRF parameters for project completion. When conditions improve and stabilize in 

Japan regarding COVID-19, pursuing the research in Japan mentioned above may bear 

out to what extent Montessori education in preschools affects Japanese children’s lives in 
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terms of Normalization and if  these same children help to create a peaceful community in 

their subsequent school setting. 

 A second limitation was that related to terminology used in the survey. It was 

pointed out by some Montessori researchers that Normalization is a “phenomenon,” not a 

“situation” as was stated in this distributed survey. Also, they wonder if the survey might 

give the wrong impression to frame Normalization as only behavior changes from bad to 

good as opposed to other deeper level conceptions of the term.  It was a matter of word 

choice; in the future alternate language could be considered so as to avoid any 

misunderstandings. This limitation in word choice could have been a contributing factor 

to incomplete submissions of the survey. However, fortunately, there were participants 

who understood my intention, which is to try to figure out, as much as possible, how and 

when Normalization as a phenomenon happens with the goal of  helping struggling 

teachers and parents around the world. Another limitation was that the survey was 

challenging to distribute even though it was online. Despite these preliminary limitations, 

the research did proceed with 21 thoughtful, well-written replies in the end. For future 

research, if more significant numbers of responses could be collected (N > 100), which 

had been the initial plan, it would result in even more pronounced conclusions. 

 Another reason why there were several incomplete surveys could be the way 

answers were to be provided. More than half of the answers to the questions were to be 

written as opposed to being easily selected by clicking on the buttons of their choice. One 

assumption is that if the participants were to kindly answer in their free time, let’s say, on 

their cellphone, they could easily give up and withdraw due to the required amount of 

writing. Narrowing down the inquiry to a couple of crucial free-response questions is 

recommended for future research. The remainder should be multiple choice style to 

collect higher rates of completed replies.  
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Lastly, the language barrier also could have possibly caused incomplete replies. The 

surveys were provided in Japanese in Japan, and in English to the rest of the countries. By 

seeing two participants written replies in French and possibly English as a second language, 

they read the Questions in English without any problem, but the limitation can be assumed 

the language barrier to writing in English. Others that withdrew from the surveys after Q7 

possibly faced this language barrier for the request of writing in English. Even though 

English has been recognized as the international common language, higher rates of receiving 

written responses can be expected when we provide the survey in several languages for the 

targeted countries. 

On the matter of survey content, there were several opinions about outside play, 

which were “other staff does not value independent, focused work as highly and think 

children need more outdoor time” (participant 19, Q7) and “children have strong 

concentration when they have more outside exercise” (participant 46, Q13). Future 

research should examine the correlation between “outside play” and “concentration” on 

work on the same day. This would greatly aid teachers, parents, and guardians understand 

the necessity of outside play and provide guidance for deciding the ratio of inside vs. 

outside play.  

 The last limitation that should be mentioned is the range of the age of 

Normalization. Montessori explained that deviation can happen between zero to three 

years old, and for these deviations to be taken care of, Normalization can happen between 

three to six years of age. However, there might be deviation and Normalization happening 

outside of this age range. There could be seven or eight-year-olds who can begin their 

Normalization journey. I am grateful to several of my classmates at UWRF who asked if 

this survey was only for the “Children’s House” teachers who brought this to my 

attention. For older ages, Normalization itself could find cross over points such as the 
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child’s demonstration of  “resilience.” Finally, examining other stages of human life for 

deviation and Normalization would help the education field and contribute to creating a 

peaceful society. 

Further steps 

The research was first designed with the hypothesis that if the positive effects of 

Normalization can be replicated then, this process could become a powerful tool for change 

in Japan. Thus, the implementation of Normalization as a means to improve society and 

address MEXT’s agenda of more active engagement to improve education in Japan.   A first 

next step, once COVID -19 is less of a threat, would be to conduct this initial and very 

worthwhile research project. Secondly, if we can provide more evidence along the lines of 

Sagara (2009) that Montessori education in preschool years yields positive outcomes years 

down the road, then we can promote the opening of not just more Montessori schools but also 

upper level Montessori schools in Japan.  There are about only 120 Montessori preschools 

and Infant/Toddler care facilities in Japan (Japan Montessori Sogokenkyusho, 2022) and only 

three elementary Montessori education in entire country of Japan which has a population of 

125 million.  When the reality of Normalization in preschools in Japan reveals how 

normalized children create positive effects and can face challenges with resilience, then the 

necessity of higher levels of Montessori education in Japan could become a reality. By 

looking at the result of this research that shows Normalization does lead to peace in society, 

further study of the Normalization  process specific to Japanese children could yield 

culturally specific data and perhaps impact societal improvements in our island country. 

Finally, future research could focus on the permanence of the new state of 

Normalization. While Normalization had been much written about, as well as the child’s 

instantaneous shift when concentration begins, there seems to be a research void concerning 

the permanence of this state which is also linked to peacefulness. This study identifies the 
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importance of analyzing the permanence of the state of Normalization since knowing the 

conditions for and causes of this permanence is key to both replication in experiments and its 

potential as an effective means for long lasting social change.    However, given that there are 

occurrences when Normalization is not permanent, it seems instrumental to study these 

situations in order to ascertain the obstacles to overcome. Montessori herself focused a great 

deal on identifying the contributing factors to a desired outcome but equally, to identify the 

obstacles to that desired outcome which can be environmental and/or individual. More 

research on the causes and conditions of both the cessation and the permeance of 

Normalization is essential because this contributes to the replicability of studies on 

Normalization as a tool for societal change. The more Normalized children there are, the 

more peaceful the world would be. On her tombstone in Noordwijk, Netherlands,  

"I beg the dear, all-powerful children to join me 

in creating peace in man and in the world"  

(Montessori Education, 2018). 
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 Department of Teacher Education • 715-425-3230 • Fax 715-425-3242 

 

       
               410 S. Third Street • River Falls, WI 54022-5001 • USA 

 

 
 

This Informed Consent will precede the digital survey in Qualtrics. Once the participant clicks yes, 
they will be taken to the survey.  
 
Study title: Montessori Normalization and Its Relation to Peace Education Around the World 
 
 Researcher: Ritsu Dansako, UWRF Graduate Montessori Teacher Education Department 

  
We are inviting you to take a survey for research. This survey is completely voluntary. There are no 
negative consequences if you do not want to participate. If you start the survey, you can always change 
your mind and stop at any time.  
  
What is the purpose of this study? This study will explore situations of “normalization” within 
Montessori education.  
  
What will the survey ask? This survey will ask general questions about the location of your school, your 
classroom, the situations when normalization happens with some students, and normalization relating to 
peace in the classroom community and potentially in the society at large. 
 
Possible Risks and mitigation of risks: The risks in this study are minimal. They include: 
 

• Feeling uneasy when answering or talking about your teaching profession 

• Experiencing discomfort when discussing the normalization process or student behavior issues 

• If you think some questions are personal, you can skip them at any time  

• An unlikely breach of confidentiality: by not collecting any indentifying information data, we are 
greatly minimizing the risk that your data could be identified  

  
Possible benefits include:  

• Learning about Normalization in Montessori education, how and when it occurs 
• Gaining strategies for teachers and parents who struggle with children 

• Creating a more peaceful community.  
  
Estimated number of participants: At least 100 and up to 300 preschool Montessori teachers around the 
world. 
  
How long will the survey take to complete?  This survey has  23 questions and will take about 20 mins. 
 

Compensation: None 

  
Future research: Your responses may be used or shared for future research studies.  
However, no personal data will be collected and all your responses will be confidential. 
  
Where will data be stored? Data will be stored on the researcher’s computer and on the UWRF Qualtrics 
website up to 12 months after the research is complete.  
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 Department of Teacher Education • 715-425-3230 • Fax 715-425-3242 

 

       
               410 S. Third Street • River Falls, WI 54022-5001 • USA 

 

How long will it be kept? Your data will be kept for up to two years.  
  
Who can see my data?  

• We (the researchers) will have access to your survey responses. This is so we can analyze the data 
and conduct the study. None of the survey questions will ask for identifiable information. 

• Agencies that enforce legal and ethical guidelines, such as The Institution Review Board (IRB) at 
UWFR. 

• We may share our findings in publications or presentation.  
Questions about the research, complaints, or problems:  
  
Contact: Ritsu Dansako ritsu.dansako@my.uwrf.edu 

  
Questions about your rights as a research participant, complaints, or problems: 
  
Contact the UWRF IRB (Institutional Review Board) at:   IRB@uwrf.edu 

  
Please print or save this screen if you want to be able to access the information later. 
  
IRB#: IRB- FY2021-74 

IRB Approval Date: 2021.Dec.22 

  
Agreement to Participate 

  
Your participation is completely voluntary, and you can withdraw at any time. 
To take this survey, you must be: 

• at least 18 years old 

• A current or former Montessori teacher 
  
If you meet these criteria and would like to take the survey, choose the “Yes” button below to start.  
If you do not wish to take the survey please choose “No” and you will exit out of this survey. You may skip 
any question you do not want to answer. 
  
Yes                No 
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 この同意書は Qualtrics によるウェブアンケートの最初のページになります。 参加者が yes をクリ

ックするとアンケートが始まります。 

  

 同意書  

研究題目:日本でのモンテッソーリ教育における正常化と平和の関係について  

研究者:團迫りつ  

ウィスコンシン州立大学リバーフォール校大学院モンテッソーリ教員教育学部  

 

皆様にアンケートのお願いです。このアンケートは全くの任意によるものです。もし参加されなくて

も、何か不利な 結果がもたらされるものではありません。もしアンケートを始めて、途中で辞めた

くなればそこで中止して構いませ ん。  

 

この研究の目的:この研究はモンテッソーリ教育における「正常化」の状況を探求します。  

アンケートの内容:このアンケートは以下の内容で一般的な質問をします。学校の所在地、受け持ち

のクラスについ て、正常化を経験した何人かの生徒について、そして担当のクラスと大きな意味で

は社会との正常化の持つ関係につ いてです。 

  

リスクの可能性とリスク軽減の方法:この研究でのリスクは最小限です。 

以下を含む:  

・教育職について話したり答えたりするときの不安。  

・正常化のプロセスや生徒の行動について話すとき戸惑う。  

・もし質問が個人的すぎると感じられる時は、質問を飛ばして構いません。  

・可能性の低い守秘義務違反:個人を特定する情報を収集しない事によって、データの個人特定の可

能性を最も最小限とする。 

 

 この研究による可能な利益:  

・モンテッソーリ教育における正常化について学び、いつどのようにそれが起こるかを知る。 

・子供の教育に苦闘している先生方や保護者のための戦略を増やす。 

・より平和なコミュニティーを創造する。  

 

参加人数見込み:少なくとも 100 人、多くて 200人の日本で教えるモンテッソーリ教育の先生方。  

 

アンケートを完了するのにかかる時間:23 の質問があり、約 20 分かかります。  

報酬:なし  

将来の研究:いただいた回答は今後のリサーチ研究に使用されるかもしれません。 しかし、個人情報

は一切収集しませんし、回答で収集したデータは、リサーチ目的以外では使用されません。 データ

の保管場所:データは研究者のパソコン上、またウィスコンシン州立大学リバーフォール校のウェブ

サイトで 研究が完了した後、12 ヶ月まで保管されます。  

保管期間:2 年を上限として保管します。  

データの閲覧をする人:  

・私たち研究者がアンケートの回答を利用します。データを分析して研究を実施するためです。個人

を特定するよう な質問は一切ありません。  

・法的また倫理的指標を施行する機関:この場合ウィスコンシン州立大学リバーフォール校の倫理委

員会。  

・私たちが研究結果を発表の場や出版社と共有する場合、その共有相手。 

 

研究に関する質問、問題、苦情: 連絡先:ritsu.dansako@my.uwrf.edu   
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Appendix C 

Survey Questions  

 

 
 

Name: Ritsu Dansako 
Protocol Title: 
Dansako_Normalization and its Relation to Peace Education around the world  

File name: Instrument1. Survey for Montessori Teachers 
IRB #: FY2021-74  

Survey on Normalization  

Note to IRB : I will be using Qualtrics to send out this survey. I will include the 
information in the document entitled Informed Consent. Survey at the onset of 
the digital survey. Once participants agree, they will be taken to the survey. If 
they do not agree to consent, they will exit the digital platform.  

Directions:  

Please complete the following survey using the options of the responses 
provided or completing the fields where indicated.  

1 In which city and country is your school? (city:          country:        )  

2. Are you a credentialed Montessori teacher? ( Yes No) 
If no, please skip to question  

4. If yes, please answer question 3. 
3. Select which level(s) you hold a credential: 0 - 3 3- 6  

4. From where did you earn your credential? (AMI Association Montessori International, AMS 
American Montessori Society, Other→ write in )  

5. Are you familiar with the Montessori concept of Normalization? Extremely familiar 
Moderately familiar 
Somewhat familiar  

Slightly familiar 
Not at all familiar (Never heard of it)  

6. For the purposes of this study, the researcher is defining “normalization” as : the situation when 
deviated children become calm, concentrated, and motivated through repetition and/ or 
engagement with some work or material. This “normalized” situation typically causes their problems 
to disappear  

which Montessori documents on several occasions in her writings. Have you encountered this 
situation? (Yes No Not sure ) If no, skip to question 10.  

The next few questions ask you bring to mind a child who overtly demonstrated normalization in the 
classroom.  
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6.1 How was the child deviated/ or what was the deviation ? 
6.2 Where was the child; what were they doing when normalization happened? Select all that apply 
* indoors 
* outdoors 
* using Montessori materials 
* using other educational materials 
* engaging with books/ reading 
* doing creative arts (drawing/ painting/ music) 
* writing creative writing, handwriting) 
* doing Practical life activities 
* Other →please write in ( ) 
6.3 Describe the situation in 100 words or less ( ) 6.4 When the child demonstrated normalization, 
how long did it continue?  

5mins 15 mins 30 mins 1hour 2 hours other I do not know  

6.5 How often did you see the child exhibit normalization subsequent to the first time?  

Never  

Infrequently  

Frequently  

Regularly  

All the time  

6.6 If you were to compare the deviated (unnormalized) child to the normalized child, how would 
you characterize the results of normalization?  

Open field to fill in ( )  

7. In a class of 25-30 students, how many children ON AVERAGE undergo a normalization process in 
your experience?  

8. Have you witnessed behavior problems being addressed through normalization?  

8.1 If so, what was/ were the behavior(s)? How were the behavior problems improved? 

 (example: couldn’t concentrate →to be able to concentrate,  

couldn’t self-regulate→	could	self-regulate)  

8.2 What was the result of normalization on the behavior :  

• -  Permanent (extinguished behavior)  
• -  Semi-permanent (child only rarely demonstrates the undesirable behavior)  
• -  Temporary (only for a day or two)  
• -  Inconsistent (disappears and reappears)  
• -  No Change (behavior still present)  
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9. How would you characterize the effect of a normalized child/ children on a classroom community? 
Consider classroom atmosphere before and after such as peacefulness, respect, engagement, social 
interactions, etc.)  

10. What is the relation between normalization and peacefulness in the classroom? 
11. Do you think that peacefulness exhibited in a classroom could be reproduced in society? (yes, 
no) 11-1. Please expand on your response:  

12. Do you think Normalization can happen in a regular household? (yes, no) 
12-1. Please expand on your response ( for example, what activities would promote / discourage 
this? ) 13. Please feel free to share any further comments, stories, or experiences about 
Normalization?  

(                  )  
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Appendix D   Survey Responses 

shown with original languages received,  

1~48 participants (vertically),  

1~13 questions (horizontally/ question numbers are on the bottom at the 49th row) 
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