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ABSTRACT 
 

Getzinger, R.A. Self-resilience and self-reliance through collegiate outdoor orientation 
programs. MS in Physical Education Teaching, August 2021, 47pp (J. Starck) 

 
Incoming freshman at a university are often faced with challenges of the unknown which 
can make the transition from home life difficult. Many universities offer transition 
programs to aid in the ease and feelings of belonging. One of those is an outdoor 
orientation program made available to incoming freshman at UWL. Often acknowledged 
in helping student transition is increased self-resilience and self-reliance. Self-resilience 
discusses how students rely on themselves to handle problems or a view of their own 
power versus another person's. Self-reliance is how comfortable students feel depending 
on themselves versus another person. Therefore, the purpose of this study is to examine 
student's self-reliance and self-resilience enrolled in an outdoor orientation program 
during their first semester at a university. Specifically, our research question is, do 
students who attend an outdoor orientation program have an increase in self-resilience 
and self-reliance? This study is timely due to COVID regulations and the need to help 
students transition successfully. 
 
KEYWORDS: outdoor orientation programs; self-resilience, self-reliance, college 
transition programs, challenge by choice 
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INTRODUCTION 

For many students, the transition to a university is both academically and socially 

a unique experience because of increased demands such as responsibility, creating a 

support system, and learning how to set boundaries. This transition is a life stressor 

because it includes a change in daily life, a change in atmosphere, and a major event that 

can increase student’s stress levels (Luo, L., 1994). Further, this might be the first time 

many students are living independently from home where they are tasked with adjusting 

to college life, and finding support systems such as friends, campus groups, and faculty. 

Programs on campus such as new student orientation programs, have become important 

for acclimation into a college lifestyle by softening their adjustment, providing 

opportunities for students to get to know peers, helping learn about the university, and 

meeting faculty and staff (Robinson, D., Burns, C., & Gaw, K., 1996). Most orientation 

programs consist of tours, answering questions, and events for students to attend to meet 

new people and get to know more about the campus. Some universities however, also 

offer outdoor orientation programs where students arrive early and ascend on outdoor 

trips.  

Outdoor orientation programs have been identified as a valuable resource for 

incoming students to develop social relationships with students with alike interests (Bell, 

B., 2006; Bell, B., Holmes, M., & Williams, B., 2010; Valmis, E., Bell, B., & Gass, M., 

2011). This is important as the relationships developed during these programs have
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shown to foster long term bonds that students may not have otherwise developed (Austin, 

M., Martin, B., Yoshino, A., Schanning, K., & Ogle, D., 2010; Valmis, E., et al., 2011). 

In addition, Bell (2006 & 2010) mentions students in transitional programs also have 

positive effects on student’s academia as students tend to have a higher-grade point 

average and degree completion in a shorter amount of time. Many programs have been 

documents as following an Outward-Bound model, where orientation programs take 

place in an outdoor setting, focus on tasks such as problem solving, the social 

environment, and recognition of meaning which the goal of engaging group cohesion 

(Austin, M., et al., 2010).  

Specifically, these program models have been highlighted in helping students 

build this self-resilience and self-reliance (Mutz, M., & Müller, J., 2019). Important to 

their transition, scholars have indicated an increase in self-resilience and reliance among 

new students as they are able to take away daily stresses like environmental disturbances 

(phones, noise, and traffic) or stresses of school and immerse themselves in the 

orientation program (Mutz, M., & Müller, J., 2019). Although, outdoor orientation 

programs have highlighted their ability in helping students build a reliable support system 

to reduce the effects of mental health on college students (Crofford, E., Rossiter, A., Hill, 

E., Edwards, E., Willett, M., & Zajchowski, C., 2020)research on self-resilience and 

reliance have only measured the initial transition of students before and immediately after 

the culmination of the program (Crofford, E., et al., 2020; Hill, E., Posey, T., Gomez, E., 

& Shapiro, S., 2012).  

Therefore, further information is needed on whether students have the ability to 

prolong these needed tools to aid in a successful first semester and beyond on campus. In 
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addition, because of COVID-19, orientation programs in fall 2020 may not have been 

able to facilitate the same typical face-face opportunities for students such as for 

spending multiple days outdoors with a group, away from campus and technology, and 

often sleeping overnight which have been shown to produce an increase self-efficacy and 

self-resilience (Hill, E., et al., 2018; Liang, H., 2013). Therefore, now more than ever, 

due to the mental health crisis among young college students (Arhin, V., & Wang’eri, T., 

2018; Wang, Y., Jing, X., Han, W., Jing, Y., & Xu, L., 2020), new student orientation 

programs are needed to help students making friendships, adjust to campus, and aid in 

their ability to adapt and gain confidence in oneself to be successful (Wang, Y., et al., 

2020). Therefore, using the theories of self-resilience and reliance, this study may 

provide insight into how outdoor orientation programs may facilitate student transition to 

campus.  

Self-Resilience and Self-Reliance  

Self-resilience has been identified as an important skill which impacts how 

individuals adapt to change by depending on one’s own abilities (Crofford, E., et al., 

2020; Hill, & Gómez, 2012). Specifically, it focuses on how well a person can adapt to a 

crisis or event in their life (Crofford, E., et al., 2020; Hill, E., et al., 2018; Hill, & Gómez, 

2012). The main themes that occur in new student orientation programs are for students 

to meet others, meet current staff, and learn about resources the campus provides 

(Robinson, G., et al., 1996). These factors aid students in confidence because they are 

establishing a community within the school to increase their chances of staying enrolled 

because they have a support system of friends and staff at the school (Wang, Y., et al., 

2020; Luo, L., 1994).  
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Having positive self-resilience through outdoor orientation programs can produce 

positive impacts on stress and participants well-being (Mutz, M., & Müller, J., 2019). The 

characteristics they would embody with high self-resilience would include but are not 

limited to self-efficacy, optimism, coherence, mindfulness, high self-esteem, overall 

wellbeing, and overcome adversity (Crofford, E., et al., 2020; Hill, E., et al., 2018; Mutz, 

M., & Müller, J., 2019). For example, a person who is confident and has high self-

efficacy, can adjust to change quickly, uses resources to find help when needed, and 

therefore, be able to create a stable community at their university (Bell, B., 2006; 

Crofford, E., et al., 2020; Mutz, M., & Müller, J., 2019). In adventure education, students 

who have high self-resilience are comfortable in pushing themselves out of there comfort 

zones and enjoys overcoming challenges. This would be viewed as students pushing 

themselves to rappel off a building or climb up to the top of a rock wall and reflect on the 

activity as something they wouldn’t normally do in their comfort zone. Although, 

resilience has been studied in various setting and throughout a handful of outdoor 

orientation programs, more research can be utilized over the course of a semester to 

measure to long-term effects of self-resilience. Alternatively, those with low self-

resilience might have trouble pushing themselves out of there comfort zones and may 

avoid big changes like moving away to college all together (Brown, L., et al., 2012). This 

is crucial to students’ transition, because it increases the chances of dropping out of 

school, or lower their confidence and reduce the chances of that student getting good 

grades or finding friends (Bell, B., 2006; Crofford, E., et al., 2020; Hill, E., et al., 2018).   

Self-reliance theory comes from Ralph Waldo Emerson’s initial thoughts for 

people to depend on themselves and confidence in one’s own abilities (Emerson, 1967). 
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Further, individuals with high self-reliance can depend on their own powers to feel 

comfortable pushing themselves out of there comfort zones. However with low self-

reliance, people tend to lack trust in themselves or their peers and struggle to escape there 

comfort zone (Liang, H., 2013).  

Students who represent high self-reliance are confident in themselves, feel 

comfortable stepping out of there comfort zone, and have high self-esteem that helps 

them depend on themselves to overcome challenges (Hattie, J., Marsh, H., Neill, J., & 

Richards, G., 1997; Liang, H., 2013). Additionally, Hattie J (1997) states that extended 

outdoor experiences can help create a long-lasting impression on a student and 

“accelerate the development of independence, initiative, physical fitness, self-reliance, 

and resourcefulness” (Hattie., J et al., p. 44, 1997). Important to transitional programs, 

these traits benefit and better prepare students for college because they have built the 

confidence to overcome a challenge due to their own abilities. The repercussions of 

having low self-reliance would be students who embody low self-esteem and do not feel 

comfortable stepping into a space that is unfamiliar to them. The negative effects of low 

self-reliance would be students who drop out of college, have low retention rates, 

struggle to find friends, or lack skills to overcome challenges they face (Bell, B., 2006, & 

2010; Crofford, E., et al., 2020; Hill, E., et al., 2018). Although, there have been studies 

on self-reliance within adventure education, few have explored this theory in traditional 

orientation programs and outdoor orientation programs. Because of the context outdoor 

orientation programs can provide through the outdoor environment, the need to build 

self-reliance skills would be affected in different ways given the approach to intense 

challenges you may not see in everyday life (Slee, V., & Allan, J., 2019). This 
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information can help to better understand how self-resilience among students changes 

over time. 

Traditional and Outdoor Orientation Programs  

Traditional orientation programs are utilized by universities to assist incoming 

students through common elements such as building relationships, meeting faculty and 

staff, and learning about the university prior to starting their new journey at school 

(Robinson, D., et al., 1996). These programs often include an introduction to new 

technology the university uses such as website or portals so students have exposure prior 

to starting school (Luo, L., 1994). Throughout many programs, they attend club or sport 

events and listen to presentations done by current staff to learn more about what the 

university has to offer. Orientation programs are usually led by current students who 

answer questions, give a tour of campus, and tips or any general information to benefit 

students (Robinson, D., et al., 1996; Luo, L., 1994). These elements included in the 

transition, help to increase student self-resilience and self-reliance by providing plenty of 

resources for students to find a community within that university (Brown, L., et al., 2012; 

Mutz, M., & Müller, J., 2019) due to peer interaction, club or sport fairs, and student staff 

who share personal stories or provide input to questions asked. In addition, researchers 

have suggested that students first-year of college is crucial to their success, traditional 

orientation programs help to decrease dropout rates and increase academic success 

(Robinson, D., et al., 1996). In this current COVID-19 context where students were met 

with a lack of face-to-face interaction, traditional orientation programs are essential 

because students have experienced a traumatic event that prohibits them from meeting 

people as well as creating lasting experiences (Wang, Y., et al., 2020). Although scholars 
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have shown these programs have shown success, in addition to school wide transitions, 

outdoor orientation programs however tend to focus on creating and building lasting 

relationships. These programs for participants are especially unique to gain social support 

within the university and a potential increase in grades and decreases the chance of that 

student leaving the school (Bell, B., 2006 & Bell, B., et al., 2010).  

Outdoor Orientation Programs 

In 1935, Dartmouth College was known to be the first-known college to provide 

an outdoor orientation program. The birth of outdoor orientations framework begins with 

the creation of Outward Bound which was originally started to help soldiers prepare for 

war and National Outdoor Leadership School (Bell, B., 2006; NOLS). Soon after, many 

colleges and universities worldwide began providing outdoor orientation program 

opportunities for their students (Gass, M., et al., 1990). The founder, Kurt Hahn, felt that 

the outdoors fostered a unique experience for people to learn how-to adapt to different 

situations through physical activity which helps student to build self-resilience and 

resilience (Bell, B., 2006; Gass, M., et al., 1990; NOLS) needed to navigate a new and 

rigorous terrain.   

Several studies that include self-resilience and self-resilience theory through 

outdoor orientation programs (Crofford, E., et al., 2020; Mutz, M., & Müller, J. 2019; 

Rodus, E., 2016) through a 4–21-day period that assessed the changes of these theories. 

These studies found students relationships with peers developed, students felt more 

confident in transitioning to college, community belongingness, and group cohesion 

(Crofford, E., et al., 2020; Mutz, M., & Müller, J. 2019; Rodus, E., 2016). These traits 

that were developed, help students transition to college with ease due to the fact that they 
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have already made strong connections with peers through team building, problem 

solving, and communication activities. Students also began to feel that they belong to the 

university they attended by moving in early and getting to know the campus as well as 

meeting students who work the programs to learn about the campus through discussions 

or questions asked (Austin, M., et al., 2010; Bell, B., et al., 2010; Luo, L., 1994). These 

main themes that occurred from the outdoor orientation studies are closely correlated to 

the main themes from both outdoor orientation programs and traditional orientation 

programs.  

Outdoor orientation programs, alike traditional orientation programs, have similar 

goals with respect to helping students build relationships with their peers, learn about the 

university and resources, as well as get to know current staff and students that lead the 

trips. (Austin, M., et al., 2010; Bell, B., et al., 2010; Gass, M., et al., 1990). These themes 

align with self-resilience and self-reliance due to the fact that they aid to students needs 

by creating a strong connection with the university to reduce the risk of students leaving 

school because of the lack of support or belongingness to that school (Austin, M., et al., 

2010).  However, outdoor orientation programs build on that foundation by contributing 

to other positive outcomes which include higher grade averages and higher retention rates 

(Austin, M., et al. 2010; Gass, M., et al., 1990; Luo, L., 1994). Additionally, outdoor 

orientation programs build participants confidence in the outdoors by providing 

experiential learning which lets students work together by problem solving their way out 

of an issue (Bell, B., et al., 2010; Gass, M., et al., 1990; Rhodus, E., 2016).  

The aforementioned studies provided students with an opportunity spend a series 

of days outside, where they are provided tasks which encourage interactions with other 
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students who have similar interests as them. However, as students in this study were not 

able to go into the wilderness to camp out and avoid distractions like cell phones or other 

students moving in early, they still were able to get off campus and do outdoor activities 

like hiking or canoeing. While this outdoor orientation program provided outdoor 

experiences and interactions for students in a face-face setting, they were not able to 

experience a prolonged time in the outdoor together and away from technology which to 

date, little research has been done on. In addition, due to the effects of COVID 19 and the 

lack of face-to-face interaction during the school year, there is a need to better understand 

how programs such as this, although modified, may impact student’s self-reliance and 

self-resilience. Finally, there is an abundance of research on self-resilience in outdoor 

orientation programs, however the results do not extend beyond the end of the program, 

usually occurring before the semester begins (Crofford, E., et al., 2020; Hill, E. et al., 

2018). Therefore, due to a lack of research extending to the slightly long-term effects of 

outdoor orientation programs (Gass, M., et al., 1990) is needed. Therefore, the purpose of 

this study is to observe student’s self-resilience and self-reliance through a non-

traditional outdoor orientation program as they transition to college. The research 

questions guided by self-resilience and reliance, sought to investigate how students 

transition to college during COVID 19 by enrolling in an outdoor orientation program. 

Additionally, it also questioned if First Flight were able to increase student’s self-

resilience and self-reliance.  
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METHODOLOGY 

Participants and Setting 

 Thirty-two incoming first-year students at a university in the mid-west were 

purposely selected and invited to participate in the study due to their enrollment in an 

outdoor orientation program called First Flight. Of the thirty-two participants enrolled in 

the study, they aged between 18-19, identified as 12 male and 20 female, and reported 

their ethnicity as 99% Caucasian  and 1% Asian.  This university where the study is 

located is made up of approximately 10,000 students, 9,489 undergraduate, 979 graduate. 

In addition, due to the geographical nature of the area, the community tends to engage in 

many different recreational outdoor activities such as hiking and mountain biking, 

fishing, and kayaking.  

Arriving on campus six days before the university school start date, the program 

was held for five days where students lived in individual dorms, ate on campus, and 

participated in activities within walking distance of 10-to-30-minute walk from campus. 

A total of 32 students were split into three separate groups and then into two smaller 

groups throughout the program as mandated by COVID-19 policies activities. These 

included adventure education activities such as 7 stages of adventure and our low and 

high ropes course that utilized model features such as challenge by choice and full value 

contract. In addition, outdoor pursuit activities included hiking and canoeing, and a few 

on recreational activities included frisbee golf and spike ball. For more detailed 

information, see Table 1 titled Itinerary for First Flight, for details of the daily events.  
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Experimental Design 

 The experimental protocol consisted of a single-group repeated-measures design. 

Three surveys (Resilience scale, The Mental Health Continuum, and Perceived Stress 

Questionnaire) were acquired over a 20-minute period on four occasions across the 

semester (before the program, after the program, mid-way through the semester, and at 

the conclusion of the semester). Additionally, 32 students were selected for qualitative 

evaluation through small group discussions, short answer survey questions, and 

researcher observation.   
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PROCEDURES 

Quantitative Data Collection 

  One the first day of the program within two hours arriving on campus, a staff 

member of First Flight and researcher introduced and invited the students to participate in 

the study. participants were greeted by staff to assist with their dormitory move in. 

Students were assured their involvement was completely voluntary and they were not 

required to participate and could drop out at any time. The survey consisted of 69 items 

and was taken over four time points, 1) within two hours of arriving, 2) withing two 

hours of culminating the program, and 3) during finals week. The survey items were 

made up by demographic items and three previously validated surveys to measure 

student’s self-resilience, self-reliance, perceived stress, and mental health.    

The Resilience Scale 

 Resilience was measured within 25 questions of The Resilience Scale, which 

demonstrates consistent measurements properties in this form (Wagnild, G., 2009). 

Sample items include “My belief in myself gets me through hard times” and “I feel that I 

can handle many things at a time.” Items were measured using a 7-point, Likert-type 

scale ranging from 1 (strongly disagree) 4 (neutral) and 7 (strongly agree). Internal 

consistency reliability has been demonstrated in previous research (Wagnild, G., 2009) as 

Cronbach’s α= .72-.94.  

The Mental Health Continuum - short form
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The Mental Health Continuum survey is developed from the long form (MHC-LF) which 

measured emotional well-being consisting of six 3-item scales (Keyes, C., 2015). Sample 

items include “confident to think or express your own ideas and opinions” and “happy”. 

Items were measured using a six 3-point, Likert-type scale ranging from never (1) to 

every day (6). Internal consistency reliability has been demonstrated throughout previous 

research (Hill, E., Posey, T., Gómez, E., & Shapiro, S.L. (2018) as Cronbach’s α = .80.  

Perceived Stress Questionnaire  

 Participants perceived stress levels were measured through the Perceived Stress 

Questionnaire (Levenstein, S., Prantera, C., Varvo, V., Scribano, M., Berto, E., Luzi, C., 

& Anderoli, A., 1993). Sample items include “You feel rested” and “You feel under 

pressure from deadlines.” Items were measured using a 4-point scale 1 (almost) and 4 

(Usually) with 8 identified questions inverted. Internal consistency reliability has been 

demonstrated throughout previous research (Mutz, M., & Müller, J. 2016) as Cronbach’s 

α= .82.  

Data Cleaning and Transformation ***  

 To clean the data, the numbers were changed from a scale of 1-7 or 1-4 to 

percentages. This was done so all questions are on the same scale and weight the same. 

The percentages range from 0 (lowest) to 100 (highest) the higher amount is interpreted 

as the better score.  Changing the unit of measurement helped to rescale the data in order 

to make comparisons between surveys. 

Qualitative Data Collection 

Three interpretive qualitative methods were utilized to supplement the data 

included observations, focus group discussion questions, and follow up questionnaires. 
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Guided by self-resilience and self-reliance theories, researcher observations recorded via 

voice memo were taken before, during, and after the program. Specifically, observations 

of participant interactions where they overcame a challenge or stood out to the researcher 

were recorded. Specific attention was given to the start of the program, progress 

throughout the program and long-term outcomes from the program. All voice memos 

were transcribed at the culmination of the program.  

At the culmination of the program on day five, the researcher performed four 

small focus group interviews to discuss a handful of prepared questions to better 

understand and reflect on students change from day 1 to day 5. Example questions 

included: “How do you feel First Flight effected your transition to college compared to 

other students?”, “What impact did First Flight have on you personally?” and “How 

students felt prior to taking First Flight?”. 

Finally, written reflection surveys were utilized 4 weeks after the culmination of 

the program and at the end of the semester for students to reflect on their own experience 

and explain what they would change or keep the program doing. In addition to requesting 

survey data during the midweek and end of the program, questions were sent to better 

understand the context of the data. A survey sent to participants 4 weeks after the end of 

the program included sample questions “On a scale of 1 to 10, please rate your First 

Flight experience (1=bad, 5= neutral, 10=Excellent)?”, “was their anything you would 

change or keep for future First Flight trips?” and “How do you think participating in the 

outdoors or on campus activities helped in your transition to college?”. The survey that 

was send out at the end of the semester included sample questions such as “How 

confident have you felt in your ability to be successful throughout your first semester?”, 
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“How have you been able to adapt to change or crisis throughout the semester?”, and 

“How has your experience participating in First Flight contributed to your transition to 

college?”.  
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STATISTICAL ANALYSIS 

To evaluate whether outdoor orientation programs influence students’ self-

resilience, self-reliance, and mental health, a multivariate profile analysis between 

surveys for each time point was computed. This included a repeated-measures 

multivariate test of parallelism and a multivariate ANOVA (MANOVA). A non-

significant F test for the survey-by-time interaction would indicate the changes between 

constructs were parallel across time. To further describe the trends, the data was 

restructured to a person-period data set to perform the MANOVA (with caution due to 

low sample size) and to assess whether the mean change in the respective surveys 

significantly differed at equivalent time points. Furthermore, a repeated-measures one-

way ANOVA was performed on each construct to describe the change across time. The 

assumption of normality was assessed through visual inspection of Q-Q plots of 

standardized residuals. Box’s test was performed to evaluate the equality of covariance 

matrices for the repeated-measures MANOVA, and Levene’s test of equality of variance 

was assessed at each time point on the restructured data. Additionally, the Mauchly test 

was performed to assess the assumption of sphericity in the one-way repeated-measures 

analyses, and a Greenhouse-Geisser correction was used for interpretation when 

sphericity was violated. Statistical analyses were performed using Microsoft Excel 2021 

(Microsoft Corporation, Redmond, WA), SPSS 27 (SPSS Inc., Chicago, IL). All statical 

tests used an alpha level of 0.05.  
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QUANTITATIVE RESULTS 

Visual inspection of the Q-Q plots revealed acceptable normality for all the 

surveys at each time point. Box’s test was not violated for equality of covariance matrices 

(p = .323), and Levene’s test of equality of variance was not violated at any timepoint (p 

> .05). The one-way repeated-measures analysis indicated that sphericity was violated for 

the mental health only (p = .049), therefore, the Greenhouse-Geisser correction was used 

for interpretation.  

The multivariate test of parallelism displayed a significant interaction between 

surveys across time (Wilks’ Λ = 0.394, F = 3.843, p = .038), suggesting a lack of 

parallelism as perceived stress dropped to a greater degree between the end of the First 

Flight program and the end of the semester (see Figure 1). When evaluating constructs at 

each time point, perceived stress was significantly higher (displayed by a lower score) 

than resilience at all time points respectively (p = .013, .009, .002). Furthermore, 

perceived stress approached significance pre-program (p = .057) and was significantly 

higher than mental health at the end of the semester (p = .007). Mental health and 

resilience were not significantly different at any time. One-way repeated measures 

analysis identified a significant change in perceived stress across time (F = 3.843, p = 

.006). Multiple comparisons utilizing the Bonferroni adjustment indicated that perceived 

stress at the end of the semester was significantly higher at the end of the semester 

compared to post-program. No other comparisons were statistically significant.  
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Table 1. Quantitative data collection, descriptive and reliability statistics of the raw survey 
data.  
 

Construct Times Mean SD Cronbach’s α Lower Upper 

Resilience Pre 5.77 0.50 0.90 0.81 0.96 
 Post 5.87 0.56 0.85 0.71 0.94 

 End 5.85 0.35 0.85 0.71 0.94 

Mental Health Pre 5.27 0.58 0.89 0.76 0.96 

 Post 5.33 0.65 0.93 0.86 0.97 

 End 5.30 0.60 0.94 0.87 0.96 

Perceived Stress Pre 4.50 0.91 0.96 0.91 0.98 

 Post 4.62 0.89 0.96 0.92 0.98 

 End 4.17 0.99 0.96 0.92 0.99 
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QUALITATIVE RESULTS 

 Data was collected and coded into separate themes through survey short answer, 

group discussion, and research observation. The data analysis is resulted in three first 

order themes and associated subthemes: (a) peer interaction increased participants 

perception of college readiness, (b) students overcame challenges and increased 

confidence in their own abilities, and (c) knowledge of campus and local geography 

influenced perception of comfort in the community.  

Peer Interaction Increased Participants Perception of College Readiness 

 In this study, participants reflected on their experiences from day one to day four 

of the program and suggested that their self-efficacy increased through positive peer 

interaction and finding others who enjoy similar outdoor activities. Students were able to 

interact with one another and ease worries about college by having time to make friends 

with common interests and build a community within the university.  

 
Peer Interaction 

For participants in this study, peer interaction was constructed through different 

adventure education activities that foster learning names, communication, problem 

solving, and trust through the high ropes course and other group activities. Several 

participants expressed that they made some “really good friends” throughout the program 

and felt at ease reflecting from day 1 to day 4 on how many friends they made or the 

progress they made over the course of the program. When asked about how peer 
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interaction affected their comfort level, Group discussion number 3, one participant 

stated how their worries are lower due to making friends prior to school:  

 
I would say personally, one of the things I was kind of nervous about coming in was if I 
was going to meet people or not. And this whole thing with First Flight and all the leaders 
and everything, I’ve kind of put those worries to bed, because I just learned that 
everyone’s in the same boat. And they’re all trying to meet new people …I think I’ve 
grown a lot in the way that I’m not nervous about meeting new people anymore. 

 

Another, participant in the same group perceived the program similar to having a 

community where they: 

feel like I know them enough where we can stop and chitchat and talk and they’ll say hi 
to me. And that’s just great having a community because … it’s kind of nerve wracking 
with the school this big, people come from all over, 20 people that can just brighten your 
day.  

 
Some participants stated that they felt “closer with everybody and [They] can have a 

conversation and feel [that they] really understand each other” while other students felt 

they could “be more like myself and not … behind a wall.” Many participants pointed out 

the benefits of moving in early to campus because “you already have a solid relationship 

with somebody before school starts.” The last survey given out at the end of the semester, 

many participants perceived this orientation program as a way that “helped me make 

some really good friends” and “it helped me acclimate to the campus and get to know 

some people before everyone was thrown into the college experience.” 

 
Positive Peer Interaction 

Many outdoor orientation programs work towards creating positive peer 

interaction among participants to help students create a safe and stable environment at 

that university. Similarly, those who attend outdoor orientation programs all chose the 

program likely due to increasing their chances of meeting those who also enjoy the 
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outdoors. For example, group 3 discussed the benefits in using outdoor activities many 

enjoy through stating that it was: 

Really beneficial…because obviously we all signed up for this because you really 
enjoy doing the things that are outdoors. So, it was just nice to have something 
and meet people that like something else that we’re all passionate about just doing 
stuff outside.  

 
Similarly, in group 1, participants stated that they “found people that are similar to us and 

have some [similar] interests” while another student in group 3 stated “I feel like we 

found a lot more, the more that we’ve talked, the more interest in comments that we 

found with each other, similarities.” At the end of the semester, participants reflected on 

their experience and one stated “it was a good experience to meet others who enjoy the 

same things I do.” 

 
Students Overcame Challenges and Increased Confidence in Their Own Abilities 

Through the utilization of the high ropes course and rappelling, students perceive 

these activities as overcoming challenges that relate or better prepare students for 

overcoming challenges throughout their first semester. Students were able to reflect on 

group cohesion and observe how having a community with them helps a student feel 

more comfortable facing a challenge. Lastly, students increase their confidence when 

overcoming challenges and feel at ease transitioning to college after the program ends.  

 
Overcome Challenges through the Utilization of a Challenge Course 

Many participants were challenged to step out of their comfort zone and perceived 

the high ropes course to be the one activity that challenged them the most in that zone. 

One participant stated that they “felt with the high ropes course, I really challenged 

myself to break out of my comfort zone. I wouldn’t have done it if we hadn’t done this” 
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Through group discussions, one group was asked to describe how the course activities 

(canoeing, hiking, high ropes course, rappelling) impacted their trip or their experience: 

I’d say it was a big part of what made the trips meaningful because a lot of the 
things we  
did were like overcoming challenges, People who were afraid of heights had to 
overcome the ropes course …Then hiking the whole time was pretty much a 
challenge because it’s a lot of walking but the overcoming challenges kind of 
brings perspective to everything that we have in life and how we kind of have to 
take the next step.  

 
Similarly, another participant furthered the conversation by reflecting on the experience 

as a whole and relating the challenge course to their incoming college experience: 

 
You put yourself into an uncomfortable situation, and you kind of figure out how 
to make it comfortable. Whether it’s you continue to go with through the ropes 
course, or if you choose not to, or whatever you choose to do, you’re going to find 
a solution. That kind of transfers over like my freshman year, theirs’s going to be 
things that were uncomfortable with, and we’re just going to have to find that 
solution. 

 
Additionally, through research observation, an example of a participant who was 

rappelling off the side of the building was able to overcome challenges set by herself and 

the facilitator: 

She was really nervous right from the beginning and super anxious about it. And 
what I had her do is just make small goals. So the first goal was to get to the edge 
of the platform … The second goal was to step down onto the wood part, then she 
got comfortable with that. And then the third goal, obviously was to go down and 
repel. And you could see that she was like freaking out inside, but also like really 
wanting to repel. And she continued to push herself, continue to make those little 
goals and might continue taking down those little goals. And then she did an 
awesome job going down and she ended up loving it. And I honestly saw that in a 
few students who were scared to do it. And once they make those little goals and 
pass the little goals, everybody absolutely loved it and it was really awesome to 
see. 

 
Alike this participant, another student stood out to the researcher as someone who pushed 

themselves out of there comfort zone through zip lining: 
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The student pushed themselves to zip line, even though I know that they were 
terrified when they were standing up there. And she pushed herself to do the giant 
swing … and you could see that she was really nervous about it and very quiet, 
but she started to open up a lot more.    

 
These observations help to provide insight to the challenge activities and how it can 

benefit a participant who is more reserved or nervous about certain elements. When asked 

if students felt confident at the end of the semester through the survey questions, several 

students stated that they felt “confident” due to the First Flight program.   

Group Cohesion 

A theme that participants perceived as impactful was participants encouraging 

others and the interaction between participants during the high ropes or canoeing 

activities. Group cohesion is able to happen because participants bond by learning how to 

interact with one another through communication and problem-solving activities and are 

encouraged by staff to support one another’s ideas or thought processes. More 

specifically, one participant in group 1 stated when canoeing “when we had to switch, we 

were able …to bond with other people, communication you have that, those skills to be 

able to get where you are going.” Another participant added that “it also kind of helps 

you learn how to work with others that you might not know or you’re not as comfortable 

with and figure out a solution. With canoeing, when we had to switch canoes … it was a 

whole different.” When talked about the atmosphere of the group one participant 

perceived it as “everyone’s really supportive … I know when people were doing the 

ropes course or whatever and someone fell off, they were really supportive of that.” 

The researcher observed group interaction through activities played near the campfire and 

noted one participant who was shy in their interactions with the group: 
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you can see her interacting with students … making jokes, being funny during the 
game… you could see other students in the group trying to include her, one boy in 
the group was trying to call her out [in] mafia and then she started joking and it 
was a really cool experience to see because I think that she’s a lot more quiet and 
a lot more reserved. And so when other people kind of call her out on things in a 
positive way, you can see her interacting really well. 

 
These observations and findings helped to provide insight to group interaction with 

participants who were more reserved and the impacts the program had for them.   

 
Increased Confidence in their Own and Outdoor Activities 

Through observation and data collection of self-resilience and self-reliance, one 

take away is confidence in one’s own abilities. Survey questions that were taken at the 

end of the semester, several participants stated that they felt “confident” prior to First 

Flight and helped to eased their transition to college. Participants were able to reflect on 

their confidence level over the semester and state “It has changed throughout the 

semester but I have always been confidence enough to know I am successful” and 

another stated “At first being independent and responsible for everything in my life was a 

daunting, scary, and stressful experience, but now I am confident in my own capabilities 

to be on my own and do what needs to be done.” Many participants stated “I feel super 

comfortable, UWL has a very welcoming community that only seems to want to guide 

you” while another stated “I feel accomplished and proud of myself that I have been very 

confidence in my school work and social life here at UWL.” Similarly, another 

participant noted “First Flight helped me go into college with an open mindset and 

confidence in myself to handle whatever comes my way, and confident enough to be my 

own person and do the things that I love and enjoy.”  

 



 25 

Knowledge of Campus and Local Geography Influenced Perception of Comfort in 

the Community 

An overarching theme that occurred through the data codebook was participants 

learning about resources and local geography the program provided throughout the tour 

of the campus, daily activities, fireside chat, and talking among current students and staff. 

The outcome from this theme was participants who became more comfortable moving 

around the campus and learning about resources in the university and community through 

daily activities or talking to current students. The benefits for participants is to increase 

their chances of having a positive college experience by creating a stable community.  

Knowledge of the Campus and Town Geography 

Throughout the program, participants perceived moving in early to campus and 

doing outdoor activities eased their nerves and aided their experience in learning the 

geography of the campus and the town. When talking about getting to know the campus 

better, one participant in group discussion 1 stated they enjoyed “know[ing] the campus 

and the things you can do around this.” Another student in group 4 noted that: 

At the beginning when I got on campus [it] was a really big campus. So I was 
worried about finding out where stuff was but then we walked around just doing 
activities for First Flight and we walked around the campus and kind of get a feel 
for it, So [I’m] more comfortable walking around figuring out where stuff is. 
 

When discussing participants getting to know the town, one participant noted that getting 

acclimated to the town helped her feel at home: 

I know the town now. And that’s cool because everyone’s going to be in the 
same boat where they don’t really know La Crosse that well … I can know places 
before everyone else …. It makes me feel more at home. 

 
While another student enjoyed getting to know the hiking trails and perceived the outdoor 

activities as beneficial, “We can go out and meet people and go on hikes, at least have 
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some idea what we are going to do.” Many participants perceived their confidence 

increased when learning about the campus by stating “It’s kind of giving us the 

knowledge to go around campus at least somewhat confidently [and] know where we’re 

going.” 

Fireside Chat Facilitated Knowledge of on Campus Resources  

Throughout the fireside chat, participants are encouraged to write questions on a 

piece of paper and toss it all in a pile anonymously while current student staff answer the 

questions in a small group discussion. The reason for the questions to be anonymous is to 

encourage participants to ask questions they might not be comfortable asking in front of a 

group of students. 3-4 current student staff within each group provide their own personal 

experiences, resources they have taken advantage of or learned through staff training, or 

opinions to answer the question given. Many participants viewed the fireside chat as their 

“favorite part” and another participant in group three expressed positive emotions 

through the fireside chat by stating: 

I think it was the campfire talk … being able to talk to the older leaders and have 
someone that’s an upperclassman…any questions you have at all was really 
beneficial. I’ve made a lot of other people less nervous about even knowing where 
to put our garbage’s [in the dorms]. Or just little things like you don’t even know 
where to take it. To have upperclassmen tell us super easy solutions like it’s this 
or that or encouraging us to join a club … just to be able to talk to upperclassmen 
too because not a lot of upperclassmen [would] let me just bond with some 
freshman.  
 

A common theme where students were able to feel at ease when asking questions 

anonymously because they “would be too afraid to ask” which was said by a participant 

in the first group discussion. Many questions participants throughout the whole group 

asked were clarification on how on campus meals work or how to get involved in 
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intramural activities. While other questions, like in group discission number 3 “were 

funny things or tips in college like study places or where to do stuff like that.” 

Meet Current Students and Staff 

When participants met current student staff, they were able to learn about the 

university from someone who is currently going there which provided them with up-to-

date insight. Many participants perceived their experiences to be “expecting maybe [the 

staff] to be more like upperclassmen, a little superiority there, but that’s not what 

happened at all.” While another participant stated “everybody was so inclusive, even 

talking to [the staff], you’re four years older than us, it’s just like talking.” Similarly, to 

the theme above, participants perceived having student staff was a benefit because: 

To have upperclassmen tell us super easy solutions like it’s this or that or 
encouraging us to join a club … just to be able to talk to upperclassmen too 
because not a lot of upperclassmen [would] let me just bond with some freshman. 
 

Overall, participants perceived a benefit to having student staff work with them 

throughout the program to provide insight and personal stories for participants to listen to 

and reflect on.  



 28 

DISCUSSION  

 The purpose of this study was to observe participants self-resilience and self-

reliance skills through a non-traditional outdoor orientation program as they transition to 

college. Through the different forms of quantitative and qualitative data collected in this 

study, this adds to current literature we see today with the expansion of students self-

reliance and self-resilience after attending an outdoor orientation program which 

extended over the course of a semester as compared to only during a week long program 

(Bell, B., 2006; Crofford, E., et al., 2020; Hattie., J., et al., 1997; Hill, E., et al., 2018). 

With limitations due to COVID-19, this study observed students during a rare time in 

history where universities transitioned to online learning to honor safety precautions 

resulting in limited face-to-face interaction decreased immensely (Wang, Y., et al., 2020). 

Many college students had as few as one or two classes in person while the rest adjusted 

to an online format. 

Outdoor orientation programs have been developed to alleviate stressors that 

students may face through their transition to a university (Crofford, E., et al., 2020). 

These attributes have shown to contribute to student’s self-resilience and self-reliance 

skills throughout college and postgraduation (Hill, E., et al., 2018). Outcomes of 

transition programs have shown to help students meet peers, meet current staff, and learn 

about resources of campus (Brown, L., et al., 2012; Robinson D., et al., 1996; Mutz, M., 

& Müller, J. 2019). Given that many students struggle to transition to college, the 

responsibilities fall on universities to help ease the transition to therefore fit the needs of 
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each individual (Hill, E., et al., 2018). Similarly, in this study,  quantitative survey data, it 

shows there was a slight increase in participants self-resilience and self-reliance, 

however, not enough to be significantly different. In addition, the mental health 

continuum survey was on an upward slope but was also not significant enough. This 

suggests that these skills were affected but might not be significant enough due to low 

number of participants, however, a higher number of participants completing all surveys 

may push it to be significant. Additionally, the perceived stress survey slightly increased 

from pre-program to post-program but decreased at the end of the semester suggesting a 

change that occurred among participants. This decreased could have resulted from the 

university shutting down between Thanksgiving and the end of the semester where many 

participants ended up moving home or off campus or continuing to live in their dorm 

room with many restrictions to reduce the spread of COVID-19. Lastly, the resilience 

survey showed a slight increase between pre and post program but dropped back down at 

the end of the semester. Likewise, this drop could be partly due to the university shutting 

down or participants not feeling they can adapt to the effects of COVID-19.  

 Results from qualitative data  help to explain  participants self-reliance and 

resilience was positively affected through participation in the outdoor orientation 

experience despite quantitative data lacking significance. The data suggests that 

participants felt there was plenty of opportunity and positive encouragement when it 

came to peer interaction and felt that meeting peers with similar interests during First 

Flight played a large role in helping them create a bond that lasted past the completion of 

the program. Specially, when looking at the high ropes activities and canoeing, many 

participants felt supported by their peers when overcoming a challenge by using words of 
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encouragement. With the help of activities that work towards communication and 

problem-solving skills, participants were able to relate the skills they are learning through 

taking a step out of there comfort zone to their transition to college. Participants were 

able to identify and compare nerves as both a positive and negative feeling through the 

utilization of the high ropes activities and their transition to college. Furthermore, the 

implication of the fireside chat where participants are able to ask current student staff 

anonymous questions helped them to feel more comfortable transitioning to college.  

 Due to the positive comments in qualitative data participants did believe First 

Flight helped with their transitions, however as data was not significant, future research 

should explore potential ways to helps students maintain feelings of self-resilience and 

self -reliance as they move through their program (Crofford, E., et al., 2020; Hattie., J., et 

al., 1997; Hill, E., et al., 2018). Although participants discussed feelings of self-resilience 

and reliance after the program it did not last over the course of the semester. This might 

be due to COVID-19 and feeling a lack of control (Wang, Y., et al., 2020). In the last 

survey at the end of the semester, participants were able to answer short answer questions 

that stated “Describe your feeling surrounding your transition to college and through the 

end of your first semester” or “how have you been able to adapt to change or crisis 

throughout the semester”. A few participants felt overwhelmed through the rest of the 

semester and felt overly stressed. One participant felt it was mainly due to COVID-19 

restrictions, the shut-down, or lack of resources in person. Even though the majority of 

qualitative data supported the effects of First Flight on participants transition to college, 

COVID-19 affected participants in many ways that therefore changes the way the data 

shifted throughout the semester (Wang, Y., et al., 2020).  
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 This study in particular provides new insight that relates to self-resilience and 

self-reliance through outdoor orientation programs over a semester long course versus 

within the program itself. While there is research of self-resilience in outdoor orientation 

programs (Bell, B., 2006 & Bell, B., et al., 2010; Crofford, E., et al., 2020; Hill, E., et al., 

2018), limited research on self-reliance theory has been observed through outdoor 

orientation programs and traditional orientation programs (Hattie, J., et al., 1997). Even 

with the effects of COVID-19 in place, participants were still able to step out of there 

comfort zone, meet peers with similar interests, and learn about resources on campus, and 

participate in outdoor activities. This study, different than any normal school year, 

includes COVID-19 with all the restrictions, shut-downs, and implications that affected 

each and every student individually. By running an adjusted program tailored to fit 

COVID-19 safety precautions while also including traditional outdoor orientation aspects 

that change the way universities can use programs like these. With these recent findings it 

can be suggested that self-resilience and self-reliance are affected after the program had 

commenced and continue shifting during the school semester. Throughout a semester, 

depending on participants current state of mind, the results from the studies might change 

due to certain moods or certain life experiences that were not shared with the researcher 

that might affect the outlook of the program (i.e., a bad friendship, family issues, lack of 

social support). Additionally, this data suggests that future resources may need to be 

constantly adjusted to each individual student to ensure their needs are being met (Hattie., 

J et al., p. 44, 1997; Hill, E., et al., 2018).  

 Given that past research has stated that self-resilience and self-reliance are 

important skills to have when overcoming a challenge, universities should be encouraged 
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to utilize outdoor orientation programs so that students can work on building those skills 

prior to attending a college (Bell, B., 2006; Crofford, E., et al., 2020; Hattie., J et al., 

1997; Hill, E., et al., 2018; Mutz, M., & Müller, J., 2019). Given the results from this 

research study, there is potential for outdoor orientation programs to increase self-

resilience and self-reliance skills during a tough time in their lives when presented with 

challenges. Additionally, having these skills to overcome challenges and adapt to change 

helps prepare college students for future challenges inside or outside of school.  
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LIMITATIONS 

With the effects of COVID-19 limiting face-to-face interaction, this school year 

was far from normal for the average college student. The program was adjusted to honor 

health safety regulations by keeping participants on campus and sleeping in dorms. 

Normally, an outdoor orientation program would venture off campus for a few days, get 

away from technology, and immerse themselves in nature.  However, due to COVID-19, 

the university shut down at the beginning and end of the semester for two or more weeks, 

which limited face-to-face interaction in school. Some participants went home during this 

time while others stayed locked in their dorms on campus. Within safety regulations, 

students were unable to visit others in a different dorm which decreased peer contact. 

During a normal year, there is one main eating area for those living on campus while this 

year the university provided several areas to get food that was boxed up to be “take-

home” food or eaten in a socially distanced area. Additionally, participants in the 

program were able to take a semester long course called Outdoor Activities with peers 

from First Flight to continue contact with peers and outdoor activities. Usually, five 

events happen throughout the semester but two more were added to increase peer 

interaction. Three of the seven events were online zoom calls to provide participants an 

opportunity to interact with peers in times when face-to-face interaction was low. An 

option to video call or phone call into activities was provided to students enrolled in the 

course due to the number of students moving back home during the shutdown times.  
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Aside from COVID-19 being a limitation, the first two surveys were given in person 

which increased survey participation. While the second two surveys were emailed to 

participants at the middle and end of the semester which led to a decrease in completion 

of said surveys. At the end of the semester, when given the short answer survey 

questions, many participants did not complete the surveys or gave little input when 

answering the questions.  

CONCLUSIONS AND FUTURE RESEARCH 

Overall, findings from the study indicate that even though self-resilience and self-

reliance were not statically significant, data suggests that movement within the survey at 

three time-points had been affected. Past research supports self-resilience and self-

reliance being affected through outdoor orientation programs that helps benefit students 

transition to college (Bell, B., et al., 2010; Crofford, E., et al., 2020; Hattie., J et al., p. 44, 

1997). Future research would benefit by recruiting more participants to attend the 

program and complete the surveys. Additionally, during a normal school year, without 

COVID-19, outdoor orientation programs would be able to run normally and would 

therefore affect the overall results of this study. Given the data from the quantitative short 

answer survey at the end of the semester, many related their feelings of stress and being 

overwhelmed to the effects of COVID-19. Given the drop off of the resilience survey at 

the end of the semester, it suggests that COVID-19 was a larger factor in how it affected 

students transition to college and how they felt they were able to adapt to the 

everchanging guidelines/restrictions.  

The initial findings from this study should be explored in greater depth over a 

whole school year or over the time the student attended the university to observe the 
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long-term effects. Within this study, the three time-points suggest that self-resilience and 

self-reliance are everchanging and may not always be consistent throughout a whole 

semester. Past research supports this evidence that self-resilience and self-reliance are not 

skills that will always look exactly the same, in fact these skills might fluctuate based on 

the challenge at hand (Crofford, E., et al., 2020; Hattie, J et al.,1997; Hill, E., et al., 

2018). However, continuing to work on these skills throughout a college semester can fit 

students’ needs in continuing to support their transition to college. There is a correlation 

between what participants perceived as beneficial through qualitative data and past data 

that supports self-resilience and self-reliance increasing through outdoor orientation 

programs (Crofford, E., et al., 2020; Hattie., J et al., 1997). Participants qualitative data in 

this study suggest that they understand the benefits to having strong skills to overcome 

challenges and trust in one’s own power throughout the activities presented. 

 Given college is many students first experience with overcoming a challenge, 

outdoor orientation programs can help to benefit and ease students transition to college in 

many ways (Austin, M., et al., 2010; Bell, B., et al., 2010). Results from this study 

highlight the effects of self-resilience and self-reliance on college students and how that 

plays a large role in easing the transition to college (Bell, B., 2006; Crofford, E., et al., 

2020; Gass, M., et al., 1990; Hattie, J et al., 1997, p. 44). Additionally, helping provide 

opportunities for students to work on their self-resilience and self-reliance skills 

throughout their time in college can better prepare students for challenges throughout 

college and even flow into their lives post-graduation (Gass, M., et al., 1990).  
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Figure 1. Change in constructs across time. A higher value on the survey scale refers to a 
better score on the respective survey. * = sig different from one other variables at the 
time point; ** = sig different from both variables at the time point; † = sig different from 
the previous time point <.05 
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Table 2. Itinerary for First Flight 

 
Sunday, August 30 
9:00am-1:00pm Move into Res Halls  
1:00pm-1:30pm           Lunch on your own/with parents  
1:30pm-1:45pm Check in with staff 
   - have participants find their groups after check in by dorms 
1:30pm-3:00pm Ice Breakers/Games and Activities on Football Field  
2:45pm-3:00pm Rachel Thesis survey 
3:00pm-5:00pm Scavenger Hunt around campus 
5:30pm-6:30pm Dinner at Whitney Center 
6:30pm-7:30pm  Evening Activities – Slackline, soccer game-like activities, 

giants, wizards, elves without the chasing (point system for 
wins/loses) this is a stick, Johnny-Johnny, magic number 

8:00-10:00pm Night Hike up bluffs in Hixon Forest Groups staggered groups 
11:00pm-7:00am Sleep in Residence Hall 
 
Monday, August 31 
7:30-8:30am  Breakfast Whitney Center 
7:30-8:00am  Staff eat 
9:00-4:00pm  Group 1 Outdoor/Indoor Ropes Course & Rappelling after  
   Group 2 Pettibone (pack lunch) Canoeing, Frisbee disc golf 

Group 3 Hiking the Bluff Learning Hixon Forest Trails and 
sweet lookout points on Bluffs! Rock climbing in Mitchell and 
walk to Ice Cream shop!    

5:30-6:30pm   Dinner at Whitney Center 
7:00-10:00pm Downtown walk to River and Ice Cream at the Pearl Staggered 

groups, riverside to watch sunset 
10:00pm-7:00am Sleep in Residence Hall 
 
Tuesday, September 1 
7:30-8:30am  Breakfast Whitney Center 
9:00-4:00pm  Group 3 Outdoor/Indoor Ropes Course & Rappelling after  
   Group 1 Pettibone (pack lunch) Canoeing, Frisbee disc golf 

Group 2 Hiking the Bluff Learning Hixon Forest Trails and 
lookout points on Bluffs! Rock climbing in Mitchell and walk to 
Ice Cream shop 

5:30-6:30pm  Dinner at Whitney 
7:00-10:00pm Activities (Fire pit at U 8-10pm stager groups, camp fire talk 

different group every 30 minutes) Cellar can check out darts 2 
dart boards, pool table stuff, basketballs for b-ball game)  

10:00pm-7:00am Sleep in Residence Hall 
 
Wednesday, September 2 
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7:30-8:30am  Breakfast Whitney Center 
9:00-12:00pm  Ropes Course at North Campus for all participants’/Mitchell 
Indoor course (Rain) 
   Group 2 Outdoor/Indoor Ropes Course & Rappelling after  
   Group 3 Pettibone (pack lunch) Canoeing, Frisbee disc golf 

Group 1 Hiking the Bluff Learning Hixon Forest Trails and 
sweet lookout points on Bluffs! Rock climbing in Mitchell and 
walk to Ice Cream shop! 

5:30-6:30pm  Dinner at Whitney 
7:00-10:00pm Activities (Fire pit at U 8-10pm stager groups, camp fire talk 

different group every 30 minutes) Cellar can check out darts 2 
dart boards, pool table stuff, basketballs for b-ball game)  

 
10:00pm-7:00am Sleep in Residence Hall 
 
Thursday, September 3 
7:30-8:30am  Breakfast Whitney Center 
9:00-12:00pm  Walk the Marsh Trails  
12:00-2/3:00pm Grill out Myrick Park & Slide Show – End of Program 
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