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INTRODUCTION 

Recent reading test scores in many school ;districts 

have caused administrators to become alarmed about 

reading program quality. This, along with severe budget 

problems in many areas of the country, has resulted in 

a re-examination of the total curriculum, especially in 

areas relating to what many people consider the basics. 

This "back to basics" trend in education has put music in 
I 

I 

, precarious position in many school districts. For 

' ~xample, vocal and instr~ental music programs were cut 

from the Louisville, Kentucky curriculum last July; 

twenty-five Illinois school districts cut out elementary 

music in the fall of 1976; an~, Detroit, Michigan just 

recently lost their public school music program. 

Many music educators are attempting to defend 

their music programs against impending cutbacks by 

presenting the aesthetic philosophy as a means of show

ing that music can be part of a basic education. Keith· 

Thompson,_J\,ssociate Professor of music education at 

Pennsylvania S,tate University says1 

The uniqueness of the arts is in their ability 
to symbolize and express human feeling. Knowledge of 
these feelings and skills in processing that know
ledge are part of the basic goal of education.I 

1Keith P. Thompson, "How the Arts Function as Basic 
Education, .. Music Educators Journal. LXIII (April, 1977), 
41. 

.. . 
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Most music educators will agree with and understand that 

statement; however, the writer has found many classroom 

teachers and administrators who still fail to see that 

aestheti~ experience is as important or more important 

than basic learning areas. Lloyd Schmidt states: 

The unfortunate truth must be acknowledged, 
however, that most elementary school music programs 
still have a barely token existence in a curriculum 
that, in practice, shows little relationship to the 
description and purposes found in the professional 
literature.1 . . _ 

If music could be shown to enhance one of the basic 

subjects, perhaps educators would accept it more 

readily in the curriculum., 

This does not mean that music educators should 

abandon the aesthetic approach in favor of a program 

benefitting another subject only. The two programs 

could be incorporated. This idea of incorporating the 

two approaches might save elementary music programs from 

being cut as a non-essential. 

Reading is one of the most important skills taught 

to children in the elementary school. It is very 

important that they learn to read, for, .. if they fail 

at reading, they fail at everything, and the child who 

cannot read becomes a sad child."2 In most subject areas, 

the students are required to read, and if they are 

lL1oyd Schmidt, "Music As a Learning Mode,•~ Music 
iducators Journal, LVIII (September, 1976); 95. 

2noancing Words," 'fi-me, October 22, 1965. 64. 



3 

unable to read, then chances are they will not do well 

in those subjects. Reading is also considered necessary 

for a person to function in a modern society. If music 

can help children learn to read, the benefits would be 

great, and music would have a more secure place in the 

curriculum. 

It was the purpose of this paper to, (1) show that 

music can enhance an elementary reading program, and, 

(2) give activities showing how this can be done. Many 

of the activities given could be used by the classroom 
I 

tkachers as well as the music specialist. 
! 

AUDITORY DISCRIMINATION 

Auditory discrimination is a basic skill that both 

music and reading share. Most researchers feel it is 

of prime importance in reading readin~ss. In Teaching 

Elementary Reading, {Appleton-Century-Crofts 1962) Tinker 

and McCullough put auditory discrimination above visual 

discrimination, range of information, and mental age in 

importance for achieving success in reading in grade one.l 

Gladys Uhl ,also cites a child's ability to discriminate 

the separate sounds in words as one of the most impor

tant factors in determining success in learning to read. 2 

Research done with kindergarten students showed that 

1Gladys C. Uhl, "Singing Helps Children Learn How 
To Read, .. Musi,£ ~gu~ators Jq_urnal, LXIII {March, 1976), 
45. 
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music had a beneficial effect on auditory discrimination. 1 

The music program used was Education Through Music, (ETM), 

based on the Kodaly philosophy and developed in the 

United States by Mary Helen Richards. Six kindergarten 

classes and three teachers were included, each teacher 

working with two half-day classes. Each teacher had 

one experimental group and one control group· In the 

experimental groups a·trained music specialist taught 

three twenty minute sessions of ETM each week. The 

m/usic teacher spent the same amount of time in one of the 
I 

~ontrol groups, but used the time to sing songs and 

play records. The other two control groups did not have 

a music specialist. Pretests and post tests were given 

to all the groups, and scores showed an improvement at 

a high level of significance for the experimental 

groups on the auditory discrimination test and on a 

first grade screening test. A -third test involving 

visuai motor integration did not show a positive effect. 

Researchers explained this by noting that ETM, ·at this 

level, focuses on aural, vocal, and creative play. It 

is not until grade one that children are introduced 

to the symbolic and written aspects of music. 

Teachers involved in this research observed that 

music did enhance other skills normally used as the basis 

1Andrew Harper, "Education Through Music." Phi 
Delta Kappan, LIV (May, 1973), 628. 
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for determining readiness for first grade work. Most 

of the skills involved were reading readiness skills. 

Teachers were astounded at the superior scores earned 

by children who had the benefit of ETM techniques after 

one year of research. 

Auditory discrimination skills in reading involve 

many different areas, including differentiation and 

integration of letter sounds, syllabication and pro

nunciation of words, proper phrasing, and expansion 

of vocabulary .1 

LETTER SOUNDS 

A study by Diana Long Nicholson was conducted to 

determine if letters of the alphabet could be connected 

to musical pitches, and, if the use of music could develop 

and improve discrimination for paired groups of letters 

which frequently present difficulties because of their 

similarities and differences. 2 · The subjects were 

students, six to eight years old, with IQs of 80 to 

95, They were divided into two groupsi one received 

extra help.through music and the other used a traditional 

approach. The results showed that music could improve the 

loorothy McDonald, "Music and Reading Readiness," 
&pnqu.99..~~, LII (September, 1975), 872. 

2Diana L. Nicholson, "Music As An Aid to Learning," 
Dissertation ,t\b~tracts International, XXXIII (July, 1972), 
352A. 
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ability of these slow learners in the recognition of 

letters of the alphabet and in reading readiness skills. 

Dorothy McDonald feels that one reason students 

remember letters of the alphabet better when music is 

used is that letter sounds are lengthened in singing •1 

There are many songs that can help children in 

differentiation and integration of letter sounds. The 

following verse from "Amos and the Alphabet" helps 

students differentiate letter sounds and remember them. 

I is for Ina, 
Ina ,has some ice cream, 
i i i, i i i, 
I sounds different,too, 
Like Indian and igloo, 
ih ih ih, ih ih ih.2 

The song is sung to the tune of "Are· You Sleeping?" and 

each verse has a picture illustrating the different 

characters. 

Hap Palmer, in his record Learning Basic Skills 

Through Music, Volume r 3 includes a song called "Marching 

Around the Alphabet ... Each letter of the alphabet is ori 

an individual card and the cards are placed in a circle 

on the floor; The teacher stands inside the circle while 

a small number of students sing the song as they march 

around the circle. When the teacher blows a whistle, 

lMcDona ld, "Music and Reading Readiness," 872. 

2Hope s. Joyce, Amos_ and the Alphabet, (Kankakee, 
Illinois: Imperial Learning Corporation, 1967). 

3Hap Palmer, Educational Activities, AR514. 
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the children stop, and each one picks up the letter 

nearest his feet and identifies it. They put them back 

and begin again. For variety, more advanced children 

could think of words beginning with the letter they 

are holding. 

Other songs could be chosen to emphasize certain 

letters. The song, "Mama Paquita" could be chosen to 

help children with the "P" sound, 

Mama Paquita, Mama Paquita, 
Mama Paquita, buy your baby a papaya, 
A ripe papaya, and a banana, 
'.A ripe banana that your baby will enjoy, 
Mama, mama, 

Mama Paquita, Mama Paquita, 
Mama Paquita buy your baby some pajamas, 
Some new pajamas, and a sombrero, 
A new sombrero that your baby will enjoy, 
Mama, mama, 1 

To carry this further, the teacher could make up extra 

verses using other words beginning with the letter "P." 

For example, another verse could begin, "Mama Paquita, 

Mama ~aquita, Mama Paquita buy your baby a piano ... 

SYLLABICATION AND PRONUNCIATION 

Music.can also help the reading student in the area 

of syllabication and pronunciation, since words and 

accented syllables are actually rhythm patterns. 

!Elizabeth Crook, Bennet Reimer, Davids. Walker, 
?ilver Burg'?tt ,Music, Boole One, (Morristown, New Jersey: 
Silver Burdett, General Learning Corporation, 1974), 77. 
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Gladys Uhl states, 

It is next to impossible to accent a word 
incorrectly in a well written song. Since 
syllable stress is not an easy skill for 
some children to grasp, the musical approach 
in teaching is helpful.l 

Parthena Yaakob used pitch- and rhythm to reinforce skills 

of pronunciation and found it to be very successful.2 

McDonald found that, 

With melody and rhythm and continuous beat, 
pronunciation of vowel sounds, troublesome 
letter groups and initiai or final consonants 
of words are emphasized.3 

There are many teacher-designed activities which 

can integrate rhythm with syllabication and pronunciation. 

Gladys Uh1 sugges.ts that, 

Instead of a teacher writing on the board 
lists of words divided into syllables for the 
children to draw together.into words, the same 
exercise is done to music when a child sings a 
song. The rhythm carries him along and helps 
him feel an even greater challenge. 4 

The words in a music text are broken down into syllables 

to fi ~ the rhythm of _the song. This can be confusing, 

especially to the slow reader, so difficult words should 

be taken out of context to insure correct pronunciation. 

Rhythm games--such as tapping out the rhythm on instruments 

1Uhl, "Singing Helps Children," 45-46. 

2Parthena M. Yaakob, "Music and Reading," Elementary 
§riglish, L {April, 1973), 577 • 

. 3McDonald, •~Music,and Reading," 872 •. 

4Uhl, "Singing Helps Children," 45-46. 
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and creating rhythm rounds with several of the word 
. . 

patterns--could be played with the difficult words. 

Another activity which students seem to enjoy is 

identifying a familiar song by its rhythm only. This 

forces the children to think out each syllable of each 

word. The teacher begins by clapping the rhythm of a 

song. The student who identifies-it correctly goes on 

to do a song of his choice. The entire class claps the 

rhythm and sings the song after it has been identified. 

The child clapping the song must be very careful to 

clap it exactly and with correct accents. 

In another rhythm game, the teacher claps three 

rhythm patterns. The students must identify the two 

that are alike. To further this, the students could 

think of words or phrases that fit the rhythm patterns. 

Another game begins with a list of words on the 

board. The teacher claps the rhythm·of one word, 

and the students must decide which word was clapped. 

For the more advanced student, an assignment could 

be given to write a four-measure rhythm pattern. After 

writing this pattern the student would put words with it. 

The student has to be very careful to have the accented 

syllable of the word fall .on the natural rhythmic accent. 

This exercise could also be.reversed: the teacher could 

give the students the words and the students would write 

a rhythm pattern to fit. 



The creative teacher can find many different ways 

of using rhythms to help children with syllabication and 

pronunciation. 

PHRASING 

Phrasing is a concept that fits naturally into the 

curricula of both reading and music. McDonald suggests 

that most musical phrases have a melodic contour which 

follows natural speech inflections and teachers can find 

opportunities for illustrating speech phrasing in children's 

songs. 1 

Learning a song by rote is actually learning a song 

by phrases. Most primary.songs, especially folk songs, 

have phrases that are easily felt. Students generally 

find it very easy to tell the number of phrases in a 

typical primary song. The Silver Burdett Music series, 

book one, uses examples of both poetry and music in the 

module on.phrasing.2 In the poem .. Music" students are 

asked to draw curved lines to show that they hear the 

short phrases and the long phrase; 

There's music in 

There•s music in a nail, 

music in a pussycat when you step up(!n her tail.3 

1McDonald, "Music and Reading," 874. 

2crook, Reimer, Walker, 97-100. 

3Ibid., 97. 
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The idea of the curved lines is transferred to music when 

the teacher explains that short and long curved lines 

show phrases in music. After the students show that they 

can hear phrasing in poetry, then songs with easily heard 

phrases are presented for rote learning. 

Book two of the Silver Burdett Music series uses 

games,·songs, and poems to help show phrasing.l To 

begin·the study of phrasing the children are asked to 

play a "follow-the-leader" game with an African 

children's song called 11 Che Che Koolay." The game deals 

with movements to different phrases of the song. The 

students are then asked to follow the music of · .. Mary 

Had A Baby" as they.listen to the recording and watch the 

phrase marks. The students learn the song by rote. Then 

.the children listen-to a rec0rding of a poem called .. It 

Is Raining•• and are asked to follow the words in their 

books and'discover which parts are said.in long phrases 

and which parts are said in short phrases. The main 

concept, that phrases create action and points of rest, 

is stressed in all the activities. Many ad~itional songs 

and poems are available to help reinforce this concept. 

VOCABULARY 

Music is a very good way to help a child build a 

vocabulary. In order to do this, however, the teacher 

must discuss the texts thoroughly and clarify the 

lcrook, Reimer, Walker, 141-150. 
.. .· 
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meanings through pictures, actions, descriptions, etc. 

McDonald cites an article in a news magazine which tells 

of a reading program introducing new vocabulary words 

through the medium of folk songs. This program was 

credited with 0 effecting significant improvement in the 

reading skills of disadvantaged children."1 McDonald 

found teachers agreed that children need to recognize a 

number of words by sight without applying phonetic or 

structural .analysis.. The development of a child's 

reading skills also relies, to a certain extent, on . 
his backround in oral skills and use of words. Introducing 

words through the text of a song can effectively help 

in both of these areas. 

o•connor and Thorman feel that children "slip into 

singing and understanding words they would never have 

attempted to read." 2 Supercalifragilisticexpialidocious 

is an example of a word that most children sing. easily, 

but would probably never have attempted to read. 

To help older students with difficult or unfamiliar 

words, the teacher could write the song lyrics in the 

form of a poem, underlining those words. The students 

would be directed to read the lyrics silently, focusing 

their attention on the underlined words to see if they 

lMcDonald, "Music and Reading," 872. 

2Edward J.P. O•Connor, Marian Thorman, "The Best 
Things In Life Through Music," Music Educators Journal, 
LV (October, 1968), 47-49. 
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could determine the meanings. After the pronunciation 

and meanings of the words are understood, the teacher 

can go on to show the relationship of the text to musical 

expression. 

To reinforce the new vocabulary words, rhythmic 

ostinati can be developed using the rhythmic patterns 

of the words. To make it more complicated, several 

rhythmic ostinati can be played simultaneously while 

the class sings .the song. 

LISTENING 

The skill of listening is another very important 

area in both language arts and music. If a child does 

not listen, he is unable to discriminate sounds. Alice 

Yardley states, 

The child needs to speak, but he needs to listen 
as well. He learns to speak through listening 
and listening is where language experience begins. 
Educating the child to listen is as important 
as educating him to speak.I 

Listening is also where musical experiences begin. For 

example, the young child who does not listen in music 

is probably unable to match pitches or sing in tune. 

Matilda Crain conducted a study to investigate 

the relationship between a planned music program and 

listening improvement of fourth and fifth grade children,?~ 

1Alice Yardley, ~xploration and Language, (New Yorka 
Citation Press, 1973) 86. 

2Matilda Crain, "The Effect of a Planned Music Program 
on Achievement in Listening," Dissertation Abstracts 
International, XXXV (November,1974), 2641-A. 
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The experimental group received daily listening lessons 

in music for twelve weeks. The control group received no 

music instruction.· The results showed that "instruction 

in music with a planned program can produce improvements 

in listening skills. nl 

The study cited above involving Education Through 

Music showed positive effects on listening skills. 

One teacher's group showed a much larger difference 

in the auditory discrimination test than the other two 

g~oups. The researchers hypothesized that because 
I 

I • • children in group two went to an inner-city school ~nd 

lived in noisy neighborhoods, they learned to shut out 

unwanted sounds at-a very early age. The children in the 

experimental group that benefitted from ETM did not 

shut out sounds as the children in the control group did • 
. 

"We had helped keep the children listening and had 

prevented premature closure of -listening."2 

~tis the feeling of Alice Yardley that ~we 

encourage good listening by giving the children things 

which are worth listening to. 03 Music can certainly 

qualify. 

There are many areas in music which help develop 

listening skills. Tone matching in the primary grades 

helps a child learn to listen not only to others but also 

lMatilda Crain, "Listening'! 2641A. 

2Andrew Harper, "ETM," 629. 

3A1ice Yardley, Exploration and Language, 86. 
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to his own voice, a very important factor in oral work 

with vowel sounds. In another exercise the tone bells 

are used. The teacher, standing in the back of the room 

where students will not see her, plays two tones on the 

bells. Students must tell whether the tones went up, 

down, or stayed the same. After the direction has been 

identified, the children sing the pattern. As the 

students progress, more difficult examples can be devised. 

Learning a song by rote also requires listening 

concentration. The•students must listen for melodic 

direction as well as the words of each phrase. To 

emphasize a difficult section the teacher might sing 

just one or two words of the phrase, ask,-·the students 

in which direction the melody went, and have the students 

repeat that part of the song. 

Rhythm imitation forces a child to listen carefully. 

The teacher might ask the students to repeat a clapped 

pattern. If the pattern is not repeated correctly, 

the teacher repeats it until the students do it correctly. 

The Silver Burdett Music series stresses "focused 

listening." The texts are organized in modules. At 

the end of most modules there is a lesson call,.ed "What 

Do You Hear?" The students are asked questions about the 

musical examples presented. The questions and examples are 

based on concepts studied in that module. 

i 
'. 



16 

In some modules call charts are used. ·These are 

charts to help children focus their attention on 

certain aspects of each song. For example, before 

listening to a piece by Pierre Boulez called "The Hammer 

Without a Master, II," the s.tudents are given information 

about the form of the song and the instrumentation used 

in each section. 

1 A section: flute melody moving by skip; 
background web of short sounds in constant 
movement; moderate tempo; soft; weak beat 
goes on and on. 

2 A section continues with background; flute 
enters; beat more irregular; trill ends 
section. 

3 B section: faster; more irregular beat; 
more active; irregular.accents; tiny pattern 
ideas from A section, sometimes separately 
and sometimes together. 

4 A section again: weak beat returns; flute 
melody more active; ends quietly with flute 
alone. 

1 

Listening guides have also been developed for 

popular songs. ·The Pop Hit Listening Guide2 features a 

different song each month. A guide for the song "Popcorn° 

1crook, Reimer,· Walker, Book Six, 247. 

2Michael Bennet, Pon Hit LifJ.I:ening Guide, (Memphis, 
Tennessee: Pop Hits Publishin~). 
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helps children to hear several melodic lines played 

simultaneously: 

The introduction to a piece often gives the careful 
listener clues to the harder-to-hear accompanying 
musical lines. How many different lines--different 
kinds of sounds that "do their own thing" for a 
while--do you hear in the introduction to "Popcorn?" 
Draw or doodle something to represent what the rhythm 
of each line sounds like.l 

Once students become familiar with this type of activity 

they can bring in their own records and make up their 

own call charts for the class to follow. 

• SELF-CONCEPT 

Self-concept is significant in reading achievement 

since the motivation a child has for learning is a direct 

reflection of how he feels about himself. 2 Esther Seides 

conducted a study to determine if slow learners, talented 

in music would demonstrate greater achievement in reading 

and exhibit a more positive personal~social ~djustment, 

when placed in a special talent program. Improvements 

were found in both reading achievement and self-concept. 3· 

Another positive effect on students• self-concept 

was found in the study conducted by Matilda Crain. 4 

1Michael Bennet, Pop Hit Listening Guide, No. 72-4. 

2John A.nderson, "Improving Reading Skills Through 
Music Experiences For the Non-Music Teacher," in Claremont 
Read:i_ng Conferencei 1971, Ed. Malcolm P. Douglass, (Claremont, 
California: Claremont Reading Conference), 1 78. 

3Esther Seides, .. The Effect of Talent Class Placement 
On Slow Learners in the Seventh Grade of a New York City 
,Junior High School," ~ertation Abstracts International. 
XXXVIII (June, 1968), 4011-A. 

4Matilda Crain·, "Listening," 2641-A. 

http:IMicha.el
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The ETM project described earlier found that, 

"apparently the techniques of ETM had a decided effect on 

'd' . h d h h' d lf' .. 1 a1 1ng t e evelopment oft e c il •s se -image •••• 

John Anderson, Fine Arts Coordinator of Riverside 

County Schools, says: 

Contemporary musicians and music educators conceptualize 
music as much more than rhythm and melody. They see it 
as organized sound ••• an activity through which every 

. child can have a meaningful, successful, aesthetic 
experience ••• and gain significantly in self-concept. 2 

SandraMathais·and Mary Fanyo tell how team-teaching· 

art, music and reading helped children improve self-concepts. 3 . 
The class involved was a Title I remedial reading class. 

Projects were chosen in which skills learned in all three 

areas would enhance each other. Because this was not a 

controlled research situation, no data were compiled 

concerning the effect of this type of program on the students• 

reading achievement. The teachers did agree. however, that 

the students developed a positive self-image and confidence 

in their ability to participate in art, reading and music 

activities. Mathais and Fanya sta~ed that another important 

factor in the success of this program was the cooperation 

and enthusiasm of the teachers involved. 

READING 
Research has been cited showing that music can have 

a positive effect on the separate aspects of reading. 

1A.ndrew Harper, "ETM, 11 629. 

2John Anderson, Claremont Reading. 178. 

3Mary E. Fanyo and Sandra L. Mathais, .. Blending Reading " · 
Instruction With Music and Art, 0 R~ading Teacher, XXX 
(February, 1977), 497-500. 
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There is also research available, however, to show that' 

music can have a positive effect on reading as a whole. 

Edwin A. Movsesian conducted a study to determine 

whether reading music could help children learn to read 

language more efficiently.l Two groups of first-, second-, 

and third-grade students were used in his study. The 

control group's music program included singing, rhythmic, 

and listening activities. The experimental group children 

participated in these activities to a lesser degree, but 

spent most of their music time on music reading • . 
To teach music reading, Movsesian used fourteen 

charts with twelve songs and a teacher's guide. The 

songs· included one-, two-, and three-part rounds. Two 

sets of resonator bells, music flannelboards, cutouts, 

and assigned seatwork for the students were also used. 

One child was assigned to each tone. If a song had six 

tones, then six children would be needed to play six 

bells. The children had to follow the music carefully 

to play their part at the correct time. Since music, 

like language, is written from left to right, this helped 

develop left ·to right orientation. Perception of position 

in space and spatial perceptual relationships were also 

developed, since the children had to play just one note 

in a line of many notes~ Visual-motor coordination was 

refined by simultaneously stri}dng the mallet on the bell 

1 Edwin A. Movsesian, ''Reading Music and Reading Words," 
T9day•s EducatiQ.U, LVIII (January,-1969), 42. 



20 

and focusing attention on the music symbol. Listening 

skills were also refined since the children had to listen 

to perform their part in a given song. Self-discipline 

and creativity were by-products of this approach also. 

Since the children experienced early success in this 

approach, they were eager to continue. In the final 

tests the experimental group showed more gains on each 

of three tests than the control group. The three tests 

used were: The California Achievement Tests (the reading 

section), rhe Gray Oral Reading Tests, and The Survey of 
( 

P.rimary M4sic Reading Development (devised by Movsesian). 

Very significant gains were made in the first two tests 

by grades one and ·two. The third grade made very 

significant gains in the Gray and the Survey, but not 

in the California Achievement Test§. Patrick Groff 

recently cited the fact that the third-graders did not 

do well on the A£hievement Tests as an indication that 

this study was weak.1 .Movsesian explains this weakness 

by saying, 

Reading habits were already formed during the 
earlier years, and therefore the duration of the 
study was not long enough to help them signifi
cantly derive the benefits of the perceptual 
activities inherent in the music reading program.2 

1Patrick Groff, .. Reading Music Affects Reading Language: 
Says Who?" t,:gsic Educators Journal, LXIII (January, 1977), 
41. 

2Edwin A. Movsesian, .. Setting the Record Straight," 
Music Educators ,Journal, LXIII (May, 1977), 14-15. 

http:tl!!�l.ic
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Movsesian concluded that in this study there was 

transfer from reading music to reading language. ••There 

is something vital that transfers audio and visual per

ceptual skills to learning to read words."1 Because of 

his testing Movsesian believes that a music reading 

program should be instituted in the primary grades. A 

pilot study in Riverside County, ·California tends to 

support Movsesian•s study.2 

The following account was given of a program invo1ving 

music, reading, and dance: 

Today in P.S. 77, a Bronx elementary school in 
one of New York City's worst slum neighborhoods, 
Daisy has gained eighteen months in reading skill 
after just nine months of study. Edward proudly 
volunteered to read to his class, Nicky has 
caught up to the reading level of his classmates, 
They owe their progress to Principal Julius 
Levine's unusual method of ~sing music and dance 
to help kids learn to read. 

The children involved in this program sang the words, 

moved to .the rhythm and acted out the words. The teachers 

flashed key verbs on cards to help the students connect• 

sight, sound, and movement. A report on this program 

says that Principal Julius Levine is: 

Convinced that music is a key to learning to 
read. Since all the grades in his school began 
using the technique, the percentage of retarded 
readers there has been halved. In a nine month 
trial, one class that employed the music jumped 
four months ahead of a class using standard ~ethods. 4 

lMovsesian, "Reading Music, .. 43. 

2Anderson, Claremont Reading, 178. 
3 . 
"Dancing Words, " Ti me, 64. 

4 Ibid. 
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Arts, Education and Americans, Incorporated was 

organized recently-to promote the arts as an essential 

in United States schools.1 During the·research, a panel 

of twenty_;.five prominent Americans, saw many programs in 

which the arts were used to enhance the teaching of 

subjects such as reading. 

Time after time, panel members heard reports.from 
teachers and administrators about the effectiveness 
of these programs in improving reading ••• 2 

SUMMARY 

Music can enhance the teaching of reading in many 

different areas: auditory_ discrimination, differentiation 

and integration of letter sounds, syllabication and 

pronunciation of words, proper phrasing, expansion of 

vocabulary, listening, developing positive self-concepts, 

and reading as a whole. 

Research has been cited and activities have bee~ 

given to show that music can improve auditory discrimination 

skills in reading. Songs about the alphabet and songs that 

stress certain letters or letter groups can aid children 

in differentiation and integration of letter sounds. 

Syllabication i;lnd pronunciation of words is a rhythm-oriented 

skill J songs and rhythm games can make working on·· this 

skill more enjoyable. Rote singing, since taught'in 

phrases, can give students examples of proper phrasing. 

111Group to Promote Arts in Schools," W;isconsin 
State Journ01,·May 25, 1977. 

2Ibid. 
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Unfamiliar words in the text of a song can also help 

expand the child's vocabulary. 

Good listening habits, another skill shared by 

music and reading, can be encouraged in music. Tone 

matching and rhythm imitation require the child to 

listen to himself as well as others. To help children 

listen more intently, call charts can be used. 

Children must have motivation to learn to read, and 

a child's feelings about himself are reflected in his 

motivation. Most children experience early success in 

music to some degree, and this helps to give the child 

a positive feeling about his accomplishments and can 

improve his self-concept. 

Research has been cited to show that music can 

have a positive effect on the individual skills of. 

reading. It was also shown, however, that music can 

have a positive effect on reading as a whole. 

This type of approach does not necessarily detract 

from the aesthetic functions of music. As Gladys Uhl 

states, 

Apart from music as an art, music education is 
of prime importance because of the essential 
skills that it teaches. Yet it is music as an 
art that brings pleasure, emotional responses, 
and beauty into the lives of children.l 

Music educators must be willing to become resource 

persons for classroom teachers wishing to incorporate 

1Uhl, "Singing Helps Children," 46. 
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music into their reading classes. They must also be 

aware of the different ways that they can help to 

enhance reading through their own teaching of music ' 

skills. Both reading and music can gain from this 

type of approach. 
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