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INTRODUCTION 

As a culminating project for my Masters degree, I 

produced two informational videos for the Stevens Point 

Area Public School's Special Education Department. 

The purpose of this work was to develop communication tools 

designed to help increase the involvement of parents, whose 

children are being evaluated for placement in special 

education programs. 
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This first video has three main objectives. First it 

explains the rationale and goals of special education. 

Second, it explains the procedures and terminology involved 

with the delivery of special education services. Third, the 

video stresses the importance of parental involvement and 

encourage parental participation in the evaluation and 

placement process as well as in the delivery of special 

education services. 

The second video offers strategies for parents on how 

to become more effective educational advocates for their 

children and help them succeed in school. It emphasises a 

partnership between parents and schools and stress the 

importance of attitude, discipline, and communication in 

working for children's educational success. 

The theme of this project is bringing parents closer to 

their children's education. One objective of education is 

to involve parents in the important educational decisions 

that effect their children. In special education, these 

decisions are made using a multi-disciplinary format. 



Specialists in various areas of education Join with parents 

to decide how to best meet the learning needs of the child. 
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In an effort to have parents become a part of the multi

disciplinary team that determines the educational program of 

their children, school systems will provide plenty of 

information about the programs, policies, procedures, and 

goals of the special education department. Every effort is 

made to see that parents get the facts. 

In my teaching career, I have seen a great deal of 

effort aimed at the parent's cognitive preparation for M

Team and special education participation but I have not seen 

any formal, district wide communication tool that addresses 

the affective dimensions of involvement in the special 

education system. I have never seen a tool that is 

specifically designed to motivate parents to get involved in 

their child's education. I have never seen a formal tool 

that works to empower parents not only with the facts they 

need but with the recognition that they are valid and equal 

members of the multi-disciplinary decision making team. 

To help make important decisions about their child's 

education, parents are invited to participate in an endeavor 

that is at best unfamiliar and at worst frightening and 

intimidating. It is not that the affective concerns of 

parents are ignored by education professionals, but a 

formal, district-wide tool that would provide a "common 

ground" of attitudes and beliefs between parents and 

professionals involved with delivering special education 

services would be of value. 



I felt that a tool like this was needed and a video 

presentation would be an effective way to address this 

need. 
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I begin my work with a brief overview of the special 

education system. I cite research that indicates a need for 

greater effort in parent education and involvement. 

I review the district wide materials the Stevens Point 

Area School System's Special Education Department uses in 

their formal efforts to inform and engage parents in their 

children's education. 

I developed a rationale and proposal for this project 

and took it to the special education administration of the 

Stevens Point Area Public Schools. Together, the district 

and myself developed a basic program design. 

Next, I offer reasons why I felt video would be an 

appropriate medium for this type of project. 

I then present treatment of the videos themselves 

followed by the scripts that were produced and a detailed 

production schedule that sets the various deadlines of the 

project, leading to a completion date of May 1993. 



BACKGROUND AND HISTORY 

I was a teacher for eight years in three different 

school systems. I have dealt with many parents whose 

involvement in their children's education, I felt, was 

lacking. I have also worked with a few parents who were 

involved with their children's education and motivated to 

work with me and the school system. Having worked in both 

situations, it was easy to see the positive effects that 

motivated and involved parents could have on a student's 

education. 
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Understanding the goals of an educational program, as 

well as knowing how to support and supplement the efforts of 

a school system, gives parents the. power to significantly 

enhance their child's education. This is especially true 

for special education. 

All people have abilities and disabilities. Learning 

is challenging enough for students whose abilities and 

disabilities fall within the "normal" range. Children whose 

learning is handicapped by "abnormal" mental, sensory, 

physical, and/or emotional disabilities face even greater 

challenges in attaining educational success. These 

challenges can not always be adequately met in regular 

public education. 
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One of the goals of our education system is to address 

the needs of all students. Special educational strategies 

and programs are required to address the needs of students 

with exceptional challenges to learning. The entire field 

o~ special education has emerged in response to this 

fact. 

Administrators, special education teachers, social 

workers, school psychologists, as well as regular education 

teachers use a systematic approach to effectively deliver 

special education services. Simply put, special education 

seeks to identify barriers to learning in each individual 

student, develop effective strategies to compensate for or 

overcome these barriers, and then implement these strategies 

on an individual basis guided by an Individualized 

Educational Program (IEP). 

PL 94-142, The Education for All Handicapped Children 

Act, enacted in 1975 both validates and mandates the 

delivery of special education services to students with 

exceptional educational needs (EEN). The statute stipulates 

that parents must be notified of, and be afforded the 

opportunity to participate in, the educational decisions 

that directly affect their child. These decisions are 

multi-disciplinary. Teachers, administrators, assessment 

specialists and parents have the collective task of 

determining the appropriate educational plan for the 

student. 
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The U.S. Office of Special Education acknowledges the 

importance of a parent's role in the process of developing 

an IEP: "The IEP meeting serves as a communication vehicle 

between parents and school personnel, and enables them as 

equal participants to Jointly decide what the child's needs 

are, what services will be provided to meet those needs, and 

what the anticipated outcomes will be" (Federal Register, 

1981, p.5462). 

PL 94-142 dictates the process, time frame, and 

procedures required in identifying, assessing, and 

delivering services to students. In all steps of this 

process, parental notification and approval is required, but 

actual parental participation is .not. 

PL 94-142 was in effect less than five years when a 

study was conducted to analyze the effectiveness of these 

newly mandated IEP conferences (Goldstien et. al., 1980). 

The implications of the study pointed to "The need for 

systematically training parents to fulfill their roles and 

responsibilities associated with IEP involvement and for 

training professionals to involve parents as full partners 

in this significant educational task." The authors, in 

their concluding remarks, cited another study done by the 

National Education Association on IEP meetings. 

Although the parent's involvement in the IEP 
is crucial and the need for systematic and humane 
parent education programs has been demonstrated, 
no evidence was found that such programs existed 
at the time of the study. 



Based on the results of this investigation, we 
have proposed training alternatives aimed at 
preparing both professionals and parents to share 
in educational decision making at the IEP 
conference. (Turnbull, Strickland, & Goldstein, 1978) 

The concept of "humane parent education" ls the 

1 

guiding theme of my thesis. If you expect parents to be 

full partners in the development of IEPs, they must not only 

be invited to participate but must also understand the 

process and feel encouraged to be a part of it. 

It seems Just having parents at an M-Team meeting does 

not insure effective involvement. A study designed to find 

the correlation between preconceived notions of importance 

and actual contributions of M-Team members illustrates this 

(Gilliam, 1981). The study found that before an M-Team 

meeting, parents were rated high in importance and influence 

by other members of the M-Team. After the meeting, they 

were rated much lower in importance, influence, and 

contributions to the final outcome. 

The decision process in special education planning 

utilizes a democratic team concept. Because the interplay 

of attitudes and expectations among team members can have a 

significant effect on the team's decisions, their importance 

has spawned much research. One such effort involved trying 

to determine the attitudes of school personnel concerning 

the role parents should play in the special education 

decision process (Yoshida, et.al., 1978). 
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The study found that professional members of the planning 

team felt that: " .•. parents are expected to provide 

information to the planning team, but they are not expected 

to participate actively in making decisions about their 

child's program" (Yoshida, et. al., 1978). This statement 

may or may not be an accurate reflection of the attitudes of 

all education professionals, but it is certainly 

contradictory to the Stevens Point Area School District's 

administration's beliefs concerning parental participation. 

The Stevens Point school system encourages the active 

involvement of parents in their children's education. The 

district's 1990-1993 strategic plan for its Department of 

Special Education (see appendix) states:, 

We believe parents must be involved in the 
assessment and educational process as well as the 
transition from school to vocational or other post
school instructional setting. They must be 
involved in study groups and task forces, and, of 
course, be listened to regarding the needs of 
their child in developing the Individualized 
Educational Program (p. 2). 

The Stevens Point school system has invested a great 

deal of effort in informing parents of special education 

students. The district has developed several standard, 

district-wide pamphlets and manuals that are designed to 

inform parents and the community of the goals and procedures 

of the district's special education program. 

The school system has developed a Handbook For Parents 

Of Exceptional Children (see appendix). 
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This handbook explains the laws that mandate special 

education, the referral, assessment, and placement 

procedures, due process rights, the various special 

education programs offered in the district, and agencies and 

organizations for parents of exceptional children. 

There ls also a Special Education Information Booklet 

For Parents (see appendix). The goal of this booklet ls to 

help parents better understand the procedures utilized in 

determining student eligibility for special services. 

The Stevens Point school system has also developed a 

Special Education Policies And Procedures manual (see 

appendix) that states the philosophy and goals of education, 

various legal considerations of children with exceptional 

educational needs, and eligibility criteria for placement in 

the various special programs offered by the district. 

Promoting The Most Productive Environment For 

Exceptional Children (see appendix) ls a publication the 

school district uses to inform parents and the community 

about its mainstreaming and integration practices that help 

provide the least restrictive educational environment for 

EEN students in the district. 

In addition to these printed materials, the district 

also has a pamphlet entitled Helping Students Learn & Grow 

(see appendix). This pamphlet offers a more detailed 

description of the special education services offered by the 

school system. 



The special education department of the Stevens Point Area 

School System also makes available a pamphlet published by 

the Wisconsin Department of Public Instruction entitled 

Parent & Child Rights in Special Education (see appendix). 
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In its 1990-1993 Strategic Plan, the Stevens Point 

Special Education Department stated as one of its long range 

strategic needs: "Continued emphasis on parent/school 

partnerships through the Individual Educational Plan student 

planning process and frequent contacts with parents to 

discuss student progress" (p. 6). 
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RATIONALE AND JUSTIFICATION 

Prior to their child's initial M-Team meeting, parents 

receive a great deal of required information, usually in 

print form. Even so, I felt that many parents attending the 

meetings I was involved in were not as prepared as they 

could have been to be effective advocates for their child 

and a contributing member of the M-Team. 

I spoke with other teachers about these observations. 

I found that many of them were seeing the same thing, these 

included teachers from Stevens Point Area Schools. For a 

variety of reasons, many parents were not seen as being 

truly contributing members of the M-Team process. 

After getting to know the parents of children placed in 

my program (secondary emotionally disturbed/behavior 

disordered) we would talk about the initial M-Team meeting. 

Most of them expressed varying levels of concern over not 

knowing what to say or what was expected of them, or of 

looking "stupid". Some felt a little intimidated by the 

room full of "experts." Reasons I heard for not attending 

were scheduling conflicts, feelings that they had no real 

contributions to make, or that they were content to leave 

the matters of their children's education to the schools. 

In these situations, the old adage "Attitude is 

everything" is so true. 
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Parents with children being evaluated for placement in EEN 

programs have access to a great deal of information about 

programs, policies, procedures, rights, and other concerns 

about their child's involvement in special education. Yet 

if they do not feel truly encouraged by the school system to 

participate in their child's education and confident in 

their abilities to do so, much of the information given to 

the parents by school systems does little more than satisfy 

the.letter of the law. Only when parents are motivated, 

encouraged, and confident in their ability to use the 

information given them by schools will the spirit of the 

PL 94-142 be realized. 

As I have already noted, the Stevens Point Area School 

System goes to great lengths to inform parents about special 

programs. They cover what they are, how they work, and the 

rights parents have to get involved in their child's 

education. But neither the Stevens Point district, nor any 

other school district I have been involved with or 

researched, have any district-wide communication tool that 

is designed to address the affective dimensions of parental 

involvement as well as the cognitive. 

According to Vivian Weber-Pagel, a program support 

teacher for the Stevens Point schools, a position that 

works closely in the development of IEPs, the message of 

encouragement to parents is usually conveyed through the 

referring teacher. 
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Consequently, the results of the message could be effected 

by the relationship between the teacher and parent, if there 

ls one. 

Even though the sincerity and professionalism of the 

referring school agent should insure a valid effort to 

encourage parents and make them feel comfortable and 

competent, there ls a need for a district-wide communication 

tool that accurately and consistently conveys this message 

to parents entering the special education milieu. This tool 

would encourage the attitudes necessary to be an effective 

advocate for a child. It would also suggest and demonstrate 

ways to prepare for and participate in an M-Team meeting as 

well as suggest ways to help your child achieve educational 

success. 

A video that has these basic goals would be a useful 

communlation tool that would begin to address "The need for 

systematically training parents to fullfil their roles in 

and responsibilities associated with IEP involvement", 

(Goldstein et. al. 1980). 

A recent study (Yanok & Derubertis, 1989) sought to 

determine if significantly different opinions existed 

between parents of regular education students and parents of 

students in special education programs, concerning school 

involvement, quality of instruction, and equality of 

educational opportunity. 



14 

One of the more telling findings was that PL 94-142 had 

increased the ammount of communication between parents and 

schools, but it had not enhanced the educational involvement 

of the parents of exceptional children. It concluded: 

As the results of this study reveal, teachers 
and administrators will need to redouble their 
efforts to increase the involvement of parents in 
school planning and decision making. Parents of 
the handicapped and nonhandlcapped alike must be 
persuaded to become active participants rather 
than passive observers of their children's 
education. Realization of this outcome will 
require that school officials successfully 
communicate to parents that meaningful 
opportunities for educational collaboration truly 
exist. 

Meaningful collaboration between parents and education 

professionals needs to be based on common feelings and 

attitudes as well as tacts. 

It ls important to understand that the entire M-Team 

function ls geared to deliver services to children and their 

parents. Because education professionals are part of the 

audience of this work, the feelings and needs of parents 

need to be recognized and addressed. nworklng With Families 

Who Have Special Needsn ls a guide for professionals 

published by the South Carolina Department of Mental 

Retardation. It presents some solid insights for improving 

the parent/professional relationship that apply to all 

educational situations. Some appropriate suggestions for 

dealing with parents who are Just learning of their child's 

disability are: 



Present a balance between reality and hope. 

Build trust and rapport. Be honest and straightforward 
as well compassionate. 
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Don't inject negative thoughts about the individual with 
disabilities or project doubts of the family's ability to 
handle challenges. 

Don't blame parents for problem, but encourage their 
participation and involve them in decision making. 

Help parents see themselves as agents of change. 

Discuss needs and strengths while being respectful of 
family dignity and privacy. 
(Working With Families With Special Needs, p. 6). 

The principles of developing strong, purposeful communication 

between parents and professionals apply Just as well in a one on 

one parent teacher conference as they do in an M-Team setting. An 

article in The Reading Teacher (Fredericks, 1990) on successful 

conferencing with parents lists some common barriers to good 

communication and offers some useful insights for both parents and 

professionals in the multidisciplinary setting. In terms of 

developing this work, the article offers some empowering strategies 

for parents in the potentially intimidating situation of an M

Team. It also identifies some communication styles and practices 

to be avoided by professionals in dealing with parents. 

It is important to be aware of the different perceptions that 

teachers and professionals may have of children. Parents may see 

their children as ego extensions. A child's handicapping condition 

may be viewed by a parent as a reflection of their own 

inadequacies. 
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Professionals, particularly a regular education teacher or 

referring person, may view a child's referral as a reflection of 

their own competence as educators. These anxieties could surface 

during an M-Team meeting and truly disrupt the communication needed 

for effective decision making. 

On this subject, the script needs to be neutral in terms of 

placing blame for what has brought them all together. 

It must stress the fact that it is right and natural to be 

emotionally invested in the child, but it ls Just as important to 

stay objective and focus on the needs of the child. 

Authoritarian dogmatism ls sighted as a possible barrier to 

effective communication. Teachers (and parents) may have a 

tendency to assume that their experience in teaching (or parenting) 

make their opinions and ideas the best in a particular situation. 

When confronted with ·opposing views, a person's defensiveness may 

fuel a rigidity of thought, detremental to the team spirit. The 

script needs to state this phenomenon in some way and stress the 

importance of keeping objective, understanding that everyone here 

has the child's best interest at heart, and that all have valuable 

contributions to the process. 

The inability to acknowledge our limitations in a conferencing 

situation can inhibit the decision-making process. Teachers and/or 

parents may not want to admit their shortcomings. To do so would 

be to admit a weakness and possibly risk losing the respect of 

others in the group. The script should mention that noboby is 

perfect, neither ls the process. 
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It the M-Team process is going to be effective, all members of the 

team need to support each other and accept the fact that we all are 

trying to do the best we can. 

The overuse of Jargon can really hamper the communicative 

process- within an M-Team. Professionals need to be cautioned 

against overusing u.· Parents need to be told it's OK not to know 

what some terms and concepts mean. Parents need to know that it is 

OK to stop the conversation and ask for clarification when you 

don't understand something. 

In a multi-disciplinary setting, it is important to be aware 

of and resist the practice of excessive interpretation of small 

bits of information. It can be easy to read too much into comments 

made by parents or observations made by teacher, a school 

psychologist, or a social worker. A maJor reason for a multi

disciplinary approach is to gain information from varied sources in 

order to make a well-informed and balanced decision. Focusing on 

and excessively interpreting one single bit of information defeats 

the spirit and intent of the M-Team structure. 

Avoid "labeling" terms when talking about children, teachers, 

parents, and special programs. Although it may be convenient and 

efficient in some instances, an M-Team meeting is not the place for 

it. Professionals need to describe people and programs in 

behavioral and obJective t-erms. If parents hears labeling terms, 

they need to have them clarified and ask for specific descriptions 

of behaviors and actions. 
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IQ tests can be valuable assesment tools when considering a 

potential placement in a special education program, but they must 

be viewed with a certain reserve. The most "valid" test may 

accurately place an individual on a continuum of intellectual 

functioning. Yet it alone may not be the best tool for determining 

who is "most eligible" for special education. A summary of three 

maJor panels commissioned by the National Academy of Science to 

undertake an analysis of the issues and research evidence regarding 

ability testing and the testing of handicapped 

people (Lambert, 1988) offers some insights into the uses of IQ 

testing as an assessment for placement tool. 

A child's motivation, anxiety level, familiarity with test 

materials, and rapport with the tester can effect the score. This 

is common knowledge in educational circles, but because IQ scores 

inherently have a labeling effect and a sometimes unnecessary 

importance in the minds of some parents, the script should provide 

these factors as criteria for questioning and evaluating these 

tests scores. 

The idea of pareftt/professlonal partnership ls essential to 

the multidisciplinary concept of special education decision making. 

An article on parents and professionals as advocacy partners 

(Friesen & Huff, 1990) offers insights that can help foster a 

strong working relationship between parents and school personnel. 

Parents as advocates for their children have direct, first

hand experience and a "consumer's-eye" view of the educational 

services provided by the school system. 



19 

This is an empowering thought for parents and one that should be 

incorporated into the script. The article also offers advice to 

parents in dealing with professionals. 

Recognize that professionals need support too. 
Parents often think that professionals are stronger, 
tougher, and more powerful than they really are. Working 
as partners involves mutual support and assistance between 
family members and professionals. Acknowledge the 
constraints that professionals may face as advocates (for 
your children), especially those who work within the 
system ..... Do not engage in "professional bashing" without 
initiating positive action. Help to create situations 
where professionals can be constructively involved with 
family members in the spirit of partnership. 
(Preventing School Failure, v34, n3 Spring 1990, p.33) 

There is also valuable advice for professionals in dealing 

with parents. 

Work as partners with parents with advocacy efforts. 
This involves trusting that parents are capable of knowing 
what they need and can use the information you provide them. 
Listen carefully to what parents tell you and be open to new 
perspectives. 

A large problem reported to us by parents around the 
country is that of professionals' appearing to agree or 
understand but then ignoring or distorting parent input. 

Be candid about barriers to change. Share your 
professional knowledge of the system, include private 
opinions, when you can. 

A video that deals with the aforementioned attitudes and 

communication styles would be a valuable component of a project 

designed to increase the educational involvement of parents of 

special education students. 

To get another viewpoint on this idea, I talked with Ann 

Rodgers-Rhyme, a staff development consultant for special education 

with the Wisconsin Department of Public Instruction. 
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One facet of Ms. Rodgers-Rhyme's Job is to help special education 

professionals throughout the state deal effectively with parents. 

She thought my video proposal was a very good idea and would be of 

great value. She also said that she knew of no such tool like this 

being used at this time. 

I then took this idea to Jerry Bohren, Director of Special 

Education and Student Services for the Stevens Point Area School 

System. He has also worked at the national and state levels of 

special education administration. I explained my background and 

experience with parents of special education students and told him 

of my concerns about improving parental preparation and 

participation in special education programs. I told him that I 

would like to develop and produce this proJect for use in the 

Stevens Point Area Schools. 

Mr Bohren agreed with my observations and felt that this 

proJect would be well worth the effort. He was very enthusiastic 

about its development and felt it would be of great value to the 

school district. 

He felt that helping parents deal with M-Teams and 

encouraging them to get more involved with their child's education, 

addressed valid areas of concern. He aknowledged that despite all 

the efforts of the district, there is always room for improvement 

in the area of parent/district communication. 

To help develop this project, Mr. Bohren offered his full 

cooporation and the resources of the school district. He 

designated Vivian Weber-Pagel to act as the liaison between myself 

and the school district. 
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She provided needed assistance in developing the project such as 

helping to schedule video taping in the schools and arranging 

access to other district facilities and information that was 

needed. She and Mr. Bohren along with Art Reinhardt and Rick 

Mattke acted as script consultants to be sure the facts were right 

and that videos accurately reflected the attitudes held by the 

school district. 

Video was an appropriate tool in a project of this kind. The 

main objective of this project was to increase parental 

involvement. The first step in this effort was to establish a 

positive attitude in parents towards special education and their 

role in it. Ignorance of a system and its processes does little to 

foster a positive attitude about it. It ls essential to get as 

much information to parents as possible. To that end, video was a 

valuable tool. 

With narration, the video tells parents about the district's 

programs, preparing for M-Team meetings, and how they can 

contribute to the education process as an advocate tor their 

child. With accompaning pictures, it shows samplings of the 

programs and how the students and teachers interact. It shows the 

actual workings of an M-Team and how parents fit into the 

proceedings. 

It demonstrated possible ways parents can act in these 

meetings to best be an advocate for their child. Along with the 

spoken text, these accompanying pictures and images convey more 

meaning and information than Just printed words alone. 
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Because video can convey meaning without written text, it can 

be utilized by those parents who may not read well or who prefer 

getting their information in other ways than print. 

In our conversations, Mr Bohren related to me that he felt 

that the language of PL 94-142 ls "cold and bureaucratic" and that 

written explanations and interpretations of the statutes, while 

they convey the needed information, make for dull and tedious 

reading. 

Although all the information conveyed in writing accurately 

reflects the district's efforts and attitudes, it may not get read 

completely. He felt that many parents may be like him, in that 

they may only skim the materials given them. 

No communication tool, no matter how well designed, will do 

any good if it is not used by the intended audience. Because video 

could be seen as a more "entertaining" or novel means of offering 

information, it may be more likely to be utilized by some 

parents. 

The video's purpose was not to replace the print materials 

given to parents, but to convey this information in another 

manner. It would also serve to supplement these print materials by 

addressing some of the more affective concerns of special education 

involvement as well as offering encouragement to better utilize the 

information the school system offers. 
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PRODUCTION MATERIALS 

The first video is designed to be an introduction to special 

education. It will inform parents about what special education ls 

and what qualifies students for special services. It will establish 

the fact that special education ls not all that different from 

regular education. Both special and regular education have the 

same goals, that is to develop a student's potential to the fullest· 

and prepare students for the challenges and enJoyment of their 

future. 

This video will deal with the Multi-disciplinary decision 

making process used by special education. This segment will 

explain the rationale of this approach, describe the people who 

could be involved, the goals of the M-Team, and the processes used 

to meet these goals. It will stress the importance of parental 

involvement and establish them as equal and contributing members of 

this team. 

To help establish a feeling of equality in M-Team members, a 

common ground of attitudes and beliefs will be set forth. 

1. All members have the best interests of the student in mind. 

2. All members bring to the team valuable information, insights, 

and expertise. 

3. No one has all the answers and it is through a team effort that 

the student will best be served. 
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The video will also familiarize parents with the terminology 

utilized by special education professionals. A mock M-Team will be 

featured to give parents an idea of how they function. 

The mood of the video will be relaxed and low-key. It will be 

approximately 10 - 15 minutes long. 

The second segment will offer suggestions on helping your 

children succeed in school. It will emphasize the importance of 

communicating regularly with your child's teacher(s) and offer 

suggestions for having productive-parent/teacher conferences. 

It will stress the importance of developing a positive 

attitude and self-discipline in students. The theme of this work 

will be a partnership between parents and schools. 

The mood of the video will be light, positive and upbeat, with 

touches of humor. It will feature staged scenarios, graphics and 

school footage of students and teachers. It will be 10 - 15 

minutes long. 



James Mascal 
April 1993 

Module I 
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A Partnership for Success: Special Education in the 
Stevens Point Area Public Schools: A Guide for Parents 

video 

up from black to 

montage of 32 b&w photos 

from old yearbooks 

Photo montage continues. 

Dissolve to: 

b&w video still of current 

class scene, add color 

audio 

Music np 

Music under, voice over up. 

THE STEVENS POINT AREA PUBLIC SCHOOLS 

HAS A TRADITION OF PROVIDING A QUALITY 

EDUCATION FOR OUR STUDENTS. IT IS 

OUR MISSION TO PREPARE EACH STUDENT TO 

SUCCEED IN OUR GLOBAL SOCIETY BY 

PROVIDING EXCELLENCE IN EDUCATION 

and start motion from still. THROUGH A PARTNERSHIP OF EDUCATORS AND 

COMMUNITY. 

Continue montage, now of 

color, action scenes of 

ALL CHILDREN HAVE DIFFERENT LEVELS OF 

ABILITIES. LEARNING IS CHALLENGING 

school & student activities. ENOUGH, BUT FOR STUDENTS WITH 

Kids ln class at desks. 

Two kids with teacher. 

DEVELOPMENTAL DELAYS, LEARNING CAN OFFER 

UNIQUE CHALLENGES THAT REQUIRE 

SPECIAL EDUCATION SERVICES. 
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Kids at computers. EDUCATING CHILDREN IS A COOPERATIVE 

EFFORT BETWEEN THE HOME AND SCHOOL. 

Teacher with class. INFORMED AND INVOLVED PARENTS ARE ONE OF 

A CHILD'S MOST VALUABLE RESOURCES. 

Wide shot of kids off bus. SHOULD SPECIAL EDUCATION SERVICES 

BECOME A PART OF A CHILD'S 

Bring in graphic: EDUCATIONAL PROGRAM, PARENTS NEED TO 

"Special Education in the UNDERSTAND THE GOALS AND PROCEDURES 

Stevens Point Area Schools, OF SPECIAL EDUCATION THAT'S 

A Guide For Parents" WHAT THIS VIDEO IS ALL ABOUT. (Music up) 

fade to black. Music down. 

Music under, VO 

Wide shot, kids in library. SPECIAL EDUCATION HAS MANY SIMILARITIES 

TO REGULAR EDUCATION. BOTH RESPECT THE 

Kid at table, with book. INDIVIDUALITY OF EACH STUDENT AND 

ADDRESS THE SOCIAL AND EMOTIONAL AS WELL 

Librarian with tunny hat. AS ACADEMIC DEVELOPMENT. THEY WORK TO 

INSTILL A LIFELONG APPRECIATION OF 

Kid in the library. LEARNING AND STRIVE TO PROVIDE 

EXCELLENCE IN EDUCATION WITH A 

Kids in class with owl. PARTNERSHIP OF SCHOOLS AND COMMUNITY. 

Music out. 



Graphic still: titled, 

"Special Education" 

Education tor Exceptional 

Educational Need, 

(highlight EEN in words) 

Graphic still: titled "EEN" 

disabilities in frame. 

transition to: 

Special Education 

Supplements and Enhances. 

Regular Education. 

Wide shot of kids in 

classroom, super over, 

"Special Education?" 

Graphic still: 

"The question text" 

Graphic still: 

"the question text" 

Kids through frame in ball, 

super graphics against 

lockers, 

"Referral For Evaluation" 
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Music under, VO 

SPECIAL EDUCATION MEANS ANY 

ASSISTANCE REQUIRED TO PROVIDE AN 

APPROPRIATE EDUCATIONAL PROGRAM FOR A 

CHILD WITH AN EXCEPTIONAL EDUCATIONAL 

NEED OR EEN. 

AN EEN IS ANY MENTAL, PHYSICAL, 

EMOTIONAL, OR LEARNING DISABILITY WHICH, 

IF THE FULL POTENTIAL OF THE CHILD IS TO 

BE ATTAINED, REQUIRES EDUCATIONAL 

SERVICES TO SUPPLEMENT OR ENHANCE 

REGULAR EDUCATION. 

THERE ARE TWO MAJOR QUESTIONS THAT NEED 

TO BE ANSWERED BEFORE A CHILD WILL 

RECEIVE SPECIAL EDUCATION SERVICES. 

FIRST, DOES THE CHILD HAVE ONE OR MORE 

EDUCATIONALLY HANDICAPPING CONDITIONS? 

AND SECOND, IF THERE ARE HANDICAPPING 

CONDITIONS, DOES THE CHILD NEED SPECIAL 

EDUCATION SERVICES TO ADDRESS THEM? 

IDENTIFYING AN EXCEPTIONAL EDUCATIONAL 

NEED BEGINS WITH A REFERRAL FOR 

EVALUATION. 



Kids in gymasium, 

add graphics: 

Principal, 

Director of Special Ed. 

Graphics in sky: 

"Referral by Parent, School 

Staff, Physician, Health 

Service, or Comm. Agency" 

Graphic still 

1. Intent to Refer: A 

referral has been made. 

2. Referral: Notified in 

writing, permission. 

3.Educational Evaluation: 

Requires your permission. 

Dissolve to new graphic 

with "M-team Coordinator" 

on top of frame. 
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ANYONE SUSPECTING A CHILD OF HAVING AN 

EEN CAN NOTIFY THE SCHOOL PRINCIPAL OR 

OR THE DIRECTOR OF SPECIAL EDUCATION. 

A REFERRAL CAN BE MADE BY, BUT NOT 

LIMITED TO, A PARENT, A MEMBER OF THE 

SCHOOL STAFF, A PHYSICIAN, OTHER 

HEALTH SERVICE PROVIDER, OR A COMMUNITY 

AGENCY. 

WHEN THE SCHOOL DISTRICT RECEIVES AN 

INTENT TO REFER, PARENTS WILL BE 

NOTIFIED IN WHITTING THAT A REFERRAL HAS 

HAS BEEN MADE. YOU WILL THEN BE 

ASKED TO GIVE WRITTEN PERMISSION FOR THE 

REFERRAL PROCESS TO CONTINUE. 

THE NEXT STEP IN THE PROCESS IS AN 

EDUCATIONAL EVALUATION. THIS TOO 

REQUIRES YOUR WRITTEN PERMISSION. 

WHEN PERMISSION IS GIVEN, THE SCHOOL 

DISTRICT WILL ASSIGN AN M-TEAM 

COORDINATOR TO ACT ON THE REFERRAL. 



Graphic: M-Team equaqls 

Multi-Disciplinary Team. 

oomtng tn under the title, 

"Keep Parents Informed", 

"Ans wet' Quest ions", 

Graphic still: titled 

"The M-Team" 

bring in, "Teamwork for 

The Student" 

Graphic: titled: 

"M-Team Members" 

members of team appear 

separately as they are 

said. 

Shots of M-Team members 

getting together. 
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M-TEAM IS SHORT FOR MULTI-DISCIPLINARY 

TEAM. 

THE COORDINATOR OF THEM-TEAM 

IS THE PARENT'S PRIMARY CONTACT, 

WHO ANSWERS ALL QUESTIONS AND PROVIDES 

INFORMATION. 

MEMBERS OF THEM-TEAM WILL INCLUDE TWO 

OR MORE SCHOOL DISTRICT STAFF PERSONS 

TRAINED IN ASSESSING AND PROGRAMMING IN 

THE AREAS OF THE CHILD'S SUSPECTED NEED. 

OTHER MEMBERS MAY INCLUDE BUT ARE NOT 

LIMITED TO: PARENTS, A REGULAR CLASSROOM 

TEACHER, A SPECIAL EDUCATION TEACHER, 

A SCHOOL PSYCOLOGIST, AN ADAPTED 

PHYSICAL EDUCATION TEACHER, A SPEECH & 

LANGUAGE CLINICIAN, AN OCCUPATIONAL 

THERAPIST, A PHYSICAL THERAPIST, OR A 

SCHOOL PRINCIPAL, 

M-TEAMS RELY ON THE EXPERTISE AND 

INSIGHTS OF PEOPLE FROM DIFFERENT 

EDUCATIONAL DISCIPLINES AS WELL AS 

PEOPLE OF OTHER BACKROUNDS TO MAKE THE 

BEST POSSIBLE ASSESSMENT OF YOUR CHILD'S 

EDUCATIONAL NEEDS. 



Shot of parent at the 

M-Team, interacting with 

other members. 

Shot of Parent Input Form. 

super graphics over of 

categories of questions on 

the form. 

Scene of evaluator working 

with child. 

various shots of the 

evaluation scene. 

End with zoom in on work 

the child is doing. 

cut to close up of 

work on a desk in class 

zoom out to class scene. 

Scene of gym class 

Scene of music class 
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PARENT'S INPUT AT THE THEM-TEAM MEETING 

IS VERY VALUABLE. YOU KNOW YOUR 

CHILD BETTER THAN ANYONE ELSE. YOU 

CAN BE YOUR CHILD'S MOST IMPORTANT 

ADVOCATE. 

BEFORE THEM-TEAM MEETING, YOU WILL BE 

GIVEN A QUESTIONAIRE TO COMPLETE. 

THIS QUESTIONAIRE PROVIDES BACKGROUND 

INFORMATION AND INSIGHTS ABOUT THINGS 

THAT MAY EFFECT YOUR CHILD'S LEARNING. 

Natural sound, conversation between 

evaluator and child. 

BEFORE THEM-TEAM MEETS, MEMBERS OF THE 

TEAM WILL HAVE WORKED WITH YOUR CHILD 

USING FORMAL AND INFORMAL TESTS TO GET 

INFORMATION ON HOW YOUR CHILD LEARNS. 

natural sounds of class 

natural sound of gym class 

natural sound of music class. 



Wide shot of M-Team 

getting together. 

Intros, settling down to 

business. 

Shots of meeting getting 

started. 

Cut to wide shots of 

different angles of the 

' team at work. 

Super graphics of "Working 

For the Child", 

"Work As A Team.fl 

Cut to medium closeups of 

team working. Coordinator 

starts going over the 

learning history of the 

child. 

31 

MEMBERS OF THE TEAM· W·I LL ALSO OBSERVE 

YOUR CHILD IN A VARIETY OF SETTINGS TO 

GAIN A BETTER UNDERSTANDING OF THEIR 

UNIQUE LEARNING NEEDS. 

Natural sound of conversation. 

WHEN ALL THE PRELINIMARY WORK IS DONE, 

THEM-TEAM WILL MEET. 

THEM-TEAM COMES TOGETHER UNDERSTANDING 

THAT EACH MEMBER HAS THE BEST 

INTERESTS OF YOUR CHILD AT HEART. EACH 

MEMBER IS EQUALLY VALUABLE TO THE 

PROCESS, AND ONLY THROUGH A COOPERATIVE 

TEAM EFFORT WILL THE NEEDS OF THE 

STUDENT BEST BE SERVED. 

natural sound and conversation of team 

members. 

Coordinator asks for parent input on 

history of child. 



Shots of parent glvlng 

input and other team 

members listening. 

Cut back MCUs ol the 

M-Team. The coordinator 

now asking for imput from 

teachers and others giving 

information on past school 

performance. 

Wide shots, M-Team members 

,giving this information. 

super graphics over scene: 

Cut back to MCUs of 

coordinator asking tor 

input from people giving 

current educational info. 

Natural sound down, votce over up. 

A MAJOR GOAL OF AN M-TEAM IS TO 

DETERMINE IF A CHILD DOES IN FACT HAVE 

AN EXCEPTIONAL EDUCATIONAL NEED. TO DO 

THIS THE TEAM FIRST REVIEWS THE LEARNING 

HISTORY OF THE CHILD. PARENTAL INPUT 

HERE IS VERY IMPORTANT. 

Natural sound and conversation between 

members of the M-Team. 

Natural sound down, Voice over up. 

YOUR CHILD'S PAST EDUCATIONAL EXPERIENCE 

IS ALSO CONSIDERED. THIS INFORMATION 

IS VALUABLE IN DETERMINING THEIR 

LEARNING STRENGTHS AND WEAKNESSES. 

Natural sound and conversation of people 

in meeting. 



Cut back to wider shots of 

M-Team, 

Show different people 

giving input, asking and 

answering questions. 

Cut to M-Team scene: A 

member of the team is 

presenting some information 

that may be connfusing to 

a non-professional. The 

parent asks for an 

explanation. The team member 

begins to clarify. 

Cut to parent listening to 

clarification. 

Then other shots of M-Team 

interactions. 
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Natural sound down, voice over up. 

THEM-TEAM WILL ALSO ASSESS YOUR CHILD'S 

CURRENT EDUCATIONAL PERFORMANCE. PARENTS 

AND THOSE WORKING WITH THE CHILD WILL 

SHARE INFORMATION THAT WILL HELP 

DETERMINE IF THE CHILD HAS AN EEN. 

Natural sound and dialog of team 

members. 

BECAUSE INFORMATION AT AN M-TEAM COMES 

FROM DIFFERENT PERSPECTIVES, SOMETIMES 

CLARIFICATION IS NEEDED. YOU ARE 

ENCOURAGED TO ASK QUESTIONS AND BE SURE 

YOU UNDERSTAND WHAT'S BEING SAID AND 

DONE ON BEHALF OF YOUR CHILD. 



Graphic still: 

Child figure surrounded by 

the words "Home, School, 

and Commun! ty." 

Graphic still: 

"Is There an Exceptional 

Educational Need?" 

"How Do We Address It?" 

Graphic still: 

Van Gough "trees" M-Team 

1To You In Writing 
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THE INFORMATION SHARED HERE IS USED TO 

GAIN A BROAD UNDERSTANDING OF HOW YOUR 

CHILD FUNCTIONS AT HOME, AT SCHOOL AND 

IN THE COMMUNITY. 

USING THIS INFORMATION, THEM-TEAM WILL 

DETERMINE IF YOUR CHILD DOES OR DOES NOT 

HAVE AN EXCEPTIONAL EDUCATIONAL NEED. 

IF THEY DETERMINE AN EEN DOES EXIST, 

THEY MUST THEN DECIDE IF SPECIAL 

EDUCATION IS THE BEST WAY TO MEET THIS 

NEED. 

THEM-TEAM'S FINDINGS AS WELL AS THEIR 

RECOMMENDATIONS FOR YOUR CHILD'S 

EDUCATIONAL PROGRAM WILL GE GIVEN TO YOU 

IN WRITING. 

Graphic still: IF IT IS DETERMINED THAT YOUR CHILD DOES 

"The IEP Committee INDEED HAVE AN EXCEPTIONAL EDUCATIONAL 

Develops The Individualized NEED, AND SPECIAL EDUCATION IS AN 

Educational Program. APPROPRIATE WAY TO ADDRESS IT, THE 

M-TEAM COORDINATOR WILL APPOINT A 

COMMITTEE TO DEVELOP YOUR CHILDS 

INDIVIDUALIZED EDUCATIONAL PROGRAM, 

OR IEP. 



Shot of IEP document. 

super graphic: 

"Special Services For the 

Child." 

Cut to medium shots of 

coorindator talking to 

II-Team members,setting up 

a future IEP Meeting. 

Cut to Scenes of II-Team 

meeting. 
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AN IEP IS A DOCUMENT THAT DESCRIBES THE 

EDUCATIONAL SERVICES USED TO ADDRESS 

YOUR CHILD'S EXCEPTIONAL EDUCATIONAL 

NEED. 

Natural sound and dialog. 

IF TIME AND CIRCUMSTANCES ALLOW, THE IEP 

COMMITTEE MAY MEET DIRECTLY AFTER THE 

II-TEAii MEETING. IF NOT, THE II-TEAM 

COORDINATOR WILL SCHEDULE AN ADDITIONAL 

MEETING. 

Cut to wider shots of team WHEN THEY SCHEDULE THIS MEETING, 

activities PARENTS WILL BE INVITED TO ATTEND. 

Focus on parent • 

Keep focus on parent 

Fade to black 

Graphic still: "Part II, 

The Individualized 

Educational Program." 

THE MORE INVOLVED YOU ARE WITH YOUR 

CHILD'S NEW EDUCATIONAL PROGRAM, THE 

MORE YOU'LL BE ABLE TO HELP THEIi SUCCEED 

IN SCHOOL. 

Musical bridge 



Scene of IEP committee 

getting together, greetings 

and introductions, 

Dialog of IEP Committee members. 
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Cut to shot of Special Ed. THE SPECIAL EDUCATION TEACHER HAS THE 

teacher at the meeting. PRIMARY RESPONSIBILITY FOR DEVELOPING 

THE IEP. 

Cut of wider shot of 

meeting. Super graphics 

titled "IEP Committee" 

Bring tn graphics of other. 

members of committee. 

Hold IEP shot and dissolve 

in sequence of graphics: 

"Present Educational 

Performance." 

"Annual Goals and Short 

Term Goals" 

"How Goals Will be 

Measured!" 

OTHER · -MEMBERS OF THE 

THE IEP COMMITTEE MAY INCLUDE: 

DICTRICT ADMINISTRATORS, MEMBERS OF 

THEM-TEAM, TEACHERS, IF APPROPRIATE, 

YOUR CHILD, AND ANY OTHER PERSONS THAT 

MAY BE NEEDED. 

THE IEP CONTAINS AREAS OF EXCEPTIONAL 

EDUCATIONAL NEED, SUPPORTED -AND RELATED 

SERVICES, A LISTING OF EDUCATIONAL 

SERVICES OFFERED, AND YOUR CHILD'S 

PRESENT EDUCATIONAL PERFORMANCE. 

THE IEP ALSO CONTAINS 

A LIST OF ANNUAL EDUCATIONAL GOALS FOR 

YOUR CHILD AND THE SHORT TERM OBJECTIVES 

NEEDED TO MEET THESE GOALS. 

THE CRITERIA AND PROCEDURES THAT WILL BE 

USED TO DETERMINE IF THESE GOALS ARE 

BEING MET. 



''When Special Services 

Begin And For How Long?" 

''How Much Will Child Be 

Special Programs?" 

Cut to shots of students 

interacting in school. 

Activities on playgroung. 

Children in cafeteria. 

Children interacting in 

class. 

Children participating in 
I 

, school programs & events. 

graphic over last shot: 

"Least Restrictive 

Environment" 

Cut to shot of IEP on a 

table. Shot zooms out to 

reveal parent and teacher 

discussing childs progress. 
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THE PROJECTED TIME THAT THESE SPECIAL 

SERVICES WILL BE BEGIN AND THE 

ANTICIPATED DURRATION OF THESE SERVICES. 

THE IEP WILL ALSO DESCRIBE THE EXTENT 

THAT YOUR CHILD WILL BE ABLE TO 

PARTICIPATE IN REGULAR EDUCATION 

PROGRAMS 

A COMPLETE EDUCATION STRESSES MORE THAN 

J.UST ACADEMIC ACHIEVEMENT. 

THE SCHOOL SETTING PROVIDES A COMMON 

GROUND FOR DEVELOPING SOCIAL SKILLS AND 

INTERPERSONAL RELATIONSHIPS. 

IF THE CHILD'S EDUCATIONAL PROGRAM 

IS CHANGED TO ADDRESS THEIR EXCEPTIONAL 

EDUCATIONAL NEED, IT WILL BE DONE IN A 

MANNER THAT WILL ALLOW THEM TO REMAIN IN 

REGULAR PROGRAMS AS MUCH AS POSSIBLE. 

THIS IS REFERED TO AS EDUCATING YOUR 

CHILD IN THE "LEAST RESTRICTIVE 

ENVIRONMENT. 

WHEN IT'S COMPLETED, PARENTS WILL 

RECIEVE A WRITTEN COPY OF THE IEP. 



Show this scene from 

various angles as they 

review the IEP. 

Legal Rights f. or 

Families (graphic) 

Shot ot pamphlet. 

Shots ot other materials 
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PARENTS AND SPECIAL EDUCATION TEACHERS 

WILL REVIEW THE IEP ON AN ANNUAL BASIS 

TO BE SURE THAT IT REMAINS AN 

APPROPRIATE AND EFFECTIVE TOOL FOR YOUR 

CHILD'S EDUCATION. 

THERE ARE MANY FEDERAL AND STATE LAWS 

THAT REGULATE THE RIGHTS OF STUDENTS AND 

THEIR FAMILIES. 

FOR A COMPLETE LISTING OF THESE RIGHTS, 

YOU WILL BE PROVIDED WITH A PAMPHLET 

PUBLISHED BY THE WISCONSIN DEPARTMENT OF 

PUBLIC INSTRUCTION ENTITLED, "PARENT & 

. CHILD RIGHTS IN SPECIAL EDUCATION." 

OTHER MATERIALS TO HELP INFORM PARENTS 

AND THE COMMUNITY ABOUT THE PROGRAMS, 

POLICIES AND PROCEDURES OF OUR SPECIAL 

EDUCATION DEPARTMENT ARE AVALIBLE UPON 

REQUEST. 



Shots of kids in school. 

Use a variety of activities 

and settings. 

End with cheerleaders. 

Fade to black 

Up from black on still of 

school bus with "Stevens 

Point Area Public Schools" 

on side. roll credits 

over bus. 
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WORKING TOGETHER, PARENTS AND OUR 

SCHOOLS CAN CONTINUE THE TRADITION OF 

GIVING OUR CHILDREN THE BEST EDUCATION 

POSSIBLE. DEVELOPING CHILDREN TO THEIR 

FULLEST POTENTIAL, IS A RESPONSIBILITY 

WE GLADLY TAKE ON AND A GIFT THEY TRULY 

DESERVE, A GIFT THAT WILL LAST A 

LIFETIME. 

Music up 

Fade music out. 

Bring up new music 



James Mascal 
April 1993 

Module II 
A Partnership for Success: 

Home and School Cooporation. 

vldeo 

Black. 

Up from black to house 
at dawn Graphics over. 
1) The Stevens Point Area 
Public Schools present: 
2) Home and School, 
A Partnership for Success. 
Fade graphics. 

audio 

Mus le up 

Music under 
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Static on house. Conversations coming from inside house. 

House 
gets 
slowly 
brighter 

BETS: 
JIM: 
KIDS: 
JIM: 
MATT: 
MAG: 
BETS: 

JIM: 
MATT: 
BETS: 
MAG: 
JIM: 
MAG: 
JIM: 
MATT: 
MAG: 

MATT: 
BETS: 
JIM: 
MATT: 
BETS: 
MAG: 
MATT: 
JIM: 
MATT: 
BETS: 

ALL: 

ALRIGHT YOU GUYS BREAKFAST IN FIVE MINUTES, 
GET YOUR SHOES COMBED ~ND YOUR HAIR ON 
(simmultaneoulsy) I'M COMING .•.. ALRIGH! 
HONEY, HAVE YOU SEEN THOSE FILES? 
MOM, WHERE'S MY BLUE SHIRT? 
WHAT CAN I TAKE.FOR SHOW AND TELL? 
HOW ABOUT THE DOLL HOUSE, IN THE LIVING ROOM, TRY ON 
TOP OF THE DRYER. 
WHAT ARE MY FILES DOING IN THE LAUNDRY? 
I CAN'T FIND IT! 
YOU GUYS GOT YOUR BACKPACKS? 
WHAT'S FOR LUNCH? 
YOU'LL LOVE IT! 
SALSBURY STEAK! 
IT BUILDS CHARACTER! 
WHERE'S MY HOMEWORK? 
MOM, I GOTTA HAVE TWO DOLLARS FOR THE FIELD TRIP OR 
THEY WON'T LET ME GO! 
WHERE'S MY SHOES? 
CAN YOU PICK UP MATT AFTER PRACTICE? 
ONLY IF HE FINDS HIS SHOES! 
WHERE'S MY BACKPACK? 
(exasperated sigh) FINISH YOUR MILK 
MOM!, I GOTTA HAVE TWO DOLLARS! 
DAD, CAN YOU SIGN MY PERMISSION SLIP? 
SURE, WHERE IS IT? 
OHHH, IT'S IN MY BACKPACK! 
YOU GUYS BETTER HURRY, I CAN SMELL THE BUS! 
(pause) 
GOOD BYES, I LOVE YOUS, HAVE A GOOD DAY AT SCHOOLS 



Ktds running from house 

to bus. 

Bus driving up to school. 

kids getting off bus. 

Kids in hallways. 

family beading for 

classroom, 

Mom reading to kids 

Dad & Kid fixing bike. 

Conversation out, Music up 

New music under, VO up. 
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HELPING OUR KIDS GET A GOOD EDUCATION 

ISN'T EASY, AND IT'S A JOB THAT JUST 

BEGINS WHEN WE GET THEM OFF TO SCHOOL. 

THE STEVENS POINT AREA PUBLIC SCHOOLS 

BELIEVE THAT DEVELOPING A CHILD'S FULL 

POTENTIAL MUST BE A TEAM EFFORT 

BETWEEN PARENTS,CHILDREN AND SCHOOLS. 

OUR COMMUNITY WORKS TO PROVIDE THE BEST 

POSSIBLE FACILITIES, MATERIALS, TEACHERS 

AND ADMINISTRATORS TO EDUCATE OUR KIDS. 

AS PARENTS YOU HELP FORM YOUR CHILDREN'S 

ATTITUDES ABOUT THEMSELVES, THEIR 

EDUCATION, AND THEIR OUTLOOK ON LIFE. 

AND LIKE THE OLD SAYING GOES, ATTITUDE 

IS EVERYTHING. 

PARENTS ARE A CHILD'S FIRST AND MOST 

IMPORTANT TEACHERS. THE INFLUENCES 

OF HOMELIFE LAY THE GROUNDWORK FOR A 

CHILD'S EDUCATIONAL SUCCESS. 



Various shots of kids on 

playground 

Jumping out of swing. 

Climbing on bars. 

Standing in line. 

Wild classroom scene. 

Teacher in front of class. 

cut to entire class, 

still bedlam. 

cut to teacher looking 

concerned, then she goes 

and flips light switch. 
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WHEN CHILDREN RECIEVE POSITIVE SUPPORT 

AND GUIDENCE FROM HOME THEY ARE MORE 

LIKELY TO BECOME SUCCESSFUL STUDENTS, 

CONFIDENT IN THEMSELVES, EAGER TO TAKE 

ON NEW CHALLENGES, AND READY FOR THEIR 

FUTURES. 

Mus le down. 

Natural sound, bedlam 

(Teacher) GOOD MORNING CLASS, WHO IS 

READY TO START TODAY'S LESSON? 

(vo) SUCCESSFUL LEARNING DOSEN'T 

JUST HAPPEN. 

SURE, IT WOULD BE GREAT IF GOOD LEARNERS 

COULD BE SWITCHED ON LIKE LIGHTS. 

out to class snapping to IF THAT WERE THE CASE, PARENTING, AND 

attention in unison, qulet, TEACHING WOULD BE SO MUCH SIMPLER. 

attentive. Music under. 

Teacher wrlttlng on black- DEVELOPING SUCCESSFUL LEARNERS 

board "Successful Team" TAKES TIME AND TEAMWORK BETWEEN THE 

STUDENTS, PARENTS, AND SCHOOLS. 



graphic overlay, under 

"Attitude, Discipline, 

& Communication. 

fade to black. 

Graphic: "Attitude" 

Scenes from school. 

Kids in school, waving. 

Kid primping for camera. 

Kids hall watvtng. 
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THE ELEMENTS OF ANY SUCCESSFUL TEAM 

ARE ATTITUDE, DISCIPLINE, AND 

COMMUNICATION. THE TEAM GOAL? 

TO PROVIDE CHILDREN WITH THE TOOLS THEY 

NEED TO SUCCEED IN SCHOOL AND BEYOND. 

LET'S TAKE A CLOSER LOOK AT WHAT MAKES 

A GOOD TEAM. 

Musical Bridge 

New music under, VO 

A PERSON'S ATTITUDE IS AN IMPORTANT PART 

OF HOW THEY APPROACH THEIR LIFE. 

CHILDREN NEED TO APPROACH THEIR 

EDUCATION WITH CONFIDENCE. THE BASIS OF 

SELF-CONFIDENCE IS SELF-ESTEEM. 

OUR SCHOOLS WORK TO BUILD SELF-ESTEEM 

AND CONFIDENCE, BY STRESSING THE 

POSITIVE QUALITIES OF OUR CHILDREN. AND 

PROVIDING OPPORTUNITIES FOR SUCCESS. 

CHILDREN'S SELF-ESTEEM AND CONFIDENCE IS 

DEVELOPED BY BEING ACCEPTED FOR THE 

UNIQUE PEOPLE THEY ARE AND BY RECIEVING 

PRAISE AND RECOGNITION. 



Kids with puppet in hall. 

daring things. 

Kld into frame, waves & 

leaves. 

Kids at desks working, 

they stop and erases 

mistake and starts again. 

Kids goofing off behind 

teacher. 

Kid strutting of frame. 

Teacher helping kid with 

work. 

Kid working alone. 

Kids in library. 
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KIDS WHO FEEL GOOD ABOUT THEMSELVES 

DEVELOP THE CONFIDENCE TO TRY NEW THINGS 

AND DON'T LET FAILURES AND SETBACKS 

DISCOURAGE THEM FOR LONG. 

THE LEARNING PROCESS IS FILLED WITH 

TRIAL AND ERROR. LIKE THEY SAY, "HE WHO 

NEVER MADE A MISTAKE, NEVER MADE A 

DISCOVERY." 

AN EFFECTIVE LEARNING ENVIRONMENT IS 

NONTHREATENING. A CHILD MUST BE ABLE TO 

APPROACH NEW EXPERIENCES AND CHALLENGES 

FREE OF FEAR AND WITH CONFIDENCE AND 

ENTHUSIASM. 

A POSITIVE EDUCATIONAL EXPERIENCE USES 

ERRORS AS OPPORTUNITIES TO CLARIFY AND 

INCREASE UNDERSTANDING. EVERY TIME A 

CHILD LEARNS SOMETING NEW, IT'S A 

SUCCESS FOR THEM. 

THROUGHOUT THE SCHOOL DAY, WE WANT 

CHILDREN STRINGING TOGETHER MANY 

SUCCESSES THAT WILL ADD UP TO HAPPIER 

AND MORE CONFIDENT LEARNERS. 



Mom gives kid rake and 

indicates place to rake. 
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PARENTS CAN INCREASE A CHILD'S 

CONFIDENCE BY HELPING THEM ACHIEVE 

SUCCESS AND DEVELOP THAT "I CAN" 

ATTITUDE AT HOME. 

Kid using rake upside down. WHEN YOU GIVE THEM TASKS TO DO, BE SURE 

THEY CAN DO THEM SUCCESSFULLY, REMEMBER 

Mom comes and corrects. THAT PARENTS ARE TEACHERS TOO. 

MAKE YOUR EXPECTATIONS AND INSTRUCTIONS 

Mom demonstrates right way. CLEAR. KEEP IN MIND THAT CHILDREN AND 

ADULTS MAY HAVE DIFFERENT IDEAS ABOUT 

Mom leaves, kid rakes. 

Kid raking right way. 

Mom returns, Job ts done, 

Mom praises Kid. 

WHAT IS NEAT, CLEAN, GOOD, OR COMPLETE. 

LETTING CHILDREN KNOW EXACTLY WHAT'S 

EXPECTED OF THEM GIVES THEM A DEFINITE 

GOAL TO WORK FOR. 

WHEN KIDS COMPLETE A "JOB WELL 

DONE'', THEY DEVELOP A SENSE OF 

CONFIDENCE AND THAT FEELING OF 

"I CAN DO IT". 



Mom & Kid in kitchen. 

Kid approaches with food. 

Mom, rubs Kid's head. 

Kid Leaves. 

Mom watches, smiling. 

Mom turns back to kitchen 

and looks exasperated. 

Cut to kitchen counter 

messed up from snack prep. 

Kids starting group run. 

Long shot: line of kids 

' running. 

Graphic: "Discipline: 

Kids kicking balls. 

Kids at computers. 

Kids at desks. 

Ktd wtt h book. 

Kid at chalkboard~ 

Teacher at blackboard. 
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Natural sound, talk between Mom & Kid. 

Kid: "Mom, I made my own snack!" 

Mom: "Honey that's wonderful!" 

NEVER UNDERESTIMATE THE POWER OF 

PRAISE. LET YOUR KIDS KNOW HOW MUCH YOU 

APPRECIATE THE LITTLE THINGS THEY DO, AS 

WELL AS THE BIG ONES. IMAGINE HOW GOOD 

YOU WOULD FEEL IF PEOPLE RECOGNIZED AND 

PRAISED ALL THE GOOD THINGS YOU DO. 

DEVELOPING A POSITIVE ATTITUDE IS 

LIKE DEVELOPING FITNESS. IT'S NOT DONE 

IN A COUPLE OF DAYS WITH LOTS OF INTENSE 

EFFORT. RATHER IT TAKES CONSISTENT, 

DAILY EFFORT OVER THE LONG RUN. 

Music down 

Musical Bridge 

SCHOOL PRESENTS AN ENVIRONMENT WHERE 

MANY DIFFERENT TASKS AND ACTIVITIES ARE 

DONE EVERY DAY. THIS REQUIRES THAT A 

CERTAIN AMMOUNT OF ORGANIZATION AND 

DISCIPLINE REGUARDING BEHAVIOR AND 

ATTITUDE BE USED BY BOTH TEACHERS AND 

STUDENTS. 



Kid at desk, raises hand, 

working. 
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Briefcase being closed. 
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Teacher with puzzle. 

Kindergarten class. 
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INSTILLING SELF-DISCIPLINE IN OUR 

CHILDREN IS A VALUABLE PART OF LIFE LONG 

LEARNING. WE ARE SUCCESSFUL AS PARENTS 

AND TEACHERS IF WE HELP OUR CHILDREN 

BECOME SELF-RELIANT. 

WHETHER YOU WORK INSIDE OR OUTSIDE THE 

HOME,- YOUR WORKING EVERY DAY. YOU HAVE 

TO PLAN YOUR DAY, PRIORITIZE YOUR TIME, 

AND SET GOALS FOR WHAT YOU NEED TO GET 

DONE. THIS REQUIRES SELF-DISCIPLINE. 

WHEN OUR CHILDREN GO TO SCHOOL, THEY ARE 

GOING TO WORK TOO, AND LIKE ANY JOB 

BEING PREPARED AND ORGANIZED WILL 

INCREASE THE CHANCES FOR SUCCESS. 

THEIR JOB IS TO BE TO DISCOVER THE JOY 

OF LEARNING, TO WORK COOPERATIVELY WITH 

OTHERS, TO SOLVE PROBLEMS, AND TO BE 

CHALLENGED BY NEW IDEAS, 

DEVLOPING THE SELF-DISCIPLINE TO MEET 

THE CHALLENGES OF SCHOOL, BEGINS AT 

HOME. 
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HELP CHILDREN SCHEDULE TIME EACH DAY 

FOR HOMEWORK AND EXTRA-CURRICULAR 

ACTIVITIES. 

WHEN YOUR CHILDREN HAVE PROJECTS TO DO, 

ENCOURAGE THEM TO ORGANIZE AND PLAN HOW 

THEY'LL DO THEM. LEARNING TO PUT SMALL 

JOBS TOGETHER TO COMPLETE BIG ONES IS 

A VALUABLE LESSON. 

MAKE A SPECIAL PLACE IN YOUR HOME WHERE 

SCHOOL WORK IS DONE. IT CAN BE ANYWHERE 

AS LONG AS IT HAS FEW DISTRACTIONS AND 

HAS ALL THE MATERIALS A STUDENT MAY 

NEED. 

HAVING A SPECIAL PLACE TO STUDY 

RECOGNIZES ITS IMPORTANCE AND MAYBE 

MAKES IT A LITTLE MORE FUN. 

PARENTS AND TEACHERS WORK.TOGETHER TO 

TEACH, HOWEVER, IT IS THE CHILD'S 

RESPONSIBILITY TO COMPLETE ASSIGNMENTS, 

PARTICIPATE IN ACTIVITIES, AND LEARN. 

SELF-DISCIPLINE HELPS MAKE IT POSSIBLE. 

Musical bridge 
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Music under. 

COMMUNICATION IS ESSENTIAL TO ANY TEAM. 

EFFECTIVE COMMUNICATION WITH YOUR CHILD, 

AND THE SCHOOL WILL MAKE YOUR CHILD'S 

EDUCATIONAL EXPERIENCE MORE REWARDING 

FOR ALL INVOLVED. 

BE SURE YOUR CHILDREN KNOW THAT YOU'RE 

INTERESTED IN THEIR EDUCATION. 

ASK YOUR KIDS ABOUT THEIR DAY AND WHAT 

THEY'VE BEEN DOING IN CLASS. THIS 

REINFORCES THE IDEA THAT BOTH THEY AND 

WHAT THEY'RE DOING IS IMPORTANT. 

KEEP IN MIND THAT COMMUNICATING WITH 

YOUR CHILD IS MORE THAN JUST TALKING, IT 

INVOLVES LISTENING AND UNDERSTANDING. 

Music down. 

New music under, VO up. 

THE IMPORTANCE OF COMMUNICATION BETWEEN 

PARENTS AND TEACHERS CAN NOT BE 

OVEREMPHASIZED. OUR SCHOOLS SCHEDULE 

FORMAL PARENT/TEACHER CONFERENCES EVERY 

SEMESTER. 
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VIEW COMMUNICATING WITH YOUR CHILD'S 

TEACHERS AS OPPORTUNITIES TO STRENGTHEN 

THE SUPPORT SYSTEM CHILDREN NEED TO 

SUCCEED IN SCHOOL. 

FOR AN EFFECTIVE CONFERENCE, REGUARDLESS 

OF WHAT'S BEING DISCUSSED, HERE ARE SOME 

SUGGESTIONS FOR GETTING POSITIVE 

RELULTS. 

PREPARE IN ADVANCE, JOT DOWN ANY 

CONCERNS OR QUESTIONS YOU MAY HAVE 

ABOUT YOUR CHILD'S SCHOOL PERFORMANCE OR 

BEHAVIOR. 

MAKE A LIST OF BOTH POSITIVE AND 

NEGATIVE ASPECTS OF ANY CONCERNS YOU MAY 

HAVE. BE HONEST WITH YOURSELF, YOUR 

CHILD, AND THE TEACHER. 

GO INTO THE CONFERENCE OPEN-MINDED, HAVE 

A POSITIVE ATTITUDE ABOUT WORKING 

TOGETHER FOR YOUR CHILD. 

REMAIN FOCUSED ON THE MATTERS AT HAND, 

THAT IS YOUR CHILD AND THEIR EDUCATION. 

AVOID GETTING SIDETRACKED ON OTHER 

SUBJECTS THAT TAKE UP VALUABLE TIME. 



Graphic: 

nBe Actively Involvedn 

Graphic: 

"Share Information" 

Graphic: 

"Summarize Your Plans" 

Graphic: 

"Follow Up" 

Cut to MCU of parent and 

teacher in conference. 

Mom on the phone. 

reverse, angle, daughter 

watuiiil1f, 

To mom talking. 

To reverse, kid ls mad. 

51 

BE ACTIVELY INVOLVED. CONSIDER ALL 

SUGGESTIONS THE TEACHER MAKES AS WELL AS 

MAKING SUGGESTIONS OF YOUR OWN. 

BE READY TO SHARE INFORMATION ABOUT 

THINGS AT HOME THAT MAY EFFECT YOUR 

CHILD'S LEARNING. 

SUMMARIZE THE STRATEGIES THAT BOTH OF 

YOU WILL USE TO HELP YOUR CHILD AT HOME 

AND AT SCHOOL. 

PLAN TO FOLLOW UP THE CONFERENCE WITH 

ANOTHER MEETING OR CALL TO CHECK THE 

RESULTS OF ANY STRATEGIES DEVELOPED. 

THE ONLY TIME YOU TALK WITH YOUR CHILD'S 

TEACHERS DOSEN'T HAVE TO BE AT 

PARENT/TEACHER CONFERENCES. 

Mom calling teacher, vioce fades, VO up 

SOMETIMES A QUICK CALL WITH GOOD NEWS OR 

A SMALL CONCERN CAN WORK WONDERS. USING 

TEAM WORK TO HEAD OFF A SMALL PROBLEM 

BEFORE IT GROWS, TELLS CHILDREN THAT THE 

IMPORTANT ADULTS IN THEIR LIVES CARE 

ABOUT THEM. THEY MAY NOT THANK YOU 

RIGHT AWAY, BUT MAYBE SOMEDAY. 
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OUR CHILDREN DESERVE THE BEST WE CAN 

GIVE THEM. A GOOD EDUCATION REQUIRES 

MORE THAN PENCILS, PAPERS AND BOOKS. IT 

kids. TAKES TIME, CARING, AND THE TEAMWORK OF 

kids at library desk. EVERYONE INVOLVED. WHEN PARENTS AND 

Girl walking in 11-brary. SCHOOLS COMMUNICATE, AND WORK TOGETHER 

Kids leaving class. TO DEVELOP POSITIVE ATTITUDES AND SELF 

Kid at desk, turns & waves. DISCIPLINE IN OUR CHILDREN, THE GOAL IS 

Basketball in gym, tilt 

down to smiling girl. 

roll credits over 

blackboard. 

MORE THAN JUST MARKS ON A REPORT CARD. 

IT'S GIVING OUR CHILDREN THE TOOLS THEY 

NEED FOR A HAPPIER LIFE. THAT'S WHAT A 

GOOD EDUCATION IS ALL ABOUT. 

Mus le out 

New music up. 
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PRODUCTION SCHEDULE 

December 1992 - March 15, 1993 

Complete program design and scripting. Jerry Bohren and 

Vivian Weber-Pagel of the Stevens Point School District special 

education department will act as program advisors and content 

experts. They will approve the final script before production 

begins. 

March 15 - April 1 

Record all the narration. 

Design and produce all graphic text and overlays. 

Shoot all interior scenes and winter exteriors. 

Select music, sound FX, 

Lay narration and music beds 

Insert all available video 

(other exterior video may be needed when weather brightens) 

April 1 - April 15 

Shoot other exterior shots as needed and insert 

Submit to school district for review and possible revisions. 

Make revisions and resubmit to school district for approval. 

Make additional revisions if needed. 

April 15 - May 20 

Submit to thesis committee for defense and approval. 
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A. Philosophy and Goals of Education 

The teachers, administrators, School Board, and all others 
concerned with education in the Stevens Point Area Public 
School District are dedicated to providing equal 
opportunities for each student; to developing an 
appreciation and understanding for the heritage of the 
rights and privileges guaranteed by our American form of 
government; and to helping each student acquire the 
abilities and skills needed in performing the duties of a 
contributing citizen. 

We acknowledge the fact that all students have needs and 
purposes which are theirs alone and that individual 
potential must be recognized and progress measured in light 
of these unique characteristics. We thus commit ourselves 
to the premise that in a democracy, education must be 
primarily an individual life-long process, and that an 
important aim of the school district is to develop each 
individual's capacity to its fullest. 

Based on the above: 

1. We believe in a comprehensive and exploratory program 
that has as its foundation a common core of 
educational experience for all. This common core is· 
supplemented by a wide variety of elective experiences 
designed to permit the development of unique interests, 
abilities and goals, either on a broad scale or in-depth 
manner. In addition, both common core and elective 
experiences shall contain a variety of approaches, 
materials and alternative activities designed to 
accommodate different learning styles and needs. 

2. We believe that knowledge is by nature unified and 
interrelated. Consequently, subject matter fields are 
rel~ted, and the interrelatedness of knowledge should be 
demonstrated in the schools. We further believe that our 
schools must place primary emphasis on the processes 
through which knowledge is generated and accumulated. 

3. We also believe that learning, rather than time, should 
be the constant in the teaching/learning process. Toward 
this end, our curriculum should be sequential and 
self-reinforcing and the rate of progress through the 
schools should be determined, so far as possible, by an 
individual's capacity to learn and readiness to move fron, 
one stage to the next. 

4. We believe that the school district must be committed to 
providing worthwhile educational experiences for all 
persons in the community. Students, parents, school 
personnel, members of the School Board, and the general 
public share in the responsibility for the total 
educational program of the school district. This 
responsibility requires cooperation, effort and 
dedication if community members are to receive the 
learning opportunities necessary to equip them to become 
effective and fulfilled citizens in a democratic society. 
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These beliefs are reflected in the educational goals and 
objectives and policies of the school district. They are the 
product of group thinking, and should be reviewed regularly and 
modified to reflect sensitivity to change and improvement. Such 
desirable change can only be accomplished by the free exchange 
of ideas, and by the active participation and adequate 
understanding of all people in our community. 

General Goals of Education 

Based upon the philosophy of the school district, the following 
general educational goals have been developed to provide 
direction to, and support for, all of the specific objectives, 
curricula, programs and activities contained within the 
district's schools. It is expected that they will serve as 
guidelines for all district professional staff in the conduct of 
their specific responsibilities. 

The Stevens Point Area Public School District will endeavor to: 

1. Equip all students with the skills of reading equal to 
their individual ability. 

2. Develop in every student the skills necessary to 
effectively communicate ideas and facts through 
writing, speaking, and listening. 

3. Develop in every student the ability to become self
directed by: 

a. establishing a set of principles to guide behavior 
b. recognizing their own values, interests, and 

aspirations 
c. developing a positive self-image 
d. creating and understanding of one's own abilities 

and limitations 

4. Provide all students with the fundamentals of language, 
mathematics, and science. 

5. Develop in every student an awareness of others through: 

a. developing an appreciation and respect for the worth 
and dignity of all human beings 

b. establishing a foundation for the development of 
positive values, ethics and morals 

c. developing an understanding of, and respect for, the 
value of other people's property 

6. Develop in every student a desire for learning by 
stimulating curiosity and encouraging continuing education. 

7. Develop in every student the ability to solve problems 
through sound, rational thinking. 

8. Develop in every student knowledge, attitudes, and skills 
conducive to maintaining good physical and emotional well-
being. 
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9. Develop in every student an awareness of good citizenship 
through: 

a. understanding the duties, obligations, responsibilities, 
and benefits in a government by the people 

b. understanding the structure of society and the 
heritage of local, national, and world government 

c. understanding the benefits of effective participation 
in government and politics and the necessity for 
exercising individual rights and obligations 

d. understanding the functions of local, state, national 
and international governmental institutions 

10. Provide all students with an understanding of career 
opportunities and the necessary skills and abilities 
required whether entering a specific field of work or 
furthering their education. 

11. Develop in every student an understanding of, and an 
appreciation for, the environment. 

12. Develop in young men and women a concern for the 
importance of family in modern society and prepare them to 
understand and accept their roles and responsibilities. 

13. Develop in every student knowledge of the effect of 
diet, drugs and alcohol upon physical and mental 
health. 

14. Develop in every student the skills of effective 
leadership, including the following: 

a. the function of group dynamics 
b. the methods of coordinating and directing 
c. the role of an effective participant 

15. Provide all students with skills and knowledge of 
home management, including: 

a. the process of planning and budgeting personal 
income 

b. the methods of saving and investing 
c. the methods of financing 

16. Develop in all students an awareness of, and 
appreciation for, the cultural values of art, music, 
literature and drama and a capacity to express themselves 
creatively in the areas of their choice. 

17. Provide every student with an understanding of the 
process of human reproduction. 

18. Equip all students with the general awareness of national 
and world economics and its impact upon individuals and 
local communities. 

19. Develop in every student appreciation and interests which 
will lead to wise and enjoyable use of leisure time. 
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8. Right to Education 

All Children with exceptional educational needs CEENJ for 
whom the Stevens Point Public School District is responsible 
are provided a free appropriate public education CFAPE) as 
defined by state and federal statutes. Special education 
and related services are provided to all children with EEN 
who have not graduated from high school from age three 
through the end of the SGhool term in which they turn 21. 
The school term is the time beginning with the first day and 
ending with the last day that school is in operation for 
attendance of pupils in a school year. 

Exceptional Educational Needs 

A child with exceptional educational needs is one who has 
a mental, physical, emotional, or learning disability, 
which, if the full potential of the child is to be attained, 
requires special educational services to supplement or 
replace regular education. 

Handicapping conditions. Special education and 
related services are provided to children with EEN with 
the following handicapping conditions: 

1) physical handicap 
2) cognitive disability or other developmental 

disability 
3) hearing handicap 
4) visual handicap 
5) speech or language handicap 
6) emotional disturbance 
7) learning disability 
8) any combination of the above named by the state 

superintendent of public instructon 

Related Services. Related or supportive services 
are provided as needed to assist an individual child to 
benefit from special education. 

1) psychological services 
2) social work services 
3) occupational therapy 
4) physical therapy 
5) counseling and guidance 
6) parent counseling and training 
7) recreation 
8) audiological services 
9) transportation 

10) medical services for diagnosis and evaluation 
11) school health services 
12) any other nonmedical services needed by the child 

Compliance Statements 

Section 504. The district assures compliance with 
Section 504 of the Rehabi]itiation Act of 1973, 29 U.S.C 
794: "No otherwise qualified handicapped individual . 
shall, solely by the reason of his handicap, be excluded 
from the participation in, be denied the benefits of or be 
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subjected to discrimination under any program or activity 
receiving federal financial assistance." 

Title VI. The district assures compliance with Title VI 
of the Civil Rights Act of 1964: "No person in the U.S. 
shall, on the basis of race, color, or national origin, be 
excluded from the participation in, be denied the 
benefits of, or be subjected to discrimination under any 
educational program or activity receiving federal financial 
assistance." 

Title IX. The district assures compliance with Title IX 
of the Education Amendments of 1972, P.L. 92-113: "No person 
in the U.S. shall, on the basis of sex, be excluded from the 
participation in, be denied the benefits of, or be subjected 
to discrimination under any education program or activity 
receiving federal financial assistance." 

118.13. The district assures compliance withs. 118.13, 
Wisconsin Statutes, and does not discriminate against pupils 
on the basis of sex, race, national origin, ancestry, creed, 
pregnancy, marital or parental status, sexual orientation, or 
physical, mental, emotional, or learning disability in its 
education programs or activities. Federal law prohibits 
discrimination in employment on the basis of age, race, 
color, national origin, sex, religion, or handicap. 

The district encourages informal resolution of 
complaints under this policy. If any person believes that 
the district or any part of the school organization has 
failed to follow the law and rules of s. 118.13, Wisconsin 
Statutes, or in some way discriminates against pupils on the 
bases listed above, he/she may bring or send a complaint to 
the administration office at the following address: 

1900 Polk Street 
Stevens Point, Wisconsin 54481 

Child Identification 

The Stevens Point Public School District identifies, 
locates, and evaluates those children, aged 3 through 21, who 
are in need of special education and related services, are 
residents of the district and who have not graduated from 
high school. 

Child Find 

The annual school census is one means of identifying 
children with exceptional educational needs CEEN). The census 
contains questions to identify children who potentially have 
EEN; however, the questions are worded so as to not 
constitute a referral under s. 115.80(1), Wisconsin 
The names of the children identified throughthe census are 
sent to the director of special education for follow-up. 

A public awareness campaign precedes the school census each 
year. This campaign informs the community of the special 
education programs provided for handicapped children. The 
public awareness campaign uses a variety of media including 
television, radio, and newspapers. 
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Screening 

The Stevens Point Area Public School District provides 
screening opportunities to all school age children and to 
those children who are below school-entry age upon request. 
Each year, the district publicizes special education 
screening programs through public announcements, notices, and 
paid advertisements. The district annually conducts an earl~, 
kindergarten screening. These screenings are conducted by 
the kindergarten screening committee with consultation from 
the director of special education. 

Transfer 

When a student transfers from another district, or is 
otherwise new to th~ district Cother than pupils entering 
kindergarten), the student and parent are interviewed by the 
building principal or guidance counselor. A specific inquiry 
is made regarding any learning problems and/or special 
services received in the previous school district. If 
previous placement in special education is indicated, a 
referral form is completed and the director of special 
education notified. If records confirm previous placement in 
special education, the director will utilize the procedures 
in the Transfer Students section, (pages 18-19) of this 
handbook. The principal will request the records from the 
previous school within one working day, if not already 
available. If the records are not received within five 
working days pursuant to s. 118.125(4), Wisconsin Statutes, 
he/she will contact the Department of Public Instruction for 
assistance in obtaining the records. 

Currently enrolled 

Children currently enrolled in the district are screened on 
an ongoing basis. Standardized achievement tests are given 
to all students in grades 1, 2, 4, 5, and 8. The state 
mandated reading test is given to all students in third 
grade. 

Potential dropouts 

Children who are at risk of not graduating from high school 
as defined in the district's plan developed pursuant to 
s. 118.153, Wisconsin Statutes, and PI 25, Wisconsin 
Administrative Code, are screened to identify those who may 
also be children with EEN. A student who is at risk may also 
be identified as students with EEN as appopriate. Habitual 
truants, as defined ins. 118.16, Wisconsin Statutes, are 
also screened for suspected EEN. The compulsory attendance 
laws of Wisconsin apply to students with EEN. In addition to 
school attendance requirements, the alternative programs 
available under s. 118.15Cc) & Cd), Wisconsin Statutes, are 
available to students with EEN. Any student, or the child of 
any parent who applies for an alternative program under that 
statute is interviewed to determine if there is a reason to 
suspect an EEN. 
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Sc r e e n i n ~__J:-~~ h n i q u e 

The district screens any child upon request using appropriate 
techniques for the age of the child. 

Procedures 

The district screening procedures include a variety of 
techniques, both informal and formal. Assessment 
instruments vary according to the age and skill level of the 
individual child. 

Any child suspected of having an exceptional educational 
need as a result of screening is referred. 

Fixed Point of Referral 

In the Stevens Point Area Public School District, the fixed 
points of referral are the building coordinators. Receipt 
of a referral by a coordinator commences the 90 day timeline 
for evaluation and placement. 

Referral 

The district solicits and receives referrals of students 
with suspected exceptional educational needs from all 
persons who have reasonable cause to believe that such ne~ds 
exist. 

Prior to making a referral, the person who submits a 
referral must inform the parents of their intent to make a 
referral. This may be done in writing, in a conference, or 
by telephone. The date and means of notification are 
documented on the referral form. If the referral is made by 
other than district staff, the fixed point of referral 
ensures that parents are informed of the referral. 

A referral must be in writing. It must include the reason 
for the referral and why the person making the referral 
believes that the child is a child with EEN. 

The referral is dated upon receipt by the fixed point of 
referral. The person receiving the referral also sends the 
parents of the child a written notice of receipt of referral 
and a copy of the referral. The notice is sent as soon as 
possible after the referral is received and indicates the 
date of receipt of the referral and informs the parents that 
the district is required to send a placement offer or notice 
of multiidisciplinary team findings that the child is not a 
child with EEN within 90 days of that date. 

The notice of receipt of referral also states whether or not 
the parent has previously given consent for evaluation or 
placement. If the parent has previously given consent, the 
date(s) that consent was given is included. The notice also 
includes a statement of the procedural safeguards for parents 
and children. 

Each year, the district informs persons required by law to 
make referrals about the referral and evaluation procedures. 
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These persons include physicians, nurses, psychologists, 
social workers, and administrators of social ag~ncies. The 
district informs them through public announcements, notices, 
and paid advertisements. 

Evaluation 

Whenever a child is referred who is suspected of having an 
EEN, the district establishes a multidisciplinary team 
CM-Team) of evaluators. The appointment of this team is the 
responsibility of the M-Team coordinator. The M-Team 
coordinator approves the evaluation process and may request 
additional information. 

Procedural Safeguards 

Procedures. Prior to any action by the M-Team, a written 
notice of intent to evaluate is sent to the parents that 
includes: 

1) a full explanation of the due process/procedural 
safeguards 

2) a description of the evaluation proposed, an explanation 
of why the evaluation is proposed, any other options that 
were considered, and the reasons why those options were 
rejected 

3) a description of each evaluation procedure, test, reco~d, 
or report used as a basis for the evaluation 

4) the type of professionals conducting the evaluation 
5) a description of the types of procedures or tests to be 

used in the evaluation 
6) a description of any other relevant factors 
7) If the specific evaluators or test instruments to be used 

in the evaluation are known, this information is provided 
to parents on request. 

When a child is being evaluated for the first time by the 
district, the notice of intent to evaluate is sent and 
written parental consent obtained prior to any action by 
the M-Team. To obtain that consent, the district: 

1) fully informs the parent of all information relevant to 
the evaluation 

2) obtains the written agreement of the parent to the 
evaluation - that agreement indicates that the parent 
understands the purpose of the evaluation and includes a 
description of the evaluation as listed above 

3) explains that consent is voluntary and may be revoked in 
writing at any time 

4) explains the effects of refusing or revoking consent 
5) explains the agency's rights to initiate a hearing to 

override a parental refusal or revocation of consent. 
6) communicates this information to the parents in the 

parent's native language or other means of communication 

Due Process 

The district ensures protection in evaluation by 
implementing the following procedures: 
1) The child is assessed in all areas related to each 
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suspected handicapping condition 
2) A full and complete individual evaluation occurs prior 

to the initial placement or denial of placement into a 
special education program 

3) Evaluation materials are validated for the specific 
purpose for which they are used. 

4) Evaluation materials are administered by trained 
personnel in conformance with the instructions provided 
by their producer or publisher. 

5) Tests and other evaluation mateirals which are adopted 
are tailored to assess specific areas of educational 
need and not merely to provide a single general 
intelligence quotient. 

6) All testing and evaluation procedures are selected and 
administered so as not to be racially or culturally 
discriminating. 

7) The M-Team draws on information from a variety of 
sources, including aptitude and achievement tests, 
teacher recommendation, physical condition, social or 
cultural background, and adaptive behavior before making 
a recommendation. 

8) Evaluation materials administered to a child with 
impaired sensory, manual, or speaking skills yield 
results which accurately reflect the child's aptitude or 
achievement level, rather than the child's impaired 
skills, unless those skills are the factors the test 
purports to measure. 

9) No single procedure is used as the sole criterion for 
determining an appropriate educational program for a 
child. 

10) Tests and other evaluation materials are provided and 
administered in the child's native language or other mode 
of communication unless it is clearly not feasible. 

11) Information obtained from all these evaluation sources 
are documented and carefully considered. 

12) An evaluation of each student with EEN in a special 
education program is completed every three years or more 
frequently if conditions warrant or if a teacher or the 
child's parents make a request for an evaluation. 

13) Each child with suspected EEN who is a resident of 
the Stevens Point Area Public School District is evaluated 
by a team from this district. This applies to students 
with EEN placed by the district in programs outside the 
school district or operated by agencies other than the 
school district. 

Multidisciplinary Team Membership 

The M-Team will have at least two members who have 
expertise in the assessment and programming of students 
with EEN. At least one member of the team will be 
licensed to teach in the area of the suspected 
handicapping condition. If a child is suspected 
to have or is currently identified as having 
more than one handicapping condition, there will be 
teachers on the M-Team who are certified in 
all of the child's suspected and currently 
identified handicapping conditions. All members 
of the M-Team shall be employees of the school 
district, the Wisconsin school for the visually 
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handicapped or the Wisconsin school for the deaf. 
Non-district employees may provide consultation to the 
M-Team. They will not be official members of the 
M-Team unless contracted for that specific purpose 
by the district. 

When the child is suspected of having a learning 
disability CLO), the child's regular education teacher is 
included on the M-Team. If the child does not have a 
regular education teacher, a teacher licensed to 
teach children of the age of the child is a member of 
the M-Team. For every referral concerning a minority 
child, a member of that minority is allowed input to 
the M-Team's decision-making process. 

If the child is suspected to need occupational therapy, an 
occupational therapist will be a member of the M-Team. If 
physical therapy is a suspected need for the student, a 
physical therapist is a member of the M-Team. 

Multidisciplinary Team Functioning 

Procedures. The M-Team determines if a child has an 
exceptional educational need by determining and documenting 
the existence of a handicapping condition and a need for 
special education in accordance with the definitions 
contained in Wisconsin Administrative Code. (See Eligibility 
Criteria, page 25.) 

The M-Team collects and analyzes data including: 
Cl) written documentation from the referral source. 
(2) information from the child's parents concerning the 

needs of the child. 
(3) records concerning the child's previous and current 

educational performance, health and social behavior 
(4) records of previous interventions, including 

educational, medical, social, and any other interventions 
attempted to assist the child and the effects of those 
interventions. 

(5) records of the child's ability to acquire information 
through different media such as oral presentations, 
written documents, or visual displays. 

(6) for a child with suspected learning disabilities, the 
results of an observation in a regular classroom or other 
appropriate setting by at least one member of the M-Team 
other than the child's regular teacher. 

Additional information. Multidisciplinary team members may 
request additional information. 

Cl) individual intellectual assessments and other individual 
psychological procedures 

(2) a medical evaluation 
(3) an analysis of economic, social, cultural, and language 

factors that may affect school functioning 
(4) other information as necessary 

Individual reports. Each member of the M-Team submits an 
individual written report of the evaluations that member 
conducted and the findings. The individual reports are 
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submitted to the M-Team coordinator with the M-Team summary 
report. If the child's parent requests, in writing, within 
10 days of the date the notice of the evaluation was sent to 
the parent, the individual reports are available at the 
M-Team meeting. 

M-Team meeting. M-Team coordinator sets the date for the 
M-Team meeting and notifies the parents of the meeting a 
reasonable time prior to the meeting. The notice to the 
parents includes: 

1) the purpose, date, time, and location of the meeting 
2) the members of the M-Team and others who may be attending 

identified by name and title 
3) information that the parent may attend the meeting and 

bring an advocate 
4) if the child is a member of a minority, information that 

a member of that minority may attend the meeting and be 
part of the decision making process 

Each member of the M-Team attends the meeting or is 
represented by someone who is knowledgeable about the child 
and the member's evaluations and findings. More than half of 
the members of the M-Team are present at the meeting. 

At the meeting, the members of the M-Team discuss and 
consider all of the information it has obtained. The team 
discusses and compares the evaluations and findings of its 
members. Using the criteria in state regulations, the team 
determines if a child has a handicapping condition, a need 
for special education, and therefore an exceptional 
educational need. 

M-Team summary report. The M-Team submits a report which 
includes a summary of all the individual written reports. 
The summary report includes: 

1) a list of the handicapping conditions the M-Team found 
the child to have, based on the criteria ins. PI 11.35, 
Wisconsin Administrative Code. 

2) the M-Team's conclusions on the child's need for special 
education because of the handicapping condition(s). 

3) the M-Team's conclusions about the child's need for 
occupational or physical therapy, if those needs were 
considered. 

4) documentation of the reasons for each of the above 
findings. 

5) recommendations regarding related services the child may 
need 

If the M-Team determines that the child does not have an 
exceptional educational need, the report also includess 

1) an identification of the child's non-exceptional 
educational needs. 

2) a referral to any programs offered by the district, other 
than special education, from which the child might benefit. 

3) information about any other programs or services, besides 
those offered by the district, that the M-Team is aware 
of, that may benefit the child. 
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Each member of the M-Team signs an M-Team summary report 
with which he or she agrees. If all members of the M-Team 
are in agreement, a unanimous summary report is submitted. 
If there is not unanimity among the members of the M-Team, 
separate summary reports are submitted. 

Director of special education. The director of special 
education reviews the M-Team report(s) to approve the 
evaluation process, including the determination of 
handicapping condition and need for special education. 

1) the director may approve either a unanimously proposed 
M-Team report, or a separately proposed M-Team report 
which is signed by a majority of the M-Team members. 

2) The director may approve an M-Team report proposed by a 
minority of the team members if he or she attended the 
M-Team meeting. If the director intends to approve a 
proposed report signed by a minority of the team members, 
and he or she was not present at the meeting of the 
M-Team, the team reconvenes with the director in 
attendance. Such a meeting meets all the requirements of 
the original meeting, including parental notice. 

3) The director may send all reports back to the M-Team 
to consider questions or concerns the director has. The 
meeting of the reconvened M-Team meets all the 
requirements of the original meeting, including parental· 
notice. 
When the director has approved a proposed M-Team 
report, he/she sends to the child's parents a copy of each 
proposed M-Team report, indicating which report was 
approved and a written statement of the reasons that 
report was selected. A copy of each proposed report is 
also filed with the child's behavioral records. The 
notice includes: 

whether the parent has given consent for an evaluation and a 
placement. 

- the date(s) the parent gave consent and if it is in effect. 
- information about consent 
- parental consent is voluntary 
- consent continues in effect until revoked 
- the parent has the right to revoke consent at any time. 
- what are the effects of revoking consent. 
- the board has the right to initiate a hearing to override a 

parent's refusal or revocation of consent. 
- a statement of parent and child rights. 

The notice of M-Team findings is written in language that is 
understandable to the general public and in the parent's native 
language or other means of communication, unless it is clearly 
not feasible to do so. If the parent's native language or means 
of communication is not written, the board ensures that the 
notice is translated orally or in other means of communication 
used by the parent and it ensures that it is understood by the 
parent. The board documents the actions it has taken in this 
regard. 

If the child's parent was unable to attend the most recent 
meeting of the M-Team, the director sends with the M-Team 
reports a notice informing the parent that the parent may 
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request a conference to discuss any proposed M-Team report and 
that an advocate may accompany the parent to that conference. 

If the M-Team determines that a child who previously had an 
exceptional educational need no longer has an EEN, a notice of 
placement is sent to the child's parents indicating the change 
in placement from special education to regular education. 

Independent Educational Evaluations 

A parent who disagrees with the evaluation done by the 
district's M-Team has the right to an independent educational 
evaluation of his or her child. 

Evaluators. Parents have the right to an independent evaluator 
of their choice. A parent is not required to inform the 
district prior to having an independent evaluation done. If a 
parent requests information from the district about an 
independent evaluation, the board, through the director of 
special education, will provide the parent with information 
about where an independent evaluation may be obtained from 
qualified individuals. 

Payment. If a parent requests payment for an independent 
evaluation, the request must be in writing. The board is 
obligated to pay for the evaluation unless 
1) the parent does not provide a copy of the independent 

evaluation report. 
2) a hearing officer determines that the independent evaluation 

does not meet the requirements of state regulation 
3) a hearing officer determines that the district's evaluation 

was appropriate. 

Requirements for an independent educational evaluation. An 
independent educational evaluation which is paid for by the 
district must meet all of these requirements: 
1) the evaluation must address each portion of the M-Team 

evaluation which is in dispute. 
2) each portion of the evaluation must be conducted by a person 

who is at least as qualified as those who would do an 
evaluation for the district. 

3) the independent evaluation must be conducted in accordance 
with the requirements of state regulation and address the 
question of whether the child has an exceptional educational 
need. 

Consideration of an independent educational evaluation. Whether 
or not the district pays for an independent educational 
evaluation, it is considered when making any decision regarding 
the child's M-Team evaluation, IEP, educational placement, or 
the provision of a free appropriate public education. The 
results of the independent evaluation may be presented as 
evidence at a due process hearing by either the parent or 
district.. 

INDIVIDUALIZED EDUCATION PROGRAM CIEP) 

It is the policy of the Stevens Point Area Public School 
District that each student with EEN who is a resident of the 
district, age 3 to 21 and who has not graduated from high 
school, have a written IEP prior to placement in a special 
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education program. The director of special education has the 
responsibility to ensure compli~nce with this policy. He or she 
appoints school staff to develop each child's IEP. The IEP is 
developed in a meeting with the parents. 

IEP Meeting 

Procedures. The IEP meeting is held within 30 calendar days 
aft.er the M-Team report is completed and approved by the 
direct.or of special education. The school district informs the 
parents of the IEP commit.tee meeting and ensures that they will 
be notified early enough to have an opportunity to at.tend the 
meeting. The meeting is scheduled at. a mutually agreed upon 
time and place. The notice of the meeting includes: 

1) the purpose, time, location, and names of the participants. 
2) the information that parents may bring other people to the 

meeting. 
3) whet.her the parent has given consent. for an evaluation and a 

placement.. 
4) the dat.eCs) the parent gave consent. and if it is in effect. 
5) information about consent. including the following: 

a) parent consent. is voluntary. 
b) consent. continues in effect until revoked. 
c) the parent has the right to revoke consent. at any time. 
d) what are the effects of revoking consent. 
e) the board has the right to initiate a hearing to 

override a parent's refusal or revocation of consent.. 
6) a statement of parent and child rights. 

The notice of the IEP meeting is writ.ten in language that is 
understandable to the general public and in the parent's native 
language or other means of communication, unless it is clearly 
not feasible to do so. If the parent's native language or means 
of communication is not written, the board ensures that the 
notice is translated orally or in the other means of communica
tion used by the parent and it ensures that it is understood by 
the parent. The board documents the actions it has taken in 
this regard. 

The district maintains a detailed record of telephone calls, 
correspondence, and/or home visits made to encourage the parents 
to attend. If the parents cannot attend the meeting, the school 
district offers alternative methods for involving the parents, 
such as telephone conferences. 

Participants. Participants at the IEP meeting include a special 
education teacherCs) licensed to teach in the area of the 
handicapping conditionCs) of the child, a representative of the 
local district qualified to provide or supervise the provision 
of special education, one or both of the child's parents, and 
the child when appropriate. A member of the M-Team or some 
other person knowledgeable about the evaluation procedures also 
attends. Other individuals at the discretion of the parent.Cs) 
or school district may attend the IEP meeting. 

When appropriate, regular education teachers, supportive and 
related services staff, and private school/agency personnel 
attend the meeting. For a student placed in an out-of-district. 
program, a representative from the child's school district of 
placement attends the IEP meeting. 

- 14 -



If the district is considerir,g placing the child in a private 
school, or if the child is currently placed in a private school, 
a representative of the private school will be involved in the 
development of the child's IEP. The director of special 
education may choose to allow the private school to develop the 
IEP. If this is done, a representative of the district and the 
child's parents will be involved in the revision of the IEP and 
any other decisions which affect the education program for the 
child. 

IEP CONTENT 

The IEP for each child with EEN includes 
a. a statement of the present level of educational 

performance relating to each goal for the child. 
b. a statement of annual goals including short-term 

instructional objectives. 
c. the special special education and related services to be 

provided to the child. This includes frequency and duration 
of services. The services are based on the child's needs 
rather than availability and are provided at no cost to the 
parent. They may include specially designed physical 
education and specially designed vocational education. 

d. an estimate of the specific time in special education and in 
regular education. This includes a statement of the extent 
to which the child will participate in regular education 
activities. 

e. the projected dates of the initiation and the anticipated 
duration of special education services, not to exceed one 
year. Dates include month, day, and year, or clearly 
designate a school year. 

f. appropriate objective criteria, evaluation procedures, and 
a schedule for determining on at least an annual basis, 
whether the short-·term instructional objectives are being 
achieved. Each of these are provided for each objective in 
the IEP. 

Parents are provided with a copy of the IEP. 

IEP IMPLEMENTATION 

The IEP is implemented as soon as possible following the 
meeting. In every case, it is developed prior to placement. A 
current IEP is in effect at the beginning of each school year. 
A meeting is held at least once a year to review and, if 
necessary, revise the IEP. If a parent requests a meeting to 
review an IEP, the district will either follow the procedures 
for a meeting to review the IEP or will send the parent a notice 
of its refusal. If the district refused to review the IEP, the 
notice sent to the parent contains all of the required elements 
as for a notice of a meeting. 

For children with EEN to be placed in a private school or 
facility as a means for providing free appropriate public 
education CFAPE), the school district is responsible for 
developing the IEP. A representative of the private school or 
facility will be involved in the IEP meeting, either in person 
or through other means. Meetings to review and revise the IEP 
may be conducted by the private school or facility but parents 
and a representative of the school district will be involved in 
any decision about the IEP. The school district assures 
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participation of the private, parochial, out-of-district, or 
state school representatives in these meetings. 

PLACEMENT 

Placement decisions are made by a group of persons appointed 
by the director of special education. The placement offer is 
based upon and carries out the child's IEP. A placement offer 
is developed annually and any time a child's IEP is changed. 
Whenever a placement is developed, data from a variety of 
sources are gathered, considered, and documented. 

Development 

Part one. The first part of the placement offer is developed by 
a group appointed by the director. The members of the group are 
knowledgeable about the child, the type of evaluation data about 
the child, and the placement options available. Part one of the 
placement identifies the delivery model to be used and the level 
at which each of the services will be provided. The group 
considers and documents their consideration of the following 
requirements and any potential harmful effect on the child or on 
the quality of the services which the child needs: 
1) to the maximum extend appropriate, a child with EEN is 

educated with children who are not handicapped. 
2) special classes, separate schooling, or any other program, 

that would remove a child from the regular educational 
environment are only included when the nature of severity of 
a child's handicapping condition is such that education in 
regular classes with the use of supplementary aids and 
services cannot be achieved satisfactorily. 

3) alternative programs that are needed to implement the child's 
IEP are available. 

4) appropriate nonacademic and extracurricular services and 
activities are provided. 

Par~ two. The second part of the placement offer is completed 
by the director. It identifies the location at which services 
will be provided to implement the child's IEP in conformance 
with the first part of the placement offer. The director 
considers and documents the consideration of the following 
factors: 
1) unless the IEP requires a different arrangement, the child is 

educated in the school which he or she would attend if not 
handicapped. 

2) special education and related services are provided as close 
as possible to the child's home. 

3) a child with EEN is placed in a special education program at 
the child's home or at a hospital only if there is a 
physician's statement in writing that the child is unable to 
attend school. 

Notice 

Content. Following the development of the placement offer, it 
is sent to the child's parentCsl. Complete notice is sent when 
the district proposes or refuses to change a child's placement. 
The notice, in addition to the above information, contains: 
1) an explanation of the due process procedural safeguards. 
2) a description of the placement, including the program type, 
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level and location. 
3) a justification for the educational placement, including any 

other options considered and the reason(s) they were 
rejected. 

4) a summary statement regarding each evaluation procedure, 
test, record, or report used as a basis for the proposed 
placement. 

5) a statement regarding the proposed starting date and the 
anticipated length of involvement in special education, not 
to exceed one year. 

6) whether the parent has given consent for an evaluation and a 
placement. 

7) information about consent including the following: 
a) parental consent is voluntary. 
b) consent continues in effect until revoked. 
c) the parent has the right to revoke consent at any time. 
d) what is the effect of revoking consent. 
e) the board has the right to initiate a hearing to 

override a parent's revocation or refusal of consent. 
8) a description of any other factors relevant to the placement. 
9) the notice is written in language understandable to the 

general public, in the parent's native language or other 
means of communication, and documents that parents 
understand the notice if their language is not written. 

Other Procedures. The director of special education makes a. 
placement offer to the parents within 90 calendar days from the 
receipt of the referral by the fixed point of referral. If the 
child is unavailable for testing, the child needs more extensive 
evaluation, or reports from outside evaluators have not been 
received, an extension of the 90 day timeline may be requested. 
Written parental approval for an extension of the 90 calendar 
day timeline must be obtained. If parental approval cannot be 
obtained, the school distric: requests an extension from the 
Department of Public Instruction, Divison for Handicapped 
Children and Pupil Services. 

The school district obtains written parental consent prior to 
the initial placement of a child in a special education 
program. The child is placed in an appropriate special 
education program immediately or as soon as possible after the 
parents give written consent. To obtain that consent, the 
district: 
1) fully informs the parent of all information relevant to the 

placement. 
2) obtains the written agreement of the parent to the 

placement. That agreement indicates the parent understands 
the purpose of the placement and includes a description of 
the placement as listed above. 

3) explains that consent is voluntary and may be revoked in 
writing at any time. 

4) explains the effects of refusing or revoking consent. 
5) explains the district's rights to initiate a hearing to 

override a parental refusal or revocation of consent. 
6, communicates this information to the parents in the parent's 

native language or other means of communication. 

Procedural Safeguards 

The Stevens Point School District assures: 
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That a continuum of alternative placements is available and 
will be used that includes regular education, special classes 
or programs, special schools, home instruction, hospitals and 
institutions, and supplementary services provided in 
conjunction with regular classroom instruction, e.g., resource 
rooms or itinerant instruction • 

. That, to the maximum extent appropriate, children with EEN 
in the school district are educated with children who are 
not handicapped • 

. that special classes, separate schooling, or other removal 
of handicapped children from the regular educational 
environment occur only when the nature or severity of the 
handicap is such that education in regular classes with 
supplementary aids and services cannot be satisfactorily 
achieved • 

. that special educational placements are made as close as 
possible to the child's home . 

. that when handicapped children are placed in or referred to 
private schools or facilities by the school district to carry· 
out statutory requirements, those children are provided 
special education and related services: Ci) in conformance 
with their IEP at no cost to their parents, Cii) which meet 
the Department of Public Instruction standards, (iii) as the 
child would be provided if educated in a public school, and 
Civ) with the state superintendent's approval. 
that the shcool district provides and arranges for 
nonacademic and extracurricular services and activities so 
that each handicapped child can participate with 
nonhandicapped children to the maximum extent appropriate to 
the needs of the handicapped child • 

• if placement in a public or private residential program is 
necessary to provide special education and related services 
to a child with EEN, the program, including nonmedical care 
and room and board, is provided at no cost to the parents of 
the child. 

TRANSFER STUDENTS 

When a student transfers into the Stevens Point Area Public 
School District from another district in Wisconsin, the director 
of special education appoints a group to develop a placement 
offer to implement the child's IEP from the sending district. 
The IEP from the sending district remains in effect until the 
Stevens Point Area Public School District has developed its own 
IEP. The district either adopts the M-Team evaluation of the 
sending district if it meets state and federal requirements or 
does its own evaluation. The district also does its own IEP or 
adopts that of the sending district as its own. 

If the child's records are not· immediately available, the 
district requests them from the sending district pursuant to s. 
118.125 C5), Wisconsin Statutes. If a hearing is initiated 
while the IEP from the sending district and the placement offer 
of the Stevens Point Area Public School District are in effect, 
for purposes of the stay-put provision of hearings, the child's 
current placement is the IEP and placement then in effect, 
unless a hearing officer determines otherwise. If a student 
transfers from a state other than Wisconsin or a private school, 
the child is treated as a new pupil, The principal or other 
person submits a referral if an EEN is suspected. The student 
is not placed in a special education program until the M-Team 
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and IEP are completed and parents have given written consent for 
placement. 

SUSPENSION ANO EXPULSION OF STUDENTS WITH EEN 

Students with exceptional educational needs are expected to 
abide by the district's student rules. However, consideration· 
is given to a student's handicapping condition relative to the 
behavior in question. 

Suspension 

The district administrator or any principal may suspend a 
student with EEN for not more than three days for noncompliance 
with rules governing student conduct in accordance withs. 
120.13(1), Wisconsin Statutes. An IEP meeting is convened by 
the student's IEP manager, including the parents of the student, 
within five days following commencement of the suspension to 
consider whether the conduct is attributable to the handicappin9 
condition and, if so, whether a change in educational 
programming may be warranted. 

Expulsion 

As decided by the U.S. Supreme court, a pupil with EEN may 
not be expelled from school if the conduct in question can be 
shown to have a relationship to his/her handicapping condition. 
Prior to any expulsion hearing, a pupil with EEN is evaluated by 
an M-Team to determine if there is a relationship between the 
child's behavior in question and his/her handicapping 
condition. Based on the Supreme Court decision which permits up 
to 10 days of suspension for a handicapped child and the 
provision of s. 115.81(3), Wisconsin Statutes, which provides 
the option of an immediate change of placement by the school 
board if the health or safety of the child or others is 
threatened which supersedes the limit of three days under 
s.120.13Cl)Cb), Wisconsin Statutes, the district may then 
suspend the pupil without expulsion, for up to 10 days, if the 
health or safety of the pupil or others in the school is 
threatened. During that 10 days, the district will meet with 
the child's parents to review and revise, if necessary, the 
child's IEP and consider alternative placements. 

In any case, the district will not cease providing a free 
appropriate public education to any child with EEN. 

COMPLAINTS 

The Stevens Point Area Public School District works 
cooperatively with parents to make every attempt to resolve 
disagreements informally. Parents are provided formal complaint 
procedures to follow when deemed necessary by the parent. 

Education Department General Administrative 
Regulations CEDGAR) Complaints 

EDGAR complaints deal with violations of state or federal law 
or regulation by a district or the state. These complaints are 
for procedural issues as opposed to the appropriateness of a 
child's special education program. The district informs parents 
that an EDGAR complaint can be filed with the Department of 
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Public Instruction. The complaint is to be submitted to the 
Assistant Superintendent, Division for Handicapped Children and 
Pupil Services. Complaints must be in writing and identify the 
process or procedure which is alleged to have been violated. 

Office for Civil Rights (OCR) Complaints 

The school district informs parents that they may file a 
complaint under 34 C.F.R. 100.7 relative to Section 504 of the 
Rehabjlitation Act of 1973. A complaint can be made by any 
person who believes he/she or any specific class of individual 
has been subjected to discrimination. The written complaint is 
to be sent to the Office for Civil Rights, Region VI, in 
Chicago. The complaint must indicate that discrimination 
occurred and that Section 504 was violated. It must be filed no 
later than 180 days from the alleged occurrence of 
discrimination. 

118.13 Pupil Discrimination Complaints 

The district informs pupils and parents of the procedure for 
filing complaints alleging violations of s. 118.13, Wisconsin 
Statutes, which prohibits pupil discrimination. 

Step 1. A written statement of the complaint must be prepared 
by the complainant and signed. This complaint must be presented 
to: Jerry Bohren, Title 504 Coordinator. That employee will 
send written acknowledgement of receipt of t:he complaint within 
45 days. 

Step 2. A written determination of the complaint will be made 
by the board within 90 days of receipt of the complaint unless 
the parties agree to an extension of time; appeals under 20 
U.S.C.s. 1415 and Chapter 115, Wisconsin Statutes, relating to 
the identification, evaluation, educational placement , or the 
provision of a free appropriate public education of a child with 
an exceptional educational need must be resolved through the 
procedures authorized by Chapter 115, subchapter V, Wisconsin 
Statutes Complaints under 20 U.S.C's. 123le3 and 34 C.F.R. ss. 
76.780-76.783, commonly referred to as EDGAR complaints, that 
the state or a subgrantee is violating a federal statute or 
regulation that applies to a program must be referred directly 
to the state superintendent. 

Step 3. If a complaintant wishes to appeal a negative 
determination by the board, he/she has the right to appeal the 
decision to the state superintendent within 30 days of the 
board's decision. In addition, the complainant may appeal 
directly to the state superintendent if the board has not 
provided written acknowledgement within 45 days of receipt of 
the written complaint. Appeals should be addressed to: State 
Superintendent, Wisconsin Department of Public Instruction, 125 
South Webster Street, P. O. Box 7841, Madison, Wisconsin 
53707-7841. 

DUE PROCESS HEARING 

Parents or the school district may initiate a hearing on 
matters dealing with identification, evaluation, placement, or 
the provision of a free appropriate public education, at any 

- 20 -



time with no limits regarding t~e number of appeals. A 
district may initiate a hearing to override a parents's refusal 
or revocation of consent for evaluation or placement, or to 
determine that it is not responsible for the costs of an 
independent educational evaluation because the district's 
evaluation was appropriate or the independent evaluation did 
not meet the requirements of regulation. 

District Responsibility 

The district is responsible for all hearings regarding its 
resident children. The district's director of special 
education: 
1) logs the date of the hearing request upon receipt. 
2) sends a copy of the hearing request to the Division for 

Handicapped Children and Pupil Services CDHCPS). 
3) selects a hearing officer with the written consent of the 

parent. 
4) informs the parents of available free or low cost legal 

services. 

Selection of Hearing Officer 

1) the district proposes a hearing officer to the parent, in 
writing. 

2) if the parent does not accept or reject the hearing officer 
within 7 days of receiving written notification from the · 
distict, the hearing officer is considered acceptable. 

3) if the district and parents canot agree on a hearing officer, 
the district requests a list of three hearing officers from 
the DHCPS. 

4) the parent rejects one of the three names and the district 
another. The remaining name is that of the hearing officer. 

Hearing Officer's Responsibilities 

The hearing officer is responsible for: 
1) setting a time and place for the hearing which is agreeable 

to both parties to the hearing. 
2) sending a notice to the parties informing them of the time 

and place for the hearing and their rights at the hearing. 
3) arranging for a stenographer to record and make a written 

transcript of the hearing. 
4) conducting the hearing. 
5) issuing a decision in the hearing and send a copy of the 

decision with a notice explaining the appeal rights to the 
parties within 45 days after the hearing was initiated. A 
copy of the decision will also be sent to the DHCPS. 

Conduct of the Hearing 

The hearing is conducted by the hearing officer. The hearing 
officer may grant specific extensions of the 45 day time limit 
at the request of either party. The hearing officer's decision 
is final and binding unless appealed to the state superintendent 
of public instruction by either the district or the parent. 

The hearing officer may: 
1) administer oaths and affirmation. 
2) issue subpoenas and enforce subpoenas under ss. 885.01(4) 
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and 885,12, Wisconsin Statutes. 
3) regulate the course of the hearing 
4) hold conferences for the settlement or simplification of the 

issues 

The child's educational placement may not be changed during 
the hearing process unless the parents and school district 
agree. If the hearing involves initial admission to the public 
school, the child, with the consent of the parents, must be 
placed in the public school program until the completion of the 
proceedings. While the placement may not be changed, this does 
not preclude the school district from using its normal 
procedures for dealing with children who are endangering 
themselves or others. 

Appeals 

Either the district or the parent may appeal a hearing 
officer's decision to the state superintendent of public 
instruction within 45 days of receiving the decision. The 
appeal must be in writing and identify what decision is being 
appealed and the specific reasons for the appeal. As soon as 
possible after appealing the decision, or being notified that 
the parent has appealed the decision, the district will provide 
a copy of the hearing record to the department. The state 
superintendent will appoint an independent reviewing officer. to· 
handle the appeal. The independent reviewing officer will i·ssue 
a decision within 30 days of the state supintendent's receipt of 
the appeal. 

Either party may appeal the decision of the independent 
reviewing officer to either the circuit court for the county in 
which the child resides or the federal district court within 45 
days of the date the decision w~s mailed. 

Hearing Rights 

The parties to a hearing have the right to: 
1) be accompanied and advised by counsel and by individuals with 

special knowledge or training of children with EEN. 
2) present evidence and confront, cross-examine, and compel the 

attendance of witnesses. 
3) prohibit the introduction of any evidence at the hearing that 

has not been disclosed to that party at least 5 days before 
the hearing. 

4) receive from another party a free copy of each document 
offered into evidence or submitted to the hearing officer by 
that party. 

5) obtain a written verbatim record of the hearing. The board 
may charge a reasonable fee for a copy of the transcript 
unless a parent requests a free copy based upon a showing of 
indigency or financial need. 

6) obtain a written decision which includes findings of fact and 
conclusions of law. 

7) have access to any reports, records or clinical evaluations 
on which a decision was based or which could have a bearing 
of the correctness of the decision. 

8) present an independent educational evaluation as evidence 
at a hearing regarding the child. 

Parents have the right to: 
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ll have the child who is the subject of the hearing present. 
2) open the hearing to the public. 

Any party aggrieved by the findings and decision made in a 
hearing who does not have the right to appeal does have the 
right to bring a civil action. 

SURROGATE PARENTS 

The Stevens Point Area Public School District ensures the 
rights of all children with suspected exceptional educational 
needs are protected, including those who do not have a parent, 
whose parent cannot be located, or who are wards of the state, 
by appointing a surrogate parent. 

Identification of Children 

Any staff member who becomes aware of a child with EEN who 
may be in need of a surrogate parent informs the director of 
special education. If a child is referred for a suspected EEN 
and a member of the staff believes the child may be in need of a 
surrogate the director is informed. 

The director investigates or appoints someone to investigate 
the need for a surrogate parent. A child is is need of a 
surrogate parent if: 
1) a parent with custody rights cannot be identified or 

located. 
2) the child is a ward of the state or county. 
3) if the child has been placed in the legal custody of the 

state or a county or a child welfare agency and the state, 
county or child welfare agency has the authority to make 
educational decisions for the child. 

Within 5 days of being informed of a child who may need a 
surrogate parent, the director submits a report to the board. 
The report informs the board if the child is in need of a 
surrogate parent. If the child is in need of a surrogate 
parents, the report identifies one or more qualified individuals 
who are willing to serve as a surrogate parent for the child. 

Qualifications 

A surrogate parent must meet each of the following 
qualifications: 
1) has not interest which conflicts with the interests of the 

child. 
2) has knowledge and skill that enable the surrogate parent to 

provide adequate representation for the child 
3) is committed to becoming acquainted with the child and the 

child's educational needs 
4) is of the same cultural background as the child or is 

sensitive to the factors in the child's background which 
might affect the child's educational experience. 

5) is familiar with the educational options available. 
6) is 18 years of age or older 
7) is not an employee of a board, CESA, CHCEB, DPI, or an 

agency which is responsible for the care of education of the 
child. 

8) does not serve as a surrogate parent as part of a job for a 
public agency. 
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Appointment 

When the district has determined that a child who has an EEN 
or is suspected to have an EEN is in need of a surrogate parent, 
the board of education appoints a qualified person to act as a 
surrogate praent for the child. A surrogate parent is appointed 
for an indefinite length of time and continues to serve until 
the surrogate parent resigns, the appointment is terminated, or 
the child is no longer eligible for school. The director of 
special education informs the Division for Handicapped Children 
and Pupil Serivces of the appointment of a surrogate parent by 
the board. 

The board annually reviews the appointment of each surrogate 
parent it has appointed. The review considers if there is still 
a need for a surrogate parent, whether the surrogate parent is 
still qualified, whether the surrogate parent has carried out 
his or her responsibilities as a surrogate parent, and whether 
the surrogate parent has acted in the interest of the child. 

Termination 

The board only terminates the appointment of a surrogate 
parent if it finds that: 
1) there is no longer a need for a surrogate parent 
2) the surrogate parent is no longer qualified to be a 

surrogate parent. 
3) the surrogate parent has failed to carry out his/her 

responsibilities, or 
4) the actions of a surrogate parent threaten the well being 

of the child he/she was appointed to represent. 

At least 10 days before acting on the possible termination of 
a surrogate parent, the board sends a notice of its intent to 
the surrogate parent. The notice informs the surrogate parent 
of: 
1) the reason(s) for the termination 
2) the date the termination would take effect 
3) the surrogate parent's right to a due process hearing to 

challenge the termination. 

If the surrogate parent requests a hearing challenging the 
termination, the surrogate parent's appointment continues during 
the hearing process, unless the board and surrogate parent agree 
otherwise. 

A surrogate parent may resign his/her appointment with 30 
days written notice to the board. The director informs the 
Divison for Handicapped Children and Pupil Services of the 
termination or resignation of a surrogate parent. 

If a surrogate parent's appointment is terminated or if a 
surrogate parent resigns, the board appoints another surrogate 
parent, if the child is still in need of one. 

Rights and Responsibilities 

A surrogate parent has the authority to act as the child's 
parent in all matters relating to special education under state 
and federal law. A surrogate parent is responsible for 
representing a child in all matters relating to special 
education, including screening, referral, evaluation, IEP and 
educational placement of the child and the provision of a free 
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appropriate public education. A surrogate parent will protect 
the confidentiality of a child's records. 

Neither a surrogate parent nor the board which appointed the 
surrogate parent may be found liable for the actions of the 
surrogate parent, unless the actions are willful or wanton 
misconduct. 

CONFIDENTIALITY 

The school district maintains the confidentiality of a 
personally identifiable information at collection, storage, 
disclosure, and destruction. Persons collecting or using 
personnally identifiable information are trained annually in 
confidentiality policies and procedures. 

Definitions 

"Pupil records," as defined bys. 118.125, Wisconsin 
Statutes, means all records relating to individual pupils 
maintained by an elementary or secondary school but does not 
include notes or records maintained for personal use by a 
teacher or other person who is required by the department under 
s. 115.28(7), Wisconsin Statutes, to hold a certificate, 
license, or permit if such records and notes are not available 
to others. Nor does it include records necessary for and 
available only to persons involved in the psychological 
treatment of a pupil. 

"Behavioral records," as defined bys. 118.25, Wisconsin 
Statutes, means those pupil records which include psychologial 
tests, personality evalutions, records of conversations, any 
written statements relating specifically to an individual 
pupil's behavior, tests relating specifically to achievement or 
measurement of ability, the pupil's physical health records and 
any other pupil records that are not progress records. Under 
the rules for implementing Chapter 115, Wisconsin Statutes, s. 
PI 11.37 (2)(e), the pupil behavioral records include referral 
information (including notices and forms); signed parental 
consent or refusal for evaluation; multidisciplinary team 
evaluations, individual reports, and multidisciplinary team 
findings and reports; individualized education programs; 
placement decisions and signed parental consent or refusal; 
medical evaluations and prescriptions required to substantiate 
health treatment services, medical evaluations used to 
substantiate a handicapping condition; and physician's statement 
required for provision of special education homebound 
instructional services. 

"Progress records," as defined bys. 118.125, Wisconsin 
Statutes, means those pupil records that include the pupil's 
grades, a statement of the courses the pupil has taken, the 
pupil's attendance record, and records of the pupil's school 
extracurricular activities. 

"Directory data," as defined by federal regulations, means 
those pupil records that include the pupil's grades, a statement 
of the courses the pupil has taken, the pupil's attendance 
record, and records of the pupil's school extracurricular 
activities. 

"Parent" means parent, guardian, or other individual as 
appointed by the court to act on behalf of a minor child. 

"Adult student" means a student who has attained the age of 
18 or is attending an institution of postsecondary education. 
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For purpose of this policy, adult students have all the rights 
accorded to parents. 

Maintenance of Pupil Records 

The building principals have primary responsibility for 
maintaining the confidentiality of records in their building. 
The director of special education maintains a copy of the 
official behavioral records. Copies of individualized education 
programs are maintained in the classroom. 
maintained in locked files. 

All records are 

All behavioral records are destroyed one year after the 
student graduates or last attends school except with written 
parent or adult student permission to retain them. Directory 
data and progress records are maintained for five years after 
the student graduates or last attends school. 

Pupil records are reviewed annually by the building principal 
or his/her designee. The director of special education is 
responsible for reviewing records of children with exceptional 
educational needs. Information that is no longer needed to 
provide educational services to the child is destroyed after one 
month notification to the parents. 

Records are sent within five working days of receiving 
written notice that a student has transferred to another school 
from the child's parent or receiving district. Parent 
permission is not required but parents are notified that the· 
records have been sent. 

Access Rights 

Parents are permitted to review and inspect any education 
records relating to their child. If the record contains 
information on more than one child, parents only have access to 
the information about their child. 

The district responds to parental requests for records 
without unnecessary delay prior to any meeting about an IEP or a 
hearing regarding identification, evaluation or placement of a 
child and in no other case more than 45 days after the request 
is made. The building principal or designated staff member will 
discuss the records with the parents. Parent representatives 
also have this right. 

The district presumes that either parent has authority to 
review their child's records unless the district has been 
advised that a parent does not have authority under applicable 
state laws governing guardianship, separation, or divorce. 

The district provides access in the following situations: 
1) The judge of any court in Wisconsin or of the United 

States is, on request, provided by the school district clerk 
a copy of all progress records of a pupil who is the subject 
of any preceding in such court. 

2) Pupil records are made available to persons employed in 
the school which the pupil attends who are required by the 
Department of Public Instruction under s. 115,28(7), 
Wisconsin Statutes, to hold a certificate, license, or permit 
and who have a need to access the information. 

3) On the written permission of an adult pupil or the parent 
or guardian, the school makes available to the person named 
in the permission the pupil's progress records or such 
portions of his/her behavioral records as determined by the 
person authorizing the release. 
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4) Pupil records are provided to a court in response to a 
subpoena for inspection. The court may turn said records or 
parts thereof over to parties in the action or to their 
attorneys if these records would be relevant and material to 
a witness's credibility or competency. 

5) The school board provides the Department of Public 
Instruction or any public officer with any information 
required under Chapters 115 to 121 of the Wisconsin Statutes. 

6) Information from school health records is made available to 
state and local health officials to carry out the purposes of 
s. 140.05(16), Wisconsin Statutes. Any part of a pupil 
health record that concerns the results of a test for the 
presence of HIV or an antibody to HIV is treated as provided 
is s. 146.025, Wisconsin Statutes. 

7) The school district board of the vocational, technical, and 
adult education school district in which the public school is 
located is, on request, provided by the school district clerk 
with the names of pupils who have withdrawn from the public 
school prior to graduation under s. 118.15Cl)(c), Wisconsin 
Statutes. 

8) Annually, on or before August 15, the school district 
reports to the appropriate community services boards 
established under s. 51.42 ands. 51.437, Wisconsin 
Statutes,the name of any child, age 16 and over, who is a 
resident of the school district, is not expected to be 
enrolled in the school district two years from the date of 
the report, and who may require services described 
under s. 51.42 (5) ors. 51.437(1), Wisconsin Statutes. 

9) Directory data may be disclosed to any person, after the 
school has given public notice of the categories of 
information which it has designated as directory data with 
respect to each pupil and has allowed a reasonable time 
thereafter for the parent of any pupil to inform the school 
that all or any part of the directory data may not be 
released. 

A record of access is maintained in each student's file. 
This record includes the name of the party, date access was 
given, and the purpose for which the party was authorized to use 
the record. 

Building principals maintain an updated list of staff by name 
and title who have access to pupil records. These individuals 
need not sign the access logs. 

Parents are not charged for search or retrieval of 
information but may be charged per page for the cost of copying 
the material. A parent is not charged for copies if such a fee 
prevents them from exercising their right to have copies. 

Amendments to Pupil Records 

A parent who believes that the educational informa
tion/records collected, maintained, or used are inaccurate, 
misleading, or violate the pr·ivacy or other rights of the child 
may request the school district to amend the records. The 
school district will decide whether to amend the information 
within 45 days after receipt of the request. 

If the school district decides to refuse to amend the 
information, it will inform the parent of the refusal and advise 
the parent of the right to a hearing. On request, the school 
district provides an opportuntiy for a hearing to challenge 
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information in educational records to ensure that it is not 
inaccurate, misleading, or otherwise in violation of the privacy 
or other rights of the child. 

If a parent requests a hearing, the board will appoint an 
individual who does not have a direct interest in the outcome to 
conduct the hearing. The person conducting the hearing issues a 
written decision within 15 days of the hearing. At least five 
days before the hearing, a notice is sent to the parent about 
the date, time, and place of the hearing. 

If, as a result of the hearing, the school district decides 
that the information is inaccurate, misleading, or otherwise in 
violation of the privacy or other rights of the child, it amends 
the information accordingly and so informs the parents in 
writing. 

If, as a result of the hearing, the school district decides 
that the information is not inaccurate, misleading, or otherwise 
in violation of the privacy or other rights of the child, it 
informs the parent of theright to place in the records it 
maintains on the child a statement commenting on the information 
or setting forth any reasons for disagreeing with the decision 
of the school district. 

The school district requires that any explanation placed in 
the records of a child be maintained by the school district as 
part of the records as long as the record or contested portion 
is maintained by the school district. If the records of the 
child or the contested portion are disclosed by the school 
district to any party, the explanation is also disclosed to that 
party. 

Public Notice 

The district administrator's office is responsible for 
publishing the district's confidentiality policy in the local 
newspaper and district newslett~r annually in August. This 
notice also states that: 
1) copies of the policy may be obtained from the 

superintendent's office. 
2) complaints regarding confidentiality may be filed at the 

district administrator's office. 

Provisions are made to ef~ectively notify parents when the 
parent's primary language is other than English. 

INSERVICE 

The school district ensures that all individuals involved in 
the education of handicapped children are provided inservice 
training and are appropriately licensed according to state 
certification standards. 

Inservice training on EEN processes and procedures is 
provided annually to special education instructional and 
supervisory personnel, regular education instructional and 
supervisory personnel, related and support services personnel, 
parents, private school personnel, and volunteers. 

Effective procedures are used for acquiring and disseminating 
to teachers and administrators significant information derived 
from educational research, demonstration, and similar projects. 
Provisions have been made for adopting, where appropriate, 
promising educational practices developed through such projects. 
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The director of special education conducts an annual 
inservice needs assessment of the groups listed above. This 
will provide data for the district's special education inservice 
committee to plan the following year's activities. The 
inservice committee will have a representative member from each 
of these groups. 

PRIVATE SECTOR RELATIONSHIP 

The school district ensures that students enrolled in private 
schools within its boundaries are afforded a genuine opportunity 
for equitable participation in accordance with the Education 
Department General Administrative Regulations (EDGAR) and in a 
manner consistent with the number of eligible private school 
students and their needs. 

The Stevens Point Area Public School District maintains 
continuing administrative direction and control over funds and 
property that benefit students enrolled in private schools. 

The school district consults with appropriate representatives 
of students enrolled in private schools during all phases of the 
development and design of a federally funded project including 
which children will receive benefits under the project, how the 
children's needs will be identified, what benefits will be 
provided, how the benefits will be provided, and how the project 
will be evaluated. 

The school district consults with appropriate representatives 
of students enrolled in private schools before making any 
decision that affects the opportunities of these students to 
participate in a federally funded project and gives the 
appropriate representatives (private/public) a genuine 
opportunity to express their views. 

The school district determines the needs of students enrolled 
in private schools, the number of those students who will 
participate in a federally-funded project, and the benefits thai: 
the public agency will provide under the program tc those 
students (i.e., consultation, inservice, use of certain 
instructional equipment/material) on a basis comparable to that 
used in providing for participation of public school students. 

The school district develops and implements an IEP for each 
handicapped child enrolled in a private school and receiving 
special education and related services from the school district. 

The program benefits that a school district provides for 
students enrolled in private schools are comparable in quality, 
opportunity for participation, and scope to the program benefits 
that the shcool district provides for students enrolled in 
public schools. 

If the school district uses funds under a program for public 
school students in a particular attendance area or grade or age 
level, the school district ensures equitable opportunities for 
participation by students enrolled in private schools who have 
the same needs as the public school students to be served and 
are in that group, attendance area, or age or grade level. If 
the needs of a student enrolled in a private school are 
different from the needs of students enrolled in public schools, 
the school district provides correspondingly different program 
benefits. 

The school district shall ensure availability of the 
following information in its application for a federally funded 
projecti 
1) A description of how the district meets the federal 
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requirements for particip~tion of students enrolled in 
private schools. 

2) The number of students enrolled in private schools who have 
been identified as eligible to benefit under the program. 

3) The number of students enrolled in private schools who 
receive benefits under the program. 

4) The criteria the district uses to select the students. 
5) The manner and extend to which the district complies with the 

consultation requirements listed above. 
6) The places and times that the students receive benefits under

the program. 
7) The differences, if any, between the program benefits the 

applicant provides to public and to private school students, 
and the reason for those differences. 

The school district does not use program/project funds for 
classes that are organized separately on the basis of school 
enrollment or religion of the students if the classes are at the 
same site and include both students enrolled in public schools 
and students enrolled in private schools. Program funds are not 
used to finance the existing level of instruction in a private 
school or to otherwise benefit the private school. The school 
district uses program funds to meet the specific needs of 
students enrolled in private schools rather than the needs of a 
private school or the general needs of the students enrolled in 
a private school. 

Program funds are used to make public personnel available in 
other than public facilities only to the extent necessary to 
provide equitable program benefits designed for students 
enrolled in private schools and only if those equitable benefits 
are not normally provided by the private school. 

The school district uses program funds to pay for the 
services of an employee of a private school only if the employeE! 
performs the services outside of his/her regular hours of duty 
and under public supervision and control. 

The school district maintains title to, and administrative 
control of, all equipment and supplies acquired with program 
funds. The public education agency ensures that the equipment 
or supplies placed in a private school are used only for the 
purposes of the project and can be removed from the private 
school without remodeling the private school facilities. The 
school district shall remove equipment or supplies from a 
private school if the equipment or supplies are no longer needed 
for the purposes of the project or removal is necessary to avoid 
use of the equipment/supplies for other than project purposes. 
The school district ensures that program funds are not used for 
the construction of private school facilities. 

OCR CONCILIATION AGREEMENT 

The school district ensures that it will abide with the 
Office for Civil Rights (OCR) Conciliation Agreement of May 16, 
1983, among OCR, the Department of Health and Social Services 
CDHSS), and the Department of Public Instruction (OPIJ regarding 
placements in a center or facility operated by DHSS. 

Voluntary Admissions After July 1, 1983 

When a parent seeks a voluntary placement at a center or 
institute, the 51 board director or director of the facility 
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shall inform the parent in writing that voluntary placements in 
the centers and institutes are for noneducational purposes 
only. Because voluntary placements at the centers and 
institutes may only be made through the DHSS system for 
noneducational purposes, a uniform fee based on ability to pay 
shall be charged. Parents also shall be informed that the 
school district of the parents' residence is responsible for 
placements for educational purposes including educational 
residential placements. The 51 board director or the director 
of the facility shall inform the school district of the parentst 
residence in writing if the parents indicate they wish to pursue 
an educational placement by the school district. 

School districts are responsible for providing a free 
appropriate public education for children ages three through the 
school term in which they reach 21 who have not graduated from 
high school. If a parent requests that the school district 
provide an educational placement including an educational 
residential placement, the school district shall conduct an 
evaluation, prepare an IEP, and make a placement offer. The 
school district is responsible for determining if a residential 
placement is necessary to provide special education and related 
services to meet the exceptional educational needs of the 
child. The school district's educational placement offer is 
subject to due process procedures. 

If the school district determines that an educational 
residential placement is not necessary to provide the child with 
an appropriate education and the parents inform the school 
district that they wish to explore a residential placement for 
noneducational purposes, the school district shall refer the 
parents to the 51 board of the parents' county of residence. 
The referral shall be in writing and shall describe the reason 
for the referral. When the parents are referred to the 51 
board, the school district shall document in the child's record!; 
that the referral is not a substitute for a school district 
offer for educational placement. 

On admission to a center or institute, the director of the 
center or institute shall again inform the parents of the 
purpose for placement and that uniform fees will be charged for 
noneducational placements. Parents will be requested to sign 
documents stating that they have been so informed and this 
documentation will be entered as part of the child's file. 

After placement at the center or institute, either DHSS or 
the school district in which the facility is located shall 
provide educational servcies. Due process procedures shall be 
provided for parents who do not claim that the facility 
placement is "educational," but who seek review of the 
appropriateness of the educational services offered to the child 
by the facility or by the school district in which the facility 
is located. If the child attends school within the facility, 
DHSS shall provide the due process procedures. If the child 
attends a public school outside the facility, the school 
district shall provide such procedures. 

Admissions Prior to July 1983 

At the time of an evaluation, IEP, or annual review, the 
center or institute shall inform the parents in writing that the 
provision of educational placements, including educational 
residential placement, are the responsibility of the parents' 
school district of residence. Residential placements at a 
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center or institute are only available for noneducational 
reasons through the DHSS system. Parents also shall be informed 
of the procedures to request an educational placement, including 
an educatinal residential placement, from their school 
district. Finally, parents shall be informed that the school 
district's placement offer will not include a placement at a 
center or institute because school districts are not empowered 
to make educational residential placements in these state-operai:
ed agencies. Because voluntary placements at the centers and 
institutes may only be made for noneducational purposes through 
the DHSS system, a uniform fee based on ability to pay shall be 
charged. 

When parents request an educational placement from their 
school district, they must indicate their intent to have their 
child become a resident for school purposes of the school 
district in which the parents reside. Indication of intent as 
meant by this paragraph does not preclude the parents from 
choosing to have their child remain in the center or institute 
if they ultimately reject the school district's placement 
offer. Parents must also consent to an evaluation. 

When the school district receives a request for educational 
placement, the school district shall conduct an evaluation, 
prepare an IEP, and make an educational placement offer. If the 
parents disagree with the school district's placement offer, 
they may exercise their right to request a hearing. 

While a hearing is proceeding, the child shall remain in the
center or institute unless federal or state law or an emergency 
necessitates removal from the facility. The DHSS shall not 
discharge a child from a facility because a parent pursues any 
of the procedures described in the Office of Civil Rights (OCR) 
conciliation agreement. The DHSS shall continue to charge the 
uniform fee while the child remains in a center or institute. 

While the child remains at the center or institute, either 
the DHSS or the school district in which the facility is located 
shall provide educational services. Due process procedures 
shall be provided for parents who do not claim that the facility 
placement is "educational", but who seek review of the 
appropriateness of the educational services currently offered to 
the child by the facility or by the school district in which the 
facility is located. If the child attends school within the 
facility, DHSS shall provide the due process procedures. If the 
child attends a public school outside the facility, the school 
district shall provide such procedures. 

School districts shall maintain documentation in the child's 
record that referrals to 51 boards are not a substitute for an 
educational placement. 

ELIGIBILITY CRITERIA 

Emotional Disturbance 

Emotional disturbance can be said to exist in the following 
instances: 
The child exhibits emotional, social, and behavioral 

functioning that significantly interferes with the child's total 
educational program and development, including: 

the acquisition and/or production of appropriate academic 
skills, 
social interactions, 
interpersonal relationships, or 
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intrapersonal adjustment. 

The child demonstrates conflict within himself or herself or, 
with others, variant and/or deviant behaviors in two of the 
three social systems of: 
home, 
school, and 
community. 

The child's behaviors are: 
chronic, 
frequent, or 
severe. 

Indicators of emotional disturbance follow: 
1) an inability to develop or maintain satisfactory 

interpersonal relationships 
2) inappropriate affective or behavioral response to what is 

considered a normal situational condition. 
3) a general pervasive mood of unhappiness, depression, or 

state of anxiety. 
4) a tendency to .develop physical symptoms, pains or fears 

associated with personal or school problems. 
5) a profound disorder in communication or socially responsive 

behavior, for example, autistic-like 
6) an inability to learn that cannot be explained by 

intellectual, sensory, or health factors 
7) extreme withdrawal from social interaction or aggressiveness 

over an extended period of time 
8) inappropriate behaviors of such severity or chronicity that 

the child's functioning significantly varies from children of 
similar age, ability, educational experiences and 
opportunities, and adversely affects the child or others in 
education programs. 

Learning Disability 

The child has a significant discrepancy between functional 
achievement and expected achievement. 

A significant discrepancy is functional achievement at or 
below 50¾ of expected achievement. 
When a child is first identified, he or she has a 
significant discrepancy in functional achievement in two or 
more of the readiness or basic skill area of math, reading, 
spelling, and written language. 

Determination of a significant discrepancy in the 
readiness areas includes consideration of receptive and 
expressive language and fine motor functioning. 
Determination of functional achievement is based on a 
combination of formal and informal individualized tests, 
criterion-referenced measures, observations and an 
analysis of classroom expectations in basic skill areas. 

A child whose functional achievement approaches but is not 
at or below 50¾ of expected achievement may be considered to 
have met the academic functioning criterion if the child 
demonstrates variable performance between the sub-skills 
required for each of the areas of: 
a) reading, 
b) writing, 
c) spelling, and 
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d) arithmetical reasoning or calculation. 

The child has normal, or the potential for normal, 
intellectual functioning. Consideration for the potential for 
normal intellectual functioning is based on previous experience, 
past performance, or other supportive data. 

The child's learning problems are primarily attributable to~ 
deficit within the child's learning system. 

learning problems due to the following are excluded from 
consideration as learning disabilities: 

the other handicapping conditions identified ins. 115.76 
(3), Wisconsin Statutes 
learning problems resulting from extended absence, 
continuous inadequate instruction, curriculum planning, or 
instructional strategies 
discrepancies between ability and school achievement due to 
motivation 
functioning at grade level but with potential for greater 
achievement. 

Speech or language Handicap 

The child has a delay or deviance in the acquisition of: 
prelinguistic skills 
receptive and/or expressive skills of oral communication. 

Speech or language handicap does not include: 
speech or language problems resulting from differences in, 
paucity of, or isolation from appropriate models. 
elective or selective mutism or school phobia except in 
cooperation with programming for the emotionally disturbed. 

Documentation of a physical disability which results in a 
voice problem does not require the determination of a handicap
ping conditionin speech or language, but the M-Team must 
document the need for special education in the area of 
speech/language. 

Cognitive Disabilities 

The child has significantly subaverage general intellectual 
functioning. Generally this means two or more standard 
deviations below the mean score on a test measuring general 
intelligence. 

The child has significant discrepancies in adaptive 
functioning. Generally this means the child is in the lower 2 
percent of his or her age group in the ability to: 

interact with o~hers, 
manipulate objects and tools, 
move about in the environment, and 
meet the demands and expectancies of the environment. 

The child has significant delays in academic functioning. 
Age 3-5. 1.5 or more years behind on normative language, 
perception, and motor development criterion. 
Age 6-9. 2 or more years below normal grade achievement in 
language, motor, and basic skill subjects. 
Age 10-14. 3.5 or more years below normal grade achievement 
in language, motor, and basic skill subjects. 
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Age 15-20. Fifth grade or below achievement in language, 
motor, and basic skill subjects. 

If a child is between one and two standard deviations below 
the mean on a test of general intelligence, he or she may be 
determined to have a cognitive disability if he or she exhibits 
pervasive depressed mental development similar in nature to 
children who test more than t:wo standard deviations below the 
mean on a normal curve and if he or she: 

also has lags in cognitive, adaptive and achievement 
abilities, 
has exhibited cognitive disabilities as documented from the 
child's developmental and school history, and 
is expected to have the condition indefinitely. 

The child demonstrated the delays prior to the age of 16. 
The M-Team must identify those children who are cognitively 
disabled in conjunction with depressing sociocultural 
influences. 

Physical Handicap 

The child has a physical defect such as: 
a condition which affects the joints or bones. 
disturbances of the neuromuscular mechanism. 
congenital deformities. 
a cardiac condition. 
spasticity or other acquired deformity. 

The physical defect, organic disease, or condition hinders 
the child's achievement of normal growth and development. 

Visual Handicap 

A visual handicap is determined by medical examination. 
The child has limited visual fields. 
Moderately visually handicapped means the child has: 
a) distance visual measurement of 20/70 and 20/200 in the 

better eye after correction. 
b) near vision measurement of 14/56 or near vision 

equivalents. 
Severely visually handicapped means the child has: 
a) distance visual measurement of 20/200 to 20/400 in the 

better eye after correction. 
b) near vision measurement of 14/140 or near vision 

equivalent. 
Profoundly visually handicapped means the child has distance 
visual measurement of 20/500 or less in the better eye after 
correction and 
a) the ability to perceive hand movement. 
b) the ability to perceive and localize light in one or more 

quadrants. 
Totally blind means the child either perceives but does not 
localize light or has no light perception. 
The child's peripheral field is so contracted that the 
widest diameter of the field subtends an angular distance not 
greater than 50 degrees. 

The child has loss of vision effiency in either eye due to 
double vision. 
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The child has a lack of binocular vision. That is, the child 
is unable to use both eyes simultaneously to focus on the same 
object and to fuse the two images into a single one. 

The child has a lack of visual accommodation. That is, the 
child is unable to hold a steady fixation for seeing at various 
distances, especially near. 

Diagnosed physical disabilities which may result in a visual 
handicap or affect visual functioning in the future. 

Hearing Handicap 

A hearing handicap is determined by medical and audiological 
evaluations. 

The child's loss of hearing acuity affects the normal 
development of language. 

The child's loss of hearing acuity is a medically irrevers
ible condition for which all medical interventions have been 
attempted . 
. The child has a loss of hearing acuity. 

A hard of hearing child is one who with a hearing aide can 
develop a language system adequate for successful achievement 
and social growth. Audiological assessment indicates at least a 
30 db loss in the better ear in the speech range. 
- A severely handicapped hearing child is one who, with or 
without a hearing aid, is unable to adequately interpret 
aural/oral communication. Audiological assessment indicates.a 
minimum loss of 70 db in the better ear. 

Multiply Handicapped 

A multiply handicapped child is one who has two or more 
handicapping conditions which m~y require special programming 
considerations. 
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Stevens Point Public School District complies with 
the provisions of Title IX of the Education Amend
ments of 1972, Section 504 of the Rehabilitation 
Act of 1973 and Title VI of the Civil Rights Act 
of 1964 and does not discriminate on the basis of 
sex, handicap, race, color, or national origin in the 
educational programs or activities it operates. 

This policy of nondiscrimination in educational 
programs and activities extends to employment. 
Please direct inquiries to Mr. LeRoy Heiser, Title 
IX and VI Coordinator or Mr. Jerry Bohren, Title 
504 Coordinator, at Bliss Educational Services 
Center, 1900 Polk Street, Stevens Point, Wisconsin 
54481 (715-345-5455 or 715-345-5454). 

ne Steveu Poilll School District does DOI dis
crimiaate agaillst p11pils on the basis of sex, race, 
aalioul origin, aacestry, creed, pregaaacy, 
marilal or parental stanas, sexual orientation, or 
pbysical, maual, emotional, or leaming disabil
ity or halldicap in ilS education programs or 
activities. Federal law probibilS discrimillatioa 
in employment on the basis of age, race, color, 
national origill, sex, religion, or handicap. 

-Adopted by the Board of Education, 
October Z4, 1983. 



Hearing Impaired (HI) 

A hearing impaired child is defined on 
the basis of a judgment by an audiolo-

. gist and other information indicating 
that hearing loss interferes with learning. 
In teaching the hearing impaired child, 
a total communication approach is 
used. 

Emotionally Disturbed (ED) 

The emotionally disturbed child is 
defined on the basis of variant behavior 
demonstrated in at least two out of 
three of the following social systems; 
community, family, and school. Behavior 
that frequently occurs, lasts for an 
extended period of time, is severe, and 
significantly interferes with normal func
tioning is considered variant. The main 
objective of this program is to change or 
alleviate these behaviors through spe
cial teaching methods and to main
stream the child back into regular 
classes. 

Occupational Therapy /Physical 
Therapy (OT /PT) 

Occupational therapy /physical thera
py services are provided for those chil
dren who need a more intense program 
dealing with: 1) sensorimotor integration; 
the process by which the brain organizes 
past and present experience and senso
ry input to determine the appropriate 
motor response which is essential for 
learning; 2) neuromuscular dysfunctions 
such as cerebral palsy, muscular dystro
phy, or polio: 3) perceptual motor devel
opment, which is the process of accu
rately perceiving and interpreting senso
ry information and responding appropri
ately; 4) fine and gross motor develop
ment; and 5) tactile problems. 

Purposeful activities are provided to 
promote the development of neurologi
cal and fine motor functions. 

Adaptive Physical 
Education (APE) 

The adaptive physical education pro
gram will provide the student with an 
exceptional education need aged 3-21 
the opportunity to participate in an indi
vidualized and structured physical edu
cation program. Emphasis in the pro
gram consists of the development of stu
dents skills in remedial and rehabilitative 
activities, games and sports suited to the 
child's own level. The program is also 
based on the interests and limitations 
which the student shows in psychomo
tor, cognitive and affective develop
ment. 

Special Vocational Education 

Career and vocational planning for 
handicapped students is a component 
of the total instructional program. 
Career interests and aptitudes are eval
uated of students for exploration in a 
variety of different vocational settings to 
match students skills for potential job 
placements. Curriculum in this area 
focuses on developing responsible work 
attitudes and practices for seeking and 
maintaining employment upon leaving 
school. For those handicappeo students 
unable to participate in a competitive 
work setting upon leaving school, refer
rals are made to appropriate agencies 
for specialized vocational planning and 
support. 

Stevens Point Area 
School District 

Special Education 
Phone Directory 

Bliss Center Special 
Education Office ................. 345-5454 

Bliss Center 
General lnformation .......... .. 345-5456 

Bliss Center Pupil 
Services Office ............. ....... 345-5454 

Schools 
Ben Franklin .............................. 345-5413 
Emerson .................................... 345-5415 
Jackson ..................................... 345-5417 
Jefferson ................................... 345-5463 
Kennedy ................................... 345-5614 
Madison .................................... 345-5419 
McDill ... ...................................... 345-5420 
McKinley ................................... 345-5421 
P.J. Jacobs ............................... 345-5615 
Plover-Whiting .......................... 345-5424 
Roosevett .................................. 345-5425 
SPASH ........................................ 345-5400 
SPASH Alternative 

High School .......................... 345-5592 
Washington ............................... 345-5426 

Department of 
Special Education 

STEVENS POINT 
AREA PUBLIC 

SCHOOL 
DISTRICT 

HElPING 
STUDENTS 

lEIIRN & GROW 
Dwight Stevens, Superintendent 



THE MISS/fJ/1 
Each student who enters a public 

school has the right to expect to be 
treated like any other child who enters 
school. We are all aware that some chil
dren have special problems and needs 
which require a different educational 
program than most children receive. 

The state (Subchapter V, Chapter 115, 
Wis. Stats.) and federal (Education of the 
Handicapped Act as amended by PL 
94-142 and Section 504 of the 
Rehabilitation Act of 1973) laws require 
that schools identify these children and 
provide them with special education. 
The children identified as needing this 
special education are called exception
al educational needs (EEN) children. 
Special education is defined as a spe
cial course of instruction designed to 
meet the identified EEN of the individual 
child. 

Jerry Bohren 
Administrator for Special Education 

THE $EIV/tES' _____________ _ 
Early Childhood: Exceptional 
Education Needs (EC:EEN) 

To qualify for this program the child 
must be between the ages of 3-6 and 
have one of the following disabilities: 
physical, crippling, or orthopedic disabili
ties; mental retardation or other devel
opmental disabilities; hearing impair
ment; visual disability; speech or lan
guage disability; emotional disturbance; 
or learning disability. 

There are two basic functions of the 
Early Childhood Program: 1) To assist the 
child who might fail kindergarten unless 
given additional education experience 
during the preschool years, and 2) To 
assist the permanently disabled or hand
icapped ch.ild who will develop more 
fully to his/her potential by beginning 
education at an earlier age. Some of 
the children referred to this program are 
able, upon completion, to move on to a 
regular classroom and experience suc
cess in kindergarten. Others require fur
ther special education. 

Speech and Language 
Therapy (S/L) 

Students enrolled in the speech and 
language therapy program exhibit 
handicapping conditions of various 
degrees and types, such as: articulation 
problems in producing sound; difficulty 
in producing sentences and/or correct 
grammar within sentences; inadequate 
comprehension (understanding) of 
vocabulary; inadequate production 
(expression) of vocabulary; memory 
problems; hearing loss; stuttering; and 
problems in language-related skills such 
as classifying, sequencing , and question
answering. 

These speech and language deficits 
must handicap the child socially or aca
demically. Frequency and length of 
therapy is determined by the therapist 
based upon the individual child and the 
extent of his/her needs. 

Trainable Mentally 
Handicapped (TMH) 

The trainable mentally handicapped 
child has a mental development of 50% 
or less of the average child. They are 
taught self-care skills and learn to adjust 
socially. The academic programs for 
TMH students encompass the very basic 
elements of reading, writing, and arith
metic on a functional level. Career and 
vocational planning are integral compo
nents of secondary level programming. 

Educable Mentally 
Handicapped (EMH) 

The educable child has a mental 
development of 50 to 75% or less of an 
intellectually average child of the same 
age, and in some cases are more imma
ture socially and emotionally. All educa
ble instructional areas include the aca
demic subjects of reading and arith
metic on a functional level. Career and 
vocational planning are integral compo
nents of secondary level programming. 

Multiply /Physically 
Handicapped (MH/PH) 

The multiple handicapped child is 
mentally handicapped along with crip
pling or other health impaired conditions. 

Included in this group are those disabled 
by an orthopedic impairment, the neu
rologically impaired such as cerebral 
palsied, and those with chronic health 
problems. 

Special Learning Disabilities (LD) 

Learning disabled children typically 
possess average or above intellectual 
functions, and yet attain only 50% of 
their expectancy level in two or more 
academic areas. Such areas include 
math calculations, math reasoning, writ
ten expression, reading comprehension, 
etc. Difficulties in this area cannot be 
attributed to mental retardation, visual, 
hearing, motor handicap, emotional dis
turbance, or economic disadvantages. 
The goals of these programs are to help 
students to progress academically and 
to develop coping skills that will enable 
them to be productive, well adjusted 
students. 

Visually Impaired (VI) 

A visually impaired child is defined on 
the basis of a judgment by an ophthal
mologist, and other information indicat
ing the impairment interferes with learn
ing, and having one of more of the fol
lowing behavioral characteristics: a) 
central visual acuity of 20/70 or less in 
the better eye after correction; b) 
peripheral field of vision restricted to no 
greater than 20 degrees; c) a diag
nosed degenerative condition. 
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Receive Notice 

Parents have the right to receive written notice 
a reasonable time before the school proposes or 
refuses to initiate or change the identification, 
evaluation, educational placement, or the provi-
sion of a free appropriate public education to 
their child. The notice must include: 
A. A copy of the parent's rights. 
B. A description of the action planned or 

refused by the district. 
C. An explanation of why the district plans or 

refuses the action. 
D. Any other options which were considered 

and the reasons they were rejected. 
E. A description of each evaluation procedure, 

test, record, or report the district used as a 
basis for its action. 

F. Any other factors relevant to the action. 
G. Information about whether the parent has 

given consent for evaluation or placement, 
the date(s) the consent was given, and if it is 
currently in effect. 

H. The information required for consent. 

Notice must be sent to parents when: 
A. The district receives a referral. 
B. The district is going to evaluate a child as 

part of the multidisciplinary team process. 
C. The district proposes to initiate or change a 

child's identification as a child with 
exceptional education needs. 

D. The district is going to review or revise a 
child's individualized education program 
(IEP) . 

E . The district is going to change a child's 
special education placement. 

F. The district refuses to do any of the above at 
a parent's request. 

The notice must be in writing, at a level under-
standable to the general public, and provided in 
the parent 's native language or other principal 
method of communication. If their method of 
communication is not a written language, they 
have the right to have the notice t ranslated 
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orally or provided by other means. The school 
district must keep written documentation that 
parents understand the content of this notice . 

k' ~ ,consent I 
A. Parental consent is needed for a preplace-

ment evaluation. 
B. Parental consent is needed for an initial 

placement in special education. 
C. Parents may refuse permission to evaluate 

or for placement. 
D. Consent is voluntary. 
E. Parents may revoke their consent at any 

time. 
F. Parents must be informed of the effect of 

revoking consent. 
G. Parents must be informed of all information 

relevant to the activity for which consent is 
sought. 

H. If a parent refuses or revokes consent, the 
district may start a hearing to override the 
parent's refusal or revocation. 

I. Parents have the right to discuss the reason 
and nature of the school's request to 
evaluate with a helpful individual before 
giving permission to evaluate. 

J. Consent is not required except for a pre-
placement evaluation and initial placement 
in special education. 

r 
I' • :Evaluation 11' I I ' 

A. Parents have the right to be informed of the 
general procedures and tests to be used in an 
evaluation. 

B. Parents have the right to be fully informed 
of the evaluation meetings, multidisciplin-
ary team findings, and conclusions. 

C. Parents must be invited to participate in 
multidisciplinary team meetings. 

D. If a parent is unable to attend a meeting of a 
multidisciplinary team, he or she may 
request a conference to discuss the team's 
findings. 

E . Parents have the right to have an in ter-

·sp.10:>a.1 
S,PElP atpJO A')ffB!')Uapuuo:> ,nn pa')O.Id puB 

pgtp aq'l]o S')sa.1a')u! aq') ')uasa.1da.1 01 pa.1!nba.1 S! 
wa.1Bd a')Bilo.1.1ns v ·uonB:>npa JBpads O'J p.1Bila.1 
u! ')ua.1Bd B JO S')lJl3!.I aq') SBlj ')ua.1Bd a')Bilo.1.1ns v 

·')uaw')u!oddB .1aq 

.IO S!lJ JO UOtlBU!W.Ia') s,p.1Boq B ailua!!Blj:> O') l3U! 
-.1Baq ssa:>o.1d anp B O'l 'll{l3!.I aq') SBlj ')ua.1Bd a')Bil 
-o.1.1ns v · .1BaA B a:>uo ')SB a! ')B ')ua.1Bd a')Bilo.1.1ns 
B JO ')Uaww!oddB aq'l Ma!Aa.1 ')Snw P!.I'JS!P aq,1 

·pglj:> aq') .IOJ SUO!Spap JBUO!') 
-B:>npa a)IBW O') A')!.lOlj')TIB aq'l l{'l!M A:>uailB 

a.IBJiaM pgq:> .10 'A')uno:> 'a')B')S aq')JO AP 
-o')sn:> I Bil a I aq'l U! pa:>Bid uaaq SBlJ pgq:> aq.1, · a 

· A:>uaiJB a.1BJiaM ppq:> B JO 
.IO A')UOO:> .IO a')B')S aq') JO p.IBM BS! PI!lJ:> aq.1 ';:) 

'').IOJJa a1qBUOSBa.1 B .Ia')JB 
')ua.1Bd s,pgq:> aq') a')B:>OJ ')OuuB:> P!.I'JS!P aq.1 ·g: 

·pplj:> B 
JO ')ua.1Bd B AJ!'luap! ')OUUB:> P!.I'JS!P aq'l uaqM ·v 

:sa:>UB')SWn:>.Ip l3U! 
-MO!!OJ aq'l u! ')Ua.1Bd a')Bilo.1.1ns B ilunu1oddB Aq 
ua.IPElJ:> JO S')ljilp aq') pa')o.1d ')Snw P!.I'JS!P aq,1 

I s1uaJed a1e6011ns 
·:,nqnd aq1 O') ilupBalj aq') uado ·g: 

·')uasa.1d ilupBalj 
aq')JO pafqns aq'l S! OlJM pgq:> aq') aABH ·v 

:o') 

ilu!.1Baq Bu! S')lJl3!.I IBUO!'J!PPB aq') aABlj S')ua.1Bd 

·pI!lJ:> aq') ilu!p.1Bila.1 ilu!.1Baq B ')B a:>uap!Aa 
SB UO!'JBTIIBAa ')uapuadapu! aq') ')uasa.1d ·o 

·paau !B!:>UBU!JJO l3U!MOljS B uo pasBq Ado:> 
aa.1J B S')sanba.1 ')Ua.1Bd B ssarun 'Ado:> B .IOJ aaJ 
a1qBUOSBa.1 B ail.IBlj:> ABW p.1Boq aq.1 'l3U!.1Balj 

aq') JO p.10:>a.1 W!'JBq.1aA uan!.1M B u!B'l9O · d 
·uo!S!:>ap aq') JO ssaupa.1.10:> 

aq') uo l3U!.1Baq B aA Blj p1no:> lj:>!lJM .IO pasBq 
SBM UO!Spap B lj:>!lJM uo SUO!')Bn IBA a !B:> 

preter/translator if their primary language 
is not English or if they are deaf/ hearing 
impaired. 

F. Multidisciplinary team standards in state 
law must be followed. 

G. Parents have the right to have a cultural or 
minority representative or an advocate 
assist them during the multidisciplinary 
team process. 

H. Parents must be involved in the multidisci-
plinary team process and planning for the 
child's individualized education program. 

I. All assessment/evaluation tests and proce-
dures will be appropriately adapted for chi!-
dren with impaired sensory, physical, or 
speaking skills and will take into considera-
tion age, socio-economic, and cultural back-
ground. 

J. Tests and similar evaluation procedures will 
be administered in the child's primary Ian-
guage. All communication with pai:.ents will 
be in their primary language . 

K. All assessments/evaluations must assess 
specific abilities, not produce merely a single 
intelligence quotient (IQ) score. 

L. Parents have the right to be given a copy of 
the multidisciplinary team report. 

M. Parents have the right to have copies of 
individual reports available at the multi-
disciplinary team meeting if they request 
them in writing within 10 days of the date 
the district sends a notice of evaluation. I- -

,f-
1
,/ndependent 

I : : !Educational Evaluations 

A. Parents have the right to have an indepen-
dent evaluation for their child at no cost if 
they disagree with the evaluation findings 
and conclusions. 

B. Parents have the right to have independent 
evaluations considered in any decision made 
with respect to the provision of a free appro-
priate public education to the chi ld. 

C. The school must provide to parents, on re-
quest , informat ion about how and where to 



obtain an independent evaluation and what 
criteria apply to the evaluation. 

D. The school must pay for the independent 
evaluation unless a hearing officer finds that 
the district's evaluation was appropriate or 
the parent refuses to provide a copy of the 
evaluation results to the district. 

E. If a due process hearing officer or reviewing 
officer requests an independent educational 
evaluation as part of the hearing or appeal, 
the cost of the evaluation must be at public 
expense . 

F . Independent evaluations at public expense 
must meet the criteria which the school uses 
for evaluations. 

Review of Records I 
Parents or their representatives have the right 
to inspect and review all their child's education
al records including those which relate to the 
identification, evaluation, educational place
ment, and the provision of a free appropriate 
public education for their child. The school must 
comply with a request for review: 
A. without unnecessary delay 
B. before any meeting regarding an individ

ualized education program or hearing relat
ing to the identification, evaluation, or 
placement of the child. 

C. no more than 45 days after the request. 

Parent's rights to review records include: 
A. A response from the school to reasonable 

requests for explanations and interpreta
tions of the records. 

B. Copies of the records if failure to provide 
those copies would effectively prevent them 
from exercising the right to inspect and 
review. 

C. Having a representative of the parent 
review the records. 

D. The right to be informed that the school may 
presume that any parent has the right to 
review records unless the school district has 
been informed that the parent does not have 

priate to the child's individual needs, with 
nonhandicapped children in extracurricular 
activities, including meals and recess 
periods. 

E. be educated in the school which the child 
would attend if not handicapped unless the 
IEP requires some other arrangement. 

F. be educated as close as possible to the child's 
home. 

G. be educated in the home or a hospital only 
with a physician's statement that the child is 
unable to attend school. 

H. have considered in selecting the least re
strictive environment any potential harmful 
effect on the child or on the quality of ser
vices the child needs. 

-~-- pomplaints I 
Any person has the right to file a written com
plaint under federal and state law. If a person 
believes the district or state has violated a spe
cial education law, complaints can be made to: 

Assistant Superintendent 
Division for Handicapped Children 

and Pupil Services 
Department of Public Instruction 
P .O. Box 7841 
Madison, WI 53707 

Appeals and Hearings 

A. A parent has the right to request a hearing 
regarding identification, evaluation, place
ment, or provision of a free appropriate pub
lic education. 

B. A district may initiate a hearing to override 
a parent's refusal or revocation of consent. 

C. Parents have the right to be informed of 
available free or low-cost legal services or 
other relevant services when a hearing is 
initiated or on request. 

I 

D. Parents have the right in some circum
stances to be reimbursed for attorney's fees 
by a court if they prevail during proceedings. 

the right under state law. 
E . If any education record includes information 

on more than one child, the parents of those 
children have the right only to review the 
information relating to their child. 

F. On request, parents must be informed by the 
school of the types and locations of education 
records collected, maintained, or used by the 
school. 

G. Parents may be charged for the cost of copy
ing records unless that charge prevents 
them from exercising their right to review 
records. They may not be charged for the 
search and retrieval of records. 

H. Parents may request that the school amend 
the information in a record if they believe 
that the information is inaccurate, mislead
ing, or violates the privacy or other rights of 
their child. If the school agrees to amend the 
record, it must be amended within a reason
able time. 

I. If the school refuses to amend the record as 
requested, it must inform the parents of the 
refusal and their right to a hearing. If, as a 
result of the hearing, the school decides the 
information: 
1. is inaccurate, misleading, or a violation 

of privacy, the district must amend the 
record and inform the parents of the 
amendment in writing. 

2. is not inaccurate, misleading, or a viola
tion of privacy, the school must inform 
parents of their right to place a state
ment in the records which sets forth the 
reasons for disagreeing with the school's 
decision. The statement must be main
tained with the contested portion of the 
record as part of the education record as 
long as the record is maintained by the 
school must be and included with any 
copies of the record. 

J. The school must keep a record of who, be
sides parents and authorized school person
nel, obtains access to each child's records. 
The record must indicate the name, date, 
and purpose of the access. 

A hearing will be conducted by an impartial 
hearing officer who must issue a written deci
sion within 45 days of the request for a hearing 
and send a copy of the decision to each party to 
the hearing with a notice of the parties' appeal 
rights. The hearing officer will set a time and 
place for the hearing which is agreeable to the 
parties and reasonably convenient for the par
ents and child. A hearing decision will consist of 
finding of fact, conclusions ofla w, and will be 
based on a preponderance of evidence . The dis
trict is responsible for the costs of the hearing. 

A hearing officer is selected by the district with 
the written consent of the child's parents. If a 
parent does not respond within 7 days of a dist
rict's written notification of a proposed hearing 
officer, the proposed hearing officer will be con
sidered acceptable . If the parties cannot agree 
on a hearing officer, the board will ask the 
department to provide a list of three hearing 
officers. The parent will reject one of the choices, 
then the board will reject one . The remaining 
person will be the hearing officer. 

The hearing officer's decision is final and bind
ing unless appealed to the state superintendent 
of public instruction. Either party to a hearing 
may appeal, in writing, the hearing officer's 
decision to the state superintendent of public 
instruction within 45 days. The state super
intendent will appoint an impartial independent 
reviewing officer to hear the appeal. 

The reviewing officer may set guidelines for the 
conduct of the appeal and hold conferences for 
the settlement or simplification of the issues. 
The reviewing officer will examine the entire 
hearing record, review the hearing procedures, 
seek additional evidence if necessary, and at the 
reviewing officer's discretion, give the parties an 
opportunity for oral argument. The parties to an 
appeal have the right to submit a brief to the 
reviewing officer in support of their case. If the 
reviewing officer seeks additional testimony or 
permits oral arguments, the powers and proce-

Programming and Placement 

A. A meeting to develop or review an individ
ualized education program (IEP) must be 
held within 30 days of a determination by a 
multidisciplinary team that a child needs 
special education. 

B. IEP meetings must be a t a mut ually agree
able time and place. 

C. Individual reports from multidisciplinary 
team meetings must be in writ ing and avail
able to parents before the IEP meeting. 

D. Parents must be invited to IEP meetings . 
E . The invitation to an IEP meeting must 

include: 
1. the date , time and location of the 

meeting. 
2. the purpose of the meeting. 
3. the names and titles of who will attend 

the meeting. 
4. information that a parent may bring 

other people to the meeting. 
F . Ifa parent is unable to attend a meeting, the 

district must try to involve the parent in 
another way. 

G. The district must ensure that parents under
stand what is said at the meeting with a 
translator or interpreter if necessary. 

H. A child's placement must be based on the 
child's IEP and determined annually. 

Least Restrictive Environment I 
Every handicapped child has the right to: 
A. be educated to the maximum extent appro

priate with children who are not handi
capped. 

B. be removed from the regular educational 
environment only when the nature or sever
ity of the handicap is such that education in 
regular classes with the use of supplement
ary aids and services cannot be achieved 
satisfactorily. 

C. have a continuum of alternative placements 
available . 

D. participate, to the maximum extent appro-

dures of the hearing officer apply . The indepen
dent reviewing officer will make and mail a n 
independent written decision to the parties with
in 30 days ofreceipt of the request for review. 
The decision is final unless appealed within 45 
days to federal district court or the circuit court 
for the county in which the child resides. 

The hearing or reviewing officer may grant spe
cific extensions of time at the request of either 
party. Hearing and reviewing officers may not 
be employed by a public agency involved in the 
education or care of the child, or by a school 
board, CESA, or CHCEB. They also may not 
have a personal or professional confl ict of inter
est. A person is not considered an employee if he 
or she is paid only as a hearing officer. Each 
agency is to keep a list of hear ing officers, with 
their qualifications. 

The child's educational placement may not be 
changed during the hearing process unless the 
parents and school agree. If the hearing in
volves initial admission to the public school, the 
child, with the consent of the parents, must be 
placed in the public school program until the 
completion of the proceedings . While the place
ment may not be changed, this does not preclude 
the public agency from using its normal proce
dures for dealing with children who a re endan
gering themselves or others . 

Any party to a hearing has the right to: 
A. Be accompanied and advised by counsel and 

by individuals with special knowledge or 
training of handicapped children. 

B. Present evidence and confront, cross
examine, and compel the attendance of 
witnesses. 

C. Prohibit the introduction of any evidence at 
the hearing that has not been disclosed at 
least five days before the hea r ing. 

D. Receive a free copy from another party of 
each document offe-red into evidence by that 
party. 

E. Have access to any reports, records, or clini-
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INTRODUCTION 

The Strategic Plan for Special Education represents the 
continued commitment of the Community, Board of 
Education, Administration and Staff to provide access and 
equal educational opportunity for all handicapped children 
within the Stevens Point Area Public School District. Our 
school district is currently serving approximately 800 
children in special education. This represents an incidence 
of approximately 10% of our total school population 
requiring special education services. 

Over the past decade, considerable growth of educational 
programming opportunities has been made available to 
handicapped children in our school district. This growth 
has created a greater sensitivity in our community and our 
school district to the needs of our special population of 
children. Many of these children have now become adults 
and are contributing members of our society. 

In additio;i to the Strategic Plan is a summary of our 
departmental accomplishments from 1987-1990. 

BELIEFS 

We believe: 

No child is too handicapped for placement in an appropriate 
educational program and in a school with non-handicapped 
peers. 

All students should be in chronological age-appropriate 
environments. 

Handicapped children should participate to the maximum 
extent possible in the regular education program which may 
include the academic component, the non-academic 
component, and/ or the extracurricular component. 

All special education programs must be a part of the school 
district's total instructional program and not operate as a 
....._,,.,...,..,.,. 11 n.l l""'OTt'nfoTY"I 



All necessary related support services the student needs to 
fully access the educational program should be provided, 
such as transportation, physical and occupational therapy. 

There must be an articulation of the curriculum grades K-12 
and ages 3-21. 

Programs should be geographically distributed throughout 
the district so that a handicapped student may attend 
school as close to his/her home as possible. 

Placements in special education programs must be 
determined by a comprehensive assessment of the child's 
educational needs and not based on specific test scores 
alone. 

Parents must be involved in the assessment and 
educational process as well as the transition from school to 
vocational or other post-school instructional settings. They 
must be involved in study groups and tasks forces, and, of 
course, be listened to regarding the needs of their child in 
developing the Individualized Educational Program. 

MISSION 

THE MISSION OF OUR SPECIAL EDUCATION 
PROGRAM IS TO MAXIMIZE THE OPPORTUNITIES 
FOR ALL HANDICAPPED CHILDREN TO THE 
GREATEST EXTENT POSSIBLE IN PROVIDING EACH 
STUDENT AN EDUCATION APPROPRIATE TO 
ms/HER NEEDS. 

STRATEGIC NEEDS 

Locate and maintain adequate classroom and support 
services space to appropriately educate students in the 
least restrictive environment. 

Expand special education and support services 
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needs and new schools added to the school district. 

Assist regular education staff in providing 
modifications and adaptations for mainstreamed 
students and other students with unique learning 
needs. 

Provide staff development opportunities to encourage 
staff to conduct research and to become informed of 
"state of the art" assessment and teaching strategies 
and techniques to assist students. 

Make available to staff the use of technology for 
assisted instruction, augmentative communication and 
physical management for students. 

Provide a budget which reflects an adequate monetary 
allocation to provide the necessary educational 
materials and equipment to meet the needs of 
students. 

Interface curriculum for students with disabilities with 
the functional skills necessary to assist students to 
succeed in our competitive society. 

Encourage parents and community agencies to become 
active partners with educators in the provision of an 
appropriate education for students. 

CTION PLANS 

The Director of Special Education will review 
wi~ principals, instructional and support 
staff, annually, the adequacy of space for 
special education students and staff. The 
Director of Special Education will also advise 
school board and superintendent facility 
study committees of the adequacy of space 
for the Special Education department as part 
of district short and long range planning. 



Staffin~ Needs 
STRATEGY: The Director of Special Education will keep 

the Administrator for Personnel apprised of 
staffing needs. Projected staffing needs for 
the next 3 years include: 

Mainstreamin~ 
STRATEGIES: 

Junior High Hearing Impaired Program 
Half-Time Itinerant Teacher for the 
Physically Handicapped 
Half-Time School Psychologist 
Part-Time School Social Worker 
Half-Time Early Childhood Teacher 
Half-Time Teacher of the Visually 
Impaired 
Part-Time Physical and Occupational 
Therapy Staff 
Full-Time Teacher of Elementary Self
Contained Integrated Learning 
Disabilities 
Part-Time Speech and Language Clinician 
Full-Time Program for Severely 
Emotionally Disturbed 
Teacher of Learning Disabilities, Speech 
and Language Clinician, and School 
Social Worker Staff for the New 
Elementary School 
Full-Time Program Support Teacher 
Allow Substitute Time for Teacher 
Overload Due to M-TeamAssessments, 
M-Team Meetings, Consultation and 
I.E.P. Development. 

Provide periodic inservice for regular education staff in 
conjunction with curriculum and instruction in areas 
such as student learning styles, learning rates, 
developmental curriculum, cooperative learning and 
behavioral management techniques to improve regular 
education teachers' skills in educating handicapped 
children. 

Support pilot efforts for team teaching between special 



and regular education teachers in the regular 
classroom for handicapped children. 

Support for special education staff to provide direct 
instruction in the regular education classroom for 
handicapped children. 

Support continuation of Special Sports activities in 
conjunction with our overall district athletic program. 

Staff Development 
STRATEGIES: 

To continue the use of Public Law 94-142 Funds to 
provide special and regular education staff the 
opportunity to participate in conferences and 
workshops to improve teaching skills. 

To e~courage research activities to be conducted by 
staff for the improvement of instruction for students. 

To provide funds for instructional committee projects 
which have a direct benefit for the improvement of 
instruction. 

Technolo~y 
STRATEGIES: 

Provide computer access to all special education staff 
in the district for assisted instruction and student data 
management. 

Provide funding for purchase of assistive technological 
devices for children with physical and communication 
handicaps. 

Bud~et 
STRATEGIES: 

Increase funding for purchase of instructional 
materials and equipment. 

Increase funding for curriculum changes to the 
instructional program. Community-based education, 
career/vocational education activities, etc. 



Develop an activity budget for Special Sports social 
events, reinforcers to be used for children with 
behavioral disabilities and student activities as part of 
community-based education. 

Parent Involvement 
STRATEGIES: 

Provide Active Parenting workshops to assist with 
enhancing parenting skills. 

Continued emphasis on parent/school partnerships 
through the Individual Educational Plan (I.E.P.) 
student planning process and frequent contacts with 
parents to discuss student progress. 

Compliance 
STRATEGIES: 

To implement the changes of Chapter 115 Rules and 
Regulations with our existing process and procedures 
for due process rights for handicapped education. 

To continue adherence to mandated deadlines for 
referral of children suspected of EEN, special 
education placement, annual I.E.P. 's and three year 
reevaluations. 



SPECIAL EDUCATION 
DEPARTMENTAL ACCOMPLISHMENTS 

1987 - 1990 

Relocated adolescent Trainable Mentally Handicapped 
and Multiply /Handicapped programs from a separate 
facility to an age appropriate regular education facility. 

Relocated Early Childhood, Elementary Educable 
Mentally Handicapped and Elementary Emotionally 
Disturbed programs to provide instructional continuity 
between age levels for these programs. 

Received approval to install an elevator at-P.J. Jacobs 
Junior High to provide assessibility for handicapped 
students. 

Developed a report to study alternatives for dealing 
with heavy diagnostic caseloads for special education 
staff. 

Initiated an exemplary Special Sports program to 
provide extracurricular activities for handicapped 
students. 

Outlined an intake procedure to screen students who 
have medical and/or physical impairments. 

Acquired twenty-eight computers to provide assisted 
instruction for students and student data 
management. 

Developed assessment strategies in the use of assistive 
technology for children with physical and 
communication disabilities. Three DPI grants were 
secured to fund staff development and equipment 
needs for students. 

Provided extensive staff development training and 
implemented the Dubuque Behavioral Management 
System for Emotionally Disturbed students. Secured 
two DPI grants for staff development training for the 
Dubuque Model. 

Developed Basic Skills Inventories to match regular 
and special education learner outcomes to provide 
consistency in the instructional process for the 
handicapped student. 

Expanded vocational worksites were developed for 
secondary handicapped students. 

Outlined mainstreaming guidelines for the school 
district. 

Created and distributed developmental checklists to 
assist parents in monitoring the early development of 
our district's pre-school youth. 

Developed public awareness brochures for district 
special education and pupil service programs. 

Produced and distributed Project ASSIST, a packet of 
materials which outline community services for 
children, families, and staff. 

Offered parent effectiveness workshops to foster 
school/family partnerships. 

Deve,oped entrance and exit criteria for the following 
programs: Learning Disabilities, Emotionally 
Disturbed, Speech/Language, Early Childhood, 
Occupational Therapy, Physical Therapy, and Special 
Physical Education. 

Secured additional staff in Speech/Language, 
Emotionally Disturbed, Special Physical Education, 
School Social Work, School Psychology, and 
Handicapped Children Aides. 

FOR MORE INFORMATION 
REGARDING SPECIAL EDUCATION 

CONTACT: 

Jerry Bohren 
Administrator for Special Education 

and Pupil Services 
Bliss Educational Services Center 

1900 Polk Street 
Stevens Point, WI 54481 

(715) 345-5454 

John Legro 
Assistant Director of Special Education 

and Pupil Services 
Roosevelt Elementary School 

600 Wisconsin Avenue 
Stevens Point, WI 54481 

(715) 345-5425 
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INTRODUCTION 

The Strategic Plan for Special Education represents the 
continued commitment of the Community, Board of 
Education, Administration and Staff to provide access and 
equal educational opportunity for all handicapped children 
within the Stevens Point Area Public School District. Our 
school district is currently serving approximately 800 
children in special education. This represents an incidence 
of approximately 10% of our total school population 
requiring special education services. 

Over the past decade, considerable growth of educational 
programming opportunities has been made available to 
handicapped children in our school district. This growth 
has created a greater sensitivity in our community and our 
school district to the needs of our special population of 
children. Many of these children have now become adults 
and are contributing members of our society. 

In additio,n to the Strategic Plan is a summary of our 
departmental accomplishments from 1987-1990. 

BELIEFS 

We believe: 

No child is too handicapped for placement in an appropriate 
educational program and in a school with non-handicapped 
peers. 

All students should be in chronological age-appropriate 
environments. 

Handicapped children should participate to the maximum 
extent possible in the regular education program which may 
include the academic component, the non-academic 
component, and/ or the extracurricular component. 

All spetial education programs must be a part of the school 
district's total instructional program and not operate as a 
parallel system. 

All necessary related support services the student needs to 
fully access the educational program should be provided, 
such as transportation, physical and occupational therapy. 

There must be an articulation of the curriculum grades K-12 
and ages 3-21. 

Programs should be geographically distributed throughout 
the district so that a handicapped student may attend 
school as close to his/her home as possible. 

Placements in special education programs must be 
determined by a comprehensive assessment of the child's 
educational needs and not based on specific test scores 
alone. 

Parents must be involved in the assessment and 
educational process as well as the transition from school to 
vocational or other post-school instructional settings. They 
must be involved in study groups and tasks forces, and, of 
course, be listened to regarding the needs of their child in 
developing the Individualized Educational Program. 

MISSION 

THE MISSION OF OUR SPECIAL EDUCATION 
PROGRAM IS TO MAXIMIZE THE OPPORTUNITIES 
FOR ALL HANDICAPPED CHILDREN TO THE 
GREATEST EXTENT POSSIBLE IN PROVIDING EACH 
STUDENT AN EDUCATION APPROPRIATE TO 
HIS/HER NEEDS. 

STRATEGIC NEEDS 

Locate and maintain adequate classroom and support 
services space to appropriately educate students in the 
least restrictive environment. 

Expand special education and support services 
programs based on student growth, severity of student 
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needs and new schools added to the school district. 

Assist regular education staff in providing 
modifications and adaptations for mainstreamed 
students and other students with unique learning 
needs. 

Provide staff development opportunities to encourage 
staff to conduct research and to become informed of 
"state of the art" assessment and teaching strategies 
and techniques to assist students. 

Make available to staff the use of technology for 
assisted instruction, augmentative communication and 
physical management for students. 

Provide a budget which reflects an adequate monetary 
allocation to provide the necessary educational 
materials and equipment to meet the needs of 
students. 

Interface curriculum for students with disabilities with 
the functional skills necessary to assist students to 
succeed in our competitive society. 

Encourage parents and community agencies to become 
active partners with educators in the provision of an 
appropriate education for students. 

!\CTION PLANS 

;;tassroom Space 
STRATEGY: The Director of Special Education will review 

witji principals, instructional and support 
staff, annually, the adequacy of space for 
special education students and staff. The 
Director of Special Education will also advise 
school board and superintendent facility 
study committees of the adequacy of space 
for the Special Education department as part 
of district short and long range planning. 

staffin~ Needs 
STRATEGY: The Director of Special Education will keep 

the Administrator for Personnel apprised of 
staffing needs. Projected staffmg needs for 
the next 3 years include: 

Mainstreamin~ 
STRATEGIES: 

Junior High Hearing Impaired Program 
Half-Time Itinerant Teacher for the 
Physically Handicapped 
Half-Time School Psychologist 
Part-Time &hool Social Worker 
Half-Time Early Childhood Teacher 
Half-Time Teacher of the Visually 
Impaired 
Part-Time Physical and Occupational 
Therapy Staff 
Full-Time Teacher of Elementary Self
Contained Integrated Learning 
Disabilities 
Part-Time Speech and Language Clinician 
Full-Time Program for Severely 
Emotionally Disturbed 
Teacher of Learning Disabilities, Speech 
and Language Clinician, and School 
Social Worker Staff for the New 
Elementary School 
Full-Time Program Support Teacher 
Allow Substitute Time for Teacher 
Overload Due to M-Team Assessments, 
M-Team Meetings, Consultation and 
I.E.P. Development. 

Provide periodic inservice for regular education staff in 
conjunction with curriculum and instruction in areas 
such as student learning styles, learning rates, 
developmental curriculum, cooperative learning and 
behavioral management techniques to improve regular 
education teachers' skills in educating handicapped 
children. 

Support pilot efforts for team teaching between special 

and regular education teachers in the regular 
classroom for handicapped children. 

Support for special education staff to provide direct 
instruction in the regular education classroom for 
handicapped children. 

Support continuation of Special Sports activities in 
conjunction with our overall district athletic program. 

Staff Development 
STRATEGIES: 

To continue the use of Public Law 94-142 Funds to 
provide special and regular education staff the 
opportunity to participate in conferences and 
workshops to improve teaching skills. 

To ~courage research activities to be conducted by 
staff for the improvement of instruction for students. 

To provide funds for instructional committee projects 
which have a direct benefit for the improvement of 
instruction. 

Technoton 
STRATEGIES: 

Provide computer access to all special education staff 
in the district for assisted instruction and student data 
management. 

Provide funding for purchase of assistive technological 
devices for children with physical and communication 
handicaps. 

Bud@t 
STRATEGIES: 

Increase funding for purchase of instructional 
materials and equipment. 

Increase funding for curriculum changes to the 
instructional program. Community-based education, 
career/vocational education activities, etc. 



Develop an activity budget for Special Sports social 
events, reinforcers to be used for children with 
behavioral disabilities and student activities as part of 
community-based education. 

Parent Involvement 
STRATEGIES: 

Provide Active Parenting workshops to assist with 
enhancing parenting skills. 

Continued emphasis on parent/school partnerships 
through the Individual Educational Plan (I.E.P.) 
student planning process and frequent contacts with 
parents to discuss student progress. « 

Compliance 
STRATEGIES: 

To implement the changes of Chapter 115 Rules and 
Regulations with our existing process and procedures 
for due process rights for handicapped education. 

To continue adherence to mandated deadlines for 
referral of children suspected ofEEN, special 
education placement, annual I.E.P.'s and three year 
reevaluations. 

SPECIAL EDUCATION 
DEPARTMENTAL ACCOMPLISHMENTS 

1987 - 1990 

Relocated adolescent Trainable Mentally Handicapped 
and Multiply /Handicapped programs from a separate 
facility to an age appropriate regular education facility. 

Relocated Early Childhood, Elementary Educable 
Mentally Handicapped and Elementary Emotionally 
Disturbed programs to provide instructional continuity 
between age levels for these programs. 

Received approval to install an elevator at P.J. Jacobs 
Junior High to provide assessibility for handicapped 
students. 

Developed a report to study alternatives for dealing 
with heavy diagnostic caseloads for special education 
staff. 

Initiated an exemplary Special Sports program to 
provide extracurricular activities for handicapped 
students. 

Outlined an intake procedure to screen students who 
have medical and/ or physical impairments. 

Acquired twenty-eight computers to provide assisted 
instruction for students and student data 
management. 

Developed assessment strategies in the use of assistive 
technology for children with physical and 
communication disabilities. 1bree DPI grants were 
secured to fund staff development and equipment 
needs for students. 

Provided extensive staff development training and 
.implemented the Dubuque Behavioral Management 
System for Emotionally Disturbed students. Secured 
two DPI grants for staff development training for the 
Dubuque Model. 

Developed Basic Skills Inventories to match regular 
and special education learner outcomes to provide 
consistency in the instructional process for the 
handicapped student. 

Expanded vocational worksites were developed for 
secondary handicapped students. 

Outlined mainstreaming guidelines for the school 
district. 

Created and distributed developmental checklists to 
assist parents in monitoring the early development of 
our district's pre-school youth. 

Developed public awareness brochures for district 
special education and pupil service programs. 

Produced and distributed Project ASSIST, a packet of 
materials which outline community services for 
children, families, and staff. 

-- Offered parent effectiveness workshops to foster 
school/family partnerships. 

Deve\oped entrance and exit criteria for the following 
programs: Learning Disabilities, Emotionally 
Disturbed, Speech/Language, Early Childhood, 
Occupational Therapy, Physical Therapy, and Special 
Physical Education. 

Secured additional staff in Speech/Language, 
Emotionally Disturbed, Special Physical Education, 
School Social Work, School Psychology, and 
Handicapped Children Aides. 
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Stevens Point Public School District complies with 
the provisions of Title IX,of the Education Amend
ments of 1972, Section 504 of the Rehabilitation 
Act of 1973 and Title VI of the Civil Rights Act 
of 1964 and dpes not discriminate on_ the basis of 
sex, handicap, race, color, of n,lttional origin in the 
educational Ptograms or activit;tes it operates. 

This policy of nondiscrimination in educational · 
programs an~ act_iv_ities extends t!): em~loym~nt.-· 
Please direct mqwnes to M;T: ·L!lll,oy Heiser; Title 
IX and VI Coordinator or1Mr.;Jerf'.y 13ohreri,Title . 
504 Coo·rdinator, at Btiss,c,~u~t:ional · S.!roices, ·, · 

· Center, 1900 Polle Stree~1,,Stev~ffs P,oint, Wi~ortsin , 
54481 (715-345°5455 or , lS-34"5,5454).- · • · 
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INTRODUCTION 
The Stevens Point Area Public 

Schools fully support and maintain the 
philosophy that every child is entitled 
to a free and appropriate public school 
education. In all societies there are 
those children who, for any number of 
reasons, need help while in school. 
Chapter 115 of the Wisconsin Statutes 
and Public Law 94-142 in conjunction 
with Stevens Point's philosophy of 
education, provide a sys t em through 
wh i ch all hand i capped children in our 
school district can receive their 
education. This "system" is termed 
Special Education . It is provided to all 
children who exhibit an exceptional 
educational need . It is our intent that 
these children receive all opportunities 
ava i lable to reach their fullest 
~ducational potential. 
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LEG IS LA TION AND THE HANDICAPPED 
Education for Handicapped Children Act (94-142) 

The Education for All Handicapped Childr@n Act of 1975 is based 
on the premise that all exceptional children are to receive a
free, appropriate public education in th@ least restrictive 
environment . Its primary goal is to give @very child, including 
the most severely handi c apped, the learning opportunities he/she 
needs to become as self - sufficient and productive as possible. The 
ages to be served are 3-21 . 

This law guarantees the following : 

-Child Find 
-Full Service Goal and Timetable 
-Due Process Safeguards 
-Regular Parent Consultation 
-Continuous Personnel Development 
-Least Restrictive Environment 
-Non-discriminatory Testing 
-Confidentiality of Data and Information 
-Individualized Educational Program 
-Free Appropriate Public Education 

Wisconsin Statute, Chapter 115 

Wisconsin Statute, Chapter 115 guarantees that every child 
receives, at public expense, an education tailored to meet his/her 
needs and capabilities . Children with the following handicaps are 
eligible for special education: 

-Physically, crippling, or orthopedic disabilities 
·-Mental retardation or other developmental disabilities 
·-Hearing impaired 

- ~v~sual disabilities 
~Speech or language disabilities 
-Rm.otionJ.l disturbances 
rLearning disab1l1t1es 

Section 504 of the Rehabilitation Act of 1973 

In 1973, Congress passed a law prohibiting discrimination on 
the basis of physical or mental handicap in every federal assisted 
program or activity in the country. 

The law was designed to assure that handicapped individuals 
have full accessibility to educational opportunities with 
non-handicapped peers in the least restrictive environment. 

* Complete copies of this law are available for review at the 
Bliss Educational Services Center. 

THE STAFFING PROCESS 
Referral Process 

Anyone suspecting that a child may have exceptional 
ed~cational rieeds ~hould · notify the child's school principal in 
writing. I·n the ·case of a preschool age child, the Director of, 
Special Education . at 346-2381 should be notified. · 

Who can refer? 

1. Parents 
2 . School staff 
3 . Physicians, public health nurses, other providing 

health services 
4. Community agrc-ncies 
5 . Any interesced individual 



After the referral, what happens? 

1 . You will be notified in writing that a referral has 
been made. 

2. You will be asked for written permission for an 
M-team to do the evaluation. 

3. If you give your permission, an M-team coordinator 
will be assigned. The coordinator will be your 
primary contact and will coordinate the M-team 
evaluation of your child . 

4. If you refuse permission for the M-team evaluation, 
there will be no M-team action and no exceptional 
education programming will be provided . 

Multidisciplinary Team CM-Team) 

After permission for evaluation is obtained, the Multidisci
µlinary team is formed . The referral information is reviewed. Two 
,,r more school staff trained in assessing and programming in the 
area of your chi .Id's suspected disability are assigned to the 
M- t earn. 

'1'111· M-L<·,t1n may in"lude: 

1. Hegular Education Teacher 
~- ~xceptional Education Teacher 

Scilool Psychologist 
i. Sp<'e,·h and Language Clinician 

OcC'upational Therapist 
,; . l'liysical Therapist 

i'rlnci"pal 
,., l<lapti ve 1°:,ysical Education Teacher 

o: ,.,.,. ,-,vil<>ol sL1J'l' may be added t,: the M-team as the 
. , 1 !:1,1! 1,ir1 ,·nntinues and new areas of' need arl~ discovered. 

Tlic· M-team wi 11 review your child's past educational exper
, ,·ri , ·c•,-;. Your child's, previous school performance will be referred 
'· " ,ts tile historical portion of the M-team evaluation . This will 
i>c• d,1111· to determine what your child has learned, how your child 
11.,s I v.d·,wd and under what conditions your chi. Id has been most 
~11t·t·1•:--;sl"ul :t~ a learner. 

Tile• M-Leam will also assess your child's current educational 
p~•r! ormance. You and those working with your cllild will be 
: nL,•rviewed to gain information about your child. M-team members 
will wotk with your child using standardized testing and diagnos
tic teaching techniques. They will observe your child in a variety 
of settings to determine your child's unique learning needs. 
Information gaihed from the M-team members will be used to compare 
how your child functions at home, at school, and in the 
community .. 

The M-team's findings, as well as their recommendation as to 
how the cllild's EEN could best be met, must be given to tile 
parents in writing. The M-team coordinator will appoint the IEP 
Committee following the M-team meeting. The committee will hold a 
conference to plan tile cllild's "Individualized Educational 
Program" that you will be invited to attend. 

lnc;lividual Ec!lucational Program (I.E.P.) 

An individualized educational program (IEP) is a written 
statement of the educational services that are to be provided to a 
llandicapped child. The IEP must be developed within · 30 days 
following the M-team prior to the scllool district's final 
placement offer. The special education teacher has primary 
responsibility for writing tile IEP. Parents are invited to 
participate in all M-team meetings and IEP conferences and llave 
the right to bring an advisor (friend or professional) with them . 
The IEP co~mittee will also include: a rap!esentative of tile dis-
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tri c t quali f i ed to provide o r s u pe r v i se t h e provision .of special 
education , a me mber of t h e M- team, tile c hil d 's regular teacher(s), 
the cllild when appr o p r i a t e, and o ther individuals at tile 
discretion of the parent o r a g e ncy . 

The IEP slla l l include : a ) statement of present levels of 
educational performance of til e c hild; b) statement of annual zoals 
(including short term e ducati onal objectives) ; c) statement of the 
specific educational se r vices which are to be provided to your 
child and the extent to wh ich your child will be able to 
participate in regular educat ion p r ograms with non-handicapped 
children, appropriate objective criteria, evaluation procedures, 
schedules for determining on at least an annual basis, whether the 
goals and objectives established for y our child are being 
achieved; d) the project e d date for initiation of services and tile 
anticipated duration of s ervices . The IEP shall be reviewed with 
the parents on an annual basis . 

Placement Decision 
The Scllool Board delegates to the Director of Special 

Education the responsibility of making placement decisions for 
each child staffed into special education. The parents will be 
informed of tile placement d e cision in writing . No placement will 
be implemented until the parents sign permission to plac~ tlleir 
child in a special education program, the district will implement 
that placement within (30) c a lendar day s from that date . 

Re-evaluation of your child's placement may be initiated by 
school personnel for the following reasqns: 

1. State law requires that any student having 
exceptional educational needs may be reviewed every 
three years . 

2 . Wilen there is a suspicion of a cllange in your 
child's primary disability . 

3. Wilen additional disabilities/handicapping conditions 
are suspected . 

4. When your child no longer requires exceptional 
educational programming. 

Due Process Rights 
Children and parents have guaranteed rigllts to insure that 

every child receives a free, appropriate public education. Due 
process procedures must be followed to assure parents and children 
are fully informed of their rigllts at all times and are included 
in tile decision making of tlleir child's education program. Parents 
have the following rights . 

1. 

2. 

3 . 
4. 

5. 

6. 

7 . 
8. 

9. 
10. 

To receive written notice before the school may make 
any change in your child's school program. 
Your written permission must be received prior to 
tile district reviewing your child's records, before 
any testing can be done, and before placement in a 
special education program. 
To refuse an evaluation . 
To discuss the reason and nature of a request to 
evaluate . 
To be fully informed of the results of an evalua-
tion . 
To request an independent evaluation if you do not 
agree with the decision related to identification, 
evaluation , or placement of your child, at no cost 
to you. 
To obtain in writing wllo has access to records. 
To come to and participate in M-team meetings and 
IEP conferences and to bring an advisor (friend or 
professional) along . 
To refuse to permit placement . 
To free or low cost legal counsel or advice. 



11. To have an interpreter or translator at M-team meet
ings and IEP conferences if deaf or non-English. 

12. To minority representative being present, and 
allowed to have input, when minority child is 
being M-teamed. 

13 . To review all records related to identification, 
evaluation and placement of your child. 

14 . To request a due process hearing if you do not agree 
with the decision related to identification, evalu
ation, or placement of your child. 

15. To introduce evidence, appear in person, be 
represented by an advocate, obtain records, cross
examine witnesses at a hearing, and decide whether 
the hearing shall be public or private. 

A hearing must be requested in writing by the parents, with 
the school district clerk, within four (4) months after the 
district' s notice of placement into a special education program or 
within four (4) month s after notice of removal from a program. 

PROFESSIONALS AND PROGRAMS AVAILABLE IN THE 
STEVENS POINT AREA SCHOOL DISTRICT 

Special Education Leadership 

The Director and part-time Assistant Director of Special 
Education administer the overall special educational programs in 
the s choo l district . Responsibilities include placement decisions, 
coordination of special education programs, curriculum develop
ment, special education report forms and district plans, transpor
tation , and budget preparation. In addition, the directors keep 
school personnel and the community informed of ongoing programs 
and future planning . Building principals assist with the day to 
day man agement of special programs with coordination of M-teams at 
the elementary level and instructional supervision at all age 
levels of instruction. 

School Psychologist 

School psychologists provide student diagnostic evaluation to 
measure intel lectuaJ, developmental/academic, and social/emotional 
growth. Fo rmal and informal methods of evaluation are conducted by 
the psychologists. The psychologists perform other functions 
including coordinating M-team staffings, providing individual and 
group counseling for students, and providing instructional 
consultation to staff. 

Social Worker 

The school social worker counsels students who have personal, 
social, emotional or school adjustment problems. The social worker 
coordinates family and school efforts to meet the student's 
special needs. The social worker assists teachers in planning 
programs for students with special problems and acts as liaison 
between school and community service agencies such as Human 
Services, law enforcement and juvenile court. 

SPECIAL EDUCATION PROGRAMS 
Early Childhood: Exceptional Education Needs (EC:EEN) 

To qualify for this program the child must be between the 
ages of 3-6 and have one of the following disabilities: physical, 
crippling, or orthopedic disabilities; mental retardation or other 
developmental disabilities ; hearing impairment; visual disability; 
speech or language disability; emotional disturbance; or learning 
disability . 
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There are two basic functions of the Early Childhood Program: 
1) To assist the child who might fail kindergarten unless given 
additional education experience during the preschool years, and 2) 
To assist the permanently disabled or handicapped child who will 
develop more fully to his/her potential by beginning education at 
an earlier age. Some of the children referred to this program are 
able, upon completion, to move on to a regular classroom and 
experience success in kindergarten. Others require further special 
education. 

Speech and Language Therapy 

Students enrolled in the speech and language therapy program 
exhibit handicapping conditions of various degrees and types, such 
as: articulation problems in producing sound; difficulty in 
producing sentences and/or correct grammar within sentences; 
inadequate comprehension (understanding) of vocabulary; inadequate 
production (expression) of vocabulary; memory problems; hearing 
loss; stuttering; and problems in language-related skills such as 
classifying, sequencing, and question-answering. 

These 
socially or 
determined 
the extent 

speech and language deficits must handicap the child 
academically. Frequency and length of therapy is 
by the therapist based upon the individual child and 

of his/her needs. 

Trainable Mentally Handicapped (TMH) 

The trainable mentally handicapped child has a mental 
development of 50% or less of the average child. They are taught 
self-care skills and learn to adjust socially. The academic 
programs for TMH students encompass the very basic elements of 
reading, writing, and arithmetic on a functional level. Career and 
vocational planning are integral components of secondary level 
programming. 

Educable Mentally Handicapped (EMH) 

The educable child has a mental development of 50 to 75% or 
less of an intellectually average child of the same age, and in 
some cases are more immature socially and emotionally. All 
educable instructional areas include the academic subjects of 
reading and arithmetic on a functional level. Career and 
vocational planning are integral components of secondary level 
programming. 

Special Learning Disabilities (LD) 

Learning disabled children typically possess average or above 
intellectual functions, and yet attain only 50% of their expect
ancy level in two or more academic areas. Such areas include math 
calculations, math reasoning, written expression, reading 
comprehension, etc. Difficulties in this area cannot be attributed 
to mental retardation, visual, hearing, motor handicap, emotional 
disturbance, or economic disadvantages. The goals of these 
programs are to help students to progress academically and to 
develop coping skills that will enable them to be productive, wel l 
adjusted students. 

Multiply/Physically Handicapped (MH/PH) 

The multiple handicapped child is 
with crippling or other health impaired 
this group are those disabled by an 
neurologicall y impaired such as cerebal 
chronic health problems. 

Visually Impaired (VI) 

mentally handicapped along 
conditions. Included in 

orthopedic impairment, the 
palsied, and those with 

A visually impaired child is defined on the basis of a 
judgement by an opthamalogist, and other information indicating 
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the impairment interferes with learning, and having one or more of 
the following behavioral characteristics: a) central visual acuity 
of 20/70 or less in the better eye after correction; b) peripheral 
field of vision restricted to no greater than 20 degrees; c) a 
diagnosed degenerative condition. 

Hearing Impaired (HI) 

A hearing impaired child is defined on the basis of a 
judgement by an audiologist and other information indicating that 
hearing loss interferes with learning. In teaching the hearing 
impaired child, a total communication approach is used. 

Emotionally Disturbed (ED) 

The emotionally disturbed child is defined on the basis of 
variant behavior demonstrated in at least two out of three of the 
following social systems; community , family, and school. Behavior 
that frequently occurs, lasts for an extended period of time, is 
severe, and significantly interferes with normal functioning is 
considered variant. The main objective of this program is to 
change or alleviate these behaviors through special teaching 
methods and to mainstream the child back into regular classes. 

Occupational Therapy/Physical Therapy (OT/PT) 

Occupational therapy/physical therapy services are provided 
for those children who need a more intense program dealing with: 
1) sensorimotor integration; the process by which the brain 
organizes past and present experience and sensory input to 
determine the appropriate motor response which is essential for 
learning; 2) neuromuscular dysfunctions such as cerebal palsy, 
muscular dystrophy, or polio; 3) perceptualmotor development, 
which is the process of accurately perceiving and interpreting 
sensory information and responding appropriately; 4) fine and 
gross motor development; and 5) tactile problems. 

Purposeful activities are provided to promote the development 
of neurological and motor fucntions. 

Adaptive Physical Education (APE) 

The adaptive physical education program will provide the 
student with an exceptional education need aged 3-21 the 
opportunity to participate in an individualized and structured 
physical education program. Emphasis in the program consists of 
the development of students skills in remedial and rehabilitative 
activities, games and sports suited to the child's own level. The 
program is also based on the interests and limitations which the 
student shows in psychomotor, cognitive and affective 
development. 

Special Vocational Education 

Career and vocational planning for handicapped students is a 
component of the total instructional program. Career interests and 
aptitudes are evaluated of students for exploration in a variety 
of different vocational settings to match students skills for 
potential job placements. Curriculum in this area focuses on 
developing responsible work attitudes and practices for seeking 
and maintaining employment upon leaving school. For those 
handicapped students unable to participate in a competitive work 
setting upon leaving school, referrals are made to appropriate 
agencies for specialized vocational planning and support. 

ORGANl~ATIONS AND AGENCIES FOR 
PARENTS OF EXCEPTIONAL CHILDREN 

Association for Developmental Disabilities 
5522 University Avenue 
Madison, Wisconsin 53705 
(608) 231-3338 

Association for Retarded Citizens 
5522 University Avenue 
Madison, Wisconsin 53705 
(608) 231-3335 

Easter Seal Society of Wisconsin 
2702 Monroe Street 
Madison, Wisconsin 53711 
(608) 231-3411 

Wisconsin Association for Children with Behavioral Disorders 
725 West Park Avenue 
Chippewa Falls, Wisconsin 54729 
(715) 723-0341 

Wisconsin Association for Children with Learning Disabilities 
4464 Pine Street 
Milwaukee, Wisconsin 53207 
(414) 744-3685 

Wisconsin Association for the Deaf 
5816 West Greentree Road 
Milwaukee, Wisconsin 53223 
(414) 353-2258 
(414) 278- 6840 

Wisconsin Coalition for Advocacy 
Two West Mofflin Street 
Madison, Wisconsin 53703 
(608) 315-9600 or toll-free 1-800-362-9053 

Wisconsin Council of the Blind, Inc. 
1245 East Washington Avenue 
Madison, Wisconsin 53703 
(608) 355-1166 

Wisconsin Epilepsy Association 
206 East Olin Avenue 
Madison, Wisconsin 53713 
(608) 255-9009 
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LOCAL AGENCIES AND ORGANIZATIONS 

Portage Couuty Community Services 
817 Wniting Avenue 
Steven~ Point, Wisconsin 54481 
345-5350 

Development~! Di~apilities 
817 Whiting Avenue 
Stevens Point, Wisconsin ~4481 
345-5;350 

Community ~ealth Nursing 
817 Whit1ng Avenue 
Stevens Point, Wisconsin 54481 
345-5~50 

Social Services, 
817 Whitin~ Aveuue 
Stevens Point, Wisconsin 54481 
345-5350 

Achievemept Gente:r; i:o:r; the Handicapped 
South Hal+ = 1~i~ F~emont 
Stevens Point, Wisconsin 54481 
345-6220 

Headstart 
5499 Highway 10 East 
Stevens Point, Wisconsin 54481 
345-5210 

UW-SP Department of Communicative Disorde.rs 
1901 Fourth Avenue 
Stevens Point, Wisconsin 54481 
346-3667 

Community Industries 
3116 Algoma 
Stevens Point, Wisconsin 54481 
344-4563 

Portage County Association for Retarded Citizens 
3323 Howard Avenue 
Stevens Point, Wisconsin 54481 
341-5935 

Stevens Point Difference 
809 Weslan Drive 
Plover, Wisconsin 54467 
344-1175 

Division for Vocational Rehabilitation 
110 East Grand Avenue 
Wisconsin Rapids, Wisconsin 
(715) 424-1669 
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SCHOOL NUMBERS 

SPASH 

ADMINISTRATION .... .. .. . 5400 
AGRICULTURE OFFICE 5587 
ATTENDANCE ............ . 5404 
AV ... .. ... 5405 
BLDG. & MAINT. . ...... 5597 
DRIVER EDUCATION .... 5497 
GUIDANCE OFFICE: . .. 5403 
JTPA . .. .. .. .. .. . ... 5409 
LIBRARY . . .. 5406 
PRINT SHOP .. . ... 5600 
STUDENT SERVICES .... 5411 
XEROX ............ ....... 5410 

BEN FRANKLIN JUNIOR HIGH 

ADMINISTRATION 
ATTENDANCE .. 
IMC/AV 
BLDG. & MAINT. 
GUIDANCE OFFICE . 
AD OFFICE .... 

5413 
.. ... 5413 
..... 5624 

5530 
5414 
5532 

P. J. JACOBS JUNIOR HIGH 

ART .... .. ...... .. .. . ..... 5554 
BAND ... 5556 
CAFETERIA . .. .. 5559 
CUSTODIAN . .. . 5557 
ENGLISH . . . . .... 5560 
FOREIGN LANG. . . . .. 5561 
GUIDANCE ... 5423/63/64 
IMC . .. 5565 
LO . . .... 5566 
LOUNGE .. . ....... 5572 
MATH.. .. ..... 5567 
PHY. ED. BOYS ...... .. ... 5558 

GIRLS . . .. 5562 
POOL.... . .... 5568 
PRINTING . . .... . 5569 
SCIENCE . . . . .. 5560 
SOCIAL STUDIES/MH .... 5416 
TLS . . .. 5616 
TMH .. .. ... .. 5571 

BEN FRANKLIN ................................ 345-5413 

EMERSON •.......•..•..................•......... 345-5415 

JACKSON .......................................... 345-5417 

JEFFERSON ............•...............•......... 345-5463 

J. F. KENNEDY ......•......•.................... 345-5614 

MADISON .................•........................ 345-5419 

MCDILL .................•...•..........•............. 345-5420 

MCKINLEY 345-5421 

P . J. JACOBS . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3 4 5- 5 615 

PLOVER-WHITING .............................. 345-5424 

ROOSEVELT .............................•.•...... 345-5425 

SPAS H ...•......•..........•...•.................... 345-5400 

SPASH ALTERNATIVE SCHOOL ...•.... 345-5592 

WASHINGTON 345-5426 
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INTRODUCTION - The Stevens Point Area Public Schools fully support and maintain the philosophy that 
every child is entitled to a free and appropriate public school education. In all societies there are those 
children who, for any number of reasons, need help while in school. Chapter 115 of the Wisconsin State 
Statutes and Public Law 94-142 in conjunction with Stevens Point's philosophy of education, provide a 
system through which all handicapped children in our school district can receive their education. This 
"system" is termed Special Education. It is provided to all children who exhibit an exceptional educational 
need. It is our intent that these children receive all opportunities available to reach their fullest educational 

potential. 

It is our hope that the information in this booklet will assist you in better understanding the procedures 
utilized in determining student eligibility for special education services. 

What is Special Education? 

Both state and federal law guarantee all children the right to a free , appropriate public education. This 

includes children who have a handicap. A handicapped child is a child with ·an exceptional educational 

need who requires special education to reach his full potential. 

"Special Education" means any educational assistance required to provide an appropriate educational 

program for a child with exceptional education needs . 

What is an Exceptional Education Need (EEN)? 

Wisconsin statutes defines children and youth with EEN as: "Any child between the ages of 3 and 21, 

who has a mental, physical, emotional, or learning disability which, if the full potential of the child is to be 

attained, requires educational services to supplement or replace regular education.'' 

Children with the following conditions may require special educati~mal services: a) physical, crippling, 

or orthopedic disability; b) mental retardation or other develop~_eaj_al disability; c) hearing impaired; d) 

visual disability; e) speech or language disability; f) emotional disturbance; g) learning disability; h) 

pregnancy; i) combination of above. 

What is Special Education? What is an EEN? 

How is a Referral Made? 

What is an M-team? 

What is an IEP? 

What is Special Education Placement? 

Know Your Rights! 

Parent Involvement - Stevens Point Difference 



How Is A Referral Made? 

Anyone suspecting that a child may have exceptional educational needs should notify the child' s school 

principal in writing. In the case of a preschool age child, the Director of Special Education al .a t8 £88t 

should be notified . 34/S• S+'.S'/ 

Who can refer? 

1. Parents 

2 . School staff 

3. Physicians, public health nurses, other providing health services 

4. Community agencies 

5 . Any interested individual 

After the referral, what happens? 

1. You will be notified in writing that a referral has been made . 

2 . You will be asked for written permission for an M-team to do the evaluation. 

3. If you give your permission, an M-team coordinator will be assigned . The coordinator will be your 

primary contact and will coordinate the M -team evaluation of your child. 

4. If you refuse permission for the M -team evaluation, there will be no M-team action and no 

exceptional education programming will be provided. 

How is a Referral Made? 

What is an M-team? 

What is an IEP? 

What is Special Education Placement? 

Know Your Rights! 

Parent Involvement - Stevens Point Difference 



What Is An M-Team? 

After permission for evaluation is obtained, the Multidisciplinary team is formed. The referral 

information is reviewed. Two or more school staff trained in assessing and programming in the area of 

your child's s uspected disability are assigned to the M-team. 

The M-team may include: 

1) Regular Education Teacher 

2) Exceptional Education Teacher 

3) School Psychologist 

4) Speech.a nd Language Clinician 

5) Occupational Therapist 

6) Physical Therapist 

7) P rincipal 

8) Adaptive Physical Education Teacher 

Other school staff may be added to the M-team as the evaluation continues and new areas of need are 

discovered. 

The M-team will review your child's past educational experiences . Your child's previous school 

performance will be referred to as the historical portion of the M-team evaluation . This will be done to 

determine what your child has learned, how your child has learned and under what conditions your child 

has been most successful as a learner. 

The M-team will also assess your child's current educational performance. You and those working with 

your child will be interviewed to gain information about your child . M-team members will work with your 

child using standardized testing and diagnostic teaching techniques. They will observe your child in a 

variety of settings to determine your child's unique learning needs . Information gained from the M-team 

members will be used to compare how your child functions at home, at school, and in the community. 

The M-team' s findings, as well as their recommendations as to how the child's EEN could best be met , 

must be given to the parents in writing. The M-team coordinator will appoint the IEP Committee following 

the M-team meeting. The committee will hold a conference to plan the child's '' Individualized Educational 

Program" that you will be invited to attend . 

What is an M-team? 

What is an IEP? 

What is Special Education Placement? 

Know Your Rights! 
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What is an IEP? 

An individualized education program (IEP) is a written statement of the educational services that are to 

be provided to a handicapped child . The IEP must be developed within 30 days following the M -team prior 

to the school district's final placement offer. The special education teacher has primary responsibility for 

writing the IEP. Parents, are invited to participate in all M-team meetings and IEP conferences and have 

the right to bring an advisor (friend or professional) with them . The IEP committee will also include: a 

representative of the district qualified to provide or supervise the provision of special education, a 

member of the M-team, the child's regular teacher(s), the child when appropriate, and other individuals 

at the discretion of the parent or agency. 

The IEP shall include : a) statement of present levels of educational performance of the child; b) 

statement of annual goals (including short term educational objectives; c) statement of the specific 

educational services which are to be provided to your child and the extent to which your child will be able 

to participate in regular education programs with non-handicapped children, appropriate objective 

criteria, evaluation procedures, schedules for determining on at least an annual basis, whether the qoals 

and objectives established for your child are being achieved; d) the projected date for initiation of services 

and the anticipated duration of services. The IEP shall be reviewed with the parents on an annual basis . 

What is an IEP? 

What is Special Education Placement? 

Know Your Rights! 
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What Is Special Education Placement? 

The School Board delegates to the Director of Speical Education the responsbility of making placment 

decisions for each child staffed into special education . The parents will be informed of the placement 

decision in writing . No placement will be implemented until the parents sign permission to place their 

child in a special education program, the district will implement that placement within (30) calendar days 

from that date. 

Re-evaluation of your child's placement may be initiated by school personnel for the following reasons: 

1. State law requires that any student having exceptional educational needs be re-evaluated every three 

years. 

2. When there is a suspicion of a change in your child's primary disability. 

3. When additional disabilities/handicapping conditions are suspected. 

4. When your child no longer requires.exceptional educational programming. 

What is Special Education Placement? 

Know Your Rights! 
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Know Your Rights 
Children and parents have guaranteed rights to insure that every child receives a free, appropriate 

public education. Due process procedures must be followed to assure parents and children are fully 

informed of their rights at all times and are included in the decision making of their child's education 

program. Parents have the following rights. 

1. To receive written notice before the school may make any change in yC>ur child's school program. 

2 . Your written permission must be received prior to the district reviewing your child's records, before 

any testing can be done, and before placement in a special education program. 

3 . To refuse an evaluation . 

4 . To discuss the reason and nature of a request to evaluate . 

5 . To be fully informed of the results of an evaluation . 

6 . To request an independent evaluation if you do not agree with the decision related to identification, 

evaluation, or placement of your child, at no cost to you . 

7. To obtain in writing who has access to records. 

8 . To come to and participate in M -team meetings and IEP conferences and to bring an advisor (friend 

or professional) along . 

9 . To refuse to permit placement. 

10 . To free or low cost legal counsel or advice . 

11. To have an interpreter or t ranslator at M-team meetings and IEP conferences if deaf or non-english. 

12. To minority representative being present, and allowed to have input, when minority child is be ing 

M -teamed. 

13. To review all records related to identification, evaluation and placement of your child . 

14. To request a due process hearing if you do not agree with the decision related to identification , 

evaluation, or placement of your child . 

15. To introduce evidence, appear in person, be represented by an advocate, obtain records, 

cross-examine witnesses at a hearing, and decide whether the hearing shall be public or private. 

A hearing must be requested in writing by the parents, with the school district clerk, within four (4) 

months after the district's notice of placement into a special education program or within four (4) months 

after a notice of removal from a program. 

Know Your Rights! 
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Parent Involvement-Stevens Point Difference 

The'presence of a handicapping condition - mild or severly involved - is something we are seldom able to 

prepare for. Once a diagnosis or discovery is made, whether this is your first child or your fifth, the whole 

scope of parenting changes. Many times helping parents cope with school and at home situations is best 

accomplished by another parent who has been through a similar situation. 

The Stevens Point Difference was formed when parents with children in special education saw a need to 

advocate for their children's school programs. Since that time, the group has grown to include foster 

parents and natural parents of children and young adults of all ages. While insuring the quality of our 

special education programs is still a priority, the parents see a need to advocate for those people who are 

no longer in public school but in need of quality community wide services. 

A child's strongest and most effective advocate is his / her parent. The Stevens Point Difference is 

parents taking an active part in helping to maintain quality education for children in need of special 

services and improving the quality of life for our young adults within the community . 

If your children are going to reach their full potential, they will need the special education programs and 

the assurance of continued support beyond school age. Our children also need us to act as their advocates. 

Public awareness, support, and understanding of what these programs are and what they mean to our 

children's future is essential. Parent advocates can make a differnce. For more information, contact the 

Stevens Point Area Special Education Department at tl tO iQ8l. 

3'1S·SI/S./ 
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