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ABSTRACT 
Social emotional learning (SEL) is a movement in the United States’ public education 

system focused on teaching students intrapersonal and interpersonal skills. Social 

emotional learning provides students with the tools to understand themselves and others 

to ultimately achieve personal success and well-being throughout their lives. The 

Wisconsin Department of Public Instruction created social emotional learning guidelines 

called Standards of the Heart and designated them a “Characteristic of Successful 

Schools.”  This project focused on uncovering the nature of the relationship between 

Wisconsin residential environmental learning centers (RELCs) and social emotional 

learning to create a set of recommendations for RELCs to incorporate SEL into their 

programming. An electronic survey assessed the awareness, interest, and experience of 

Wisconsin RELCs with SEL. Interviews with four RELC administrators revealed specific 

practices that RELCs use to incorporate SEL. The data collected, along with a literature 

review, created the framework for the recommendations. Research revealed that RELCs 

already provide an ideal supportive learning environment for SEL and offer SEL 

opportunities throughout their curriculum. Educators are important individuals in the 

implementation of SEL at RELCs, but they also present challenges for successful 

implementation of SEL. Through training educators about SEL and providing them with 

activities and processing tools to address SEL, RELCs can combat these challenges. 

RELCs can also create SEL objectives and forms of assessment to measure SEL. 

Incorporating more social emotional learning opportunities into programming could be a 

tool to improve RELC programming and help strengthen the partnership between schools 

and RELCs.  
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CHAPTER ONE: INTRODUCTION TO THE PROBLEM 

Research Question 

The focus of this project is uncovering the nature of the relationship between 

environmental education at residential environmental learning centers (RELCs), and 

social emotional learning (SEL). Research will investigate how social emotional learning 

currently occurs in Wisconsin RELCs and how to utilize the RELC environment to 

engage SEL. The research question of this study is:  

 

How can residential environmental learning centers in Wisconsin best incorporate 

social emotional learning into their programming? 

 

Sub-problems 

To determine how residential environmental learning centers can incorporate 

social emotional learning, sub-problems need to be addressed and solved: 

1. Identify the RELCs in the state of Wisconsin that welcome school groups for 

overnight programming. 

2. Assess the general awareness, interest, and experience RELCs have with SEL 

in their programming.  

3. Identify RELCs that have experience with SEL to discuss and understand the 

characteristics and implications of successful SEL objectives in RELC 

programming. 
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4. Cultivate recommendations for Wisconsin RELCs to successfully implement 

SEL objectives into programming and curriculum. 

Limitations 

There are several limitations to account for in the pursuit of this project: 

1. The timeframe allotted to complete this research project. There will only be about 

a year of time dedicated to collecting and analyzing data.  

2. This study will also be limited to the state of Wisconsin, and only residential 

environmental learning centers that focus their programming on public K-12 

school groups. 

3. Primarily secular RELCs will be used for this project. 

4. The state of Wisconsin has SEL standards, Standards of the Heart, but this study 

does not include the ways Standards of the Heart are implemented in Wisconsin 

public schools. 

5. SEL may be addressed unintentionally through hidden curriculum. 

Directors/educators may not be cognizant of this as they discuss their experiences 

teaching/addressing SEL in their programs, therefore not providing the whole 

picture of SEL.  

Significance of the Study 

Social emotional learning is a rapidly advancing movement in education that 

strives to make the practice of education inclusive of the whole child by addressing each 

student’s social and emotional needs (Dusenburgy, Zadrazil, Mart, & Weissberg, 2011; 

Elbertson, Brackett, & Weissberg, 2010). States across the nation are advocating for and 
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adopting SEL Standards for their public education systems (Dusenburgy et al., 2011). 

The state of Wisconsin has enacted “Standards of the Heart,” which are social emotional 

guidelines and expectations for Wiscosnin schools (Wisconsin Department of Public 

Instruction, n.d.). Research collected by SEL advocacy groups, such as CASEL 

(Collaborative for Academic Social Emotional Learning), proclaim that SEL helps 

students understand and monitor their own emotions and the way they interact with 

others (Durlak & Weissberg, 2011; O’Brien & Resnik, 2009). Evidence demonstrates that 

developing these skills also improves student behavior, improves academic achievement, 

and provides students with tools to be successful through life (Durlak & Weissberg, 

2011; O’Brien & Resnik, 2009). On a school-wide level, a positive school climate is also 

instrumental in facilitating student civic development (Homana, Barber, & Torney-p, 

2006). 

Residential environmental learning centers provide a special opportunity for 

students to spend multiple days away from their home to learn about the environment. 

Students are immersed in a new environment spending intimate amounts of time with 

peers and teachers, potentially meeting new individuals from a different school and 

background. Environmental education strives to facilitate the development of students 

into critical thinking citizens that care for the environment and collaborate to solve 

environmental issues (Eilam & Trop, 2011). Affective factors, like empathy and 

perspective-taking, have also been found to contribute significantly to a students’ 

development of environmental attitudes and behavior (Cheng & Monroe, 2012). Many 

RELCs offer classes that promote teambuilding and personal growth as opportunities to 

practice group problem solving and teamwork.   
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This study is significant because it aims to identify the potential cross-curricular 

connection between RELCs and SEL. This project analyzes the effectiveness of RELCs 

in helping public schools meet SEL standards by improving their own programming to 

include SEL concepts. In the current public school system, teachers do not have as much 

time and resources to devote to topics like social emotional learning. Addressing learning 

holistically is sacrificed often for meeting goals on tested subjects. At the same time, 

bullying is a pertinent problem in many schools. While still working to meet learning 

standards, RELCs demonstrate that learning is not confined to the four walls of a 

classroom or the bubbles of a test sheet. They provide opportunity for all participants to 

learn about themselves and each other, and that is the heart of SEL. These results may 

therefore offer RELCs the support to advertise their ability to meet state learning 

standards in more ways than in the sciences, potentially enhancing school participation in 

their programing, and improving their own programs. It is important to recognize if 

environmental education can be a partner to SEL. SEL may also provide the key to 

meeting environmental educators’ goals of connecting students to nature and inspiring 

them to take environmental action.   

 

Abbreviations 

EE: Environmental Education 

RELCs: Residential Environmental Learning Centers 

SEL: Social Emotional Learning 

CASEL: Collaborative for Academic Social Emotional Learning 
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Key Terms 

Holistic Education: A philosophy of education that emphasizes teaching to the 

whole child: mind, body, and emotions. 

Residential Environmental Learning Centers: Facilities that provide 

environmental education for participants over the course of one or more days. 

Social Emotional Competency: Student self-awareness of emotions, self-

management of emotions, social awareness, relationship skills, and responsible 

decision making. 

Social Emotional Learning: Developing social and emotional competency in 

students. Curriculum aimed at developing intra- and inter-personal skills for an 

individual to foster personal well-being throughout life. 

Standards of the Heart: Wisconsin’s social emotional learning standards. Strives 

for the creation of “caring, contributing, productive, and responsible members of 

society” (Wisconsin Department of Public Instruction, n.d.).  

 

Assumptions 

1. There will be a large enough sample of RELCs identified in WI to generate 

viable data. 

2. The survey will be completed by RELCs and done so honestly. 

3. RELC directors/educators will be knowledgeable enough in SEL to participate 

in interviews and provide honest answers to generate viable data. 
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4. RELCs will have some level of interest in social emotional learning 

recommendations. 

5. SEL happens at RELCs directly and/or indirectly through curriculum or 

community interactions. 

6. Wisconsin public schools practice Standards of the Heart. 
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CHAPTER TWO: LITERATURE REVIEW 

The purpose of this study is to determine the best ways for RELCs to incorporate social 

emotional learning into their programming and develop a set of recommendations for 

Wisconsin RELCs to accomplish this goal. In this chapter, pertinent research in SEL, 

SEL resource books, and literature from academic journals in the fields of education, 

experiential education, and environmental education are reviewed. This chapter provides 

a context for the study and social emotional learning before it is brought to the RELC 

context. The information in this chapter will also help develop SEL recommendations for 

RELCs. This chapter explores (1) the definition of SEL, (2) the advancement and 

importance of the SEL movement in education, (3) the current SEL methods and 

critiques, and (4) the relationship between emotions and environmental education. 

 

The Definition of SEL 

Social emotional learning (SEL) is a rapidly growing subject area of education 

(Dusenbury et al., 2011). While all states have learning standards in language arts, math, 

science, and other academic subjects, an expanding number of states are also adding SEL 

standards to their list of expectations (Dusenbury et al., 2011). SEL derives from the 

concept of emotional intelligence and the important impact this type of intelligence has 

on an individual’s life (Goleman, 1995 as cited in Elias et al., 1997). SEL is defined as 

curriculum aimed at developing intra- and interpersonal skills of an individual to foster 

personal well-being throughout life (Elbertson, Brackett, & Weissberg, 2010). SEL is 

different than character or citizenship education because it does not focus on ethical or 
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moral values to help students work toward well-being (Humphrey, 2013). It is a process 

that takes time for students to develop (Humphrey, 2013). 

CASEL, the Collaborative for Academic, Social, and Emotional Learning divides 

SEL into five social emotional Core Competencies: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision-making (O’Brien & 

Resnik, 2009). Self-awareness and self-management are intrapersonal skills that 

encourage individuals to recognize and regulate their emotions and behaviors (Weissberg 

& O’Brien, 2004). Social awareness and relationship skills are interpersonal skills, which 

encourage individuals to empathize with others and work cooperatively (Weissberg & 

O’Brien, 2004). Responsible decision making applies social emotional skills into 

constructive choices for the individual and others (Weissberg & O’Brien, 2004).   

The state of Wisconsin developed its own set of SEL guidelines called “Standards 

of the Heart.” While these are not stand-alone standards, they are considered a 

“Characteristic of Successful Schools” (Wisconsin Department of Public Instruction 

(DPI), n.d.). The Wisconsin Department of Public Instruction defines Standards of the 

Heart as standards that: “help children become caring, contributing, productive, and 

responsible members of society” (Wisconsin DPI, n.d.). Standards of the Heart encourage 

schools to create a safe emotional climate for students and promote development of 

positive character traits and citizenship. 

 

The Advancement and Importance of the SEL Movement 

Wisconsin is not the only state that to acknowledge social emotional learning in their 

public school systems. According to Dusenbury et al. (2011), Illinois is currently the only 



 9 

state with “free-standing, comprehensive” SEL standards, but the majority of states have 

SEL standards integrated with other content standards, such as communication standards 

in the Common Core (p. 3). Dusenbury et al. (2011) also note the growing interest of 

creating state SEL standards.  

CASEL, a Chicago-based organization, is fueling the SEL movement (Elbertson, 

Brackett, & Weissberg, 2010). CASEL aims to promote evidence-based SEL instruction 

as a critical component of education (Elbertson, Brackett, & Weissberg, 2010; Dusenbury 

et al., 2011). CASEL set a goal to help 20 states create comprehensive social emotional 

standards, preschool through high school, by 2015 (Dusenbury et al., 2011). To achieve 

this goal, CASEL has funded and analyzed research regarding the benefits and best-

practices of SEL across the country.  

Internationally, researchers have explored the effectiveness of SEL on individual 

growth and academic achievement. The results of these studies indicate that SEL 

programing promotes positive social behaviors, fewer misbehaviors, and increased 

achievement on standardized tests (O’Brien & Resnik, 2009; Ashdown & Bernard, 2011; 

Durlak & Weissberg, 2011). The push for SEL in education is viewed as a means to 

promote holistic education that enhances an individual’s entire educational experience 

and life (Elias & Arnold, 2006). 

 

SEL Methods and Critique 

According to Elbertson, Brackett, and Weissberg (2010), “educators’ questions 

have progressed from ‘What is SEL?’ and ‘Is SEL important?’ to ‘What is the best way 

to incorporate SEL into our schools?’” (p. 1019). Indeed, as SEL extends across the 
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nation into each school’s curriculum, analysis of the best methods and practices of 

implementing SEL is necessary. Several school-wide SEL programs are available for 

schools to adopt into their curriculum. Promoting Alternative Thinking Strategies 

(PATHS), the Developmental Studies Center’s Child Development Project (CDP), 

Emotional Literacy in the Classroom (ELC), and You Can Do It! Early Childhood 

Education Program (YCDI) are all examples of SEL programs that exist (Elbertson, 

Brackett, & Weissberg, 2010; Ashdown & Bernard, 2011).  

Successful SEL programs create a safe learning environment that fosters SEL and 

provide curriculum that teaches SEL competencies (Elbertson, Brackett, & Weissberg, 

2010; Elias et al., 1997; Humphrey, 2013). SEL programs are most effective when they 

are chosen to match the social emotional needs of the school seeking SEL curriculum 

(Elbertson, Brackett, & Weissberg, 2010; Elias et al., 1997). Humphrey (2013) suggests 

that SEL programs contain SAFE features to yield stronger outcomes. SAFE stands for: 

Sequenced (an order exists for teaching SEL skills and for how SEL will be implemented 

across the school), Active (use active learning to teach SEL), Focused (time is dedicated 

to SEL), and Explicit (specific social and emotional skills are targeted) (Humphrey, 

2013).  

To be successful, SEL programs also need the support of a variety of people; 

success hinges on community involvement. SEL programs thrive when they are 

incorporated school-wide, supported by the community, and provide proper training of 

every individual involved to bolster confidence in implementation and inspire genuine 

support for curriculum (Elbertson, Brackett, & Weissberg, 2010). Administrator support 
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is also crucial to the success of SEL programs (Elbertson, Brackett, & Weissberg, 2010; 

Elias et al., 1997). 

The field of SEL has met a number of challenges and criticisms. One challenge is 

the assessment of SEL (Humphrey, 2013). Currently, there are different methods for 

assessing SEL including interviews, rating scales, and observations (Humphrey, 2013). 

Many assessment methods, however, are not designed for specific SEL outcomes and can 

be unreliable or biased (Humphrey, 2013). There is also concern about the affect of 

measuring students’ SEL and the unintentional damage done to students if they are 

labeled as emotionally unsatisfactory (Hoffman, 2009). 

Internationally, there is challenge in SEL research because the majority of studies 

come from the United States (Humphrey, 2013). Results from SEL in other countries do 

not necessarily take into account international cultural differences (Humphrey, 2013). 

Therefore, there is a risk for assumptions to be made when data are not necessarily 

transferrable to situations outside of the nation where the study was conducted 

(Humphrey, 2013).  

Criticisms of unintentional impacts and messages have sprung up in response to 

the momentum of this movement as well. Cautions of SEL curriculum include the fear 

that SEL endorses a primarily white, middle-classed perspective on acceptable and 

healthy social emotional behavior (Hoffman, 2009). Hoffman (2009) argues that for SEL 

to work, it needs to be taught authentically where the environment supports and promotes 

it through practice, not just through theory. This is where residential environmental 

learning centers can facilitate promotion of authentic and effective SEL experiences and 

dispel these criticisms. 



 12 

Emotion and Environmental Education 

The residential environmental learning center (RELC) provides a limited, but 

lasting learning experience for its participants. RELCs are environmental education 

centers that offer programing to primarily K-12 students for one to five days. According 

to a study conducted by Knapp and Benton (2006), students that attended a RELC were 

able to recall content and emotional events that occurred a year after their RELC 

experience. Because of the action-based methods used at the RELC, pertinent analogies, 

and stimulation of emotions, students were able to relay vivid descriptions of experiences 

and content (Knapp & Benton, 2006). The RELC offers an outdoor classroom with 

different dynamics than the traditional classroom (Hoad, Deed, & Lugg, 2013). Indeed, 

outdoor education, including RELCs, occurs in the context of the environment in which 

students learn, and also in the relationships between people involved in learning (Hoad, 

Deed, & Lugg, 2013). Since learning is occurring in a new location with new individuals 

not necessarily found in the “normal” classroom, it can be considered a more emotionally 

intense experience than traditional school (Hoad, Deed, & Lugg, 2013).  

While RELCs’ primary educational goals focus on environmental education, the 

emotional component of the experience cannot be ignored. In a case study by Reis and 

Roth (2010) of two environmental educators, emotion found its way into the language 

that the educators used to describe their experiences and teaching philosophy. Studies 

have also found that interaction with natural environments promoted emotional wellbeing 

and focus of children (Carrus, Pirchio, Passiatore, Mastandrea, Scopelliti, & Bartoli, 

2012). These findings are not different from the inspiration of Richard Louv’s (2008) call 
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to fight nature-deficit disorder. Indeed, the outdoors can be viewed as restorative places 

that allow individuals to regain proper functioning of their emotions (Carrus et al., 2012).   

 In the Tbilisi Declaration, five environmental education objectives were 

identified: awareness, knowledge, skills, attitudes, and participation (UNESCO, 1978). 

Social emotional learning can help address these objectives, particularly objectives 

aiming for student attitudes and action. According to an Education for Sustainable 

Development (ESD) pedagogy created by Eilam and Trop (2011), emotional learning is 

an important component. Teaching with a focus on emotion can help inspire students to 

apply values to the content they are learning (Eilam & Trop, 2011). Pedagogy of emotion 

inspires value-formation and is thought to enhance students’ desire to take action on 

environmental issues, thus making emotion a critical component of environmental 

education (Eilam & Trop, 2011). Indeed, Berenguer (2007) found that empathy levels in 

students were connected to environmental behaviors and attitudes. 

 

Summary 

SEL is a component of education recognized in Wisconsin and gaining 

recognition in other states as well. RELCs can be ideal contexts to host and support SEL 

and strengthen their connection to schools as a partner in education. RELCs may provide 

an authentic bridge and community connection between SEL lessons learned in 

traditional school and the value SEL has on life outside of the classroom. The promotion 

of emotion through SEL is not meant to distract from the mission of RELCs. SEL can 

help RELCs meet goals of connecting students to the environment and inspiring 

environmental attitudes and behaviors. SEL at RELCs may not only inspire individuals to 
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be stewards of their environment, but inspire students to be stewards of their communities 

and selves as well.   
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   CHAPTER THREE: METHODOLOGY 

Project Structure 

A mixed methodology uncovered the best ways for Wisconsin RELCs to 

incorporate social emotional learning into their programs. First, a literature review 

established an understanding of the developing field of social emotional learning within 

the public education context, and identified potential areas in which RELCs could 

facilitate social emotional learning. It also provided resources to include in the 

recommendations for Wisconsin RELCs as sources to learn more about SEL and SEL 

activities. Literature also contributed to the development of survey and semi-structured 

interview questions.  

A 15-item survey with open and closed responses was distributed electronically to 

RELCs in Wisconsin. This survey provided qualitative and quantitative data of the 

current awareness, interest, and experience of participating Wisconsin RELCs with SEL-

related practices. The survey assessed RELC administrators’ general perceptions of SEL 

in Wisconsin RELCs’ programming. More specific information regarding Wisconsin 

RELC practices, philosophies, and interest in SEL was gathered through semi-structured 

interviews with administrators from select Wisconsin RELCs. The framework for the 

SEL recommendations was created through the themes established through analysis of 

the survey and interview. Results from the interview and survey also provided pertinent 

content, resources, and ideas to include within the recommendations.      
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Data Collection and Analysis 

Data collection was initiated by reading literature that discussed benefits of social 

emotional learning practices in public schools and strategies for successful 

implementation of social emotional learning into school curriculum. The Wisconsin 

Department of Public Instruction website was also explored for information about 

Standards of the Heart. This research facilitated the development of meaningful questions 

to ask RELCs about SEL. It also provided resources for the recommendations.  

 Concurrently, a list of residential environmental centers of Wisconsin was also 

gathered and vetted for alignment to the definition established for residential 

environmental centers in context of this research. The population of this study was 

confined to the state of Wisconsin because Standards of the Heart are a “Characteristic of 

Successful Schools” in Wisconsin (Wisconsin DPI, n.d.). Since SEL is an expectation of 

Wisconsin public schools this study assessed the ability of RELCs to help schools 

address these standards and expectations.  

 

Treatment of Sub-Problems 

Sub-problem 1: Identify the RELCs in the state of Wisconsin that welcome 

school groups for overnight programming. 

To consistently identify the RELCs in Wisconsin, a definition of residential 

environmental learning centers was first determined as: “facilities that provide 

environmental education for participants over the course of one or more days.” RELCs 

selected for inclusion in this research were also those with a primary audience of public 

school groups. Because Standards of the Heart were established through the Wisconsin 
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Department of Instruction, they are an expectation for public schools. RELCs with a 

secular curriculum and mission were assumed in this research to work mostly with public 

schools, and potentially attract a more diverse audience than religiously-affiliated 

RELCs. 

 After establishing these parameters, Dr. Steve Kerlin at UWSP shared a 

comprehensive list of Nature Centers of Wisconsin. This document, in conjunction with 

searches through databases in EE in Wisconsin and Nature Net, resulted in a large pool of 

Wisconsin nature centers. The centers in the list were then held up to the parameters and 

definitions for RELCs established by this study. Through information on their websites, 

the mission statements and curriculum of each center were assessed for meeting the 

criteria of the population of this study.  

After this process, 17 RELCs were identified. The contact information for the 

directors, program directors, assistant directors or related positions for each RELC was 

collected. Individuals in administrative positions were chosen to be the contacts for 

surveys and interviews. Administrators understand the big picture of their RELC 

including its curriculum, staff training, and visiting teacher reactions to programing. This 

perspective was deemed the most helpful in developing reasonable recommendations for 

other RELCs and understanding the big picture of RELCs and SEL.  

Twenty-five administers throughout the 17 RELCs were identified. The most 

individuals contacted from a single RELC were four, and the least was one. On average 

there were 1.47 individuals represented from each RELC. This study welcomed more 

than one participant from each RELC to assess the multiple perspectives of 

administrators on SEL in their programming.  
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Sub-problem 2: Assess the general awareness, interest, and experience 

RELCs have with SEL in their programming.  

A survey was designed to assess the general awareness, interest, and experience 

of RELCs with SEL in their programming. Literature was reviewed to identify how 

public schools assess the level, interest, and success of SEL in their school systems and 

find ways to adapt this to RELCs. Literature was also used to identify the key 

components of SEL that could manifest in the RELC context and experience. CASEL’s 

five SEL competencies were used as a foundation for elements of SEL to look for in 

RELCs (O’Brien & Resnik, 2009). 

The survey was kept to 15 items. See Appendix D for the full list of survey 

questions. Two of these items assessed the interest in a follow up interview. Three items 

in the survey were open response and ten were closed response items. Of the closed 

response items, 8 were Likert-scale items and 2 were yes/no/N/A questions. The survey 

was kept to 15 questions to keep the time involvement low for those taking the survey. 

This was an effort to invite more individuals to take the survey and fit it into their busy 

schedules.  

 Awareness of SEL is assessed through items 2 and 4. These items assessed 

administrators’ past knowledge of SEL and identified what administrators think they do 

already to promote SEL in their programming. Interest in SEL was assessed through 

items 3, 7, 12, 13, 14, and 15. These items assessed interest by directly asking RELC 

administrators’ interest in SEL and by identifying administrators’ perceptions of the 

benefits and challenges associated with SEL. Experiences with SEL were assessed with 

items 5,6, 8, 9, 10, and 11. Items 5 and 6 assessed RELC experience with teambuilding 
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and ropes courses. Items 8, 9, 10, and 11 highlight RELCs’ SEL experiences outside of 

teambuilding specific classes. These items were developed from the key components of 

SEL outlined by CASEL and the Wisconsin DPI. 

 Once the 15 items were selected, versions of the survey were sent to five 

administrators of RELCs in states outside of Wisconsin. These administrators were asked 

for feedback on the flow of the survey, as well as the clarity of the questions. Based on 

their feedback, slight adjustments were made to the wording and order of the questions. 

The survey was created within SurveyMonkey and distributed to the emails of Wisconsin 

RELC administrators. Within the text of the email was the Informed Consent Form (See 

Appendix B). Survey emails were sent 3 times: an initial email, a reminder email, and a 

final email. The survey opened May 1, 2014 and remained open until September 15, 2014 

for a total of 138 days.  

 

Sub-problem 3: Identify RELCs that have experience with SEL to discuss and 

understand the characteristics and implications of successful SEL objectives 

in RELC programming. 

After gaining knowledge of RELCs’ overall awareness, interest, and experiences 

with SEL, the next sub-problem focused on understanding the details and realities of 

RELCs successfully integrating SEL objectives into programming. This sub-problem was 

addressed through semi-structured interviews. Compared to surveys, interviews would 

allow for more discussion and details to be shared, thus providing the depth necessary for 

addressing this sub-problem. The last questions of the survey provided opportunity for 

RELC administrators to opt into an interview to further discuss SEL. Even though it was 
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not required, an informed consent email was sent to those that provided their contact 

information (See Appendix C). 

 Interview questions were developed with the intention of building off of the 

information gathered in the survey. The interview questions were designed to allow the 

participants to share and elaborate on the various elements of their program that highlight 

SEL, address areas to expand SEL opportunities, and identify the struggles for RELCs in 

implementing SEL. Using literature about SEL and feedback from individuals with 

experience in RELC programming, a set of interview questions were established as the 

framework of the semi-structured interviews. The complete list of semi-structured 

interview questions can be found in Appendix E. 

All interviews were conducted over the phone and held between June 2014 and 

December 2014. They were digitally recorded and transcribed after the completion of the 

interview. The interviews were analyzed using grounded theory. The transcriptions were 

coded into propositions, which were then organized into categories of propositions that 

reflected similar ideas. The categories were gathered into themes. These themes were 

used to address sub-problem 4.  

 

Sub-problem 4: Cultivate recommendations for Wisconsin RELCs to 

successfully implement SEL objectives into programming and curriculum.  

The final step of determining how Wisconsin RELCs can successfully implement 

SEL into their programing was to create a set of recommendations for Wisconsin RELCs. 

The recommendations for Wisconsin RELCs were established through a combination of 

multiple methods. First, they were developed through the literature review conducted 
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throughout the course of this project. Literature about the RELC experience in 

combination with best practices in SEL and public school implementation were reviewed 

for inclusion and development of recommendations. Literature was also assessed and 

used as a resource for RELCs seeking more information about SEL or specific SEL 

activities. The results of the survey and themes of the interviews were also used to 

establish the framework of the recommendations and to provide real-world examples of 

SEL for other RELCs.   
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CHAPTER FOUR: RESULTS 

Survey Results 

After the development and approval of the survey, it was distributed to 25 

administrators at Wisconsin RELCs via email. Of the 25 individuals, 13 completed part 

or all of the survey. 11 individuals completed the entire survey, 2 participants answered 

the first 3 questions of the survey before opting out of it. Therefore there was a 52% 

response rate total; 44% response rate for completed surveys. Three emails with the link 

to the survey were sent to the 25 individuals. The survey was open for a total of 138 days. 

The Likert-scale questions were not subjected to statistical data analysis, since no 

correlations were sought after for this study. The survey was used to paint a picture of 

overall and general trends in Wisconsin RELCs, and therefore percentages were used for 

analysis. The three objectives of the survey were to assess the awareness, interest, and 

experiences of Wisconsin RELCs with SEL. The following survey results are divided by 

each objective of this survey. 

 

RELC Awareness of SEL 

Item 2 

Item 2 of the survey: “I had professional knowledge of social emotional learning before 

taking this survey” assessed the overall awareness of RELC administrators of social 

emotional learning. On a Likert-scale formatted question, the results from the survey 

revealed that 4 individuals (30.77%) agreed to having professional knowledge of social 

emotional learning before taking the survey, 4 individuals were neutral (30.77%), 2 

disagreed (15.38%), and 3 strongly disagreed (23.08%). By combining the two more 
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“negative” responses on the Likert-scale, a total of 38.46% had no professional prior 

knowledge of social emotional learning. Alternatively, only 30.77% of participants 

agreed to have professional knowledge of social emotional learning. While these results 

are mixed, more administrators disagreed or strongly disagreed than agreed to having 

prior knowledge of SEL. 

Item 4 

Item 4: “Based on what you know about social emotional learning, what does 

your center do to promote social emotional learning?” also assessed RELC awareness of 

SEL in their programming, by revealing RELCs’ experiences with SEL. This question 

was an open response question and therefore was analyzed qualitatively. Answers were 

arranged into 29 propositions. These propositions were then organized into 5 categories, 

and the categories were organized into 3 themes. The themes and corresponding 

categories are presented below. The propositions are designated by the survey response 

number the proposition was pulled from. A full list of themes, categories, and 

propositions for Item 4 are located in Appendix F. 

Theme 1: Promote social emotional learning by providing a foundation 

through policies, curriculum, and environment. 

 Category 4: Environment-based Opportunities 

Foundational and institutional structures support social emotional learning. According to 

these RELC administrators, SEL is promoted through high and low ropes course 

elements. Ropes course elements are components of a RELC’s learning environment and 

require curriculum and polices to ensure safe facilitation. RELCs also promote social 

emotional learning through the climate and atmosphere of the culture of the RELC. 
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According to the participants in the survey, creating a “positive space for interacting with 

youth of varying backgrounds” (#3) fosters social emotional learning. Guidelines for the 

emotional climate are found throughout the way a RELC establishes its learning 

environment. The way a learning environment is created is through development of 

policies and curriculum that support a safe, positive learning space. Administrators of 

RELCs are aware that these elements contribute toward the social emotional learning of 

their participants. 

 Category 5: Center Policy and Curriculum  

RELCs policies and curriculum are methods for promoting social emotional learning. 

RELC administrators discussed how they use a “student led curriculum” (#11) and “teach 

at the level the student is coming from” (#6) to promote SEL. Focusing on the students 

and considering “General positive youth development concepts” (#10) ensures that 

curriculum matches students’ needs. RELC administrators consider these practices 

supportive of SEL. Creation of policies regarding student behavior management can also 

set the tone and culture for learning. One administrator explained that they have “no 

tolerance policies for any kind of inappropriate behaviors” (#6). Creating a clear set of 

expectations for students and staff to follow can foster student social emotional learning.  

   Theme 2. Promote social emotional learning by providing teambuilding 

activities, discussions, and reflections. 

 Category 1: Promote Skills for Working with Others  

Teaching students to work with others is a way RELCs promote SEL. A vast majority of 

RELC administrators named team-building classes as the way that their center promotes 

social emotional learning. Elements of teambuilding like trust and cooperation were also 
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stated as ways to promote SEL. Skills for working with others do not have to be limited 

to teambuilding classes as they are also promoted at RELCs through “small group and 

partner activities” (#1). According to these results, RELCs are aware of a variety of 

instances in which interpersonal skills are developed in their programming.     

Category 2: Individual-based Reflection and Growth  

Aside from interpersonal skills, intrapersonal skills including reflection and personal 

growth are also found in RELC programming. There were not as many responses that fit 

into this category as in the interpersonal skill category, however there was indication of 

places in RELC programming that students grow personally. Intrapersonal skills are 

enhanced at RELCs through students practicing “making positive choices” (#2) and 

“challenging yourself” (#2). Journaling was connected to intrapersonal skills as method 

of reflection in students.    

Category 3: Staff-facilitated Discussions  

Social emotional learning is also promoted through staff interactions with students. 

Debriefs and discussions were identified multiple times by RELC administrators as 

methods of promoting SEL. Administrators provided specific examples such as “fireside 

chats” (#6), debriefing ropes elements to focus on “characteristics of effective teams” 

(#9), and “debriefing experiences” (#6, #9). Debriefing techniques mentioned in the 

survey also included discussions that apply what students learned or experienced during 

class to other teams in “normal, everyday life” (#9). RELC administrators also identified 

positive verbal and nonverbal communication between staff and participants as a way to 

promote social emotional learning at their center. RELCs can provide experiences and a 
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climate that promotes SEL, but effective and intentional debriefing opportunities also 

further SEL opportunities. 

Theme 3. Several RELCs do not identify anything that promotes SEL in 

their programming. 

 Category 6: Nothing at the Moment  

Some centers do not have anything specific in place to promote social emotional learning, 

but there is interest in learning more. More than one RELC administrator said that at this 

time, their center does nothing to promote social emotional learning. One RELC 

administrator wrote that they were: “interested in learning more and determine if we 

could add this, although we rely on seasonal staff to provide programming” (#5). This 

respondent also “agreed” to the item that assessed interest in enhancing SEL 

opportunities at their center. The other two respondents that wrote that they were 

currently doing nothing were “neutral” about enhancing SEL opportunities at their center. 

  

RELC Interest in SEL 

Five items in the survey assessed the interest level of Wisconsin RELCs in 

incorporating SEL within their programming. Items 1, 3, 7, 12, and 13 assessed RELC 

interest in SEL. Overall, RELCs are interested in learning more about incorporating SEL 

into their programming. Administrators align their programming to state and national 

learning standards, so Standards of the Heart could be of consideration. RELC 

administrators identified challenges to implementing SEL at their centers, but also 

recognized benefits of implementing SEL throughout their programming.  
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Item 1 

Item 1 used Likert-scale to assess: “State and national learning standards impact 

our programming.” One response out of 13 was “neutral” (7.69%) while the remaining 

responses “agreed” or “strongly agreed” (92.31%). More responses were “agreed” 

(69.23%) than “strongly agreed” (23.08%). Therefore, based on the sample within this 

survey, the majority of Wisconsin RELCs consider state and national learning centers 

within their programming. There was no question or opportunity for participants to 

elaborate on which specific standards carry the most weight, or to what extent to 

standards impact programming. Whatever its extent, standards matter to RELCs. Since 

Wisconsin has Standards of the Heart, this may therefore create more of an interest for 

RELCs to consider SEL if they are working to meet standards already.   

Item 3 

Item 3 directly assessed RELC interest in SEL by stating: “Based on what I know 

about social emotional learning, my center would be interested in enhancing the social 

emotional learning opportunities of our participants.” Three Administrators responded as 

“neutral” (23.08%), while a majority (76.93%) of those that took the survey expressed 

positive (“agree” and “strongly agree”) interest in enhancing social emotional learning 

opportunities for their participants. This reveals an overall interest in RELCs for learning 

more about SEL, especially since there were no “disagree” or “strongly disagree” 

responses.  

Item 7 

Item 7 stated: “Teachers bring their students to our center so their students can 

experience personal growth.” This item assessed the purpose participants place in 
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choosing the residential experience. All of the survey responses were positive with 

63.64% “agree” and 36.36% “strongly agree.” This question does not consider other 

reasons for why schools participate in their programming, or put a value on how 

important this reason is in driving schools’ decisions to attend a RELC. However, it does 

confirm that teachers do seek out personal growth for their students while at a RELC. 

Therefore, insight on how to implement SEL opportunities in programming can 

strengthen the connection between RELCs’ programming and teachers’ goals for their 

visit. 

Item 12 

Item 12 was an open-response question that asked: “Based on what you know 

about social emotional learning, what benefits do you see for implementing it at your 

center?” There were 11 responses to this question. The text of these responses were 

coded into 17 propositions, which were then organized into 5 categories, and 3 themes. 

The themes are presented below with elaboration of their categories. A full list of 

categories and propositions is found in Appendix F.  

Theme 1: SEL can help programs improve and better meet elements of their 

missions 

RELC administrators identified SEL as a way to enhance participants’ connections to the 

environment, thereby furthering their missions. They also noted several benefits SEL 

brings to their overall program in the way that they provide education and the outcomes 

for their participants.   
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Category 2: Environmental connections  

RELC administrators acknowledged possibilities of social emotional learning enhancing 

student environmental citizenship. Social emotional learning was also said to help youth 

“connect to the natural world” (#3). Environmental citizenship and connecting to the 

natural world are components of environmental education. RELC administrators 

recognize a potentially positive connection between social emotional learning and the 

environmental education component of the residential environmental learning experience.  

Category 4: Program benefits  

Aside from environmental benefits, RELC administrators responded with ways that SEL 

could benefit their overall program. SEL was said by administrators to create a “more 

holistic learning experience” (#6) and allow students to “think a different way when they 

leave our program” (#2). SEL can benefit a RELC’s program throughout its participants’ 

experiences, and benefit the program’s outcomes. More than one administrator responded 

with how SEL and teambuilding are already present within programming. One 

administrator stated that positive youth development was part of their organization’s 

mission. Even though not all RELCs might boast a youth development mission, there 

were multiple responses that indicated SEL creating an overall benefit across their 

program.  

Theme 2: Students learn more about themselves and working with others. 

Responses to Item 12 discussed the benefits of SEL on individual students by providing 

opportunity for personal growth, and the benefits of improving the way students work 

with one another. These benefits represent CASEL’s SEL Core Competencies of self-

awareness and relationship skills. 
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 Category 1: Helps students work with others 

Relationship skills were acknowledged as a benefit of SEL at RELCs. Similar to other 

responses, some administrators stated that their programs do a good job of promoting 

collaborative skills already. Benefits mentioned in responses included “More accepting of 

differences” (#2), “helping youth positively communicate” (#3) and “Kids respecting 

others’ opinions” (#5). Teamwork is an element present in many RELCs and social 

emotional learning coincides with efforts to help students work together more 

respectfully and effectively.   

Category 3: Enhance student personal growth  

Responses indicated that SEL benefits students’ personal growth during their RELC 

experience. This addresses the SEL Core Competency of self-awareness. Students 

become “more self-aware, self confident” (#2) during a residential experience. SEL can 

also help participants become a more “holistic person” (#6). Responses to this item 

indicate that SEL can help to meet the goal of personal growth. 

Theme 3: Not sure 

 Category 5: Not sure 

While many responses indicated specific benefits of SEL on a variety of aspects of RELC 

programming, 3 responses revealed uncertainty of benefits, and uncertainty in the 

phrasing of the question. From the data, it cannot be determined if rephrasing the 

question would generate different responses and clarity. The responses to this item reveal 

that not every RELC recognizes benefits of SEL on programming, even if the reason why 

is not stated. 
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Item 13 

Item 13 was an open-response question that asked: “Based on what you know 

about social emotional learning, what challenges are there to implementing social 

emotional learning at your center?” Coding the responses to this item yielded 14 

propositions, 5 categories, and 3 themes. The 3 themes are presented below with their 

comprising categories and samples of propositions. A full listing of categories and 

propositions is found in Appendix F. 

Theme 1: Proper implementation of SEL is a challenge. 

RELC administrators identified a number of challenges for properly implementing SEL. 

The amount of time available to train staff and incorporate SEL into programming, 

properly training staff in SEL, and using the best SEL strategies in programming were 

concerns of RELC administrators.  

Category 2: Time  

To properly implement SEL, there needs to be enough time available to revise programs 

and to fit SEL lessons into the teaching day. Responses to this question raised concerns 

about the amount of time available to accommodate SEL into programming. One 

response was “Time is the biggest challenge” (#8). Time is already a limited commodity 

at RELCs, so adding a new initiative would add to the challenge that already exists. The 

time available to train educators was also expressed as a component of the time restraint 

limiting RELCs. 

Category 3: Adequately training staff in SEL  

In addition to limited time available for training staff, the process of training staff in SEL 

was expressed as a challenge. One response stated: “We have a new staff every 4 
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months” (#5). Transience of educators at RELCs creates issue when new staff need to 

learn the whole program, so there may not be time to dedicate to SEL components when 

staff are just learning the “basics”. Transient staff also means that experienced staff may 

not stay at the same RELC for long, which may limit the amount of educators available to 

take on SEL as part of their teaching. One response also mentioned the possibility of 

“large issues” and within those instances “would be nice to have trained staff to handle” 

(#2). In these instances, it would be a benefit to have staff trained in SEL and other social 

emotional issues, but challenging to attain this level of training. 

Category 4: Properly applying SEL concepts is a challenge  

RELC administrators expressed challenge in knowing the best way to apply SEL 

concepts and activities into their programming. SEL is something that should be 

intentional with its own “learner outcomes” and “can’t leave to chance” (#6). A RELC 

administrator identified “state and organizational pressures to meet education standards 

for 4-12th grade” (#11) as an opposing force to SEL implementation. While SEL does 

have Standards of the Heart in Wisconsin, they may not be a priority compared to other 

standards. Another administrator commented that they were concerned with “finding 

strategies to incorporate SEL while still achieving our main goal of nature education” 

(#3). RELC administrators need best practices for incorporating SEL in a way that 

furthers their mission, is intentional, and still addresses state and national standards.     

Theme 2: SEL may not fit the mission or reason for why participants can 

attend RELCs. 

Additional challenges identified by RELC administrators included finding a place for 

SEL within the purpose of RELCs. There was concern about including SEL in 
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organizations’ missions and reason for schools to attend RELCs. Challenges with SEL 

were also connected to budgetary considerations of schools visiting RELCs. 

Category 1: Adequately fitting SEL in with the organization’s mission. 

In Item 12, RELC administrators considered SEL a way to further their missions. 

However, in this item, they also acknowledged that SEL is not necessarily the main goal 

of their programming. One response said “as a component, no challenges” (#1), therefore 

implying that it should not be a challenge to implement SEL as a part of RELC 

programming, however it is not the main goal, “it is not our mission” (#1). SEL was not 

said to be incompatible with the mission of RELCs, but from these responses, it makes it 

unrealistic to expect that SEL will be the mission of RELCs.  

Category 5: Appealing to school groups 

RELCs also need to be concerned with appealing to their audiences. As was expressed in 

an earlier item, the expectation to meet standards through programming is a reality for 

RELCs to recruit and keep schools coming to their center. While SEL is represented 

within Standards of the Heart, these are not “stand-alone” standards in the state of 

Wisconsin. There also may not be widespread knowledge that Standards of the Heart are 

a Characteristic of Successful Schools. Even aside from recruiting schools, “getting 

groups to choose the classes and activities” (#12) could be a challenge if social emotional 

learning is not a priority of a visiting school group.  

Category 6: Budget restraints  

To take up to three days for a field trip is a big commitment for a school group. 

Therefore, the trips that are chosen need to be justified and fit within the school’s budget. 

“Budgetary reasons of school not being able to justify spending money on a trip solely 
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for the team building” (#11) is a challenge for RELCs when considering how much SEL 

to incorporate into their programing.  

Theme 3: Not Sure 

Category 7: Not sure  

Two responses implied uncertainty in the challenges of SEL or possibly in the phrasing 

of the item. These responses could be due to inexperience in SEL, the perspective of the 

respondent, disinterest in crafting a fully written response, or another explanation. There 

is no support for any of these hypotheses. However, it should be recognized that some 

RELCs were not sure of the challenges of implementing SEL. 

 

RELC Experience in SEL 

RELC experience in SEL was assessed through items 5, 6, 8, 9, 10, and 11. RELC 

administrators were able to provide a number of areas in which they already have 

experience with SEL in their programming. All participating RELCs offered 

teambuilding classes to participants, and require some degree of cooperation in their 

programming. RELCs work toward making participants more responsible citizens. 

Through responses to these items, RELC administrators confirmed that many SEL Core 

Competencies and elements of Standards of the Heart are already met through RELC 

programming.    

Item 5 and Item 6 

Item 5 and Item 6 assessed specific offerings at Wisconsin RELCs that could 

provide explicit opportunity for social emotional learning.  These items were closed-

response, but only offered “yes”, “no”, and “n/a” as responses. From Item 5, 100% of 
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responses indicated that one or more teambuilding classes are offered at Wisconsin 

RELCs. Item 6 asked about high ropes classes. The majority of participating Wisconsin 

RELCs (72.73%) did not offer high ropes courses through their programming. Three 

responses (27.27%) indicated that at least one high ropes course is offered. 

Item 8 

According to responses to Item 8, RELCs disagree (36.36% strongly disagree, 

63.64% disagree) that “students do not have to work cooperatively in our classes.” 

Reversing the language, cooperation is required in classes offered by RELCs. There are 

no specifics attached to this item designating what classes do require cooperation, but this 

item reveals that it is a part of RELC programming. Data from this item demonstrate that 

RELCs work to meet The Wisconsin DPI Standards of the Heart objective of: “help 

children become caring, contributing, productive, and responsible members of society” 

(Wisconsin DPI, n.d.). 

Item 9 

Item 9 assessed whether “our program teaches students to understand the 

perspectives of others.” There was more diversity in the responses to this item than in the 

others in the survey. Out of 11 responses, 1 disagreed, 3 were neutral, 5 agreed, and 2 

strongly agreed. Over half the responses agreed or strongly agreed (63.63%) to teaching 

students to understand the perspectives of others. This question represents the CASEL 

SEL Core Competency of social awareness and its visibility in RELC programming 

(O’Brien & Resnik, 2009). This item also touches on The Wisconsin DPI Standards of 

the Heart to help students to be “caring about others” (Wisconsin DPI, n.d.).   
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Item 10 

Item 10: “Our center works with students to enhance responsible decision making 

skills” assessed RELC’s addressing of the CASEL SEL Core Competency: responsible 

decision making. Being a “responsible member of society” is also a component of 

Standards of the Heart (Wisconsin DPI, n.d.). One response was neutral, while the rest 

were on the positive end of the spectrum with 7 “agree” (63.64%) and 3 “strongly agree” 

(27.27%). Together, 90.91% of RELC administrators agree that their centers work to 

enhance student responsible decision making skills. Perhaps this percentage is so high 

because responsible decision-making is a skill important to environmental education as 

well as to social emotional learning.  

Item 11 

Item 11 assessed if “One of the goals of our program is to help students become 

better citizens”. This item refers to The Wisconsin DPI Standards of the Heart definition 

“help children become caring, contributing, productive, and responsible members of 

society” (Wisconsin DPI, n.d.) with taking “members of society” to refer to citizenship. 

In the Wisconsin DPI, an element of the Standards of the Heart is to “encourage youth 

and adults to use their talents to positively address societal issues as a part of democratic 

citizenship” (Wisconsin DPI, n.d.). According to the results from the survey, 100% of 

respondents agreed or strongly agreed that one of their program goals is to help students 

become better citizens. Again, this goal holds weight in developing the stewardship 

component of environmental education and social emotional learning. The data does not 

reflect the degree of value placed on this goal in RELC programming. 
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Interview Results 

4 participants in the survey indicated interest in participating in a follow-up interview 

about social emotional learning. Out of the total number of participants who completed 

the survey, this was a 36% response rate. Out of the total number of individuals 

contacted, this was a 16% response rate. Out of the 4 participants interviewed, 3 RELCs 

were represented. Out of the 17 RELCs identified 18% of Wisconsin RELCs were 

represented in the interviews. The 4 participants held the titles of Outdoor Education 

Director, Program Manager, Director and Executive Director.  All interviews were 

conducted over the phone and lasted between 40 minutes and an hour. The interviews 

occurred between June and December 2014.   

 

Transcriptions and Coding 

The recordings of all interviews were transcribed. They were between 3034 and 5775 

words in length (mean= 4417.25). Through grounded theory qualitative analysis, content 

of the transcripts were divided into 213 propositions. Identification of propositions began 

with identifying the most “rich” interview. Coding occurred question by question. Each 

proposition is labeled by interview (#), question number (Q), and location (P- paragraph, 

L- line) within the text of that question. For example: (#4: Q5, P3, L5-7) specific question 

a proposition originated from did not dictate its category. Propositions were rearranged as 

necessary to create categories of similar propositions. A total of 34 categories were 

organized. The 34 categories were grouped into 6 themes. A complete listing of 

categories and propositions is found in Appendix G.   
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Categories and Themes 

Theme One: During the Residential Environmental Education experience, 

there are opportunities for students to practice and expand their social emotional skills 

intrapersonally and interpersonally. 

Students grow individually in the context of residential environmental education through 

setting personal challenges or goals and discovering their strengths and weaknesses. 

During the residential environmental education experience, students face a variety of 

social emotional challenges, such as working with groups or particular students, facing 

frustrations, facing their own fears, and talking about their emotions with a large group. 

In residential environmental education, students also practice working with others 

through a variety of group activities and challenges and learn the elements of successful 

cooperation. Through practice of their social emotional skills and self-discovery, students 

return home with a deeper understanding of themselves, empowered to face new 

challenges.  

Category 1: Individual Growth 

In the residential environmental education experience, “There’s a lot of individual growth 

that happens” (#2: Q6, P1, L8-9). Individual growth can occur through a number of 

different avenues, but just the experience of being away from home in a new context for 

more than one day can create a catalyst for student growth. Out at a RELC, there’s a 

“personal and social aspect of kids coming out, discovering things about themselves, 

things about group dynamics and social dynamics, and then also discovering things 

strengths, weaknesses, and interests that they have in the environmental side of our 

world” (#1: Q2, P1).  In this new setting, students grow through personal challenges and 
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“…build self-confidence that they can do something that they can do something that they 

previously didn’t think they could do” (#2: Q3, P1; #2: Q3, P1; #1: Q3, P1). Some 

students grow through setting a personal challenge or goal during their experience, and 

others “make a breakthrough when they conquer a fear” (#4. Q6, P1, L3; #2: Q6, P1, L9-

10). Even if RELCs are not intentionally working towards SEL experiences in their 

programming, there is SEL already happening through the innate and unique residential 

experience. This could be a place for RELCs to expand to include SEL. 

Category 2: Student Empowerment 

Along with growing personally during the residential environmental experience, students 

are also empowered through their multi-day experience away from home. Students 

experience independence at RELCs, during which “they’re learning how to make smart 

decisions for themselves” (#2: Q6, P1, L4; #2: Q6, P1, L6-7). During the RELC 

experience, students are given “the opportunity to express and utilize their strengths” (#1: 

Q8, P1, L17). According to one RELC administrator, the mission of their organization 

includes “to enable youth, especially those that need us most, to lead life as resourceful, 

caring, and responsible citizens” (#4: Q2, P1). At a RELC, students get to practice skills 

that they can take home with them so that they “feel empowered after the program is 

complete” (#3: Q11, P1, L1). 

Category 16: Working Together 

During the RELC experience, students have the opportunity to practice their interpersonal 

skills through working together with their peers in various elements of the RELC 

program. Through teambuilding and working together, “they’re learning they’re 

becoming more aware of each other socially” (#2: Q6, P1, L3). For some RELCs, 
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facilitating students in learning to work together is a valued part of the program: “We 

recognize how important it is for kids to be able to get along within their peer group and 

read people and understand people and know how they’re taken and… enormous” (#4: 

Q5, P3, L10-12). Through learning to work together, students learn about trust, sharing 

their viewpoint, “doing things for the good of the group” (#4: Q6, P1, L10; #2: Q6, P1, 

L6), patience, “learn how to interact with their peers and hopefully make responsible 

decisions” (#3: Q11, P1, L2), and that “everybody has a voice, everybody has an opinion, 

it’s not just the loudest people that make the decisions” (#3: Q5, P1, L12-14). Working 

together is a major component of social emotional learning. Through teambuilding and 

other activities that require students to learn to work together, social emotional learning is 

occurring. RELCs can recognize this area for SEL as it exists in their programming. 

Category 18: Emotionally Healthy 

The residential environmental education experience recognizes the importance of 

students’ emotional health, which social emotional learning supports. As one RELC 

administrator put it, “Part of healthy living is not just physical healthy living but 

emotionally healthy” (#1: Q6, P1, L15). Another administrator mentioned, “I do a lot of 

these activities for the kids to help them grow emotionally because they can’t grow 

academically unless they’re emotionally mature or at the same level that they’re trying to 

learn academically” (#4: Q5, P3, L5-7). Acknowledgement of emotional health in is 

evidence of a more holistic approach to education, and one that SEL furthers. Supporting 

the emotional health of participants creates a social emotional foundation for 

programming that RELCs may already be doing. 
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Category 32: Challenges for Students 

The intrapersonal and interpersonal growth students experience on a trip to a RELC can 

sometimes arise through challenges. As one administrator explained, “there are times of 

frustration” (#2: Q6, P1, L11). Students can face frustration and challenge through their 

interactions with their peers. Sometimes issues can arise from how groups are picked 

while they are at a RELC. There are also expectations that students need to work with 

one another. Students may face challenge with “how they’re gonna work with another 

person, and they’re not always” (#2: Q6, P1, L12; #2: Q6, P1, L16). These times of 

struggle, while not fun, can ultimately lead to growth and are social emotional learning. 

Students may also face challenge in discussing their challenges and the more social and 

emotional aspects of their experience. “They are intensely personal” (#1: Q12, P1, L2) 

and can require maturity to discuss. These challenging experiences and discussions are 

social emotional learning opportunities that may already exist in the RELC experience 

and could be built upon more. 

Theme Two: Residential Environmental Learning Centers’ curriculum utilizes 

social emotional learning in teambuilding and low ropes courses, in classes that 

require students to practice outdoor skills like canoeing or archery, and in nature-

based classes in which students must work with others. 

Residential environmental education curriculum at RELCs can be divided into classes 

that teach physical outdoor skills, teambuilding, and nature-based classes that teach 

students ecological concepts in the outdoors. Teambuilding is a class that directly teaches 

social emotional learning, but social emotional learning does not have to be limited to 

teambuilding. Elements of SEL can be found throughout the curriculum and are not just 
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isolated in teambuilding classes. RELCs looking to incorporate SEL into their 

programming, can use their curriculum to enhance social emotional learning 

opportunities.   

Category 3: Ropes Course 

The ropes course is an area of RELC programming that already emphasizes and utilizes 

social emotional learning. Schools often choose to participate in the ropes courses at 

RELCs as part of their experience, seeking out the novelty, the adventure, and the social 

emotional learning opportunities connected to ropes elements. According to a RELC 

administrator, schools choose different activities for students to experience growth, but 

“our ropes course, I would say, is probably our largest” (#4: Q3, P2, L10). Not all RELCs 

have a ropes course. There is also difference between a high ropes course, in which 

students need to be supported with ropes, and a low ropes course, which are elements that 

do not require the assistance of ropes. The curriculum for these classes can be an access 

point for RELCs to include or enhance SEL into their programming. 

Category 4: Teambuilding Classes 

Teambuilding classes are a big opportunity for RELCs to provide SEL experiences for 

their students. In reference to the CASEL Core Competencies of SEL, one administrator 

acknowledged that, “The four last competencies are really met quite a bit in our 

teambuilding lessons” (#2: Q6, P1, L1-2; #3: Q6, P1, L3-4). In fact, some RELCs build 

off of the SEL components of teambuilding to frame a group’s experience: “If they are 

choosing group teambuilding, they should do it at the beginning of their trip rather than 

scattered throughout their trip or just at the end because they have a more positive field 

trip experience if they do teambuilding at the beginning of the trip” (#1: Q4, P2, L8-11). 
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Teambuilding could be a way to help apply SEL to situations outside of the teambuilding 

class, especially for RELCs like this one where: “We don’t spend much time talking 

about the emotional side of the experience except for when it comes to the teambuilding 

aspect of it” (#3: Q9, P1, L5-8). So not only are teambuilding classes a chance for RELCs 

to say that they address social emotional learning, but for some, it is the major platform 

for teaching SEL programmatically.  

Category 7: Outdoor Skills as Teambuilding 

SEL can be addressed in RELC programming through the teaching of various outdoor 

skills. Administrators mentioned classes like “compass course” (#2: Q6, P1, L17), 

“survival strategies” (#2: Q6, P1, L17), archery, canoeing, and “Skill-building classes 

where they see each other and where their strengths are and they also are asked to help 

people in situations where other people may not be as comfortable” (#2: Q5, P1, L4-6) as 

opportunities to enhance SEL. One administrator explained the connection between 

outdoor skill classes and teambuilding: “outdoor skill classes that also really fall into that 

same realm because we are asking them to be put in small teams, so they’re learning how 

to work together cooperatively” (#2: Q4, P1, L4-6; #2: Q4, P1, L7; #2: Q4, P1, L11-12; 

#3: Q4, P1, L2; #1: Q8, P1, L10-11) and this idea was supported by other administrators 

as well.  

Category 9: Using Journals for SEL 

While not necessarily a specific class, a strategy to incorporate SEL throughout a variety 

of classes is with the use of journals. One RELC requires students to fill journals out 

throughout their RELC experience. The RELC’s administrator explains: “The way we 

can currently justify doing our teambuilding programing is the journal questions” (#1: 
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Q15, P2, L1-2). Journals create a way to measure the social emotional learning that is 

occurring with students throughout their RELC experience. “There are journal questions 

for the initiatives and low ropes course and there are also journal questions for the 

climbing tower and also for the high teams” (#1: Q3, P1). Journal questions for these 

elements can enhance the recognition and intentionality of social emotional learning that 

is already happening. Journal questions could be created for other activities as well to 

highlight the social emotional connections to other learning objectives. 

Category 14: Teambuilding Activities 

Teambuilding can be isolated as a specific class or experience, but teambuilding activities 

can also be found throughout RELC curriculum and bring SEL concepts into situations 

outside of teambuilding class. One RELC explained that they have specific activities to 

create learning opportunities out of certain situations. For example:  “We have inclusion 

and diversity activities that we can offer” (#4: Q5, P2, L12), “There’s a couple activities 

about the harsh way that kids talk to each other and how those words hurt” (#4: Q5, P2, 

L3-4; #4: Q5, P2, L6-7), “And there’s one that they do that talks a little bit more about 

the differences in people” (#4: Q5, P2, L8-9). Educators would need to know when to 

facilitate these activities based on the social emotional needs of the group. A trust circle 

is also an activity used to help groups solve problems by talking through them. 

Teambuilding activities do not have to be correlated to specific situations, they can also 

be used as fillers between classes, during downtime, or while waiting for a meal to start, 

and incorporated into other activities where students work together, like scavenger hunts. 

Creating a collection of teambuilding or social emotional learning activities for specific 
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situations and training staff in them can help to enhance the social emotional learning 

occurring at a RELC. 

Category 15: Natural Science Classes with SEL 

Nature-based activities also have SEL components. Administrators mentioned classes 

like “Resource Management Role Play” (#3: Q6, P1, L4-5; #3: Q6, P1, L10-11; #3: Q6, 

P1, L11-12), “Nation to Nation” (#2: Q5, P1, L8-9), and night hikes as classes that 

incorporate SEL. Through “…different learning experiences or different connections that 

students are making in the classes” (#1: Q5, P1, L1-3) SEL can be found in nature-based 

and environmental-based classes. In the example of night hike, an administrator 

explained that: “Night hikes are a great one where students may be in an unfamiliar 

situation but they’re having a very positive experience and they’re sharing that 

experience with each other” (#2: Q5, P1, L10-12). Sharing new experiences can be 

opportunities for social emotional learning to occur and to be recognized. However, it is 

important to acknowledge that an administrator also said, “The other more general 

natural science classes that we have there’s still a lot of teamwork that happens, but it 

may not be at that same level” (#2: Q5, P1, L7-8). Assessment of the activities typically 

done in an RELC’s nature-based classes could help reveal the amount of SEL that occurs, 

and areas to expand these learning opportunities. 

Category 34: Environment and SEL 

SEL can also occur within and connect to environmental-based classes in RELC 

curriculum. As one administrator explained: “Environmental education is all 

about…learning your interaction with the environment and your and all humans’ 

interaction with the environment” (#2: Q10, P1, L2-5). Social emotional learning can 
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work toward the goals of this definition of environmental education.  “Relationship skills 

and then responsible decision making when it comes to the environment and natural 

resources” (#3: Q6, P1, L2-3) are areas where social emotional learning works in tandem 

with environmental education. One administrator highlighted how SEL can enhance 

student stewardship for the environment: “Making an emotional and personal connection 

to the environment around us the natural resources that we have foster ownership and 

stewardship” (#2: Q10, P1, L2-5).  Administrators explained that good environmental 

education shows multiple sides to an issue and involves a “balance between the 

environment, the economy, and the community” (#2: Q2, P1), which also designates a 

place for SEL to assist in these goals. RELCs could incorporate SEL into their 

environmental education components of their curriculum. 

Theme Three: The Residential Environmental Education experience and 

context innately fosters social emotional learning through its unique setting and 

emotional climate. 

RELCs establish an environment that emphasizes respect and a safe learning 

environment. Teachers seek the unique RELC environment as community building for 

their students as students and teachers get to see each other in a new light. A trip to a 

RELC is a chance for students to experience something new, like staying overnight away 

from home. At RELCs, students practice life skills and can process what they learn 

during the day together at night. The already unique context of RELCs makes them an 

ideal place to further the social emotional learning that already happens and is sought 

after by teachers.  
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Category 5: Residential EE as School-wide Community Building 

The residential environmental education experience created by RELCs is an opportunity 

for schools to practice community building. RELC administrators identified community 

building as a reason for teachers to bring their students to a RELC. For schools, 

teambuilding classes and trips to RELCs can be popular in the fall, and for the schools 

that visit RELCs in the spring: “We’ve had more of them pushing their overnight retreats 

for their kids to the fall” (#4: Q3, P1; #1: Q4, P1, L10-13). According to one RELC 

administrator: “I think the fall experience lasts with them longer” (#4: Q3, P1). If this is 

the case, it is no wonder more schools opt for the fall season to make their journey to a 

RELC. No matter the season a school visits, one administrator explained: “I set up a 

group goals sheet…many of them have group communication, group problem solving, 

respect, caring, ranked from a 3 to a 1” (#1: Q4, P1, L16-19). In this scale, social 

emotional and community building skills were ranked high on schools’ goal sheets. 

Incorporating SEL can help meet the community building goals schools have for 

attending RELCs. 

Category 6: Residential Experience 

The residential component of RELCs is an opportunity for SEL. For school groups, an 

overnight experience is a unique opportunity. For some students visiting a RELC, it is 

their “First time away from their family” (#2: Q3, P1). When students stay over night, 

one administrator explained: “There’s an awful lot of life living skills that just being in a 

cabin, living together, sleeping in the same area, having to have a friend go to the 

bathroom with you because you can’t go by yourself, those types of things” (#4: Q7, P1, 

L1-3; #4: Q7, P1, L10-14; #1: Q7, P1, L1-3; #1: Q7, P1, L8). These are opportunities that 
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do not necessarily happen in the traditional classroom. The residential component of a 

RELC experience also allows for more impact through connecting learning experiences 

and concepts across multiple days: “The ones that are staying overnight, I think is a more 

impactful experience for them because they can do some of the teambuilding the night 

before and then pick up right away in the morning” (#4: Q7, P1, L1-3; #4: Q7, P1, L10-

14; #1: Q7, P1, L1-3; #1: Q7, P1, L8).  The residential component is a valued, key part of 

RELCs. As one administrator put it: “It’s always at the core for most residential programs 

because why would you have it as a residential program if it wasn’t?” (#4: Q13/14, P1, 

L1).  

Category 10: Safe Learning Environment 

The environment and emotional climate of RELCs also creates a space for social 

emotional learning. In the RELC environment, students are often in learning groups 

smaller than their class sizes in the classroom: “We’re generally in small field groups of 

12-15” (#2: Q8, P1, L1). At RELCs, “Students feel very safe in the environment” (#2: 

Q8, P1, L5; #3: Q8, P1, L1; #2: Q8, P1, L6). As one administrator explained: “This is an 

environment where emotionally you’re encouraged to be yourself no matter how 

traditional or informal or goofy and weird that may be” (#1: Q8, P1, L12-13; #1: Q8, P1, 

L17;#1: Q8, P1, L29; #1: Q8, P1, L18-20; #1: Q8, P1, L20; #1: Q8, P1, L21-22; #1: Q8, 

P1, L30; #3: Q9, P3, L17-20). This creates an environment safe and stable for 

participants and for educators. When describing their RELC, an administrator said: “It’s 

such a family environment” (#4: Q8, P1, L3; #4: Q8, P1, L5; #4: Q8, P1, L7). RELCs are 

welcoming and inclusive spaces, and this atmosphere supports and allows for social 

emotional learning in participants and staff. 
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Category 12: Informal Processing 

In a residential context, students and teachers learn and live together for multiple days at 

a time. Students share classes and new experiences, but they also share time to play and 

relax. In the residential environmental context, informal processing during down time is 

another avenue for social emotional learning. “You know we can process formally with 

the group, which of course we do after every activity, but there’s something to be said for 

that informal processing that can happen” (#4: Q4, P2, L4; #4: Q4, P2, L7-9). Even 

though educators might not be present to see it, one administrator explained: “The kids 

themselves, even with each other will informally process while they’re still here” (#4: 

Q4, P2, L10-11). Another administrator also saw the potential in down time: “Social 

emotional learning takes place in moments like that indirectly but for us to better utilize 

it” (#1: Q7, P1, L7-8). RELCs promote SEL by allowing informal processing between 

participants. There could potential for utilizing down time or cabin time in ways that 

could support or build off this informal processing. 

Category 17: Respect 

RELCs can create a context for SEL through a set of core values or expectations that a 

RELC holds for student behavior. Creating a community of respect is one way RELCs in 

the interviews discussed establishing a context for social emotional learning. “One of the 

… core values that we communicate to every group that comes through our program is 

caring and also respect” (#1: Q6, P1, L1-2; #1: Q6, P1, L6-8; #1: Q6, P1, L14). More 

than one RELC described facilitating a conversation about respect with students when 

they arrive at their center: “One of the questions we ask during the group orientation… is 

how can you be respectful to yourself, to others, and also to camp? The emotional aspect 
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of it almost always comes up in that discussion” (#1: Q6, P1, L8-11; #2: Q8, P1, L7-10; 

#3: Q8, P1, L1-3). Starting off a RELC experience with a discussion about respect 

establishes guidelines and boundaries for the visiting students, and reveals that social and 

emotional needs are considered and valued. 

Category 26: Resident EE Offers Unique Learning Opportunity 

Residential environmental education offers a unique learning opportunity for its 

participants. While students are immersed in the outdoors and a novel environment for 

more than one day, “They’re making new connections with their friends because they’re 

going through that same experience” (#2: Q3, P1; #2: Q3, P1; #1: Q8, P1, L2-3). The 

experience at a RELC is very different than what happens in the normal classroom 

routine. Sharing the adventure of a RELC experience can create bonds between students 

and an authentic social emotional learning opportunity. According to a RELC 

administrator: “I think there are certain programs that we offer that create relationship 

bonds between students and between peers and also between students and teachers that 

don’t normally happen in traditional classrooms” (#2: Q3, P1; #2: Q3, P1; #3: Q3, P1). In 

a new environment, students can gain a new perspective on themselves, their peers, and 

the natural world.  “Being in the natural world and being in the outdoors is a much better 

environment for students to learn both the textbook kind of things but also to grow 

emotionally and socially” (#2: Q11, P1, L8-10). The RELC context can enhance 

academic learning as well as social emotional learning, which could help schools meet 

goals difficult to meet in the classroom. 
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Theme Four: Training educators properly in SEL is important because 

educators play an important role in facilitating social emotional learning, and face 

challenges to properly facilitate SEL. 

Educators are important for facilitating social emotional learning through choosing 

groups, creating a safe and fun atmosphere, and asking appropriate questions during 

debriefs. Training educators adequately, and creating a healthy work environment for 

them is important to ensure that educators are properly equipped for behavior 

management, asking good questions, and identifying teachable moments for social 

emotional learning. There are challenges in the consistency of educators and relative 

inexperience that they have to identify social emotional learning opportunities.    

Category 24: Staff Work Environment 

Just as the RELC environment and emotional climate is important for participants, the 

work environment for staff can also set the tone for the SEL of staff and of participants. 

At one of the RELCs it was said that: “The staff get along very well” (#4: Q8, P1, L6-7; 

#4: Q8, P2, L1-2). In this way, staff can model a safe and supportive atmosphere: “It’s 

good for the kids to see that positive interaction” (#4: Q8, P2, L4; #4: Q8, P2, L10). The 

way that administrators interact with staff in front of students can also foster a safe 

environment: “I think it’s good for them to see that the boss doesn’t have to be a boss, but 

a boss can be a partner” (#4: Q8, P2, L8; #4: Q8, P2, L12-13). Indeed, other RELC 

administrators explained the support systems they have in place for educators, mostly 

through communication. Administrators keep open communication with their staff, “Try 

to use group process and group discussion to help educate ourselves” (#1: Q9, P1, L18), 

“Every week I’ll have a different kind of objective for the educators” (#2: Q9, P1, L7), 
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and “At the end of the day we debrief with them. Find out how their day went” (#3: Q8, 

P2, L6; #3: Q8, P2, L9-11). As one administrator explained: “The staff is also 

experiencing social emotional learning because they’re going through situations they 

haven’t experienced before” (#1: Q9, P1, L16-17). Acknowledging the social and 

emotional component and needs of staff allows for administrators to create the right kind 

of support for staff to grow and learn. It also sets the tone for the environment that staff 

create for participants.  

Category 8: Debrief Sessions with Students 

Informal processing was mentioned as a way for students to experience social emotional 

learning, but formal processing is another, more direct, method to address students’ social 

emotional learning. As one administrator explained: “The real growth that we see is in 

those group debrief sessions and our instructors are trained to ask leading questions and 

really allow the group to take over the conversation” (#1: Q3, P1; #1: Q3, P1). Educators 

need to know how and when to ask the right questions to students in debrief sessions. At 

one RELC, they “Focus on debrief more than the activities so we take some seriousness 

in that” (#2: Q8, P1, L4-5). While RELCs already emphasize intentional debriefs and 

processing opportunities with students, they also recognize this as an area that could be 

enhanced: “We can be more intentional in our questions and in the way we engage 

students and participants to further their social and emotional learning” (#1: Q7, P1, L9-

10).  

Category 13: Training Educators 

Educators are on the front-line, directly working with participants. To best incorporate 

SEL into programming, educators need to be effectively trained to recognize, handle, and 
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support social emotional learning in their students. Administrators already include social 

emotional learning components into their staff training through training staff in 

teambuilding initiatives, journal time, and “Train them to look for those moments where 

students are uncomfortable, or maybe somebody’s voice isn’t heard” (#2: Q6, P2, L2-3). 

“Scenarios” (#2: Q9, P1, L8) and using past educator experience to fuel discussion: 

“They can pick apart situations and ask questions and share how they would handle it and 

that…discussion has really been what they like the most” (#4: Q9, P2, L10-13) were 

identified as effective social emotional learning training techniques. Staff can also be 

given information and tools for working with different types of groups: “In the outdoor 

ed staff training we have a two-hour session called: ‘working with groups’ where we go 

through… label the different groups that we serve throughout the OE year… and talk 

about group dynamics” (#1: Q9, P1, L1-5; #1: Q9, P1, L8-9). Classroom management 

techniques were also discussed as a way to train staff for social emotional learning. While 

there are already methods of addressing social emotional learning in staff training, 

administrators also acknowledged areas where SEL training could expand. “There’s more 

need I think for social emotional training as a part of staff training then there has in the 

past as well” (#3: Q9, P3, L5). Dealing with homesickness, bullying, and “How to train, 

how to better equip our staff to be intentional with their questioning” (#1: Q15, P1, L1-2; 

#2: Q15, P2, L3) were areas in which administrators wanted to see more staff training. 

However, there are also challenges to training staff that need to be recognized: “You just 

can’t have that many people available to train educators that way” (#2: Q12, P1, L12).   
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Category 20: Facilitation 

Opportunities for social emotional learning can be found in the way that educators 

facilitate activities and classes with students. “Educators…they try to make it a very 

positive and fun experience for the students” (#2: Q8, P1, L2-3; #2: Q8, P1, L3; #3: Q8, 

P1, L6-7). Educators can facilitate a safe atmosphere for students to support SEL. 

Administrators “Encourage staff to encourage the students to rely on each other to get 

answers and learn from each other” (#1: Q5, P1, L6-7; #1: Q5, P9-11). Educators also 

facilitate SEL through their team management, and deciding which students should be in 

groups together. Opportunities for SEL can exist in programming and through educators 

these opportunities can be harnessed: “The way we point it out in our facilitation” (#1: 

Q6, P1, L18; #1: Q6, P1, L19; #1: Q6, P1, L17-18).  

Category 21: Challenges with Educators 

Administrators acknowledged the potential of staff to facilitate SEL in their 

programming, but also recognize the challenges that exist for staff to accomplish this 

task. “Many of them have no experience in teaching” (#3: Q7, P1, L4; #3: Q7, P1, L6-9; 

#3: Q7, P1, L1) and therefore: “It can also be challenging for educators to have that 

ability to maybe take advantage of those opportunities for social emotional learning” (#2: 

Q12, P1, L4; #2: Q12, P1, L6). Educators may not be aware of social emotional learning 

opportunities. The transience of educators can also challenge the consistency of 

addressing these opportunities and other elements of RELC programming. The 

effectiveness of educators facilitating social emotional learning “Depends on the ability 

of the instructor to ask effective questions in the debriefs” (#1: Q4, P2, L1-2; #3: Q4, P1, 
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L5-9). These challenges need to be considered to properly equip educators for social 

emotional learning. 

Theme Five: There are a variety of challenges, and opinions with implementing 

SEL into programs of RELCS, but RELCs are looking for help on how to implement 

SEL properly. 

There are a variety of challenges in implementing SEL into the programs of residential 

environmental learning centers including time, money, and measurability. There are also 

differing opinions on the role of SEL within an environmental education program. In 

spite of these challenges, RELCs are interested in SEL and seeking resources and 

recommendations to improve their understanding and implementation of SEL.     

Category 19: Measuring SEL 

One challenge to implementing social emotional learning into RELC programming is 

measuring social emotional learning. “Things that aren’t measureable are hard to justify, 

but that doesn’t mean that they are less important” (#1: Q11, P2, L4). SEL is recognized 

to be important: “I definitely think the social learning is huge because it is something that 

we can see” (#2: Q10, P1, L1; #2: Q10, P1, L5). But while is something that can be seen 

and felt, making that tangible and measurable is another challenge: “Taking the feeling of 

knowing how wonderful it is and putting into words” (#4: Q12, P1, L1). Social emotional 

learning is challenging to measure for RELCs. An administrator explained: “I would like 

to find a more formal, recognizable and if possible, measurable way to gauge that in 

students” (#1: Q6, P1, L12-13). If a SEL could be measurable, it may help RELCs better 

incorporate it into programming and justify it to incoming schools.   
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Category 23: Creating SEL Objectives 

The creation of SEL objectives are a challenge for RELCs, but they could also be a 

solution for RELCs to overcome other challenges of incorporating SEL into 

programming. One administrator explained the benefits of SEL objectives: “Creating 

more outcomes, maybe outcomes or objectives, clear ways to look for it would enhance 

any of the lessons that we do” (#2: Q15, P2, L6). It was also suggested that instead of 

creating objectives as learner outcomes, SEL objectives could be written for the educator: 

“Write objectives just so that, for themselves as an educator, like what they would hope 

they would gain from teaching a program” (#2: Q7, P1, L8-9; #2: Q7, P1, L9-10; #2: Q7, 

P1, L16-17). SEL objectives could also answer this administrator’s concern: “You’re 

gonna have specific centers that may want to add Social Emotional Learning and be able 

to, but I’d like to think big picture: how can we do this consistently across the state?” (#3: 

Q13/14, P2, L24-26).  

Category 27: Financial Constraints 

Financial constraints are another challenge for incorporating SEL into programming. One 

administrator explained: “There’s financial strains” (#2: Q12, P1, L10). Another 

administrator also expressed this challenge: “The interest is how do we justify it to 

schools and businesses and organizations that are spending thousands of dollars to come 

out to our program” (#1: Q13/14, P1, L5-6). For RELCs to keep schools visiting and 

supporting their center financially, they need to offer programming that teachers are 

interested in attending and gain permission to attend. Justifying a reason for schools to 

keep attending could be a challenge for social emotional learning.  
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Category 28: Recommendations for SEL 

While challenges exist for implementing SEL, RELCs are still looking for 

recommendations on how to overcome these challenges and incorporate SEL: “I think the 

recommendation of what we should be doing is awesome” (#4: Q15, P1, L1; #4: Q15, P1, 

L4-5; #2: Q15, P2, L2). RELCs are looking for guidance with SEL. One administrator 

suggested: “I think what would be good to see are what are Best Practices for Social 

Emotional Learning training” (#3: Q9, P2, L1-2). Another administrator suggested: 

“Point out any DPI recommendations or DPI standards” (#2: Q13/14, P2, L6), which 

would help align any SEL practices that RELCs adopt to state standards. 

Category 29: Resources for Implementing SEL 

Along with recommendations, RELC administrators expressed interest in resources to 

help implement SEL correctly. An administrator suggested that a resource for 

implementation include “Clear definitions of what they are” (#2: Q15, P2, L1). Another 

administrator requested: “Resources, and books, and curriculum” (#4: Q15, P1, L5-6) to 

help implement SEL into programming. These suggestions can be considered to 

overcome other challenges that administrators identified for implementing SEL into their 

programming. 

Category 30: Role of SEL 

A challenge for implementing SEL into programming is determining what role SEL 

should play in RELC programs. According to one administrator that feels there is a place 

for SEL: “It has a role within certain programs, but not overall” (#3: Q10, P1, L2). 

Another administrator expressed: “It’s definitely a challenge for environmental 

education, on the emotional side” (#2: Q10, P1, L10). When determining a role for SEL, 
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RELC administrators might want to consider the following questions: “Does it meet my 

mission?” (213- #3: Q15, P1, L15), “How is it going to make my program better?” (#3, 

Q15, P1, L3), and “How will it benefit kids and families?” (#3: Q15, P1, L5-6). The 

answer to these questions could help each individual RELC determine the role for SEL 

within their particular program and mission. 

Category 31: Interest in SEL 

When considering the role of SEL within RELCs, the importance and interest of SEL to 

RELCs must be considered. According to one RELC administrator, when it comes to 

SEL, “I think it’s pivotal” (#4: Q10, P1, L1; #4: Q10, P1, L9; #4: Q11, P1, L9). Another 

administrator said that, “I’m very interested in it” (#2: Q13/14, P1, L3). Looking to 

RELCs as a whole, an administrator commented: “I think there is an interest, especially 

in the day camp and residential camp field as well as the environmental education field in 

leadership development but also in followership” (#1: Q13/14, P1, L1-3). These 

statements provide support to enhancing SEL’s place within a RELCs’ curriculum and 

experience. Support not only comes from RELC administrators, but from teachers as 

well. As one administrator said, “It’s really rewarding to see teachers say the same 

thing…to hear the teachers say, to notice it, and to request it, and fight for that money to 

stay in the budget is really rewarding” (#4: Q4, P2, L15-18). From these responses, SEL 

is a feature of RELC curriculum and experience that is supported already teachers and 

RELCs.   

Category 33: Time Constraints 

Time is a constraining factor for implementing or enhancing social emotional learning 

opportunities in RELCs’ programming. One administrator said: “Timing would be the 
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biggest thing” (#3: Q12, P1, L3). RELCs need to look at the time they have available in 

various areas of their program and schedules to properly implement SEL. 

Theme Six: Social emotional learning has long-lasting positive impacts on 

students and on teachers’ classrooms when they return from their residential 

environmental experience. These benefits can also enhance marketing opportunities 

for RELCs. 

The benefits and positive impacts of social emotional learning at RELCs last beyond the 

length of a participant’s residential experience. Back in the classroom, students’ attitudes 

can alter from a stay at a RELC and teachers can build off activities and techniques used 

during the RELC visit. The social impact of attending a RELC can apply to their lives 

and stay with participants longer than content that they learned on their trip. These 

benefits were identified by RELC administrators as potential marketing tools. 

Category 11: Back in the Classroom 

The social emotional experiences that students have during their trip to an RELC 

continue when they return back to the classroom. According to one administrator, the 

RELC experience “Change their attitude back in the classroom” (#3: Q3, P1). Sometimes 

teachers will continue a practice they learned during their trip with their students to a 

RELC creating a long-lasting impact: “Then our teachers they’ll actually come back and 

they’ll do that in their classrooms when things get to be an issue” (#4: Q5, P1, L15-16). 

SEL can apply to contexts outside of a students’ field trip: “The extreme benefit of 

recognizing social emotional learning is that after kids leave school… they go into a 

home or relationships with friends where they are wrestling and dealing with all the 
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things from their world” (#1: Q11, P1, L5-8). Through the use of pre- and post-activities, 

this long-lasting impact can intentionally be fostered. 

Category 22: Lasting Social Impacts of Residential EE 

The residential environmental experience creates a long-lasting social emotional effect on 

students and is applicable long after their experience has ended. “The social impact of the 

residential EE program, so perhaps the social impact of EE program stays with the kid 

and the knowledge of what they’ve learned is gone within a month or two after they 

leave” (#3: Q7, P4, L12-15). Not only is the social emotional component of the RELC 

experience memorable, it is useful. One administrator said: “Social emotional learning is 

something that’s going to help them every hour of every day of their lives” (#4: Q10, P1, 

L8). Another administrator built off this idea by explaining the diversity of situations 

where social emotional learning can be applied: “For students to recognize, to have a 

heightened awareness of their emotional level, of other people’s emotional levels, is to 

our benefit for better teams, better families, better relationships and better community 

experience in all the different aspects of our society” (#1: Q11, P1, L11-14). When 

implementing social emotional learning, RELCs can consider that they are supplying 

students with skills and memories to use throughout their lives. 

Category 25: Marketing 

The lasting benefits of social emotional learning are a tool for RELCs to market their 

programs to schools. One administrator said: “Our funders like to see it” (#4: Q11, P1, 

L1; #4: Q12, P1, L6-7; #4: Q13/14, P1, L6). Other administrators also provided support 

for SEL as a marketing tool: “I think that the emotional and social benefits that happen 

during environmental education are a great marketing tool for environmental education” 
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(#2: Q11, P1, L1-3). The use of SEL to further marketing and gain schools is also a way 

to inspire interest in RELCs to implement or enhance SEL in their programming.  
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CHAPTER FIVE: CONCLUSIONS AND 

RECOMMENDATIONS 

Conclusions 

Residential Environmental Learning Centers (RELCs) of Wisconsin are already 

partners in education with the public schools of Wisconsin. RELCs align their programs 

to state and national standards so Wisconsin’s Standards of the Heart, or CASEL’s SEL 

Core Competencies are another set of standards that RELCs can meet. Incorporating 

more social emotional learning opportunities into programming could be a tool to 

strengthen the partnership between schools and RELCs and improve RELC 

programming. 

RELCs demonstrate an ideal environment for social emotional learning. They are safe 

spaces for students to try new experiences, learn new ideas, and discover more about 

themselves and their peers in a unique context. The RELC learning environment is built 

on the foundation of respect, and educators work toward creating a fun and collaborative 

environment for students. RELCs provide an environment completely different than the 

traditional classroom. Teachers seek out this opportunity for their students to bond, learn, 

and personally grow. A safe and supportive learning environment is a key component of 

social emotional learning (Osterman, 2000 as cited in Elbertson, et al., 2010). RELCs 

demonstrate that they already create safe spaces for learning to occur, and therefore they 

already have the environment for effective SEL. 

The second key component in successful SEL is an integrated curriculum that directly 

and indirectly teaches students social emotional learning skills (Elias et al., 1997). In their 

curriculum, RELCs already provide social emotional learning and opportunities that can 
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be further expanded. RELC programming requires students to work cooperatively and 

aims to enhance students’ responsible decision making skills. RELC programming also 

works to help students become better citizens. Wisconsin RELCs offer teambuilding 

classes and many offer low or high ropes course classes as methods of teaching 

intrapersonal and interpersonal skills. Outdoor skills classes like canoeing, archery, and 

compass skills also support social emotional learning through the cooperation they 

require and level of personal challenge they create. According to RELC administrators, 

even science or nature-based classes require teamwork. The foundation of environmental 

education is supported through social emotional learning as students connect to the 

environment, care for it, and make responsible decisions.  

Formal and informal processing through the entire RELC experience supports 

students’ social emotional learning. Formal processing through facilitated debriefing 

sessions and the use of journals as reflection tools provide students with guided reflection 

on their social emotional learning. Informal processing during downtime allows students 

to process their experiences and feelings with one another. 

There are places in RELC curriculum where social emotional learning is already 

occurring. RELCs can further these SEL opportunities by recognizing SEL situations and 

opportunities. RELCs can maximize SEL opportunities through facilitation of activities 

or debrief questions to acknowledge and enhance the social emotional learning.  

RELC administrators identified several challenges with implementing SEL. Time, 

budget, training, knowledge, rotating staff, measuring SEL, and meeting the needs of 

teachers are all hurdles for RELCs to overcome in implementing SEL. Despite the 

challenges, overall RELC administrators expressed interest in incorporating SEL into 
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their programming. They recognize benefits that SEL brings to their program and to their 

students. Through SEL, students work more cooperatively, can become better 

environmental stewards, and more fully connect to the natural world. RELC 

programming can be strengthened through enhancing SEL opportunities. The SEL aspect 

of RELC could also be used for marketing to schools. 

To best incorporate SEL into programming, RELCs can train their staff more 

intentionally to recognize opportunities to facilitate and support social emotional 

learning. SEL objectives can be written to foster awareness in education staff and 

increase intentionality in programming. Journals can be used for students to reflect and to 

measure SEL. RELCs can build off SEL experiences that they already provide for 

students through their emotionally safe climates, the emotional context of a residential 

experience, and activities that require students to work together or create a personal 

challenge for individuals. There are resources available in the “Resources and 

References” section of the Recommendations for RELCs to learn more about SEL, 

Standards of the Heart, and various activities that they could include into programming. 

See Appendix H for the complete recommendations. 

 

Recommendations 

After compiling and analyzing data from Wisconsin RELCs on social emotional 

learning awareness, interest, experience and practices, a set of recommendations were 

developed for Wisconsin RELCs. The recommendations applied the themes established 

through interviews with RELC administrators, as well as the results from the survey. The 

survey results also provided an overall portrait of RELC awareness, interest, and 
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experience in SEL and helped to establish the background knowledge and starting point 

for SEL in RELC programming. Since there was not unanimous knowledge of SEL 

across RELCs, space in the recommendations was dedicated to explaining SEL and how 

it relates to the state of Wisconsin and RELCs. 

 The recommendations explain social emotional learning in the context of 

CASEL’s SEL Core Competencies and the Wisconsin DPI’s Standards of the Heart. The 

recommendations also connect SEL to the RELC context by highlighting the safe and 

unique environment of RELCs. The environment that RELCs foster makes them ideal for 

social emotional learning. After establishing a background of what social emotional 

learning is and why it should be done at RELCs, methods of SEL implementation are 

suggested from SEL literature and interview results. Components of effective SEL 

implementation are described using examples from RELC administrators and SEL 

resources.  

Recommendations are given for fostering the SEL environment, which discusses 

ways in which RELCs already provide a supportive environment for SEL and how they 

can enhance these features using conditions for creating a sense of community (Frank, 

2013). SEL opportunities in curriculum are also addressed by highlighting how RELC 

curriculum meets CASEL’s SEL Core Competencies. For the recommendations, the SEL 

Core Competencies are combined into larger categories of Intrapersonal, Interpersonal, 

and Responsible Decision Making. Examples of RELC curriculum and activities from 

RELC administrators are organized into each of these categories. The recommendations 

highlight SEL opportunities in teambuilding classes, outdoor skill classes, and nature-

based classes.  
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Training educators in SEL was a challenge expressed by RELC administrators in the 

survey and interviews. The recommendations contain a section on training educators for 

SEL. Examples of SEL topics from RELC administrators are listed along with training 

methods suggested by administrators. The role of administrators in training educators and 

facilitating SEL in the work environment is also considered in these recommendations. 

Measuring SEL was also addressed in the recommendations. Justification of SEL was 

a concern for administrators, so recommendations on setting SEL objectives and 

assessment methods were provided. Recommendations on assessing the implementation 

of SEL were also provided for RELCs to evaluate their progress. Resources were also 

provided for RELC administrators to learn more about SEL, SEL activities and 

curriculum, and the process of implementing SEL into programming. The 

recommendations are a starting point for RELCs interested in learning more about SEL, 

investigating what they do already, and gathering ideas on how to further their SEL 

opportunities for participants.     

 

Applications and Extensions 

The recommendations crafted from this research are intended to educate RELCs 

about social emotional learning in Wisconsin, highlight key areas of social emotional 

learning in residential environmental education, and provide ideas on how to better 

incorporate the ideas of social emotional learning into their programming. RELCs can 

apply these recommendations to a variety of degrees. At one level, the recommendations 

can increase RELC administrator awareness of SEL. On the next level, the 

recommendations can inspire conversation between RELC staff about social emotional 
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learning at their center. On a higher level, these recommendations can help administrators 

determine what the role of SEL should be in their programming and provide them with a 

starting point if they would like to enhance the amount of SEL that their center supports. 

The recommendations were built around the experiences that RELCs already have with 

SEL and used literature to support and enhance administrator ideas.  

 

Opportunities for Further Research 

This study focused on the state of SEL in Wisconsin RELCs, and the 

recommendations created were based on the results of the study and Standards of the 

Heart (which are specific to the state of Wisconsin). Social emotional learning is a 

national movement; so further research could be conducted to investigate what social 

emotional learning opportunities occur at RELCs nation-wide. A set of nation-wide 

recommendations could also be developed through research not limited to the state of 

Wisconsin. 

This study did not encompass the state of SEL in public schools of Wisconsin. Even 

though Wisconsin has Standards of the Heart as a Characteristic of Successful Schools, a 

study focused on public teachers’ perceptions and efforts to promote social emotional 

learning in their classrooms could reveal a more complete picture of social emotional 

learning within the state of Wisconsin. This research could also be use to enhance the 

recommendations given to Wisconsin RELCs about SEL to correlate more closely to the 

needs of classroom teachers. The results of this type of study could help RELCs tailor 

their marketing efforts more accurately to the current state of public education in 

Wisconsin. 
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Religiously affiliated RELCs were not included in this study. A study of religious 

organizations’ awareness, interest, and experience with SEL could provide comparison to 

the results gathered with secular RELCs. The methods used by religious RELCs could 

also be compared to those used by secular RELCs to see if there are any differences or 

ideas that can translate to secular programming. 

If the RELCs of Wisconsin do consider and put effort toward implementing SEL into 

their programming, a follow-up study to compare the awareness, interests, and 

experiences that RELCs have with SEL could reveal the usefulness of the 

recommendations and the accuracy of the description of SEL as a movement in 

education. A follow-up study may also yield another set of recommendations for RELC 

administrators to consider.     
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Proposal Abstract 

Write a brief description of the purpose of the proposed research project. (100-200 words) 

Social emotional learning (SEL) is a movement in the United States' public education system that 

focuses on teaching students intrapersonal and interpersonal skills. This project is focused on 

uncovering the nature of the relationship between Wisconsin environmental education, specifically 

residential environmental learning centers (RELCs), and social emotional learning (SEL). Research 

will investigate how social emotional learning currently occurs in Wisconsin residential environmental 

learning centers and how to utilize the RELC environment to engage SEL. The research question of 

this study is: How can residential environmental learning centers in Wisconsin best incorporate social 

emotional learning into their programming? Research will consist of an anonymous 12-item electronic 

survey to help guide the creation of recommendations for RELCs to best incorporate SEL into their 

programming. Based on results from the survey, there may also be opportunity to conduct phone 

interviews with RELCs interested in sharing their experiences with SEL. With guidance from the 

results of the survey and interviews, a literature review will be used to develop the SEL 

recommendations for RELCs. Ideally, SEL will enhance student learning and the heighten connection 

between RELC curriculum and Wisconsin state standards. 
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Please complete the following questions for all research. 

1. Describe the characteristics of the subjects, including gender, age ranges, ethnic background, health/treatment status 
and approximate number. 

The subjects of this study will be directors and educators of Wisconsin's residential environmental learning centers. 
These are professionals of all genders and ethnic backgrounds that have college degrees and are working professionals. 
There will be approximately 25 individuals contacted for this research. There will be opportunity for individuals from this 
sample to participate in a follow-up phone interview if interest is expressed by the participant. 

2. Indicate how and where your subjects will be obtained. Describe the method you will use to contact subjects. 

The subjects were obtained through searches for Wisconsin environmental education programs that provide overnight 
experiences for public school groups. Searches were performed through search engines from EE in Wisconsin 
(http://eeinwisconsin.org/net/content/search.aspx?s=0.0.16.2209&btid=3&1oad=O&tid=38021&basic=1) and NatureNet 
(http://www.naturenet.com/scripts/search2.asp). Subjects were also obtained through collaboration with Steve Kerlin of 
UWSP and his inventory of nature centers in Wisconsin. All subjects were chosen based on if they met the criteria of 
offering overnight environmental education programing for public schools. 

Subjects will be contacted via email to complete a survey about social emotional learning and their environmental 
education program. If there is no response to the survey, subjects may be contacted via phone. The email addresses and 
phone numbers will be accessed from the residential environmental learning centers' websites. 

Subjects interested in participating in a follow-up interview will be contacted by email and phone. 

3. What are you going to ask your subjects to do (be explicit) and where will your interaction with the subjects take 
place? 

Subjects will be asked to complete a 13 item electronic survey about social emotional learning and their residential 
environmental learning center's programming. Subjects will have the option of taking the survey wherever and whenever 
they have access to the internet. If a participant expresses interest in the survey of participating in a follow-up interview, 
this interview will be held over the phone. In this interview, participants will answer about ten questions regarding their 
experiences with social emotional learning in their programming. 

4. Will deception be used in gathering data? Yes -- No-X-
lf yes, describe and justify. 

5. Are there any risks to subjects? Yes __ No x__ 
If yes, describe the risks (consider physical, psychological, social, economic, and legal risks) and include this 
description on the informed consent form. 

6. What safeguards will be provided for subjects in case of harm or distress? (Examples of safeguards include having 
a counselor/therapist on call, an emergency plan in place for seeking medical assistance, assuring editorial rights to data 
prior to publication or release where appropriate.) 

Subjects will be assured that they will remain confidential when the results of th~ research are shared. Results of the 
survey are intended to be shared in general terms to help guide the development of recommendations, not to call 
attention to specific residential environmental learning centers. The subjects will be informed of the intent and purpose of 
the survey. My contact information will be provided so if the subjects have any questions or concerns, they will be 
welcome to contact me to discuss it. 

The interviewees will also be kept confidential and any information that may identify a specific residential environmental 
education center will be withheld and destroyed when the data is destroyed. The purpose of the information from the 
interview is to identify what social emotional learning looks like at a residential environmental learning center. The more 
detailed information gathered from the interview will facilitate the development of recommendations. 

7. What are the benefits of participation/involvement in this research to subjects? (Examples include obtaining 
knowledge of discipline, experiencing research in a discipline, obtaining course credit, getting paid, or contributing to 
general welfare/knowledge.) Be sure to include this description on the informed consent form . 



 75 

 

By participating in this research, subjects are providing a baseline of the familiarity, interest, and experience residential 

environmental learning centers have with social emotional learning. Based on these results, I will be able to craft 

recommendations for how residential environmental learning centers can best incorporate social emotional learning into 

their programming. Social emotional learning is a current movement in education to emphasize character development 

and holistic education practices in schools. Wisconsin has social emotional learning standards called the Standards of 

the Heart. Through participation in this project, subjects can discover ways they are already meeting these standards, 

and facilitate the development of ways they could teach social emotional learning. Through these recommendations, 

residential environmental learning centers are learning about current events in the public schools, receiving ways to meet 

more classroom standards through their programming , and enhance the experience of their participants. 

8. Will this research involve conducting surveys or interviews? Yes_.,.___ N-

lf yes, please attach copies of all instruments or include a list of interview questions. 

9. If electronic equipment is used with subjects , it is the investigator's responsibility to determine that it is safe, either by 

virtue of his or her own experience or through consultation with qualified technical personnel. The investigator is 

further responsible for carrying out continuing safety checks, as appropriate, during the course of the research. If 

electronic equipment is used, have appropriate measures been taken to ensure safety? Yes No 

-----:J.-

10. During this research, what precautions will be taken to protect the identify of subjects and the confidentiality of the 

data? 

Data will be used as a whole to guide the development of literature review-based recommendations. There is no need for 

a specific individual's responses to be pulled out in isolation, potentially giving away the identity of the subject. The report 

will define that the subjects were Wisconsin residential environmental learning centers , but will not reveal specifics of any 

one center. The focus of the research is also ultimately to create recommendations. Even if a subject chooses to 

participate in the interview, they will remain anonymous. Specifics that could reveal their identity will not be shared. The 

answers provided through the interview will be used to provide more depth of information for creating recommendations. 

11 . Where will the data be kept throughout the course of the study? What provisions will be taken to keep it confidential 

or safe? 

Data will be kept electronically on a private hard drive on a computer that is locked by a password. All subjects will be 

recorded as anonymous. 

12. Describe the intended use of the data by yourself and others. 

The purpose of the data is to facilitate the creation of a list of recommendations for residential environmental learning 

centers to incorporate social emotional learning into their programing. The data will help guide the development of 

recommendations to best meet the needs of residential environmental learning centers. 

13. Will the results of the study be published or presented in a public or professional setting? 

Yes ---A- NO---

lf yes, what precautions will be taken to protect the identity of your participants? State whether or not 

subjects will be identifiable directly or through identifying information linked to the subjects. 

Subjects will not be identifiable directly or through identifying information linked to the subjects. All subjects will be 

anonymous and any information that could reveal the identity of the subjects will not be shared or published. The data will 

be presented as a whole and the focus will be on the development of recommendations. 

14. State how and where you will store the data upon completion of your study as well as who will have access to it? 

What will be done with audio/video data upon completion of the study? 

After data is recorded anonymously on a password-secured computer, the survey response sheets will be destroyed. If 

interviews are recorded, the recordings will be deleted after they are transcribed and coded. The interviews will be 

transcribed and coded as an anonymous participant. The data that is used for this project will be maintained in the write

up of this project. Outside of the write-up of this project, which will be available for the public through the UWSP Library, 

the data will be destroyed. 

A completed protocol must include a copy of the Informed Consent Form or a statement as why individual consent forms will not be used. 
Revised form: April 2012 
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Appendix B 
Informed Consent Form for Survey 

Informed Consent to Participate in Human Subject Research 
 
My name is Lindsay Cutting, and I am conducting research to develop a set of 
recommendations for Wisconsin residential environmental learning centers, like yours, to 
successfully integrate social emotional learning into their programming. As a Graduate 
Fellow at the University of Wisconsin-Stevens Point, I found that Wisconsin and other 
states have created state learning standards for social emotional learning. Social 
emotional learning (SEL) is a movement in the United States’ public education system 
that focuses on teaching students intrapersonal and interpersonal skills. The goal of social 
emotional learning is to provide students with the tools to understand themselves and 
others to ultimately achieve personal success and well-being throughout their lives. 
 
I would like to invite you to complete an anonymous 15-question survey that should take 
no more than 20 minutes. This survey is designed to determine the awareness, interest, 
and experience of residential environmental learning centers with social emotional 
learning. While this information could be gathered through interviews, this survey will be 
a quicker and easier method for collecting information. However the survey provides an 
opportunity for you to express interest in a follow-up interview about SEL. I will not 
reveal the identities of those who participate in the follow-up interview nor will I publish 
any data that could identify you. If you express interest in participating in an interview, I 
will contact you again regarding it.  
The purpose of this survey is to see what social emotional learning opportunities occur at 
the residential environmental learning centers of Wisconsin. The information obtained by 
this survey will contribute to the development of a set of recommendations for successful 
integration of SEL into programming at these centers. These recommendations will be 
shared with residential environmental learning centers across Wisconsin and ultimately 
benefit your center’s programming. Incorporation of SEL into residential environmental 
education programming would potentially enhance student learning and strengthen 
correlations to the Wisconsin Department of Public Instructions’ standards and 
expectations for public schools. 

 
Though you will be providing valuable information for this project, you will remain 
anonymous. I will not give out any information that could identify you or your center. 
The data and information you provide will be kept on a password-secured computer. I 
anticipate no risk to you as a result of your participation in completing this survey other 
than the time you took to complete it. You may withdraw from this study at any time 
without any penalty. Any information or data pertaining to you or your center would be 
destroyed. 
 
Once the study is completed, I will be happy to share the results with you. I will also 
provide you with the recommendations created from your input. In the meantime, if you 
have any questions, please contact me: 



 77 

  Lindsay Cutting 
  Graduate Fellow 

   College of Natural Resources 
   University of Wisconsin-Stevens Point 
    Stevens Point, WI 54481  
    (708) 227-7190 
 

If you have any complaints about your treatment as participant in this study, please call or 
write: 
Dr. Jason R. Davis, Chair 
Institutional Review Board for the Protection of Human Subjects 
School of Business and Economics 
University of Wisconsin-Stevens Point 
Stevens Point, WI 54481 
(715) 346-4598 
 
 
Although Dr. Davis will ask your name, all complaints are kept in 
confidence. 
 
 

Your completion and submission of the survey to the researchers represents your 
consent to serve as a subject in this research. 
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Appendix C 
Informed Consent Email for Interview 
 
 
Dear _____________, 

Thank you for taking the time to complete my “Social Emotional Learning (SEL) in 
Environmental Education” survey and expressing interest in a follow-up interview!  I am 
contacting you to initiate the process of scheduling a time for our interview. The focus of 
the interview is to explore what social emotional learning opportunities exist in your 
programming and how social emotional learning can (or cannot) work in tandem with 
environmental education programming.  

There are about 10 questions in the interview. Depending on your time restraints, 
schedule, and the direction our conversation takes, I anticipate the interview will take 
about 30 minutes. Like the survey you completed, the interview will foster the 
development of recommendations for integrating SEL concepts into residential 
environmental education programming. I plan on recording our interview so I can write 
up a complete transcription of our conversation. After the recording is transcribed, I will 
delete the recording of our interview. It is ideal to have a complete transcription to ensure 
that I accurately represent our interview when creating my set of recommendations. I may 
quote you in the context of my project, but I will not use your name or use a quote that 
contains information that would reveal the identity of you or your center.  

If you are uncomfortable with being recorded, I am open to conducting the interview 
without recording it. Please send me an email with your available times, and let me know 
if you have any concerns or questions regarding the interview. 

Thank you again and I look forward to speaking with you, 

Lindsay Fiskars Cutting 

(708) 227-7190    
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Appendix D 
Survey Questions 

1. State and national learning standards impact our programming. 

2. I had professional knowledge of social emotional learning before taking this 

survey. 

3. Based on what I know about social emotional learning, my center would be 

interested in enhancing the social emotional learning opportunities of our 

participants. 

4. Based on what you know about social emotional learning, what does your center 

do to promote social emotional learning? 

5. Our center offers one or more teambuilding classes. 

6. Our center offers one or more high ropes classes. 

7. Teachers bring their students to our center so their students can experience 

personal growth. 

8. Students do not have to work cooperatively in our classes. 

9. Our program teaches students to understand the perspectives of others. 

10. Our center works with students to enhance responsible decision-making skills. 

11. One of the goals of our program is to help students become better citizens. 

12. Based on what you know about social emotional learning, what benefits do you 

see for implementing it at your center? 

13. Based on what you know about social emotional learning, what challenges are 

there to implementing social emotional learning at your center? 

14. Would you be interested in discussing more about what your center does to 

promote social emotional learning through a phone interview? 
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15. If yes, please leave a contact number and/or email address. This information will 

remain confidential and will only by used by the researcher as a way to contact 

you. 
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Appendix E 
Interview Questions 
 

1. Can you describe your day-to-day role at your center? 

2. What is the mission of your center? 

3. Since this study is looking at the relationship between the residential EE 

experience and SEL, what types of personal growth experiences are created for 

your participants through your EE programing? Other programming? 

4. What role do teambuilding classes have in your EE programming? 

5. How do students engage in teambuilding opportunities outside of 

teambuilding-focused classes? 

6. What does SEL look like in your programming? 

7. In what areas of your programming do you think social emotional learning 

opportunities exist that may not be fully utilized at this moment? 

8. What is the emotional climate of your center like? How do you foster a safe 

learning environment for your participants? 

9. How do you train staff to handle the emotional component of your participant’s 

experience? 

10. What role does SEL have in environmental education? 

11. What benefits of recognizing SEL opportunities in EE programming do you see? 

12. What challenges of incorporating SEL into EE do you see? 

13. What level of interest do you have in enhancing SEL opportunities in EE? 

14. What level of interest do you think Residential EE centers of Wisconsin will 

have in enhancing SEL opportunities? 

15. If you were to receive recommendations for SEL, what would you want to know 

or would like advice on? 
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Appendix F 
Survey Propositions, Categories, and Themes 
 
Survey Item 4 
 
Theme 1. Promote social emotional learning by providing a foundation through 
policies, curriculum, and environment. 

C4. Environment-based Opportunities 

Proposition Source 

8. high ropes element #2 

10. create positive space for 
interacting with youth of varying 
backgrounds 

#3 

20. ‘low ropes’ challenge course #9 

 
C5. Center Policy and Curriculum 

Proposition Source 

17. no tolerance policies for any 
kind of inappropriate behaviors 

#6 

18. teach at the level the student 
is coming from 

#6 

27. General positive youth 
development concepts 

#10 

28. student led curriculum #11 

 
Theme 2. Promote social emotional learning by providing teambuilding activities, 
discussions, and reflections. 

 
C1. Promote Skills for Working with Others 

Proposition Source 
1. integrate small group and #1 
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partner activities in our programs 
2. we offer teambuilding classes #1, #2, #8, #9, #11 

3. team building trail #1 

4. focuses on working together,  #2 

5. making friends #2 

21. focus heavily on trust #9 

22. teamwork #9 

24. cooperation #9 

29. there’s a high amount of 
character and team development 
that goes on at our center 

#11 

 
 
C2. Individual-based Reflection and Growth 

Proposition Source 

6. challenging yourself #2 

7. making positive choices #2 

9. literacy program that includes 
journaling and reflection  

#2 

 
 
C3. Staff-facilitated Discussions 

Proposition Source 

11. staff and junior counselors 
facilitate positive verbal and 
nonverbal communication 
between visitors 

#3 

14. fireside chats #6 



 84 

15. debriefing experiences #6, #9 

16. positive enforcement #6 

25. frontloading and debriefing 
of every element focuses on the 
characteristics of effective teams 
and how to make the present 
team be the most successful it 
can be. 

#9 

 

 

26. Lastly we discuss other 
teams in normal, everyday life 
and what skills learned during 
the current session can be 
applied to other teams. 

#9 

 
 
Theme 3. Several RELCs do not identify anything that promotes SEL in their 
programming. 
 
C6. Nothing at the Moment 

Proposition Source 

12. nothing #4, #5 

13. interested in learning more 
and determine if we could add 
this, although we rely on 
seasonal staff to provide 
programming 

#5 

19. ? #7 

 
 
Survey Item 12 
 
Theme 1: SEL can help programs improve and better meet elements of their 
missions  
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C2. Environmental connections 

Proposition Source 

2. better environmental citizenship #1 

8. helping youth…connect to the natural 
world 

#3 

 

C4. Program benefits 

Proposition Source 

3. Children think a different way when they 
leave our program. 

#2 

12. more wholistic learning experience #6 

15. We do a fairly good job already. Most 
of our programs involve some level of 
teamwork 

#9 

16. Supports positive youth development 
mission 

#10 

 
Theme 2. Students learn more about themselves and working with others. 

C1. Helps students work with others 

Proposition Source 

1. team building #1, #8 

6. More accepting of differences #2 

7. helping youth positively communicate #3 

10. Kids respecting others opinions #5 

11. Kids learning how to work together #5 

15. We do a fairly good job already. Most 
of our programs involve some level of 

#9 
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teamwork 

 

C3. Enhance student personal growth 

Proposition Source 

3. Children think a different way when they 
leave our program. 

#2 

4. More self-aware #2 

5. More self-confident #2 

13. more wholistic… person #6 

Theme 3. Not sure 

C5. Not sure 

Proposition Source 

9. not sure #4 

14. ? #7 

17. Not sure I understand what you mean 
by implementing or what it is you’re 
implementing 

#11 

 
 
Survey Item 13 
Theme 1. Proper implementation of SEL is a challenge. 

C4. Properly applying SEL concepts is a challenge  

Propositions Source 

4. finding strategies to incorporate SEL 
while still achieving our main goal of 
nature education. 

#3 

8. Not being proactive with learner 
outcomes for SEL, can’t leave to chance. 

#6 
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11. Revising programs is a lengthy, time 
consuming process. 

#9 

13. State and organizational pressures to 
meet education standards for 4-12th grade. 

#11 

 

C3. Adequately training staff in SEL 

Propositions Source 

3. Do not have trained therapists or 
counselors on site and occasionally large 
issues come forward that would be nice to 
have trained staff to handle. 

#2 

6. We have a new staff every 4 months. #5 

7. Training them to teach programs is 
already a challenge, may not have enough 
time to add more. 

#5 

 

C2. Time 

Propositions Source 

7. Training them to teach programs is 
already a challenge, may not have enough 
time to add more. 

#5 

10. There is limited time that we have. 
Time is the biggest challenge. 

#8 

11. Revising programs is a lengthy, time 
consuming process. 

#9 
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Theme 2. SEL may not fit the mission or reason for why participants can attend 
RELCs. 

C1. Adequately fitting SEL in with the organization’s mission. 

Propositions Source 

1. as a component, no challenges #1 

2. as a central goal it is not our mission #1 

4. finding strategies to incorporate SEL 
while still achieving our main goal of 
nature education. 

#3 

C5. Appealing to school groups 

Propositions Source 

12. Getting groups to chose the classes and 
activities 

#10 

C6. Budget restraints 

Propositions Source 

14. Budgetary reasons of school not being 
able to justify spending money on a trip 
soley for the team building. 

#11 

Theme 3. Not Sure 

C7. Not sure 

Propositions Source 

5. not sure #4 

9. ? #7 
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Appendix G 
Interview Propositions, Categories, and Themes 
 
Theme 1: During the Residential Environmental Education experience, there are 
opportunities for students to practice and expand their social emotional skills 
intrapersonally and interpersonally. 

 
C1. Individual Growth 

Proposition Source Supporting 
Sources 

P2. Aiming at is self-discovery with self, others, 
and the outdoor environment. 

#1: Q2, P1, L2  

P3. Personal and social aspect of kids coming out, 
discovering things about themselves, things about 
group dynamics and social dynamics, and then also 
discovering things: strengths, weaknesses, and 
interests that they have in the environmental side of 
our world. 

#1: Q2, P1, 
L4-6 

 

P19. Students are also challenged with new things 
and that helps them grow and build self-confidence 
that they can do something that they can do 
something that they previously didn’t think they 
could do. 

#2: Q3, P1, 
L4-6 

#2: Q3, P1, L8; 
#1: Q3, P1, L18 

P86. There’s a lot of individual growth that happens #2: Q6, P1, 
L8-9 

 

P68. Some kids make a breakthrough when they 
conquer a fear. 

#4. Q6, P1, L3 #2: Q6, P1, L9-
10 

P67. Setting that personal goal and personal 
challenge 

#4. Q6, P1, L2-
3 

#4: Q6, P1, L6; 
#2: Q6, P1, L5 

P128. Social emotional development that happens 
in a kid during their week at camp 

#1: Q8, P1, L6  
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C2. Student Empowerment 

Proposition Source Supporting 
Sources 

P31. The other positive of the residential EE 
experience is independence. 

#3: Q3, P1 #1: Q8, P1, L5 

P85. They’re learning how to make smart decisions 
for themselves 

#2: Q6, P1, L4 #2: Q6, P1, L6-7 

P74. The only way you can make change is by 
starting with yourself 

#4: Q6, P1, 
L11-12 

 

P130. Giving kids the opportunity to…express to 
utilize their strengths 

#1: Q8, P1, 
L17 

 

P1. To inspire…to enable youth, especially those 
that need us most, to lead life as resourceful, caring, 
and responsible citizens. 

#4: Q2, P1  

P180. Students feel empowered after the program is 
complete. 

#3: Q11, P1, 
L1 

 

 

C16. Working Together 

Proposition Source Supporting 
Sources 

P56. We recognize how important it is for kids 
to be able to get along within their peer group 
and read people and understand people and 
know how they’re taken and… enormous. 

#4: Q5, P3, L10-12  

P69. The element of the team supporting them 
so that team working together 

#4: Q6, P1, L4  

P72. Getting along with the group #4: Q6, P1, L10  

P95. When the challenge is over, sometimes 
midway through a challenge, we ask them to 
stop and just take a moment and make them 
more aware of what’s going on so that they see 

#2: Q6, P2, L4-6 #2: Q6, P2, L6-7 
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it 

P84. They’re learning they’re becoming more 
aware of each other socially 

#2: Q6, P1, L3  

P70. Learning to trust the people you’re with 
and recognize the type of people you should 
trust 

#4: Q6, P1, L5  

P181. They also learn how to interact with 
their peers and hopefully make responsible 
decisions. 

#3: Q11, P1, L2  

P73. Doing things for the good of the group #4: Q6, P1, L10 #2: Q6, P1, L6 

P66. Teambuilding should get them to learn 
that everybody has a voice, everybody has an 
opinion, it’s not just the loudest people that 
make the decisions. 

#3: Q5, P1, L12-14  

P65. Students after teambuilding are more 
patient with each other, but not always. 

#3: Q5, P1, L11-12  

P125. If you have a different viewpoint, share 
it with me, I’ll share mine and we’ll come up 
with a solution together. 

#4: Q8, P2, L16-18  

P126. It’s important for us to teach kids how to 
argue their case. Share their viewpoint. 

#4: Q8, P2, L23-24 #4: Q8, P2, L24-
26 

 

C18. Emotionally Healthy 

Proposition Source Supporting 
Sources 

P80. Part of healthy living is not just physical 
healthy living but emotionally healthy 

#1: Q6, P1, L15  

P54. I do a lot of these activities for the kids to 
help them grow emotionally because they can’t 
grow academically unless they’re emotionally 
mature or at the same level that they’re trying to 

#4: Q5, P3, L5-7  
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learn academically. 

 

C32. Challenges for Students 

Proposition Source Supporting 
Sources 

P87. There are times of frustration #2: Q6, P1, L11  

P90. They don’t always necessarily agree with 
the way the group was picked but they have to 
learn how to deal with that 

#2: Q6, P1, L14-
15 

 

P89. How they’re gonna work with another 
person and they’re not always 

#2: Q6, P1, L12 #2: Q6, P1, L16 

P88. They have to learn their time management #2: Q6, P1, L11-
12 

 

P184. Maturity and the ability to talk about those 
things. 

#1: Q12, P1, L1  

 

Theme 2. Residential Environmental Learning Centers’ curriculum utilizes social 
emotional learning in teambuilding and low ropes courses, in classes that require 
students to practice outdoor skills like canoeing or archery, and in nature-based 
classes in which students must work with others. 

C7. Outdoor Skills as Teambuilding 

Proposition Source Supporting 
Sources 

P15. Sometimes that experience of getting in a canoe for 
the first time and working through that frustration of how 
to work with your partner and getting your canoe where 
you need it to be… I think kids see a lot of growth during 
that. 

#4: Q3, P2 #2: Q5, P1, 
L1-2 

P16. I see a lot of growth through our archery program as 
well. 

#4: Q3, P2 #4: Q5, P1, 
L22 
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P43. Significant part of what is more of the outdoor 
pursuits that we offer. 

#2: Q4, P1, 
L1-2 

 

P44. Other outdoor skill classes that also really fall into 
that same realm because we are asking them to be put in 
small teams, so they’re learning how to work together 
cooperatively. 

#2: Q4, P1, 
L4-6 

#2: Q4, P1, 
L7; #2: Q4, 
P1, L11-12; 
#3: Q4, P1, 
L2; #1: Q8, 
P1, L10-11 

P60. Skill-building classes where they see each other and 
where their strengths are and they also are asked to help 
people in situations where other people may not be as 
comfortable 

#2: Q5, P1, 
L4-6 

 

P91. Compass course #2: Q6, P1, 
L17 

 

P92. Survival strategies #2: Q6, P1, 
L17 

 

 

C4. Team building Classes 

Proposition Source Supporting 
Sources 

P41. The other really being the amount of buy-in that the 
participants have in the teambuilding. 

#1: Q4, P2, 
L2-3 

 

P42. If they are choosing group teambuilding, they 
should do it at the beginning of their trip rather than 
scattered throughout their trip or just at the end because 
they have a more positive field trip experience if they do 
teambuilding at the beginning of the trip. 

#1: Q4, P2, 
L8-11 

 

P83. The four last competencies are really met quite a bit 
in our teambuilding lessons 

#2: Q6, P1, 
L1-2 

#3: Q6, P1, 
L3-4 

P156. We don’t spend much time talking about the 
emotional side of the experience except for when it 
comes to the teambuilding aspect of it. 

#3: Q9, P1, 
L5-8 

 

C3. Ropes Course 
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Proposition Source Supporting 
Sources 

P7. We have our ropes course #4: Q3, P1, 
L1 

#1: Q3, P1; 
#4: Q3, P1, 
L3; 

#4: Q3, P2, 
L10; #4: Q4, 
P1, L1; 

#4: Q6, P1, 
L1-2 

 

C15. Natural Science Classes with SEL 

Proposition Source Supporting 
Sources 

P62. In the evening they have that Nation to 
Nation activity 

#2: Q5, P1, L8-9  

P63. Night hikes are a great one where students 
may be in an unfamiliar situation but they’re 
having a very positive experience and they’re 
sharing that experience with each other. 

#2: Q5, P1, L10-12  

P61. The other more general natural science 
classes that we have there’s still a lot of 
teamwork that happens, but it may not be at 
that same level. 

#2: Q5, P1, L7-8  

P57. During the environmental education 
aspect of our program, I would say that 
different learning experiences or different 
connections that students are making in the 
classes  

#1: Q5, P1, L1-3  

P98. We do hit the social awareness in some of 
our lessons like Resource Management Role 
Play 

#3: Q6, P1, L4-5 #3: Q6, P1, L10-
11; #3: Q6, P1, 
L11-12 
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C14. Teambuilding Activities 

Proposition Source Supporting 
Sources 

P47. There are the activities you do for this 
kind of a problem or this kind of an issue. 

#4: Q5, P1, L8-9  

P48. A trust circle is a big thing if kids are 
having a problem 

#4: Q5, P1, L12-13  

P50. We team them up on a scavenger hunt #4: Q5, P1, L19-20  

P51. There’s a couple activities about the harsh 
way that kids talk to each other and how those 
words hurt 

#4: Q5, P2, L3-4 #4: Q5, P2, L6-7 

P52. And there’s one that they do that talks a 
little bit more about the differences in people. 

#4: Q5, P2, L8-9  

P53. We have inclusion and diversity activities 
that we can offer. 

#4: Q5, P2, L12  

P46. We do a lot of them as fillers #4: Q5, P1, L3 #4: Q7, P1, L15 

 

C34. Environment and SEL 

Proposition Source Supporting 
Sources 

P97. Relationship skills and then responsible 
decision making when it comes to the 
environment and natural resources 

#3: Q6, P1, L2-3  

P163. Kids get environmental education, but 
they also learn the social emotional learning 
component of camp is by far, over and above 
anything  

#4: Q10, P1, L3-4  

P165. Making an emotional and personal 
connection to the environment around us the 
natural resources that we have foster ownership 

#1: Q10, P1, L2-4 #1: Q10, P1, L5-
6  
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and stewardship 

P167. Environmental education is all 
about…learning your interaction with the 
environment and your and all human’s 
interaction with the environment. 

#2: Q10, P1, L2-5  

P6. To make sure that we’re showing all sides 
of more controversial issues or environmental 
issues but to raise awareness for students. 

#2: Q2, P1 #3: Q2, P1 

P5. Teach environmental education but to have 
a balance between the environment, the 
economy, and the community 

#2: Q2, P1  

 

C9. Using Journals for SEL 

Proposition Source Supporting 
Sources 

P25. We have journal questions that students fill out. #1: Q3, P1, 
L10 

#1: Q5, P1, 
L4-5 

P26. There are journal questions for the initiatives and 
low ropes course and there are also journal questions for 
the climbing tower and also for the high teams. 

#1: Q3, P1, 
L11 

 

P27. The low ropes journal questions focus on 
communication, cooperation, and caring. They aim to get 
students to wrestle with how they personally and how 
they as a group communicated and cooperated and 
showed caring toward one another. 

#1: Q3, P1, 
L14-17 

 

P28. The high ropes and climbing tower elements talk a 
lot about goal setting. The importance of setting small, 
medium, and high goals, as well as do you reach our goal 
the first time we try something. 

#1: Q3, P1, 
L18 

 

P29. The last measurable aspect of the journal questions 
that we do with the high ropes and climbing tower are the 
learning zones. 

#1: Q3, P1, 
L21 
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P30. Students are allowed to kind of input daily 
activities, relationships that they have that fit into those 
three categories. 

#1: Q3, P1, 
L22 

 

P205. The way we can currently justify doing our 
teambuilding programing is the journal questions 

#1: Q15, P2, 
L1-2 

 

 

Theme 3. The Residential Environmental Education experience and context innately 
fosters social emotional learning through its unique setting and emotional climate. 

C17. Respect 

Proposition Source Supporting 
Sources 

P76. One of the … core values that we 
communicate to every group that comes through 
our program is caring and also respect. 

#1: Q6, P1, L1-2 #1: Q6, P1, L6-8; 
#1: Q6, P1, L14 

P78. One of the questions we ask during the 
group orientation… is how can you be respectful 
to yourself, to others, and also to camp? The 
emotional aspect of it almost always comes up in 
that discussion. 

#1: Q6, P1, L8-11 #2: Q8, P1, L7-
10 

#3: Q8, P1, L1-3 

 

C26. Resident EE Offers Unique Learning Opportunity 

Proposition Source Supporting 
Sources 

P178. It’s something we can offer, the unique 
opportunity to teachers and schools that they 
may not be able to necessarily get when they’re 
in the traditional classroom and they’re going 
through their normal routine. 

#2: Q11, P1, L3-5  

P179. Being in the natural world and being in the 
outdoors is a much better environment for 
students to learn both the textbook kind of things 
but also to grow emotionally and socially. 

#2: Q11, P1, L8-
10 
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P23. They’re making new connections with their 
friends because they’re going through that same 
experience 

#2: Q3, P1 #2: Q3, P1; #1: 
Q8, P1, L2-3 

P17. I think there are certain programs that we 
offer that create relationship bonds between 
students and between peers and also between 
students and teachers that don’t normally happen 
in traditional classrooms. 

#2: Q3, P1 #2: Q3, P1; #3: 
Q3, P1 

 

C5. Residential EE as School-wide Community Building 

Proposition Source Supporting 
Sources 

P9. Those are really popular in the fall #4: Q3, P1 #4: Q3, P1; 
#4: Q3, P1; 
#4: Q3, P1; 
#1: Q4, P1, 
L4-5 

P12. And then we do have a lot of our school groups, a 
lot of them come at the end of the school year. 

#4: Q3, P1  

P13. We’ve had more of them pushing their overnight 
retreats for their kids to the fall 

#4: Q3, P1 #1: Q4, P1, 
L10-13 

P14. I think the fall experience lasts with them longer #4: Q3, P1  

P18. Students see each other in new light. #2: Q3, P1 #3: Q3, P2; 
#3: Q3, P1; 
#3: Q4, P1, 
L1-2 

P39. I set up a group goals sheet…many of them have 
group communication, group problem solving, respect, 
caring, ranked from a 3 to a 1. 

#1: Q4, P1, 
L16-19 

 

P8. We either have groups doing just teambuilding where 
its all low ropes and team initiative programing for the 
day 

#4: Q3, P1 #1: Q3, P1 
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C6. Residential Experience 

Proposition Source Supporting 
Sources 

P21. The residential part where they are at a new place #2: Q3, P1  

P22. First time away from their family #2: Q3, P1  

P33. The ones that are staying overnight, I think is a 
more impactful experience for them because they can do 
some of the teambuilding the night before and then pick 
up right away in the morning. 

#4: Q4, P1 #4: Q4, P1; 
#4: Q4, P1; 
#4: Q4, P1 

P103. There’s an awful lot of life living skills that just 
being in a cabin, living together, sleeping in the same 
area, having to have a friend go to the bathroom with you 
because you can’t go by yourself, those types of things. 

#4: Q7, P1, 
L1-3 

#4: Q7, P1, 
L10-14; #1: 
Q7, P1, L1-3; 
#1: Q7, P1, L8 

P191. It’s always at the core for most residential 
programs because why would you have it as a residential 
program if it wasn’t? 

#4: Q13/14, 
P1, L1 

 

 

C10. Safe Learning Environment 

Proposition Source Supporting 
Sources 

P20. Seeing that in a very safe environment with a group 
of students. 

#2: Q3, P1  

P119. It’s such a family environment #4: Q8, P1, 
L3 

#4: Q8, P1, 
L5; #4: Q8, 
P1, L7 

P120. We are welcoming #4: Q8, P1, 
L3-4 

#4: Q8, P1, 
L5-6 

P118. It’s excellent #4: Q8, P1, 
L2 

 

P122. People seem more honest when they’re out #4: Q8, P1,  
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L13-14 

P127. Camp is an extremely inclusive environment. #1: Q8, P1, 
L1 

#1: Q8, P1, 
L14 

P134. Students feel very safe in the environment #2: Q8, P1, 
L5 

#3: Q8, P1, 
L1; #2: Q8, 
P1, L6 

 

P129. This is an environment where emotionally you’re 
encouraged to be yourself no matter how traditional or 
informal or goofy and weird that may be. 

#1: Q8, P1, 
L12-13 

#1: Q8, P1, 
L17; 

#1: Q8, P1, 
L29; #1: Q8, 
P1, L18-20; 
#1: Q8, P1, 
L20; #1: Q8, 
P1, L21-22; 
#1: Q8, P1, 
L30; #3: Q9, 
P3, L17-20 

P137. I think it’s emotionally stable both for the 
participants… and the undergraduate students that are 
here. 

#3: Q8, P2, 
L7-8 

 

P131. We’re generally in small field groups of 12-15 #2: Q8, P1, 
L1 

 

 

C12. Informal Processing 

Proposition Source Supporting 
Sources 

P35. They have some downtime to actually talk 
about it. 

#4: Q4, P2, L1  

P36. You know we can process formally with the 
group, which of course we do after every activity, 
but there’s something to be said for that informal 

#4: Q4, P2, L4 #4: Q4, P2, L7-9 



 101 

processing that can happen. 

P37. The kids themselves, even with each other 
will informally process while they’re still here. 

#4: Q4, P2, 
L10-11 

 

P106. Social emotional learning takes place in 
moments like that indirectly but for us to better 
utilize it 

#1: Q7, P1, L7-
8 

 

P107. Down time  #1: Q7, P1, L8  

P105. Better process the day rather than…cabin 
time solely being fun, which is important. 

#1: Q7, P1, L5-
6 

 

 

Theme 4. Training educators properly in SEL is important because educators play 
an important role in facilitating social emotional learning, and face challenges to 
properly facilitate SEL. 

C13. Training Educators 

Proposition Source Supporting 
Sources 

P45. We teach all of our staff…they all learn 
teambuilding initiatives 

#4: Q5, P1, L1-2 #4: Q5, P1, L7-8 

P58. The way I train the staff to do their 
journal time 

#1: Q5, P1, L3-4  

P94. Train them to look for those moments 
where students are uncomfortable, or maybe 
somebody’s voice isn’t heard 

#2: Q6, P2, L2-3  

P139. They’ve gone through our seasonal 
summer staff training. 

#4: Q9, P1, L2  

P140. We train our staff to handle our inner-
city kids, lot of them from homes that are 
tough 

#4: Q9, P1, L6-7  

P141. It’s ten days night and day, we train 
pretty much until 8 o’clock at night and then 
we’re doing group stuff together… so it’s 

#4: Q9, P1, L18-20  
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pretty much 24 hour, round the clock training 
and experience. 

P142. We have a section where we bring some 
returning staff back and we have kind of a 
panel if you will…just an open discussion of 
what kind of things happen, part of it is baring 
those… horror stories. 

#4: Q9, P2, L2-6  

P143. They can pick apart situations and ask 
questions and share how they would handle it 
and that…discussion has really been what they 
like the most. 

#4: Q9, P2, L10-13  

P144. Informal time we have, when we’re 
sitting around the campfire at night, talking, 
getting ready. 

#4: Q9, P2, L13-14  

P145. We also have a check-in 
ceremony…where they check in at the 
beginning of the year around the campfire and 
say this is why I’m here, this is what I want to 
do, and I’m in. And before they leave we 
always do a check out campfire when they 
leave. 

#4: Q9, P2, L14-18  

P146. The reason they grow personally is 
watching others grow. 

#4: Q9, P2, L20  

P147. In the outdoor ed staff training we have 
a two-hour session called: “working with 
groups” where we go through… label the 
different groups that we serve throughout the 
OE year… and talk about group dynamics 

#1: Q9, P1, L1-5 #1: Q9, P1, L8-9 

P152. Formal training #1: Q9, P1, L19 #2: Q9, P1, L11 

#3: Q9, P1, L1 

P155. Scenarios #2: Q9, P1, L8  

P161. There’s more need I think for social 
emotional training as a part of staff training 

#3: Q9, P3, L5  
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then there has in the past as well. 

P158. The emotional side I guess that we use 
for the training is how to deal with the kids that 
are misbehaving. 

#3: Q9, P2, L4  

P189. You just can’t have that many people 
available to train educators that way. 

#2: Q12, P1, L12  

P204. How to train, how to better equip our 
staff to be intentional with their questioning. 

#1: Q15, P1, L1-2 #2: Q15, P2, L3 

P206. I think that compassionate school 
training really king of is in line with the social 
emotional learning. 

#2: Q15, P1, L8  

P186. There needs to be a formal training in 
education that people are continuously going 
through so they can have those kinds of 
conversations in school, extracurriculars, in 
work and in family, those things need to come 
up but there isn’t a formal education of 
recognizing it. 

#1: Q12, P1, L4-8  

P159. How to deal with homesickness. #3: Q9, P2, L6  

P160. How to deal with bullying. #3: Q9, P2, L6  

 

C21. Challenges with Educators 

Proposition Source Supporting 
Sources 

P114. Many of them have no experience in 
teaching. 

#3: Q7, P1, L4 #3: Q7, P1, L6-9; 
#3: Q7, P1, L1 

P64. Consistency is challenged. #3: Q5, P1, L10  

P187. It can also be challenging for 
educators to have that ability to maybe take 
advantage of those opportunities for social 
emotional learning. 

#2: Q12, P1, L4 #2: Q12, P1, L6 
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P109. If educators were more aware #2: Q7, P1, L1 #2: Q7, P1, L4-5 

P138. If you don’t have good equipment 
for the educators to use, that can be a 
negative toward them as an educator, 
which can be a negative toward the kids. 

#3: Q8, P2, L14-16  

P40. Depends on the ability of the 
instructor to ask effective questions in the 
debriefs. 

#1: Q4, P2, L1-2 #3: Q4, P1, L5-9 

P104. Teachers, who are the counselors in 
the cabin, we don’t train them, they kind of 
come with the skills they have and some of 
them are good at teaching kids learning 
skills, group living skills, and some of them 
are not. 

#4: Q7, P1, L4-6 #4: Q7, P1, L8 

#1: Q7, P1, L4-5 

 

C24. Staff Work Environment 

Proposition Source Supporting 
Sources 

P121. The staff get along very well #4: Q8, P1, L6-7 #4: Q8, P2, L1-2 

P75. We went through a whole training to 
learn how to infuse this throughout our 
whole organization with the adults and 
with staff. 

#4: Q6, P1, L15-17  

P81. More and more organizations will 
be looking for ways to incorporate that 

#1: Q6, P1, L16  

P123. It’s good for the kids to see that 
positive interaction. 

#4: Q8, P2, L4 #4: Q8, P2, L10 

P124. I think it’s good for them to see 
that the boss doesn’t have to be a boss, 
but a boss can be a partner 

#4: Q8, P2, L8 #4: Q8, P2, L12-13 

P150. The staff is also experiencing 
social emotional learning because they’re 

#1: Q9, P1, L16-17  
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going through situations they haven’t 
experienced before. 

P154. Every week I’ll have a different 
kind of objective for the educators.  

#2: Q9, P1, L7  

P151. Try to use group process and group 
discussion to help educate ourselves  

#1: Q9, P1, L18  

P199. Until we get people away from 
kingdoms, I don’t know that we can 
move forward as a state. 

#3: Q13/14, P2, L12-
13 

 

P153. Keep an open communication line 
going 

#2: Q9, P1, L6  

P136. At the end of the day we debrief 
with them. Find out how their day went. 

#3: Q8, P2, L6 #3: Q8, P2, L9-11 

P148. Pull previous evaluations to look at 
the different groups 

#1: Q9, P1, L5-6 #1: Q9, P1, L14-16 

P149. Debriefs after every group. #1: Q9, P1, L9 #1: Q9, P1, L12; 
#2: Q9, P1, L2 

 

C20. Facilitation 

Proposition Source Supporting 
Sources 

P82. The way we point it out in our facilitation #1: Q6, P1, L18 #1: Q6, P1, L19; 
#1: Q6, P1, L17-
18 

P96. Determining teams and who they’re going 
to work together that’s something that a skill by 
the educator 

#2: Q6, P2, L8-9 #2: Q6, P2, L11-
12; #2: Q6, P2, 
L12 

P132. Educators…they try to make it a very 
positive and fun experience for the students. 

#2: Q8, P1, L2-3 #2: Q8, P1, L3; 
#3: Q8, P1, L6-7 

P135. We’re very organized, we have games 
between morning programs and games after 

#3: Q8, P1, L4-5  
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lunch 

P71. Based on team management #4: Q6, P1, L9  

P59. Encourage staff to encourage the students to 
rely on each other to get answers and learn from 
each other 

#1: Q5, P1, L6-7 #1: Q5, P9-11 

P102. You want to make connections, and be 
aware, make responsible decisions, it’s like 
anything, you get into life, you get into life, what 
you get out of it, what you put into it. It’s no 
different than educational program. 

#3: Q6, P1, L37-
39 

 

 

C8. Debrief Sessions with Students 

Proposition Source Supporting 
Sources 

P24. The real growth that we see is in those group debrief 
sessions and our instructors are trained to ask leading 
questions and really allow the group to take over the 
conversation 

#1: Q3, P1 #1: Q3, P1 

P93. When our educators are debriefing at our 
teambuilding 

#2: Q6, P2, 
L1 

 

P108. We can be more intentional in our questions and in 
the way we engage students and participants to further 
their social and emotional learning.  

#1: Q7, P1, 
L9-10 

 

P133. Focus on debrief more than the activities so we 
take some seriousness in that 

#2: Q8, P1, 
L4-5 

 

 

Theme 5. There are a variety of challenges, and opinions with implementing SEL 
into programs of RELCS, but RELCs are looking for help on how to implement 
SEL properly.  

C33. Time  
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Proposition Source Supporting 
Sources 

P190. Timing would be the biggest thing. #3: Q12, P1, L3  

 

C27. Financial Constraints 

Proposition Source Supporting 
Sources 

P188. There’s financial strains #2: Q12, P1, L10  

P193. The interest is how do we justify it to 
schools and businesses and organizations 
that are spending thousands of dollars to 
come out to our program. 

#1: Q13/14, P1, L5-
6 

 

 

 

C23. Creating SEL Objectives 

Proposition Source Supporting 
Sources 

P111. If maybe there was an objective that 
was written into their lessons about how 
they could improve the social learning or 
the emotional learning of the participants, 
that would be an area where we could 
definitely grow. 

#2: Q7, P1, L1-4 #2: Q7, P1, L5-6 

P112. Objectives are supposed to 
measurable, so it’s really hard to say I’m 
gonna raise three students’ level of self-
esteem or something like that. 

#2: Q7, P1, L6-7  

P113. Write objectives just so that, for 
themselves as an educator, like what they 
would hope they would gain from teaching 
a program. 

#2: Q7, P1, L8-9 #2: Q7, P1, L9-10 

#2: Q7, P1, L16-17 

P110. If there was more of a stress #2: Q7, P1, L1  
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P209. Creating more outcomes, maybe 
outcomes or objectives, clear ways to look 
for it would enhance any of the lessons that 
we do. 

#2: Q15, P2, L6  

P200. You’re gonna have specific centers 
that may want to add Social Emotional 
Learning and be able to, but I’d like to 
think big picture: how can we do this 
consistently across the state? 

#3: Q13/14, P2, 
L24-26 

 

 

C19. Measuring SEL 

Proposition Source Supporting 
Sources 

P79. I would like to find a more formal, 
recognizable and if possible, measurable way to 
gauge that in students. 

#1: Q6, P1, L12-
13 

 

P175. It’s overlooked because it’s something that 
is difficult to measure. 

#1: Q11, P2, L1  

P176. Things that aren’t measureable are hard to 
justify, but that doesn’t mean that they are less 
important. 

#1: Q11, P2, L4  

P183. How do you measure it? #4: Q12, P1, L3 #4: Q12, P1, L5-
6 

#2: Q12, P1, L1 

P208. See it being more measurable #2: Q15, P2, L6  

P182. Taking the feeling of knowing how 
wonderful it is and putting into words. 

#4: Q12, P1, L1  

P168. In terms of the emotional learning, I think 
it happens, it’s really harder to see. I see it as 
more of a long-term thing. 

#2: Q10, P1, L6 #3: Q10, P1, L1 

P166. I definitely think the social learning is #2: Q10, P1, L1 #2: Q10, P1, L5 
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huge because it is something that we can see. 

 

C28. Recommendations for SEL 

Proposition Source Supporting 
Sources 

P201. I think the recommendation of what 
we should be doing is awesome. 

#4: Q15, P1, L1 #4: Q15, P1, L4-
5; #2: Q15, P2, 
L2 

P196. Point out any DPI recommendations 
or DPI standards. 

#2: Q13/14, P2, L6  

P157. I think what would be good to see 
are what are Best Practices for Social 
Emotional Learning training. 

#3: Q9, P2, L1-2  

 

C29. Resources for Implementing SEL 

Proposition Source Supporting 
Sources 

P202. It could be even better if it included 
some resources of how to do it. 

#4: Q15, P1, L2  

P203. Resources, and books, and 
curriculum 

#4: Q15, P1, L5-6  

P207. Clear definitions of what they are #2: Q15, P2, L1  

 

C30. Role of SEL 

Proposition Source Supporting 
Sources 

P197. I think there’s a place for it. #3: Q13/14, P1, L1  

P170. It has a role within certain programs, #3: Q10, P1, L2  
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but not overall. 

P169. It’s definitely a challenge for 
environmental education, on the emotional 
side. 

#2: Q10, P1, L10  

P213. Does it meet my mission? #3: Q15, P1, L15  

P210. How is it going to make my program 
better? 

#3, Q15, P1, L3  

P212. How will it benefit kids and families? #3: Q15, P1, L5-6  

P198. Local food is the next frontier to add to 
environmental ed. That can be a big vehicle 
to help towards adding it to the field. 

#3: Q13/14, P1, L2-
3 

 

P173. Social emotional learning is a 
community and an environment. 

#1: Q11, P1, L8-9  

 

C31. Interest of SEL 

Proposition Source Supporting 
Sources 

P162. I think it’s pivotal. #4: Q10, P1, L1 #4: Q10, P1, L9 

#4: Q11, P1, L9 

P55. We really focus on is that social and 
emotional learning. 

#4: Q5, P3, L8  

P194. I’m very interested in it. #2: Q13/14, P1, L3  

P192. I think there is an interest, especially in 
the day camp and residential camp field as 
well as the environmental education field in 
leadership development but also in 
followership 

#1: Q13/14, P1, L1-
3 

 

P38. It’s really rewarding to see teachers say 
the same thing…to hear the teachers say, to 
notice it, and to request it, and fight for that 

#4: Q4, P2, L15-18  
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money to stay in the budget is really 
rewarding. 

 

Theme 6. Social emotional learning has long lasting positive impacts on students and 
on teachers’ classrooms when they return from their residential environmental 
experience. These benefits can also enhance marketing opportunities for RELCs. 

C22. Lasting Social Impacts of Residential EE 

Proposition Source Supporting 
Sources 

P116. They’ve always remembered 
something. Whether it’s the campfire, or 
program, or an animal they saw, everyone 
remembers something from that 
experience. 

#3: Q7, P4, L9-11  

P115. It makes a huge social impact on 
their life. 

#3: Q7, P4, L1  

P117. The social impact of the residential 
EE program, so perhaps the social impact 
of EE program stays with the kid and the 
knowledge of what they’ve learned is gone 
within a month or two after they leave. 

#3: Q7, P4, L12-15  

P164. Social emotional learning is 
something that’s going to help them every 
hour of every day of their lives. 

#4: Q10, P1, L8  

P174. For students to recognize, to have a 
heightened awareness of their emotional 
level, of other people’s emotional levels, is 
to our benefit for better teams, better 
families, better relationships and better 
community experience in all the different 
aspects of our society. 

#1: Q11, P1, L11-14  

 

C11. Back in the Classroom 
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Proposition Source Supporting 
Sources 

P32. Change their attitude back in the classroom #3: Q3, P1  

P49. Then our teachers they’ll actually come back and 
they’ll do that in their classrooms when things get to be 
an issue 

#4: Q5, P1, 
L15-16 

 

P99. When I started in the field there was a big push for 
pre- and post- activities 

#3: Q6, P1, 
L13-14 

#3: Q7, P3, 
L49-50; #3: 
Q10, P1, L9 

P100. The awareness never got to the point where it 
could have gotten with the school that didn’t do the pre-
activities because they didn’t do that ahead of time. 

#3: Q6, P1, 
L25-27 

 

P172. The extreme benefit of recognizing social 
emotional learning is that after kids leave school… they 
go into a home or relationships with friends where they 
are wrestling and dealing with all the things from their 
world. 

#1: Q11, P1, 
L5-8 

 

 

C25. Marketing 

Proposition Source Supporting 
Sources 

P177. I think that the emotional and social 
benefits that happen during environmental 
education are a great marketing tool for 
environmental education. 

#2: Q11, P1, L1-3  

P211. How can this help market my program to 
teachers, to administrators, and to parents? 

#3: Q15, P1, L5  

P171. Our funders like to see it. #4: Q11, P1, L1 #4: Q12, P1, L6-
7; #4: Q13/14, 
P1, L6 

P195. There could be a lot of interest if it were 
put to them in a way where they could see the 

#2: Q13/14, P2, 
L1-3 
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benefits for growth, for marketing, for gaining 
more clientele.  
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Appendix H 
Recommendations for Wisconsin RELCs 
 

Recommendations for Incorporating Social Emotional 
Learning into Residential Environmental Learning Center 

Programming 
A study was conducted across Wisconsin residential environmental learning centers 

(RELCs) to uncover the best ways to incorporate social emotional learning (SEL) into 

their programming. An electronic survey was sent to a sample of 25 administrators from 

17 different Wisconsin RELCs. Thirteen administrators responded and eleven completed 

the entire survey. The survey assessed Wisconsin RELCs’ awareness, interest, and 

experiences with SEL. After the survey, four follow up interviews were conducted with 

administrators who volunteered to share their methods of enhancing social emotional 

learning at their centers. The results and conclusions from the survey, interview, and a 

literature review of research and best practices in SEL, resulted in this collection of 

recommendations for RELCs interested in incorporating social emotional learning in their 

programming. 

What is Social Emotional Learning? 

Social emotional learning (SEL) has a variety of definitions depending on the 

source. CASEL, the Collaborative for Academic and Social Emotional Learning and a 

leader in the field of social emotional learning, defines social emotional learning as:  

“the process through which children and adults acquire and effectively apply the 

knowledge, attitudes and skills necessary to understand and manage emotions, set 
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and achieve positive goals, feel and show empathy for others, establish and 

maintain positive relationships, and make responsible decisions.” 

(www.casel.org, 2015). 

Social emotional learning is similar to character education and citizenship education 

however it does not focus on ethics or morals (Humphrey, 2013). SEL is curriculum 

aimed at developing intrapersonal and interpersonal skills of individuals to foster 

personal well-being throughout life (Elbertson, Brackett, & Weissberg, 2010). CASEL 

divides SEL into five Core Competencies: self-management, self-awareness, social 

awareness, relationship skills, and responsible decision making. Self-awareness and self-

management are intrapersonal skills that encourage individuals to recognize and regulate 

their emotions and behaviors. Social awareness and relationship skills are interpersonal 

skills, which encourage individuals to empathize with others and work cooperatively. 

Responsible decision making applies social emotional skills into constructive choices for 

the individual and others. (www.casel.org, 2015)  

Social emotional learning standards have developed in a variety of states across 

the U.S. as the benefits of social emotional learning on positive behavior and academics 

have been increasingly acknowledged (Humphrey, 2013). In Wisconsin, the Wisconsin 

Department of Public Instruction considers social emotional learning one of their 

“Characteristics of Successful Schools.” To support social emotional learning in schools, 

the Wisconsin DPI created Standards of the Heart, which “help children become caring, 

contributing, productive, and responsible members of society” (Wisconsin DPI, n.d.). 
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Standards of the Heart encourage schools in Wisconsin to create a safe emotional climate 

for students and promote development of positive character traits and citizenship.  

Why SEL at RELCs? 

 Residential environmental learning centers provide a unique opportunity for 

students and teachers and create an ideal environment for social emotional learning. 

RELCs are safe spaces for students to try new experiences, learn new ideas, and discover 

more about themselves and their peers in a unique context. The RELC learning 

environment is built on the foundations of respect, and environmental educators work 

toward creating a fun and collaborative environment for students. RELCs provide an 

environment completely different than the traditional classroom and teachers seek out 

this opportunity for their students to bond, learn, and personally grow. As one RELC 

administrator commented: “I think there are certain programs that we offer that create 

relationship bonds between students and between peers and also between students and 

teachers that don’t normally happen in traditional classrooms.”  

The social emotional learning component of students’ trips to RELCs have long-

lasting positive effects on students and teachers. As one administrator commented: 

“Perhaps the social impact of EE program stays with the kid and the knowledge of what 

they’ve learned is gone within a month or two after they leave.” Not only will the social 

emotional experience of attending a RELC stick with students, it will also help them later 

on in life: “For students to recognize, to have a heightened awareness of their emotional 

level, of other people’s emotional levels, is to our benefit for better teams, better families, 
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better relationships and better community experience in all the different aspects of our 

society.”  

According to Elias et al. (1997) in their book Promoting Social and Emotional 

Learning: Guidelines for Educators, school-based SEL programs are improved and 

heightened through community involvement and support. RELCs are members of a 

school’s community and partners in education. Since Wisconsin public schools should be 

working toward fostering caring, responsible students, RELCs can support and further 

these efforts through incorporation of social emotional learning into their own 

programming.  

Social emotional learning occurs through a combination of a safe and caring 

learning environment and instruction that works toward the SEL competencies 

(Humphrey, 2013). Combining SEL instruction with a safe environment creates 

attachment, improves positive behavior, and increases success in academics and life 

(Humphrey, 2013). RELCs already provide a safe and caring environment and through 

their programming offer social emotional learning opportunities. With these two factors 

combined, RELCs are an ideal context to support social emotional learning. 

Implementing SEL 

Weissberg and O’Brien (2004) identify characteristics of effective SEL programming 

that RELCs can consider within their own center’s contexts and needs. SEL 

programming should be developmentally and culturally appropriate, integrated, school-

wide and community-wide, hosted in a caring learning atmosphere, supported by 

administration, facilitated by trained teachers, and assessed to successfully foster social 
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emotional learning (Weissberg & O’Brien, 2004). In the recommendations below, 

elements of these characteristics are addressed through examples provided by RELC 

administrators and practices expressed in SEL literature. To enhance the success rate of 

incorporating SEL into programming, administrators should consider their center’s goals 

and mission when determining how they will frame their approach to SEL in their 

programming (Elias et al., 1997). 

RELC administrators can also use the characteristics of SAFE SEL programming to 

guide their implementation process. SEL programs that illustrate SAFE characteristics 

were found to be successful in meeting SEL outcomes (Humphrey, 2013). SAFE stands 

for: 

• Sequenced- Consider how to sequence implementation across center through 

staff training, center policies, and curriculum.  

• Active- Use active learning to teach social emotional learning concepts. 

• Focused- Provide enough time for training and for skills to be taught to students.  

• Explicit- Curriculum should have specific SEL objectives or goals.  

Time was a factor expressed by RELC administrators as a challenge for implementing 

SEL. Time is important to consider because it is necessary for proper SEL 

implementation, and it is a limited resource for RELC administrators. For successful 

implementation of SEL, RELCs should “allow the necessary time and support for the 

program to strengthen and grow” (Elias et al., 1997, p. 94), which is easier said than 

done. However, using the SAFE model, RELCs can better identify where to invest their 

limited time for SEL. According to this model, time needs to be dedicated in the planning 

process for staff training, and deciding how and where to implement SEL in 
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programming. Time also needs to be dedicated within programming to allow for SEL 

activities with students to occur. Recommendations for staff training, creating an SEL 

environment, and incorporating SEL in curriculum can help administrators determine 

how much time is necessary for their center to appropriately address each of these 

considerations. 

Fostering the SEL Environment 

 Fostering the right environment for SEL is crucial to the success of SEL efforts. 

According to Elias et al. (1997): “A caring, supportive, and challenging classroom and 

school climate is the most conducive to effective SEL teaching and learning” (p. 75). The 

RELC experience can be an extremely conducive environment for SEL. As one 

administrator explained: “This is an environment where emotionally you’re encouraged 

to be yourself no matter how traditional or informal or goofy and weird that may be.” 

RELCs are welcoming and inclusive spaces, and this atmosphere supports and allows for 

social emotional learning in participants and staff. In the RELC environment, students are 

often in learning groups smaller than their class sizes in school allowing for more 

attention to each individual student and a more intimate learning environment. 

RELCs create a caring and supportive climate by emphasizing respect. One 

administrator explained: “One of the … core values that we communicate to every group 

that comes through our program is caring and also respect.” Starting off a residential 

environmental experience with a discussion about respect (or another of a RELC’s core 

values) establishes guidelines and boundaries for the visiting students, and reveals that 

social and emotional needs are considered and valued.   
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 Creating a sense of community can also be a way to create a safe environment for 

students. The Container Concept states that if a group values community and is looking 

to create a sense of community, then they can create an environment that allows the sense 

of community to develop (Frank, 2013). If RELCs are intentional about building 

community, then they will have the ability to create the space for community to develop. 

RELC administrators identified community building as a reason for schools to take 

students to RELCs. The residential environmental education experience created by 

RELCs is an ideal opportunity for schools to practice community building. Not only does 

a sense of community create a safe learning environment, it also supports student learning 

(Frank, 2013). Fostering a sense of community and safe learning environment cannot 

only help incorporate social emotional learning, but it can also help RELCs better meet 

some schools’ goals of community building.  

 Laurie Frank (2013) outlines five conditions for creating a sense of community. 

They are presented below along with applications to the RELC environment. RELCs can 

consider and evaluate how they present each of these conditions for participants and staff.  

1. Intentionality. Intentionality is fostered by creating an intentionally inviting 

environment where there is a reason behind why things are the way they are 

(Frank, 2013). Developing policies that align with the values and mission of the 

RELC will ensure that there are reasons behind the systems and behavior of the 

staff.  

2. Creating a safe and trusting environment. According to Frank (2013), RELCs 

can create a safe and trusting environment by creating ground rules for their 

participants that are: “non-negotiables that set the common ground from which to 
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create a foundation for trust to develop” (p. 47). RELCs that address a value like 

respect with visiting groups are setting ground rules for their participants and 

setting the foundations of a safe environment.  

3. Balancing the needs of individuals with the needs of the group. This balance 

can be considered for staff community and for participant communities. Creating 

social agreements outlines the obligations individuals have to the group. Allowing 

opportunities for student choice provides empowerment to balance out any 

“sacrificing” an individual does for the team.  

4. Ownership. Ownership can be fostered through social agreements, goal setting, 

routines, rituals, and responsibilities (Frank, 2013). Allowing students the chance 

to set personal or group goals within programming, setting policies and procedure 

that create routines for participants and provide them with responsibilities (like 

designating helpers at meals) can foster ownership.  

5. Positivity. Positivity is an emotion that creates possibilities for people (Frank, 

2013). Encouraging and supporting positivity and positive emotions will also help 

RELCs build community and foster SEL. Educators can help set the tone. At one 

RELC: “Educators…they try to make it a very positive and fun experience for the 

students.” 

More information about Frank’s book Journey Toward the Caring Classroom and 

fostering a sense of community is found in the Resources and References section. 

SEL and Curriculum 

When discussing where social emotional learning occurs in curriculum, many 

administrators pointed to teambuilding classes. While teambuilding directly teaches 
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social emotional learning skills, social emotional learning does not have to be limited to 

teambuilding. RELC curriculum also contains classes that teach physical, outdoor skills 

such as canoeing, archery, map and compass skills; and nature-based classes that teach 

students ecological concepts and natural history of the outdoors. Elements of SEL can be 

found throughout the curriculum and enhance the academic portions of the curriculum 

(Elias et al., 1997). Indeed, SEL curriculum should blend formal and informal SEL 

opportunities throughout the curriculum (Elias et al., 1997). RELCs looking to 

incorporate SEL into their programming can use multiple aspects of their curriculum and 

developmentally appropriate methods to enhance social emotional learning opportunities.  

The SEL core competencies of self-management, self-awareness, social 

awareness, relationship skills, and responsible decision making can be addressed through 

RELC curriculum (www.casel.org, 2015). Here, the core competencies are grouped as 

intrapersonal skills, interpersonal skills, and responsible decision making. Examples from 

RELC administrators of how each of these skills is found in curriculum of RELC 

programs are provided below. RELCs can consider what they do in their programming in 

each of these areas to identify places in their curriculum where they could recognize and 

enhance these social emotional learning opportunities. For even more specific ideas of 

how to implement social emotional learning, SEL curriculum and activity resources are 

provided in the Resources and References section.  

Intrapersonal: Self-Management and Self-Awareness 

In the residential environmental education experience, RELC administrators 

acknowledge: “There’s a lot of individual growth that happens.” Individual growth can 
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occur through a number of different avenues, but just the experience of being away from 

home in a new context for more than one day can create a catalyst for student growth. As 

one administrator put it, out at a RELC, there’s a “personal and social aspect of kids 

coming out, discovering things about themselves, things about group dynamics and social 

dynamics, and then also discovering things: strengths, weaknesses, and interests that they 

have in the environmental side of our world.” At RELCs, students grow through setting 

and facing personal challenges. They “…build self-confidence that they can do 

something that they previously didn’t think they could do.” Some students grow when 

they “make a breakthrough when they conquer a fear.” Times of frustration can also open 

the door for social emotional learning. Opportunities in RELC curriculum where students 

set personal goals and face constructive levels of challenge develop intrapersonal skills 

within students. These opportunities may occur at ropes course elements, night hikes, 

canoeing, archery, or other novel experiences. 

 Through reflection, students can also practice intrapersonal skills. The use of 

journals was noted by one RELC administrator as an effective way to not only allow 

students to practice self-awareness of their emotions, but also as a potential tool to 

measure social emotional learning. “There are journal questions for the initiatives and 

low ropes course and there are also journal questions for the climbing tower.” Journal 

questions for these elements can enhance the recognition and intentionality of social 

emotional learning that is already happening. Journal questions could be created for other 

activities as well to highlight the social emotional connections to other learning 

objectives. 
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Formal processing is another, more direct, method to address students’ social 

emotional learning. As one administrator explained: “The real growth that we see is in 

those group debrief sessions and our instructors are trained to ask leading questions and 

really allow the group to take over the conversation.” Educators need to know how and 

when to ask the right questions to students in debrief sessions. At one RELC, they “focus 

on debrief more than the activities so we take some seriousness in that.” RELCs already 

emphasize intentional debriefs and processing opportunities with students. They also 

recognize this as an area that could be enhanced: “We can be more intentional in our 

questions and in the way we engage students and participants to further their social and 

emotional learning.”  

Interpersonal: Social Awareness and Relationship Skills 

During the RELC experience, students practice their interpersonal skills by 

working together with their peers. For some RELCs, facilitating students in learning to 

work together is a valued part of the program: “We recognize how important it is for kids 

to be able to get along within their peer group and read people and understand people and 

know how they’re taken.” RELCs can reflect on the importance of cooperation for their 

programming and whether it is included throughout their entire curriculum.  

Teambuilding is a readily available avenue for acknowledging the development of 

relationship skills. Even though it is not the only route to social emotional learning, it is 

important to recognize the SEL opportunities that teambuilding provides. As one RELC 

administrator explained: “The four last competencies are really met quite a bit in our 

teambuilding lessons.”  Through teambuilding and working together, “they’re learning; 
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they’re becoming more aware of each other socially.” In teambuilding and collaborative 

activities students learn about trust, sharing their viewpoint, “doing things for the good of 

the group,” patience, “learn how to interact with their peers and hopefully make 

responsible decisions,” and how “everybody has a voice, everybody has an opinion, it’s 

not just the loudest people that make the decisions.” Working together is a major 

component of social emotional learning. Through teambuilding and other activities that 

require students to learn to work together, social emotional learning is occurring. 

Some RELCs use the SEL components of teambuilding to frame a group’s entire 

experience. One administrator suggested: “If they are choosing group teambuilding, they 

should do it at the beginning of their trip rather than scattered throughout their trip or just 

at the end because they have a more positive field trip experience if they do teambuilding 

at the beginning of the trip.” Teambuilding could be a way to help apply SEL to 

situations outside of the teambuilding class, especially for RELCs like this one where: 

“We don’t spend much time talking about the emotional side of the experience except for 

when it comes to the teambuilding aspect of it.” By referencing back to teambuilding 

concepts throughout an entire residential experience, not only are teambuilding classes a 

chance for RELCs to address social emotional learning, they are also platforms for 

teaching SEL throughout RELCs’ curriculum. 

Teambuilding activities can also be applied throughout RELC curriculum and 

bring SEL concepts into situations outside of teambuilding class. One RELC explained 

that they have specific activities to create learning opportunities out of certain social 

emotional situations. For example:  “We have inclusion and diversity activities that we 

can offer.” “There’s a couple activities about the harsh way that kids talk to each other 
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and how those words hurt,” “And there’s one that they do that talks a little bit more about 

the differences in people.” Trust circles are another tool educators use to help groups talk 

through problems. Based on the needs of the group and situations that arise, educators 

would know when to facilitate these activities.  

Teambuilding activities do not have to be correlated to specific situations, they 

can also be used as fillers between classes, during downtime, or while waiting for a meal 

to start, and incorporated into other activities like scavenger hunts that require students 

work together. Creating a collection of teambuilding or social emotional learning 

activities for specific situations and training staff in them can help to enhance the social 

emotional learning that is occurring. 

Outdoor skills are also an opportunity to support relationship skills. 

Administrators listed classes like “compass course,” “survival strategies,” archery, 

canoeing, and “Skill-building classes where they see each other and where their strengths 

are and they also are asked to help people in situations where other people may not be as 

comfortable” as SEL opportunities. One administrator explained the connection between 

outdoor skill classes and teambuilding: “Outdoor skill classes that also really fall into that 

same realm because we are asking them to be put in small teams, so they’re learning how 

to work together cooperatively.” This idea was supported by other administrators as well.  

 Nature-based activities also have SEL components. Administrators mentioned 

classes in which students pretend to be stakeholders in land management issues, take on 

other perspectives and engage in a debate or dilemma, and night hikes as classes that 

incorporate SEL. Through “…different learning experiences or different connections that 
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students are making in the classes” SEL can be found in nature-based classes. In the 

example of night hike, an administrator explained that: “Night hikes are a great one 

where students may be in an unfamiliar situation but they’re having a very positive 

experience and they’re sharing that experience with each other.” Sharing new experiences 

can be opportunities to recognize social emotional learning. However, it is important to 

acknowledge that an administrator also said, “The other more general natural science 

classes that we have there’s still a lot of teamwork that happens, but it may not be at that 

same level.” Reviewing the activities in nature-based classes could reveal the amount of 

SEL that occurs, and could help RELCs identify areas to expand these learning 

opportunities. 

Responsible Decision Making 

Responsible decision making is an element of SEL that translates strongly into the 

goals of environmental education. One RELC administrator explained that: 

“Environmental education is all about…learning [about] your interaction with the 

environment and… human’s interaction with the environment.” Social emotional learning 

can work with these goals of environmental education.  “Relationship skills and then 

responsible decision making when it comes to the environment and natural resources” are 

noted areas where social emotional learning works in tandem with environmental 

education. One administrator highlighted how SEL can enhance student stewardship of 

the environment: “Making an emotional and personal connection to the environment 

around us [and] the natural resources that we have foster ownership and stewardship.” 

RELC Administrators mentioned how good environmental education shows multiple 

sides to an issue and involves a “balance between the environment, the economy, and the 
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community,” which also demonstrate an overlap with SEL. RELCs could incorporate 

SEL into their environmental education components of their curriculum and use SEL to 

enhance the environmental discussions in their curriculum. Situations in curriculum 

where students are evaluating multiple perspectives or thinking about their actions toward 

the environment are social emotional connections to environmental education curriculum. 

Students have the opportunity to practice all of the SEL core competencies while 

they attend RELCs. During the residential environmental education experience, students 

face a variety of social emotional challenges, such as working with groups or particular 

students, facing frustrations, facing their own fears, and talking about their emotions 

within a large group. Students grow individually in the context of residential 

environmental education through setting personal challenges or goals and discovering 

their strengths and weaknesses. In residential environmental education, students also 

practice working with others through a variety of group activities and challenges and 

learn the elements of successful cooperation. Through practice of their social emotional 

skills and self-discovery, students return home with a deeper understanding of 

themselves, empowered to face new challenges.  

Training Educators for SEL 

 According to Elias et al. (1997), properly training staff in social emotional 

learning is crucial to its success within a school. At RELCs, educators are important for 

facilitating social emotional learning. RELC administrators acknowledged that educators 

facilitate social emotional learning by determining student groups, creating a safe and fun 

atmosphere, and asking appropriate questions during debriefs. Training educators 
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adequately and creating a healthy work environment for them ensures that educators are 

properly equipped for behavior management, asking good questions, and identifying 

teachable moments for social emotional learning. According to one RELC administrator: 

“There’s more need I think for social emotional training as a part of staff training then 

there has in the past as well.” Effective educator training can help to overcome any 

educator challenges and improve the social emotional at RELCs.   

Challenges 

Administrators acknowledged the importance of staff in facilitating SEL, but they 

also recognized the challenges that exist for staff to accomplish this task. “Many of them 

have no experience in teaching” and therefore: “It can also be challenging for educators 

to have that ability to maybe take advantage of those opportunities for social emotional 

learning.” Educators may not be aware of social emotional learning opportunities. The 

transience of seasonal educators can also challenge the consistency of addressing these 

opportunities and other elements of RELC programming. The effectiveness of educators 

facilitating social emotional learning “depends on the ability of the instructor to ask 

effective questions in the debriefs.” These challenges need to be considered to properly 

equip educators for social emotional learning.  

Training Topics 

Educators are on the front-line, directly working with participants. To best 

incorporate SEL into programming, educators need to be effectively trained to recognize, 

handle, and support social emotional learning in their students. The following are topics 
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and methods Wisconsin RELCs currently use to train their staff in social emotional 

learning and are areas that can still be developed and expanded. 

Teambuilding Initiatives 

Teaching staff a variety of teambuilding initiatives and when to facilitate these 

initiatives can support SEL throughout programming. RELC administrators explained 

that teambuilding initiatives could be used as positive time-fillers and as tools to address 

teachable moments. Supplying educators with an arsenal of different activities can 

prepare them for different SEL situations. See the Resources and References section 

below for teambuilding initiatives resources.  

Processing  

“How to train, how to better equip our staff to be intentional with their 

questioning” was suggested by an RELC administrator as an area that should be 

enhanced in staff training. The importance of processing was also acknowledged by 

administrators: “The real growth that we see is in those group debrief sessions and our 

instructors are trained to ask leading questions and really allow the group to take over the 

conversation.” Training educators how to facilitate journal time and debriefs after 

activities will further social emotional learning of participants.  

Teachable Moments  

One administrator suggested: “Train them to look for those moments where 

students are uncomfortable, or maybe somebody’s voice isn’t heard.” Instances of 

bullying, homesickness, frustration, and fear are just a few examples of social emotional 
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teachable moments. RELCs can train staff in recognizing these moments and also provide 

tools, such as questions and activities, to address them.    

Classroom Management  

“The emotional side I guess that we use for the training is how to deal with the 

kids that are misbehaving.” Managing groups involves social and emotional factors that 

educators must consider. RELCs can train staff in ways to set up classes that create space 

for students to succeed. Staff should also be trained in ways to handle behaviors that still 

foster a safe learning space and upholds the RELC’s values. 

Working with Diverse Groups  

Provide staff with information and tools for working with different types of 

student groups to set them up for social emotional success. “In the outdoor ed staff 

training we have a two-hour session called: ‘working with groups’ where we go 

through… label the different groups that we serve throughout the OE year… and talk 

about group dynamics,” one administrator explained. Using past school group evaluations 

can also help prepare educators for different school groups and their accompanying 

dynamics. 

Training Methods  

Scenarios 

“Scenarios” were referenced as a successful method of training staff in social 

emotional learning. Scenarios of social and emotional situations allow educators to 
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practice addressing teachable moments or facilitating successful processing sessions and 

receive feedback.  

Discussions 

“We have a section where we bring some returning staff back and we have kind 

of a panel if you will…just an open discussion of what kind of things happen, part of it is 

baring those… horror stories.” Using past educator experience to fuel discussion was also 

highlighted as a successful training method. One center brings in returning staff so new 

staff “can pick apart situations and ask questions and share how they would handle it and 

that…discussion has really been what they like the most.” 

Processing with Educators 

Allowing educators time to process sets the social emotional climate for everyone. 

At one RELC, “We also have a check-in ceremony…where they check in at the 

beginning of the year around the campfire and say this is why I’m here, this is what I 

want to do, and I’m in. And before they leave we always do a check out campfire when 

they leave.” 

Role of Administrative Staff in Training  

Administrative support of staff is important for successfully implementing SEL 

(Elias et al., 1997). As one administrator explained: “The staff is also experiencing social 

emotional learning because they’re going through situations they haven’t experienced 

before.” Acknowledging the social and emotional component and needs of staff allows 

for administrators to create the right kind of support for staff to grow and learn. It also 
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sets the tone for the environment that staff create for participants. Administrator 

leadership and feedback establishes the vision for SEL implementation, determines 

elements of staff training, and sets the tone for SEL (Humphrey, 2013). During training 

and throughout programming, administrators can support staff by maintaining open 

communication. Open communication can include daily debrief sessions with educators 

to reflect on their day. Administrators can also “try to use group process and group 

discussion to help educate ourselves.” The training process can also be supported 

throughout an educator’s entire season: “Every week I’ll have a different kind of 

objective for the educators.” Not only does this type of debriefing and training with 

educators support their own social and emotional needs, but it also teaches by example 

reflection methods that educators can then use with their own students.  

Measuring and Evaluating SEL  

Assessment and evaluation of the SEL implementation process is important for 

effective SEL implementation (Elias et al., 1997). RELC administrators and researchers 

have identified measurement of SEL outcomes in students as a challenge of social 

emotional learning. It is especially important to consider because measuring SEL is 

linked to justifying SEL in programming. However, the challenge of measuring SEL 

should not detract RELCs from pursuing SEL: “Things that aren’t measureable are hard 

to justify, but that doesn’t mean that they are less important.” RELCs can consider the 

best methods of SEL measurement for their own programming and needs. This means 

that RELCs should establish their SEL outcomes and objectives. 
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RELCs can choose to evaluate through self-reports of the staff that implemented 

SEL and from independent observations (Domitrovich et al., 2008 as cited in Humphrey, 

2013). Self-reports tend to be over-positive and independent observations tend to align 

more closely with program outcomes (Domitrovich et al., 2008 as cited in Humphrey, 

2013). Whichever system is used by an RELC, they should consider what elements of 

implementation they want to assess (Humphrey, 2013). 

Suggestions for evaluation methods include using checklists, educator feedback 

on SEL activities, and surveying students (Elias, 2006). It may be challenging for RELCs 

to survey students, so an RELC administrator suggestion of journal entries may be a more 

authentic assessment option for the RELC context that also fits into curriculum. One 

administrator explained: “The way we can currently justify doing our teambuilding 

programing is the journal questions.”  Evaluation is important because the results can be 

used to make decisions on how to improve and refine the way it is implemented in 

programming (Elias et al., 1997). The Wisconsin Department of Public Instruction has 

resources for classrooms to assess social emotional learning in their students and school. 

See the Resources and References section below for more information on how to develop 

assessment tools.   

Conclusions 

RELCs can be a valuable context, supporter, and facilitator of social emotional 

learning. Wisconsin RELCs already provide an ideal environment for social emotional 

learning, and have elements of SEL in their curriculum. Through acknowledging social 

emotional learning opportunities, training staff in SEL, creating an implementation plan 
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and form of evaluation, RELCs can advertise their role in helping schools to meet 

Wisconsin’s Standards of the Heart. They can also use social emotional learning to 

advertise community building, and the development of students’ intrapersonal and 

interpersonal skills to schools. By implementing social emotional learning, RELCs are 

also improving their own programming and their participants’ experiences.  

Resources and References 

The following resources were used as references for these recommendations 

and/or are helpful further reading for those looking for more information about social 

emotional learning. The resources are divided into areas where they may provide the 

most guidance for RELCs: About SEL, SEL Activities and Facilitation, and 

Implementing SEL. These recommendations are not exhaustive, so RELCs are 

encouraged to explore more about SEL in ways that fit their mission, audience, and 

needs.  

About SEL 

Collaborative for Academic, Social, and Emotional Learning: http://www.casel.org/ 

An organization from Chicago, IL with a mission of: “to help make evidence-based social 

and emotional learning (SEL) an integral part of education from preschool through high 

school.” CASEL is a great resource for information about SEL policies and standards, the 

SEL core competencies, and links to SEL research. 
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Wisconsin DPI Standards of the Heart: http://cssch.dpi.wi.gov/cssch_csssoh1 

The Wisconsin Department of Public Instruction’s definition, and key characteristics of 

Standards of the Heart.  

SEL Activities and Facilitation 

Activities for Building Character and Social-Emotional Learning: Grades 3-5. 

Petersen, Katia S. (2012). Free Spirit Publishing. 

Part of the Safe and Caring Schools SEL Curriculum that contains thematic units for 

teaching SEL in the classroom. Also includes SEL measurement tools and guidance on 

implementing SEL in schools. Contains a number of worksheets with reflection questions 

on topics such as respect, responsibility, bullying, and cooperation. 

Journey Toward the Caring Classroom: Using Adventure to Create Community: 2nd 

Edition. Frank, Laurie S. (2013). Wood N Barnes Publishing & Distribution. 

A textbook focused on creating a sense of community within the classroom. Explains 

different social emotional learning curricula, provides guidance on how to foster a sense 

of community, and contains an expansive collection of community building initiatives.   

Social Emotional Learning: A Critical Appraisal. Humphrey, Neil. (2013). SAGE 

Publications Ltd. 

Summarizes and evaluates research on social emotional learning. Includes discussion on 

the definition of SEL, the history of SEL, a global perspective of SEL programming, 

assessment of SEL, implementation of SEL, and outcomes of SEL.  
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The Processing Pinnacle: An Educator’s Guide to Better Processing. Simpson, Miller, 

and Bocher. (2006). Wood N Barnes Publishing & Distribution. 

A guide to creating intentional processing with participants that provides them with the 

skills to become independent processers. Also includes example questions and activities 

for processing.  

The Little Book of Conflict Transformation. Lederach, John Paul. (2003). Good 

Books. 

Provides a guide to conflict transformation by practicing a long-term view of addressing 

and solving conflicts. This resource can be used to create a supportive and safe work 

environment, and to help with addressing conflicts involving participants. This book is 

part of a series that also offers small books about other cooperative techniques.  

The Compassionate Classroom: Relationship-Based Teaching and Learning. Sura 

Hart and Victoria Kindle Hodson. (2004). Puddledancer Press. 

 Uses the principles of Nonviolent Communication and brain research to create guidelines 

for creating a safe and supportive learning environment.  

Implementing SEL 

Promoting Social and Emotional Learning: Guidelines for Educators. Elias et al. 

(1997). Association for Supervision and Curriculum Development. 

A guide to implementing SEL in the classroom. Contains a number of tips and examples 

of schools’ efforts to successfully implement social emotional learning. Includes 
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discussion on how SEL fits in a school setting, creating the environment for SEL, 

implementing and sustaining SEL in a school, and evaluating SEL programs.  

ACA Youth Outcomes Battery: http://www.acacamps.org/research/youth-outcomes-

battery 

Provides a number of measurement tools for assessing a variety of outcomes on youth 

through programming. Outcomes assessed include: affinity for nature, camp 

connectedness, friendship skills, independence, teamwork, problem-solving, and others. 

Elias, M.J. & Arnold, H.A. (2006). The Educator’s Guide to Emotional Intelligence

 and Academic Achievement. Thousand Oaks, CA: Corwin Press. 

Great description of what to do to make SEL successful in your school environment. 

Focused on the school perspective, still includes ideas and guidance that are applicable to 

the RELC context. 

Creating Positive Youth Outcomes: A Staff-Training Resource for Camps and Other 

Youth Development Programs. (2007). American Camping Association. Healthy 

Learning. 

Provides guidelines on creating youth outcomes that fit your mission and programmatic 

goals and how to evaluate these outcomes. Includes example outcomes. 

Handbook for Social and Emotional Learning: Research and Practice. (2015). Edited 

by Joseph A. Durlak, Celene E. Domitrovich, Roger P. Weissberg, and Thomas P. 

Gullotta 
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A new collection of social emotional learning research that provides information on 

social emotional learning, social emotional programming, assessment of social emotional 

learning, and policy and practice. 

Weissberg, R.P. and O’Brien, M. U. What works in school-based and emotional 

learning programs for positive youth development. Annals of the American Academy 

of Political and Social Science, 591, 86-97. 

This article evaluates different SEL programs and outlines the components of successful 

SEL implementation and programs.  

The Wisconsin Department of Public Instruction Standards of the Heart Planning 

Tool: http://www2.dpi.state.wi.us/sig/assessment/soh/index.asp 

The Wisconsin Department of Public Instruction’s set of steps to help schools develop 

and assess students’ social emotional learning.  

 


