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Abstract 

Many teachers teach their students to play the clarinet using the same methods and method books 

that they used when first learning to play.  It is important, however, for teachers to be aware of 

new methods and approaches for teaching today’s students.  Using the National Standards of 

Music, Comprehensive Musicianship, innovative methods and supplementary materials, teachers 

can teach good clarinet fundamentals and musicianship in a manner that will engage today’s 

students.  By using innovative clarinet teaching methods, providing more ensemble and playing 

experiences, and helping students to develop a love of and appreciation for the clarinet and 

music, teachers will have more students who are passionately committed to music and sharing 

music with others.   
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Utilizing the National Standards of Music and Comprehensive Musicianship  

in Beginning Clarinet Instruction 

 

Every clarinet instructor is presented with a number of opportunities in teaching.  Each 

student will need to learn the same musical concepts; each student will learn and need to be 

taught differently.  There are many things that can be taught in a clarinet lesson in addition to 

demonstrating an understanding of notes on the page.  Music teachers are encouraged to teach 

music theory, the history of music, how music, art, literature, and different cultures relate to 

music and its performers, the history of their instrument, its music and performers, and instill a 

lifelong appreciation of music in their students. 

A teacher has to adapt their approach to teaching for each student and create a curriculum 

that encompasses what will be most valuable for the student, what a student has a strong interest 

in learning, and what is required or dictated by an outside party, like a school.  Decisions need to 

be made about whether the teacher will focus strictly on the performance aspects of learning to 

play the clarinet, and/or teach with a comprehensive approach to musicianship, including but not 

limited to performing the clarinet, understanding music as a whole, how music relates to society, 

and creating a complete musician.  The teacher must also consider, and be able to adapt to a 

curriculum best suited for their student’s learning style.  A good teacher “searches deeply to find 

the best way to stimulate each individual student’s musical motivation” (Booth, 2009, p. 226). 

In thinking about today’s clarinet student, some thought should be given to past clarinet 

students, those students who studied 20, 30, 50, or 100 years ago, because those methods still 

exist in today’s clarinet methodology.  How have students changed?  In the past, students 

traditionally learned new skills through a book or teacher.  Today, students play video and 
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computer games that allow them to become professional athletes or musicians in a virtual world 

that exists on their TV or computer screen.  They have the feeling of mastering something that in 

reality they may have never even touched (Johnston, 2012, p. 7).  

Compare yourself as a beginning clarinet student to beginning students, today.  You will 

probably come to the same conclusions as I have; a lot has changed for students, but much 

remains the same.  The fundamentals of music and how to play the clarinet have not changed.  

Quarter notes are still quarter notes and open G is still fingered the same way.   

Today’s students have little patience and rarely stay committed to something for long.  

They have grown up with instant access to information.  Need to know an answer for your 

homework?  Google it!  The private lessons that you or I experienced will need to be adapted in 

order to be motivating for today’s students.  They are looking for something more fast-paced and 

not as structured.  The method book that you were successful learning from may not necessarily 

be successful with most of today’s students (Johnston, 2012, pp. 8-9). 

When evaluating a clarinet method book, how does the educator decide which to use?  

Fortunately, a variety of method books are available and both teachers and students are 

“empowered” to choose an appropriate method (Renander, 2008, p. 152).  With so many method 

books, there are many aspects to consider.  You may look at the pacing of the method book, how 

music fundamentals are introduced, or what notes are learned first.  A teacher may also evaluate 

a method book by seeing how “musical” information is relayed, how and what clarinet technique 

is discussed, the variety of songs included, and how the information is presented – colorful 

pictures, audio accompaniments to songs, written work, etc.   

Overall, a crucial goal in teaching is to always nurture and motivate your student to 

develop their musicianship (Booth, 2009, p. 224).  A private instructor must consider what is 
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most appropriate for teaching; a clarinet method book, written exclusively with the intention of 

teaching the clarinet, or a clarinet book that is written as part of a band method series that a 

student likely uses at school, for private lessons.   

Typically, a book intended for only clarinet study, a clarinet method book, will include 

instruction on clarinet technique, alternate fingerings, embouchure, and specific instruction on 

how to approach the instrument.  Songs and exercises more often than not will address clarinet 

fingerings and/or clarinet issues like crossing the break and when it is appropriate to use alternate 

fingerings.  A band method book is intended for group study, and “compromises or 

simplifications for individual instruments such as the clarinet have been made in order to 

accommodate all instruments” (Renander, 2008, p. 3). 

Clarinet students will likely be able to participate in a band class at school and receive 

general music and ensemble instruction during that class.  Most directors, however, will only 

focus on preparing their students for performances (O’Toole, 2003, p. XI).  A private instructor, 

therefore, has the opportunity to teach with a more comprehensive approach to music and 

address specific clarinet topics.  Some things to consider when choosing a beginning method are:  

 

1. Are there instructions on the care and use of the instrument? 

2. Are there accurate illustrations of posture, position, and embouchure? 

3. Is there a complete fingering chart? 

4. What is the value of the musical content? 

5. Are technical problems introduced logically and functionally? 

6. Are directions given simply and clearly? 

7. Is the music edited well? 
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8. Is ensemble music included? 

9. Is there a list of musical terms? 

10. Is the physical makeup and appearance of the book appropriate? 

11. Is there a score and teacher’s manual provided? (Kuhn, 1962, pp. 30-33)  

*See Appendix C 

In Introduction to Music Education, Charles Hoffer writes that there are seven categories 

that a teacher should consider in a method for a beginning or an intermediate student – 

educational, valid, fundamental, representative, contemporary, relevant, and learnable.  First 

consider the educational value of the method.  The information included should provide the 

student with knowledge that they did not have previously and probably would not receive during 

a regular band class.  The method book contains information that is a legitimate portion of music 

education.  For instance, a teacher needs to teach fingerings for notes and identify them by their 

note names rather than the number of fingers used to sound a note.   

Fundamentals are also important.  A chosen method should teach the ideas and execution 

of different concepts instead of listing information without examples of how the information is 

applicable.  The method must also be representative of a wide range of music from different time 

periods and cultures, such as folk songs, show tunes, art songs, opera-oratories, hymns, patriotic 

tunes, and contemporary music.  “Some works composed in the 1960s and 1970s are still in a 

style that is a century old.  The main problem for teachers in this matter is the technical difficulty 

of many twentieth-century works” (Hoffer, 2002, pp. 74-75).  The music needs to be relevant to 

your student and the music should be learnable and provide for the necessary skills needed for 

music that they will be required to learn.   
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As a teacher, set your student on a path to discover who and how a piece of music really 

does matter in their own lives (Booth, 2009, p. 226). This may have more to do with the 

approach of teaching the material than to the specific material in a particular method book.  

“Topics and subjects have little inherent relevance; people make things relevant” (Hoffer, 2002, 

p. 75).  It is the educator’s job to find ways to make each lesson relevant and motivating to the 

student.  How effective your teaching is for your student is a result of how motivated your 

student is by your instruction and the material they are required to learn (Benner, 1972, p. 12). 

When teaching any arts discipline, a teacher should “support people’s capacity to make 

personally relevant connections within the artwork or artform” (Booth, 2009, p. 227).  

Comprehensive Musicianship through Performance 

Just as general music and band instructors have to meet expectations established in their 

school districts, independent music teachers also create goals and expectations to be met in their 

teaching.  Charles Benner wrote in Teaching Performing Groups that music students are often 

only taught performance skills. 

It can be inferred that performing group participation has little effect on musical behavior  

other than the acquisition of performance skills, unless there is a planned effort by the 

teacher to enrich the performing experience with additional kinds of musical 

understanding (Benner, 1972, p. 10). 

To ensure that your student is on a path to making music a part of their lives, provide 

them with a comprehensive music education that includes more than just learning how to 

perform.  To meet this goal, teachers will likely need to use supplementary material and careful 

planning to enrich their student’s curriculum by finding ways to best relate music to the student 

and other areas of the arts. 
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 In Wisconsin, through a partnership with the Wisconsin Music Educators Association, 

the Wisconsin Department of Public Instruction, and the Wisconsin School Music Association, a 

model of comprehensive music teaching was created.  Teachers are provided with professional 

development opportunities to implement these ideas of comprehensive musicianship.   

Comprehensive Musicianship through Performance is a program of instruction which 

emphasizes the interdependence of musical knowledge and musical performance. It is a 

program which seeks, through performance, to develop an understanding of basic musical 

concepts such as tone, melody, rhythm, harmony, texture, tonality and form by involving 

students in a variety of roles including performing, improvising, composing, transcribing, 

arranging, conducting, rehearsing, and analyzing (visually and aurally)  

(Schmid, 2010, p. 3).   

When considering a curriculum for your clarinet student, establish short-term and long-

term goals for the outcomes of the lessons (O’Toole, 2003, p.199).  There are five subjects to be 

considered through the CMP creative process – Analysis, Outcomes, Strategies, Assessment, and 

Selection (2003, p. XI).   

Analysis 

 As you consider the method you are using for a student, invest time in becoming an 

“inner musical detective” and study the music you are teaching, looking for creative ways to 

enhance the music for the student.  Your students will have a more successful learning 

experience when you have a broad and complete understanding of what you are teaching.  

Describe each piece to the student.  Research background information on the piece that is being 

studied, such as the style of the period the piece was written, the composer, who would have 

originally performed the piece, its country of origin, as well as any additional information on 



NATIONAL STANDARDS OF MUSIC, MUSICIANSHIP, AND CLARINET    13 

 

 

how the piece is traditionally performed.  Discover and discuss any historical or cultural 

importance of the pieces being studied (O’Toole, 2003, pp. 3-9).   

Outcomes 

 Teachers need to clearly prioritize and execute how to meet the desired outcomes in 

lessons.  The planned outcomes can be based on the technique of playing the clarinet, or specific 

knowledge about the music being learned, such as “how music works in terms of its theory and 

its historical contexts” (O’Toole, 2003, pp. 25-26).  Most teachers will find that it is easier to 

implement outcomes based on assessing skills.   

The “skills” needed to play music are not what usually draws a student to play a musical 

instrument.  Students are choosing to participate in music because through music they are 

allowed to express a part of their own “humanity” and have a relationship with the music.  These 

outcomes can be “referred to as aesthetic outcomes or as personal knowledge” and deal with how 

a student responds to music, their attitude toward a piece, how they value the music, and their 

desire and commitment to participate in music (2003, p.27).  

Strategies 

 The strategies a teacher uses in their lessons will determine the tone of their lessons.  

After determining the desired outcomes of your clarinet curriculum, establish the strategies that 

you will use to accomplish the set goals.  As part of the CMP program, “you will learn to design 

teaching strategies specifically related to your outcomes that lead to a coherent teaching process.  

You will be generating strategies that teach musical concepts, that engage students in diverse 

musical behaviors, and that encourage them to think like composers as well as performers” 

(O’Toole, 2003, p.43).  
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 When considering strategies to use in your teaching, list what each student needs to learn 

in order to achieve the desired outcome.  Next, plan your teaching strategy, including actions for 

your students that create opportunities for interaction and discovery.  Be aware that each student 

may learn differently.  Adapt your teaching style to the needs of each student (2003, p.43).   

Assessment 

 During a lesson, a teacher should be constantly assessing how their student is 

progressing.  Consider if the student is assessing their own work or just relying on being told 

what to do next.  Students must be taught how to assess their own performance.  “Assessment 

can serve as a means of advocacy and is imperative for recruitment of life-long musicians” 

(O’Toole, 2003, p.69).  Students can demonstrate they are learning and deepening their musical 

knowledge, ensuring that they are capable of enhancing their own musical skills throughout their 

lives.  

 Some of the purposes of assessment for a teacher can be: 

 To make instructional decisions about: 

o Where to begin with instruction 

o What has been learned 

o What has to be taught or re-taught 

o Individualizing instruction 

To collect evidence for students about: 

o Strengths 

o Weaknesses 

o Interests 

o Learning styles 
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To collect evidence for teachers regarding: 

o The effectiveness of instruction 

o The effectiveness of curriculum (2003, p. 71) 

Music Selection 

 As you consider which method book to use for a student, think about whether or not the 

music will be interesting to the student.  In selecting what material is used in lessons, teachers 

“need to be vigilant in examining the music we choose to study and challenge ourselves to seek 

out the best music we can find” (O’Toole, 2003, p. 101).  The CMP model provides nine 

different characteristics to evaluate a piece of music, including uniqueness, form, design, 

unpredictability, depth, consistency, orchestration/voicing, text, and transcendence.  

 A unique composition will catch a student’s attention and make the process of learning 

and performing more memorable.  A good form in a piece “usually means the proper balance 

between the two key principles, repetition and contrast” exist (O’Toole, 2003, p. 69).  The design 

of a piece is important to the performer and listener because a well designed piece will be 

effective and logically connect musical events in a piece.   

An enjoyable piece of music, that is also unpredictable, can be even more memorable.  

Music “challenges the ear to probe and understand its layers of meaning,” and “everything 

belongs together” (O’Toole, 2003, p.69). Consider how the music is actually written and if it 

relates well to the clarinet and the desired teaching outcomes.  If any text is included, it should be 

meaningful and provide insight into the piece.  Finally, the music and/or curriculum used in 

lessons should provide an experience that changes the student – enhances their understanding of 

the instrument, music, and allows for growth.  Another way to consider which methodology or 
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curriculum to use for your clarinet students is by how the content of the method relates to and 

meets the National Standards of Music.  

National Standards of Music 

During the 1990’s, discussions began within the educational community about why a 

standard for education should exist and what those standards would include.  In 1992, the 

National Council on Education Standards and Testing (NCEST) asked that a system be created to 

assess various subjects, including math, science, history, and others.  The first of the “others” to 

receive funding from the government to develop a set of standards was the arts.   

Through funding from the Consortium of National Arts Education Associations, the 

National Endowment for the Arts, and the National Endowment for the Humanities, a voluntary 

National Standards for all four of the arts disciplines - music, visual arts, theatre, and dance for 

grades K-12 was created.  The purposes of these standards were to define the “knowledge, skills, 

and understanding that all students should acquire in the arts, providing a basis for developing 

curricula” (National Association for Music Education, 2014).  The National Standards for music 

were approved by a National Committee on January 31, 1994.   

National Standards for Music Education 

1. Singing, alone with others, a varied repertoire of music. 

2. Performing on instruments, alone and with others, a varied repertoire of music. 

3. Improvising melodies, variations, and accompaniments. 

4. Composing and arranging music within specific deadlines.  

5. Reading and notating music. 

6. Listening to, analyzing, and describing music. 

7. Evaluating music and music performances. 
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8. Understanding relationships between music, the other arts, and disciplines outside the 

arts. 

9. Understanding music in relation to history and culture. 

(From National Standards for Arts Education. Copyright © 1994 by Music Educators 

National Conference (MENC). Used by permission. The complete National Arts Standards 

and additional materials relating to the Standards are available from the National Association 

for Music Education, 1806 Robert Fulton Drive, Reston, VA 20191; www.nafme.org.) 

 

The music standards were developed to be “pedagogically coherent and consider the 

special needs of children from diverse cultural backgrounds, children with disabilities, and 

technology’s role in teaching the arts” (Jagow, 2007, p. 12).  The arts standards are broken down 

into three sections and separated by grade levels, K-4, 5-8, and 9-12.  Students are expected to 

have a basic, proficient, or advanced level of knowledge for each standard.  “Although music 

instruction in school is important in the development of those students who are talented in music, 

its primary purpose is to improve the quality of life for all students by developing their capacities 

to participate fully in their musical culture” (Rudolph, 2005, p. 17).  Expectations for students 

are to achieve the “Proficient” level in at least one of the arts.  Not all students are expected to 

carry on with music/art studies in grades 9-12 (National Association for Music Education, 2014). 

Singing, alone with others, a varied repertoire of music 

Wind players, such as clarinetists, create music through their instruments, just as singers 

use their voices as their own instrument.  At the beginning of their musical education, it is 

important that young musicians be comfortable vocalizing the notes and rhythms they see written 

in music and be able to hear the melodies in their heads.   



NATIONAL STANDARDS OF MUSIC, MUSICIANSHIP, AND CLARINET    18 

 

 

Composer Zoltán Kodály created a music educational system for children of Hungary, 

during the 1940’s, that has since become popular in the United States.  A significant part of this 

system is taught with singing (Hoffer, 2002, p. 123).  Kodály’s main purpose for creating this 

system of teaching was to help create a “musically literate population” (2002, p. 125).  “Only the 

human voice, which is a possession of everyone, and at the same time the most beautiful of all 

instruments, can serve as the basis for a general music culture” (2002, p. 127).  Through singing, 

Kodály believed that children developed a more accurate sense of pitch and were then more 

readily able to hear music in their minds.  

Clarinet teachers can incorporate singing into lessons.  Start at the beginning.  Have a 

student play a note and then have them match it with their voice.  As time goes on, have them 

sing sections of their music.  If the student is uncomfortable singing pitches, have them first say 

the note names in rhythm.  Then, teacher and student can sing the actual pitches, in rhythm, 

together.  Next, have the student sing the pitches, while fingering the notes, in rhythm (Hoffer, 

1973, p. 374).  Allow students the opportunity to feel comfortable making mistakes so that they 

avoid feeling self conscious.  As the student learns how to express themselves, musically with 

their voice, that ability will transfer to their clarinet playing. 

Performing on instruments, alone and with others, a varied repertoire of music 

To perform successfully on a musical instrument, several skills are needed.  A student 

will need to demonstrate that they can perform with good posture, playing position, and breathe 

support, as well as demonstrate an understanding of good tone (Hall, 1997, p. 185).  To perform 

with others, several necessary skills are learned, including matching rhythms, tempo, style, tone 

and pitch. 
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Musicians collaborate with other musicians, sometimes in a band, orchestra, or chamber 

group.  Being able to work together and produce music successfully is an important part of being 

a musician.  Students should be able to accurately perform music on their own and independently 

play their part in an ensemble.  While the accuracy of notes and rhythms are important, it is also 

essential for students to perform with expression and musicality (Music Grade 5-8 Music 

Standard 2).   

From the very beginning, a private teacher can incorporate playing duets into lessons.  A 

teacher can demonstrate good tone and timbre while playing duets with a student.   Also, have 

students play their exercises with audio accompaniments when possible.     

Improvising melodies, variations, and accompaniments 

Many classical musicians inwardly cringe when they are asked to improvise.  Isn’t that 

something only jazz musicians do?  Improvisation can be an important part of any student’s art 

education, whether it is spontaneously creating pieces of art, stories, and poetry, or creating their 

own melodies and accompaniments.   

Students need to have a good foundation of listening and performance skills in order to 

understand how to perform rhythmic patterns within a relevant context, and improvise.  Most 

students will approach improvising as more of a mechanical task, and depend too much on scales 

and other items of music theory.  The end result is an imitation of another performance, rather 

than improvising (Gordon, 2010, p. 27).  “Learning in music should not be confined to the re-

creation of what others have done” (Hoffer, 1973, p. 70). 

Swiss music educator Jaques-Dalcroze created a system of music education that 

emphasized eurhythmics, solfège, and improvisation (1973, p. 116).  Great importance was put 

on the student’s ability to be able to express themselves using their own musical ideas.  After 
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learning to improvise on percussion instruments, students would improvise using their own 

voices, and then on the piano.  Call and response exercises are also utilized to nurture good 

listening skills (Hoffer, 2002, p. 118).  Dalcroze students have a better understanding of what 

they are hearing and are better prepared for instrumental studies (Gordon, 2010, p. 29). 

Improvisation is also a key component to Orff Schulwerk’s method of teaching music.  

Students are given activities that include improvisation through speech, movement, singing, and 

playing an instrument.  At first, students are given a few specific pitches to improvise.  As they 

gain experience, more pitches are added to their improvisation assignments (Gordon, 2010, p. 

121). 

Using improvisation in your teaching is beneficial.  By improvising, your student will be 

developing their listening capabilities, overall musicality and musicianship, their ability to think 

creatively, and solve musical “problems.”  Their confidence will build as they will not feel 

completely dependent on notation when playing music and their performances will reflect that 

confidence.  With improvisation as a regular part of lessons, students will naturally be more 

creative in their approach to the clarinet (Harris, p. 29). 

Composing and arranging music within specific deadlines 

Students will gain a better understanding of how to portray the music they are studying 

when they are familiar with compositional techniques.  By going through the process of creating 

original music, musicians will consider the music they are playing differently.  Why did the 

composer pick that set of rhythms?  Why is a particular series of notes being used?  Going 

through the creative process of discovering and deciding how one sound fits with another, and 

how another sound is perceived, helps the student to learn how to listen and think about how 
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sounds can be organized.  These thought processes are essential to every musician (Hoffer, 2002, 

p. 70). 

It can be satisfying to a student when they have the skills to create and arrange their own 

music.  “The role that music will play in students’ lives depends in large measure on the level of 

skills they achieve in creating, performing, and listening to music” (Standards in Dance, Music, 

Theater and Visual Arts for Grades 5-8).  Encourage students to arrange one of their favorite 

songs for the clarinet, or to write an etude based on something that they want to improve upon in 

their playing, such as crossing the break.  Assign students specific rhythmic patterns or time 

signature to use in their compositions.  Look outside of the studio and into what is going on in 

your student’s life.  Suggest writing a song based on a book they are reading or a science 

experiment they are working on at school (Webster, 2005, p. 74). 

Any time a student can actively participate in creating something themselves, they will 

gain confidence in their abilities and motivate themselves.  In turn, students will have a better 

appreciation for composers and musicians (Mash, 2005b, p. 2).   “Composing and improvising 

provide students with unique insight into the form and structure of music and at the same time 

help them to develop their creativity” (Standards in Dance, Music, Theater and Visual Arts for 

Grades 5-8).   

Reading and notating music 

Students will learn about music theory as they learn to play their instrument, and that 

knowledge can be applied to any musical study.  Students should be able to identify many 

aspects of the music they are playing, based on their level of experience.  According to the 

National Standards of Music, students are expected to be proficient at identifying standard 
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notation like rhythms, pitches, dynamics, and articulation markings (Music Grade 5-8 Music 

Standard 5). 

Listening to, analyzing, and describing music 

Each person was probably first introduced to music by listening.  Most students will 

choose to play a musical instrument because of something they enjoyed hearing.  What they 

heard, excited, interested, and inspired them to want to learn to make their own music.  With 

continued exposure to different kinds of music, students will build their own library of sounds so 

that they too can open their minds to many kinds of music (Booth, 2009, p. 72). 

Educator and author Edwin Gordon writes, in Essential Preparation for Beginning 

Instrumental Music Instruction, that listening is fundamental to the music readiness of a student 

(Gordon, 2010, p. XII).  It is important that students learn how to listen so that they are able to 

comprehend what they are hearing and be able to describe what they are hearing without a 

physical representation of the music.  “Whereas instrumental technique is the ‘how,’ audiation is 

the ‘what’ of musicianship” (2010, p. X).  Gordon believes that most music students quit within 

the first two years because they are required to learn too many skills simultaneously.  “Playing 

with appropriate intonation and rhythm requires more than learning to read instrumental music 

notation, its complexity exacerbated by simultaneous development of instrumental technique 

notwithstanding.  It is the ability to audiate that is essential” (2010. p. X).   

Encourage your students to listen to music outside of their lessons.  By listening to, 

analyzing, and describing music, students will have opportunities to demonstrate their own 

musical knowledge and improve their own playing (Music Grade 5-8 Music Standard 6).  Have a 

listening library available for students.  Create a YouTube channel for your studio that includes 

videos of various musical performances for them to listen to and discuss (Webster, 2005, p. 75).  
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Encourage your students to keep track of what they have listened to and how they feel about the 

music and the performances in a listening journal.  These listening journals can be guided by a 

teacher with assigned writing prompts. 

Listening can also be used to teach and assess a student’s music theory skills.  Ask your 

student to find the beat, identify the meter, and what kind of key is the piece constructed around.  

Does the key change?  What kinds of rhythms are present? (Booth, 2009, p. 172). 

Listening is a key part in the Suzuki approach to music learning.  From the very 

beginning, the Suzuki method insists, even before their first lesson that students listen to quality 

recordings.  Parents are encouraged to play recordings of the pieces that their children are 

learning, daily (Hoffer, Introduction to Music Education, 2002, p. 129).  While much of the 

Suzuki method is based on teaching by rote, it is important for any learning musician to listen to 

music.  Students need to learn to recognize good tone qualities and stylistically correct, musical 

phrasing.  They will then be able to talk about what they hear and identify what they want to hear 

in their own playing.   

Evaluating music and music performances 

Students will create their own criteria for listening as they progress with their musical 

studies.  It is essential to be able to evaluate your own playing while actively creating music.  

Musicians also need to develop the vocabulary needed to describe not only what they are 

hearing, but why they like or do not like something.  How effective was your performance?  Did 

you convey emotion, dynamics, style, etc.?  By focusing on positive and constructive criticism, 

students will be able to evaluate their own playing and make suggestions for improvement 

(Music Grade 5-8 Music Standard 7). 
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Understanding relationships between music, the other arts, and disciplines outside the arts 

As a student learns new music, the physical act of performing music is only one 

component of learning a piece.  Looking more deeply into the music, its meaning and purpose, 

the student may find parallels with other art fields, such as visual art, dance, and theatre.  

Emotion can be expressed in a painting, a poem, or play, just as in music (Music Grade 5-8 

Music Standard 8). 

Understanding music in relation to history and culture 

 When a student listens to music, you want them to hear something that they can relate to 

themselves.  While music of Mozart or Brahms may not at first seem relatable to the student, this 

music can be brought to life by learning more about the composer, what they did in their lives, or 

what was going on during the time that they wrote a particular piece of music.  This can make 

the composer “real” and relatable to a student (Mash, 2005a, p. 11).  Ultimately, students should 

be able to recognize and identify the styles of music from numerous cultures, the function of the 

music they are performing, a musician’s role in a particular culture, and the how and why the 

music is performed (Music Grade 5-8 Standard 9). 

Music pedagogue Shelley Jagow writes that “the aim of music education should be to 

develop independent learners with a motivation to learn and to continue life-long learning” 

(Jagow, 2007, p. 7).  When this standard is included in teaching, students will develop the ability 

to communicate through music, be familiar with and be able to identify music from different 

cultures and time periods, be able to describe and analyze different pieces of music, and be able 

to relate and identify various art forms (2007, p. 1).  
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Clarinet Methods 

Which method book a teacher chooses depends on the student and their learning style.  

Teachers must put themselves in the place of their students and remember who they are teaching 

when considering method books. What are your students interested in?  What kind of challenges 

do your students already respond to in their lives?  Know your students and teach specifically to 

each of them (Booth, 2009, p. 28).  Being able to look “through the eyes” of your students will 

help you to know your students better.   As their teacher, you can then adapt your teaching 

methods and style to better meet their needs, creating the best opportunities for success (Hoffer, 

2002, p. 20). 

There are many clarinet method books available today, however, quite a few of them 

were written decades ago and have not been updated.  The learning styles of today’s students are 

different from what they were in, the 1930’s, for example.  Today, students get their information 

from and learn from many sources; the internet, social media, watching YouTube videos, “apps,” 

and more.  

While the contents of tried-and-true methods may be well-presented, they are often 

regarded by some of today’s students as boring.  Do we keep using these method books in our 

teaching?   If so, how do we make them more relatable to the student? Adapt your curriculum to 

better meet student’s interests and nurture a comprehensive approach to music.   Consider the 

overall goal of your teaching and the types of activities that will keep your students engaged 

while increasing their musical knowledge.  Nurture the curious minds of your students.  

Encourage them to learn about the unknown, to be creative (Booth, 2009, p. 61).  

“How can we expect students to act creatively if we ourselves do not exhibit creative 

approaches to how we teach?” (Webster, 2005, p. 70).  Lessons should not be limited to just 
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performing music, but also include listening to music, building a vocabulary to describe music, 

and creating new music, whether it is through improvising or by creating a new composition.   

The overall outcome of a lesson involves the actual act of making music, understanding and 

knowing what you are performing, and valuing the music that is being created (Hoffer, 2002, p. 

72). 

 The following compilation of method books have either been used in my own teaching, 

introduced to me by other clarinet teachers, or meet more than two of the National Standards of 

Music (see Appendix A for list of National Standards of Music met by each method).  A section 

devoted to supplementary material that can be used in conjunction with these methods 

immediately follows.  Supplementary material can be utilized to fully meet the National 

Standards of Music and nurture a comprehensive approach to musicianship. 

Rubank Method 

The Rubank Method for clarinet was published in the 1930’s and continues to be a 

mainstay in clarinetists’ educations.  For the clarinet, the Rubank series includes the Elementary, 

Intermediate, and two Advanced method books.   

The Rubank Elementary Method book was written in 1933 by Nilo W. Hovey.  Hovey 

served as the Educational Director at Selmer, was a band director for over 30 years, and has 

authored many instrumental methods.  For the clarinet, Hovey wrote the Rubank Elementary 

book, The First Book of Practical Studies for Clarinet (1943), The Second Book of Practical 

Studies for Clarinet (1945, 1973), and edited a variety of other method books and studies for the 

clarinet and other instruments (Hovey, n.d.).     

The information in the Rubank Elementary Method is presented in a very direct manner, 

free of detailed explanation of concepts and illustrations.  The Elementary method is intended for 
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use with a teacher.   Divided into thirty-eight lessons, the lesson titles indicate the new skills that 

are being taught or reviewed.  Each lesson progresses methodically, with an easy-to-follow 

approach.  The included songs are melodic and have recognizable interval patterns. 

Occasionally, suggestions for supplementary material to be used with this method are included.  

Examples are clarinet solos and the book Supplementary Tunes.  This is also published by 

Rubank/Hal Leonard Corporation.   

 Songs with titles are widely-spaced throughout the Rubank Elementary Method.  The first 

page of titled songs can be found on page 14, between the 12
th

 and 13
th

 lesson.  Titles include 

Abide with Me, Blue Bells of Scotland, The First Noel, and Come, All Ye Faithful.  In my 

experience, students are excited when they finally come to a page of songs with titles!  Songs 

with titles provides an opportunity for students to tell family or friends that they learned The 

First Noel (for example), instead of Exercise 2, page 15.  Many of the included songs will be 

unfamiliar to most students.  Teachers will have the opportunity to teach the student about these 

songs and their composers.  

The Rubank Elementary book concludes with major chord studies that review the keys 

learned throughout the Elementary method, and suggested articulations for these studies.  The 

duets at the end are probably the favorite part for most students.  These duets can easily be 

performed with a teacher or with another student of similar ability.  The first duet, Melody by 

Schumann is a lyrical and easily-accessible piece.  It is followed by a collection of duets that 

gradually get more difficult (Hovey, 1933, p. 44). 

 In the Rubank sequence, the Rubank Intermediate Method for Clarinet is introduced after 

the Rubank Elementary Method.  It was written by J.E. Skornicka and Robert Miller, and 
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published in 1936.  It is immediately evident in the tone and presentation of this book that the 

Elementary and Intermediate books are written by different authors.   

The Intermediate Method is also divided into lessons, similar to the Elementary Method.  

The Intermediate Method includes more written instructions in each lesson than the Elementary 

Method.  It focuses on learning the basics of music and clarinet fundamentals, while the 

Intermediate Method moves the student’s learning forward by focusing on creating musical 

performances with the clarinet. 

The first lesson of the Intermediate Method is a review of the basic rhythms learned in 

the Elementary Method.  The authors note that all the exercises in the first lessons could be easily 

sightread.  During lesson two, the focus is “Marks of Expression and Their Use,” followed by 

additional studies in expression and articulations.  Welcome additions to the Intermediate 

Method are duets.  These begin in the third lesson (Skornicka, 1936, p. 8).  The Intermediate 

Method includes more recognizable song melodies and lyrical pieces. 

After completing the Intermediate Method, students will begin studying the Advanced 

Method, Volumes I and II.  As stated on the front covers, these books are “An outlined course of 

study designed to follow up any of the various elementary and intermediate methods.”  Both 

volumes are co-authored by Himie Voxman and William Gower.   

The Advanced Method books use the same general outlines.  The first volume includes 

the “easy” key signatures and the second volume includes more “hard” key signatures.  Volume 

1 contains the keys C, F, G, Bb, and D major, as well as A, D, E, G, and B minor (Gower, 1939).  

The Advanced Method books conclude, in Volume 2, with the keys of Eb, A, Ab, E, Db, and B 

major, and C, F#, F, and C# minor (Voxman, 1953). 
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Each Advanced volume is divided into units and subjects, and an outline is found on each 

front page.  There are thirty-six total units in each volume.  Each unit contains exercises on 

scales and arpeggios, melodic interpretation, finger exercises, and ornaments, as well as solos 

related to a specific key.  The page number and exercises assigned by the authors are detailed for 

each unit.  Students purposely cross out and date each mastered exercise on the chart in the front 

of the book.  When I studied clarinet with Mr. Voxman, he told me that the intention for 

checking off the studies in the outline, was for students in school to have friendly competitions to 

see who could complete units first, ensuring that students would continue their clarinet studies.   

It is logical to assume that students will begin by working through the first Advanced 

volume, followed by the second Advanced volume.  Mr. Voxman, however, had me alternate 

between the two books.  He told me that it is important for students to not become afraid of the 

“hard” keys of the second volume.  The scales of the second volume should just be considered 

different, rather than more difficult because they have more sharps or flats (H. Voxman, personal 

communication, 1995-2003). 

After completing the Advanced books, students will be prepared to continue their studies 

as determined by themselves or a teacher.  The included solos, duets, and etudes are 

representative of a variety of musical sources, primarily European Classical and Romantic music.  

The teacher does have the opportunity to teach the student about the composers’ time periods 

that are represented, while not explicitly written into the method. 

To better meet the National Standards of Music, consider supplementing the method with 

other sources that include more variety of music, such as contemporary music, music from other 

cultures and varying time periods, ensemble music, and improvisation and composition studies.   
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Hendrickson Method 

The Hendrickson Method for Clarinet is published in two parts, Book One and Book Two, 

written by Clarence V. Hendrickson.  First published in 1941 and 1942, these methods are 

similar in style to the Rubank series.  The author describes his method as a “progressive course” 

that focuses on “carefully chosen material, to develop good tone, technic, and general 

musicianship” (Hendrickson, 1969).   Each exercise is numbered, and unlike the Rubank books, 

are not divided into lessons or units.  It is up to the teacher or student to determine how to 

progress through this method.  The pacing is fairly quick, introducing “songs” on the second 

page of study and the first change of key (F Major) on page 11, number 56, of Hendrickson’s 

Method for Clarinet Book One. 

Book Two is intended to follow Book One or another elementary and/or intermediate 

book, such as the Rubank Intermediate. Hendrickson Book Two is organized by keys, alternating 

between major and relative minor keys moving through the Circle of Fifths.  This is somewhat 

similar to the approach of Rubank’s Advanced Method.  Each “unit” includes scale studies, 

arpeggios, interrupted scales, etudes, and a solo or duet based on the key being studied.   

Traditional Folk songs and Classical pieces can be found in both books.  Another 

similarity with the Rubank books is that you will find quality music that often includes pieces 

and studies from other traditional clarinet methods.  Overall, Hendrickson’s Method for clarinet 

is intended to be studied with a teacher, specifically to receive instruction on clarinet technique, 

and is best suited for an older beginner (Hendrickson, 1970).  To better meet the National 

Standards of Music, consider including the study of music history, a variety of styles of music, 

composition assignments, and improvisation. 
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Student Instrumental Course Method 

Another popular series for the study of all wind instruments, like Rubank, is the Student 

Instrumental Course (SIC).  It was published in 1969-1971.  This series is unique since it uses 

multiple books for each level, like one often finds in piano methods series.  Fred Weber, Robert 

Lowry, Acton Ostling, and James Ployhar, are some of the authors of the SIC course.  They state 

that this book is intended to be used with a teacher so that “learning to play should be a valuable 

and pleasant experience” (Weber, 1969b, p. 1).   

The SIC course has three levels: Elementary, Intermediate, and Advanced.   Each level 

includes a Student or method book, Studies and Melodious Etudes, Tunes for Technic, and 

Soloist.  Duets for Clarinet Students is available for the elementary and intermediate levels.  

Teachers can also choose to use any of these books in conjunction with other methods.   

The Clarinet Student Level 1 (Elementary) was published in 1969.  It addresses musical 

and clarinet fundamentals, such as the introduction of notes, fingerings, and the reading of music.  

There are a lot of written instructions; primarily for clarinetists.  For example, great care has 

been taken in lesson four describing the importance of rolling the left index finger between notes 

E and A within the staff.  There are a mixture of “no named” etudes and songs that students may 

not recognize.  Some written musical theory assignments, duets, and solos with piano 

accompaniment have been also included. 

During the fifth lesson, students are encouraged to begin studying from the Studies and 

Melodious Etudes for Clarinet and Tunes for Clarinet Technic books of the SIC series.  The 

Studies and Melodious Etudes for Clarinet emphasizes “developing musicianship through scales, 

warm-ups and technical drills, musicianship studies and interesting melody-like etudes”  (Lowry, 

1997, p. 1).  Its purpose is to address topics that cannot be addressed in the method book.  
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Suggested fingerings are clearly marked throughout the Studies and Melodious Etudes for 

Clarinet.  The same kind of specific written instructions are found through the SIC curriculum.  

In Tune for Clarinet Technic, clarinet students work on “ways to develop technical dexterity” 

while playing melodies that are more technical in nature (Weber, 1997, p. 1). 

By the tenth lesson of the method book, students should be ready to play from the 

Clarinet Soloist.  It includes eighteen solos, two duets, and one trio for performance.  An 

optional piano accompaniment book is available.  The Soloist gives young students the 

opportunity to go through the process of learning longer pieces and collaborating with a pianist.  

Pieces in this book are good options for solo performances (Weber, 1969a). 

Finally, at the beginning of the twelfth lesson, students are encouraged to begin playing 

from the Duets for Clarinet Students.  This book provides the invaluable opportunity for the 

students to play ensemble music with their teacher or clarinetists of similar ability.  The songs in 

Duets for Clarinet Students range from traditional to contemporary (Weber, 1969c).   

Each of the supplemental SIC books can be used in conjunction with other methods.  

Levels One and Two correlate with Rubank Elementary and Hendrickson Method Book One 

books.  Level Three can be used alongside Rubank Intermediate and Hendrickson Book Two.  A 

logical progression after completing the Level Three SIC method would be Rubank Advanced 

books.  Overall, a teacher may decide to enhance the SIC series with studies in music history, 

additional music theory work, as well as improvisation and composition assignments.   

A New Tune A Day Method 

A New Tune A Day was written in the 1930s by C. Paul Herfurth and revised in 2006 by 

Ned Bennett.  The series has been “rewritten with new music and the latest in instrumental 

technique for a new generation of musicians” (Bennett, 2006a).  Some additions to the series are 
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an instructional DVD and a CD with accompaniments for the included exercises and songs.  The 

instructional DVD comes with the A New Tune A Day for Clarinet (Book 1) and introduces 

students to clarinet basics such as assembling the clarinet, forming an embouchure, reading 

music, and some beginning notes through demonstrations (Bennett, 2006a).  The A New Tune A 

Day series also includes A New Tune A Day for Clarinet (Book 2), A New Tune A Day Pop 

Performances for Clarinet, A New Tune A Day Performance Pieces for Clarinet, and the A New 

Tune A Day for Clarinet Omnibus Edition.  The latter is a compilation of books one and two. 

 The method books are divided into lessons.  Goals are stated at the beginning of each 

lesson.  These are followed by exercises covering new material and pieces of music that 

elaborate on the lesson material.  Each lesson concludes with a test for the students.  “Think” 

sections are placed throughout this work to remind the students of various previously covered 

clarinet and music fundamentals.  There are many pictures and illustrations included, as well as a 

variety of songs from the traditional to the contemporary, including duets.   

A New Tune A Day contains more recognizable songs and melodies for students, as 

compared to most other methods.   The audio CD has accompaniments that use a variety of 

instrumentations performed by live musicians, and are to be used in combination with practice 

and performance.  You may find the New Tune A Day books to be similar to band method books 

since they lack of a lot of clarinet specific information.  The music and presentation of the 

information is appealing to students.    

After completing Levels One and Two of the A New Tune A Day series, students will be 

ready for the Rubank Advanced books.  Consider supplementing A New Tune A Day with 

material that will better meet the National Standards of Music, as well as addressing more 
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clarinet techniques, such as the Student Instrumental Course, and Studies and Melodious Etudes 

for Clarinet.  

Do It! Play in Band Method 

Do It! is not a clarinet method book but is intended for use in band classes.  I believe that 

it has some pedagogically significant aspects and is worth considering for private instruction.  

The Do It! Play Clarinet book is available in two levels.  Supplementary material, specific to this 

method is available for the student, teacher, and parent.  The author of the Do It! series, James 

Froseth writes that “thirty-nine percent of the reason beginning instrumental music students 

succeed or fail can be attributed to adult home help” (Froseth, 2005a, p. back cover).   

Froseth, therefore, created the Clarinet Home Helper.  The Home Helper includes written 

instruction that adults at home can use to help their students with their first clarinet lessons.  

Photographs help illustrate posture, embouchure, and reed placement.  There are checklists to 

keep students focused on accomplishing their goals of clarinet playing.  The accompanying audio 

CD helps students learn good tone quality, and work on matching pitches and articulation 

lengths.   

For the instructor, the series includes Do It! Play and Teach Woodwinds, with books 

specific for each instrument.  Froseth writes that there are three “primary purposes” for the Do It! 

Play and Teach Woodwinds books.  The first is “to develop the teacher performance 

proficiencies needed to provide students with exemplary instrumental models.”  The second is 

“to develop the pedagogical understanding needed to teach the technical and musical 

fundamentals of wind instrument performance to beginning and intermediate level students,” and 

thirdly, “to develop the understanding needed to systematically assess students’ instructional 
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needs and students’ achievements of specific music learning objectives” (Froseth, 2007, p. 

cover).  

The instructor’s book is a compendium of the Home Helper and Play Clarinet books, 

with additional written instructions for the teachers about possible teaching methods.  “Focus on 

Teaching” sections are found throughout the book and highlight a variety of teaching topics.  

Some are specific to the material in the book.  Other sections discuss how to teach music more 

comprehensively.   

The “Focus on Teaching” section on page 40 discusses how teachers can be powerful 

motivators.  Page 53 focuses on “A Special Individualized Option for Spontaneous Music 

Making.”  This section gives the instructor suggestions for creating musical and improvised 

conversations between students and teachers.  The majority of clarinet specific information is 

found at the beginning of the book; posture, hand position, embouchure, and reed placement, for 

example.  A lot of general musical suggestions (such as how to teach counting, musicality, and 

improvisation) are found throughout the book. 

The subtitle of the Do It! Play in Band series is “A World of Musical Enjoyment at Your 

Fingertips.”  This series includes a variety of types of music and many opportunities for students 

to learn good ear training and improvisational skills.  There is an eclectic mix of music included 

for solo performance or with a small ensemble, such as duets or trios.  Audio accompaniments 

are available on an accompanying CD.  The accompaniments are often presented in differing 

styles.  For example, near the beginning of the method, students learn to play Hot Cross Buns.  

After learning to play the tune, students can then play Hot Cross Buns with a “Honky Tonk” or 

“Rock and Roll” accompaniment (Froseth, 1997).  Historical information about the music is 
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often included.  Singing is discussed as a necessary tool for teaching and assessing students, and 

lyrics accompany most of the songs.  (Froseth, 2007, p. 24). 

Another supplement to the Do It! series is the Do It! Solo and Onstage book.  These 

books are intended for intermediate students and include “culturally diverse” solos ranging from 

English traditional, to Nigerian and Scottish folk songs.  A CD is included so that students can 

perform the music with an appropriately styled accompaniment.  Froseth compiled this collection 

in order to provide “technical and musical challenges to young students ready to move out to the 

center of the stage and perform solo” (Froseth, 2005b).  

When considering the National Standards of Music, the Do It! series meets the 

expectations of helping students to understand music in relation to history and culture, and how 

the music relates to other arts disciplines.  Students are also encouraged to sing their parts, 

perform their pieces with the accompanying CD, improvise, compose, and evaluate their own 

performances. 

Enjoy Playing the Clarinet Method 

Enjoy Playing the Clarinet was written by Ruth Bonetti, an Australian clarinetist, in 1984 

and revised in 1996.  Bonetti writes, “this method seeks a balance of technical and musical 

development” (Bonetti, 1996, p. ii).  Enjoy Playing the Clarinet begins with several pages 

devoted to instructions for the teacher, discussion about the instrument and reed care, clarinet 

history, and how to form a proper embouchure (using an illustration of “Manuel’s Mexican 

moustache muscles”).  The teacher is then given options for the student’s first note – G, E, or C.   

This book includes many colorful illustrations as well as written suggestions for the 

student.  Page 10’s illustrations focus on proper hand position.  Drawings of a person with red 

ear muffs neighbor some songs, and indicate that students should find and listen to a recording of 
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that song (1996, p. 18).  Students are also encouraged to listen to recordings of the music they 

are playing, such as Petrushka, in order to complete “projects.”  Other project suggestions 

include memorizing pieces of music, drawing pictures of what the record cover for a piece they 

are learning would look like illustrated, and creating their own background music for a film 

(Bonetti, 1996, p. 33 and 51). 

There are duets and small ensemble pieces in this book.  An illustration of a keyboard by 

a piece signifies that a piano accompaniment is available in a separately purchased book.  

Historical information is given about many of the composers and their pieces.  A wide variety of 

music is included, from the traditional to some more contemporary works by Leonard Bernstein 

and Scott Joplin.  Consider supplementing Enjoy Playing Clarinet with improvisation and 

composition activities to better meet the National Standards of Music, including the Improve 

Your Scales series that will be discussed in the supplementary materials section.   

Clarinet Basics Method 

An educator, clarinetist, and author, Paul Harris has over 600 publications to his name, 

including Clarinet Basics (Paul Harris).  Originally published in 1998, the CD edition of Clarinet 

Basics was released by Faber Music Ltd. in 2007.  The Clarinet Basics student book is 

accompanied by the Clarinet Basics: Teacher’s Book.   

The introduction of Clarinet Basics includes a message from the author to the student and 

a message for the parent/teacher.  Harris writes that “Young players like, and respond positively 

to, structured and methodical teaching.  They also prefer catchy tunes to exercises and studies, 

would rather be entertained than lectured, enjoy fun titles, learn best what they want to know and 

what they need to know, and like to laugh” (Harris, 2007, p. 3).   
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Clarinet Basics is divided into 22 stages or units.  Each stage begins with a “fact file” that 

introduces skills that will be studied during the unit, a rhythm section in which the student is 

encouraged to count and clap the notated rhythm aloud, various songs (all have titles), a warm 

up, and concludes with a written quiz over the material studied.  The song choices range from the 

traditional, to the worldly, and include some original pieces by Harris.  Song titles range from the 

imaginative Dance of the broken clarinet reeds (pg. 16), to the classic Aura Lee (pg. 35), to the 

cleverly named Kangaroo Waltz (pg. 37).   Kangaroo Waltz teaches clarinetists how to cross the 

break. Some of the exercises have titles which match the rhythm the student is studying in a 

particular unit.  Examples include “Apple Pie and Custard,” matching a pattern of four eighth 

notes, followed by two quarter notes (pg. 24), and “Bubblegum” corresponding to a pattern of 

three quarter notes followed by a quarter rest (pg. 12) (Harris, 1998, p.2).   

Some specific clarinet technique instruction is included, but the method does not feel 

heavy with text.  Quizzes give the student an opportunity to review the terms, rhythms, and notes 

studied during each unit.  Opportunities to create music through composition assignment are also 

included.  Each composition assignment gives instructions which range from very-specific to 

not-so specific.  For instance, in Stage 17, students are instructed to “compose or improvise a 

piece that paints a picture of you (in music!)” (Harris, 2007, p. 45). 

Upon completing Clarinet Basics, students will be able to move to an intermediate 

method book, like the Rubank Intermediate, Hendrickson Method Book Two, or level three of the 

Student Instrumental Course.  Other clarinet publications by Paul Harris include Improve Your 

Sight-Reading!, Improve Your Scales!, Going Solo, and the Clarinet Basics Teacher’s Book. 

The accompanying Clarinet Basics Teacher’s Book includes clarinet and piano 

accompaniments for the majority of the exercises and solos in Clarinet Basics.  Harris devotes 
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two pages at the beginning of the book discussing his approach to teaching the clarinet and 

things that a clarinet teacher should pay attention to in their students.  Aside from these pages, 

there is little text in the book.  There are occasional hints from Harris as well as indications about 

when the student should start incorporating his other supplementary books into their study 

(Harris, 1998).  

So You Want to Play Clarinet Method 

One of the most recently published method books for beginning clarinetists, So You Want 

to Play The Clarinet, was written by Paula Corley, and published in 2011.  This book’s approach 

is different from most other clarinet method books and is similar to Paul Harris’s Clarinet 

Basics. 

 Paula Corley is the clarinet professor at Texas Lutheran University, has extensive 

experience teaching in public schools, and is a highly regarded, engaging presenter on clarinet 

teaching.  Her website, www.clarinetcity.com, is the hub for her teaching material, including 

videos of presentations, and an “Ask Paula” section where clarinetists are encouraged to send 

their clarinet questions.  The opportunity to ask an author of a method book questions, see 

others’ questions posted online, and read the author’s answers is unique in the world of clarinet 

pedagogy.   

 So You Want to Play the Clarinet is divided into two large sections.  The beginning of the 

book focuses on clarinet fundamentals like producing a good tone, learning notes, rhythms, and 

the ability to “perform recognizable songs.”  The first several pages cover clarinet assembly, 

basic music reading, and reed placement, forming an embouchure, and creating sounds using the 

mouthpiece.  Corley also gives specific instructions about taking breaths, evaluating sound, etc.  

Where most of the previously mentioned methods lack specific written instruction, necessitating 

http://www.clarinetcity.com/
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the absolute need for a teacher, Corley gives the student plenty of text that parents could read and 

use to assist their child with practicing.   

 The first time the student plays on a fully assembled clarinet is page 16, with Hot Cross 

Buns.  The typical whole notes - whole rest exercises for each new note learned that are usually 

found at the beginning of every method book are not found in So You Want to Play the Clarinet.  

In fact, each exercise has a name, versus a number, and most exercises are traditional folk and 

patriotic tunes.  Students of today may not recognize the songs, but the melodies are tuneful and 

memorable.  An illustrated clarinet character is found throughout.  It is likely to bring smiles to 

the faces of most students and teachers.  The first section concludes with “I’m not going to 

practice MY scales.”  Major scales through two flats and three sharps are introduced with the 

tune of Offenbach’s Can Can.    

 The second part of So You Want to Play Clarinet is a section intended for the 

intermediate clarinetist.  Corley explains that “in this section you will find almost everything you 

need to become an advanced player” (Corley , 2011, p. 49).  Over the next twenty-two pages, 

more advanced music and clarinet techniques are introduced.  Maintaining a style consistent with 

the first section, there are still recognizable songs and Corley introduces tuneful studies from 

Rhythmical Articulations by Pasquale Bona.  Practice recommendations are given and a handful 

of musical jokes can be found throughout the book.  The final pages deal with how to approach 

the altissimo register.    

As the student is working through So You Want to Play the Clarinet, supplement it with 

other sources that will enrich the curriculum by supplying more opportunities for listening to 

music, evaluating the music and its performance, improvisation, composing original pieces, and 

relating music to other art areas and cultures.   
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After completing So You Want to Play the Clarinet, students are encouraged to try 

Corley’s Daily Workouts book.  This covers scale and articulation exercises for the developing 

clarinetist (Corley, 2011, p. 74).  Students may also move on to another intermediate or advanced 

method. 

Creative Clarinet Method 

The Creative Clarinet is a unique method book series, and was published in 2007.  Its 

focuses are on teaching the beginning clarinetist, jazz and improvisation.  The Creative Clarinet 

series includes Creative Clarinet Duets and Creative Clarinet Improvising.  The authors write 

that “Creative Clarinet is designed for the beginner clarinetist who wishes to learn to play jazz, 

rock, and other contemporary music styles, whilst developing a solid technique” (Santin, 2007, p. 

2). 

 This method book includes many original compositions, with unique song titles, such as 

Out to Lunch and Traffic Jam.  Most songs have an audio accompaniment on the CD that 

students can perform with during lessons or practicing at home.  Accompaniments are performed 

by live musicians, allowing the student to play along with a “real band.”  There are instances 

where specific clarinet fingerings and techniques are addressed.  Leaving your right hand fingers 

down when changing registers (crossing the break) is addressed in lesson sixteen, for example 

(Santin, 2007, p. 45). 

Scales and listening to jazz music in order for the students to better to understand the 

styles is emphasized.  Students are encouraged to listen to a variety of recordings, such as those 

of Eddie Daniels, Benny Goodman, and Artie Shaw (Santin, 2007, p. 32).  Soloing is introduced 

in lesson sixteen.  Students are given step-by-step instructions about how to solo and improvise.  

Backing tracks are also included on the accompanying CD (2007, p. 42).  
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After completing Creative Clarinet, students may move on to another intermediate level 

method, or level two of the Student Instrumental Course.  The Creative Clarinet method can also 

be used in conjunction with other elementary method books to address the National Standard of 

teaching improvisation and performing with others. 

Supplementary Material 

Charles Hoffer writes, in Introduction to Music Education, that to be a successful teacher, 

“music teaching requires a balanced view of the world of music” (Hoffer, 2002, p. 16).  Does a 

chosen method book help create the best musicians, the best clarinetists, or both?  What can we 

use to enhance method books to stimulate a more comprehensive approach to overall 

musicianship? 

 You can supplement a chosen method book with original material as well as other 

sources.  The supplementary material should be of the same quality of the method book being 

used, but provide more needed variety (Kuhn, 1962, p. 30).  Feel comfortable deviating from the 

method book.  “It’s about switching the focus from curriculum and methods to being able to 

engage today’s students compellingly enough to keep them” (Johnston, 2012, p. 11).  

Supplementary material can enhance your instruction to better meet the National Standards of 

Music, support a more comprehensive approach to overall musicianship, and better meet your 

students’ interests, keeping them actively engaged in playing the clarinet and learning about 

music.   

Amazing Studies for Clarinet 

Amazing Studies for Clarinet contains a collection of seventy-six pieces for the 

intermediate clarinetist.  There is a wide variety of music in this book, including Irish gigs, 

English folk songs, Balkan dances, Medieval dances, Baroque, Jazz, and more.  Most of the 
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pieces are accompanied by information about the composers, musical styles, and specific clarinet 

technique needed for performance (Harrison, 1997). 

The clarinet knowledge needed varies within Amazing Studies.  A helpful index includes 

lists of the technical aspects covered, in order of difficulty. Start incorporating pieces from the 

Amazing Studies when students have learned to play with at least one flat or sharp in the key 

signature, different time signatures, and eighth and sixteenth notes. 

Amazing Studies can be used in conjunction with any intermediate and advanced method.  

By adding Amazing Studies to your curriculum, you will be meeting the additional National 

Standard of studying music from other cultures and teaching about the music’s relation to 

history. 

Colours of the World  

Colours of the World is a unique collection of original compositions, inspired by styles of 

music found around the world.  It contains fourteen tuneful songs that are unique and modern 

sounding when compared to most music found in method books.  This collection is intended for 

an intermediate clarinetist.  It comes with a CD of full performances (solo with accompaniment) 

of each piece, and a track with just the accompaniment.  The style and orchestration of the 

accompaniments correctly match the music.  The instrumentation is as varied as the titles.  For 

young musicians, the songs Casablanca, Russian Roulette, and Hungarian Lovesong are great 

introductions to different styles of playing (Dungen, 2004). 

A teacher may choose to discuss the culture that each piece represents and what is 

happening in the music stylistically that makes the piece representative of a particular culture.  

Both teacher and student can listen to the full performances of each piece on the accompanying 

CD, and then evaluate, analyze, and discuss each piece. 
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Clarinet Globetrotters  

Clarinet Globetrotters is a compilation of original pieces, similar to Colours of  

the World, in the styles of music from different countries.  The music is inspired by the music of 

Brazil, South Africa, Klezmer (Jewish) music, Cuba, Egypt, Bourbon Street USA, China, 

Bulgaria, Greece, France, and Switzerland, and is intended for students with two or more years 

of playing experience.  Clarinet Globetrotters also includes written information about each 

musical origin represented in the book.   

Warm-up exercises are included to help the students become familiar with the rhythmic 

patterns or styles of each piece.  A clarinet duet part is written on the opposite page of the solo 

part.  An audio CD included with the book has full performance and backing track versions for 

each piece.  The CD also includes downloadable PDFs of piano accompaniments for each piece 

(Stephen, 2013). 

Clarinet Globetrotters can be an excellent addition to any intermediate or advanced 

method book.  The attention given to the playability of the written clarinet part and audio 

accompaniments will enhance the student’s ability to listen to and understand the style of the 

music.  The music presented in this book will be rewarding to students as they learn about and 

perform a variety of styles of music.   

Alfred’s Great Music and Musicians (Book 1)  

While Alfred’s Great Music and Musicians was written to be included as part of Alfred’s  

Premier Piano Course, this supplemental book can also be used in conjunction with other piano 

and instrumental methods.  The eight units lead the students’ study of the music, culture, and 

artworks from the Grecco-Roman Era, the Middle Ages, Renaissance, Baroque, Classical, and 

Romantic periods, as well as of the early 20
th

 century and post 1945.    Each unit has an overview 



NATIONAL STANDARDS OF MUSIC, MUSICIANSHIP, AND CLARINET    45 

 

 

of the time period, including historical information about the musical developments of the time, 

and period artwork.   Units conclude with one-page summaries of the time period, listening 

examples (that can be found on the accompanying CD), and some written assignments for the 

students, such as multiple choice questionnaires, fill in the blanks and word scrambles. 

 Although this book is intended for use in a piano course, it includes general music 

information that is valuable to all musicians.  Many listening examples are discussed, such as 

excerpts from the Flute Sonata in G Major by C.P.E. Bach, Beethoven’s Symphony No. 9, 

Rhapsody in Blue by George Gershwin (including the solo clarinet opening), and Short Ride in a 

Fast Machine by John Adams.   

 Incorporate Great Music and Musicians into your lessons or group classes.  Teachers can 

utilize Great Music and Musicians to discuss a time period, look at and discuss the artwork and 

culture of that particular time period while listening to, discussing, and analyzing the music 

(Bachus, 2013).  Great Music and Musicians could be used in conjunction with any other 

method series.  You can search out other arrangements of pieces for clarinet from the time period 

you are studying, in solo or ensemble arrangements to further “bring to life” a time period that is 

being discussed.  By including Great Music and Musicians into your curriculum, you will be 

meeting four National Standards of Music which are commonly absent from method books:  

1. Listening to, analyzing, and describing music. 

2. Evaluating music and music performances. 

3. Understanding relationships between music, the other arts, and disciplines 

outside the arts. 

4. Understanding music in relation to history and culture. 
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A New Tune A Day Performance Pieces for Clarinet  

A New Tune A Day Performance Pieces is an eclectic collection of classical, folk, jazz, 

popular, movie, and TV-themed music.  Originally intended to accompany the A New Tune A 

Day series, this collection can also be used in conjunction with other elementary or intermediate 

methods.  In creating a versatile curriculum, these pieces are a good contrast to the material in 

the Rubank and Hendrickson methods.   

Students should have reached the point in their clarinet study where they can cross the 

break before beginning to work through the music in this collection.  The book also comes with a 

CD of audio accompaniments for each song with live musicians, playing stylistically correct 

accompaniments (Bennett, 2006b). 

A New Tune A Day Pop Performance Pieces for Clarinet 

 The A New Tune A Day Pop Performance Pieces for Clarinet was published in 2012 and 

includes a collection of popular pieces that students are likely to have heard of or listened to on 

the radio.  The pieces range from Let it Be by the Beatles, to Bad Romance by Lady Gaga, and 

songs by Adele, and Taylor Swift.  The book includes an audio CD that has full band 

accompaniments performed by live musicians.  These pieces are intended to be performed with 

the CD accompaniment and are appropriate for intermediate to early-advanced level students. 

Overall, the rhythms are more complicated and the pieces are longer, and are for the intermediate 

and advanced student.  A New Tune A Day Pop Performance Pieces is one of the few collections 

that include “pop” music and audio accompaniments with live musicians performing.  This 

collection of pieces will probably engage a student who has an interest in playing modern pop 

music (Bennett, 2012). 
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Jump Right In Solo Book 

 Used in conjunction with the Jump Right In method series, or as a supplement to another 

method books series, Jump Right In Solo is a collection of solos, available in levels 1A, 1B, 2, 

and 3.  The pieces are relatively short and are a mixture of traditional folk, patriotic, and holiday 

songs.  Books 1A and 1B include an audio CD that has piano and rhythm section 

accompaniments.  There are two tracks for each song.  The first track has a person introducing 

what syllable the song starts on and singing the first pitch (i.e., do).  The melody follows, played 

on an instrument.  The next track is an accompaniment.   

 The authors encourage students to complete a set of “musical enrichment activities” for 

each song.  First, students are instructed to listen to a song being played on the accompanying 

CD and then try to play the song by ear.  The student should listen to the performance and mark 

in any dynamics, tempo and stylistic markings, and articulations.  There are ten “musical 

enrichments activities” that are suggested for each piece. 

A. Sing the song.  You may sing the song in a different keyality (start on a 

different note) than found on the CD. 

B. Perform the song on your instrument by ear in the same tonality and keyality 

that is on the CD. 

C. Perform the song in a second keyality. 

D. Perform the song in a third keyality. 

E. Perform the song with a friend who plays the same or a different instrument. 

F. Perform the song in a different meter. (For example, play duple meter tunes in 

triple meter and play triple meter tunes in duple meter.) 
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G. Perform the song in a different tonality. (For example, play major tonality 

songs in minor tonality, and play minor tonality songs in major tonality.) 

H. Perform the bass line for the song. 

I. Perform an improvisation or harmony part for the song. 

J. Indicate the notation for the song (Grunow, 2003). 

 

Jump Right In Solo Book 1A and 1B are compatible with any elementary method.  

More complicated time signatures are introduced, but the pieces are educational, especially if 

you incorporate the music enrichment activities.  Jump Right In Solo 2 and 3 can be used in 

conjunction with an intermediate level method.  Each song, in all four levels, is relatively short 

and can be easily worked on with another method during the limited time period of a private 

lesson.   

Consider using this series if your student needs additional work playing with a good 

sense of rhythm, learns best when concentrating on shorter songs, and has an interest in 

improvisation and composition.  As suggested in the music enrichment activities, the brevity of 

the included songs are suitable for experimentation with improvisation, and composing 

harmonies or accompaniments.  By including the Jump Right In Solo books in your curriculum, 

and the suggested music enrichment activities, several of the National Standards of Music are 

met.  

Improve Your Scales! Grades 1-3 and 4-5 

 Paul Harris has created several workbooks for students who will be testing for the 

ABRSM Associated Board exams.  The ABRSM group is “committed to educational excellence, 

quality and innovation in music education and to meeting the needs of music educators and their 
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students worldwide.” With over 100 years of experience, ABRSM has developed graded music 

exams that are designed to measure a student’s overall musical development (About ABRSM).    

Improve Your Scales! is one of these workbooks.  In Improve Your Scales!, each key is presented 

in four sections, Know the Notes!, Finger Fitness, Scale and Arpeggio Study, and Have a Go.   

Know the Notes! is devoted to written work – writing the key signature on the staff, 

writing out the notes in the scale and arpeggio.  Finger Fitness is a collection of short exercises 

focusing on fingering patterns of the scale and arpeggio.  Students complete the finger exercises 

in various articulations.  Following are two original songs by Harris.  The first is based on the 

scale and the second is based on the arpeggio.  Harris cleverly names each song, using the first 

letter of the scale.  For example, F Major includes the songs First and Fruity and Festive Fanfare 

(Harris, 1994, p. 5).  

At the conclusion of a scale study, Harris emphasizes the “Say – Think – Play” 

technique.  This is intended to help the student with memorization.  First, the student should say 

the notes of the scale or arpeggio out loud, forwards and backwards, until they can do so easily.  

Next they should say the note names while fingering the notes, forwards and backwards.  Once a 

student is confident with this step, they will then think the notes while fingering the notes of the 

scale or arpeggio, forward and backward.  Finally, the student will think the notes as they 

perform the scale or arpeggio from memory.   

Harris includes four different options for practicing each scale, including different 

articulations, rhythmic patterns, and dynamics (Harris, 1994, p. 3).  These books can be 

introduced to students who are at the end of an elementary or at the beginning of an intermediate 

method.   
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The Have a Go section instructs the student to compose or improvise their own piece 

based on the scale being studied.  At least one measure written by Harris is included to get the 

student started.  When you are considering the National Standards of Music, the inclusion of 

Improve Your Scales! is an efficient way of combining composition and the study of 

scales/music theory in to lessons.   

Blast Off with Music Theory! 

 Blast Off with Music Theory! is a five-volume series that teaches music theory.  Author 

Maureen Cox writes that this is a “series that is both versatile and effective.  Students may go as 

fast as desired since the materials are self-explanatory, a particularly appealing feature for older 

or more experienced students” (Cox, 1998, p. inside cover).  Unique to this series is that it 

focuses on music theory for all music students.  The activities are creative.  Many illustrations 

are included.  Blast Off with Music Theory! can be used in conjunction with any other elementary 

method.  Younger students would particularly benefit from using the Blast Off Music Theory! 

series with a method book that does not include much written information on the study of music 

theory and notation, such as the Rubank, Hendrickson, Creative Clarinet, and Student 

Instrumental Course.   

Excellence in Theory 

 Excellence in Theory is a music theory, ear training, and history workbook for music 

students.  Co-authored by Ryan Nowlin and Bruce Pearson, authors of the band method 

Tradition of Excellence, Excellence in Theory is a set of three books intended to “enrich the 

curriculums of beginning instrumental, choral and general music classes” (Excellence in 

Theory).  There are many written exercises and ear-training assignments included in Excellence 

in Theory.    
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The audio components of the ear training assignments can be downloaded from Kjos 

Multimedia Library website (http://www.kjos.com/includes/KML_Theory.php).  Each volume 

concludes with a section devoted to specific eras of music history.  The first book begins with 

discussions on the music of the Middle Ages.  The third book concludes with 20
th

 century 

classical and pop music (Nowlin 2010).  Excellence in Theory is best suited for an older student.  

Book One could supplement any elementary method book, especially if you wish to enhance 

your student’s curriculum with the study of music theory, ear training, and music history.   

Improvisation Games for Classical Musicians 

 In the beginning of Improvisation Games for Classical Musicians, author, teacher and 

musician, Jeffrey Agrell asks “Why don’t classical musicians improvise?” (Agrell, 2008, p. 1). 

Agrell is a classically trained musician and has taught horn for over forty years.  When Agrell 

began teaching horn at the University of Iowa, he decided that it was time to try something new, 

and that was learning to improvise on the horn.  Agrell did not have an interest in learning to 

play jazz, but did want to learn how to improvise.  He began studying improvisation from a 

University of Iowa student, the improvising pianist, Evan Mazunik (2008, p. xv). 

 During his second year of “improvisation study,” Agrell created a class called 

“Introduction to Improvisation.”  He believes that this “course seems to supply something that 

has been missing from the students’ music education from the beginning: a chance to 

experiment, explore, and use their imaginations to create their own music, and to understand 

music – at last – from the inside out.”  From this class, and other colleagues, Agrell has compiled 

this collection of 500-plus of improvisation activities, especially for classical musicians (Agrell, 

2008, p. xvi).  

http://www.kjos.com/includes/KML_Theory.php
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 The games in this book are designed for students of all ages and abilities, and can be done 

on their own, in groups, or in the classroom.  Agrell provides thorough instructions for each 

game, whether simple or elaborate.  There are a large variety of improvising games.  For 

example, he lists a series of games that an instrumental teacher could use with their students.  

Agrell shares that games can be used during lessons, played as duets, as well as assigned as 

homework between lessons. Some suggestions for private instrumental music teachers include 

topics of warm-ups, melody, rhythm, and timbre games (Agrell, 2008, p. 12).   

 Teachers can find activities appropriate for any level of student.  The activities or games 

will enhance your student’s lessons and meet the National Standard of “Improvising melodies, 

variations, and accompaniments.”    

Creative Clarinet Improvising 

 Creative Clarinet Improvising was created by the same authors as the Creative Clarinet 

method.  This book is intended to introduce intermediate and advanced players to improvisation.  

Each chapter takes students through step by step instructions of general improvisation skills, as 

well as focusing on different styles of music: Jazz, Blues, Latin, and Funk.   

It is similar to the other Creative Clarinet books since it has an audio CD with backing 

tracks for most of the included music.  Helpful scale charts and a glossary are found at the end of 

the book, illustrating the notes of a variety of scales and terminology used in the book.  The 

authors also provide the students with a list of suggested recordings.  These recordings give the 

students audio examples of the musical styles learned throughout the book.   

Piano Teacher’s Resource Kit 

 The Piano Teacher’s Resource Kit is a compilation of reproducible worksheets, games, 

puzzles, and resources for teachers to use with music students.  These worksheets can be used 
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with any method or theory studies, such as Blast off with Music Theory! and Excellence in 

Theory.  Over eighty music theory activity worksheets for beginners to advanced students are 

included in the Piano Teacher’s Resource Kit.  Topics include naming notes, rhythm notation 

and Sudoku, intervals, vocabulary crossword puzzles, symbol Sudoku, and scales, chords, and 

key signatures (Harrington, 2010, p. back cover).  

Smart Music 

 Smart Music is an innovative software program for music students and teachers.  It is 

available for download on PCs, Macs, and iPADs.  A student can purchase a yearly subscription 

to Smart Music and use it on their own or with a teacher.  Students may also need to purchase a 

microphone in order to fully use the Smart Music program.   Smart Music users have access to 

over 30,000 music titles, including solos, method books, and ensemble music for concert band, 

jazz ensemble, string, and full orchestra.   

Students can gain instant feedback on their performances, evaluate and assess their 

playing and have more “focused practice” sessions by using Smart Music.  Since many ensemble 

pieces are available, students can select a piece they are playing as well as their specific part (i.e. 

second clarinet, top split).  The music will appear on the screen and they can then play their part 

along with the full ensemble.  After recording their performance of this music, students can see 

their errors highlighted, go back and listen to their performance, hear their performance in 

context of the ensemble, and also save their performance.  The tempo can also be made slower or 

faster depending on the student’s needs with the included metronome.  Students can also use the 

tuner feature to check their intonation.   

Some method books, such as the Rubank Intermediate and Rubank Advanced 1 and 2, are 

included in Smart Music.  Accompaniments are not included for all of the exercises.  Students 
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will be able to see the music on the screen and receive instant feedback about whether they have 

played the notes and rhythms correctly.  Students can also play along with the other part of the 

duets, which have been included.   

Instructors can assign “homework” and upload Finale files for students to complete.  

Completed assignments can be emailed back to the teacher.  By using Smart Music as part of 

your students’ studies, many National Standards of Music are met.  Maybe most valuable for 

students is the ability to perform/practice with an ensemble and evaluate and assess their own 

performance.  

National Coalition for Core Arts Standards 

In 2009, a meeting of National Arts Stakeholders was held to discuss changes to 

education in the United States, including the Race to the Top grant program.  At that meeting, it 

was decided that the National Arts Standards needed to be recreated (National Coalition for Core 

Arts Standards). As the common core standards have been increasingly emphasized in the 

education of today’s students, it was decided that the arts standards need to reflect the common 

core so that the study of the arts would not be “marginalized in American schools, limiting our 

young people’s access and opportunity to a full, balanced education” (Frequently Asked 

Questions). 

The National Coalition for CORE ARTS Standards is a joint effort of many 

organizations, including the National Association for Music Education (NAfME), Americans for 

the Arts, American Alliance for Theatre and Education (AATE), The College Board, the 

National Art Education Association (NAEA), the National Dance Education Organization 

(NDEO), and more.  In January 2014, the “Conceptual Framework for Arts Learning” was 

released to be evaluated and discussed by educators.  The final review was in February 2014.  
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These new standards were then published in March 2014 and began being implemented in June 

2014 (Frequently Asked Questions).   

It is the goal of the National Core Arts Standards “that all students should develop 

Artistic Literacy.”  The Artistic Process will “consist of Creating, Performing, and Responding, 

into which the outcomes associated with Connecting are seamlessly integrated” (Key 

Background Information, 2014, p. 1).  Overall, the new standards are descriptions of what 

students will learn how to do but do not dictate how they should be taught.  Specific performance 

standards are defined by grade level, similar to the earlier standards (Key Background 

Information, 2014, p. 3). 

While these Standards are more general than their predecessor, school educators will 

need to adapt their teaching.  Private instructors may choose to embrace the new standards and 

marry them to the 1994 National Standards of Music.   

Conclusion 

Learning styles of students, and the standards by which these students are evaluated, 

continue to evolve.  A growing number of resources are available to clarinet students.  Many 

resources are in print and some are available through the use of apps, software, and websites.   

Teachers need to constantly consider how to teach and nurture their students so that they 

can have a lifelong appreciation of music.  As teachers, are we trying to teach each student to be 

a soloist or an orchestral performer?  Or, are we teaching students to be lovers of music, 

supporters of the arts, and those who will continue playing for pleasure in community ensembles 

and buying subscriptions to the local symphony?   

In 1991, the Music Educators National Conference (NAfME) created a creed for music 

educators. 
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As a music teacher, I devote myself to two important causes: 

1. Helping all people to make music a part of their lives, and 

2. Advancing the art of music. 

I believe that all people have the right to an education in music that: 

- Teaches them the lifelong joy of making music through singing and playing 

instruments 

- Gives them a chance to express through music what cannot be expressed in words 

- Helps them to respond to music intellectually and emotionally 

- Teaches them the language of music notation and opens the door to improvising, 

composing and arranging 

- Equips them to make informed judgments about musical works and performances 

- Educates them in music of all cultures and historical eras 

- Allows them to discover and develop their special talents, including preparing to 

make music their profession, if they so choose 

- Prepares them to be involved with music throughout their lives 

I teach music because – music makes a difference in the lives of people   

(Hoffer, 2002, p. 12). 

 

We, as clarinet instructors, need to consider the National Standards of Music and 

Comprehensive Musicianship through Performance for our teaching. As music continues to get 

stripped away from school curricula, it is the responsibility of private lesson teachers to teach the 

fundamentals of music, an appreciation of music, and an understanding of music’s place in our 
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culture and society.  This will help to instill a desire in the students to preserve the institution of 

music education. 

When teaching, make creative choices about what and how you teach.  Use 

supplementary materials that will inspire your students to meet his/her individual needs.  Teach 

your students to be someone who appreciates music and relishes the commitment of their own 

musical journey.  “The private lesson is an improvised teaching and learning duet, a work of art 

as much as of science and it succeeds as music from the interpersonal as from the technical, just 

as ensemble performances does” (Booth, 2009, p. 223).  What you teach is part of who you are 

as a person, and as a musician.  As Eric Booth states in the “Guidelines for Teaching Artistry,” 

“…80% of what you teach is who you are” (2009, p. 37).   

Students look at their teachers as examples of what they can work toward achieving 

musically.  Be open to experiencing music in new ways – improvising or creating your own 

compositions, learning about music from other cultures, or listening to music you have never 

listened to before.  Challenge yourself to be open to all kinds of musical expression.  Discover 

how to, and challenge yourself to become a better musician and a better teacher.    
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Appendix A 

Clarinet Methods and the National Standards of Music 
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Appendix B 

Supplementary Material and the National Standards of Music 

 

 

S
in

g
in

g
, 

a
lo

n
e 

a
n

d
 w

it
h

 

o
th

er
s,

 a
 v

a
ri

ed
 r

e
p

er
to

ir
e 

o
f 

m
u

si
c.

 
P

er
fo

rm
in

g
 o

n
 i

n
st

ru
m

en
ts

, 

a
lo

n
e 

a
n

d
 w

it
h

 o
th

er
s,

 a
 

v
a

ri
ed

 r
e
p

er
to

ir
e 

o
f 

m
u

si
c
 

Im
p

ro
v

is
in

g
 m

el
o

d
ie

s,
 

v
a

ri
a

ti
o

n
s,

 a
n

d
 

a
cc

o
m

p
a

n
im

en
ts

. 

C
o

m
p

o
si

n
g

 a
n

d
 a

rr
a

n
g

in
g

 

w
it

h
in

 s
p

ec
if

ic
 d

ea
d

li
n

e
s.

 

R
ea

d
in

g
 a

n
d

 n
o

ta
ti

n
g

 m
u

si
c.

 

L
is

te
n

in
g

 t
o

, 
a

n
a

ly
zi

n
g

, 
a

n
d

 

d
es

cr
ib

in
g

 m
u

si
c.

 

E
v

a
lu

a
ti

n
g

 m
u

si
c 

a
n

d
 m

u
si

c 

p
er

fo
rm

a
n

ce
. 

U
n

d
er

st
a

n
d

in
g

 r
e
la

ti
o

n
sh

ip
s 

b
et

w
ee

n
 m

u
si

c,
 t

h
e 

o
th

er
 a

rt
s,

 

a
n

d
 d

is
ci

p
li

n
e
s 

o
u

ts
id

e 
m

u
si

c.
 

U
n

d
er

st
a

n
d

in
g

 m
u

si
c 

in
 

re
la

ti
o

n
 t

o
 h

is
to

ry
 a

n
d

 

cu
lt

u
re

. 

Amazing 

Studies 

  X     X       X 

Colours of the 

World 

  X     X         

Clarinet 

Globetrotters 

  X     X       X 

Alfred's Great 

Music and 

Musicians 

          X X X X 

A New Tune 

A Day 

Performance 

Pieces 

  X     X         

A New Tune 

A Day Pop 

Performance 

Pieces 

  X     X         

Jump Right In 

Solo Book 

X X X X X X       

Improve Your 

Scales 

  X X X X         

Blast Off with 

Music Theory 

        X         

Excellence in 

Theory 

        X         

Improvisation 

Games for 

Classical 

Musicians 

    X             

Creative 

Clarinet 

Improvising 

 X X  X X X   

Piano 

Teachers 

Resource Kit 

        X         

Smart Music X X   X X X   



NATIONAL STANDARDS OF MUSIC, MUSICIANSHIP, AND CLARINET    69 

 

 

Appendix C 

Wolfgang Kuhn’s chart with a suggested list of criteria for evaluating method books  

(Kuhn, 1962, pp. 30-33). 
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