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Abstract 

 This action research project was created to study the different behaviors (focused and 

unfocused) that occurred when different types of music were played in the background of an 

early childhood Montessori classroom. The study took place at a private Montessori school 

located in the southeastern part of Wisconsin. There was a total of 26 children in the classroom 

which consisted of grades 3K through Kindergarten, with ages ranging between two and a half to 

six-years old.  Over a six-week period, three different music conditions were implemented (two 

weeks at a time) into the background of the classroom environment; no music, classical music 

and Disney music.  Focused and unfocused behaviors were observed and documented during 

each music condition.  Quantitative and qualitative data collections were used and then analyzed 

to determine if music aids or deters a child’s focus. The results of the study showed that music 

does aid in helping a child focus during the work cycle of an early childhood Montessori 

classroom; specifically, the three-year olds showed the most increase in focused behavior when 

music played in the background.  The effects of music on independent versus group work was 

also considered during this action research project as well as how to determine which music to 

include or avoid when playing music in the background of an early childhood classroom.  

Keywords: focused and unfocused behavior, background music, positive and negative anecdotes, 

music, early childhood education, Montessori education 
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Background Music in a Montessori Classroom: Does Music Help Children Focus During 

the Work Cycle in an Early Childhood Montessori Classroom? 

Literature Review 

Music can have a powerful effect on a human being.  Some of those affects are positive 

and some are negative.  Music can change the way a person feels just by hearing the first note of 

a favorite song. The human brain and body become activated in different ways when a song 

triggers a memory or when one hears a song they like. Emotions, both happy and sad, can 

increase, stress can be reduced, and cognitive function can develop immensely.  

 Researchers have been studying the effects of music on cognitive development, and 

social and emotional behaviors for many years.  The Mozart Effect, a study done in 1993 with 36 

college students, employed a methodology of three separate groups. The first group listened to 

Mozart music for ten minutes, the second group listened to relaxation music for ten minutes, and 

the third group heard silence. Following the administration of the music or no music the students 

were asked to perform a spatial reasoning skills test.  The group that listened to Mozart music 

scored the highest.  In more recent studies of music and the effects it produces, the ages of the 

study populations have become younger and younger. In 2018, Koolidge and Homes studied 

students who ranged from the ages three to five years old. The study was conducted very 

similarly to that of the 1993 Mozart Effect study, where children listened to music with lyrics, no 

lyrics and silence and were asked to put a puzzle together in a certain amount of time. The scores 

were again higher for the group of children who listened to music without lyrics. 

Studies particularly close to my research question, does music help children focus during 

the work cycle in an early childhood Montessori classroom, give evidence that music has a 
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positive effect on the brain and behavior which in turn, promotes focus in the classroom. In this 

literature review, I will outline the major research studies that demonstrate that music does have 

an effect on a.) the brain; b.) a person’s emotions; and c.) a person’s ability to concentrate. This 

overview will familiarize the reader with the types of music used, such as classical, fast tempo, 

slow tempo etc., or not used, such as silence or regular classroom noise, in research studies. It 

will highlight how music is used in the classroom, and the various research designs that 

contributed to the results achieved.  

How Music Affects the Brain and Behavior 

 Researchers have found that music can have a profound effect on the brain’s ability to 

increase certain neuro-connections as well as enhance brain activity. In an article titled, EEG 

Studies with Young Children: Music Educators can benefit from knowing what has been learned 

about young children via the electroencephalogram (EEG), the authors describe how the brain 

can be analyzed using an EEG.  According to the authors, the brain can be measured in three 

different ways. The first is through ‘coherence’ which “reflects the number and strength of 

connections between different brain locations” (Flohr, Miller & DeBeus, 2000, p. 28).  The 

second way to test brain activity is through ‘frequency bandwidth’ which is an analysis of the 

resultant delta, theta, alpha and beta waves.  The third way is “power, which indicates how much 

brain activity is being produced at a given frequency” (Flohr, Miller & DeBeus, 2000, p. 29).  

This triangulation of recording evidence from the brain validates the use of an EEG as an 

effective tool of measuring brain activity. 

In Arts with the Brain in Mind, Jensen discusses a Russian study in which a group of 4-

year-olds listened to one hour of classical music a day. He states, “their electroencephalogram 

readouts showed greater brain coherence and more time spent in the alpha state. This body of 



BACKGROUND MUSIC IN A MONTESSORI CLASSROOM  6 

 

data hints that music does influence not just brain activity but coherence” (pp. 20-21).  In the 

Mozart Effect study, “Rauscher et al. suggest that EEG coherence patterns should be informative 

of how listening to music enhances the organization of cortical firing patterns necessary for 

temporal-spatial performance” (Ivanov & Geak, 2003, p. 406).  These findings confirm that 

when music is involved in a child’s development the amount of connections between multiple 

locations of the brain increases as well as places the brain in a “relaxed or resting state” (Flohr, 

Miller & DeBeus, 2000, p. 28), or the alpha state.  When the brain is in the alpha state, a person 

is calm and relaxed and in turn, retention and concentration increase.    

Teachers Use of Music in the Classroom 

 Rekha Rajan (2017) conducted a study in a preschool program in the Midwestern area of 

the United States, in which teachers completed a survey to determine how music was used in 

their program. Table 1 highlights a few of the important questions and answers from the survey. 

Table 1 

Important Questions and Answers from Rajan’s Survey to Teachers 

Question Summary Quantitative Results 

When there was no designated music teacher 

to do music with the children 

83% of the teachers still used music daily in 

their classroom. 

When there was a designated music teacher to 

do music with the children  

33% presented music only once a month 

When was music used? 93% used during circle time 

80% used it in the background 

When asked how they felt about music being 

used in the classroom. 

78% reported that they wanted to use music 

more frequently in their teaching. 

 

77% felt confident in teaching music to 

preschool children even if they did not have a 

degree in music.  
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The quantitative results in Table 1 suggest that teachers (78%) would like to use music 

more frequently in their teaching. However, only 77% felt confident in teaching music to 

children even if they did not have a music background. This raises the question: would the 

percentage of teachers feeling confident in teaching music increase if music were a required part 

of all teacher training? The study goes on to say that, without a designated music teacher, music 

was only presented to the children once a month. When music was played in the background it 

was used during times when the children were mostly reading or painting.  “The teachers 

described how they used music to help children calm down and ‘be quiet’ if they were too loud” 

(Rajan, 2017, p.94).  

In another study carried out in South Korea by Youngae Lee and Graham F. Welch 

(2017), teachers were asked to take a survey regarding the use of music during the “free play” 

time of their early childhood program. Table 2 highlights some of the important questions and 

results from that study.  

Table 2 

Important Questions and Results from Lee and Welch’s Study  

Question Quantitative Results 

Why do you use background music? 50% use music to calm the classroom 

 

85% use it to create a pro-active, energizing 

mood in the classroom 

 

Is music required by the preschool? 28% answered yes 
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Lee’s and Welch’s study emphasized that teachers can use music to control the energy and mood 

of the classroom, but it also shows that teachers are not required by the curriculum standards to 

use it in the classroom.   

The Effects of Music on Students 

 Other studies on background music demonstrate that it can be a useful tool to assist in 

one skill, focusing, which overlaps with emotional regulation and academic and cognitive 

development. 

 To look at the academic impact of playing music in the background, Melanie Stegemiller 

did a study in a second-grade classroom to determine if music assisted in the retention of newly 

learned material.  Music was played while the students were taught a math lesson and then given 

a test.  Data were also collected when no music was played while the students were taught a 

math lesson and then given a test.  The results concluded that over 50% of the students “had 

more growth…when music was played…than when no music was played” (Stegemiller, 2013, p. 

4).  

 Cognitive development can also increase when music is played in the background during 

a specific task. In a study done by Louis Koolidge and Robyn Holmes, 87 children, ranging from 

ages three to six years old, were asked to put a 12-piece puzzle together.  One group listened to 

instrumental music; a second group did not listen to music and a third group listened to music 

with lyrics. The students who listened to instrumental music completed more puzzle pieces than 

the students who had no music playing in the background.  There was no statistical difference 

found between the students who performed the task with music that had lyrics and the students 

who did not listen to music. It was concluded that, “listening to music without lyrics, relative to 
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listening to music with lyrics, did have a positive effect on performing a cognitively demanding 

spatial task…” (Koolidge & Holmes, 2018, p. 393). 

 Music can also be used to increase or decrease the mood of an environment. In 

Stegemiller’s study, the group of second graders were asked, “How did the music/silence make 

you feel?”, and the responses showed that “the students found the music made them feel better 

than the silence…” (2013, p. 7). In another study, the number of times students smiled while 

music played in the background was compared to the number of times students smiled when 

music wasn’t played in the background. Out of nine observations, “[r]ecorded smiles varied from 

16.9 to 50.6 while the children worked with background music playing.  When there was no 

music, smiles ranged from 3.3 to 8.4 over a 30-minute period” (Strachan, 2015, p. 16). If smiling 

is considered an indicator of enjoyment or happiness, then Strachan’s study confirms that music 

does elevate a person’s mood. 

 Children are developing the ability to focus for an extended period of time, especially 

within an early childhood setting.  They can become disengaged in a task very quickly due to 

peers, events that occur around the room or from novel activities. Playing music in the 

background during the work cycle, a two and half to three-hour time period, could potentially 

improve the amount of time a child focuses on any particular work. In Strachan’s study, focused 

and non-focused behaviors were recorded during the Montessori work cycle. Strachan found that 

“focused behaviors averaged 23.3 occurrences/30-minute observation with background music, 

they averaged 9.1 occurrences/30 minutes without music” (p. 17).  
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Using Different Types of Music and For Different Lengths of Time  

 Strachan’s study reviewed above shows that “the qualities of music must be considered 

so as to introduce a sound that promotes concentration and relaxation rather than attracting 

attention” (2015, p. 6). The children produced more smiles and focused behavior when music 

was played in the background.  Different types of music can cause different types of results. The 

volume, the tempo, instrumental or lyrical were all significant contributing factors to the 

outcomes in the studies previously mentioned. Playing music with a fast tempo typically tends to 

quickly increase the energy in any situation.  Music with a slow tempo could cause the room to 

calm down. Ivanov and Geake’s study used Mozart, Bach and classroom background noise (the 

control group) to determine which type of music produced better results when students took a 

temporal-spatial reasoning test. The mean score of “the Mozart Group (6.29) was significantly 

higher than the control group (5.09)” and the “Bach Group (6.08) was also significantly higher 

than the control group (5.09)” (Ivanov and Geake, 2003, p. 409).  These results demonstrate that 

music, particularly classical music, increases concentration and focus. 

 The British Academy of Sound Therapy (BAST) did a study called, Music as Medicine. 

There were 7,581 participants and the main focus was to “discover whether it would be possible 

to prescribe music to help us with specific mood states” (Asprou, 2020).  The study concluded 

that “nine minutes of music (mostly songs with driving rhythm, fast tempo and positive lyric 

content) is required to make people feel uplifted” (Asprou, 2020). The study also stated that, “of 

the BAST test subjects who used music for concentration, 13 minutes was enough to clear their 

mind, help them work better in their jobs (91 percent) and make decisions more clearly” 

(Asprou, 2020).   



BACKGROUND MUSIC IN A MONTESSORI CLASSROOM  11 

 

With the increasing amount of studies done on the effects of music, we now know that 

music clearly impacts the brain functioning. The Integrated Listening System (iLs) website 

discusses the importance of the Reticular Activating System (RAS) stating that the, “RAS is a 

net-like formation of nerve cells and their connections lying deep within the brainstem, between 

the brain and the spinal cord.” It goes on to say that the RAS “activates the entire cerebral cortex 

with energy, waking it up, increasing its level of arousal and readiness for interpreting incoming 

information and preparing the brain for appropriate action.” The auditory sense and the RAS can 

be activated by listening to music, allowing the entire brain to be awakened. 

Conclusion of Literature Review 

In each study, results demonstrated that playing music in the background provides the 

children with a calm environment, assists in their ability to focus, and results in higher academic 

performances. When music is playing in the background while a child is engaged in an activity, 

this activates “the creative right side of the child’s brain while teaching to the logical left 

hemisphere. This will be activating both sides of the brain at the same time.” (Stegemiller, 2012, 

p.1).  Activating both sides of the brain and having them work together could increase brain 

function which, in turn promotes focus and concentration.  

Music and the Montessori Method 

 Music is an essential part of the Montessori Method. Dr. Maria Montessori believed that 

it was imperative for children at this age, three to six years old, to have an introduction to music.  

She implemented many ways for this to occur in Montessori education.  Rhythm exercises can be 

observed during the morning work cycle or at gathering time in most Montessori classrooms. 

Typically, in a large open area of most Montessori early childhood classrooms, there is an 
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“ellipse” on the floor which may or may not be on a large rug.  The “ellipse” is usually laid down 

with colored tape and is used for children to “walk on the line.”  Through the exercises of 

“walking on the line”, Montessori writes that “children acquire a perfect sense of balance. At the 

same time, they learn how to control the movements of their hands and feet” (1973, pp. 286-

287). When music is played during this exercise, she continues to write, it helps “sustain their 

efforts” (1973, p. 287).  Children can listen to the music and move either fast or slow according 

to the beat of the music. Repetition of a musical phrase has been implemented into the method to 

assist the child in developing their “sensibility to music and capacity for interpreting different 

rhythms into movement” (Lillard, 2011, p. 72).  

 Musical reproduction is also an important factor in Montessori education. Dr. Maria 

Montessori writes, “[a] child can exercise himself in these only if he has at his disposition simple 

instruments adapted to his size and potentialities, and if he is left free to use them, without being 

hindered by too many technicalities” (1973, p. 290).  The bells, found in many Montessori 

classrooms, provide the children the opportunity to create musical reproductions. After the child 

is given lessons in pitch, matching tones, and/or ascending and descending exercises, it is then 

left up to the child to create music. “This puts him in the position of being able to play by 

himself; and, because of the simplicity of the instruments, he derives a continually increasing 

interest in them” (Montessori, 1973, p. 290). In the classroom in which I am currently teaching,  

I have observed children work for an extensive length of time matching the tones of the bells or 

grading the bells from high to low.   

In most accredited Montessori teacher education programs, a required number of hours is 

dedicated to music education which includes both the importance of music in the classroom and 

how to include it in day-to-day activities. The teachers-in-training at the University of Wisconsin 
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River Falls’ Montessori Teacher Education program are given resources and formal training on 

how to use music in the classroom and how to set up a designated area of the classroom 

dedicated to music materials including the most iconic of these Montessori music materials, the 

bells.   As stated previously, the bells invite the children to focus on pitches, tones, and grading 

which can prepare the brain for subsequent math and language skills. Having music education as 

part of a Montessori teacher education program especially if the teacher candidates do not have 

previous musical education experience also meets the National Association for the Education of 

Young Children (NAEYC) Professional Standards and Competencies (2020) for Early 

Childhood Educators. Standard 5a defines the requirements for educators regarding specific 

disciplines which include the Arts (music, creative movement, dance, drama and visual arts). 

“Understand content knowledge—the central concepts, methods and tools of inquiry, and 

structure—and resources for the academic disciplines in an early childhood curriculum” (p. 4). 

Music education, including learning how to teach music, how to incorporate it into the classroom 

on a daily basis, and how to properly use music resources (i.e. the bells), are not only important 

requirements for a Montessori teacher education program, but for all early childhood teacher 

education programs.  

General Montessori terms:  

 Montessori education uses terms that differ from traditional education terms.  I have 

included a list of Montessori terms and definitions found in this study.  

• False fatigue – A time of day when the children are known to become more energized 

right before they become engaged in a work for the remainder of the work cycle.  

Montessori Kids Universe (2019) describes false fatigue as, “[t]he classroom begins to 
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get louder as the students become distracted or hyper.” The website goes on to say, “they 

came out of this period of restlessness and worked with more fervor than ever before.” 

• Work cycle – Portion of the day, where children independently engage in works found 

around the classroom. Average work cycle lasts between two and half to three hours. This 

is the time of the school day where teachers give small group or individual lessons to the 

children. For older children, there may be another work cycle in the afternoon.  

• Working purposefully – Child is concentrating on the work in front of them and using 

the didactic materials for their intended purposes. 

• Observing disruptively – Child A is interfering with the Child B’s concentration; talking 

or touching materials that Child B is using, or Child A is leaning on the table of Child B. 

• Observing with a purpose – Child A is respecting Child B’s personal space while they 

work. Child A is watching how Child B is using the materials in order to use them 

independently when the work becomes available. 

  Research questions 

After reviewing the current research related to music and children’s focus, I have 

developed an action research project to investigate if music aids or deters children’s focus during 

the work cycle in an early childhood Montessori classroom.  My hypothesis, from the literature 

review I have conducted, is that music will increase children’s ability to focus on their 

Montessori activity during the morning work cycle.  

Main research question: 

Does playing background music aid or deter children’s focus during the work cycle in an early 

childhood Montessori classroom? 
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Subsidiary questions: 

Does the type of music that is played in the background cause different results in children’s 

focus? 

Does playing background music affect different age groups in different ways? 

Does playing music during the typical “false fatigue” time of a morning Montessori work cycle 

change the children’s ability to focus? 

Purpose 

Music plays a large role in people’s lives, socially, academically, emotionally, and 

professionally. I find music to be very important in terms of how it impacts the environment and 

the way people interact within that environment.  When music is played in the classroom, what 

happens?  Do children benefit from music being played in the background as they work?  Do 

different types of music cause different types of outcomes?  

The purpose of my action research project was to implement different variables 

specifically various types of music and to see the extent of the effects. As a Montessori teacher, I 

enjoy playing music in the background, however, I want to know which music is the most 

beneficial to the children.  

Methodology 

Participants and Setting 

 The participants in this research study are students in a Children’s House classroom of a 

private Montessori school located in the southeastern part of Wisconsin. The 26 children in the 

classroom range from 3K through Kindergarten, or 3-6 years old. Before the research had 
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started, there had been 28 children, however, due to certain circumstances, two children 

withdrew from the class for family travel. This event did change the number of six-year olds 

available for observation; the classroom, therefore, has a disproportionate number of children 

across the three ages, the 6-year olds being the smallest. This impacted the study only to the 

point that each day, when three students of each age group were chosen to be observed and to 

represent that particular age group, the 6-year-old age group had fewer students to choose from 

and therefore, more recurring students that were observed (See Table 3). The age range for this 

study is 2.5-6 years old and consists of 13 females and 13 males.  

The class composition is the following:  

Table 3 

Number of Children in the Classroom Per Age Group 

 

 

 

 

On the days that I would collect my data, I would observe focus and unfocused behaviors from a 

certain number of children, randomly selected from each age group.  In other words, each data 

collection day, the children were different but the quantity from each age group remained the 

same. Table 4 reflects the number of children observed from each age group.  

 

 

Age (in years) Number of Children in 

Class 

2.5 1 

3 5 

4 9 

5 9 

6 2 
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Table 4 

Number of Children Observed from Each Age Group 

 

 

 

 

Due to the unequal ratio of boys to girls per age group and the unequal number of children per 

age group, the children within each age group observed each day changed. 

 The children enter the classroom in the morning and have a two to two-and-a-half-hour 

work cycle.  During this time the children move freely around the classroom choosing works 

independently but receive lessons when appropriate. Following the work cycle, the children have 

a “special” which could consist of Spanish, violin or music. 

  The music special occurs once a week. A trained music teacher comes into the classroom 

and leads a whole group music class with the children.  The music curriculum includes a variety 

of content areas: singing songs, playing different musical instruments such as rhythm sticks, 

introducing different composers such as Brahms and Beethoven, and finally, listening to 

different genres of world music: classical, Swahili greeting songs, nursery rhymes, etc.  The 

music class typically lasts for about 20 to 30 minutes. Having this exposure to music provides 

the children with a strong foundation to identify different tempos of music, such as largo and 

presto, identify instruments as they are played on a CD, or even just learning words to songs that 

rhyme or tell stories.  

Age (in years) Number of Children 

Observed from Each 

Age Group 

2.5 0 

3 3 

4 3 

5 3 

6 2 

Total sample size: 11 
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Procedure 

In a six-week period, I integrated music into the work cycle and manually documented its 

effects on the children’s ability to focus.  Following the design of previously cited research 

projects related to music, my research study had three components: no music, classical music and 

Disney instrumental music.  For the first two weeks, there was no music playing in the 

classroom, and I recorded the different levels of focus that I observed among the different age 

groups of the classroom; the threes, the fours, the fives and the sixes.  The following two weeks, 

I played classical music during the work cycle in the classroom and, finally, the last two weeks, I 

played Disney instrumental music. During each two-week segment, I continued to record 

focused and unfocused behaviors as well as negative and positive anecdotes.    

I observed the children for 30 minutes each time, documenting behaviors every fifteen 

minutes which yielded three snapshots of data: one data collection point at the onset of the 30 

minute period, another data collection point 15 minutes into the 30 minute period and a final data 

collection point an additional 15 minutes later which was also the closure of the 30 minute 

period. As previously mentioned in the BAST’s study of music and moods, it was determined 

that at least 13 minutes of listening to music was necessary to determine a specific mood – 13 

minutes to release sadness or to clear one’s mind to concentrate, nine minutes to feel uplifted. 

Given this information, I believe that 30 minutes was enough time to observe and obtain 

authentic results.   

Quantitative Data Collection 

 I created a spreadsheet (Appendix C) to document the number of focused and unfocused 

behaviors I observed throughout a thirty-minute period.  My data recording document was 
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modeled on that used by Duna Strachan (2015), who studied focused and unfocused behaviors of 

children while playing music in the background.  Table 5 lists what I considered to be unfocused 

or focused behavior, based on the Montessori Philosophy.  In a Montessori classroom, focused 

behavior may differ from that which is considered a focused behavior in a traditional classroom. 

An example of this is socializing which according to the Montessori philosophy, is considered a 

Grace and Courtesy work, as long it falls within reasonable parameters and isn’t disruptive.  

Children are frequently seen conversing with each other throughout the work cycle.  This 

freedom of socialization allows the children to develop conversation skills, manners, and 

confidence.   

Table 5 

Unfocused and Focused Behaviors  

 

 

 

 

  

Twice a week, typically Tuesdays and Thursdays, I would observe the children.  After I 

had taken attendance, usually by 8:45, I would randomly select the children whom I wanted to 

observe for the day; three from each age group between three to five years old, and two six-year 

olds (See Table 4).  By randomly selecting the children each day, I was able to document and 

observe multiple types of personalities, genders, demeanors and maturity levels. Selecting the 

children at the beginning of the work cycle, at least an hour and a half before my data collection 

Unfocused Behaviors Focused Behaviors 

• Wandering 

• Not using work for 

intended purpose 

• Observing 

disruptively 

• Running around 

• Crawling on the 

floor 

• Working 

purposefully 

• Choosing a work 

• Observing with a 

purpose 

• Socializing  
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period began, allowed for an unbiased observation because I would not know if the child was 

going to be engaged in a work at the three data collection times (10:00, 10:15 and 10:30), or even 

if the child was going to have a productive and emotionally stable morning.  

 At 10:00am, on the days I would collect the data, I would use a red pen and refer to both 

the chart (Appendix C), and list of children I had chosen for the day. I would then mark in the 

specified column if the child had focused or unfocused behavior. At 10:15, I would take a blue 

pen, observe the same children, and mark if their behavior was focused or unfocused.  At 10:30 I 

would take a green pen, again observe the same children, and mark if their behavior was focused 

or unfocused. Using different colored pens to document behaviors at specific times I was able to 

keep track of what behaviors occurred when and if the behavior improved or declined. Figure 1 

is an example of what one day of observations looked like using the described method. 

Figure 1 

Example of One Day of Observations and Data Collection 

 

  

 

 

 

 

During weeks one and two, there was no music played in the background; the children 

were only exposed to the normal sounds of the classroom.  During weeks three and four, I played 
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classical music in the background. The classical CD, My First Classical Music Album, was 

chosen because many of the composers on the CD, Beethoven, Mozart, Brahms were also those 

which the children had been exposed to in their weekly music class. During weeks five and six, I 

played a CD that was a collection of Disney songs called When You Wish Upon a Star: A Tribute 

to Walt Disney Music.  This CD, which especially featured the violin – the instrument used by all 

children in the classroom for weekly lessons, had no lyrics but, rather, was solely instrumental.   

Table 6 is a complete list of tracks from each CD.  Each day of observation, I would play 

different songs throughout the 30 minutes. This allowed for a variety of different volumes and 

tempos. 

Before playing the CDs in the classroom, I spent weeks listening to each of them in my 

car.  I wanted to ensure that I had selected the best possible CDs for the project, based strictly on 

my own criteria: different tempos, instruments, familiar composers and songs.  My First 

Classical Music Album had a wide variety of different composers and songs.  I selected seven 

tracks that I wanted to play in the classroom during the first week of classical music, which is 

week 3 of the study.  Those tracks are highlighted in Table 6.  Week 4 of playing classical music, 

I decided to play the songs at random for the 30-minute observation. Weeks 5 and 6, I played the 

CD, Wish Upon a Star: A Tribute to the Music of Walt Disney, from the beginning each time, 

occasionally skipping or intentionally playing specific tracks for the 30-minute observation. 
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Table 6 

Tracks from Each CD Used in the Study 

 

My First Classical Music Album Wish Upon a Star: A Tribute to the Music of Walt Disney 

Violinist: Jenny Oaks Baker 

1. Rossini – William Tell: Overture 

2. Tchaikovsky – Swan Lake: Waltz 

3. Vavaldi – The Four Season: ‘Spring’:1st 

Movement 

4. John Adams – Short Ride in a Fast Machine 

5. Fauré – Berceuse 

6. J.S. Bach – Orchestral Suite No. 2: Badinerie 

7. Beethoven - Symphony No. 5: 1st movement 

8. Grieg – Peer Gynt: In the Hall of the 

Mountain King 

9. Bartók – Romanian Folk-Dance No. 2 

10. Bartók - Romanian Folk-Dance No. 3 

11. Haydn – Trumpet Concerto: Finale 

12. Brahms – Hungarian Dance No. 5 

13. Saint – Saëns – The Carnival of the Animals: 

The Swan 

14. Chopin – Étude, Op. 25 No. 9 ‘Butterfly’s 

Wings’ 

15. Debussy – Golliwog’s Cakewalk 

16. Dukas – The Sorcerer’s Apprentice (extract) 

17. Dvořák – Slavonic Dance, Op. 46 No. 8 

18. Mozart – The Magic Flute: Papageno’s Song 

19. Prokofiev – Peter and the Wolf: The Cat 

20. Mozart – Divertimento in F, ‘Salzburg 

Symphony No. 3’:3rd movement 

21. Stravinsky – Petrushka: Russian Dance 

22. Saint – Saëns –The Carnival of Animals: The 

Elephant 

23. Schumann – Scenes of Childhood: Of 

Foreign Lands and People 

24. Shostakovich – The Golden Age Suite: Polka 

25. John Williams – Harry Potter and the 

Philosopher’s Stone: Harry’s Wonderous 

World 

1. Colors of the Wind 

2. When You Wish Upon a Star 

3. Beauty and the Beast  

4. A Whole New World 

5. God Help the Outcasts 

6. A Dream Is a Wish Your Heart Makes 

7. Mary Poppins Fantasia: A Spoonful of Sugar / Chim 

Chim Cher-ee / Step in Time, Feed the 

Birds / Supercalifragilisticexpialidocious / Let's Go 

Fly a Kite  

8. Part of Your World  

9. Once Upon a Dream   

10. Can You Feel the Love Tonight? 

11. Baby Mine 

 

https://en.wikipedia.org/wiki/Colors_of_the_Wind
https://en.wikipedia.org/wiki/When_You_Wish_Upon_a_Star
https://en.wikipedia.org/wiki/Beauty_and_the_Beast_(Disney_song)
https://en.wikipedia.org/wiki/A_Whole_New_World
https://en.wikipedia.org/wiki/God_Help_the_Outcasts
https://en.wikipedia.org/wiki/A_Dream_Is_a_Wish_Your_Heart_Makes
https://en.wikipedia.org/wiki/Mary_Poppins_(film)
https://en.wikipedia.org/wiki/A_Spoonful_of_Sugar
https://en.wikipedia.org/wiki/Chim_Chim_Cher-ee
https://en.wikipedia.org/wiki/Chim_Chim_Cher-ee
https://en.wikipedia.org/wiki/Step_in_Time
https://en.wikipedia.org/wiki/Step_in_Time
https://en.wikipedia.org/wiki/Supercalifragilisticexpialidocious
https://en.wikipedia.org/wiki/Let%27s_Go_Fly_a_Kite
https://en.wikipedia.org/wiki/Let%27s_Go_Fly_a_Kite
https://en.wikipedia.org/wiki/Part_of_Your_World
https://en.wikipedia.org/wiki/Once_Upon_a_Dream_(Sleeping_Beauty_song)
https://en.wikipedia.org/wiki/Can_You_Feel_the_Love_Tonight
https://en.wikipedia.org/wiki/Baby_Mine_(song)
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Qualitative Data Collection 

On the spreadsheet in Appendix C, there was an area to document positive and negative 

behaviors and anecdotes while observing. In between the 10:00, 10:15 and 10:30 data collection 

periods, I would walk around the classroom and listen to or observe what the children were 

doing and saying. Appendix D is a write up of what I felt were negative or positive responses 

that the children displayed while there was no music, classical music or Disney music being 

played in the background.  I then reviewed all the comments and found the three most recurring 

negative patterns and the three most recurring positive patterns that I recorded throughout the 

entire six weeks of documenting. 

Data Results and Analysis 

Quantitative Results 

Focused and Unfocused Behaviors with Three Types of Music Played in the Background  

Figure 2  

Behaviors Per Each Music Type over the entire 6-week study  
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Figure 2 is a comparison between the three different variables of background music: no 

music, classical music and Disney music. For this study, I have defined the term “focused” as 

working purposefully, choosing a work, observing with a purpose, and socializing. I have 

defined the term “unfocused” as wandering, not using work for intended purpose, observing 

disruptively, running around, crawling on the floor (See Table 5). 

 I observed the most focused behaviors (106) when Disney music played in the 

background.  There was only a small difference between the number of focused behaviors 

observed when no music played (93 focused behaviors) and when classical music played (98 

focused behaviors). 

Focused and Unfocused Behaviors at Specific Sampling Times  

Figure 3 

Behaviors at Specific Sampling Times with No Music 
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minutes. As the graph shows, by the 15-minute mark of no music, there was an increase in 

focused behaviors, but then, by the next 15 minute mark (by the 30 minutes total), there was a 

decrease in focused behaviors which were lower (28)  than the initial number of focused 

behaviors (31).   

 When classical music was played in the background for 30 minutes, focused behaviors 

progressively increased and unfocused behaviors steadily decreased; this is the opposite of the 

previous figure. See Figure 4 below.  

Figure 4 

Behaviors at Specific Sampling Times with Classical Music 

Disney music had the opposite effect of no music played in the background: that is, when 

compared to Figure 3 above we saw that focused behaviors increase after 15 minutes but then 

decrease after another 15 minutes.  In Figure 5, the graph shows that after 15 minutes of playing 

Disney music, focused behaviors decrease but then increase after another 15 minutes.   
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Figure 5 

Behaviors at Specific Sampling Times with Disney Music 

 

 

 

 

Focused and Unfocused Behaviors Between Different Age Groups 

The following graphs (Figures 6-10) show unfocused and focused behaviors among the 
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compromised.  Because I had collected the data, I included the six-year-old information in the 

graphs.  

Figure 6 shows focused and unfocused behaviors that were observed while no music was 

played in the background. When comparing only three-year-olds, four-year-olds and five-year-

olds, the three-year-olds had the most unfocused behaviors (16) and the four-year-olds had the 

most focused behaviors (28).  

Figure 6 

Behaviors of Specific Age Groups with No Music 
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Figure 7 

Behaviors of Specific Age Groups with Classical Music 

  

 

When classical music played in the background, focused behaviors increased among the 

three-year-olds.  Figure 7 shows that three-year-olds had the most focused behaviors, which was 

not the case when no music was playing.  This shows that perhaps classical music helps focus the 

youngest members of the class.  
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Figure 8 

Behaviors of Certain Age Groups with Disney Music 

  

 

Figure 8 shows the focused and unfocused behaviors between the age groups when 

Disney music was played in the background.  The three-year-olds demonstrated the most focused 

behaviors (29) and the four-year-olds demonstrated the most unfocused behaviors (10). Again, 

the graphs are showing, that music played in the background does aid in a child’s focusing 

ability, however it may just be among three-year-olds.  

The number of unfocused and focused behaviors of each specific age group are totaled 

together and documented in Figures 9 and 10. These numbers represent the total number of each 

type of behavior observed within the two-week time periods of no music, classical music, and 

Disney music, or over the entire six week time period.  

 

 

7

10
9

0

29

26
27

24

0

5

10

15

20

25

30

35

3 year olds 4 year olds 5 year olds 6 year oldsN
u
m

b
er

 o
f 

F
o

cu
se

d
 a

n
d

 U
n
fo

cu
se

d
 B

eh
av

io
rs

Behaviors of Certain Age Groups with Disney Music

Unfocused Behaviors Focused Behaviors



BACKGROUND MUSIC IN A MONTESSORI CLASSROOM  30 

 

Figure 9 

Unfocused Behaviors Per Age Group 

 

 

 

 

 

 

 

 

Figure 9 also displays that there were no 6-year-old unfocused behaviors recorded over the two-
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Figure 10 

Focused Behaviors Per Age Group 

 

 

 

 

 

 

 

 

Figure 10 displays that three-year-old focused behavior increased over the six-week 

period or when different music was played in the background. Four-year-old focused behavior 

decreased when music was played in the background, no matter which type of music was played. 
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six-year-old behavior increased over the entire six-week period or as the music changed.  
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each music type, however I wanted to keep the analysis consistent and since I hadn’t counted the 

number of independent work and group work on day one of the classical music, I only compared 

the last three days of each music type (Day 2, Day 3, Day 4).  

Figure 11 

Group Work Per Music Type 

  

 

 

 

Figure 11 shows that group work increased the more the children listened to classical 

music in the background. When Disney music played, group work decreased and then increased 

the more the children listened to it. Figure 12 shows that independent work decreased the more 

the children listened to classical music.  This corroborates with Figure 11, which shows the 

increase in group work when classical music played. 
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Figure 12 

Independent Work Per Music Type 

 

 

 

 

 

 

 

 

Figure 13 

Group Work Vs. Independent Work Per Music Type 
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When comparing only the numbers of independent work to the numbers of group work per music 

type (Figure 13), more independent work is done when Disney music is played.  Group work is 

the same regardless of what type of music is played. 

 Figure 14 is a picture of a group work that occurred during week five of the study, a 

Disney music week.  Even though no significant differences were found in the numbers of group 

work that occurred between the two music variables, I believe it is important to show examples 

of the types of work that the children chose when music played in the background.  

Figure 14 

Example of a group work -matching objects in the classroom to color tablets in Color Box 3 

 

 

 

 

 

 

 

 

As stated previously, Figure 13 showed that independent work increased when Disney 

music played in the background. Figure 15 is an example of an independent work that a child 

chose.  The picture was taken during one of the weeks that Disney music played in the 

background.  This work was freely chosen by the child and as the picture shows, is a large work 

 



BACKGROUND MUSIC IN A MONTESSORI CLASSROOM  35 

 

with many steps. The child was observed throughout the study constantly taking out this work 

and focusing on the steps. 

Figure 15 

Example of an independent work - Continent Box 

 

 

 

 

 

 

 

 

 

 

Qualitative Results:  

 During each 30-minute observation, for the entire six-week period,  I would record what I 

thought to be negative and positive behaviors.  These recordings encompassed the entire class 

(26 children), not just the 11 children I was observing for the day.  The results are listed in 

Appendix D and total 47 comments (28 negative, 19 positive). I then analyzed the comments and 

selected the three most recurring negative patterns and the three most recurring positive patterns.  
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The three recurring negative patterns are:  

1. Volume and energy of class are high before and during the 30-minute observation. 

• The study took place from January through March, and having been with the 

children since September, I can easily distinguish if the volume and energy of the 

class is higher than usual.  

2. Music distracts a child engaged in a work. 

• A child, already engaged in a work, starts to dance, becomes disruptive, or 

becomes disengaged in a work. 

3. Teacher intervenes or redirects child to a work.   

• Child begins to wander or becomes distracted. The teacher needs to guide the 

child back to original work or to choose something new. 

The three recurring positive patterns are:  

1. Child uses the music to engage in a movement exercise. 

• A child, who is not engaged in a work, uses the music to engage in a movement 

exercise such as; dancing, walking on the line, or moving their body fast or slow 

depending on the tempo of the music. 

2. Positive comments are heard. 

• A child or teacher comments in a positive way about the music, i.e. “I love this 

music.” 

3. Child stays engaged in a work. 

• A child is observed engaging in a work for the entire 30-minute observation 

period. 
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Figure 14                                                                     Figure 15 

Negative Behaviors                                                      Positive Behaviors 

 

 

There was a total of 47 comments documented, however not every comment fit into the 

most recurring negative or positive behaviors described above. Figures 14 and 15 reflect only the 
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    Examining only the largest result from each figure above, Figure 14 shows the greatest 
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work. The results in Figure 15 show that, of the three most recurring positive behaviors 
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or slow depending on the tempo of the music. 

Conclusion of Research 

To summarize the research project, Table 7 breaks down what I found to be the most valued 

information based on the results. 

Table 7 

Summary of Results 

 

Research Question Valued Findings 

Does playing background music aid or deter 

children’s focus during the work cycle in an early 

childhood Montessori classroom? 

Aid – Overall, music did help the children focus 

throughout the morning work cycle.  

Between the classical music CD and the Disney 

CD chosen for this study, what was the best type 

of music to play in the background of an early 

childhood Montessori classroom? 

Disney (instrumental only) - the children 

displayed the most focused behaviors when 

Disney music was played (106 total focused 

behaviors totaled over the two-week period) 

How long should music be played in the 

background? 

Music needs to be played for at least 15 

minutes before a significant amount of focused 

behaviors can be observed. - After 15 minutes 

(between the 10:15 and 10:30 time frame) of 

music (both classical and Disney) focused 

behaviors increased.  

What age group was affected the most, in a 

positive way, by music being played in the 

background? 

3-year olds – When music played in the 

background (both classical and Disney), the three-

year olds demonstrated the most focused 

behaviors.  

What age group was affected the most, in a 

negative way, by music being played in the 

background? 

4-year olds – Four-year olds demonstrated more 

(28) focused behaviors when no music played. 

The number of focused behaviors decreased (26 

for classical and Disney) when music was played 

in the background.  

How does music affect the amount of group work 

or independent work being done in the classroom? 

Group Work – More group work was observed 

when classical music played 

Independent Work– More independent work 

was observed when Disney music played. 
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Follow Up Considerations 

 I learned a considerable amount throughout this study, not only about the importance of 

music in the classroom, but how to use it in a purposeful way for the children. I learned that 

music can alter the mood of an environment just by the volume at which the music is played or 

that music can in fact, create positive and negative behaviors among a group of children. By 

conducting this study, I have gained a new understanding of how music affects different age 

groups and that music can be played as a means to promote changes in behavior.  

 Though the results of the study were positive, and I genuinely learned from the research I 

conducted, I firmly believe certain changes could have been made to produce different outcomes.  

The two changes I would make to my study are: a different choice of music, specifically, the 

classical music CD and different data collection and different observation periods during the 

morning work cycle. 

The choice of music is very important and can certainly create different behaviors. I 

studied both of the CDs for weeks prior to implementing the study in the classroom. When 

listening to the classical album CD in my car, I determined which tracks I felt would be a good 

choice to play for the children during my observations.  During the first observation with 

classical music, I played the selected tracks and it produced a completely different feel than 

when I had originally heard the CD in my car. The difference between my solo experience of 

listening (while driving) to the music and my experience of listening in the classroom with 26 

children was intense for me! I had not anticipated that I would react so differently. I noticed, 

when I was in the classroom such details as: the volume of the music would change throughout 

the songs and it was hard to hear the complexity of the music from more than a few feet away, 

the tempos of the songs felt completely different in a large, open space than in the small space of 
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my car, and finally, the pairing of the energy in the room with the energy of the music, only 

intensified the feel of the classroom. The loud portions were distracting to the children as well as 

to the teachers in the room.  If a calmer classical CD were used, it may have resulted in more 

focused behaviors for the older children. I would have also played a few tracks from the CD 

during the morning work cycle, prior to beginning my study.  This may have helped me to better 

anticipate the difference I felt when playing the CD in the classroom as opposed to in my car. 

I specifically chose the classical CD, My First Classical Music Album, because it was 

created for children.  When initiating a study on music around children, it only seemed fitting.  

After playing the CD during the morning work cycle, I came to the realization that, while the 

music is beautiful and well known, these selections were likely designed for a music class or 

group music lesson.  As a tool of a music teacher when the children were only focused on 

listening, the music on this CD could be used to tell stories to the children through music, i.e.; 

track two, Tchaikovsky’s Swan Lake: Waltz. There are highs and lows on this particular track, as 

well as fast and slow tempos that imitate the story’s actions and characters.  Playing this track for 

the children during a music class or group music lesson would allow the teacher to go into 

further detail about how different instruments and musical tempos imply different things, such as 

a swan or a horse (from Rossini’s William Tell) and various settings. I discovered however that 

this type of CD, often referred to as “children’s music” is not meant for background music while 

children work on other tasks. I am reminded now of my pre-study reading during which I came 

across Strachan’s comment cited earlier, “the qualities of music must be considered so as to 

introduce a sound that promotes concentration and relaxation rather than attracting attention” 

(2015, p. 6).  
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In Montessori The Science Behind the Genius, the effects of noise in an environment is 

discussed. The author states, “…high levels of noise, in one’s environment, whether home or 

school, chronic or temporary, have an array of negative effects on both children and adult’s 

functioning. Although noise can be regular and orderly, high noise levels probably often confer a 

sense of auditory confusion” (Lillard, 2008, p. 316). As mentioned in the negative anecdotes in 

Appendix D, an example of when the children were affected by the tempo and volume of the 

music was when Dukas’ The Sorcerer’s Apprentice, was playing in the background during week 

four of the study. This song begins very slowly and calmly but close to the two-minute mark, it 

picks up in tempo as well as volume. Around this time, six children went to the ellipse in the 

middle of the classroom and began to dance, spin and jump! The music was turned off at 10:30 

(the observation time was complete for the day), and by 10:40, the children had stopped moving 

around the ellipse and had gone to read books, look out the window or to socialize - all very calm 

activities. Though I immediately noticed the connection of the music’s intensity and their sudden 

desire to move, later another thought came to mind.  One could look at the children’s behavior of 

choosing a calm work after the music was turned off as a positive result, or a delayed effect, of 

listening to the very dynamic music. Did the children “calm down” after having the opportunity 

to release their energy with the music playing?      

Observing at a different time of day could also produce different results. For this study, I 

specifically chose the time of day, Montessori refers to as “false fatigue”.  False fatigue is 

typically from 10:00am-10:30am.  On some days, around 9:50am, immediately before I would 

start my data collection, the children appeared unsettled.  Adding music to the level of energy 

that was already taking place in the classroom may have continued the unfocused behaviors of 

some children.  I believe that observing during a different period in the morning work cycle 
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could show different results. I did purposely choose the “false fatigue” time of the morning work 

cycle because I wanted to see if it would eliminate it at all. However, based on the research 

graphs, I concluded that it did not eliminate the “false fatigue” portion of the morning work 

cycle. Rather, I may have seen more dramatic increases or decreases in focused and unfocused 

behaviors if I had played the music and observed earlier in the day. 

Furthering the Study 

 To further my research, I would like to see what the results would yield from 

implementing different genres of music – African drum music, lullabies, musical nursery 

rhymes, music with lyrics, one specific composer such as Beethoven, or finally a CD that focuses 

on one instrument, such as piano.  It is possible that different pitches and tones will create 

different results in behavior. High pitches, like those heard from a violin, may increase energy or 

movement, whereas slow repetitive beats, like from a drum, may cause calmness and relaxation. 

Implementing different tones and pitches than those originally used could create a fascinating 

comparison. It would also be interesting to see if music effected the various areas of a 

Montessori classroom in different ways.  The Montessori classroom is made up of five sections; 

Practical Life, Sensorial, Cultural, Math and Language.  Would music cause different reactions 

to the materials found in these specific areas? Would music help children in the Math area of the 

classroom more than the Cultural area? Does music draw children to different areas of the 

classroom? And finally, while not music, would playing recordings of nature sounds, such as the 

sounds of the forest with birds, insects and the wind impact the children’s focus? All of these 

questions are examples of the important role that music could play in an early childhood 

Montessori classroom.  Reverting back to the beginning of the entire action research project, 

starting with the initial study; the Mozart Effect: all of these questions emphasize the importance 
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of the connection found between a child’s auditory sense (listening to music) and their cognitive, 

emotional and social development.  

 This action research project provided a number of different results. When analyzing these 

results, I have concluded that music should be played in the background of an early childhood 

Montessori classroom.  To provide the calmest and safest environment for the children, one 

needs to pay close attention to what type of music is played, when the music is played, and if the 

children are having more positive reactions to the music than negative reactions. When an 

educator strongly considers these factors, music can be used as a positive addition to a child’s 

learning experience. 
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Appendix B 

 

Consent Form Sent to Parents Pg. 1 
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Consent Form Sent to Parents Pg. 2 
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Consent Form Sent to Parents Pg. 3 
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Appendix C 

Assessment Tool 
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Appendix D 

Positive and Negative Comments – No Music  

No Music 

Negative Positive 

WEEK 1 

• Two children chasing each other in the 

classroom 

 

WEEK 2 

• At 9:50 (10 minutes before the data 

collecting began) there was a lot of false 

fatigue occurring. The energy of the room 

was high. 

• Two children crawling on the floor 

• Two girls were in a disagreement 

• Volume of the classroom was very high 

• The volume stayed the same during the 

entire 30-minute data collection period. 

 

WEEK 1 

• Many group works happening 

• Lead teacher giving lessons in many subject 

areas 

 

WEEK 2 

• Children remained engaged in a classroom 

project 

• Children 11 and 12 (both 5-year olds) took 

out the Peace Rose to resolve a conflict 

• Multiple group works were happening 

• Multiple independent works were 

happening.  

• A child sat and read independently the 

entire 30 minutes. 
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Positive and Negative Comments – Classical Music  

Classical Music 

Negative Positive 

WEEK 3 

• Child 17 (a six-year-old) was doing the 

memory game with another child and 

started to get disruptive with the work. 

• Child 13 (a 5-year-old) was in the middle of 

a work and went over to the stereo when the 

music began and placed their ear to it. Child 

was distracted by the music. 

• Child 11 and 12 (two 5-year olds) began 

dancing in front of the stereo when the 

music was playing.  

• Volume of the classroom rose as the volume 

of the music rose (fast tempo song) 

• Child 7 (a 4-year-old) was doing yoga and 

got disruptive with the work, Lead teacher 

had to intervene and asked the child to put it 

away. 

• Two children pushed each other 

• Volume of class was loud and again rose 

when the volume of the music was loud. 

• Child 6 (a 4-year-old) started to become non 

purposeful with the work they had out. 

• Child started ballet dancing and was in the 

middle of a work. 

• Child 13 (a 5-year-old) started dancing but 

then got back to work. 

 

WEEK 4 

• Volume of class was loud 

• Child 12 and 8 (a 5-year-old and a 4-year-

old) started making animal noises with the 

work they had out. 

• Child 3 (a 3-year-old) was doing yoga and 

started dancing to the music. Child 6 (a 4-

year-old) joined in.  

• Children were yelling and banging work 

• Child 6 (a 4-year-old) was guided to pick a 

work. 

• When playing Dukas The Sorcerer’s 

Apprentice, six children were in the middle 

of the classroom dancing, spinning, and 

jumping.  The music was turned off at 10:30 

and by 10:40 the students had stopped and 

went to read books, look out the window 

and socialize.  

WEEK 3 

• A child that was not involved in a work at 

the time the music began to play, went to 

the music area and grabbed an instrument 

and pretended to play along with the music. 

• When a quiet song was played the energy of 

the room did decrease. 

• Child 6 (a 4-year-old) exclaimed “I love this 

music” 

 

WEEK 4 

• Children were calm during calm parts and 

very active during louder parts of Brahms 

Hungarian Dance No. 5. (This was a 

positive because the children were learning 

how to control their movements with the 

tempo of the music.) 

• Child who was not engaged in a work when 

the music began, started doing ballet 

positions. 

• Volume had quieted down by the end of the 

30 minutes. 

• When the data collecting was done for the 

day, I asked the children if I should turn off 

the music and they said “No!” 
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Positive and Negative Comments – Disney Music  

Disney Music 

Negative Positive 

WEEK 5 

• Student 12 (a 5-year-old) got up and started 

disrupting others and had to be redirected 

by the teacher to go back to work.  

• Student 8 (a 4-year-old) got up and joined a 

new work, had to be redirected back to 

original work.  

• Student 1 (a 3-year-old) began running 

around with other students. 

 

WEEK 6 

• Student 7 (a 4-year-old) was asked to find a 

work.  

• Student 8 (a 4-year-old) needed many 

prompts to continue with their work.  

• Student 6 (a 4-year-old) was using the 

Continent Box work as toys.  

WEEK 5 

• Student 13 (a 5-year-old) had put a work 

away during the music and was wondering.  

They began to dance on the line in the 

classroom as the music played.  

• All children were engaged in a work when 

the music started.  

• Student 16 exclaimed “This song is from 

Aladdin!” but continued to work. 

 

WEEK 6 

• One child pretended to play the violin along 

with music. 

• Lead teacher said that the music was 

calming 
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Appendix E 

Raw Data -No Music  

 

 

 

 

 

 



BACKGROUND MUSIC IN A MONTESSORI CLASSROOM  55 

 

Raw Data – Classical Music 
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Raw Data – Disney Music 
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Raw Data – Unfocused and Focus Behavior Totals and Group Work vs. Independent Work 

 


