
1 
 

Author: Snyder, Roberta D. 

Title: Structured Read Aloud: Effects on the Reading Achievement of Middle and 

Secondary Students at Tomorrow River School District 

The accompanying research report is submitted to the University of Wisconsin-Stout, 

Graduate School in partial completion of the requirements for the  

Graduate Degree/ Major:  M.S. in Career and Technical Education 

Research Advisor:  Dr. Emily Hines, Assistant Professor of Reading, Reading 

Program Coordinator, and MSE Program Director 

Submission Term/Year: Summer 2017 

Number of Pages: 54 
Style Manual Used:  American Psychological Association, 6th edition 

 I have adhered to the Graduate School Research Guide and have proofread my work. 
 I understand that this research report must be officially approved by the Graduate School.  

Additionally, by signing and submitting this form, I (the author(s) or copyright owner) grant the 
University of Wisconsin-Stout the non-exclusive right to reproduce, translate, and/or distribute this 
submission (including abstract) worldwide in print and electronic format and in any medium, 
including but not limited to audio or video.  If my research includes proprietary information, an 
agreement has been made between myself, the company, and the University to submit a thesis that 
meets course-specific learning outcomes and CAN be published.  There will be no exceptions to this 
permission. 

 I attest that the research report is my original work (that any copyrightable materials have been 
used with the permission of the original authors), and as such, it is automatically protected by the 
laws, rules, and regulations of the U.S. Copyright Office. 

 My research advisor has approved the content and quality of this paper. 
STUDENT: 

NAME: Roberta Snyder    DATE:    07/24/17 

ADVISOR:  (Committee Chair if MS Plan A or EdS Thesis or Field Project/Problem):  

NAME:      DATE:     

------------------------------------------------------------------------------------------------------------------------------- 

This section to be completed by the Graduate School 

This final research report has been approved by the Graduate School.  

Director, Office of Graduate Studies:        DATE:     



2 
 

Snyder, Roberta D.  Structured Read Aloud: Effects on the Reading Achievement of Middle and 

Secondary Students at Tomorrow River School District 

Abstract 

Reading aloud to students is a technique that is primarily at the elementary level.  This study was 

designed to research the effectiveness of reading aloud at the middle and secondary level, 

specifically students reading below or at grade level. For this investigation, students enrolled in 

the summer school program in grades 5th- 9th were assigned to receive the treatment of a 

Structured read aloud or more traditional summer school reading instruction. Both groups 

instructional focus was on reading comprehension, specifically in the areas of inferential and 

evaluative. These students were tested using the Curriculum Based Measure (CBM) called the 

Multiple Choice Reading Comprehension, or MCRC, both in the beginning of the four week 

summer school session and then again at the end of the summer school session, to assess gains 

made by the students in the area of inferencing and evaluating text.  Results indicate that the use 

of a Structured Read aloud instruction had a positive impact on student MCRC scores in the area 

of evaluating text, and implementations of the research are discussed.  
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Chapter I: Introduction 

 Lower levels of reading achievement can occur across the different levels of education; 

some students continue to struggle with reading grade level text beyond elementary and into their 

secondary education. It is known that students who struggle in the area of reading after their 3rd 

grade year are likely to continue to struggle throughout their educational career and are three 

times more likely to not finish high school (Hernandez, 2011). Additionally, students who 

struggle in the area of reading during their secondary education are more likely to drop out of 

school when compared to their average reading peers (Bryant, 2003). At the middle and 

secondary level, the concept of reading and how to read words may or may not be mastered, but 

it is expected that students must read to obtain knowledge no matter what the reading level of the 

material (Mastropieri et al., 2003).   

 To continue efforts towards improving reading abilities, middle and secondary students 

need intervention focused on basic reading skills, reading strategies, self-questioning and critical 

thinking skills in order to prepare them for reading at a career or college level (Bryant, 2003).  

Furthermore, proper intervention at this level must “include components of cognitive strategies 

and direct instruction using guided and independent practice” (Mastropieri et al., 2003, p. 113).  

 According to the Florida State University and The Florida Center for Reading Research 

(Torgesen, 2004), reading remediation at the secondary level begins with increasing fluency, 

improving word recognition, and developing reading comprehension strategies.    The Florida 

Center for Reading Research (Torgesen, 2004) continued to discuss the need for remedial 

reading classrooms that engage students in rich vocabulary and word attack strategies, along with 

interactive use and practice with comprehension strategies on a regular basis through the use of a 

teacher led read aloud.  
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 An effective read aloud can increase student engagement, understanding, and motivation 

(Albright, 2002). According to Alvermann and Phelps (1998), short read-alouds “can be used to 

develop interest and motivation, to introduce a new topic, to illustrate practical applications of 

content-area concepts, and to inject a measure of humor into the classroom” (p. 325).  Reading 

aloud informational books can also provide several benefits to students (Moss, 1995). It 

contributes to students’ store of back ground knowledge, promotes personal growth and social 

response, as well as introduces students to expository text structure.   Reading aloud to students 

and modeling the thoughts of an active reader can be powerful, but many secondary classrooms 

do not use a planned read aloud as part of their content instruction (Torgesen, 2004). This 

technique is often left to elementary education. This does not have to be the case at all.    

 Mastropieri (2003) found that many of the comprehension strategies used at the 

elementary level prove to be affective at the middle and secondary level as well.  According to 

the U.S. Department of Education’s Commission on Reading issued report, Becoming a Nation 

of Readers (1985), it was found that there is “conclusive evidence” supporting reading aloud in 

the home and in the classroom. Adults need to read aloud to children not just when children 

cannot read on their own, but across all the grade levels (Anderson, et al., 1985).  

 Read alouds, meaning the teacher reads selected text out loud to students, can help all 

students experience and interpret text.  Students that can critically read material and interpret text 

are better prepared for comprehending more complex text.  Through a well-planned, structured 

read aloud teachers have the ability to express what they, as a reader, are thinking while reading 

complex text to students (Oster, 2001). This technique is called a think aloud.  Using think 

alouds during a read aloud allows for students to view and listen for what readers should be 
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doing while reading more complex texts.  It also gives teachers the ability to model 

comprehension strategies that students may be missing (Ivey & Broaddus, 2001).  

 When thinking aloud while reading, teachers can model how readers question their text, 

define unknown vocabulary through the use of context clues, and relate the text to their prior 

knowledge (Farr & Connor, n.d).  Struggling students do not have these qualities in place yet, so 

teachers need to supply this training for them.  Thinking aloud models reading processes and 

leads students to think about their own thinking before, during, and after reading. 

 Thinking aloud during a read aloud leads to improved metacognitive development among 

adolescents.  Metacognitive awareness, or the ability to think about one’s own thinking, is 

crucial to comprehending.  Metacognitive awareness allows students to decide if they understand 

their reading text and if not, allows them to find the comprehension strategy they need in order to 

be successful (Oster, 2001).  Students can then evaluate the text on a more personal level. The 

issue occurs when students do not have a variety of comprehension strategies at their disposal.  

These comprehension strategies can be demonstrated for students through the use of a teacher led 

read aloud.   

 Making inferences, or making logical assumptions based on premises assumed to be true 

in a text, is another foundational reading concept that leads to higher order thinking skills. This 

skill can prove to be difficult for many readers, but is essential for fully comprehending a piece 

of literature. According to Marzano (2010), inferring literature can be taught through explicit 

instruction.  This explicit instruction can occur in a read aloud that uses the thinking aloud 

strategy. 

 Read alouds provide students with the necessary foundational skills and tools that they 

may be missing.  However, reading aloud is “a greatly underused method for getting middle 
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school and secondary students engaged in reading” (Ivey & Broaddus, 2000, p. 69).  This study 

will measure the possible impact that a teacher led structured read aloud may have among 

students in the middle and secondary schools at the Tomorrow River School District.  

Statement of the Problem 

 As the challenge to close the reading achievement gap between below grade level readers 

and proficient readers continues to be at the forefront of issues concerning education, educators 

need to look for methods and concepts that fit into their already rigorous schedules.  A well-

planned read aloud takes only a few moments during a reading course and may have a positive 

impact on struggling readers’ comprehension of independent reading material.  The problem this 

research will investigate is whether or not reading aloud could prove to be beneficial to middle 

and secondary students in the Tomorrow River School District in the area of reading 

comprehension.   

 The Tomorrow River School District shows average to high English Language Arts 

(ELA) scores on the state test, Forward (2015-2016), when compared to its surrounding middle 

schools of the same size, according to Wisconsin Information System for Educators, or 

WISDASH (2017).  The Tomorrow River School District shows 50.1% of student performed at 

proficient or higher level, while the neighboring schools students scoring proficient or higher 

range from 39.2% to 46.4%.  As students enter high school and take the Wisconsin ACT exam, 

WISDASH (2017) shows that our students ELA proficiency drops to a score of 43.4%, with an 

average score of 18.4 on the 2015/2016 assessment.  These statistics lead me to believe that new 

instruction methods may need to be used as a way to intervene with students.   
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Purpose of the Study 

 The purpose of this action research is to measure the possible impact that reading aloud 

to a group of middle and secondary students may have on increasing an average or struggling 

student’s overall reading comprehension level at the Tomorrow River School District. To 

accomplish this, the following research questions will be addressed in this study. The research 

questions will be measured through the use of a Curriculum Based Measure, or CBM, that 

focuses on inferential and evaluative questioning, along with observational data.   

Research Questions 

The following questions will be addressed using research completed for this study.  

1. What effects, if any, does a teacher led read aloud have on students’ ability to 

improve reading comprehensions skills in the area of inferring?  

2. What effects, if any, does a teacher led read aloud have on students’ ability to 

improve reading comprehension skills in the area of evaluating?  

3. Do students model the types of behavior readers are engaged in as they read 

independently? 

Importance of the Study 

 Gender, age, and skill level scores significantly predict student retention during their first 

year of community college (Windham et al., 2014). Retention in a technical school will most 

likely lead to a future that will include employment and higher wages (Bremer et al., 2013) as 

well as providing a much needed skilled workforce in society (American Society for Training & 

Development, 2012). Reading achievement leads to success. Middle and secondary schools need 

to continue to work toward reading growth so that students can be more successful during their 

post-secondary schooling and career.  Reading aloud to students on a regular basis has the 
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potential to provide a positive post-secondary impact on students. This project is significant as it 

is relevant to secondary education at the Tomorrow River School District and its students’ 

success in the area of reading achievement.  

Limitations of the Study  

This study has some limitations.  This study is limited to the Tomorrow River School 

District and findings may not apply to other parts of the state. Data is being collected during the 

summer months, which may be different from data that is collected during the academic school 

year, so results may not apply to a full academic year or semester. Data that is being collected is 

qualitative and quantitative. There is room for flawed data when observation is being used as a 

qualitative measure.  Structured lesson plans focusing on comprehension skill development in 

the area of inferential and evaluative comprehension skills were addressed in this study.  As a 

result, the students’ other reading needs or abilities, such as fluency and vocabulary, may have an 

impact on the results of the study.   

Definition of Terms 

 The definitions outlined below assist the reader in understanding the terms in relationship 

to the specific nature of the research being performed. These definitions are often utilized within 

the field of education.  The definitions below will aid the reader in understanding the educational 

content of the research.  

 Average Reader. For the purpose of this paper, the researcher defined an average reader 

as a student that achieved above the 40 percentile on the Tomorrow River School District 

(Spring) universal reading assessment, Northwest Evaluation Association (NWEA), Measure of 

Academic Progress (MAP). 
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 Below Average Reader. For the purpose of this paper, the researcher defined an average 

reader as a student that achieved below the 40 percentile on the Tomorrow River School District 

(Spring) universal reading assessment, Northwest Evaluation Association (NWEA), Measure of 

Academic Progress (MAP). 

 Metacognition. Metacognition can be defined as “thinking about thinking” (Armbruster 

et al., 2001).  Metacognition is when a reader has control over their reading and uses necessary 

comprehension strategies when they are needed in order to better understand text. 

 Monitoring understanding. Students who monitor their understanding while reading 

text recognize when they understand the text and when they do not understand the text.  They 

will use the appropriate strategies to resolve the problem regarding their comprehension 

(Armbruster et al., 2001). 

 Read aloud. Reading aloud to students is when a teacher selects a text to read to the 

group out loud. Reading aloud builds many important foundational skills, introduces vocabulary, 

provides a model of fluent, expressive reading, and helps children recognize what reading for 

pleasure is all about. It also allows students to experience text that is above their reading level. 

(Teacher Vision, 2016) 

 Reading Achievement. The reading performance of a student can also be called, reading 

achievement.  Often the reading performance of a student is based on the student’s performance 

in relation to a range of text types, the text difficulty and their response to a variety of assessment 

questions intended to activate different cognitive processes and reading behaviors. These levels 

are then correlated into basic, proficient, and advanced (National Assessment of Educational 

Progress, 2011).   
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 Secondary students. Students at the high school level of education, grades 9-12.  At 

times this may include 7th and 8th grade students when those students are at a junior high school 

(7-9) instead of a middle school (5-8) (Merriam-Webster, n.d.). 

 Think alouds. A think aloud is when the teacher actively shares his/her thinking about 

the text while they are reading the text aloud. Thinking aloud while reading models for students 

the types of behaviors readers are engaged in as they read, they provide students with the 

opportunity to become aware of the many strategies and monitoring behaviors that readers use 

(Farr & Connor, n.d.).  
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Chapter II: Literature Review 

 As stated previously, the goal of this study is to apply action research at the Tomorrow 

River School District to measure the effects of a reading aloud strategy on the reading 

achievement of middle school and secondary students.  Students who struggle in the area of 

reading at the middle and secondary level need to be provided with reading interventions that 

will help narrow the reading achievement gap.   Reading aloud to students could be a possible 

avenue for educators as they look to intervene and assist struggling readers that are 

mainstreamed within their courses or within a remedial course.  

Best Practices to Enhance Reading Comprehension among Older Readers 

 Historically, improving reading achievement has been a focus at the elementary level.  

Reading improvement at the higher levels of education has been less prevalent. Recently, though, 

studies are showing a need for intervention at the middle and secondary level as well. In a study 

conducted at the University of Texas at Austin by Edmonds et al. (2009), the authors looked for 

the best ways in which secondary students (grades 6-12, ages 11-21) could benefit from reading 

intervention.  The study reviewed 29 studies focusing on reading interventions that include 

fluency, word study, vocabulary, and comprehension strategies.  The researchers wanted to 

understand how effective these types of interventions were on student comprehension levels. 

Through their research it was synthesized that reading interventions at the secondary level can be 

moderately to highly effective on the reading achievement of struggling readers (Edmonds et al., 

2009). Fluency and word study alone had moderate impact on comprehension, while a 

multicomponent intervention had a much higher impact.  These types of interventions could be a 

combination of word study and comprehension strategies, or word reading and comprehension 

support during text reading. According to Edmonds et al. (2009) it was stated that “older students 
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benefit from explicit comprehension instruction- that is, modeling and thinking aloud how to 

self-question and reflect during and after reading and engaging students to become actively 

involved in monitoring their understanding and processing text meaning” (p. 293).   

 The authors concluded that there is indeed a need for reading intervention at the 

secondary level and that consideration of engagement and involvement with text are extremely 

important (Edmonds et al., 2009).  These concepts, along with word study, vocabulary 

instruction, and comprehension strategies, will assist educators as they devise plans for 

improving the reading instruction of secondary students. Reading aloud is one consideration.  

Structured Read-Aloud Benefits 

 Reading aloud at the elementary level is a common occurrence and is considered best 

practice, while reading aloud at the middle and secondary level is a technique that is just starting 

to catch the attention of educators. Secondary educators are finding that through a structured read 

aloud, students are developing a better understanding of text in the areas of vocabulary, fluency, 

and comprehension (Marchessault & Larwin, 2013). These comprehension skills may include 

higher level thinking skills that include evaluating text and inferring text.   

 One research study conducted by Marchessault and Larwin (2013), tested the effects of a 

structured read aloud among a group of sixth grade students.  The researchers stated that a well-

structured read aloud was delivered to students at least three days per week for 15 to 20 minutes 

at a time.  During the read alouds, teachers were instructed to stop and think aloud. These think 

alouds included vocabulary strategies that could be utilized within the text, giving examples of 

how to use the text to search and answer comprehension questions, looking for familiar patterns 

in text structure, using think aloud questions that students may ask themselves as a reader, and 

asking students higher level thinking questions to gauge their understanding of the text.  The 
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authors also found that by practicing a structured read aloud students were more apt to apply 

these skills during their independent reading, content reading, and test taking situations 

(Marchessault & Larwin, 2013).  

 The results of Marschessault and Larwin’s (2013) study, after a year of implementation, 

and when compared to the control group (a group that was receiving curriculum based reading 

instruction, but not a structured read aloud), found to have strengths and weaknesses.  The 

strengths of reading aloud to the class included student engagement, exposure to language and 

literature, lower frustration of struggling readers, and the ability to answer higher level questions.   

The weaknesses included the fact that not all read alouds were conducted with fidelity.  Without 

the interaction of student and teacher through dialogue and response to questions during the read 

aloud, students fell “passive” during the read aloud.  Overall, the study found that a structured 

read aloud, which includes the elements mentioned previously and that is delivered properly to 

secondary students, can have positive effects on the comprehension and vocabulary levels of 

secondary readers.   

Increasing Reading Achievement 

 In a survey conducted by Ariail and Albright (2006) which determined who used 

structured read alouds regularly and how they were used in the classroom, it was reported that 

among the teachers who were surveyed, 344 secondary teachers used read alouds.  This survey 

found that teachers use read alouds to build student knowledge in content areas, build positive 

attitudes toward reading, and increase student reading fluency (Ariail & Albright, 2006). The 

most common reason for reading aloud to students was to increase the students’ love of literature 

(Zehr, 2010).  Reading aloud to students at the secondary level should demonstrate one’s 
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enthusiasm for reading, which will hopefully be contagious among struggling readers (Giorgis, 

1999). 

 Motivation to read can lead students toward engagement with their reading.  Engagement 

can lead to increased reading achievement (Kamil, 2000).  According to Kamil in the Research 

Reading Handbook (2000), research shows that when students are motivated to read, they are 

more likely to apply learned strategies to their personal reading as well as within different 

content areas.  These strategies, when taught through indirect or direct instruction such as a read 

aloud, and by using material that engages the students, can lead to students increased reading 

achievements.  

Strategies for Reading Aloud 

 Reading aloud to students on a daily basis can lead to increased reading achievements. 

According to Regie Routman (2014), author of the book, Read, Write, Lead, a read aloud has 

been known to increase motivation to read, deepen a student’s knowledge, settle the nerves of a 

struggling reader, and expand a reader’s horizons.  Through these achievements a student’s 

reading abilities may increase.  

 Read alouds should match the curriculum focus, while also piquing the interest and 

culture of the readers.  Reading aloud does not need to be limited to whole texts in their entirety. 

Short, daily, read alouds can include articles, blogs, sections of books, reviews, and much more 

(Routman, 2014). These short read alouds can be used to enhance student understanding across 

the curriculum. In a study focusing on what reading elements need to be taught and how reading 

should be taught, Kucan and Beck (1997), found that thinking aloud while reading can influence 

reading instruction and ability.  Reading aloud and more practice reading are among the best 

ways to improve reading achievement (Ivey & Broaddus, 2000).  
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 Read alouds need to be interactive.  Teachers invite students to participate with the text 

discussion, make comments, extend the ideas of their peers and teacher, ask and respond to 

questions that are prompted during the read aloud.  As students follow what is being modeled by 

their teacher led read aloud, they begin to learn how to interact with their own text, better 

comprehend text, and build meaning of their individually selected texts (Hoyt, 2007). A 

structured read aloud may be the way to help improve reading achievement and comprehension 

at the middle and secondary level.  Numerous studies, like the ones mentioned in this review, 

lead this study and may prove to be true for the Tomorrow River School District.  
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Chapter III: Methodology 

 As the literature review discussed, having a teacher led structured read aloud at the 

middle and secondary level may lead to a variety of benefits toward student reading ability. This 

action research project will try to determine if reading aloud to a group of middle and secondary 

students over a four week summer school course impacts their reading ability in the area of 

comprehension.  A pre and post reading assessment will measure the students’ comprehension 

levels in the areas of inferencing and evaluating independent reading text.   

Subject Selection and Description 

 The research took place at the Tomorrow River School District during the month of June 

in 2017.  The students were involved in a reading course that was part of their summer school 

program.  The course ran for four weeks, Monday through Thursday, for one hour, each 

morning.  It concluded on June 29, 2017.  The students enrolled in the course were both average 

and below average level readers, according to their spring district universal reading screeners.  

There were a total of seventeen students enrolled in the middle and secondary summer school 

program.  The enrolled students’ grade level ranged from 5th grade to 9th grade.  The ethnical 

diversity of this group of students was very low, as all of the students were white/Caucasian.  All 

of the students enrolled in the summer school program were from the Tomorrow River School 

District and were currently living within the school district.   

 The students in the study were students that had signed up for the summer school 

program through the school district. All students with in the school district were invited to 

attend. The students enrolled in remedial reading courses during the school year were sent an 

additional email, encouraging them to attend.   
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 The Tomorrow River School District’s policy required that all summer school students 

have at least one hour of reading and one hour of mathematics during their three-hour summer 

school day.  Therefore, all of the students that enrolled in the summer school program have 

reading scheduled into their three-hour day.  The students that were selected for this research 

study were selected by the summer school director.  It was a random selection.  The seventeen 

students were divided into two groups. The control group had eight students and the research 

group had nine students.  The research group of nine students received reading instruction 

involving a teacher led structured read aloud, while the control group received reading 

instruction involving some other reading strategy.  Both reading courses focused on providing 

students with instruction that included inferential and evaluative comprehension skills.   

Instrumentation 

 The research project took place in a classroom setting. On the first day, the students 

completed a curriculum-based measurement, or CBM. (see Appendix A). Each day thereafter the 

students in both the research study and the control group followed the same procedure.  The 

students would enter the reading room, gather their notebooks and selected reading text, and 

return to their assigned seat.  In the research group, the students would begin their day with a 

teacher-led structured read aloud. The control group’s only expectation was that the students 

were given 30 minutes of reading instruction that excluded a structured read aloud, and 30 

minutes of independent reading time.  

 In the research group, the first ten minutes included a reading of the chosen read aloud 

text.  The teacher read continuously for ten whole minutes; this was to grab the attention of the 

students.  The next 20 minutes were used to model how to make inferences and evaluate the text 

through an interactive teacher led structured read aloud.  The students were then given 25 
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minutes to read from their independent text and apply the shared strategy to their own self-

selected text. During this time, the teacher would confer with the students individually about 

their thought process and take observational notes based on the students’ ability to apply the 

comprehension strategy.  The last five minutes were available for students to share their personal 

experience with a partner about how they inferred and evaluated the text.  Note taking strategies 

were shared among the partners. 

 The read aloud that was provided by the researcher followed the same structure every day 

(see Appendix D).  The researcher modeled comprehension strategies focusing on making 

inferences throughout the text and evaluating text. The chosen text included a fiction text.  

Through a think aloud, the researcher modeled how to use inferring and evaluating strategies 

while verbally expressing the thought process for these comprehension skills.  Additionally, 

notetaking skills were modeled throughout the text so that students could visualize how to take 

notes on inferring from the text and notes regarding the evaluation of the text.  This was a very 

fluid process as the text was being read aloud.  The read aloud modeled the motions that a skilled 

reader would incorporate as they were reading.  

Data Collection Procedures 

 CBMs are used to measure basic skills in reading.  The CBM for this study is called the 

Multiple Choice Reading Comprehension, or MCRC, (see Appendix A and B) and was used as a 

way to measure the students’ progress in the area of comprehension, more specifically the 

students’ ability to answer inferential, literal, and evaluative questions.  The MCRC is used to 

monitor student progress in the area of comprehension among students that have reading fluency 

skills, but need to improve their comprehension skills.   
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 The MCRC asked students to read a 1,500 word passage independently.  The passage 

included characters, plot development, and a conclusion.  Then students were asked to answer 

questions based on the passage.  Each question, or item (20), on the assessment was designed to 

assess the students’ application of inferential understanding (7 questions), evaluative 

understanding (7 questions), and literal understanding (5 questions).  The assessment is designed 

to take about 30-45 minutes and was delivered via paper and pencil. These assessments were 

evaluated and compiled by the researcher. 

 Observations were also collected on a daily basis.  Through conferring with the students 

the researcher was able to rate the students ability of applying the practiced comprehension 

strategies toward their individual text.  This sampling was only taken from the research group.  A 

sample of the observation rubric is found in the Appendix C.   

Data Analysis   

 The data for this study was analyzed based on the individual type of question and overall 

student performance for that type of question.   The pre- and post-assessments were collected and 

analyzed each student in the control group and the research group.  The control group scores 

were compared to the research group’s scores.  Each of the three areas of comprehension: 

inferential, evaluative, and literal were analyzed after the pre-assessment was administered.  

These results were then compared to the post-assessment results.  The percentage of growth was 

analyzed for the control group and compared to the research group’s results. The correlation 

between the control group’s results and the research group’s results was then analyzed for the 

impact, if any, that a structured read aloud has on middle and secondary level students’ reading 

comprehension ability.  
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 Both courses involved in this study followed the same schedule and had the same 

objectives which included teaching implicit and explicit reading comprehension strategies to the 

students.  The variable that was different among the courses was the teacher led structured read 

aloud during the first 30 minutes of instruction within the research group course.   Observational 

notes were also analyzed to determine if students were applying the practiced comprehension 

strategies to their independent reading practice. These observational notes were only taken 

within the research group course.    

Limitations 

 As stated in the introduction, there were limitations involved in this action research study.  

One limitation was that this study was held during the summer months. Summer school began 

the week after school let out for summer, so students were not always willing to participate to 

their full potential.  The data that was collected during the summer months may be different from 

data that is collected during the academic school year, so results may or may not apply to a full 

academic year or semester. Attendance was also a limitation.  Throughout the four weeks of 

study, the attendance whole reading group averaged fourteen students per day.  Having only four 

weeks for this action research was another limitation to the study. Observational data was only 

taken within the research group’s course.  There is no data to compare these observations against 

and therefore may not have the ability to apply to the general population.    

Summary 

 The goal of this action research study was to determine the impact, if any, of reading 

aloud to middle and secondary students, especially in the area of inferential and evaluative 

comprehension.  Student growth within the different comprehension areas was measured using a 

CBM assessment and scores were analyzed in order to determine growth. Observational data was 
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collected to determine if students were applying the modeled behaviors from the read aloud 

while engaged in their own self-selected independent reading.   
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Chapter IV: Results 

 Throughout the previous chapters, a teacher led structured read aloud has been discussed 

as one strategy that educators can use to address the challenge of closing the reading 

achievement gap between below grade level readers and proficient readers.  It was determined 

that there was indeed a need at the middle and secondary schools for reading interventions that 

are rich in strategy building, interactive use and practice of reading strategies, and student 

engagement with text.   Thinking aloud while reading the selected read aloud text can model the 

needed reading strategies that will positively impact a student’s ability to improve metacognitive 

awareness, inferential thinking, and evaluation of text, all of which are needed for higher level 

thinking skills.   

Demographics 

 The students enrolled in the summer school reading course were both average and below 

average level readers.  A total of seventeen students were enrolled in the middle and secondary 

summer school program.  The enrolled students’ grade level ranged from 5th grade to 9th grade.  

The ethnical diversity of this group of students was very low, as all of the students were 

white/Caucasian.  All of the students enrolled in the summer school program were from the 

Tomorrow River School District and were currently living within the school district.  In the 

following sections, results from the research are analyzed and discussed.   

Research Questions 

 The research questions listed below assist the reader in understanding the data results 

collected during the action research. The data was collected from students ranging from 5th grade 

to 9th grade over a one month period.  The answers to these questions show the effects of a 

teacher led read aloud versus a control group.  
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 Research question 1.  What effects, if any, does a teacher led read aloud have on 

students’ ability to improve reading comprehension skills in the area of inferring? 

According to the data collected from the action research conducted during the month of June, 

2017, direct instruction without the use of read aloud had more of an impact on student growth 

than the group that received a teacher led read aloud for 30 minutes.  The control group’s 

average percentage grew 8 percent. The study group’s average percentage went up 0 percent (see 

Table 1). 

 Research question 2.  What effects, if any, does a teacher led read aloud have on 

students’ ability to improve reading comprehension skills in the area of evaluating? The 

data collected from this studies action research concluded that the group that received the teacher 

led structured read aloud averaged a growth of 32 percent in the area of evaluating text. This was 

according to the comparison of the pre and post-assessment that was given to each student in the 

both the study and control group. The control group’s data fell 5 percent (see Table 2).  

 Research question 3.  Do students model the types of behavior readers are engaged 

in as they read independently? Through the use of the observational check list (see Appendix 

C) and conferring with students during their independent reading block of time, positive growth 

of modeling the behaviors of readers was obtained for students in the study group.   

 The data was collected and analyzed in two-week segments for four weeks. The results 

from the observational checklists indicated that in the first week students averaged a score of 

1.25 in the area of evaluative thinking skills and an average score of .77 in the area of inferential 

thinking skills.  The collected data from the second week’s observations showed that students 

averaged a score of 2.2 in the area of evaluative thinking skills and an average score of 1.7 in the 

area of inferential thinking skills.   
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Table 1 

Study Group: Growth from Pre CBM Reading Assessment to Post CBM Reading Assessment 

Comprehension 
Category 

Growth 
Percentage 

Inferential 0 

Evaluative +32 

Literal 0 

According to the results listed in Table 1, the study group increased their evaluative 

comprehension by 32% when comparing the CBM pre- and post-assessments.  The study group 

made zero gains in their comprehension scores in the areas of inferential questioning and literal 

questioning. 

Table 2 

Control Group: Growth from Pre CBM Reading Assessment to Post CBM Reading Assessment 

Comprehension 
Category 

Growth 
Percentage 

Inferential 8 

Evaluative -5 

Literal -8 

According to the results listed in Table 2, the control group increased their inferential 

comprehension by 8% when comparing the CBM pre- and post-assessments.  The control 

group’s comprehension scores decreased in the area of evaluative (5%) and literal questioning 

(8%).    
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Summary 

 Based on this action research and after a four-week summer school course, the results 

indicate that there was a positive impact on student comprehension when using a teacher led 

structured read aloud.  The study group showed growth in the area of evaluating text.  According 

the data collected from the pre- and post-assessment, when the students were asked to answer 

questions focused on inferring or to answer literal questions, no growth was shown.  The control 

group showed growth in inferential questioning, but showed a decrease in scores when asked 

evaluative and literal questions on the post assessment.   

 Positive growth was shown through observational data that was collected throughout the 

four weeks for the study group.  Students in the study group increased their ability to model their 

strategies of evaluating text while reading independently.  These students also showed growth 

with using inferential strategies while reading independently.  Both the evaluative strategies and 

inferential strategies were modeled during the teacher led structured read aloud.  The next 

chapter will further discuss the possible reasoning for this observational growth and discuss 

recommendations for further implementation of a teacher led structured read aloud at the 

Tomorrow River School District.   
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Chapter V: Discussion, Conclusion, and Recommendations 

 As it has been indicated earlier in this study, a teacher led structured read aloud has a 

positive impact on elementary students.  The action research applied in this study, along with the 

other studies discussed in the literature review, indicates that a teacher led structured read aloud 

could prove beneficial to middle and secondary students as well. Reading methods like thinking 

aloud while reading a selected text allow for teachers at the higher educational levels to continue 

to impact all readers. Through a combination of modeling higher level thinking questioning 

strategies and direct instruction, the reading gap among our student population may lessen 

throughout the entire Tomorrow River School District.  

Discussion 

 According to a study conducted by Edmonds et al. (2009) in the Review of Educational 

Research, reading interventions at the secondary level that includes the engagement and 

interaction of students with a chosen text, while highlighting various reading strategies prove to 

be important.  Reading aloud to students is one possible avenue educators are beginning to 

consider when looking for reading interventions that fit into their schedules.  The action research 

in this study found that a teacher led structured read aloud positively impacted student evaluative 

comprehension skills. 

 Throughout the four weeks of research, the teacher read aloud to the study group. The 

first ten minutes of class were reserved for the teacher to purely read the text, uninterrupted. This 

grabbed the students’ attention and got them back into the selected read aloud.  While reading 

the chosen read aloud text, the teacher had preplanned stops along the daily reading where 

reading strategies of making inferences and evaluating text could be modeled.  The thinking 

process of the teacher and a devised set of higher level thinking questions, that were first 
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modeled for the students and then later discussed as a group, were scattered throughout the read 

aloud.  Often the students connected their prior experience to the text during discussions, 

discussed the feelings of the characters, and put themselves in the place of the character and/or 

the situation.  When asked which character they could best relate to, they all had reasoning, 

experience, and feelings toward their chosen character.  All of their given perspectives exhibited 

the student’s ability to evaluate and make inferences of the text on a personal level.  It also 

allowed for students to learn from one another and listen to other’s perspective of the text.  The 

teacher often discussed that the verbal interaction among the students could be used in their 

independent reading text as well. The positive impact of these rich discussions and modeling 

technique were shown when conferring with students on an independent level and recorded on 

the observational rubric.   

 After the second week of keeping observational data, the teacher noted that students 

would show connection with the characters within their independent text.  The students often 

discussed how the different characters in their independent books were feeling when connected 

to a different situation that was occurring in the text.  When the students were making 

predictions about what could happen in their independent text, they often used phrases that 

matched the modeled read aloud from the teacher. This combination of modeled reading and 

application to their independent reading text proved to be a positive impact.    

Conclusion 

 Evaluative comprehension skills increased a great deal for the study group during this 

action research study and decreased for the control group. According to Kamil (2000), research 

showed that when students are motivated to read, they are more likely to apply learned strategies 

to their personal reading.  As discussed previously, the study group was continuously interacting 
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with the read aloud text and seemed to carry those interactions into their independent text as 

well.  They showed growth in their ability to evaluate text; this may be due to the idea that 

motivation leads to application (Kamil, 2000).   

 A well-planned structured read aloud that is followed with fidelity can have a positive 

impact on a student’s reading ability (Marschessault & Larwin, 2013). In this study, the student’s 

ability to evaluate text increased. A possible conclusion to consider when looking at this 

evaluation based data would be the fact that this study followed the same lesson plan each day 

for four weeks.  The teacher included higher level thinking questions while the text was read, 

encouraged student engagement, and modeled a reader’s thought process every day for thirty 

minutes.  Students became familiar with the read aloud routine and therefore gathered confidence 

reproducing these modeled skills while reading independently.   

 In comparison, the control group, that did not receive a teacher led structured read aloud, 

showed negative growth in the area of evaluating text. This could be a direct reflection of the fact 

that there was little to no engagement while receiving direct reading instruction.  Little to no 

student interaction with the lesson may be another piece of evidence that engagement and 

involvement with literature can have a significant impact on a student’s reading growth.   

 Limitations were a factor during this study.  One of the limitations was the fact that the 

study was only four weeks long during a summer school course in the month of June.  The data 

showed that there was no growth found among the study group when asked inferential questions 

on the post assessment.  The four-week time frame, along with the selected month of June, could 

have impacted students’ ability to show growth when answering inferential text questions on a 

given assessment.   
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 Another limitation to consider for this study is the idea that older readers may have a 

variety of skills that are absent from their reading ability. In a study conducted by Cirino et al. 

(2013), they found that comprehension development alone does not have as strong of impact on 

adolescent readers as does a combination of skill developing interventions; “because reading 

comprehension involves general language/vocabulary skills and background knowledge in 

addition to decoding and fluency, the extent to which these factors are employed (or are 

successful) may differ in struggling and typical readers” (p. 15).  

 The teacher led structured read aloud study included a population containing a variety of 

average and below average readers for both the study group and control group.  The students 

were randomly assigned to both groups.  There is a possibility that one group had an uneven ratio 

of average and below average readers, all of which perhaps require different areas of reading 

intervention.  This could have affected the results as well.   

Recommendations 

 According to this study it is recommended that a teacher led structured read aloud at the 

middle school and secondary level be part of the daily schedule.  This study provided evidence 

that reading aloud to students has a positive impact on the student reading ability at the 

Tomorrow River School District.  As noted and experienced in this study, student engagement 

and involvement is one of the most important factors when planning a read aloud as a way to 

intervene with students.  Reading aloud to students does not need to be a lengthy occurrence in 

an educator’s daily schedule (Routman, 2014).  Read alouds could consist of short passages 

and/or novels that practice and model the reading skills students need to develop in the 

classroom.  It is recommended that the read aloud is rich with discussion, is relevant to the topic 
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and student, and that there is student interaction with a chosen text. Students will be more likely 

to apply learned reading skills on an independent level when these concepts are intact. 

 Routine and repetition are also recommended.  Throughout the four weeks, students 

became more familiar with what is expected before, during, and after the read aloud.  The routine 

allowed students to practice newly modeled skills immediately after seeing them modeled with a 

text. Conferring with students gave students a chance to check for an understanding of the new 

strategy or skill. The repetition of higher level thinking questions allowed students to experience 

how to develop a well-constructed answer.  Higher level thinking questions encourage concepts 

that future education and/or employers will be looking for in a prospective candidate. Students 

need to practice and model these skills on a daily basis in order to become more comfortable in 

their reading ability.  Increasing a student’s reading ability can decrease their chance of dropping 

out of school (Bryant, 2003).  Reading aloud to students supplies that opportunity.  

 A final recommendation is to combine comprehension skill-based lessons, vocabulary 

lessons, and provide background knowledge which may lead to a positive impact on a student’s 

reading growth and therefore work toward lessening the reading achievement gap at the 

Tomorrow River School District.  By incorporating a read aloud with focused structured lessons, 

routine and repetition, fidelity, comprehensions skills and vocabulary development, higher 

reading level abilities can be achieved at the middle school and secondary levels among all 

students.    
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Appendix A: Pre-Assessment 

The Champion 
 

        Ricardo loved soccer, and he could hardly wait until tomorrow's championship 

game. His team was going to be playing their rival, the Tigers. 

        The Tigers had won the league title the past two years. Ricardo knew a few of the 

players on that team, and they always bragged about how they were the champions. 

This year, he just knew it was going to be different. He would finally give them a reason 

to be silent when they saw him. He would finally give his father something that would 

make his father proud of him. 

        Ricardo had missed the championship game two years earlier when he was sick 

with a horrible flu. He had tried to convince his mother that he would be able to play, but 

she wouldn't hear of it. She wouldn't even let him sit on the sidelines and watch the 

game; he was too sick. He had to wait for his best friends Rex and Sara to come tell him 

all about the loss after the game. It had been one of the most miserable days of his life, 

especially when he remembered how much his father had been looking forward to the 

game. 

        Last year he had to miss the championship game because his cousin Lucinda was 

graduating from college. His whole family had insisted that he attend the graduation to 

celebrate Lucinda's accomplishments. When Ricardo heard his father agree that he 

needed to go to the graduation, he knew that it was no use trying to argue. 

        This time, Ricardo was really feeling the pressure. It was the last year he would be 

in the elementary school league. If his team didn't win this year, they would never have 

another chance. Both teams were undefeated, and this one game would decide the 

championship. The winners would all get medals, and their names would be written on a 

trophy that was in a glass case at the city library. 

        Ricardo had dreamed about seeing his name on that trophy. His father had been 

on a championship team when he was eleven and had his name on a trophy. Whenever 

they went to the library, he always caught his father looking over at the trophy with a 

smile on his face. Ricardo often thought he saw disappointment in his father's eyes 

when he looked away from the trophy case and looked down at his son. Each time the 

thought crossed his mind, he renewed his desire to win the championship too. 

        It meant more to him than almost anything he could think of. That day at school, 

Ricardo couldn't get thoughts of the championship game out of his mind. As he sat in 

class, he kept thinking about how he would feel when they hung a winner's medal 
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around his neck. He dreamed about meeting his father's eyes and knowing that he'd 

made him proud. Mrs. Peterson stopped by his desk during reading time and asked, 

"Did you bring a book today, Ricardo?" 

        Surprised, Ricardo said, "Oh, sorry. I'll get it out." 

        All during reading time, his eyes moved over the words on the page, but none of 

them seemed to make any sense. The recess bell rang, and he didn't even notice. His 

friends Rex and Sara came over to his desk. Rex poked him in the arm and said, "Come 

on!" 

        They walked out to the playground. "Let's go play for a while," Sara said, pointing 

to a group playing soccer on the field. 

        Ricardo was having too much fun dreaming about his championship medal. He just 

shook his head and said, "Go ahead. I don't feel like it." 

        Sara shrugged, and she and Rex ran off toward the field, shouting at their friends 

to kick the ball their way. Ricardo sat down to watch, all the while dreaming about how 

great it would feel to win the championship. The rest of the day continued in much the 

same way. Ricardo got lost when Mrs. Peterson was explaining some new math 

concept about decimals, and he had no idea what was going on in music class. 

        Finally, the last bell of the day rang, and he was free to go home and dream some 

more. He told Sara and Rex he would see them at the soccer field the next morning and 

then quickly waved goodbye, not waiting for them as he normally did. Instead, Ricardo 

walked home by himself, lost in thought. He didn't notice the cars rushing by. He didn't 

notice the people on the sidewalk. He didn't even notice the large sign that said, 

"Caution: Construction ahead" when he walked by it. 

        Suddenly, Ricardo felt the ground disappear from under his feet. He fell to the 

ground, twisting his ankle painfully as he dropped into a large ditch that suddenly 

appeared directly in front of him. 

        Ricardo let out a yelp when he landed and lay there a moment, trying to catch his 

breath. All he could think about was the game, and the image of his father's eyes full of 

disappointment were like a knife in his heart. 

        As the construction workers rushed over to help him up, he made up his mind. He 

wouldn't tell anyone what had happened. He would be tough. No matter how much it 

hurt, he wouldn't let on that he wasn't ready to play in the championship game. It meant 

too much.  

        The walk home took much longer than usual. Not only was Ricardo limping as he 

tried to keep weight off his injured ankle, but he also needed to be sure not to let Rex 
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and Sara catch sight of him. This meant he ended up taking a longer way home. 

        When he finally got to his house, Ricardo heaved a big sigh of relief. His mother 

wasn't there, and he knew he had several hours before his father was expected home 

from work. Ricardo dug through his dresser, searching for a scarf he hadn't used since 

the previous winter. Once he found it, he wrapped it tightly around his ankle, and then 

put on a pair of his baggiest long pants and thick socks that went all the way up to his 

knees. 

        He decided to eat an early dinner and then sit in the living room watching TV. If he 

were lucky, his parents wouldn't question him when he told them he'd already eaten and 

was going to go to bed early to rest up for the game. Once they were safely out of sight 

eating their own dinner, Ricardo figured he could make his way to his room without 

anyone noticing his injury. 

        The plan worked perfectly. Before he knew it, Ricardo was tucked in bed, his tightly 

wrapped ankle safely hidden from view. He smiled as he lay there in the darkness. Then 

he began to worry about what he was doing. Things might work out, or they might not. 

        Ricardo's ankle was still hurting the next morning when he woke up, but he knew 

that he couldn't let anyone know about his injury. He got up really early, ate a bowl of 

cereal, and left a note for his parents: "Gone to the game. Wish me luck!" With that, he 

went out the door and very carefully made his way to the soccer field. 

        He was already at the field sitting on the sidelines when the rest of the players 

started to arrive. Rex and Sara ran over as soon as they saw him. "Hey, come warm up 

with us," they shouted. 

        As soon as Ricardo started to make his way out to the field where his best friends 

were waiting, he knew it was going to be harder to hide his injury than he'd let himself 

believe. He could stand the pain when he walked, but there was no way he'd be able to 

do well at running or kicking a soccer ball. 

        Ricardo felt his heart sink. As he looked around at his teammates, he realized that 

he couldn't pretend not to be injured. It wouldn't be fair to the rest of his team. He 

blinked back tears as he thought about how he would break the news to his father. 

Maybe he could just not go home. That might be easier than facing the disappointment 

in his father's eyes. 

        Of course, deep inside, he knew that wasn't a very good choice. He took a deep 

breath and hobbled over to where his coach was standing near several other men. 

"Excuse me, sir," Ricardo began. "I injured myself yesterday and I'm not going to be 

able to play. Is there something else I can do to help the team out today?" 
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        Much to his great surprise, when his coach turned around, Ricardo saw that one of 

the men he'd been talking to was Ricardo's own father! He froze. How would his dad 

react to the news that his son wouldn't be playing in the most important game of the 

year? 

        Even before that thought had time to settle into his mind, Ricardo realized that 

everything was going to be fine. His father smiled and gave his shoulder a squeeze. "I'm 

proud of you, son," he said. "There are many ways to show you are a champion. Today 

you showed that you have the courage to do the right thing. That makes you a 

champion in my mind." 

        Later that morning, as he sat with his father in the stands watching Sara kick the 

winning goal, Ricardo thought to himself that his father was right. Doing the right thing 

for his team meant more than any individual medal. 
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1. Where did Ricardo expect to see his name if his team won the championship 
game? 

A. On TV sports. 

B. On a t rophy. 
C. In the newspaper. 

2. Why did Rrcardo miss playing in the championship game held two years earlier? 

A. He was sick at home with the flu. 

B. He was out of town wit h his family. 

C. He had to attend his cousin's wedding. 

3. Why was Ricardo feeling a lot of pressure to win the championship this year? 

A. His friends were counting on him to t ake the team to victory. 
B. Next year he would be t oo old to play in the same league again. 

C. He would be too busy with homework the next year to play soccer. 

4. What was Ricardo's most important reason for wanting to win the championship? 

A. He wanted his fat her t o be proud of him. 
B. He want ed t o be known by everyone as a champion. 

C. He wanted to get even with the t eam that won the year before. 

5. Why did Ricardo miss playing in the championship game held one year earlier? 

A. He was starting t o get s ick and had to stay home. 
B. He was out of town with his father and mother. 
C. He had to attend a graduation ceremony. 
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6 . What did Ricardo think his father was feeling when he looked at Ricardo in the 
library? 

A. He knew Ricardo would soon have his name on the championship trophy. 

B. He was proud of Ricardo for trying so hard t o be a champion player. 
C. He was disappointed that Ricardo' s name wasn ' t on the trophy. 

7. What was Ricardo 's father like? 

A. He loved his son and understood what was most important for him. 

B. He cared more about t he soccer t han he did about his son. 
C. He would only be proud of Ricardo if he won a championship medal. 

8. What did Ricardo do after school the day before the game that was different 
than usual? 

A. He went to t he soccer field t o think obout t he big game. 

B. He walked home alone instead of wal king with his friends. 

C. He stayed after school to practice soccer with his friends. 

9 . What main conflict did Ricardo have to deal with when he decided that he 
wouldn't play in the championship game? 

A. How he was going to tell his coach about it. 
B. How he was going to tell his friends about it . 
C. How he thought his father would feel about it. 

10. How did Ricardo feel about his relationship with his father? 

A. He thought that his father would always feel disappointed in him until he became 
a soccer champion. 

B. He thought his father would like him more if he could do everything well , 
especially his schoolwork. 

C. He t hought his father didn't care about Ricardo being a champion, but he would 
be happy if he were a great player. 
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11 . Why did Ricardo decide not to tell anyone about his injury? 
A. He was too embarrassed to t ell anyone about it. 

B. He wanted to play in the game even if it hurt. 

C. He thought it would heal before t he game. 

12. What was Ricardo 's father smiling about when he and Ricardo were at the 
library? 

A. He f elt happy to be at t he library spending time with his son. 

B. He was pleased that his name was on the championship trophy. 
C. He thought it was cute that Ricardo was so worried about the game. 

13. What was the main problem in this story? 

A. Ricardo didn't understand how his father felt about him. 
B. Ricardo want ed to be a champion soccer player more t han anything. 

C. Ricardo hurt his ankle but still wanted to play in the soccer game. 

14. What was Ricardo thinking when he fell into the ditch? 

A. He was in so much pain he couldn' t think about anything except getting help. 
B. He was angry with himself for not paying att ention to where he was walking. 

C. He might not be able to play in t he game, and his father would be disappointed. 

15. What was the re ason that Ricardo decided he shouldn't play in the championship 
game? 

A. It would be unfai r to the team if he couldn't play as well as usual. 

B. He would be embarrassed if everyone thought he was a bad soccer player . 
C. He was afraid that he wouldn't be able to s tand t he pain if his ankle got worse. 

16. What made Ricardo a champion in the eyes of his father? 
A. Ricordo volunteered t o help the t eam some way other than playing in t he game. 

B. Ricardo figured out t hat it would be foolish and dangerous to play and make his 
injury worse. 

C. Ricardo decided that it was more important to put the team before his own 
desires. 
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Appendix B: Post-Assessment 

The Vacant Lot 
 

        Jerome woke up early on Monday morning. He quickly got dressed, ate his 

breakfast, and ran out the door, shouting, "Got to go, Mom, the basketball tournament 

starts today!" 

        He sprinted the six blocks to school. He ran past the barbershop, the library, Mr. 

Jones' corner store, and that vacant lot that was a mixture of concrete, dirt, weeds, and 

garbage. "Ugh," he thought, "why doesn't anyone do anything about that place?" 

        When he got to school, he hurried to the basketball court. "What's up, Malik?" he 

said, and nodded to his best friend. 

        "Not much," Malik replied with a smile. "Same old soup, reheated!" They both burst 

out laughing. They turned and watched the other students warming up, while they 

stretched out and waited for the rest of their team to show up. 

        They played their first game of the tournament against some kids from Mr. Lopez's 

class. It was a close game, and Jerome and his team almost won. On their way in from 

the courts, the group of friends talked about how they wished they had been able to 

practice more in preparation for the tournament. They vowed they would try harder next 

time. 

        When class began, Ms. Swanson started off by discussing their upcoming service 

project. They had been reading stories about people who wanted to make a difference 

in their community. "Now it's your turn," said Ms. Swanson, as she described the 

project. They had to work in teams of five to plan a volunteer project that would help 

their community. Jerome looked around the classroom at Malik, Leticia, Amber, and 

Miguel. They smiled; they knew who their team was! 

        That afternoon, the five friends walked home together. They all lived on the same 

block and had been friends since kindergarten. They talked excitedly about ideas for the 

project. "Maybe we could paint a mural!" said Amber. She loved art and was always 

painting or drawing something. 

        "Or we could have a food drive and collect food!" said Malik, who loved to eat. 

        "You would probably eat it all, Malik," said Leticia, and they all started laughing. 

They couldn't decide on anything, so they agreed to talk about it in the morning on the 

way to school. 

        The next morning they met up in front of Jerome's house. They brainstormed ideas 

as they walked to school. They were almost there when Jerome stopped suddenly. 
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"Hey, what about that spot?" he asked, looking across the street at the vacant lot next to 

the corner store. 

        "What about it?" asked Miguel, and rolled his eyes. 

        "Wait, hold on and listen to me," Jerome pleaded. "What do we end up doing every 

single weekend?" 

        They looked at each other and shrugged their shoulders. "I don't know," said Malik. 

        "Does anyone play outside?" asked Jerome. 

        "Nooo," they all said slowly, looking at each other. 

        "Exactly!" Jerome shouted. "The school yard is locked on the weekend, and I know 

none of our parents let us go to the park by ourselves; it's too far away! Wouldn't it be 

cool if we had a park with a basketball court on our own block?" 

        The five friends slowly looked at each other and started to grin. They talked 

eagerly about their plan the whole way to school. When they got to school, they got 

started right away. First, they found Ms. Swanson in the classroom and told her their 

plan. She loved their idea. Then, they made a list of all the tasks they needed to 

complete. 

        Since it was Jerome's idea, they elected him team captain for the project. He would 

find out who owned the property and ask for the owner's permission to clean it up. 

Amber and Leticia would talk to other kids and their parents to recruit some volunteers 

to help with the clean-up. Miguel and Malik would request donations from local 

businesses. They couldn't wait to get started. 

        On their way home from school, Jerome stopped off at the corner store to ask Mr. 

Jones about the owner of the vacant lot. Mr. Jones told him that the lot had been empty 

and abandoned for as long as he could remember, but he thought that the owner lived 

in the old house just to the right of the vacant lot. 

        "You'd better ask permission before you start digging around over there," Mr. 

Jones said. 

        Jerome started to have second thoughts. What if the owner didn't like kids? He 

walked home slowly, thinking about all the obstacles the group would have to overcome 

to make their plan a reality. When he got home, he called Malik and explained his 

thoughts. 

        "Maybe we should do another project," Jerome mumbled. "Maybe we should just 

give up on this one." 

        "What?" Malik shouted. "What kind of team captain are you? I already got 

donations from all the guys at the barbershop. We can't stop now! Did we walk off the 
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court when we were down by six points with only two minutes left to play?"  

        Jerome thought back to their basketball game the day before. They hadn't given 

up; they had played even harder even though they had lost the game. Even then, they 

weren't giving up. Instead, they had vowed to try harder the next time. 

        "You're right, Malik," he said. "Let's do this!" He decided he would track down the 

owner of the vacant lot as soon as school got out the next day. 

        As the friends walked to school in the morning, they talked about their progress. 

Leticia and Amber had made several signs to hang up at school to recruit volunteers. 

Malik and Miguel had received some money from neighborhood businesses, and the 

owner of the hardware store had donated a bunch of tools. Then they all looked at 

Jerome. 

        "Relax," he said. "I found the address of the lady who owns the property. Her name 

is Mrs. Hardimon. I'll stop by today on my way home." 

        That afternoon, he walked by himself to the house next to the vacant lot. It looked 

old and run-down and had just as many weeds in the yard as the vacant lot. For a 

second, Jerome felt nervous. "Pretend this is basketball," he thought, "Shake it off." He 

took a deep breath and knocked on the door. He waited a while and didn't hear 

anything. "Great, another dead end," he thought. 

        Just then, he heard footsteps inside. The door opened, and he saw a woman who 

looked older than his great-grandmother. She frowned and said, "What do you want?" 

        "Umm," he stammered. "Umm, my name is Jerome, and I live in this 

neighborhood." 

        The woman frowned again. "Well," she said, "I don't want to buy anything, and I 

don't have anything to give away, so I don't know why you're bothering me." And with 

that, she shut the door right in Jerome's face! 

        Jerome's first response was to get angry. How dare she shut the door on him! He 

wanted to storm away and tell his friends what a mean woman she was. As his foot hit 

the sidewalk, though, he could hear Malik's voice echoing in his mind. 

        He stopped. He thought about how often he and his friends had faced tough 

opponents on the basketball court. He took a deep breath and reminded himself that he 

was the captain of the team. His friends were counting on him. 

        Jerome looked around the yard at all the weeds. He thought about the old woman 

and how hard it must be for her to bend down to work in the yard. He thought about how 

he might feel if he were in her situation, and he reached down with both hands and 

started pulling weeds. 
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        After almost an hour, Jerome had a huge pile of weeds stacked neatly in the 

corner of the yard. "If we get to clean up the empty lot," he thought, maybe we can 

remove this pile at the same time." He stretched his tired arms and back and looked 

around, amazed at how much nicer the yard looked. He went back to the front door and 

knocked on the door again. 

        This time, the woman answered more quickly. She swung the door open and 

started to say, "YOU again!" when she caught sight of her front yard. Her mouth flew 

open in shock, and she looked down at Jerome with a new willingness to listen. 

        He jumped at the opportunity. "My friends and I wanted to ask you about the lot 

next door. Do you have any plans for it?" 

        She gazed across the fence toward the vacant lot and shook her head. "I used to 

have the most beautiful garden over there," she said. "I've gotten too old to take care of 

it myself, so I had to let it go. I hired someone to build that fence so I wouldn't have to 

look at it anymore." 

        "Well, maybe we can help," Jerome said with a smile, and he explained their 

project. Mrs. Hardimon kept looking at her own front yard as he spoke. When he fell 

silent, she turned to him. Her eyes were glistening, and her voice shook a little bit when 

she spoke. 

        "Son," she said, "I would be honored to host a community park." 

        Jerome felt a rush of adrenaline hit his bloodstream. They were on! He couldn't 

wait to gather his friends into a team huddle and share the good news. 
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1. What sport did Jerome and his friend Malik like? 
A. Soccer. 
B. Baseball. 
C. Basketball. 

2. How did Jerome feel about the messy vacant lot he ran by on his way to school? 
A. He thought the lot was ugly but didn't think anyone should bother to clean it . 
B. He thought the vacant lot was ugly, and someone should clean it up. 
C. He thought t hat Mr. Jones and other business owners should clean up the lot. 

3. Why did Jerome and his four friends smile at each other after their teacher 
said the students were to work in teams? 

A. They were showing that they agreed to be a team. 
B. They t hought the assignment was going to be fu n. 
C. They were t hinking that the assignment was s illy. 

4 . What was this story mostly about? 
A. How messy vacant lots can be f ixed up. 
B. How friends found a new place to play bal l. 
C. How friends carried out a class assignment. 

5 . What did the friends decide about their project when they talked on their way 
home? 

A. They couldn't decide what to do and made plans to meet the next morning. 
B. They couldn't agree on what to do, so t hey left it up to Jerome to decide. 
C. They decided to have a food drive to collect food for the poor. 

6. What was the second thing that happened after Ms . Swanson accepted the 
children's idea for a class project? 

A.Jerome was elect ed as t he t eam captain. 
B. They made a list of all the tasks t hey need to do. 
C.Jerome had to find out who owned the vacant lot. 

7 . What did Malik probably mean when he said that things were like the "same old 
soup, reheated?" 

A. He was tired of doing t he same old thing day after day. 
B . There wasn' t any t hing differ ent t han usual going on in his life. 

C.Meeting at the same place every day to play basketball was boring. 
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8. What did Jerome tell his friends after they told him how well they had done 
with their tasks? 

A. He wasn't sure who the owner of t he lot was, but he would find out. 

B. He was glad they had gotten a lot done, but he still didn't know what to do. 

C. He had the address of the lady who owned the lot, and he would talk to her. 

9 . What was the first task that Amber and Leticia had to do for their part of the 
class project? 

A. Find out who owned the vacant lot. 

B. Get money donations from businesses. 
C. Get volunteers to help clean up the lot. 

10. What was Jerome like when he started on his f irst task for the class project? 

A. He began to feel like he couldn't do it and wanted to give up. 
B. He was very excited and went to talk to the owner of the lot. 

C. He began to think that the project was going to be a lot of fun. 

11.At first , why did Jerome have second thoughts about talking to the owner of the 
vacant lot? 

A. I t was getting late, and he had t o get home. 

B. He thought the owner might not like kids. 
C. He thought the owner wouldn't like their idea. 

12. How was Jerome feeling when he got to the house of the woman who owned the 
lot? 

A. He was nervous but determined to do his task like he said he would. 
B. He felt confident that he would get the woman to agree to their plan. 
C. He hoped t he woman wouldn't be home so he wouldn 't have to talk to her. 

13. What was Malik like? 
A. He wanted to do the project but didn't think the group should work so hard. 
B. He had a good attitude about work but was nervous about the project. 
C. He was ready to do the project and was encouraging to Jerome. 
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14. How long had the five children in the story been friends? 

A. Since they moved to the same block. 
B. Since t hey were in kindergarten. 
C. Since the families moved to the neighborhood. 

15. What advice did Malik give Jerome about going ahead with his task? 

A. Not to give up, just like when they played basketball. 
B. St op act ing like a little kid and just do his job as captain. 

C. Be willing to accept defeat, like they did when they lost a game. 

16. What was the woman who owned the property like when Jerome first talked with 
her at her door? 

A. She acted like a kindly grandmother but didn't want t o talk just then. 

B. She was older, didn't want t o be bothered, and was rude. 
C. She didn't know what t o think about what Jerome was t rying to say. 

17. What did Jerome keep remembering every time he wanted to give up on the task 
that he was to do? 

A. That he needed to have the same attitude as when he played basketball. 
B. That he needed t o fi nish his task to get what he and t he others wanted. 
C. That his teacher expected him t o turn in a good project to get a good grade. 

18. What type of reasoning did Jerome use to convince his friends t o go for his idea 
about making the messy vacant lot their class project? 

A. Their teacher would think it was a good idea. 
B. It would be a good service to the community. 

C. They would get something they wanted from it. 

19. Why did Jerome decide to pull the weeds in the woman's yard? 
A. He simply felt sorry for her and wanted to help her . 

B. He wanted t o show her what the vacant lot would look like. 

C. He wanted t he weed pulling to be part of the school project. 
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Appendix C: Independent Reading Observation Rubric 

date Name          

understands 
character 
development 
in text (EV) 

merges 
thinking 
with new 
info. and 
reacts to 
it (I) 

connects 
background 
knowledge 
to learn 
new info. 
(EV) 

revises/ 
changes 
thinking 
based on 
new info. (I) 

comment
s 

6/6/201
7 1.)            

2             

3             

4             

5             

6             

7             

8             

9             

10             

11             

12             

13             

14             

15             

16             

 

3= strong 
evidence 

2= some 
evidence 

1= little 
evidence   
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Appendix D: Structured Read Aloud Lesson Plan Template 

Read Aloud or Shared Reading 

Teacher: ________________________     Date:_________ 
Title: _____________________________________Genre:______________________ 
Author: _______________________________________ 
 

Standard/Content Area 

(What am I working on?) 

 

Learning Strategy Focus 

(Comprehension strategy, 

literary elements etc.)  

 

 

Accountable Talk Questions 

Accountable to text? 

Accountable to others? 

Accountable to rigor? 

 

Modeling 

In what ways will I 

demonstrate my own thinking 

as a reader? 

 

Questioning 

What questions will I use to 

enhance the learning focus 

and deepen thinking?  

 

Pre- 

Reading     

 

 

 

 

During 

Reading 

 

 

Closure / Send off 

How will I pull the lesson 

together at the end so that 

students know what they 

have learned?  Connection 

back to the objective.  

 

Independent Assignment 

 

http://www.district6.org/do/wp-content/uploads/2009/08/RA-TS-Lesson_Plan_Template_for_a_Read_Aloud.pdf 


