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Abstract 

To prepare them for the inevitable challenges 

which lie ahead, there is an urgent need to educate 

young people about the environment. Reaching youth 

through formal education systems is one alternative. 

Environmentally educating them through non-formal, 

youth agency settings is another. This project has 

taken the latter approach. 

"A Trainer's Guide to Environmental Education 

and the Girl Scout Program" was developed as a resource 

to increase the emphasis placed on environmental educa

tion within the Girl Scout 6rganization. There is 

potential for environmentally educating 2.3 million 

youth as a result of the training initiative. 
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INTRODUCTION 

There is an urgent need for education about the 

environment. This is apparent when one considers 

the first two paragraphs of The Global 2000 Report 

(Barney, 1980): 

"If present trends continue, the world in 
2000 will be more crowded, more polluted, less 
stable ecologically, and more vulnerable to dis
ruption than the world we live in now. Serious 
stresses involving population, resources and 
environment are clearly visible ahead. Despite 
greater material output, the world's people will 
be poorer in many ways than they are today. 

"For hundreds of millions of the desperately 
poor, the outlook for food and other necessities 
of life will be no better. For many it will 
be worse. Barring revolutionary advances in 
technology, life for most people on earth will 
be more precarious in 2000 than it is now--unless 
the nations of the world act decisively to alter 
current trends." 

One step toward altering current trends is by environ

mentally educating the problem solvers and decision 

makers of tomorrow: today's young people. Wisconsin 

has made strides in that direction by requiring environ

mental education infused into public school curricula 

in 1988. Because all states have not yet chosen this 

path, alternate steps must be taken to environmentally 

educate America's young people. 

Youth organizations offer one alternative. Each 

year over 22 million young people are served by youth 

organizations, many of which have outdoor program 

emphases (Erickson, 1986). This project focuses on 

one youth organization, the Girl Scouts of the U.S.A., 
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and offers one approach to strengthening ties between 

youth programs and environmental education. 

METHODS 

The Girl Scouts of the U.S.A. (GSUSA) was selected 

as the target of this project for the following reasons: 

1. Program Compatibility. There is considerable 

goal overlap between the existing Girl Scout program 

and environmental education. Looking toward the future 

of the organization, GSUSA stated this program goal 

(1987 Annual Report): 

"GSUSA will provide a program to help girls develop 
decision-making abilities and to understand and 
take action on personal, community, and global 
issues affecting their present and future well
being." 

2. Scope. The GSUSA has nearly 3 million members 

including over 670,000 adults serving about 2.3 million 

girls ages 5-17. This makes it the largest voluntary 

organization for girls in the world. It is a member 

of the World Association of Girl Guides and Girl Scouts 

(WAGGGS), a global youth association of more than 

8 million members in 112 countries. (GSUSA, 1987 

and 1980). 

3. Flexibility. Its 335 councils, chartered by the 

national organization, administer the Girl Scout program. 

They respond to local community issues, needs, and 

interests. 
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4. Training Emphasis. There is considerable emphasis 

placed on adult development through Girl Scouting. 

Approximately 99% of the adult members are volunteers 

who receive age level and other program-related training 

at a local level. Volunteers must agree to attend 

some training sessions or they cannot accept a job 

in Girl Scouting (Training, 1986). The Girl Scout 

training system is currently under revision to reflect 

GSUSA's "commitment to change, to respond to the needs 

of girls in today's environment, and to achieve council 

and national goals." (GSUSA, 1986) In addition 

to council level training, the parent organization 

offers national training opportunities. 

5. Renewed Commitment to Outdoor "Education. The 

traditional outdoor education emphasis has been revital

ized by the 1987 opening of the Girl Scout Outdoor 

Education Center in New York. Its focus is on "formulating 

new directions and testing the old for relevance." 

It offers a unique setting in which to develop "new 

training models and a corps of skilled trainers for 

councils." (Kennedy, 1988) 

6. A Need for and Interest in Environmental Education 

Materials. Positive reactions were received from Woodland 

Girl Scout Council (local council) staff about proposed 

materials to fill an existing gap in training resources. 

The Program Group from the GSUSA also expressed 
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an interest in a training model on the subjecit of 

environmental education. (Bradley and Ankenbrandt, 

1987 and Hussey, 1987) 

"A Trainer's Guide to Environmental Education 

and the Girl Scout Program" (Appendix 1) was designed 

to relate environmental education to Girl Scouting. 

Written specifically for Girl Scout trainers, it offers 

background information and recommended training strategies 

to conduct five 4-hour modules for Girl Scout leaders. 

Each module focuses on providing Girl Scout leaders 

with the practical knowledge and skills needed to 

environmentally educate their Girl Scout troops. 

Parts 6f "A Trainer's Guide" have already been 

tested at the council training level. However, extensive 

pilot testing and evaluation will continue in coordination 

with GSUSA. 

RESULTS AND DISCUSSION 

Although trainer and trainee comments and critiques 

will provide some measurement of the success of this 

training program, the true results will not be known 

for years to come. The ultimate measure of success 

will be determined when the girls who have been environ

mentally educated through Girl Scouting, make lifestyle 

decisions and deal with the challenges of their complex 

world. 

It is hoped that this project will be shared 
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with the WAGGGS and other youth organizations across 

the globe. 

" ••• Let us consolidate our fruitful efforts 
and increase our commitment; let us show future 
generations that we were equal to our obligations; 
let us bequeath to youth the foundations for 
a future of hope and satisfied aspirations: 
because sometimes we are too concerned in our 
countries about the abundance or scarcity of 
material resources, forgetting that the main 
resource for the future of our peoples is actually 
in youth." 

Address of the President of the 
Fortieth Session of the General 
Assembly to the United Nations 
Conference for the International 
Youth Year, 1985 

The Girl Scouts of the U.S.A. recognizes the valuable 

resources to be found in young people. Environmental 

education through Girl Scouting is an investment in 

the future of all of us. 
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August, 1988 

Dear Fellow Girl Scout Trainer: 

This guide was created with a very special person in 
mind--you. It is a very special person indeed who 
takes his or her role as Girl Scout trainer seriously. 
"A Trainer's Guide to Environmental Education and the 
Girl Scout Program" is primarily intended to provide 
you with the tools necessary to plan, present, and 
evaluate environmental education training sessions 
for Girl Scout leaders. It was out of a strong belief 
in what Girl Scouting represents, a commitment to the 
goals of environmental education, and sincere interest 
in maintaining excellence in adult education through 
Girl Scout training, that this guide has evolved. 

I hope that the information provided herein will be 
useful and that you will share your environmental 
education training experiences with me. Your feedback 
is valuable in helping to improve this resource so 
that it will better serve you, other trainers, and 
Girl Scouting. 

To those of you who are new to the adventures of 
environmental education training, good luck as you 
experiment with new "training wings." To those of 
you who are veterans to environmental education, may 
you benefit from another perspective on the subject. 
To all, may this guide provide a firm foundation upon 
which you may launch a successful flight to heights 
of training satisfaction, enthusiasm for environmental 
education, and hope for our future in this complex 
world. 

Sincerely, . ~ 

~~J.'t~ier 
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ABOUT THIS GUIDE 

The first section, Building Bridges, provides 

basic information about environmental education and 

how it complements the Girl Scout program. It serves 

as the introduction to each of the five training modules 

presented in this guide. 

Each module guides you irr>preparing a 4-hour 

training session on one environmental education subject 

area. This format may be suitable for Girl Scout 

council weekend workshops or other training events. 

Ideally, a Girl Scout leader would have the opportunity 

to progress from Module I through Module V over the 

course of approximately two years. But, because each 

Girl Scout council, trainer, and leader is unique, 

environmental education training will also be unique 

to each situation and audience. This guide was developed 

to provide you with a place to start as you train 

Girl Scout leaders to take advantage of the ways that 

environmental education can be used to help them achieve 

Girl Scout program goals. 

Each module has the following parts: 

1. An introduction. 

2. Goals and objectives to be achieved by participants 

if you train them according to the recommendations 

presented in that module. 

3. Basic information that you will need in preparing 

for and conducting the training session. 
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4. Detailed descriptions of recommended training strate

gies and copies of instructional materials needed to 

conduct them. 

5. A sample evaluation form. 

6. Recommended resources for more information on the 

subject matter addressed in the module. 

The troop activity ideas are suggested to illustrate 

ways that environmental education concepts may be linked 

with the realities of putting them to "work" at the 

troop level. 

By effectively incorporating a knowledge of adult 

education and Girl Scout training principles acquired 

through Training for Trainers; adapting each session 

to satisfy your participants' interests and needs; 

and gaining confidence in your own personal understanding 

of environmental education; you will be well on the 

road to preparing yourself to make the difference in 

Girl Scouting through environmental education! 
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BUILDING BRIDGES 

Before you begin using this guide and environmentally 

educating others through your Girl Scout training 

sessions, you must have a clear understanding of what 

environmental education is all about. This introductory 

section will provide you with a basic foundation upon 

which to build that understanding. It builds bridges 

between Girl Scouting and environmental education. 

You will find this information useful in conducting 

each of the training modules presented in this guide. 

What is Environmental Education? 

If you've picked up a newspaper today, you may 

have seen headlines similar to these: 

Acid rain blamed for damage of 14,000 Canadian lakes 
Earth's climate heating up 
Planet Earth eroding fast 

World of big cities predicted 
Experts urge action to save rainforests 

A fifth of Earth's species on the brink of extinction 
Save the seal campaign threatens Eskimo survival 

Pesticide poisons people of Guyana 
India expected to pass China in population 

Nitrates pollute United Kingdom groundwater 

It is often depressing to read about the wide variety 

of problems plaguing our environment today. Feel 

helpless? Not if you are properly environmentally 

educated! It is environmental education which strives 

to create a citizenry that is capable of and motivated 

to take action to deal with such environmental issues 

and problems. 
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Although many of these problems seem like they 

are far away from home, perhaps affecting only those 

on the other side of the globe, they also affect you 

and me. Each one of us is part of the environment 

and its problems (Hungerford, et al, 1985). The goal 

of environmental education (EE) is: 

to help students become environmentally 
knowledgeable, skilled, dedicated citizens 
who are willing to work individually and 
collectively toward achieving and maintaining 
a dynamic equilibrium between the quality 
of life and the quality of the environment 
(Harvey, 1977). 

Let's look at its parts separately: 

to help students 

We are never too old .to be environmentally educated. 

Both adults and children can be students of EE. 

become environmentally knowledgeable 

This phrase implies a level of environmental literacy, 

a competency built on an understanding of the environment 

and its associated problems. 

skilled, dedicated citizens who are 
willing to work individually and collectively 

An emphasis is placed on helping people develop the 

abilities necessary to be able to make a positive 

difference in the world around them. Inquiry, 

investigative, problem solving, and group decision 

making skills are included among the list of important 
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s-kills. Through EE, we strive to instill in others 

a sense of stewardship toward the environment. This 

positive feeling translates into "I can and will make 

the difference." Environmental education offers people 

an opportunity to work alone or in groups toward a 

desired end. 

toward achieving and maintaining a dynamic 
equilibrium between the quality of life 

and the quality of the environment 

This phrase defines the specific desired end to which 

people will be willing and able to work to make that 

difference. As environmental educators, we do not 

teach that all aspects of the natural environment 

should be protected in their natural states. This 

way of thinking will not provide answers to complex 

environmental problems in our modern world. Rather, 

we speak of a delicate balance between our lifestyles 

and an ecologically sound environment. 

Since each of us depends on the environment for 

food to eat, water to drink, and air to breathe,_we 

ought to be concerned about the environment's state 

of health. If our environment is "sick," that is, 

if it is polluted or unable to sustain necessary life 

support systems, human beings will not be able to 

maintain a healthy existence. Our health is directly 

dependent on the health of our environment. It's 

as simple as that. 
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By reviewing this definition, it is easy to see 

that the job of an environmental educator is an important 

and difficult one! 

How do you begin environmentally educating others? 

First, you need to be familiar with the five objectives 

of EE. By helping others grow in each of these key 

areas, you can feel confident about working toward 

the goal of EE. The five objectives are described 

below (Tbilisi Intergovernmental Conference on 

Epvironmental Education, 1977): 

Attitudes: Helping people acquire a set of values 
and feelings of concern for the environment. Helping 
them develop the motivation and commitment to participate 
in environmental maintenance and improvement. 

Awareness: Helping people acquire an awareness 
and sensitivity to the total environment and its problems. 
Helping them develop the ability to: perceive and 
discriminate among stimuli; process and extend these 
perceptions; and use this new ability in a variety 
of contexts. 

Knowledge: Helping people acquire a basic under
standing of how the environment functions, how they 
interact with the environment, and how issues and 
problems dealing with the environment arise and can 
be resolved. 

Skills: Helping people acquire the skills needed 
to identify, investigate, and contribute to the resolution 
of environmental issues and problems. 

Participation: Helping people acquire experience 
in using their acquired knowledge and skills in taking 
thoughtful, positive action toward the resolution of 
environmental issues and problems. 

The modules in this guide are focused on the five 

objectives as noted below: 

Module I: An overview of all five objectives. 
Module II: Attitudes 
Module III: Awareness and Knowledge 
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Skills 
Participation 

Throughout the modules, a model, the Target of 

Environmental Education Objectives, is used as a teaching 

tool to explain the relationship between the five 

objectives of EE. The Target appears on the following 

page. 

As we become environmentally educated, we generally 

move through a progression of objectives from the 

outer bands to the inner bands on the target. That 

is, we begin by having favorable experiences with 

the environment so that we can develop a positive 

attitude about it (attitude objective}. This develops 

into a sensitivity toward the environment (awareness 

objective} and a willingness to learn more about it 

(knowledge objective). Based on our knowledge and 

experience, we develop the skills we'll need to investigate 

more about the environment and its associated problems 

(skills objective}. Finally, we reach the bull's-eye 

on the target (participation objective} when we use 

the acq?ired attitudes, awareness, knowledge, and 

skills to try to resolve environmental problems and 

make a positive difference in the world around us. 

There are many times when the achievement of 

one objective will reinforce the achievement of another 

which lies outside of it on the target. Great! For 

example, the achievement of the awareness objective 

may strengthen one's commitment to the environment 
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Figure 1. A Target of Environmental Education 
Objectives. 
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(attitude objective). This interrelatedness between 

bands on the target is one of the strengths of EE. 

Environmental educators emphasize certain objectives 

with specific age levels and developmental stages 

of students. This topic is detailed in the Age Level 

Emphases section of Module I. 

So what does this mean to you as a Girl Scout 

trainer? How does EE fit into the Girl Scout program? 

The answers to these questions are discussed in the 

following section. 

The Girl Scout Connection 

If you haven't already guessed, EE is part of 

the existing Girl Scout program. In fact, it is not 

difficult to see the connections between the Girl 

Scout Promise and the goal of EE: 

On my honor, I will try: 
To serve God and my country, 
To help people at all times, 
And to live by the Girl Scout Law. 

Working toward maintaining an equilibrium between 

the quality of life and the quality of the environment 

implies service to one's country and others simply 

by caring enough to attempt to achieve a delicate 

balance between one's lifestyle and the environment. 

In this way, a Girl Scout not only works toward the 

goals of the Girl Scout Movement, but·also toward 

those of EE. 
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What about EE and the Girl Scout Law? 

I will do my best: 
to be honest 
to be fair 
to help where I am needed 
to be cheerful 
to be friendly and considerate 
to be a sister to every Girl Scout 
to respect authority 
to use resources wisely 
to protect and improve the world around me 
to show respect for myself and others through 
my words and actions. 

There are many correlations. Some of them are less 

obvious connections than others. For example, being 

a sister to every Girl Scout plays a key role in building 

the foundation for global understanding. Many environ

mental problems exist on a global scale and can only 

be solved through global cooperation. Can you think 

of other connections? 

Environmental education can be used to help Girl 

Scouts live by these foundations of the Girl Scout 

program. Girl Scout leaders can also use EE as a 

tool to help girls grow in each of the four program 

emphases of Girl Scouting. The chart on the next 

page makes these connections. 

You can see that as a Girl Scout trainer of EE, 

you will not have a difficult time convincing Girl 

Scout leaders and others that EE may indeed be used 

as a tool to achieve Girl Scout program goals. 

There is one major part of the Girl Scout program 

framework for which EE connections have not yet been 



GIRL SCOUT 
PROGRAM GOAL 

Developing 
Self
Potential 

Relating to 
Others 

Developing 
Values 

Contributing 
to Society 
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EE 
OBJECTIVES 

Attitudes 
Awareness 
Knowledge 
Skills 
Participation 

Attitudes 
Awareness 
Skills 

Attitudes 
Awareness 
Knowledge 

Attitudes 
Awareness 
Knowledge 
Skills 
Participation 

COMMENTS 

By learning more about 
her world and where she 
fits in, a Girl Scout 
begins to realize that 
she can make a positive 
difference. Service 
projects--including 
those directed at 
improving her environ
ment--are powerful ways 
to develop self-potential. 

Listening to and 
respecting the viewpoints 
of others is basic to 
solving environmental 
problems. 

Environmental education 
challenges her to 
examine her own attitudes 
and values. Environ
mentally wise decisions 
may be better made after 
considering how those 
choices affect others. 

Through EE, a girl's 
community may be extended 
to include the whole 
earth. As she works 
toward solving environ
mental problems, a Girl 
Scout contributes 
toward making her home 
a better place to live. 

Table 1. Correlation between Girl Scout Program Emphases 
and Environmental Education. 
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DEEPENING 
AWARENESS 

~ 
~ 
~ 
~ 

~ I::;, 
i WORLD OF TODAY 

ND TOMORROW 

DEVELOPING 
VALUES 

RELATING 
TO OTHERS 

Figure 2. Girl Scout Program Design: Where Environmental 
Education Fits In. 



14 

made. See if you can discover the connections that 

exist between EE and the five worlds of interest: 

The World of Well-Being 
The World of People 
The World of Today and Tomorrow 
The World of the Arts 
The World of the Out-of-Doors 

A hint: Environmental education is part of each of 

them! 

Why Emphasize Environmental Education? 

We've already touched on several reasons why 

EE is critical education today. But, EE is also important 

for our world tomorrow. The President's Council on 

Environmental Quality and the Department of State 

(Barney, 1980) issued this startling message about 

our future: 

"If present trends continue, the world 
in 2000 will be more crowded, more polluted,. 
less stable ecologically, and more vulnerable 
to disruption than the world we live in now. 
Serious stresses involving population, resources 
and environment are clearly visible ahead. 
Despite greater material output, the world's 
people will be poorer in many ways than they 
are today. 

"For hundreds of millions of the desperately 
poor, the outlook for food and other necessities 
of life will be no better. For many it will be 
~orse. Barring revolutionary advances in 
technology, life for most people on earth will 
be more precarious in 2000 than it is now--unless 
the nations of the world act decisively to alter 
current trends." 

One step toward altering current trends is through 

environmentally educating the problem solvers and 
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decision makers of tomorrow: today's young people. 

And what better way to do so, than through youth 

organizations such as the Girl Scouts of the U.S.A.? 

In order for young people to be touched by EE 

through Girl Scouting, we need to reach Girl Scout 

troop leaders with the message. As a trainer, you 

have the opportunity to build bridges between the 

adventures of EE and Girl Scouting. How is this accom

plished? That's what the rest of this guide is all 

about. Happy EE training! 
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MODULES AT A GLANCE 

Module I: Foundations in Environmental Education 

What's EE? How does it relate to Girl Scouting? 
How can Girl Scout leaders use EE as a vehicle to 
carry the Girl Scout message? Answers to these questions 
will be addressed in Module I. Understanding the 
material in this module is prerequisite to fully grasping 
the content of all other modules in this guide. 

Module II: Values Development Through Environmental 
Education and Girl Scouting 

Module II provides participants with an overview of 
the values development process and offers advice about 
how to foster positive values development in the troop 
setting. It provides examples of EE activities which 
may be used to facilitate values development. 

Module III: Exploring Earth-Connections Through Girl 
Scouting 

How can we help Girl Scouts become more aware of and 
knowledgeable about the environment and their interactions 
with it? This module explores the answer to this 
question and provides Girl Scout leaders with an opportu
nity to explore the resources available to support 
these EE efforts. 

Module IV: Citizenship Skill Development Through 
Environmental Education and Girl Scouting 

This module takes a close look at what citizenship 
is and what its related skills are. It focuses on 
the importance of promoting citizenship skill development 
and offers activity ideas to help girls develop these 
critical for-the-future skills. 

Module V: Environmental Action Through Girl Scouting 

What is environmental action and what are the steps 
to take in helping girls experience the rewards of 
environment-related service projects? Participants 
will discover the answers to this question and learn 
more about the "ultimate" in EE. 
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MODULE I 
FOUNDATIONS IN ENVIRONMENTAL EDUCATION 

This module is meant to be a stepping stone for 

all others presented in this guide. Before a Girl 

Scout leader attends any one of the other training 

sessions, she should have completed this module. It 

provides the opportunity to build a firm foundation 

for understanding EE and how it relates to the Girl 

Scout program. You will most likely offer this training 

session more frequently than any of the others in 

this guide. 

Goals and Objectives 

Goals: To understand what EE is and how it relates 

to the Girl Scout program. 

Objectives: Following this module, participants 

will be able to: 

1. De£ine the goals and objectives of EE and explain 
how they complement those of the Girl Scout program. 

2. Make inferences about why EE in global youth organ
izations (such as the World Association of Girl Guides 
and Girl Scouts) is important. 

3. Identify the specific EE objectives to be emphasized 
at each of the five Girl Scout age levels. 

4. Evaluate an EE activity to determine its suitability 
for each of the five Girl Scout age levels. 

5. Develop an EE activity when given a theme and 
a Girl Scout age level. 

You will find information to support objectives 
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#1 and #2 in the Building Bridges section of this 

guide. 

The Roots of Environmental Education 

There are common misconceptions about the terms 

"nature study," "outdoor education," and "conservation 

education" as they relate to EE. A brief look at 

the historic roots of EE will clarify the relationship 

between these terms and establish a foundation for 

understanding today's direction of education about 

the environment. 

On April 22, 1970, the first Earth Day marked 

the beginning of a period.of environmental consciousness 

in United States citizens. Environmental education 

grew out of the realization that the health of the 

natural environment was deteriorating and that the 

quality of human life depended on the condition of 

that environment. Environmental education filled 

a void which had previously existed in the three separate 

environment-related eras which had preceded it: 

1. Nature Study (late 1800's to early 1900's): This 

era emphasized the naturalist-type approach to learning 

about the environment. The writings of naturalists 

such as John Burroughs, John Muir, and Henry David 

Thoreau characterized the spirit of this era. Nature 

study is still incorporated into many EE activities 
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as a means to achieve the attitudes, awareness, and 

knowledge objectives. 

2. Outdoor Education (1920's to present): The growth 

of this era paralleled the school camp movement. 

Its underlying philosophy was that there was no better 

place for students to learn about their world than 

to go outside and experience it firsthand~ the outdoors 

was the learning laboratory. The term "outdoor education" 

refers to educational methods conducted outdoors. 

These methods are multidisciplinary encompassing such 

topics as outdoor recreation, ecology education, art, 

music, and philosophy. Environmental education often 

uses outdoor education to get students closer to the 

resource or issue being studied. 

3. Conservation Education (1930's to 1960's): When 

people witnessed their soil resources blowing away 

during the Dustbowls of the 1930's, they began to 

realize the consequences of neglecting the wise management 

of natural resources. People recognized that the 

resources upon which they depended were being destroyed 

and that something needed to be done about it. They 

promoted conservation education as the answer. It 

created an awareness of limitations and supported 

the philosophy of managing natural resources for the 

·greatest good over the longest period of time. Environ

mental education incorporates some of the concepts 
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fundamental to conservation education (wise use and 

realization of natural resource "limits"), but it 

takes a step beyond by emphasizing the role that humans 

play in maintaining or improving the condition of 

the environment. 

It was out of a combination of these three eras 

that EE evolved. None of the eras is to be viewed 

as less important than the others. Rather, each has 

provided a piece of the foundation upon which EE has 

been built. Some of the EE methods we use today reflect 

the influence of these eras. Let's take a close look 

at putting EE philosophy into practice. 

Tools of the Trade 

Just as a good carpenter must be skilled in using 

the specialized tools of that trade and know which 

tools are most effective in getting a particular job 

done (hammers, screwdrivers, etc.), so effective environ

mental educators must be knowledgeable about and skilled 

in the use of EE teaching tools (Sharpe, 1982). Many 

such tools exist. The effectiveness of different 

tools or methods depends on two factors: the teaching 

situation and the abilities of the activity leader. 

The table on the next page lists and briefly 

describes some of the methods most commonly used to 

teach EE. By no means is this list exhaustive of 

all possible tools of the EE trade. Experiment with 



EE 
TOOL 

Awareness 
Activities/ 
Environment 
Explorations 

Environ
mental 
Action 

Issue 
Invest
igation 

Moral 
Dilemma 

Role Play/ 
Simulation 
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DESCRIPTION 

Girls are directly in
volved in exploring their 
environment. May include 
sensory nature walks, 
blindhikes, inventorying 
problem areas in the 
community, and trying to 
discover answers to 
questions posed about an 
aspect of the environment. 

Girls plan, implement, 
and evaluate projects 
which are undertaken to 
maintain or improve the 
quality of the environ
ment. Other EE methods 
help prepare girls for 
taking environmental 
action. 

Girls explore a specific 
issue of concern to them. 
It involves data collect
ion and dissecting the 
issue to determine the 
values positions of the 
"players" in the issue. 

Girls are presented 
with situations that 
create internal dis
satisfaction to stimulate 
moral growth (Caduto, 1983) 

Girls are involved in 
unrehearsed situations to 
help them examine the 
values perspectives of 

EE OBJECTIVE(S) 
TARGETED 

*Attitudes 
*Awareness 
*Knowledge 

*Attitudes 
Awareness 
Knowledge 

*Skills 
*Participation 

*Attitudes 
*Awareness 
*Knowledge 
*Skills 

*Attitudes 

*Attitudes 
Knowledge 

*Skills 

others through the "players." 
It often involves life-like 
situations which challenge 
the girls to solve a 
problem. 

Table 2. Environmental Education Tools. 



EE 
TOOL 

Values 
Analysis 

Values 
Clarifi
cation 
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DESCRIPTION 

This step-by-step 
thinking strategy is 
used to help girls 
develop reasoning 
skills. Through the 
study of values and the 
roles they play in environ
mental issues, girls have 
the chance to become aware 
of and examine their own 
values. 

EE OBJECTIVE(S} 
TARGETED 

*Attitudes 
*Awareness 

Knowledge 
*Skills 

This technique encourages *Attitudes 
girls to look at the Awareness 
process of valuing, rather 
than the values themselves. 
It does not seek to instill 
a particular set of values. 
It challenges the girls to 
apply the process of 
clarifying values to their 
own lives (Caduto, .1983) 

Table 2. Environmental Education Tools (continued}. 
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a variety of tools. Encourage Girl Scout leaders 

to do the same. Both in the background information 

and training strategies sections of this guide, you'll 

find sample activities that may be used to put these 

tools to work in a Girl Scout setting. In the resources 

recommended for each module, you'll also find many 

ready-to-implement EE activity ideas which may be 

used to put these tools into action. 

Age Level Emphases and Environmental Education 

In any fleld of education, the concepts addressed 

and methods used should be adapted to meet the needs, 

abilities, and challenge levels of the students being 

taught. Environmental education is no exception. 

Each age level has specific EE objectives which should 

be given major emphasis in order to benefit the students 

most. Other EE objectives are given minor emphasis 

for that age level. Table 3 on the following page 

illustrates this concept by relating the EE objectives 

to the five Girl Scout age levels. 

Note that each of the five EE objectives are 

given either major or minor emphasis for each Girl 

Scout age level. That is, no EE objective is entirely 

left out for any Girl Scout age level. Also, note 

that the attitudes objective, the outside band on 

the Target of EE Objectives (page 9) is given major 

emphasis for each Girl Scout age level. This reemphasizes 



AGE LEVEL 

Daisy/Brownie 

Junior 

Cadette 

Senior 
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OBJECTIVES GIVEN 
MAJOR EMPHASIS* 

Attitudes 

Awareness 

Attitudes 

Knowledge 

Attitudes 

Knowledge 

Skills 

Attitudes 

Skills 

Participation 

OBJECTIVES GIVEN 
MINOR EMPHASIS* 

Knowledge 

Skills 

Participation 

Awareness 

Skills 

Participation 

Awareness 

Participation 

Awareness 

Knowledge 

*Refer to page 7, Building Bridges, if you need to 
refresh your memory about the intent of each objective 
(emphasis area) of EE. 

Table 3. Environmental Education Emphases for 
Girl Scout Age Levels. (Adapted from 
Engleson, 1985) 
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the importance of helping girls develop a sense of 

concern for and commitment to maintaining and improving 

the environment. Without this positive attitude about 

the environment, there would be no chance for achieving 

the ultimate goal of EE. 

Table 3, used in conjunction with Table 2 (EE Tools), 

may be used by Girl Scout leaders to focus their EE 

efforts in helping girls grow. For example, suppose 

a Senior Girl Scout leader is interested in helping 

her troop plan EE activities. She might go through 

the following steps to determine EE options for adequately 

challenging the girls: 

First, she'd refer to Table 3 and see that Senior 

Girl Scouts would benefit most from having the skills, 

participation, and attitudes objectives emphasized 

through EE activities. Next, referring to Table 2 

describing EE tools, she'd see several tools listed 

which target some or all of those EE objectives determined 

above: issue investigation, environmental action, 

moral dilemma, etc. Depending on girl interest and 

readiness, the leader might encourage them to get 

involved in an environmental action project. It would 

give them an opportunity to develop and use a variety 

of skills. Further, in working toward solving a local 

issue (the participation objective), the girls would 

have a chance to continue developing positive attitudes 

about themselves, others, their environment, and the 
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values of service to their community. 

Using the same procedure, the Senior Girl Scout 

leader would recognize that her troop would not be 

adequately challenged to reach the goals of EE by 

merely focusing on environmental awareness activities 

(such as sensitivity hikes) more appropriate for younger 

girls. 

The diagram on the following page combines the 

information in Table 3 (EE Emphases for Girl Scout 

Age Levels) and the Target of EE Objectives (page 9). 

The shaded bands in each quarter of the target refer 

to those objectives that should receive major emphasis 

for that particular age level. This diagram may provide 

a quick reference for Girl Scout leaders. 

The Seeds of Hope 

You've got a chance to brighten the future. 

By helping Girl Scout leaders understand what EE is, 

how it relates to the Girl Scout program, and how 

it may be used at the troop level to achieve Girl 

Scout goals, you'll be sowing the seeds of hope for 

tomorrow. How so? It is through EE that girls "grow" 

the attitudes, knowledge, and skills necessary to 

cope with the challenges of their future. But, the 

seeds of hope will not grow unless planted with care 

and nurtured with love for each other and the earth. 

The season is right for sowing. Plant the seeds of 

hope in your EE training session. 
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= EE Objective Given 
Major Emphasis 

A Target of 
With Girl 

Environmental 
Scout Age Level 

Education Objectives 
Emphases. 
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Strategy 

Training Outline for Module I 

Duration (min.) 

1. Nature Scouting 

2. Introduction to Module I 

3. What's EE? 

4. EE: Age Level Connections 

Break 

5. Tools of the Trade 

Introduction 
Mini-Activities: 

Blindfold Walk 
The World Under My Feet 
The Zaharan Monk 
Enviro-Ethics 
What If? 
Analyzing Issues 

Break 

6. EE Activity Design 

7. Resources for Environmental 
Educators 

8. Wrap-Up/Evaluation 

20 

10 

25 

20 

10 

110 

( 10) 

( 10) 
( 20) 
( 10) 
( 10) 
(20) 
(30) 

10 

20 

10 

5 

240 

Page 

I-13 

I-15 

I-16 

I-18 

I-22 

I-22 

I-23 
I-24 
I-25 
I-26 
I-27 
I-36 

I-39 

I-41 

I-44 
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Training Strategy il. Nature Scouting. 
Purpose(s): To get in touch with the environment and 
Duration: 20 min. feelings about it. 
Objectives Targeted:Preparation for 1, 4, 5. 
Structure: Individual and group. 
Materials: Nature Scouting Checklists (sample page I-14), 
pencils, nametags, and tape. 

Action: A. Welcome participants and discuss the 
purpose of this activity. Hand out pencils and lists 
(adapted as necessary to your audience and training site). 
Define outdoor boundaries and give safety precautions 
as necessary (poison ivy, etc.). Emphasize that this 
is an awareness activity, not a race. Natural objects 
will not be collected. Rather, trainees will briefly 
describe their "findings." Send trainees outside for 
10 minutes. Signal them when it is time to return. 

B. Have trainees introduce themselves and share their 
findings with the group. Tape checklists around the 
room for all to read during break periods. 



"Find:" 
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NATURE SCOUTING CHECKLIST 

NAME 

* Something that you would like to know more about. 

* Something that no human has ever seen before. 

* Something that you feel symbolizes "life." 

* Something that needs something else to survive. 

* Something that reflects light. 

* Something that derives its energy from the sun. 

* Something that is nonliving. 

* Something that is shaped like a triangle. 

* Something that is velvety to touch. 

* Something that rattles. 

* Something that smells "earthy." 

* Something that makes you smile. 

* Something that gives you a calm feeling. 
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Training Strategy #2. Introduction to Module I. 
Purpose(s): Explore expectations and present goals/ 
Duration: 10 min. objectives of module. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Newsprint, markers, tape, handout on goals/ 
objectives of Module I (see page I-1). 

Action: A. Take a few moments to discuss housekeeping 
details such as restroom locations, break schedules, 
beverage locations, etc. 

B. Ask trainees what their expectations are for this 
session. What do they hope to gain? What questions 
would they like answered? Do not discuss individual 
responses; write them quickly on newsprint and call 
for more ideas. 

c. After the list of expectations is completed, hang 
it up on the wall for reference during the entire session 
Pass out a copy of the goals and objectives for this 
module. (You may also want to make a poster-sized 
copy.) As you read the goals and objectives aloud, 
make connections with items on the list of expectations. 
Which expectations will not be satisfied during this 
session? Offer alternatives for achieving these ends. 
Do Modules II, III, IV, or V address these topics? 
Are there resources available to help? Ask for questions 
and comments about the intent of this modul.e. 

D. Explain that the Nature Scouting activity (Strategy 
#1) was just one way to get them focused on EE as a 
fun way to learn more about their world and themselves. 
This module will help them develop a foundation for 
understanding EE and how they may use it effectively 
with Girl Scouts. 
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Training Strategy i3. What's EE? 
Purpose(s): To define EE and how it relates to the Girl 
Duration: 25 min. Scout program. 
Objectives Targeted: 1, 2. 
Structure: Small and large groups. 
Materials: Newsprint, markers, tape, flannelgraph and 

worksheet for "A Target of EE Objectives" (pp. 9, I-17), 
poster of "Girl Scout Program Design" (p. 13), handout 
on aoals/obiectives of EE (nn. 5. 7). 

Action: A. Form small groups to explore the answer to 
"What's EE?" and reach a consensus on what they think its 
goal is. Record goals on newsprint. 

B. Post and share ideas. What are the similarities and 
differences? Combine the content of these goals to form 
one EE goal for the large group. Record it. Do not 
reveal the "accepted" goal of EE. Challenge trainees to 
make the discovery for themselves. Many misconceptions 
will surface and be clarified through discussion. 

C. Reveal and interpret the goal of EE (pp. 5-6). Compare 
it with the large group's ideas. Pass out the worksheet 
(p. I-17) and use a flannelgraph to present "A Target of 
EE Objectives." It is made from labeled concentric 
circles: Attitudes (violet) 21-inch diameter, Awareness 
(blue) 17", Knowledge (green) 13", Skills (yellow) 9", 
Participation (orange) 5". Since this flannelgraph is 
also used for Modules II through V, you may want to· 
laminate the pieces. 

D. Using a poster, discuss how EE complements each of the 
Girl Scout program components. Show where EE fits in by 
placing a small target on the poster (p. 13). 

E. Discuss the need for EE and how it helps prepare girls 
for future challenges. Cite newspaper headlines (p. 4) 
and The Global 2000 Report, (p. 14) as examples of 
challenges. Can the trainees think of other reasons why 
EE is important? 

F. Discuss common misconceptions about EE-related 
terminology (pp. I-2 through I-4). The diagram below 
may be useful during the discussion: 

OUTDOOR 
EDUCATION~ 

NATURE 
STUDY 

/ 
EE•,~-------

CONSERVATION 
EDUCATION 



Wor~sheet: 
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A Target of Environmental Education 
Objectives. 



Training Strategy i4 • 
Purpose(s): To relate 
Duration: 20 min. 
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EE: Age Level Connections 
EE objectives to Girl Scout age 

levels. 
Objectives Targeted: 3 and preparation for 4. 
Structure: Individual, small and large group. 
Materials: EE Emphases for Girl Scout Age Levels Puzzle 
Sheet 1 (p. I-19) and Puzzle Sheet 2 (p. I-20), Puzzle 
Answer handout (p. I-2U, poster-sized version of puzzle, 
scissors. handout of Taraet With Aae Level Emoh. (o. I-11 

Action: A. Through this activity, trainees will apply 
what they've learned thus far in Module I. Hand out EE 
Emphases for Girl Scout Age Levels Puzzle Sheets 1 and 2. 
Give trainees five minutes to try to solve the puzzle 
alone. (Instructions are included on Puzzle Sheet 1.) 
Encourage them to use materials already provided for this 
module. 

B. Next, give them five minutes to compare and discuss 
their puzzle solution with others. This will be a time to 
justify their responses and clarify their reasoning. 
They should feel free to change their puzzle solution 
based on feedback from others. Challenge the trainees 
with such questions as: Are you sure you have the correct 
solution to the puzzle--even though others have solved it 
the same way? Why did you answer the way you did? 

C. There'll be some controversy over answers. Call the 
group back together and encourage them to discuss the 
"trouble spots" of the puzzle. Use the poster-sized 
puzzle to juggle pieces and facilitate ~he discussion. 

D. Reveal the solution by handing out the answer sheet. 
Discuss reasons why specific objectives are given major 
emphases for certain Girl Scout age levels (pp. 7-11). 

E. Make connections with "A Target of EE Objectives" 
by handing out copies of page I-11. Emphasize the fact 
that this "new" target merely provides another way of 
looking at the solution to the puzzle. As girls grow 
through EE, they "spiral" toward the bull's-eye on the 
target. 

F. Conclude with reference to the activities which will 
follow in Module I: EE Tools will put these concepts 
into action. 

--BREAK (10 min.)--
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EE EMPHASES FOR GIRL SCOUT AGE LEVELS 
PUZZLE SHEET 1 

Here's your challenge: 

1. Cut apart puzzle pieces A through H below. (That's 
the easy part.) 

2. Match the correct EE objectives puzzle pieces 
with the spaces numbered 1 through 8 on the EE Emphases 
for Girl Scout Age Levels Puzzle Sheet 2. Which EE 
objectives need major and minor emphasis at each Girl 
Scout age level in order to best achieve the goal 
of EE? 

3. Hint: 
either ma· 

Each Girl Scout age level must receive 
-or or h h EE b' t' minor emo asis on eac o 1ec ive. 

A B 
Attitudes Awareness 

i 

Knowledge Knowledge 

C D 
Knowledge Attitudes 

Skills Knowledge 

Participation Skills 

E F 
Attitudes Attitudes 

Awareness Skills 

Participation 

G H 
Awareness Awareness 

Skills Participation 

Participation 
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EE EMPHASES FOR GIRL SCOUT AGE LEVELS 
PUZZLE SHEET 2 

Objectives Given Objectives Given 
Aqe Level Ma1or Emohas1.s Minor Emohasis 

1 2 
Daisy/Brownie 
Girl Scout -

3 4 
Junior 
Girl Scout 

5 6 
Cadette 
Girl Scout 

7 8 
Senior 
Girl Scout 
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EE EMPHASES FOR GIRL SCOUT AGE LEVELS 
ANSWER SHEET 

Objectives Given Objectives Given 
Aqe Level Ma1or Emphasis Minor Emohasis 

lE 2C 
Daisy/Brownie Attitudes Knowledge 
Girl Scout 

Awareness Skills 

Participation 

3A 4G 
Junior Attitudes Awareness 
Girl Scout 

Knowledge Skills 

Participation 

SD 6H 
Cadette Attitudes Awareness 
Girl Scout 

Knowledge Participation 

Skills 

7F 8B 
Senior Attitudes Awareness 
Girl Scout 

Skills Knowledge 

Participation 
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Training Strategy iS. Tools of the Trade. 
Purpose{s):To explore a variety of EE methods. To eval
Duration:1 hr. 50 min. uate suitability of activities 
Objectives Targeted:4, 5. for Girl Scout age levels. 
Structure:Individual, small and large group. 
Materials:EE Tools handout (pp. I-5 and I-6), materials 
for each EE activity (pp. I-23 through I-38) or materials 
needed for other activities selected by the trainer. 

Action: A. (10 min.) Use the information provided on 
page I-4 and the handouts on EE Tools to introduce the 
topic of EE methods. Make connections between EE object
ives, age levels, and methods. Refer to pp. I-9 and I-10 
for support information. Challenge trainees to apply 
their understanding of these connections by solving these 
problems: 

* Suppose you're a Brownie Girl Scout leader. The 
girls have mentioned an interest in "nature." What EE 
tool(s) might you employ to begin environmentally educa
ting them? 

* Suppose a Cadette Girl Scout leader says she tried 
getting the girls involved in taking a sensory nature 
walk during their camp-out, but it flopped. She asks 
you for help. What advice would you give her? 

* The Senior Girl Scouts have been expressing concern 
about what the world will be like for their children 
someday. What EE tools would you consider using to help 
them deal with their concerns? 

B. (1 hr. 40 min.) Spend the remainder of the time 
"experiencing" the EE tools through mini-activities. 
Recommended activities involving a variety of tools 
appear on pages I-23 through I-38. Feel free to substi
tute others, but remember to employ a variety of methods. 
Each EE activity will be conducted in a condensed version 
in order to expose trainees to the widest variety of 
techniques possible in limited time. Make this clear to 
trainees. In a troop situation, activities will most 
likely take longer (and environmental action, for example, 
may take months!). Evaluate each activity. Which age 
level is it most appropriate for? Which tools are used? 
Which objectives of EE are targeted? How might it be 
adapted for other age levels? 

C. Take short breaks between or during mini-activities 
as appropriate. Besides these "working" breaks, plan 
for a 10 min. break following Tools of the Trade. 
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Mini-Activity: Blindfold Walk 
EE Tool{s) Used: Awareness Activities 
Duration: 10 min. 
Materials: One blindfold per two trainees. 

Action: Trainees pair off. One person in each pair 
is blindfolded and the other leads her around to explore 
the world through her senses. Touch objects, smell 
them, listen ••• Then, blindfold the other partner and 
try it. Our other senses become more acute when our 
sense of sight is "taken away" for a few minutes. 
Adaptation: Return the blindfolded person to the 
sta~~ing site. Have her take off the blindfold and 
try to retrace the path taken while blindfolded. 

Alternate activites using this EE tool: 

"Meet a Tree," "Bat and Moth," and "Blind Trail" from 
Cornell, Joseph Bharat. Sharing Nature With Children. 
Ananda Publications, 1979. pp. 26, 94, and 28. 

"Silent Stalking" and "Sound Off" from Lawrence Hall 
of Science, University of California, Berkeley. Outdoor 
Biology Instructional Strategies (OBIS}. Nashua, NH: 
Delta Education, 1982. 
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Mini-Activity: The World Under My Feet 
EE Tool(s) Used: Environmental Exploration 
Duration: 20 min. 
Materials: One meter of string per two trainees, magnifying· 
glasses, assorted pocket field guides, pencils, paper. 

Action: Trainees pair off and find a small plot of 
land outside that they are interested in exploring. 
The string is laid in a circle over "their" plot and 
they begin to explore the area for critter/objects 
found there. The findings are classified into categories 
such as these (or trainees may think of their own 
classifications): 

* Nonliving Things 

* Plants 

* Producers 

*Animals 

* Living Things 

*Decomposers 

*Plant-eaters *Animal-eaters 

Is there any evidence on their plot that humans are 
present? Are there any signs that change is occurring 
on the plot? Which objects/phenomena would they like 
to learn more about? 

Alternate activities using this EE tool: 

"Sensory Hi-Lo Hunt" from Lawrence Hall of Science, 
University of California, Berkeley. Outdoor Biology 
Instructional Strategies (OBIS). Nashua, NH: Delta 
Education, 1982. 

"Keying Out Trees" from National Wildlife Federation. 
NatureScope (Trees are Terrific). 1985. p. 14. 



I-25 

Mini-Activity: The Zaharan,Monk* 
EE Tool(s) Used: Moral Dilemma, Role Play 
Duration: 10 min. 
Materials: None. 

Action: This activity may be conducted in a large 
group or in smaller groups. Read the following 
senario aloud: 

"In a decrepit monastery high in the mountains 
of far-off Zahara, there sits an ancient monk 
in a narrow cell. He is the source of all worldly 
ills. You have it within your power to press 
a single button on your desk and thereby destroy 
the monk. This act will release the entire world 
from its misery of human suffering, from wars 
and famine and pestilence. Will you press the 
button?" 

Role play the two individuals seated with the button 
between them. One wants to press the button. The 
other wants to talk her out of it. 

Alternate Activities: 

"Ethi-Reasoning" from Western Association of Fish and 
Wildlife Agencies and Western Regional Environmental 
Education Council. Project WILD (secondary activity guide). 
Western Regional Environmental Education Council, 1983. 
pp. 197-199. 

*Adapted from Hawley, Robert c. Value Exploration 
Through Role Playing. New York, NY: Hart Publishing 
Company, Inc., 1975. p. 160. 
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Mini-Activity: Enviro-Ethics* 
EE Tool{s) Used: Values Clarification 
Duration: 10 min. 
Materials: Paper, pencil. 

Action: A. Involve trainees in a short discussion 
about the impacts of our day to day activities on 
the environment--from using electricity to dressing 
in clothes derived from natural resources. 

B. Ask them to work alone to develop a "Personal 
Code of Environmental Ethics." Emphasize the importance 
of this code being meant especially for the person 
who creates it. While developing the code, trainees 
should consider both harmful and beneficial effects 
of daily actions. 

C. After 5 minutes, ask for volunteers to share the 
code or a segment of it. Participants may want to 
discuss the rationale for the code. The discussion 
should be kept free of judgement. 

* Adapted from Western Association of Fish and Wildlife 
Agencies and Western Regional Environmental Education 
Council. Project WILD (secondary activity guide). 
Western Regional Environmental Education Council, 
1983. pp. 41-42. 

Alternate activities: 

"Voting Questions," "Values Continuum," or "Twenty 
Questions" from Stapp, William B. and Cox, Dorothy 
A. Environmental Education Activities Manual. Published 
by authors, 1979. pp. 532, 536, and 538. 
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Mini-Activity: What If? 
EE Tool{s) Used: Issue Investigation, Values Analysis, 
Duration: 20 min. Role Play. 
Materials: Role play information handouts (pp. I-28 
through I-35) and props (optional). 

Action: Volunteers act out spontaneous roles in environ
mental issue-related situations. Three sample senarios 
appear on pages I-28 through I-35 (role A and role B 
for each situation). Role players may refer to their 
information slips as often as they wish during the 
conversation with their partner. However, they are not 
permitted to read from their partner's role sheet. 
As the role play develops, you may want~to interrupt 
them and ask for audience ideas or comments. Be sure 
to call time before the role play senarios become "stale." 

Since the audience will not have read the roles, the 
actors will need to "create the scene" through their 
opening remarks. Some actors may not receive roles 
which are consistent with their own views and may find 
it difficult to assume the perspectives of others. 
Assure them that this activity is intended to explore the 
roles that values play in environmental issues. By 
looking at the issues through the eyes of others, we 
may develop an understanding of the complexity of the issue 
and how it may be resolved. 
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Role lA: 

What if •••• you are visiting your friend at her home 

and she brings out a full length fur coat she has 

recently purchased. She says she paid "dearly" for 

it, but that it is worth it because she's always wanted 

one like it. When you ask what kind it is, she tells 

you it's a snow leopard fur--ordered from a merchant 

in West Germany who deals directly with Central Asian 

traders. You know that snow leopards are endangered 

animals and furs of such animals from Central Asia 

are sold only through illegal means. You are concerned. 

You believe people have a moral obligation to preserve 

those species on earth whose existence has been threatened 

by human beings--including snow leopards. What will 

you say to your friend? 

You may want to use this information to support your 

discussion (NatureScope, 1987): 

* Endangered animals are in immediate danger of 
becoming extinct. 

* The current rate of extinction is accelerating--far 
exceeding any rate in the last 65 million years. This 
is largely due to human population pressures (pollution, 
loss of habitat, illegal/excessive wildlife trade etc.). 

* It is estimated that the total number of species lost per 
year may climb to 40,000 by the year 2000. 

* Each year, dozens of arrests are made to try to stop 
illegal trade of endangered wildlife products. Even 
determined law enforcement efforts won't stop smuggling 
as long as people keep buying the products. 

* We can't afford to lose species. The diversity of life 
on earth provides humans with natural climate control, 
clean water, breathable air, and medicine. 
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Role lB: 

What if ..•• your friend is visiting you at your home 

and you eagerly show her your recently purchased full 

length snow leopard fur coat. It's beautiful! You've 

always wanted one like this! But, your friend does 

not seem very excited about your treasure. You know 

that the snow leopard is an endangered animal, but 

you work hard for your money and believe you should 

be able to have all the nice thirigs you want. Besides, 

it's not like this was the last snow leopard on earth. 

You paid "dearly" for the fur coat and it took some 

doing to get it, but you finally found out about a 

West German merchant who deals directly with Central 

Asian traders--from the home of wild snow leopards. 

What will you say to your friend? 

You may want to use this information to support your 

discussion: 

* If you didn't buy the coat, someone else would 
have. 

* Extinction is not a new phenomenon. It's a natural 
process. Since the beginning of life on earth, 
extinction has been part of the natural evolutionary 
process. 

* If you're not supposed to buy such things, then 
why are they for sale? 
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Role 2A: 

What if ••.. you and your friend are visiting at your 

home and you've just finished sharing a soda with 

her. She voices her disapproval as you throw the aluminum 

can away. You never recycle aluminum--or anything 

else--because you are a busy person and you do not 

have space in your apartment to collect things before 

bringing them to a recycling center. Also, you don't 

own a car and there is no recycling center near your 

home. What will you say to her? 

You may want to use this information to support your 

discussion: 

* You make a good living in your profession and 
don't need to worry about pinching pennies. 

* Your city does not have a mandatory recycling 
policy. 

* You are only one person in a world of over 5 billion 
producing solid waste every day--what good will 
you do? 

* You live in an urban area. 

* You believe in the freedom of choice--including 
the freedom to throw things away if you want to. 

* You paid for the can, you ought to be able to 
do anything you want with it--this is America! 
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Role 2B: 
What if ••.• you are visiting your friend at her home 

and have. just noticed that she threw an aluminum can 

in the garbage after she finished sharing a soda with 

you. This bothers you. You always recycle aluminum 

cans, paper, glass, and other things because you are 

concerned about what the world will be like when your 

daughter (your friend's godchild) grows up. What 

will you say to her? 

You may want to use this information to support your 

discussion*: 

You make a good living in your profession and don't 
need to pinch pennies. 

* Every year in the U.S., we throw into landfills almost 
150 million tons of solid waste--includi-ng over 48 
billion cans. 

* Recycling aluminum cuts evergy use and air pollution 
by as much as 95%. 

* Recycling 100 pounds of aluminum cans reduces the need 
to import aluminum ore from other countries and saves 
the amount of electricity that a typical home uses in 
six months. Plus, it can earn the recyclers up to $40. 

* Landfills are quickly filling up. New landfills will 
have to be sited--and no one wants a landfill in their 
backyard! 

*Information sources: 

O'Connor, Maura. 
10-12, Vol. II). 
1985. p. 181. 

Living Lightly On The Planet (Grades 
Milwaukee, WI: Schlitz Audubon Center, 

National Wildlife Federation. Conservation 88. 6(July 8, 1988) 
no. 9: 7-8. 

Wisconsin Department of Natural Resources. "Solid Waste: 
April 1980. p. 2. 
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Role 3A: 

What if •••• you and your friend are watching the 6 o'clock 

news on television when the topic of nuclear power 

is featured as the "power of the future." You are 

excited to hear that such news is making the headlines 

because you have been a long time supporter of nuclear 

power. You express your approval of the commentary 

and your friend challenges your reasoning behind support 

for nuclear power. What will you say to her? 

You may want to use the following information to support 

your discussion*: 

* Nuclear power decreases our reliance on foreign 
oil resources. Transporting oil across the seas 
uses a great deal of the oil resources making 
it unavailable for generating electricity. 

* Nuclear reactors do not contribute to air pollution 
as coal ·fired plants do. Emissions from coal fired 
plants contribute to the acid rain problems. 

* Nuclear power plants will not explode like nuclear 
weapons. 

* Nuclear reactors have built-in safety checks to 
prevent meltdowns. 

* A solar energy system must be sensitive to its 
particular location, based on geographic, climatic, 
and seasonal conditions. This creates some economic 
and technological problems. 

* Large tracts of land are needed for solar-powered 
electrical facilities. 

* Just because nuclear power is used to generate 
waste materials which may in turn MAY BE used to make 
nuclear weapons, does not mean that the weapons WILL 
BE made. 

* After 100 years, a nuclear waste repository is less 
dangerous to humans than non-radioactive chemicals 
now handled routinely by society. 

(continued} 
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Role 3A (continued): 

* Radiation is all around us because the earth 
evolved from a star. 

* Information sources: 

National Wildlife Federation. The CLASS Project. 
Washington, D.C.: National Wildlife Federation, 1982, p. 1. 

O'Connor, Maura. Living Lightly on the Planet (Grades 10-12, 
Volume II). Milwaukee, WI: Schlitz Audubon Center, 
1985. pp. 106-122. 



I-34 

Role 3B: 

What if •••• you and your friend are watching the 6 o'clock 

news on television when the topic of nuclear power 

is featured as the "power of the future." Your friend 

expresses excitement over the headlines because she 

has been a long time supporter of nuclear power. 

You fear for the future of a world where nuclear power 

provides the main source of electrical energy. 

What will you say to her? 

You may want to use the following information to support 

your discussion*: 

* Scientists don't agree about the number of years 
that nuclear waste needs to be isolated from humans 
due to its radioactivity. Some say that the wastes 
need only be isolated for 300 years. Others say 
10,000 years should be the minimum time for isolation. 

* By the year 2000, the wastes from nuclear power 
are expected to total an amount which would cover 
more than 9 football fields to a depth of 2 feet! 

* Nuclear wastes are viewed as "pollutants" by many 
even though proponents of nuclear power say that 
it is "clean" power. 

* Nuclear reactor meltdowns, such as the one at 
Three Mile Island, may endanger the lives of people 
living nearby. The average number of deaths which 
would be caused by a reactor meltdown is estimated 
at between 400 and 5000. 

* Uranium mining (to obtain "fuel" for reactors) 
presents health hazards--mostly cancer risks. 

No one wants a nuclear waste dump in their backyard. 

* Plutonium, considered the most toxic substance 
known, is a byproduct of nuclear power and can 
be used to produce nuclear weapons. 

(continued) 
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Role 3B (continued): 

* It is estimated that underground disposal of one 
ton of high level radioactive waste will.cost 
between $150,000 and $240,000. 

* Solar energy will be available for billions of 
years to come (it is renewable) and can generate 
electricity through photovoltaic cells. It's 
environmental impacts are minimal although large 
tracts of land may be needed. 

* Uranium is a non-renewable resource. Just like 
oil, it can "run out." 

*Information sources: 

National Wildlife Federation. The CLASS Project. 
Washington, D.C.: National Wildlife Federation, 1982, p.1. 

O'Connor, Maura. Living Lightly on the Planet (Grades 10-12, 
Volume II). Milwaukee, WI: Schlitz Audubon Center,· 
1985. pp. 106-122. 
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Mini-Activity: Analyzing Issues 
EE Tool(s) Used: Issue Investigation, Values Analysis, 
Duration: 30 min. Simulation, Environmental Action. 
Materials: Copies of simulation (pp. I-37, I-38), 
markers, newsprint, several copies of Girl Scout Badges 
and Signs and Cadette and Senior Girl Scout Interest 
Projects. 

Action: A. Divide trainees into small groups. Hand 
out the simulation. Give them 20 minutes to work 
together and analyze the information. Have them record 
the responses to questions on the newsprint. 

B. In the remaining 10 minutes, share ideas. Discuss 
ways that the Cadette Girl Scouts could get involved 
in taking environmental action based on their concerns. 
Expand on this and talk about how issue investigation 
helps to prepare girls to take environmental action. 
What role does a Girl Scout leader play in this process? 

Sources of information for the simulation: 

Conservation Foundation. Letter. Washington, D.C. 
1987, no 5: 9, 11~12. 

National Wildlife Federation. Conservation 88. 6(June 3, 1988) 
no. 7: 14-16 and 6(July 29, 1988) no. 10: 13. 

Alternate activities to demonstrate these tools: 

"The Great Swamp Debate" from National Wildlife Federation. 
NatureScope (Wading into Wetlands) 2(1986) no. 5: 52, 53, and 
57. 

"Alternative Brainstorming" from Stapp, William B. and 
Cox, Dorothy A. Environmental Education Activities 
Manual. Published by authors, 1979. p. 443. 
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Simulation for Analyzing Issues 

A group of Cadette Girl Scouts have become interested 

in issues of concern in their rural community and have 

collected the information below. They have come to 

you for assistance in analyzing it and figuring out 

how they can help. Prepare to guide the girls by answering 

the questions which follow the gathered information. 

If you need more information, make a note of it so 

that you remember to mention it to the girls. 

********** 

Average crop yields tend to be higher with irrigation. 
For example, wheat yields are 97% higher with irrigation, 
cotton is 67% higher, and corn is 54% higher. 

Farmers have met with severe economic problems in the 
1980s. 

Mr. Cooper, local supermarket manager, says that his 
customers prefer to buy fruits and vegetables that 
look "perfect" (often a result of chemical use on the 
developing produce) rather than less than perfect, 
organically grown produce. 

Pesticides are one of the most widely used groups of 
toxic chemicals and their residues are found 
in the air and water as well as on land and in food. 

Federal and state officials have encouraged farmers 
to adapt techniques that will protect groundwater. 
One suggestion is to use less water to limit the movement 
of chemicals through soil. 

Farmer Brown says that the drought conditions have 
forced her to rely heavily on irrigation systems in 
order to save her crops--her livelihood. 

(continued) 
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Fred Holmes, local agricultural agent, recommends that 
farmers eliminate the use of dangerous chemical pesticides 
altogether. He thinks they should spread manure on 
fields instead. 

The business of producing pesticides is a multi-million 
dollar industry offering many people employment oppor
tunities. 

There are "natural" farming methods which may be used 
to control weeds and insect pests. Examples include 
crop rotation and the use of biological controls. 

Almost 95% of the nation's freshwater supplies are 
underground. 

Recent U.S. surveys attribute groundwater pollution 
in 38 states to agricultural activities. 

Groundwater becomes contaminated as farm pollution 
(fertilizer, pesticides, etc.) seeps down through soil 
into underground wells. 

Ninety-five percent of the rural population of the 
U.S. rely on groundwater to satisfy its drinking water 
needs. The Cadettes surveyed the local ·population 
and found that 86% of area residents had private wells 
to provide drinking water. 

********** 
What issues are revealed through this information? 

Focus on one issue and answer these questions: 

* Who is affected by the issue and how do they feel? 
* How do you feel about it? (Consider both pro and con sides.) 
* What alternatives are there for resolving the issue? 
* What costs, benefits, and consequences are associated 

with each alternative? 
* Which.alternative do you favor? Why? 
* What can the girls do to help? Will their efforts also 

work toward satisfying a Girl Scout interest project 
or badge requirement? If so, which one? 

Be prepared to share your ideas. 
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Training Strategy i6. EE Activity Design 
Purpose(s): To apply knowledge gained in Module I by 
Duration: 20 min. designing activities for 
Objectives Targeted: 4, 5. Girl Scouts. 
Structure: Small and large groups. 
Materials: EE Activity Design Slips (p. I-40), newsprint, 
markers. 

Action: A. Divide trainees into small groups. Consider 
matching them by the Girl Scout age level they are 
currently working with as troop leaders (i.e. Daisy 
Girl Scout leaders work with other Daisy Girl Scout 
leaders.) Duplicate the page of activity design slips 
and cut them apart. Pass out one slip to each group 
(matching the age levels on each slip with that group 
of Girl Scout leaders). If there are more than two 
groups per age level, you may want to develop additional 
design slips. Or, give identical slips to two different 
groups and compare the activities developed to achieve 
the same goal. 

B. Each group's task is to design an EE activity that 
focuses on achieving the given goal and is appropriate 
for the Girl Scout age level listed. They should detail 
their activity ideas on newsprint so that other leaders 
could read it and understand exactly how to conduct the 
activity. The one activity designed may not fully 
achieve the goal but may contribute toward reaching that 
goal. In such cases, the group may need to think through 
follow-up activities which would help to continue 
building toward the stated goal. · 

c. Each group should be prepared to share their ideas. 
They should be able to: 

* Tell which EE objectives and tools are involved in 
their activity. 

* Explain how they decided that the activity was 
appropriate for the specified Girl Scout age level. 

D. After 10-15 minutes, share ideas and post them so 
that others may note the activities for future use. 

Adaptations/Extensions: In longer training sessions, 
groups might conduct their activities for the others. 
Or, they could design EE activities specifically for 
Girl Scout purposes such as for bridging ceremonies, for 
troop camp preparation, or for a Scout's Own. Trainees 
might also be given copies of requirements for Girl Scout 
badges/interest projects and be given the task of design
ing activities to promote achievement of that requirement 
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EE Activity Design Slips 

********************************************************* 
Goal: Develop sensitivity to the environment. 
Age Level: Daisy Girl Scouts 
********************************************************* 
Goal: Develop an awareness of the creatures with which 

she shares her world. 
Age Level: Daisy Girl Scouts 
********************************************************* 
Goal: Develop respect for those with points of view 

different than her own. 
Age Level: Brownie Girl Scouts. 

~~ ********************************************************* 
Goal: Develop positive feelings about the natural 

environment. 
Age Level: Brownie Girl Scouts 
********************************************************* 
Goal: Develop a sense of global belonging. 
Age Level: Junior Girl Scouts 
********************************************************* 
Goal: Develop an understanding of how everything is 

related to everything else. 
Age Level: Junior Girl Scouts 
********************************************************* 
Goal: Develop the ability to work cooperatively with 

others. 
Age Level: Cadette Girl Scouts 
********************************************************* 
Goal: Develop an awareness of the conflicting points of 

view which surround environmental issues. 
Age Level: Cadette Girl Scouts 
********************************************************* 
Goal: Develop a sense of "I can make the difference if 

I just begin with me." 
Age Level: Senior Girl Scouts 
********************************************************* 
Goal: Develop the ability to solve problems. 
Age Level: Senior Girl Scouts 
********************************************************* 



I-41 

Training Strategy i 7. Resources for Environmental 
Purpose(s): To acquaint trainees Educators. 
Duration: 10 min. with a variety of resources. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Some Resources for Environmental Educators 
handouts (pp. I-42 and I-43) and assorted EE resources. 

Action: Pass out copies of the resource handout and 
share ideas about where Girl Scout leaders might find 
useful resources. The information on pages III-13 throug! 
III-18 may be useful. Give trainees time to browse 
through the EE resources you have made available around 
the room. 
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Some Resources for Environmental Educators 

The American Forest Institute, Inc. Project Learning Tree. 
Grades K-6 and 7-12. Washington, D.C.: The American 
Forest Council, 1977. {available through workshop2) 

Cornell, Joseph B. Sharing Nature With Children. 
Ananda Publications, 1979. 

Engleson, David. A Guide to Curriculum 
Environmental Education. Madison, WI: 
Department of Public Instruction, 1985. 
version soon available) 

Planning in 
Wisconsin 

{updated 

Girl Scouts of the U.S.A. 
Scouting. New York, NY: 

Outdoor Education in Girl 
Girl Scouts of the U.S.A., 1984. 

Hungerford, Harold R., et al. Investigating and Evaluating 
Environmental Issues and Actions Skill Development Modules. 
Champaign, IL: 1985. 

Kennedy, Carolyn L. Exploring Wildlife Communities with 
Children. New York, NY: Girl Scouts of the U.S.A., 1981. 

Knapp, Clifford E. 
mental Education: 

and Goodman, Joel. Humanizing Environ
A Guide for Leading Nature and Human 

Nature Activities. 
Association, 1981. 

Martinsville, IN: American Camping 

Lawrence Hall of Science, University of California, 
Berkeley. Outdoor Biology Instructional Strategies {OBIS). 
Nashua, NH: Delta Education, 1981. 

National Wildlife Federation. NatureScope. Publication 
available several times per year. Washington, D.C.: 
National Wildlife Federation. 

The CLASS Project. 
Wildlife Federation, 1982. 

Washington, D.C.: National 
{available through workshops) 

O'Connor, Maura. Living Lightly in the City. Vol. I: 
Grades K-3 and Vol. II: Grades 4-6. Milwaukee, WI: 
Schlitz Audubon Center, 1982. 

Living Lightly on the Planet. Vol. 
and Vol II: Grades 10-12. Milwaukee, WI: 
Audubon Center, 1985. 

I: Grades 7-9 
Schlitz 

Rockwell, Robert E., et al. Hug a Tree. Mt. Rainier, MD: 
Gryphon House, Inc., 1981:° 

Suess, Dr. The Lorax. New York, NY: Random House, 1971. 
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Some Resources for Environmental Educators 

Sisson, Edith A. Nature With Children of All Ages. 
Englewood Cliffs, NJ: Prentice-Hall, Inc., 1982. 

Stapp, William B., and Cox, Dorothy, A. Environmental 
Education Activities Manual. Available from authors at 
32493 Shady Ridge Drive, Farmington Hills, MI 48018. 
1979. 

Western Association of Fish and Wildlife Agencies and 
Western Regional Environmental Education Council. 
Project WILD (elementary and secondary activity guides). 
Western Regional Environmental Education Council, 1986 
and 1983. (available through workshops) 

___ • Aquatic Project WILD. Western Reg~onal Environ
mental Education Council, 1987. 

Van Matre, Steve. Acclimatization. Martinsville, IN: 
American Camping Association, 1972. 

___ • Acclimatizing. Martinsville, IN: American 
Camping Association, 1974. 

Sunship Earth. Martinsville, IN: American 
Camping Association, 1979. 
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Training Strategy ta. Wrap-Up/Evaluation. 
Purpose(s): To conclude and obtain trainee evaluations of 
Duration: 5 min. Module I. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Copies of Evaluation for Module I (p. I-45), 
pencils. 

Action: A. Conclude Module I witn· mention that the 
Girl Scout leaders now have the basic foundation they'll 
need to put EE to work at the troop level. If your 
council is offering Modules II, III, IV, or V, briefly 
mention that these modules offer more detailed 
exploration of each EE objective (see pp. 7 and 8) 
and invite them to attend. Challenge them to sow 
the seeds of hope for a brighter future through Girl 
Scouting and EE (p. I-10). 

B. Administer the evaluation for Module I. 
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Evaluation for Module I 
Foundations in Environmental Education 

1. Prior to this training session, I was confident in my 
understanding of environmental education {EE}. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

2. Following this training session, I am confident in my 
understanding of EE. 

Strongly Agree 

1 

3. I understand 

2 

how the 
the Girl Scout program. 

Strongly Agree 

1 2 

4. How will you use the 

3 

goals of 

3 

material 

4 

EE 

4 

Strongly Disagree 

5 

complement those of 

Strongly Disagree 

5 

presented in this workshop? 

5. What did you like the most about Foundations in EE? 

6. How can this training session be improved? 

Additional comments: 
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MODULE II 
VALUES DEVELOPMENT THROUGH 

ENVIRONMENTAL EDUCATION AND GIRL SCOUTING 

••• a value is by definition that which 
guides toward a "valued" future (Polak, 1973). 

Our future indeed rests with the values of those 

who will have the power to make changes happen. Today's 

Girl Scouts may be those decision makers. By under

standing what values are, how they are developed, 

and what role they play in EE and Girl Scouting, we'll 

be better prepared to help girls develop positive 

feelings about themselves, others, and the world around 

them. 

Goals and Objectives 

Goals: To understand the relationship between 

values, EE, and Girl Scouting. To understand how 

to help girls progress through the stages of values 

development through Girl Scout activities. 

Objectives: Following this training session, 

participants will be able to: 

1. Explain how values development relates to EE and 
Girl Scouting. 

2. Briefly describe the five stages of values development. 

3. Describe the role that Girl Scout leaders play 
in promoting the values development of Girl Scouts. 

4. Demonstrate two EE tools which can be used to 
promote values development. 

5. Develop a values education activity for Girl Scouts 
when given an environmental theme. 
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The Vital Link 

Should I save those extra few dollars, or should 

I buy a new book I've been meaning to add to my library? 

Do I want to take a night class this semester, or 

would I like to spend that evening with my family? 

Should I volunteer the truth, or keep my friend's 

secret in confidence? Sound familiar? Each day, 

we are faced with making numerous decisions. Some 

decisions are made quickly and easily. Others are 

more complicated and involve serious thought in weighing 

the choices. 

How do we decide which choice to select? We 

rely on our values system, input derived from our 

lifetime of education and experience. Valuing is 

the link between what we think and what we do. Thinking 

helps us see relevant choices. We use our values 

system to process the choices and make our decision 

accordingly (Cummings, 1974). Environment-related 

decisions are no exception. 

Everything we do affects the environment in one 

way or another. Environmental education challenges 

us to think before we act. This links it to values 

education. 

You may recall from Building Bridges that the 

attitude objective encompassed all others on the Target 

of EE Objectives (page 9). The intent of the attitudes 

objective is to help people acquire a set of "values 
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and feelings of concern" for the environment. In 

addition, as noted in Module I (page 7), the attitude 

objective should be emphasized at each Girl Scout 

age level. Indeed, attitude development is of key 

importance in EE. 

We make the greatest impact on our world by what 

we do, not what we think. That is, our actions (rather 

than our thoughts) make the difference. Because actions 

are based on values, we should be concerned with the 

positive values development of Girl Scouts. 

Through EE, we offer girls an opportunity to 

examine their own values and discover how their decisions 

may affect others and the environment. We encourage 

them to reevaluate their decisions to ask themselves 

if they've made the wisest choices. Environmental 

education challenges the girls to assess their lifestyles 

and determine whether or not they're getting more 

than they need of the earth's limited natural resources. 

By concerning ourselves with helping girls develop 

positive values, we make strides toward creating a 

better tomorrow where people are linked not only by 

basic needs for survival, but by a common purpose 

as well: a shared commitment to caring about others 

and the world in which they live. We can begin by 

helping Girl Scout leaders understand how girls develop 

the values on which their actions are based. With 

this knowledge, Girl Scout leaders will be better 
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able to assist girls in growing through the stages 

of values development. The next section looks at 

this fundamental values development process. 

Ideas to Ideals 

From the very moment of our birth and throughout 

our lives, we are influenced by many interacting factors. 

Each of these factors affects the formation and maint

enance of our values system. We .are influenced by 

societal factors such as: 1) parents and the home 

environment; 2) teachers, administrators and the schools; 

3) government and the law; 4) religious authorities; 

5) peers and social groups; and 6) mass media and 

literature (Carduto, 1985). Each of us has a unique 

values system based on the influence (or lack of influence) 

of these societal factors on our development. 

As we grow through values education, we pass 

through a series of developmental stages (Harshman, 

1984). Progression through the stages varies with 

each individual. There are no clear cut Girl Scout 

age level divisions to be assigned to each developmental 

stage. However, it is hoped that progression from 

Stage 1 to Stage 5 will parallel the progression from 

Daisy to Senior Girl Scout. 

For some, developmental Stages 4 and 5 may never 

be reached. For others, the entire values development 

process may be completed successfully. Even as adults, 

we experience on-going reassessment and development 
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of our values system. 

The values development stages are briefly described 

below. Each has been given a short title to help 

you remember its content. 

Stage 1: A World Just For Me 

A child at this stage is concerned with "me." 

The satisfaction of her basic needs is most important. 

She has no concept of putting others' needs before 

her own. 

She views issues as good or bad, right or wrong, 

beautiful or ugly, etc. Her values decisions are 

based on how well the factor in question satisfies 

her needs, and the types of responses she has seen 

modeled by adults. At this stage of values development, 

she is very impressionable. The child is greatly 

influenced by her home environment, child care facilities, 

and schools. 

Stage 2: Others Share My World 

As a child becomes more independent, her interactions 

with others and her environment increase. Her perceptions 

of the world are based on her sensory experiences. 

She begins to experience feelings of pleasure or dis

pleasure beyond the immediate satisfaction of her 

own needs. 

Through experimentation, the child develops a 

sense of self-worth; she realizes that she feels better 

about herself when she pleases others. The child 
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begins to understand that her actions may affect others. 

Statements such as "Let me help!" characterize this 

stage of development. 

The child begins to realize that not everyone 

perceives the same things as good or bad, right or 

wrong, beautiful or ugly, and that issues are not 

resolved simply by satisfying her needs only. She 

realizes that others have feelings, too. This 

realization is critical to further values development. 

Horne, school, media, neighborhood, Girl Scout, 

and church influences are of key importance for girls 

at Stage 2 of development. 

Stage 3: A Need to Belong 

At this stage of development, a child realizes 

that she belongs to a larger community which extends 

beyond her family. She discovers how to use personal 

actions to influence the decisions of others. Satis

faction of her wants and needs become linked with money 

and she comes to realize that this creates limitations. 

She is now able to understand that there are 

alternative rights and wrongs, goods and bads, etc., 

and that each may be considered equally acceptable 

and reasonable. Issues are viewed as having alternative 

solutions, each with pros and cons. She is capable 

of imagining how others may feel in a given situation. 

Thus, role play is important. 

Group decision making practices and rules for 
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behavior become real to her. Decision making is based 

on established rules. The rules are determined by 

group vote or by a designated group leader. Because 

group influence is so strong1 she will generally abandon 

her own decisions to comply with the group's consensus. 

In addition to the institutions listed as influential 

at Stage 2, her primary group of allegiance (which 

may include her Girl Scout troop) is extremely influential 

at this stage. 

Stage 4: Caring About My World 

A girl begins to make the distinctions between 

what she desires and what she sees as desirable. 

She makes a judgment about what is desirable only 

after she has given it considerable thought (Dewey, 1938). 

As she grows into this stage, a girl is able to extend 

relationships beyond concern for herself to that of 

concern for others. 

At last, the ability to reason is developed. 

As its development progresses, there is more frequent 

use of group consensus techniques. Greater social 

and environmental harmony results. 

An individual who has progressed to this stage. 

seeks the goal of universal peace and harmony. Her 

"group" (and her consequent concern) has been extended 

beyond her local environment to encompass the global 

community. Scholars, philosophers, media, and social, 

educational, and religious influences are dominant. 
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Stage 5: Pursuing Ideals 

An individual reaches the final stage of values 

development when she realizes the fallibility of human 

reason and the possibility for error even after decisions 

have been given careful thought. 

At this stage, an individual is concerned with 

a pursuit of the "ideal." She seeks universal principles 

which determine the good or bad, right or wrong, beautiful 

or ugly. She is concerned about the processes of 

decision making. She continually reevaluates personal 

decisions and strives to achieve resolution to issues. 

Her ultimate goal is to achieve utopian levels of 

harmony among people and the environment they share. 

Individuals progress through the stages of values 

development in one direction. As illustrated on the 

following page, they begin on the lower step (Stage 1) 

and move step by step up to the higher stages of values 

development. There are ways that Girl Scout leaders 

can assist girls in climbing the steps of values develop

ment. These ideas are presented in the following section. 

Stepping Together 

Values are part of everything we do--including 

Girl Scout activities. Whether the girls are deciding 

who to invite to a troop party, planning a cook-out 

menu, or weighing the choices between two different 

leadership opportunities, values are involved. 
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Figure 4. Steps of Values Development Showing Direction 
of Growth. 
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There are seven ways that a Girl Scout leader 

can nurture the growth of a girl's values system. 

These ideas are presented below: 

1. Be a good values model. 

When you were growing up, was there a special 

adult that you admired and whose behavior you tried 

to model? What kind of influence did that person 

have on you? How did you grow as a result of your 

interaction with that person? A Girl Scout leader 

may be the one special person that a girl looks up 

to. By setting a fine example, the Girl Scout leader 

may provide a positive influence on the values development 

of the girl. Being a good values model involves being 

a good listener, treating everyone fairly, and being 

open to new ideas. Younger girls at Stages 1, 2,-

and 3 of the values development process are particularly 

impressionable. Positive role models will be especially 

important to them. 

2. Foster an open, nonthreatening troop environment. 

Unfortunately, the Girl Scout leader in the senario 

below did not recognize the importance of fostering 

a positive environment in which the girls can grow: 

A Junior Girl Scout troop begins to make plans 
for their troop contribution to the upcoming 
National Girl Scout Week festivities: 

"I think we should make a huge banner to 
hang in the shopping mall to remind everyone 
that Girl Scouts help their community," said 
Jane. 
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"No! That's a dumb idea!" Sue retorted, 
"We should do something much better than that!" 

"Yea, Jane, how would you know? You weren't 
in our troop last year," added Renee. 

Jane sank back into her chair and remained 
silent throughout the rest of the troop meeting. 
The Girl Scout troop leader also remained silent. 

If allowed to continue, the destructive behavior 

of Sue and Renee would almost assuredly destroy any 

opportunity for the girls in the troop to step through 

the values development process together. Jane may 

very well develop a poor self-concept and resentment 

toward others. Sue and Renee might continue to carry 

this lack of respect into other areas of their lives. 

In the situation above, what might the Girl Scout 

leader have done differently? How could she help 

repair this destructive troop atmosphere and foster 

a more healthy learning environment? Girls at Stages 

1 through 3 of values development are particularly 

affected by the quality of the troop atmosphere. 

3. Help each girl explore and clarify her own values. 

Girl Scout leaders should urge the girls to explore 

their own values and discuss their feelings. The 

girls should also be encouraged to share their personal 

problems and explore the pros and cons of making specific 

decisions to solve those problems. As a girl struggles 

to grow from Stage 3 to 4, she will benefit most from 

this opportunity. 



II-12 

4. Help each girl recognize the importance of respecting 
others' viewpoints even when those ideas are not the 
same as her own. 

Girl Scout leaders should encourage discussions 

about experiences the girls have had whe~ they were 

not treated well by others. What did they feel like? 

Why did they feel they weren't treated well? How 

could the situation have been handled differently 

to make them feel better? By exploring their inner 

feelings, the girls will discover the reasons why 

they may not want to treat others the same way. Stepping 

from Stages 1 through 4, girls will benefit most from 

this experience. 

5. Help each girl beGome more aware of others' values 
and the ways in which a person's culture or background 
influences the development of his/her values system. 

By involving girls in role play activities, Girl 

Scout leaders will be offering them the chance to 

"try on" the values of others. The girls should be 

encouraged to learn about other cultures and compare 

her own values with those held by persons of other 

cultures or backgrounds. How are the values similar? 

How do they differ? Why? As a girl begins to expand 

her perceptions of the world (Stages 2 through 4), 

she will grow most from this look at the diversity 

of her world. 

6. Offer each girl opportunities to explore the roles 
that values play in contemporary issues. 

Conflicting values are the causes of environmental 
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and social issues. When a girl encounters a difficult 

personal situation, she should be encouraged tq analyze 

the conflicting values associated with the issue to 

determine its cause. This will help her make a decision 

about how to deal with the situation. After she has 

gained practice in resolving personal issues~ she 

will be ready to get involved in exploring and resolving 

community issues. Girls struggling to grow into Stages 

4 and 5 of values development will benefit most from 

this opportunity. 

7. Help each girl analyze her own values and determine 
whether or not her actions reflect those values. 

Once the girls have clarified their values, Girl 

Scout leaders should help them understand the connections 

between what they value, how they make decisions, 

and how they act on those decisions. The girls may 

be challenged to seek the answers to such questions 

as: How do my values affect day to day decisions? 

Have my values or actions been influenced by others? 

How? Am I pleased with my actions? Why or why not? 

This type of self-evaluation involves higher levels 

of think~ng. Therefore, it is appropriate for older 

girls. By encouraging the girls to evaluate their 

own actions, Girl Scout leaders are helping them move 

one step closer to the highest level of values development: 

Pursuing Ideals: 
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The next section looks at the EE tools which can 

help Girl Scout leaders act on these seven principles. 

Links With Reality 

Four EE tools used to promote values development 

are detailed below. Girl Scout activity ideas to 

illustrate each technique are provided. Share ~hese 

EE tools with Girl Scout leaders and you'll take them 

one step closer to making values education a reality 

at the troop level--for the benefit of the girls and 

the environment. 

Awareness Activities 

As mentioned above, our values system is formed 

from input derived from our lifetime of education 

and experience. Through awareness activities, we 

can help girls add to their inventory of experiences. 

Awareness activities emphasize sensory experiences 

and introduce girls to methods of learning more about 

· their world. Blind hikes and nature walks are common 

examples of this EE tool. 

There are several things to remember in conducting 

awareness activities: 

Girl Scout leaders must make sure that each girl 

has a positive experience. Positive experiences generate 

good feelings. With good feelings about her world, 

she'll be more likely to develop positive values about it. 
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Girl Scout leaders may sigh a breath of relief 

when they realize that they needn't be accomplished 

naturalists to lead the girls through awareness activities. 

They should avoid introducing things by their names. 

Once girls know the names of things, they are less 

likely to continue searching for unique characteristics 

about it. Instead, Girl Scout leaders should challenge 

the girls to explore the object. Questions that will 

help focus each girl's attention on sensory awareness 

might include the following (Engleson, 1985): 

What color is it? 
How large is it? 
What patterns do its colors make? 
How does it smell? 
What does it feel like? 
Can you hear it? 
How do you think it makes that sound? 

As you may have already guessed, awareness activities 

are most appropriate for Daisy and Brownie Girl Scouts 

who are at lower stages of values development. Two 

examples of awareness activities are described below. 

Remember, there are as many awareness activities as 

there are wonders in the world around us! 

Blindfold a girl and lead her to a nearby 
tree. Ask her to explore its many properties 
as you ask her such questions as: What does 
it feel like? Is it bumpy or smooth? Can you 
put your arms all the way around it? Are there 
any branches within reach? Does it have an odor? 
Encourage her to get to know it so well that 
when you lead her away from the tree and she 
takes her blindfold off, she'll be able to find 
her "friend" among the grove of trees. 
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Challenge the girls to become "Sniffing 
Detectives" and take them on a walk around their 
community to discover as many different smells 
as possible. Ask them to use their detective 
skills to determine what clues each smell gives 
them about how their community functions and 
how the people live. Which smell is their 
favorite? Least favorite? Why? What causes 
each? 

Values Clarification 

This technique emphasizes the process of valuing 

rather than the values themselves. It does not seek 

to instill a particular set of values (Carduto, 1985). 

Instead, it encourages the· girls to look closer at 

the three steps they go through in developing their 

own values (Raths, Harmin, and Simon, 1966): 

1. They make a free choice from alternatives after 
considering the consequences of each. 

2. They prize their choice and are happy enough with 
it that they are willing to tell others about their 
choice. 

3. They do something with the choice. They act on 
it repeatedly. 

What role does a Girl Scout leader play in values 

clarification? She asks the appropriate questions 

and guides a discussion to help the girls become more 

aware of their own values and how they came to choose 

and prize those values. The Girl Scout leader encourages 

girls to talk openly about their values and withhold 

judgment on others with differing values. 
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What are the "appropriate questions?" Th~ activity 

below provides examples (adapted from Yanker, 1982): 

Ask each girl to make a list of twenty things 
she likes to do. After the listing, the Girl 
Scout leader asks each girl to check the items 
on her list with the appropriate symbol to answer 
the following questions: 

# Which items are most important to me? 
$ Which activities cost more than $3.00 to do? 
& Which activities use natural resources? 
* Which activities affect or involve others 

in some way? 
Which activities may cause some type of 
pollution? 

When the girls have finished checking their 
lists, they are asked to complete this statement 
and share their ideas: "I learned that I .••. " 

Many other questions may be used to help focus the 

discussion on a current Girl Scout troop topic or 

project. 

Another v~lues clarification activity may include 

this one adapted from Carduto's A Guide to Environmental 

Values Education, 1985, pp. 88-89. Girl Scout leaders 

must find a quiet place to conduct this activity. 

Sitting in a field under the night sky at camp or 

resting along a trail in the park may work well: 

Tell the girls to assume that they need 
to think hard about something that is very important 
to them. Ask them to answer these questions 
about the circumstances that would help them 
to think through their ideas: 

1. Do you prefer to have someone nearby while 
you think? 
2. Do you prefer to listen to music or other 
human sounds while you think? 
3. Do you prefer to be active while you think 
(walk, jog, bike, dance, etc.)? 
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4. Do you prefer to be indoors or outdoors while 
you think? 
5. Do you prefer to be in the country or in 
the city while you think? 
6. If you could be anywhere outdoors, what are 
some of the conditions and surroundings that 
would be good for your thinking? 
7. If you could be anywhere indoors, what are 
some of the conditions and surroundings that 
would be good for your thinking? 
8. Would it help you to think if you had something 
to look at? If so, what would it be? 
9. Could you think better if you were talking 
to others? 
10. Could you think better if you wrote out 
your thoughts? 

The Girl Scout leader might follow up this 
series of questions with the following: Many 
people find that they need a quiet place outdoors 
in which to do their serious thinking. Do you 
believe that all countries should provide suitable 
places where people can think outdoors? If so, 
who in those countries should be responsible 
for providing such places? 

When conducting values clarification activities, 

it is important for the Girl Scout leader to remember 

that the intent of discussion is not to reach a group 

consensus. Rather than be concerned with arriving 

at a single answer to the problem, the Girl Scout 

leader should work to keep issues open (Silver, 1976). 

This is done by carefully guiding the discussion to 

include viewpoints which will challenge the girls 

who think they've got the "right" answer. Girl Scout 

leaders must also remember that there is no correct 

value and that her own values ,must not be imposed 

on the girls. Values clarification will be most 

appropriate for girls in Junior, Cadette, and Senior 

Girl Scout age levels. 



II-19 

Values Analysis 

Values analysis is a technique used to help the 

girls develop reasoning skills which will help them 

grow into Stage 4 of values development. Therefore, 

this EE tool is appropriate for Junior, Cadette, and 

Senior Girl Scouts. 

Since every environmental issue is caused by 

conflicting values perspectives, they make ideal subjects 

for values analysis. The girls may choose issues 

which deal with topics addressed in the interest projects 

or badges they are currently working on. The values 

analysis tool guides girls through an exploration 

of the values conflicts associated with an issue. 

It helps girls focus on a step-by-step process for 

making decisions (Engleson, 1985): 

The girls will: 

1. Identify and clarify the value questions 
that are causing the environmental issue. 
2. Gather and organize facts or statements claimed 
to be facts about the value questions. 
3. Assess the validity of facts. 
4. Determine which facts are related to the 
value questions. 
5. Arrive at a possible decision or solution. 
6. Decide if the possible solution or decision 
is acceptable to the individual or group making 
the decisions. 

Through values analysis, the girls learn to put 

their own feelings aside and rely on their ability 

to reason as they explore an environmental issue. 

The girls use science, logic, and rationality as they 

try to resolve the values conflict surrounding the 
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issue. This is the primary difference between values 

analysis and values clarification. Remember that 

values clarification is not concerned with reaching 

group agreement on what is valued. 

An example, adapted from The Class Project (1982), 

appears below: 

Select an environmental issue such as the 
nuclear power issue. Divide the girls into two 
groups. One group will represent the pro side 
and the other will represent the con side of 
the issue. Each group should develop its own 
point of view on the issue. Their perspective 
is based on information they collect. The girls 
might do library research or might conduct 
interviews with people affected by the issue. 
What are the values of those who support "their" 
side of the issue? After the girls have explored 
the issue, each group prepares literature and 
posters for its "campaign." In a presentation, 
they share what they've learned about the view
points of people on their side of the issue. 
This is followed by a discussion about alternatives 
and compromises to solving this issue. The girls 
should be encouraged to share this presentation 
with others. They may want to follow through 
with other actions on this issue. 

Girl Scouts may want to use their results of 

values analysis as a springboard for environmental 

action. Module V takes a closer look at the process 

for guiding girls to act on their values. Taking 

action on her values may be the most worthy experience 

a Girl Scout can have through EE. 

Moral Dilemmas 

This values education tool provides girls with 

an opportunity to experience and practice making moral 

choices--some of the most difficult choices girls 
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will ever have to make. Moral dilemmas are hypothetical 

situations which involve conflict between two or more 

people. After the dilemma is presented, the girls 

are asked to discuss possible solutions to it, and 

share their reasons for supporting each proposed solution 

(Engleson, 1985). 

Girls can grow through the use of moral dilemmas 

as they discover inadequacies in their reasoning. 

The moral development process involves six steps 

(Kohlberg, 1969). If y9u're interested in the specifics 

of how morals are developed, refer to the recommended 

resources for this module. 

A sample moral dilemma (Fitch and Svengalis, 1979) 

appears below: 

Read aloud this hypothetical story: 

"A drug company has developed an inexpensive 
pill which stops further aging from the time 
it is taken. A single dose lasts for one year, 
so it must be taken annually. It has no harmful 
side effects, and it is made from compounds which 
come from virtually inexhaustible sources. It 
has been fully tested and is ready to be marketed, 
pending approval by the Food and Drug Administration 
(FDA). If the FDA decides to release the drug, 
it must also decide if there should be any restrict
ions placed on the use or distribution of the 
drug." 

Have the girls role play the FDA committee 
members who must make a decision about approving 
or disapproving the Anti-Aging Pill for market. 
Should the drug be released? Why or why not? 

Girl Scout leaders should be encouraged to develop 

their own dilemmas for use with Girl Scouts. These 
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tips will help them create moral dilemmas (Engleson, 1985): 

1. Build a dilemma so that it contains a real 
choice and a variety of realistic alternatives. 

2. Use real life problems whenever possible. 
Make it relevant to the girls by using Girl Scout 
situations when possible. 

3. Focus on the choice to be made and not the 
detailed evidence of the case. The dilemma should 
be written so that it is simple, interesting, 
and short. Extra details should be left out. 

4. Construct a focus question that poses the 
choice to be made. 

5. Provide a situation that presents a genuine 
conflict and choice of actions. Do not use a 
story that has a moral. If the right answer 
or the answer that is accepted by the Girl Scout 
leader is obvious, then it is not a dilemma. 

6. Ask questions about the choice, the reasons 
for the choice, and alternatives to the choice. 

Moral dilemmas stimulate Girl Scouts to view 

complex environmental issues in more general and flexible 

ways (Engleson, 1985). The ability to view issues 

from all perspectives is critically important in preparing 

girls to make the difficult decisions that accompany 

adulthood. 

Through the use of these EE tools, Girl Scout 

leaders can help girls understand the roles that values 

play in their lives and in their world. Awareness 

activities, values clarification and analysis, and 

moral dilemmas link values development with the 

realities of Girl Scouting. 
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Values: Links to Understanding 

By helping Girl Scouts develop positive values 

through EE, we are making strides toward building 

global understanding. This is a link between people 

everywhere who share a commitment to each other and 

the environment on which all depend for survival. 

~~ Helping Girl Scouts develop good feelings about themselves, 

others, and the world around them is the first step 

in that direction. With this comes hope for tomorrow. 
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Training Outline for Module II 

Strategy Duration Page 

1. Values Models 20 II-25 

2. Introduction to Module II 10 II-26 

3. The Vital Link 10 II-27 

4. Steps to Values Development 20 II-28 

Break (Gallery of Models) 10 

5. Stepping Together 20 II-30 

6. Links With Reality 105 II-32 

Introduction to the Tools ( 5 ) II-32 
Mini-Activities: 

Awareness Activities (20) II-33 
Values Clarification ( 20) II-34 

Break (Graffiti Sheet) ( 10) 

Values Analysis (25) II-35 
Moral Dilemma (25) II-37 

7. Create-a-Dilemma 20 II-38 

8. Environmental Values 20 II-40 
Activity Design 

9. Wrap-Up/Evaluation 5 II-42 

240 
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Training Strategy il. Values Models. 
Purpose(s):To clarify values by creating a model to 
Duration: 20 min. represent those values. 
Objectives Targeted: Preparation for all. 
Structure: Individual and large group. 
Materials:Nametags, assorted art supplies (clay, con
struction paper, markers, crayons, scissors, tape, yarn, 
toothpicks, stick pins, newsprint, etc.) 

Action: A. Welcome participants. Begin by asking them 
to spend a few moments thinking about their values--the 
things of worth to them in their lives. It may help to 
make a note of ten things that are important to them. 

B. Then, challenge them to create a model to represent 
those values using the available art supplies. Give them 
about 10-15 minutes to do so. (You may want to have a 
model of your values already prepared as a sample.) 
Encourage them to go beyond two-dimensions in their 
creations. Suggest this through your 3-dimensional 
model of values. 

c. In the remaining time, ask the trainees to introduce 
themselves through the models (or segments of them). 
Conclude with a statement about how each of them is 
unique--with a unique combination of values derived from 
a lifetime of education and experience. As illustrated 
through the models, there are many shared values which 
provide a foundation for understanding each other. 
But, there may also be differences in values or in the 
emphasis placed on certain values that provide us with 
the richness of diversity or with the challenges of 
controversy in our world. Through Module II, the 
participants will explore these ideas further--and 
perhaps learn more about themselves in the process. 

D. Make a gallery of values models around the room. 
During break times, encourage further discussion about 
them. 
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Training Strategy #2. Introduction to Module II. 
Purpose(s):Explore expectations and present goals/ 
Duration:10 min. objectives of module. 
Objectives Targeted: All., 
Structure: Large group. 
Materials: Newsprint, markers, tape, handout on goals/ 
objectives of Module II (see page II-1). 

Action: A. Take a few moments to discuss housekeeping 
details. 

B. Ask trainees what their expectations are for this 
session. What do they hope to gain? What questions 
would they like answered? Do not discuss individual 
responses; write them quickly on newsprint and call 
for more ideas. 

C. After the list of expectations is completed, hang 
it up on the wall for reference during the entire 
session. Pass out a copy of the goals and objectives 
for this module. (You may also want to make a poster
sized copy.) As you read the goals and objectives 
aloud, make connections with items listed as expectations. 
Which expectations will not be satisfied during this 
session? Offer alternatives for achieving these ends. 
Do Modules II, IV, or V address these topics? Are 
there resources available to help? Ask for questions 
and comments about the intent of this module. 

D. Quote Polak from page II-1 and use the introductory 
paragraph for ideas about making a transition into 
Training Strategy #3. 
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The Vital Link. Training Strategy #3. 
Purpose(s):To discuss 
Duration: 10 min. 
Objectives Targeted: 1. 
Structure: Large group. 

the links between values, EE, Girl 
Scouting and our daily lives. 

Materials: Newsprint, markers, stapler, scissors, tape, 
construction paper, EE flannelgraph and poster of Girl 
Scout program (see page I-16, Module I). 

Action: A. What are values~~ What roles do values play 
in our daily lives? Use the information on pages II-2 
and II-3 to discuss the answers to these questions. 
You might consider using a large paper chain as a visual 
aid (illustrated below) to emphasize the very important 
point: Values are the links between what we think and 
what we do. Connect the "what we think" and "what we do" 
links with a "values" link as you make this point. (You 
will refer once again to this chain model in the final 
wrap-up for Module II.) Emphasize the roles that values 
play in our decision making processes as noted on page 
II-2. 

B. Using an EE flannelgraph and poster of the Girl Scou 
program (see Module I Strategy #3, page I-16), make 
connections between values development, EE and Girl 
Scouting. Refer to pages II-2 and II-3 for information 
to support these connections. 

c. Pose this rhetorical question: If values are so 
important as determinants of our future (Polak quote, 
II-1) and guides for making everyday decision~ shouldn't 
we be concerned with their formation? Then, ask trainees 
to brainstorm a list of factors that influence the 
formation and maintenance of values systems. Record 
responses. Refer to page II-4 and compare with the list 
of societal ·influences. Where does Girl Scouting fit 
into the categories? 

DO 



Training Strategy i 4. 
Purpose(s): To become 
Duration: 20 min. 
Objectives Targeted: 2. 
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Steps to Values Development. 
familiar with the five stages of 

values development. 

Structure: Individual, small and large group. 
Materials: Newsprint, markers, poster-sized diagram of 
the Steps of Values Development (see page II-9), Values 
Development worksheet (II-29), handouts of pages II-5 
throuah II-6 (descriotions of staaes). oencils. 

Action: A. Begin by talking briefly about how people 
grow through stages of values development (see page II-4) 
The factors mentioned in Strategy #3 influence how 
quickly or completely we develop our values systems. 
Mention the parallels between values development progres
sion and growing through Girl Scouting from Daisy to 
Senior levels. 

B. Do not yet detail the specifics of each stage of 
values development, but present a poster-sized version of 
the Steps of Values Development from page II-9. 
Briefly make these points: 

* Growth is in one direction only. 
* Each step builds on the previous one. 
* Not all people reach steps 4 or 5. 
* Throughout life, we continually "fine tune" our 

values. 

c. Then, pass out the worksheet (page II-29). Trainees 
will have the opportunity to think about the progression 
of values through this exercise. The titles of each 
stage will provide hints about the progression. Have them 
work alone first and then turn to a neighbor to talk 
about responses. 

D. After 10 minutes, discuss the worksheet and reveal 
the answers by handing out the complete descriptions of 
Stages 1 through 5 from pages II-5 through II-8. Where 
do Girl Scout leaders fit in? This will be the next 
topic of discussion--after a 10 minute break period. 
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Values Development Worksheet 

What is the earliest stage of values development at which 
each of the statements (A-L) fits best? (Stage 1 is an 
earlier stage than 5.) 

0 
1-1 >t .µ >t °' 0 ==:: ==:: s::: 
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1 2 3 4 5 

A. Let me help. X 

B. Group influence is 
strong, so I'll abandon 
my own decision to go 
with the gang. 

c. I put considerable 
thought into deciding 
what is important to me. 

D. Others have feelings, 
too. 

E. My goal is to achieve 
perfect harmony among 
people. 

F. I come first. 

G. I understand that 
there are pros and cons 
to decisions. 

H. I belong to a community 
which extends beyond my 
family. 

I. My needs are most 
important. 

J. I am capable of 
reasoning with others. 

K. My "group" extends 
beyond my local community 
to encompass the globe_._ 

L. There is a possibility 
for error even after 
careful thought about 
decisions. 
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Training Strategy is. Stepping Together. 
Purpose(s): To explore the roles of leaders in promoting 
Duration: 20 min. values development of Girl 
Objectives Targeted: 3. Scouts. 
Structure: Small and large groups. 
Materials: Newsprint, markers, handouts of Seven Ways 
Girl Scout Leaders can Nurture the Values Development 
of Girl Scouts (page II-31). 

Action: A. In buzz groups, have the trainees generate 
ideas in response to this question: How can Girl Scout 
leaders nurture the values development of Girl Scouts? 
Each group should note their ideas on newsprint. 

B. After 10 minutes, call the large group back together. 
Create a master list by taking turns, group to group, 
asking for one idea until all have been recorded. Ask 
for comments. 

c. Compare responses with the handout (page II-31) 
which condenses the information from pages II-8 through 
II-13. Discuss the seven ways to nurture values 
development and ask trainees to share personal stories 
relating to these ideas. 
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Seven Ways Girl Scout Leaders Can Nurture 
The Values Development of Girl Scouts 

1. Be a good values model. 

2. Foster an open, nonthreatening troop environment. 

3. Help each girl explore and clarify her own values. 

4. Help each girl recognize the importance of respecting 
others' viewpoints even when those ideas are not the 
same as her own. 

5. Help each girl become more aware of others' values 
and the ways in which a person's culture or background 
influences the development of his/her values system. 

6. Offer each girl opportunities to explore the roles 
that values play in contemporary issues. 

7. Help each girl analyze her own values and determine 
whether or not her actions reflect those values. 
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Training Strategy i6. Links With Reality. 
Purpose(s):To give an overview of and experience with the 
Duration:105 min. (1 hr. 45 min.) EE tools used to 
Objectives Targeted:Preparation for 4, 5. promote 
Structure: Large group. values develop-
Materials:Newsprint, tape, markers. ment. 
Otherwise as noted for each mini-activity (pages II-33 
through II-37). 

Action: A. (5 min.) Introduce this strategy by naming 
the four EE tools used to promote values development: 
Awareness Activities, Values Clarification, Values 
Analysis, and Moral Dilemmas. These are tools that link 
the Seven Ways (strategy #5) with reality. The mini
activities for this module will have environmental themes 
but mention that these techniques may be used with other 
themes as well. 

B. Each EE activity will be conducted in a condensed 
version in order to expose trainees to each technique in 
limited time. Make this understood by the trainees. 
These activities will most likely (and probably should) 
take longer when conducted in a troop setting. 

c. Evaluate each activity following its completion. 
Have the participants apply their understanding of the 
content of Module I by answering these questions: 

* Which age level is the activity most appropriate for? 
* Which objective(s) of EE are targeted? 
* How might it be adapted for other age levels? 

D. Take a 10 minute break after the Values Clarification 
activities. Hang a graffiti sheet with the phrase, 
"While we're on the subject of values, I •••. " on the 
wall and encourage leaders to write a response sometime 
during the break period. 

E. After the Moral Dilemma activities, conclude this 
section of Module II. Refer to the final paragraph on 
page II-22 for ideas. 
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Mini-Activity: Awareness Activities 
Duration: 20 min. 
Materials: Paper, pencil. 

Action: A. Use the information on II-14 and II-15 to 
introduce Awareness Activities. 

B. Have trainees take a minute to write down ten emotions. 
Don't reveal the reason why beforehand. After everyone 
has written down the emotions, send them outside·to 
find examples in their environment of those emotions. 
Call time after 10 minutes and share ideas. 

c. Next, lead them on a short hike as "Sniffing 
Detectives" (a big nose to don during the introduction 
may work well to get them focused). Page II-16 details 
the activity. 

D. There are many other awareness activities which put 
- us in touch with our surroundings and help us add to 

our inventory of experiences. Can the trainees think 
of other awareness activity ideas? 

Resources for more awareness activities and information: 

Carson, Rachael. The Sense of Wonder. New York, NY: 
Harper and Row, 1956. 

Cornell, Joseph B. Sharing Nature With Children. Ananda 
Publications, 1979. 

Kennedy, Carolyn L. Exploring Wildlife Communities With 
Children. New York, NY: Girl Scouts of the U.S.A., 1981. 

Sisson, Edith A. Nature With Children of All Ages. 
Englewood Cliffs, NJ: Prentics-Hall, Inc., 1982. 

Rockwell, Robert E., Sherwood, Elizabeth A., and Williams, 
Robert A. Hug a Tree. Mr. Rainier, MD: Gryphon House, 
Inc., 1983. 

Van Matre, Steve. Acclimatizing. Martinsville, IN: 
American Camping Association, 1974. 

, and Weiler, Bill. The Earth Speaks. Warrenville, 
_I_L_:-The Instifute for Earth Education, 1983. 
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Mini-Activity: Values Clarification. 
Duration: 20 min. 
Materials: Paper, pencil. 

Action: A. Introduce the values clarification tool with 
information from page II-16. 

B. Conduct the activity (Twenty Things) from page II-17. 

C. Ask trainees to make choices (based on their values) 
about the options given for each question below. After 
you read the question aloud, ask them to rank the choices 
(1 for first choice, 2 for second choice, etc.). Then, 
encourage discussion about the rationale for rankings 
and move to the next question. Finally, challenge the 
trainees to create their own rank order problems with 
environmental themes. (Adapted from Stapp, William B., 
and Cox, Dorothy A. Environmental Education Activities 
Manual. Published by authors, 1979. pp. 540-543.) 

1. Which would you rather do? 
a. Stamp out war forever. 
b. Feed all of the hungry mouths in the 

world. 
c. Save all of the animals and plants 

on earth from human-caused extinction. 

2. If you had the power to eliminate one 
environmental problem from the earth, 
what would it be? 
a. Acid rain. 
b. Overpopulation. 
c. Soil Erosion. 

3. Which would you rather be? 
a. A mountain. 
b. A star. 
c. A river. 

Other resources in addition to Stapp noted above: 

Knapp, Clifford E. and Goodman, Joel. Humanizing 
Environmental Education: A Guide for Leading Nature 
and Human Nature Activities. Martinsville, IN: American 
Camping Association, 1981. 
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Mini-Activity: Values Analysis. 
Duration: 25 min. 
Materials: Newsprint, markers, Too Many? handout (p. II-36). 

Action:k Introduce values analysis with the information 
on page II-19. 

B. After dividing into small groups, pass out Too Many? 
(page II-36). Using the facts/information provided on 
the sheet and any other knowledge the trainees have 
about the issue, the groups will discuss the questions 
on the bottom of the handout. 

c. After 15 minutes, share ideas. Which EE objectives 
are involved in values analysis? 

Other resources for values analysis activities: 

The American Forest Institute, Inc. Project Learning 
Tree. Grades K-6 and 7-12. Washington, D.C.: The American 
Forest Council, 1977. (available through workshops) 

National Wildlife Federation. The CLASS Project. 
Washington, D.C.: National Wildlife Federation, 1982. 
(available through workshops) 

Western Association of Fish and Wildlife Agencies and 
Western Regional Environmental Education Council. 
Project WILD (elementary and secondary activity guides). 
Western Regional Environmental Education Council, 1986 
and 1983. (available through workshops) 
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Too Many? 

1. Analyze the information below. Define the issue. 

2. How do you feel about it? 

3. How do you think others feel about the issue? 

4. Think of some possible solutions to the issue. 

5. Discuss the reactions to your proposed solutions from 
those you identified in #3 above. 

6. Ba~ed on your evaluation in~j5, which solution seems 
most logical? Why? · 

********************************************************** 
The quality of life is directly related to the quality 
of the environment. 

The earth's population exceeded 5 billion in July, 1987. 

Africa is the continent with the most rapid population growth. 

At over 3 billion, Asia accounts for 60% of the global 
population. Seven babies are born every second. 

In a lifetime of 70 years (1950-2020) the global human 
population will triple. 

With population declining in Europe, the leaders fear this 
may threaten their economies and defense. 

One of the most potent forces for reducing fertility is to 
improve the status and role of women. 

More people mean more contributions to our stock of useful 
knowledge. 

The earth can theoretically hold 30 billion people, but the 
quality of life would probably be poor. 

In many developing countries, family planning runs up against 
traditional values that measure man's prestige by acts of 
virility and woman's worth by the number of children she bears. 

Fisheries, grasslands, forests, and croplands are fundamental 
life support systems. An overpopulated planet puts the 
health of these systems increasingly at risk. 
********************************************************** 
Simon, Julian. The Ultimate Resource. Princeton, NJ: 
Princeton University Press, 1981. 
The Milwaukee Journal, July 15, 1987. pp. lJ, 2J. 
Conservation Foundation. Letter. 1988, no. 3. 
Zero Population Growth. "The Population Challenge." n.d. 
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Mini-Activity: Moral Dilemma. 
Duration: 25 min. 
Materials: none. 

Action: A. ~ntroduce the moral dilemma technique 
with information from pages II-20 through II-22. 

B. Read the hypothetical story from page II-21 aloud. 
Conduct the activity as written. Moral dilemmas indeed 
present challenges. Have any of the trainees had moral 
dilemmas in their lives recently? In the next training 
strategy, trainees will get the opportunity to develop 
their own dilemmas. 

Resources for moral dilemma activities: 

Caduto, Michael J. A Guide on Environmental Values 
Education. UNESCO, 1985. (available for $8.00 postpaid 
from: Environmental and Cultural Education, Michael 
Caduto, P.O., Box 1052, Norwich, VT 05055, (802) 649-1815.) 
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Training Strategy i 7. Create-a-Dilemma. 
Purpose(s): To practice creating moral dilemma activitie~ 
Duration: 20 min. for Girl Scouts. 
Objectives Targeted: 4, 5. 
Structure: Small and large group. 
Materials: Paper, pencils, handout on Hints for Creating 
Moral Dilemmas (II-39). 

Action: A. Introduce this activity by discussing the 
importance of moral dilemmas in preparing girls for 
making complex decisions (page II-22). 

B. Pass out copies of Hints for Creating Moral Dilemmas 
and briefly discuss it. After forming groups, trainees 
will create moral dilemmas. The trainees may want to 
focus on Girl Scout-related dilemmas (incorporating the 
Girl Scout Promise and Law, perhaps?). Consider having 
each group create a dilemma for a different Girl Scout 
age level (except Daisy Girl Scouts who are generally too 
young for the moral dilemma activities). 

C. After 15 minutes, share the creations. Who would 
like to "test" them with their Girl Scout troop? 
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Hints for Creating Moral Dilemmas 

1. Build a dilemma so that it contains a real choice 

and a variety of realistic alternatives. 

2. Use real life problems whenever possible. Make 

it relevant to the girls by using Girl Scout situations 

when possible. 

3. Focus on the choice to be made and not the detailed 

evidence of the case. The dilemma should be written 

so that it is simple, interesting and short. Extra 

details should be left out. 

4. Construct a focus question that poses the choice 

to be made. 

5. Provide a situation that presents a genuine conflict 

and choice of actions. Do not use a story that 

has a moral. If the right answer or the answer 

that is accepted by the Girl Scout leader is obvious, 

then it is not a dilemma. 

6. Ask questions about the choice, the reasons for 

the choice, and alternatives to the choice. 
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Training Strategy ta. Environmental Values Activity Desicn. 
Purpose(s): To apply knowledge gained in Module II by 
Duration: 20 min. designing values activities. 
Objectives Targeted: 5. 
Structure: Small and large groups. 
Materials: Environmental Values Activity Design slips 
(page II-41), newsprint, markers. 

-
Action: A. Form small groups. Consider matching them b~ 
Girl Scout age level. Hand out one design slip to each 
group. 

B. Each group's task is to design an environmental valueE 
activity that focuses on working to achieve the given 
goal and is appropriate for the Girl Scout age level 
listed. They should detail the activity on newsprint so 
that other leaders can read it and understand exactly 
how to 9onduct the activity. 

c. Each group should be prepared to share their ideas. 
They should be able to: 

* Tell which EE tool(s) was used. 
* Explain how they decided that the activity was 

appropriate for the specified Girl Scout age level. 

D. After 10-15 minutes, share ideas and post them for 
others to note. Any volunteers to try them out with 
Girl Scouts? 



II-41 

Environmental Values Activity Design Slips 

********************************************************* 
Goal: Evaluate her values and actions. 
Age Level: Senior Girl Scout 
********************************************************* 
Goal: Analyze her values. 
Age Level: Cadette Girl Scout 
********************************************************* 
Goal: Clarify her values. 
Age Level: Brownie 
********************************************************* 
Goal: Explore the role of values in a contemporary issue. 
Age Level: Junior Girl Scout 
********************************************************* 
Goal: Become more aware of the ways that one's background 

influences values development. 
Age Level: Senior Girl Scout 
********************************************************* 
Goal: Recognize the importance of respecting the viewpoints 

of others even when those ideas are not the same 
as her own. 

Age Level: Daisy Girl Scout 
********************************************************* 
Goal: Clarify her values. 
Age Level: Junior Girl Scout 
********************************************************* 
Goal: Explore the role of values in a contemporary issue. 
Age Level: Cadette Girl Scout 
********************************************************* 
Goal: Become more aware of the ways that one's background 

influences values development. 
Age Level: Junior Girl Scout 
********************************************************* 
Goal: Recognize the importance of respecting the viewpoints 

of others even when those ideas are not the same 
as her own. 

Age Level: Brownie Girl Scout 
********************************************************* 
Goal: Become aware that others may not feel the same 

about things as she does. 
Age Level: Daisy Girl Scout 
********************************************************** 
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Training Strategy i9. Wrap-Up/Evaluation. 
Purpose{s): To conclude and obtain trainee evaluations 
Duration: 5 min. of Module II. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Copies of Evaluation for Module II (page II-43 , 
pencils, two paper chains (see page II-27). 

-
Action: A. Conclude Module II by again using the~~aper 
chain from Strategy #3 (page II-27). Refer to the 
information on page II-23 for the conclusion. As you 
mention that values are links to understanding between 
people everywhere, use two chains (symbolizing two 
people) and connect each "values" link with a new, 
larger "understanding" link. 

B. Administer the evaluation for Module II. 
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Evaluation for Module II 
Values Development Through 

Environmental Education and Girl Scouting 

1. Prior to this training module, I was confident with 
my understanding of values development. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

2. Following this training session, I am confident in 
my understanding of values development. 

Strongly Agree Strongly Disagree 

1 2 3 4 5 

3. I understand how values development relates to 
environmental education. 

Strongly Agree Strongly Disagree 

1 2 3 4 5 

4. I understand how I may help girls develop positive 
feelings about themselves and their world through 
environmental values education. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

5. How will you use the material presented in this workshop? 

6. What did you like most about this module? 

7. How can this training module be improved? 

Additional comments: 
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MODULE III 
EXPLORING EARTH-CONNECTIONS 

THROUGH GIRL SCOUTING 

Our well-being is directly related to the health 

of the environment. Since we depend on the earth 

for air to breathe, water to drink, and food to eat, 

it is easy to see that we cannot be separated from 

it. So, when we take care of the earth, we also take 

care of ourselves. 

The first thing we must do in order to care for 

the health of the earth is to understand how it functions 

and how we relate to it. This module explores some 

of the ways that Girl Scout leaders can help girls 

become aware of their own earth-connections and learn 

about where they fit into the scheme of earthly things. 

Goals and Objectives 

Goals: To learn how the exploration of earth

connections promotes the achievement of EE and Girl 

Scout goals. To understand how to help girls explore 

earth-connections. 

Objectives: Following this training session, 

participants will be able to: 

1. Explain how exploring earth-connections relates 
to EE and Girl Scouting. 

2. Explain two ways that human actions benefit the 
environment and two ways that humans harm the environment. 

3. Describe two ways that Girl Scout leaders can 
help keep the Girl Scout learning cycle fueled. 



III-2 

4. Name four community resource people who may be 
able to assist Girl Scout leaders in helping girls 
understand earth-connections. 

5. Construct a resource matrix which identifies resources 
to help Girl Scouts understand more about a given 
subject. 

6. Given a theme, develop a program idea which can 
be used to help Girl Scout understand earth-connections. 

Earth-Connections 

Everything we do in our daily lives somehow affects 

the environment. Some of our actions affect the environ

ment in a positive way. Other actions are detrimental 

to the quality of the environment. These human-environ

ment interactions, called earth-connections, have 

evolved as humans have developed more complex technologies 

and more sophistocated lifestyles. Just a short conver

sation with a grandparent reveals some of the ways 

that human relationships with the environment have 

changed over the years. 

Earth-connections are quickly discovered wh~n 

you explore the answers to such questions as these: 

1. What are my basic needs for survival? Which of 

these needs are satisfied by the earth's resources? 

How do my needs co~pare with others' needs? 

2. When I participate in X activity (a favorite activity 

such as fishing, dancing, or painting), how am I affecting 

the environment? (Be sure to consider the materials 

that make up the objects used during that activity.) 

3. As I review my daily routine, is there anything 
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I do that benefits the environment? Do I harm the 

environment in any way? 

4. How does my way of life differ from that of someone 

who lives in a less developed country? How do the 

earth-connections compare? 

By explo~ing earth-connections through EE, we 

become aware of and learn to understand relationships 

between our daily actions and the environment. With 

a broader base of knowledge, we may be able to make 

more informed decisions in our daily lives and therefore 

take better care of our home, the earth. 

Girl Scout leaders can help girls develop an 

understanding of earth-connections by focusing on 

achieving the awareness and knowledge objectives of 

EE. You may recall from Building Bridges that the 

awareness objective is generally concerned with helping 

a Girl Scout develop sensitivity to her environment 

and its problems. The increased awareness may spark 

her curiosity to learn more about the world in which 

she lives. 

The achievement of the knowledge objective is 

based on this interest in the world around her. As 

she explores her environment, a girl develops an under

standing of the ways that living and nonliving things 

interact. This knowledge base is extremely important. 

She needs this foundation to understand her own earth

c.onnections. As she becomes environmentally educated 



III-4 

and develops a deeper understanding of earth-connections, 

she becomes aware of environmental problems--many 

of which result from human carelessness. She recognizes 

these problems as threats to her own well-being and 

seeks to understand how such problems may be resolved. 

Human actions become associated with their environmental 

consequences. 

It may help you to think of the relationship 

between the awareness and knowledge objectives as 

if one were feeding the other. As a girl becomes aware 

of new things in her environment, she may strive to 

learn more about them. In the process of seeking 

to learn about those things, she becomes aware of 

new things. As illustrated on the following page, Figure 5, 

the learning cycle continues as long as it is fueled 

by curiosity and a positive attitude about the environment. 

Girl Scout leaders can help keep the learning cycle 

fueled. The next section looks at some of the ways 

they can do just that. 

Education for the Earth 

A Girl Scout leader can support the learning 

cycle by providing girls with opportunities for having 

positive earth-experiences and displaying earth-enthusiasm. 

Figure 6 illustrates this idea. 

A positive earth-experience is one in which love and 

an eagerness to learn together permeates the whole 
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The Environment Curiosity 

~___::---------.... ~ 

EARTH
CONNECTIONS 

A GIRL SCOUT'S 
LEARNING CYCLE 

Curiosity 

KNOWLEDGE 
OF 
EARTH
CONNECTIONS 

Positive 
Attitude About 
The Environment 

Figure 5. A Girl Scout's Learning Cycle. 
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OUTSIDE INFLUENCES 
(GIRL SCOUT LEADERS) 

Positive Earth-Experiences Earth-Enthusiasm 
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KNOWLEDGE 
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CONNECTIONS 

A GIRL SCOUT'S 
LEARNING CYCLE EARTH

CONNECTIONS 

Curiosity 

Earth-Enthusiasm 

Positive 
Attitude About 
The Environment 

Positive Earth-Experiences 

OUTSIDE INFLUENCES 
(GIRL SCOUT LEADERS) 

Figure 6. A Girl Scout's Learning Cycle with Outside 
Influences from Girl Scout Leaders. 
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experience. Nature's surprises are viewed as oppor

tunities to discover more about earth-connections. 

Each girl is encouraged to think openly about the 

earth and its creatures. Positive earth-expe.I:"iences 

are those during which no girl feels left out. There 

is a feeling of shared discovery. Each girl feels 

comfortable and is challenged appropriately. A Girl 

Scout leader who nurtures positive earth-experiences 

is aware that some girls may have fears of the out

of-doors and she seeks to help those girls become 

comfortable in their "new" environment. She understands 

that this may take time and a great deal of compassion. 

A Girl Scout leader provides positive earth-experiences 

when she doesn't let the weather get her down. She 

recognizes the value of rainfall and works to keep 

spirits high. She also realizes that one bad earth

experience can outweigh many good ones and the sum 

total of a Girl Scout's experiences contributes toward 

developing her feelings about the earth and about 

others. 

Earth-enthusiasm is present when a Girl Scout 

leader demonstrates respect for the earth in all she 

says and does. She suppresses the urge to say, "Yuk! 

A snake!" when one is encountered at camp because 

she recognizes that snakes perform a valuable function 

in nature. She realizes that by expressing her personal 

dislikes about nature's less popular.creatures, she 
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may be impressing her fears or misconceptions upon 

the girls. A Girl Scout leader reflects earth-enthusiasm 

when she offers the girls a chance to make discoveries 

for themselves. Even when she knows the answer, she 

insists on "looking it up together." Because whe 
I 

is awed by the miracles around her, every earth encounter 

is filled with excitement. She realizes that earth

enthusiasm is contagious and offers the girls a chance 

to "catch" and share it. 

With earth-enthusiasm and an understanding of 

the importance of providing positive earth-experiences, 

a Girl Scout leader will be well on her way to making 

earth-connections matter to the girls. Next, we'll 

look at some of the ways that Girl Scout leaders can 

get EE working for the girls and for the earth. 

Making Connections 

The activities described in this section are 

presented as examples of the ways that Girl Scout 

leaders can get girls involved in exploring earth

connections. There are many correlations between 

these types of EE activities and the Girl Scout program. 

Some of the ideas below may be chosen by girls 

as troop activities. Other ideas may be used in the 

camp setting. All of them get girls involved in finding 

out more about how they are related to one another 

and the earth. 
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Girl Scout leaders will need to adapt the activities 

for various Girl Scout age levels. For a younger 

girl, it is more meaningful to explore earth-connections 

in her immediate environment--at home, in a neighborhood 

park, or at school. It is important that she be given 

the opportunity to experience her world through her 

senses. She learns best this way. She thrives on 

firsthand experiences when earth-connections are made 

real to her. 

An older girl becomes able to branch out and 

explore earth-connections beyond her immediate environ

ment. She is curious about other places and people. 

She becomes interested in finding out about what causes 

human conflicts and how they may be resolved. Therefore, 

the older girl is challenged by exploring environmental 

issues which result when people disagree about how 

to solve environmental problems (Hungerford, 1985). 

Especially in these environmentally troubled times 

of accelerated species extinction, toxics, pollution, 

and overpopulation (to name a few!), girls need to 

face the issues. By finding out more about them and 

how she can help, a girl may be better able to cope 

with these realities. 

No matter which activity is selected, Girl Scout 

leaders need to share earth-enthusiasm and make sure 

that each girl has good feelings about that earth

experience. Even when environmental issues are explored 
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and girls learn of those sometimes depressing truths 

about our world, Girl Scout leaders must make sure 

that each girl is left with positive feelings about 

how she can make a difference. The girls should be 

encouraged to act on their concerns by taking environ

mental action to work toward solving an issue. Many 

of the activities below may work well as springboards 

for this purpose. Module V prepares Girl Scout leaders 

to support girls with these endeavors. 

By supporting the learning cycle, we are giving 

the girls a chance to build a base of knowledge about 

earth-connections and learn more about themselves 

in the process. This prepares them to become better 

citizens of their community, of their nation, and 

of the earth. 

Activity Ideas for Exploring Earth-Connections With 
Girl Scouts: 

1. Get to know more about the wildlife in your community. 
Choose one animal, large or small, and find out about 
its life history. What role does it play in your 
community? How does it affect your life? (Think 
hard ••• every animal and plant on earth somehow affects 
your life.) 

2. Find out what it means when an animal or plant 
is labeled "endangered." Identify one endangered 
plant and one endangered animal. Find out why their 
existence is threatened and how humans fit into the 
picture. Discuss whether or not we should try to 
save these organisms from being lost forever. If 
you are concerned about saving these organisms, find 
out how you can help and then do it. 

3. Trace your food, clothing, and shelter back to 
its "roots." How many items originate from plant 
sources? Thank a plant today! 
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4. Find out how families in less developed countries use 
water in their daily lives. How does it compare with 
your own family's daily use of water? What are your 
feelings about this comparison? 

5. Find out about how soil is formed and describe why 
fertile soil may be one of our most precious resources. 
How would your life be different if there was no fertile 
soil? What can you do to help protect the soil resources 
in your community? 

6. Find out what the "web of life" is and create a web 
that shows where you fit in. 

7. Find out how your community has changed in the last 
10, 25, and 50 years. Talking with a parent, 
grandparent, or elderly friend may give you some ideas. 
How have these changes affected the natural environment 
in your community? How do you feel about these changes? 

8. Learn about the natural water cycle and how water 
gets to your tap at home. Explore some of the ways that 
humans have interrupted or changed the water cycle. Draw 
a picture of the water cycle showing where you fit in. 

9. Find out how plants and animals help each other to 
survive. Could animals (such as you} live without any 
plants on earth? Could plants live without any animals? 
Tell a friend what you learned. 

10. Interview a grandparent, great-grandparent, or other 
elderly friend to find out what it was like when they 
were children. What type of home did they have? Did 
they have a television? running water in their home? 
electricity? What did they do for entertainment? What 
did their parents do for a living? How is your life 
different? How do you think human relationships with the 
land have changed over the years? You might consider 
taping the conversation with them or writing down what 
y-ou learned so that you can save it to share with your 
grandchildren! 

11. Interview a farmer to find out what "monoculture" 
is. What are its advantages? Disadvantages? Visit a 
large farm field that illustrates the practice of 
monoculture. Then, find out about "biological diversity" 
and explore some of the reasons why using monoculture 
practices may be environmentally risky. 

12. It is estimated that the total number of species 
lost on earth each year may climb to 40,000 by the year 
2000 (NatureScope, 1987}. Find out how this rate of 
extinction is directly related to human population 
growth. Put yourself in the shoes (or hooves, paws, 
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fins, etc.) of an animal that is nearly extinct. Imagine 
you are the last one of that species left on earth. 
Write a letter to the human race about what you'd like to 
tell them if you only could. Begin the letter: "Dear 
Human Beings: I am the last of my kind left on earth. I 
want to tell you •••• " Share the letter with others. 

13. Find out about one of the following environmental 
problems that concerns you: 

acid rain 
tropical forest loss 
overpopulation 
toxic waste disposal 
gld't>al warming trends 

What are some of the causes of the environmental problem 
you chose? Who is involved? Why isn't the problem 
easily solved? How does it affect you? Find out what 
you can do to help and then do it. 

14. Why do you think our society has been called a 
"throw-away society?" Keep a list of everything you 
throw away in two days. Ask a friend to do the same. 
Then~ get together to compare and discuss your lists. 
Learn about what is meant by the terms "reusing" and 
"recycling." How are they similar? Next, visit the 
beverage section of a grocery store and make a list of 
all of the types of containers you see that hold 
beverages. Find out which types of containers listed may 
be the most environmentally wise choices. Rank the 
containers on your list accordingly. Share your findings 
with others. Consider changing one of your habits in 
order to reduce the amount of "waste" you throw away. 

15. Learn how to care for a house or garden plant and 
then adopt one and care for it. How have you grown as a 
result of caring for your plant? 

16. Imagine that you had no electricity in your home. 
Make a list of all of the household "conveniences" that 
you could no longer use. How would your life be 
different without electricity? Theh, find out how your 
electricity is generated. Does it come from solar, 
nuclear, hydroelectric, wind or another source of 
energy? Learn about and compare the advantages and 
disadvantages of these energy sources. 

17. Read a folk story about the star patterns in the 
sky. Then, go stargazing with an adult on a clear night 
when the moon is not too bright. Share your story. Use 
binoculars to get a closer view of the stars and imagine 
what it would be like to be on one of those stars looking 
back at earth! How is the earth like a space ship? 

18. Learn about one of the following people: John Muir, 
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Rachel Carson, Aldo Leopold, or Theodore Roosevelt. Find 
out what their feelings were about the enyironment and 
what accomplishments they are most noted for today. If 
you could ask them one question, what would it be and 
why? 

19. Find out what is meant by the word "habitat." What 
makes up your habitat? Choose a habitat that is very 
different from your own such as a desert, an ocean, a 
tundra, a forest, or a prairie and draw a picture to 
represent that place •including some of the plants and 
animals found there. How does your habitat compare? 
What are the similarities? What are the differences? 

Girl Scout leaders will be relieved to learn 

that they needn't be experts in order to guide girls 

through activities which explore earth-connections. 

Rather, they need only be familiar with the variety 

of resources available to make their job easier. 

Resources hold the keys to unlocking many of the answers 

to environmental questions and problems. The next 

section takes a look at those resources and how Girl 

Scout leaders can use them to help girls explore earth

connections. 

EE Resources: Keys to Answers 

The term "resources" often first conjours up 

images of printed matter--books, newpapers, and magazines. 

Yes, these literary materials are indeed useful resources 

and we depend on the information derived from them 

to make decisions which may affect our daily lives. 

(Who will I vote for? Which pro?uct will I buy?) 

But, we shouldn't assume that printed information 

is factual information. Many environmental conflicts 
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arise because people received incorrect information, 

accepted it as true, and then based their stand on 

such false information. 

Girl Scout leaders can help girls learn the valuable 

lesson of evaluating what they read. Older girls 

can be challenged to find two conflicting bits of 

printed information. Or, they may be challenged to 

critique an article to see if they can find signs 

of writer bias and misleading statements that distort 

the facts. You'll all be surprised at what is found! 

Younger girls can be challenged to identify believable 

and unbelievable stories or sentences read aloud by 

a Girl Scout leader. They may even be encouraged 

to talk about other information that might make an 

unbelievable story more believable. 

Individuals should also be viewed as extremely 

valuable resources. They are often able to provide 

firsthand information. As consultants to a Girl Scout 

troop, they present a dynamic learning opportunity. 

But, the girls must also develop skills in evaluating 

what individuals have to say. 

Especially when dealing with controversial issues, 

environmental organizations may be excellent sources 

of information. Their active members, issue updates, 

and newsletters may prove useful as the girls investigate 

all of the sides to an issue. By tapping local, regional, 

state, national and international organizations, the 
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girls will have a wealth of information available 

to them. In addition, governmental organizations 

such as departments of natural resources, environmental 

protection, or public health should not be overlooked 

as valuable resources. 

Community resources include parks, zoos, museums, 

hospitals, businesses, universities, and sewage treatment 

plants--to name a few! A visit to a community facility 

may work well as an introductory activity to get the 

girls thinking about earth-connections. 

Audio-visual resources such as 16 mm films and 

videos are powerful communication tools. Cameras 

have gone where humans have not (inside beehives, 

for example), and time-lapse or close-up photography 

offer unique perspectives. Through animation, even 

the dynamic glacial processes which scoured the face 

of the earth centuries ago have been captured on film. 

These types of audio-visual techniques can help make 

complex topics real to the girls. After viewing filmed 

documentaries, the girls may be better able to put 

themselves in the shoes of those involved in an issue. 

This gives them greater insight into the nature of 

human conflict. Girl Scout leaders can also use audio

visual resources to help teach the girls about ecology 

and how humans fit into the scheme of things on earth. 

Environmental education activity resources will 

be extremely useful to those who welcome ready-to-implement 
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ideas. By glancing through some of these EE resources, 

Girl Scout leaders will be rewarded with many new per

spectives on how EE may be quickly and easily infused 

into the troop setting. 

A bibliography of recommended EE resources appears 

at the end of this module. It highlights those resources 

which may be most useful in exploring eart~:connections. 

As you try to locate relevant information about 

a specific topic, you may be overwhelmed by the wide 

variety of resources available unless you organize 

the search. The Resource Matrix can be used as a 

tool to organize that search for information. An 

example of a partially completed matrix is shown on 

the following page. A blank matrix is provided in 

the training strategies section of this module. Of 

course, many different resources exist for each block 

in the matrix. Girls may be encouraged to use this 

matrix to explore all of their options for finding 

out more about an earth-connection. 

The Conservation Directory is a valuable reference 

guide for anyone seeking to learn more about the environ

ment. Published annually by the National Wildlife 

Federation, it includes information about international, 

national, and interstate organizations; U.S. departments 

and offices; citizen groups; EE coordinators; and 

much more! Girl Scout leaders will welcome a peek 

at this useful resource. Ordering information is 
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RESOURCE MATRIX 

TOPIC: At!,tl Rain. 

Level Source of Information 

Individuals Organizations 

Local. 
Fred, f'he. U)C.A./ Pt>w~ r A.Jltd LfJ 

f,-sJ,.~rrn1t.rt flAnt-

State t/niVtrlt'fJ 
~tpArt-rn e1t.f:- of profeSSOY 11f-

tJt1, "1 ls tr:/ /y4,fura.l RestJure t!.S 

-
Regional 

Coa_l M ln; 11.J T l'ldu. 

National Atld Rain lss"~ IE"n rt'r#rt.mmt-A../ 
fol, ~lsl: for PYDfun'fJn A 3ene. NA ~~•I w.·tJl,"h 
Fe dertA-'h'trn 

International. 6-&-MAtt ftJrest~,- Worldwa.fch Ltsn • 111. 

BlAdc:. Fo~st-

Other Literary 

Atid R'\.-"' 
Workshop A.t
&tvlror1m~11t-A.l 

''Aiy/WA-f&- ,, 
~ /ll! hon R.trrt 

Community 

Rsh.. Htttthtr"j 

Ct.riter \I 7kt. Aaa /?.Arrt 
Sn'"J" 

Figure 7. A Resource Matrix. 
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included in the recommended resources for this module. 

Copies are often available in the reference section 

of libraries. 

Some girls may be interested in finding out more 

about careers in which they may work toward protecting 

the environment and educating others about earth-connections. 

The most valuable resources will be those people who 

have selected natural resource career fields for themselves. 

Local wildlife managers, urban foresters, water scientists, 

or county conservationists may be tapped for information 

about their respective career fields. Nearby universities 

or colleges may have faculty members who welcome the 

chance to share information about careers in the field 

of natural resources. 

Environmental and nature center personnel are 

usually willing to share their experiences as environmental 

educators or naturalists. In addition, they may be 

able to assist Girl Scout leaders in locating other 

EE resources. 

By sharing the variety of resources with Girl 

Scout leaders, you are providing them with a wonderfully 

challenging opportunity to expand their knowledge. 

You are giving a priceless gift: information from 

which others may grow through education about their 

world. 
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The Global Resource 

"Youth constitute a global resource of the 
first magnitude. They have available a wealth 
of knowledge which, if wisely applied, can create 
a world of unprecedented well-being." 

Javier Perez de Cuellar 
Secretary-General, United Nations 
in observance of International 
Youth Year, 1985 

Girl Scouts and Girl Guides are valuable "global 

resources." Through EE, they can develop an awareness 

and knowledge of how their world functions and how 

humans interact with it. With this basic foundation, 

they may be better able to wisely apply the "wealth 

of knowledge" to make this world a better place in 

which to live. 
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Training Outline for Module III 

Strategy Duration {min.) 

1. I Wonder.... 20 

2.- Introduction to Module III 15 

3. Making Connections 30 

Break 10 

4. Earth-Action 

Break 

5. Resources: Keys to Answers 

6. Resource Guest(s) 

7. Designing Earth-Activities 

8. Wrap-Up/Evalua ti.on 

85 

10 

25 

20 

20 

5 

240 

Page 

III-21 

III-22 

III-23 

III-2"4 

III-25 

III-27 

III-28 

III-30 
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Training Strategy i1. I Wonder .... 
Purpose(s): To spark curiosity about the earth. 
Duration: 20 min. 
Objectives Targeted: Preparation for all. 
Structure: Individual, small and large group. 
Materials: Nametags, paper, pencils. 

Action: A. Welcome participants. Give them paper and 
pencil and instructions to go outside for 10 minutes to 
find 10 things they would like to know more about. 
Encourage them to go beyond what first meets the eye-
to find things they really want to understand better. 
They should record their curiosities on paper by 
completing this statement: "I wonder •••• " for each of 
the 10 things. 

B. Call time. After the group returns, have trainees 
mingle by introducing themselves in this fashion: 
"Hello, my name is • I wonder , don't you?" 
The other person responds in a similar way substituting 
his/her name and one of the "I wonder" statements from 
his/her list. Then, each must move on to someone else. 

C. After 5 minutes, call the group together. Ask for 
responses to these questions: 

* Did anyone meet someone else who wonders about the 
same thing? 

* Does anyone wonder about s6mething "new" because they 
heard it mentioned in the greetings? 

D. Use the first two paragraphs of Module III (page 
III-1) to introduce the study of earth-connections 
through this training session. Tie these statements 
to the "I wonder" activity by linking wonderment with 
seeking to learn more about the earth, how it functions, 
and how we relate to it. Ask the trainees to save their 
lists for other activities during this module. 
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Training Strategy #2. Introduction to Module III. 
Purpose{s): Explore expectations and present goals/ 
Duration: 15 min. objectives of module. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Newsprint, markers, tape, handout on· goals/ 
objectives of Module III (see pages III-1 and III-2). 

Action: A. Discuss housekeeping details. 

B. Ask trainees what their expectations are for this 
session. What do they hope to gain? What questions 
would they like answered? Do not discuss individual 
responses; write them quickly on newsprint and call 
for more ideas. 

C. After the list is completed, hang it up for reference 
during the session. Pass out a copy of the goals and 
objectives of Module III. (A poster-sized copy will 
work well.) As you read the goals and objectives aloud, 
make connections with items listed as expectations. 
Which expectations will not be satisfied during this 
module? Offer alternatives for achieving these ends. 
Do other modules address these topics? Are there 
resources available to help? Ask for questions and 
comments. 

D. Define earth-connections (page III-2). Read each 
of the four questions on page III-2 and III-3 aloud. 
Allow a few moments to think about responses and then 
facilitate discussion. Conclude by making connections 
between really wondering about things, seeking to 
understand them, and then making more informed decisions 
every day as a result (page III-3). 
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Training Strategy i3. Making Connections. 
Purpose(s): Relate the exploration of earth-connections 
Duration: 30 min. to EE and Girl Scouting. 
Objectives Targeted:1, 3. 
Structure: Small and large group. 
Materials: Newsprint, markers, flannelgraph and copies of 

A Girl Scout's Learning Cycle With Outside Influences 
(page III-6), EE flannelgraph and poster of GS program. 

Action: Using an EE flannelgraph and poster of the Girl 
Scout program (see Module I, page I-16), make connections 
between exploring earth-connections, EE, and Girl Scouting. 
Refer to pages III-3 and III-4 for information to support 
your remarks. 

B. Use a flannelgraph to present the diagram, page III-5, 
of A Girl Scout's Learning Cycle (without outside influ
ences at this time). Where do the "I wonder" statements 
from Strategy #1 fit into the cycle? 

c. Where do Girl Scout leaders fit into the cycle? 
Have small group discussions about the answer. Share 
group responses. This is an important time for clarifying 
Girl Scout leader roles. 

D. Reveal the final components of A Girl Scout's Learning 
Cycle (the Outside Influences) by placing the appropriate 
pieces on the flannelgraph. In small groups, have trainee3 
generate a list of responses to complete these two 
statemen~s (before you discuss these components further): 

* A positive earth-experience is •••• 
* Earth-enthusiasm is •••• 

Record ideas on newsprint. 

E. Share ideas and reveal a few comments that define 
earth-enthusiasm and a positive earth-experience from 
pages III-4, III-7, and III-8. The role of the Girl 
Scout leader in keeping the Girl Scout's Learning Cycle 
fueled should be clear at this point. 

F. During the following break period, compile a master 
list of all ideas generated in D above. Duplicate the 
lists for all. 

Break (10 min.) 
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Purpose(s): To explore 
Duration: 85 min. 
Objectives Targeted: 
Structure: varies. 

I~I-24 

Earth-Action. 
earth-connections through 

activities. 
Preparation for 6. 

EE 

Materials: Copies of Earth-Connections Activities (pages 
III-10 through III-13). Other materials vary with 
activity selection by trainer. 

Action: A. Remembering earth-enthusiasm and positive 
earth-experience advice, EE activities can help make 
earth-connections matter to the Girl Scouts. This 
strategy will involve conducting several activities of 
your choice. Ideas are listed below. Your choice 
will be influenced by the training site, your skills 
and confidence levels, and the training audience. 
You may want to refer to some of the resources listed 
on pages I-42 and I-43 of Module I for additional ideas. 
No matter which activities you select, remember to: 

* Demonstrate a variety of EE tools (see Module I). 
* Make Earth-Connections. 
* Evaluate each activity: 

--Which EE tools were used? 
--Which ·age level(s) is the activity appropriate for? 
--How may it be adapted for other age levels? 

Have fun! 

Activity ideas: 
* Nature walks. 
* Nature scavenger hunts (return all objects and free 

live animals). 
* Pond explorations/Other environmental explorations. 
* Blind walks. 
* Activities listed in Module III on pages III-10 

through III-13. Specifically: #2, #3, #4, #6, #12, 
#16, and #19. (You may want to make resources 
available for trainees to look up information.) 

--Break (10 min.)--
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Training Strategy is. Resources: Keys to Answers. 
Purpose(s):To familiarize trainees with resources to 
Duration: 25 min. explore earth-connections. 
Objectives Targeted:4, s. 
Structure: Individual, small and large group. 
Materials: Newsprint, markers, copies of Resource Matrix 
(page III-26), pencils, "I Wonder .••• " lists from 
Strategy #1, and copies of Resources for Environmental 
Educators. I-42 and I-43 (Module I). assorted resources-

Action:A. Introduce this strategy with mention that 
leaders needn't be experts to help girls discover earth
connections (page III-13). Resources are the keys to 
answers. 

B. Have trainees brainstorm a list of resources which 
may help them explore earth-connections. Challenge them 
to think beyond literary resources. Refer to pages 
III-13 through III-16 for information. 

c. Present the Resource Matrix as a way to systematicallv 
search for information on a particular subject. Talk 
through an example (endangered species, perhaps?). 
You may want to fill in a poster-sized Resource Matrix. 

D. Hand out blank Resources Matrices (III-26) and have 
trainees use one to think about where they might find 
information to answer an "I wonder" statement from 
Strategy #1. 

E. After they've completed a matrix, have trainees 
team up and share it. Does.the partner have other ideas 
about where resources might be found? 

F. Call the large group together and exchange ideas 
about resources used successfully by Girl Scout leaders 
in the past. Are there any unique community resources? 

G. Mention The Conservation Directory (page III-16) 
as an invaluable resource for finding out how to contact 
organizations, state offices, etc. 

H. Give trainees time to browse through resources you 
have available. If they do not already have a copy of 
the Resources for Environmental Educators, pass them 
one. 
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International 
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RESOURCE MATRIX 

Source of Information 

Individuals Organizations 

Literary Community 
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Training Strategy #6, Resource Guest(s). 
Purpose(s): To introduce trainees to a resource person(s) 
Duration: 20 min.· who may assist them in helping 
Objectives Targeted: 4, 5. girls explore earth-con-
Structure: Large group. nections. 
Materials: None except if a guest requests special 

equipment such as a slide projector. 

Action: A. Invite one or two resource people (such as 
local park naturalists or environmental educators) to 
speak about the assistance they might be able to provide 
as Girl Scouts explore earth-connections. Ask them for 
advice about how to explore those connections. How do 
they ensure that spirits remain high and positive 
experiences are had by all? Do they have knowledge of 
other resources that may assist Girl Scout leaders with 
EE efforts? 
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Training Strategy t1. Designing Earth-Activities. 
Purpose(s):To apply the knowledge gained in Module III 
Duration:20 min. by designing activities which explore 
Objectives Targeted: 6. earth-connections. 
Structure: Small and large group. 
Materials: Earth-Activity Design Slips (page III-29), 

newsprint, markers, copies of Resource Matrix (III-26). 

Action: A. Form small groups. Consider matching them 
by Girl Scout age levels. Hand out one design slip to 
each group. 

B. Each group's task is to design an activity that 
focuses on working to achieve the given goal and is 
appropriate for the Girl Scout age level listed. They 
should detail the activity on newsprint so that other 
leaders can read it and understand exactly how to conduct 
the activity. Also, they will complete a Resource Matrix 
which might be used in exploring the subject of the 
activity. 

c. Each group should be prepared to share their ideas 
They should be able to: 

* Tell which EE tool(s) was used. 
* Explain how they decided that the activity was 

appropriate for the specified Girl Scout age level. 
* Describe some of the resources they might consider 

using to explore the subject area. 

D. After 10-15 minutes, share ideas and post them for 
oth~rs to note. Any volunteers to try them out with· 
their Girl Scout troop?? 
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Earth-Activity Design Slips 

********************************************************* 
Goal: To understand that the true source of food is not 

the supermarket. 
Age Level: Daisy Girl Scout. 
********************************************************* 
Goal: To understand that cities cannot "survive" without 

input from the country. 
Age Level: Daisy Girl Scout. 
********************************************************* 
Goal: To understand how her life is dependent on plants. 
Age Level: Brownie Girl Scout. 
********************************************************* ~:-
Goal: To understand that all people have the same basic 

needs for survival. 
Age Level: Brownie Girl Scout. 
********************************************************* 
Goal: To understand that natural resources are not 

evenly distributed among people. 
Age Level: Junior Girl Scout. 
********************************************************* 
Goal: To learn about how several different cultures "treat" 

the land and compare them with her own culture's 
treatment of the land. 

Age Level: Junior Girl Scout. 
* * *** * *** * ** * * * ** ** *** *** * ** * ** *·* * * ** * *** * * * * * *** * * * * * ** * 
Goal: To explore an environmental issue and determine 

how it affects her daily life. 
Age Level: Cadette Girl Scout. 
********************************************************* 
Goal: To define the earth-connections of her own lifestyle. 
Age Level: Cadette Girl Scout. 
********************************************************* 
Goal: To learn how her daily actions benefit and harm 

the environment and suggest ways she might minimize 
the negative environmental impacts of her lifestyle. 

Age Level:. Senior Girl Scout. 
*********************************************************" 
Goal: To explore a global environmental issue and figure 

out how she can make a difference through her own 
lifestyle decisions. 

Age Level: Senior Girl Scout. 
********************************************************* 
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Training Strategy t 8. wrap-Up/Evaluation. 
Purpose(s): To conclude and obtain trainee evaluations 
Duration: 5 min. of Module III. 
Objectives Targeted: All. 
Struc~ure: Large group. 
Materials: Copies of evaluation for Module III (page 
III-31), pencils, Some Resources for Module III (page 
III-32). 

Action: A. Conclude Module III by quoting the Secretary 
-General of the United Nations (page III-19) and noting 
some of the other ideas from page III-19. Strengthen 
the connections between resources and the awareness/ 
knowledge objectives of EE. Tie in human responsibilitieis 
for learning about the impacts of personal actions. 

B. -Administer the evaluation for Module III. 

c. Pass out copies of Some Resources for Module III. 
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Evaluation for Module III 
Exploring Earth-Connections Through Girl Scouting 

1. As a result of attending this module, I am more aware 
of how my personal actions affect the environment. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

2. Prior to attending this module, I was confident in 
my abilities to help girls explore the natural environment 
and their relationship with it. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

3. After attending this module, I am confident in my 
abilities to help girls explore the natural environment 
and their relationship with it. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

4. I understand my role in keeping A Girl Scout's Learning 
Cycle fueled. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

5. I understand how I may use a Resource Matrix to help 
girls explore earth-connections. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

6. As a result of attending this module, I am aware of a 
wider variety of resources to help me in my EE efforts. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

Please answer these questions on the back of this page: 

7. How will you use the material presented in this workshop? 
8. What did you like most about this module? 
9. How can this module be improved? 

Additional comments: 
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SOME RESOURCES FOR MODULE III 

The American Forest Institute, Inc. Project Learning 
Tree. Grades K-6 and 7-12. Washington, D.C.: The 
American Forest Council, 1977. 

Cornell, Joseph B. Sharing Nature With Children. 
Ananda Publications, 1979. 

Kennedy, Carolyn L. Exploring Wildlife Communities 
with Children. New York, NY: GSUSA, 1981. 

Lawrence Hall of Science, University of CA, Berkeley. 
Outdoor Biology Instructional Strategies (OBIS). 
Nashua, NH: Delta Education, 1979-1981. 

Mitchell, John. The Curious Naturalist. Englewood 
Cliffs, NJ: Prentice-Hall, Inc., 1980. 

National Wildlife Federation. The Conservation Directory. 
(updated annually) Available from 1412 16th St. N.W., 
Washington, D.C. 20036. 

Stokes, David w. Reaching for Connections. Milwaukee, 
WI: Schlitz Audubon Center. n.d. 

Van Matre, Steve. Acclimatizing. Martinsville, IN: 
American Camping Association, 1974. 



IV-1 

MODULE IV 
CITIZENSHIP SKILL DEVELOPMENT THROUGH 

ENVIRONMENTAL EDUCATION AND GIRL SCOUTING 

We live in an extraordinary time. Consider that 

humanity now has the capacity to alter its own genetic 

structure, design a global communication network, 

live beyond the earth's atmosphere, and actually destroy 

itself with advanced weaponry. HumaB>beings are faced 

with choosing between two philosophies. One is based 

on a "you or me" ethic whereby only some can survive 

and prosper. The other philosophy is based on a 

"you and me" ethic where all can survive and prosper 

(Parker and Jarolimek, 1984). Human decisions determine 

tne course of the future. 

The citizens of the world have a considerable 

task ahead of them. Tomorrow's decisions will be 

more complex than those decisions made today. There 

is a critical need to help young people develop skills 

which will equip them to deal with the challenges 

and uncertainties of the future. We can begin today. 

We can begin through Girl Scouting. 

Module IV is the first step in that direction. 

It takes a close look at the meaning of citizenship 

and the skills girls need to become good global citizens. 

This module focuses on the ways Girl Scout leaders 

can help girls develop citizenship skills through 

EE and Girl Scouting. 
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Goals and Objectives 

Goals: To understand what citizenship skills 

are, the role they play in resolving environmental 

issues, and how they may be developed through Girl 

Scouting. 

Objectives: Following this training session, 

participants will be able to: 

1. Define "citizenship" and give two examples of 
skills which help people become better global citizens. 

2. Describe the importance of helping Girl Scouts 
develop citizenship skills. 

3. Explain the relationship between citizenship skill 
development and EE. 

4. Discuss the importance of practice in the develop
ment of citizenship skills. 

5. Discuss the meaning of the statement "think globally, 
act locally" as it relates to citizenship skill develop
ment. 

6. Develop and EE activity which promotes citizenship 
skill development for a specified Girl Scout age level. 
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Challenges of the Future 

The world is changing. Countries are becoming 

more and more closely linked and dependent upon one 

anotqer. No major event occurs anywhere in the world 

that does not somehow affect our daily lives. The 

future will bring a number of challenges and dangers 

(The Study Commission on Global Education, 1987): 

1. Cooperation among peoples and nations will be 

needed more than ever. This will be critically important 

as we attempt to keep peace, protect the environment 

as the global climate changes, and improve the quality 

of life in less developed countries. 

2. Competition among nations will become more fierce. 

We will move from a national economy to a global economy 

(Naisbitt, 1982). 

3. Confrontation between peoples and nations will 

become potentially more deadly~ This is due to high 

levels of hostility as opposing values clash and people 

struggle for human rights around the world. 

4. Contacts between people will be more intimate 

than ever before. Population growth will continue 

to cause crowding in some areas. More people will 

travel and work abroad. They will become more involved 

in world affairs. 
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Some of these forces present opportunities. 

All of these forces are creating a new world situation 

for the citizens of the next century, today's Girl 

Scouts. In order to meet these challenges and take 

advantage of opportunities they may offer, we must 

focus on helping girls equip themselves with citizenship 

skills. 

In discussing directions for the future of the 

organization, GSUSA issued the following statement 

(1987 Annual Report): 

"GSUSA will provide a program to help girls 
develop decision-making abilities and to under
stand and take action on personal, community, 
and global issues affecting their present and 
future well-being." 

We will make strides toward achieving this program 

goal by helping girls develop citizenship skills. 

These skills give girls a foundation for understanding 

their world and coping with the changes and uncertainties 

of the future. The girls need these tools to take 

action on issues affecting them. 

Before we explore specific types of citizenship 

skills and how they may be developed, let's look closer 

at the concept of citizenship. 

Perspectives on Citizenship 

We will define a citizen as an informed person, 

skilled in the processes of her society. She is committed 
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to the principles upon which her society is based 

and is able to participate in social, political, and 

economic processes (Parker and Jarolimek, 1984). She feels 

obligated to participate in activities that may benefit others. 

This type of citizen is needed now more than ever. 

There are three basic principles by which good 

citizens live. Each principle offers a perspective 

on viewing the world and forms a side of the Triangle 

of Good Citizenship shown below: 

Pluralist 
Perspective 

Constructive 
Perspective 

Figure 8. The Triangle of Good Citizenship. 

Global 
Perspective 

The three perspectives on citizenship are described 

as follows (Parker and Jarolimek, 1984): 

1. Pluralist Perspective. From this perspective 

comes a disciplined respect for human differences. 

It includes respect for differences such as race or 

religion, ethnicity or culture, and opinion or preference. 
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A girl with a pluralist perspective realizes that 

there is diversity among people and that it is good. From 

the pluralist perspective, she seeks to understand 

and appreciate the human and cultural differences. 

She does not regard the existence of ethnic and philo

sophical differences as problems. Instead, she views 

human differences as desired, healthy, and inevitable 

occurrences. 

2. Global Perspective. This perspective involves 

an understanding that all people are interdependent. 

A girl with a global perspective recognizes that all 

people share the world's limited resources to satisfy 

their basic needs for life. She has the ability and 

the willingness to think globally while acting locally. 

She strives to make the most of the world's resources 

and wisdom. From the global perspective, she is willing 

and able to work cooperatively to solve shared problems. 

She understands the diversity of values to be found 

throughout the world and identifies not only with 

her own culture and nation, but with the world community 

as well. 

3. Constructive Perspective. Basic to the constructive 

perspective, is the "I will make a difference" philosophy. 

It involves competent participation in social, political, 

and economic processes. The constructive citizen 

is committed to the principles of freedom, justice, 

equality, responsibility, and diversity. She isn't 
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one to uncritically accept that which currently exists. 

Instead, she will challenge those things which aren't 

based on such principles. It includes, too, the courage 

to stand up for what she believes to be right even 

in the face of overwhelming opposition. 

Environmental education is rooted in these philo

sophies. When a girl possesses a combination of pluralist, 

global, and constructive perspectives, she views herself 

as more than a citizen of one culture or nation. 

She views herself as a citizen of the earth. Along 

with citizenship comes responsibility for what happens 

in her world. This is a source of motivation for taking 

action to maintain or improve the condition of the 

environment. This is the goal of EE. 

In order for a girl to be able to apply herself 

effectively in all three aspects of citizenship, a 

Girl Scout needs to possess certain life skills. 

These specific skills are discussed in the following 

section. 

Meeting the Challenge 

Citizenship skills are those which enable a girl 

to deal with the increased complexity of her society. 

They assist her in managing the huge amount of available 

information and enable her to develop competency in 

dealing with long range issues. Citizenship skills 

play an import~nt role in helping a girl clarify her 
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priorities and make decisions accordingly. They help 

her develop creative and imaginative thought processes. 

What are the specific citizenship skills? Inquiry, 

problem solving, decision making skills are but a few 

of the variety of useful life skills. Citizenship 

skills may be grouped into three categories. Each 

of these categories of skills are described in more 

detail below (Parker, 1984; Schug and Beery, 1984; 

and The Study Commission on Global Education, 1987). 

1. Skills for Acquiring Information. With these skills, 

a girl is able to read to gain meaning, distinguish 

between fact and opinion, locate various sources of 

pertinent information, and use maps and graphs. These 

skills enable her to: 

* Identify eroblems. 

* Ask appropriate and searching questions. 

* Locate information sources. 

2. Skills for Organizing and Using Information. 

A girl uses these skills in order to interpret and 

organize the information she has gathered using her 

skills for acquiring information. These skills enable 

her to identify relevant material, put the information 

in a useable form, identify key ideas, and propose 

plans based on the information. With these skills, 

a girl is able to: 

* Compare and classify things on a basis of similarities 
and differences. 
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* Extract, organize, interpret, and evaluate 
information. 

* Arrive at alternative solutions to solve a problem 
and consider the consequences of each solution. 

* Draw conclusions from evidence. 

* Make sensible predictions from generalizations. 

* Analyze issues and comprehend_the ways in which 
the issue affects or is affected by other issues. 

* Develop an understanding of the basic interdependence 
of social, biological, and physical components 
of the environment. 

* Make, justify, and evaluate decisions or actions. 

3. Skills for Interpersonal Relationships and Social 

Participation. These skills are important as a girl 

interacts with others and her environment. They give 

her the ability to communicate ideas, work cooperatively 

in groups, assist with group goal-setting, and work 

individually or with others to decide on appropriate 

actions. A girl demonstrates development of these 

skills when she is able to: 

* Communicate orally and in writing. 

* Develop an understanding of views different 
from her own, even while she remains in disagreement. 

* Understand her own beliefs, feelings, abilities, 
and shortcomings and how they affect relations 
with others. 

* Recognize value in individuals different from 
herself and groups different from her own. 

* Develop a concern for humanity. 

* Give and receive constructive criticism. 

* Accept responsibility and respect the rights 
and property of others. 
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* Practice patience and perseverance in working 
toward her goal. 

* Act, based on decisions made. 

* Work effectively in groups organizing, planning, 
making decisions, taking action. 

* Persuade, compromise, and bargain. 

* Develop experience in cross-cultural situations. 

This is a composite list of citizenship skills. 

It is not presented as a list of requirements for good 

citizenship. Rather, it is presented as a guide to 

assist you in helping Girl Scout leaders become aware 

of the wide variety of skills which contribute toward 

helping girls become good citizens. With an awareness 

of the variety of skills, Girl Scout leaders will be 

better able to help girls develop such skills through 

Girl Scout activities. 

Citizenship skills shape the Triangle of Good 

Citizenship as shown in the diagram on the following 

page. By developing citizenship skills, a girl "grows" 

the sides of her triangle. For example, when a girl 

practices interpersonal relationship skills, she 

strengthens the pluralist side of her triangle. This 

comes when she recognizes the importance of respecting 

the viewpoints of others even when their ideas are 

not the same as her own. Can you think of other ways that 

practicing citizenship skills helps to strengthen a 

girl's Triangle of Good Citizenship? 
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The next section offers ideas about how Girl 

Scout leaders can help each girl "grow" her own triangle 

by providing opportunities to develop the skills essential 

for its formation. 

Caring. 

Global Pluralist 
Perspective 

Gathering, 
Organizing, 

Understanding, 
Using Information. Perspective 

Communicating, Planning, 
Problem Solving, Persuading 

Justifying, Compromising, Valuing, 
Respecting, Decision Making, Acting, 
Analyzing, Evaluating, ~rying Again. 

Constructive 
Perspective 

Figure 9. The Triangle of Good Citizenship Shaped 
by Citizenship Skills. 



IV-12 

Growing Together 

Did you ever wonder what it would be like to 

live in a different country or belong to a different 

culture--perhaps where people have fewer daily conven

iences than you have? Do you ever wonder how your 

daily actions affect other living and nonliving things 

on earth? 

Today, young people have these curiosities about 

how they are related to the rest of the world. Many 

don't realize that their daily actions do indeed affect 

others in far away places. Through EE activities, 

Girl Scout leaders can help establish links with those 

distant places and people. Along with the development 

of a sense of global belonging .and kinship with others, 

girls will begin to take interest in global happenings. 

This interest is the first step in becoming a citizen 

of the earth. 

Several EE activities are described below. This 

is only a small sample of the variety of approaches 

which may be used to help girl develop citizenship 

skills through Girl Scouting. Other ideas may be 

found in the training strategies and recommended resources 

for this module. 

Girls begin to understand the interrelatedness 

of environmental issues and the world's citizens through 

the following activity. Because it requires the use 

of higher level investigative and analytical skills, 
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it is most appropriate for Junior, Cadette, and Senior 

Girl Scouts. It focuses on each of the three perspectives 

on citizenship and gives girls the opportunity to 

apply each category of citizenship skills. 

The Environment and Our Future 

For 3-4 weeks, have the girls collect news 
articles which have a focus on the environment 
as it relates to the future. For example, "What 
will your life be like in 2001?" Or, "U.N. unit 
warns of 500 million who are hungry." Encourage 
the girls to explore the issues related to the 
news articles. Categorize the articles according 
to their scope using these headings: local, 
regional, state, national, and global issues. 
Also, try to categorize them according to whether 
or not the girls think they are political, economic, 
or social issues. 

Do issues overlap the categories? How will 
the issues make a difference in the lives of 
the girls in upcoming years? Who are the players 
in the issues? Why aren't the issues resolved? 
What predictions can the girls make based on 
the information gathered? Is there anything 
the girls can do to make a difference? 

Based on the information gathered and interpreted, 
have the girls draft a new Constitution for the 
year 2000. They may even want to expand the 
scope to create a Global Constitution. (Adapted 
from Fitch and Svengalis, 1979.) 

The discussion generated from "Ideals" below 

may serve as a springboard for other citizenship skill 

development activities. Some Brownie Girl Scouts 

may be able to explore the answers. Junior, Cadette, 

and Senior Girl Scouts would be challenged by an in 

depth discussion of these topics. 

Ideals 

Encourage the girls to discuss the following 
questions: What are your best characteristics? 
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What would you like to accomplish in your lifetime 
that could be beneficial to you, to your country, 
or to all humankind? What is an ideal citizen 
like? Do you know any? If so, describe them. 
Would an ideal citizen in this country be the 
same as an ideal citizen in another country? 
What relationship would an ideal citizen have 
with his or her environment? (Adapted from 
Rosenzweig, 1982) 

Daisy, Brownie, and Junior Girl Scouts will benefit 

from a look at the legends of other cultures through 

puppetry, role play, and a costume pageant. Some 

of the questions offered in the activity below will 

be too difficult for the youngest girls, but they 

are provided to challenge the older girls. By exploring 

the cultural roots of her heritage and comparing it 

with the roots of other cultures, a Girl Scout will 

become aware of the rich diversity in her world. 

In addition, it will help her understand the reasons 

why cultural differences exist today. 

Folklore and Natural Resources 

Read aloud a story related to the American 
outdoor heritage such as "Paul Bunyan" or "Johnny 
Appleseed". Using either role play or puppetry, 
have the girls act out the story. What attitudes 
about nature are reflected in the stories, legends, 
or myths? Do the girls think they would find 
different attitudes about nature in the stories 
of other ethnic groups? Explore the myths of 
other cultures. In the folklore, find examples 
of their relationships with nature. Did the 
girls find any similarities between their own 
folklore and that of other cultures? Are there 
any differences? In looking at current life 
in each of the cultures, can the girls find any 
hints that the folklore relationships with nature 
are still "alive" today? Hold a pageant of myths 
complete with costumes and share the parade with 
others. (Adapted from "Folklore," Project Learning 
Tree, K-6, 1977) 
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Girl Scouts are naturally curious about how young 

people live in other countries. The following activity 

may be used as an introduction to evaluating personal 

lifestyles. Is the Girl Scout using more natural 

resources than she really needs? 

A Diary of a Girl In •••• 

The girls may work alone or in groups for 
this activity. Ask them to choose a country 
in the world that they would like to know more 
about. If there are several groups working on 
this activity, encourage the groups to choose 
countries that may offer a greater contrast in 
the daily lives of people there. For example, 
contrast lesser with greater developed countries. 
Or, contrast countries with democratic vs. socialist 
governments. Through magazines, books, interviews, 
and news media, have the girls find out as much 
as possible about what day to day living is like 
for a "typical" girl in that country. 

Have the girls create a diary for a girl 
from that different home. Encourage them to 
explore the answers to these questions as they 
complete their diaries: 

What does the girl eat? 
Where does she live? 
How big is her family? 
What kinds of activities does she do during 
a typical day? 
Is there a daily routine? 
Does she go to school? If so, what does 
she learn about? How many years must she go? 
What do her mother and father do for a living? 
What might she like to do someday or where 
would she like to go if her dreams came 
true? 
Does she watch television? listen to the 
radio? 
Does she have running water in her home? 
How does the governmental system of her 
country affect her? 
After girls have completed their diaries, 

have a sharing session. Ask them to discuss 
their feelings after reading the diaries by 
completing thig statement: "I feel like I ••• " 
(Adapted from Project Learning Tree, 7-12, 1977) 
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The activity described below offers a suitable 

follow-up activity for "A Diary of a Girl In •••• ". 

Origin of My Favorite Thing 

Ask each girl to pick out a favorite object 
in her life. Encourage her to trace it back 
to its natural resource origins and learn about 
how the production of the item affects the environ
ment. 

For example, if she selected a pair of denim 
jeans, she would begin to trace them from her 
home to the store and the manufacturer. Was 
energy used to transport the jeans? How are 
they made? What products are needed? Were pesticides 
used on the cotton fields? 

Diagram the entire process and note the 
points where energy was used. Ask her to write 
an equation to represent all of the resource 
inputs on one side and the pleasure that she 
gains from having or using the item on the other 
side. Are they equal? How does the production 
of her favorite thing impact on the environment? 
How does she feel about this? (Adapted from 
Project Learning Tree, 7-12, 1977) 

The following activity provides one example of 

the way that role play can be used to help girls under

stand the complexities of environmental and social 

issues. Role play activities should be simplified 

for younger girls. 

Tough Luck 

Following exploration of the acid rain issue, 
read this story aloud: 

"The Schmidt family from Gary, Indiana, 
arrives at a remote northern Ontario lodge, where 
they have reservations for three weeks of fishing 
and relaxation. After three days without a catch, 
they find out that acid rain pollutants, blown 
by winds from industries presumed to be mainly 
in Illinois and Michigan, have rendered many 
lakes, including this one, sterile spawning grounds 
for fish." 

Encourage the girls to role play a meeting 
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between the Schmidt family and the owner of the 
lodge who didn't inform them of the situation. 
Also, have them role play a meeting with the 
manager of one of the responsible industries. 
(Adapted from Rosenzweig, 1982) 

The activity described below helps girls develop 

skills for acquiring and organizing information. 

Younger girls can begin with making simple observations. 

Older girls will be able to focus more on the analysis 

of the changes that have taken place. They will be 

challenged by discussing the consequences of making 

rapid environmental changes. 

Changing Times 

Ask the girls to collect and display photos 
of their community from various times in the 
past. Help them find the locations represented 
in the photos. Visit one or more of the sites. 

For at least 30 minutes, have each girl 
observe this location. Is there any activity 
in the area? If so, who is doing it? What are 
her impressions of the area? How does she feel 
as she observes the site? Can she find any 
indications of changes that have occurred? What 
might have caused them? Does she think that 
the changes are for the better or worse? Are 
there any plant or animal residents of the area? 
Have the residents changed through the years? 

Encourage the girls to take notes about 
their observations .. If possible, bring along 
a camera and photograph the site. 

Once back at the troop meeting place, ask 
the girls to share the information they have 
collected as well as their feelings about the 
changes. What role did people have in changing 
the site? Have the group decide whether or not 
most changes seem to have been for the better. 
What determines which changes are "good" or "bad?" 
Does time make a difference? What changes can 
the girls predict for the future of this site? 
If the girls did not feel that the changes were 
positive ones, is there anything they can to 
to improve the situation? (Adapted from Project 
Learning Tree, K-6, 1977) 
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The "Community Web of Life" activity below helps 

girls "grow" in their global perspective on citizenship. 

If helps them realize just how dependent they are 

on natural resources in their daily lives. 

Community Web of Life 

Have the girls list the occupations in their 
community. Through interviews or surveys, try 
to identify the natural re~ources upon which 
the various occupations depend. For example, 
a carpenter depends on forest resources for the 
supplies to build homes. Using a large piece 
of paper, have the girls create a community web 
of life showing the interrelationships between 
specific jobs and natural resources. 

Which natural resources does the community 
depend most on? Where are they obtained? Are 
the resources renewable? Are there any occupations 
which do not appear to depend upon a specific 
natural resource? What relationships do these 
occupations have with others in the community? 
If something happened to "cut off" a natural 
resource, how might it affect the community? 

Build an even larger web showing natural 
resource, human, and economic interconnections 
worldwide! 

The next activity builds on the concepts learned 

in "Community Web of Life" above. It helps girls 

continue developing the global perspective, but adds 

the constructive perspective. The Girl Scout leader 

may guide the discussion to include the pluralist 

perspective when she asks the girls to consider some 

of the less tangible things that an ideal community 

would have (love? brotherhood? peace?). 

The Ideal Community 

Ask the girls to think about what an ideal 
community would be like. Then, have them make 
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a list of all the things that an ideal community 
would need in order to support and maintain itself. 
After they have finished their list, ask them 
to compare it with their own community. Which 
"ideal" parts does their community have? Which 
parts of an ideal community are lacking in their 
own community? Why? Would it be possible for 
their community to become an ideal one? What 
changes would be necessary? What can they do 
to help make their community more "ideal?" 

Through these activities, we help Girl Scouts 

understand the roles they play in the global environment 

and the importance of taking responsibility for their 

actions. Girls begin to realize that they aren't 

merely citizens of an isolated community, but are 

citizens of a global community as well. Along with 

citizenship comes responsibility for what happens 

in that community. This ties it to EE. Citizenship 

skills are the tools needed for making this world 

a better place to live. Isn't that what Girl Scouting 

is all about? 

Leaders of Tomorrow 

"Today all of us are faced with the prospect 
that the rate of change will continue to accelerate 
so rapidly that every part of our lives will 
be affected. Such rapid change makes it extremely 
difficult to prepare for the future since there 
is no precise way to predict what scientific 
and technological discoveries will be made. 
At the same time, there is no sufficient way 
to learn now everything we will need to know 
in the future about a subject." 

Charles and Lester, 1982 

We can never be sure about what tomorrow will 

bring. But we can prepare ourselves to cope with 
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the uncertainties of the future. Citizenship skills 

are transferrable to new situations and enable us 

to deal with new information. They help us adapt 

to our changing world and are critically important 

tools for the leaders of tomorrow, today's Girl Scouts. 
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Training Outline for Module IV 

Strategy Duration {min.) Page 

1. Symbols of Citizenship 20 IV-22 

2. Introduction to Module IV 15 IV-23 

3. Perspectives on Citizenship 20 IV-24 

4. Meeting the Challenge 20 IV-25 

Break 10 

5. Growing Together 85 IV-26 

Introduction ( 5 ) IV-26 
Mini-Activities: 

Tough Luck (20) IV-26 
The Ideal Community (20) IV-26 
War and Peace (15) IV-26 
Evaluate-an-Activity ( 25) IV-26 

Break 10 

6. Skills for Action 30 IV-27 

7. Citizenship Skill ?\Ctivity 25 IV-28 
Design 

8. Wrap-Up/Evaluation 5 IV-30 

240 



Training Strategy i 1 . 
Purpose(s): To clarify 
Duration: 20 min. 
Objectives Targeted: 1. 
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Symbols of Citizenship. 
personal definitions of citizen

ship. 

Structure: Individual and large group. 
Materials: Newsprint, crayons, markers, glue, scissors, 
pencils, construction paper, and other assorted art 
supplies, (for alternative activity, old magazines,) 
nametaqs. 

-
Action: A. Welcome participants. Make art supplies 
available. On a large piece of paper, have trainees 
create an illustration of what citizenship means to them. 

B. After 10 minutes, have them introduce themselves 
through their illustrations. Make a gallery of illustra
tions around the room. 

Alternative activity: Have each trainee make a collage 
of pictures cut from old magazines to symbolize the 
meaning of citizenship. 



IV-'23 

Training Strategy #2. 
Purpose(s): To explore 

Introduction to Module IV. 
expectations and present goals/ 

objectives of module. Duration: 15 min. 
Objectives Targeted: All. 
Structure: Large group. 
Materials: Newsprint, markers, tape, 
objectives of Module IV (page IV-2). 

copies of goals/ 

Action: A. Take a few moments to discuss housekeeping 
details. 

B. Ask trainees what their expectations are for this 
session. What do they hope to gain? What questions 
would they like answered? Do not discuss individual 
responses; write them quickly on newsprint and call 
for more ideas. 

c. After the list of expectations is completed, hang it 
up on the wall for reference. Pass out copies of the 
goals/objectives of Module IV. As you read the goals 
and objectives aloud, make connections with items listed 
as expectations. Which expectations will not be satisfiec 
during this module? Offer alternatives for achieving 
these ends. Do other modules address these topics? 
Are there resources available to help? Ask for questions 
and comments about the intent of this module. 

D. Use the information from page IV-1 to introduce the 
content of this module. 

E. Discuss the challenges of the future from page IV-3 
and emphasize the importance of developing skills to 
cope with those challenges: citizenship skills. 
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Training Strategy t 3. Perspectives on Citizenship. 
Purpose(s): To define a "good citizen" and relate citizen-
Duration: 20 ship skill development with EE and Girl 
Objectives Targeted: 1, 2, 3. Scouting. 
Structure: Small and large group. 
Materials: Newsprint, markers, flannelgraph of the Triangle 
of Good Citizenship (p. IV-5), flannelgraph of A Target of 
EE Obj-ectives, poster of Girl Scout program. 

I 

Action: A. In buzz groups, have trainees define a "good 
citizen" and record their ideas. What qualities does a 
good citizen have? What makes one a good citizen? 

B. After a few minutes, call the groups together and 
create a master list of responses. 

c. Define a good citizen using information from page 
IV-4 and IV-5. Compare with the master list. 

D. Using a flannelgraph, present the Triangle of Good 
Citizenship (page IV-5) with its three perspectives 
(page IV-5 through IV-7). 

E. Refer· to page IV-7 and note connections between the 
three perspectives of citizenship, EE, and Girl Scouting. 
The flannelgraph of A Target of EE Objectives and the 
poster of the Girl Scout program will be helpful. 
Note any qualities of good citizens from A above that 
parallel the Triangle of Good Citizenship components. 
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Training Strategy i4_ Meeting the Challenge. 
Purpo~e{s):To present three categories of citizenship 
Duration: 20 min. skills as those skills which 
Objectives Targeted:1, 2, 3, 4. will help meet the 
Structure:Large group. future challenges. 
Materials:citizenship Skills piece to add to flannel-

graph of Triangle of Good Citizenship from Strategy #3, 
copies of citizenship skills (IV-8 through IV-10), copies . . . . 

Action: A. Introduce citizenship skills as those skills 
which enable a girl to cope with the challenges of the 
future. Hand out copies of citizenship skills (page IV-8 
through IV-10). Discuss three categories of skills and 
emphasize that it is a composite list. It is not meant 
to present a list of requirements for good citizenship 
(see page IV-10). Compare the list of skills with the 
brainstormed list of qualities of a good citizen in 
Strategy #3, step A. Any similarities? Differences? 

B. Complete the Triangle of Good Citizenship flannelgraph 
from Strategy #3 by adding the skills which shape it 
as discussed on page IV-10. Hand out copies of page IV-11 

c. As you emphasize the relationship between citizenship 
skills development and "growing" the sides of the Triangle 
of Good Citizenship (page IV-10), give examples~ Then, 
ask trainees to make connections: · 

* If a Girl Scout practices working effectively in 
groups, which side(s) of her Triangle is she working 
to strengthen? 

* If she acts, based on decisions she has made, which 
side(s) may be strengthened? 

* When she becomes able to locate information sources? 
* When she becomes able to receive constructive 

criticism? 
* When she becomes able to solve problems? 
* When she practices perseverance in working toward her 

goal? 

D. How can Girl Scout leaders help girls grow Triangles 
of Good Citizenship? They'll find out after a 10-minute 
break. Stroll through the gallery of citizenship symbols! 

--Break (10 min.)--
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Training Strategy ts. Growing Together. 
Purpose(s):To become familiar with and evaluate EE 
Duration:as min. activities which promote citizenship 
Objectives Targeted:4, 6. skill development. 
Structure: Small and large group. 
Materials: Newsprint, markers, copies of activities pages 
IV-13 through IV-19, copies of citizenship skills 
{pages IV-8 through IV-10). 

Action: A. (5 min.) Discuss the ways that Girl Scouts 
may grow together through citizenship skill development 
activities. The information on page IV-12 will support 
the introduction to this strategy. Trainees will 
experience and evaluate some of the approaches which may 
be used to help girls grow together. Evaluate activities 
B, c, and D by answering these questions: 

* What skills are used during the activity? 
* What perspective{s) of citizenship is strengthened? 
* What age level{s) is the activity appropriate for?· 
* How might it be adapted for other age levels? 

B. Tough Luck {20 min.). Conduct the activity as 
written on pages IV-16 and IV-17. Involve as many 
trainees as possible in the role play. 

C. The Ideal Community {20 min.). In small groups, 
conduct this activity {pages IV-18 and IV-19) as written. 

D. War and Peace {15 min.).* In small groups, ask 
trainees to make two lists: one of words/actions con
nected with "war" and one of words/actions connected with 
"peace." Which list. was easier to make and why? 

* Activity from World Association of Girl Scouts and 
Girl Guides, "A Programme for International Education, 
The World Around Us." n.d. p. 38. 

E. Evaluate-an-Activity {25 min.). Duplicate pages 
IV-13 through IV-19. Cut apart the activities not yet 
conducted in Band C above. Pass out copies of the 
activities to small groups. Have them evaluate the 
activity and answer the questions posed in A above. 
Then, ask each group to describe their activity for the 
others and discuss their evaluation of it. 

--Break {10 min.)--
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Training Strategy i6. Skills for Action. 
Purpose(s): To relate citizenship skills with making 
Duration: 30 min. positive changes. 
Objectives Targeted: s, 6. 
Structure: Small and large group. 
Materials: Newsprint, pencils, paper, copies of citizen
ship skills (pages IV-8 through IV-10). 

Action: A. Think about some of the enforced laws of 
the country which have improved the quality of life 
(e.g. speed limits, bottle/trash recycling, penalties 
for littering, no smoking areas, etc.). In small groups, 
prepare a list of other laws they'd like to see imple
mented to improve the quality of life. Also, have them 
think~of other ways that the quality of life might 
be improved. Consider quality of life improvement for: 

* Home. 
* The local community. 
* The global community. 

B. Share the lists of improvements. Discuss which 
citizenship skills would be needed by those seeking to 
make such changes. Which perspectives of citizenship 
are involved/strengthened by striving to bring about 
these quality of life improvements? 

c. Discuss the meaning of the statement "think globally, 
act locallt' as it relates to citizenship skill develop
ment. 

Activity adapted from the World Association of Girl 
Scouts and Girl Guides, "A Programme for International 
Education, The World Around Us." n.d. p. 38. 
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Training Strategy #7_ Citizenship Skill Activity Design. 
Purpo~e{s):To apply knowledge gained in Module IV by 
Duration:25 min. designing values activities. 
Objectives Targeted: 6. 
Structure: Small and large group. 
Materials: Citizenship Skill Activity Design slips (page 

IV-29), copies of citizenship skills (pages IV-8 through 
IV-10). -

Action: A. Form small groups. Consider matching them 
by Girl Scout age levels trainees are leaders for. 
Hand out one design slip to each group.* 

B. Each group's task is to design an activity that 
focuses on developing the skill or strengthening the 
perspective listed for a given Girl Scout age level. 
The activities should be detailed on newsprint so that 
other leaders can read it and understand exactly how to 
conduct the activity. 

C. Each group should be prepared to share their ideas. 
They should be able to: 

* Tell which EE tool(s) was used as they learned in 
Module I. 

* Explain how they decided that the activity was 
appropriate for the specified Girl Scout age level. 

* Identify the skills/citizenship perspectives used or 
strengthened through the activity. 

D. After 10-15.minutes, share ideas and post them for 
others to note. Any volunteers to try them out with 
Girl Scouts? 

* There are two different types of design slips. One 
asking trainees to develop activities which strengthen 
a perspective on citizenship and the other type 
focuses on specific skills to be developed. Hand out a 
variety of each type. In the time allotted, each group 
may want to try developing an activity for each type 
of design slip. 
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Citizenship Skill Activity Design Slips 

********************************************************* 
Skill to be Developed: Identifying problems. 
Age Level: Daisy Girl Scout. 
********************************************************* 
Skill to be Developed: Compare/classify things on a 
basis of similarities and differences. 
Age Level: Brownie Girl Scout. 
********************************************************* 
Skill to be Developed: Understand her own feelings and 
how they affect relations with others. 
Age Level: Junior Girl Scout. 
********************************************************* 
Skill to be Developed: Experience in cross-cultural 
situations. 
Age Level: Cadette Girl Scout. 
********************************************************* 
Skill to be Developed: Concern for humanity. 
Age Level: Senior Girl Scout. 
********************************************************* 

********************************************************* 
Perspective: Pluralist. 
Age Level: Daisy Girl Scout. 
********************************************************* 
Perspective: Global. 
Age Level: Brownie Girl Scout. 
********************************************************* 
Perspective: Constructive. 
Age Level: Junior Girl Scout. 
********************************************************* 
Perspective: Constructive. 
Age Level: Cadette Girl Scout. 
********************************************************* 
Perspective: Global. 
Age Level: Senior Girl Scout. 
********************************************************* 
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Wrap-Up/Evaluation. Training Strategy i a. 
Purpose(s): To conclude and get trainee evaluations of 

Module IV. Duration: 5 min. 
Objectives Targeted: All. 
Struc~ure: Individual and large group. 
Materials: Copies of Evaluation for Module IV (page IV-31), 
pencils, Some Resources for Module IV (page IV-32). 

Action: A. Conclude with information from pages IV-19 
and IV-20 about leaders of tomorrow. Citizenship skills 
are for-our-future skills! 

B. Administer the evaluation for this module. 

c. Pass out copies of Some Resources for Module IV. 
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Evaluation for Module IV 
Citizenship Skill Development Through 

Environmental Education and Girl Scouting 

1. As a result of attending this module, I have a greater 
understanding of citizenship. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

-2. I feel confident that I'll be able to help Girl 
Scouts develop citizenshlp skills. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

3. I understand how citizenship skills development 
relates to environmental education. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

4. I understand how citizenship skills development 
relates to Girl Scouting. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

5. How will you use the material presented in this workshop? 

6. What did you like most about this training session? 

7. How can this training session be improved? 

Additional comments: 
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SOME RESOURCES FOR MODULE IV 

Beery, R. and Schug, Mark C. Community Study: Applica
tions and Opportunities. Washington, D.C.: National 
Council for the Social Studies Bulletin No. 73, 1984. 

Disinger, John F. and Lisowski, Marylin. Teaching 
Activities in Science/Society/Technology/Environment. 
Columbus, OH: ERIC Clearinghouse for Science, Mathematics, 
and Environment. 1986. 

Fitch, Robert M. and Svengalis, Cordell M. Futures 
Unlimited: Teaching About Worlds to Come. Washington, 
D.C.: National Council for the Social Studies, 1979. 

GSUSA. Pluralism Program Membership Training Packet. 
New York, NY: GSUSA, Summer, 1985. 

The Wide World of Girl Guiding and Girl Scouting. 
New York, NY: GSUSA, 1980.-

Global Tomorrow Coalition. Global Issue Teaching 
Packets. 1986-87. Available from Amy E. Holm, Global 
Tomorrow Coalition, 708 s.w. Third Avenue, Suite 227, 
Portland, OR 97204. 

Saveland, Robert N. (ed.) Handbook of Environmental 
Education with International Case Studies. New York, 
NY: John Wiley and Sons, 1976. 

Swan, James A. and Stapp, William B., (.eds.) Environmental 
Education Strategies Toward a· More Livable Future. New York, 
NY: John Wiley and Sons, 1974. 



V-1 

MODULE V 
ENVIRONMENTAL ACTION THROUGH 

GIRL SCOUTING 

Environmental action has been referred to as 

"the ultimate" in EE (Hungerford and Peyton, 1976). 

It draws from achievement in all of the EE objective 

categories and provides the culminating EE experience 

for Girl Scouts. 

In order for participants to benefit most from 

attending this training session, they should have 

a good understanding of what EE is and how it relates 

to the Girl Scout program. Ideally, participants 

will have attended Modules I through IV prior to attending 

this module. At the very least, participants should 

have completed Module I. 

Goals and Objectives 

Goals: To understand what environmental action 

is and how to guiqe girls through environmental action 

experiences. 

Objectives: Following this training session, 

participants will be able to: 

1. Tell what positive environmental action is and 
describe four categories of environmental action appropriate 
for Girl Scouting. 

2. Discuss the GSUSA guidelines placing limitations 
on the types and extent of environmental action which 
may be taken in Girl Scouting activities. 

3. Summarize the steps for taking environmental action. 
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4. Describe three environmental action project ideas 
which may be incorporated into Girl Scout activities. 

5. Describe two potential barriers to taking environ
mental action and suggest ways to overcome these barriers. 

What's in an Action? 

Positive environmental action is taken to maintain 

or improve the condition of the environment. Thoughtful 

environmental action is the heart of the participation 

objective of EE and constitutes the bull's-eye on 

the Target of Environmental Education Objectives (page 9). 

It gives girls the opportunity to apply the knowledge 

and skills they've acquired in working to achieve 

the other EE objectives. Environmental action is 

the ultimate goal of EE. 

The impacts of an action depend on a number of 

factors including those listed below. This module 

will focus mainly on factors #2 and #3: 

1. The number of people taking collective action. 

2. How well the action is planned and coordinated. 

3. The categories of environmental action that are 

taken. 

4. The levels at which action is taken. 

5. Whether or not the action targets the heart of 

the problem it is intended to solve. 

The old adage, "There's power behind numbers," 

usually holds true for environmental action. Cooperative 
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groups of people taking action traditionally have 

the opportunity to make greater impacts than individuals 

acting alone. Action may be taken at local, regional, 

state, national, and/or international levels. Of 

course, the goal of the project dictates which level 

or levels may be the most appropriate and effective 

targets for environmental action. 

Girls can work to make positive changes happen 

through environmental action. By understanding the 

art of taking carefully planned action, Girl Scout 

leaders may provide girls with guidance they'll need 

to make their actions count for the benefit of the 

environment and themselves. 

The Art of Action 

"Sadly, as the dire predictions of environ
mentalists warn us, Planet Earth is not in the 
best shape. What with toxic waste, polluted 
air, and depleted forests, to mention just a 
few issues, America the Beautiful is becoming 
less so every day. 

" •••• All of these environmental problems 
didn't just occur overnight; they evolved day 
by day as people unthinkingly and uncaringly 
took the easy way out. If not checked, the results 
of mankind's careless habits could be catastrophic 
for the whole world. 

"It is not enough simply to acknowledge 
the existence of environmental problems; each 
and every person needs to do something to help. 
And Girl Scouts, with their can-do philosophy, 
certainly can begin to make a difference." 

Betty F. Pilsbury 
President, GSUSA 
1988 

A Cadette Girl Scout troop carefully plans for the 
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upcoming special event: Recycling Round-Up Week. 

This event has been coordinated with local organizations 

to increase citizen awareness of the benefits of recycling 

in the community. Recycling Round-Up Week will usher 

in the new mandatory recycling program. 

It is planned to spotlight the amount of solid 

waste discarded each week. Special presentations 

will be made about how residents can help. Area schools 

will compete to see which one can collect the greatest 

amount of recyclables. Classes will address the ways 

that children can help prepare items for recycling 

and how they can reduce the amount of waste discarded 

in their homes. Newspaper editorials have been written. 

Radio and television coverage of the event has been 

arranged. Even a garbage art contest will be held--

and the mayor is submitting one of the garbage sculptures! 

This environmental action project, incorporating 

several categories of action and requiring coordination 

with many different groups, will inevitably leave 

a lasting impression on the girls of this troop and 

their community. That's what environmental action 

is all about! 

According to Hungerford and Peyton (1976), there 

appear to be six categories of environmental action. 

These categories are defined below: 

1. Persuasion involves efforts to motivate others 

to take positive environmental action by modifying 
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their values. For example, when you argue or debate 

with someone and influence them to take action based 

on the information you have provided, you have taken 

persuasive action. When you write letters or editorials 

to sway others into taking environmental action, you 

also practice persuasion. 

2. Consumerism involves economic threats aimed to 

influence business or industry. When you decide not 

to purchase an aerosol product because its contents 

destroy ozone in the atmosphere, you are exercising 

consumerism. Or, if you boycott a company that is 

known for destructive environmental practices, you 

are taking this type of environmental action. 

3. Political action involves efforts aimed at persuading 

governmental figures or agencies to conform to the 

values held by the person or persons taking that action. 

When you vote for or otherwise support a specific 

candidate based on her/his. environmental perspectives, 

you exercise this type of action. Or, if you lobby 

a. governmental official to gain her/his support for 

your ideas, you practice political action. 

4. Legal action is any legal/judiciary action taken 

by an individual or an organization which is aimed 

at environmental law enforcement. It may involve 

obtaining a legal order to restrain the action of 

others--particularly actions which may be perceived 



V-6 

as undesirable for the environment. Law suits against 

polluters or injunctions which halt practices that 

may harm the environment are included in this category 

of action. 

5. Ecomanagement includes any physical action aimed 

directly at maintaining or improving the existing 

ecosystem(s). When you install bird houses to attract 

favorable species, or when you plant trees to enhance 

the environmental quality of the area, you practice 

ecomanagement. 

6. Interaction is any combination of two or more 

of the above types of action. Both persuasion and 

consumerism may be combined by urging others to boycott 

a specific company. Writing letters to a legislatoi 

urging her/him to vote a particular way on a piece 

of environmental legislation combines persuasive and 

political action categories. A combination of consumerism, 

political, and legal action may provide solutions 

to international issues. 

Each of these categories offers options for taking 

environmental action. Most often, solutions to environ

mental issues result from a combination of approaches. 

The Recycling Round-Up Week event involves several 

categories of environmental action. 

The newspaper editorials, mayor's participation 

in the event, and community presentations involve 
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persuasion. These efforts are intended to draw attention 

to the issue and convince residents to take personal 

action on this issue. Residents practice ecomanagement 

when they recycle ~r reuse household items. 

When residents refuse to purchase items that 

are excessively packaged in order to reduce the amount 

of solid waste discarded, consumerism action is taken. 

The mandatory recycling program undoubtedly resulted 

from influencing legislators to take political action. 

Interaction results from several categories of environ

mental action taken simultaneously during Recycling 

Round-Up Week. 

Some options for taking environmental action 

within the six categories are limited by GSUSA guidelines 

(Leader's Digest, 1985). Let's review those limitations 

as they refer to Girl Scouting activities. 

Minor limits are placed on consumerism actions 

as noted on page 11: 

"Permission to endorse commercial products 
or services or to give endorsement of such by 
implication must be obtained from GSUSA and shall 
be granted only when such endorsement is in keeping 
with Girl Scout principles and activities .•• 
Individual members of the Girl Scout Movement 
shall not allow their names, in their Girl Scout 
capacities, to be used in advertising testimonials 
directly or indirectly endorsing any product or service." 

Some actions are also limited by this guideline 

(page 10): 

~Adult members, in their Girl Scout capacities 
may not solicit financial contributions for purposes 
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other than Girl Scouting." 

As an example, this means you are not permitted to 

solicit for an adopt-a-whale campaign in the context 

of Girl Scouting, but may do so on an individual basis 

with no connection to Girl Scouting. 

Political and legal action through Girl Scouting 

is limited by these guidelines (page 9): 

"GSUSA and any Girl Scout council ••• may 
not, nor may they authorize anyone on their behalf 
to, participate or intervene directly or indirectly 
in any political campaign on behalf of or in 
opposition to any candidate for public office; 
or participate in any legislative activity or 
function which contravenes the laws governing 
tax-exempt organizations." 

As long as Girl Scout leaders consider these 

mandates and the guidelines in Safety-Wise about service 

projects, they need not feel unsure about helping 

the girls pursue an interest in taking environmental 

action. 

The Action Process 

There is a logical step-by-step procedure for 

planning, taking, and evaluating environmental action. 

Girl Scouts may work in groups on an action project 

or they may work individually. Either way, the action 

process remains essentially the same. 

The seven step process is described below (adapted 

from Girl Scouts of Metropo.litan Detroit, 1972, and 

Cordes, 1981). A list of key questions is included 
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with each step. The questions will act as guides 

to ensure that factors which may affect the success 

of the project are considered beforehand (Hungerford 

and Peyton, 1976). The answers to some of the questions 

will be found through research. Other answers will 

come from speaking to people involved with the problem. 

Yet other answers will be found within the girls themselves 

--particularly for those questions which ask the girls 

to explore their own values. 

Girl Scout leaders will need to work closely 

with young girls through the action process. With 

older girls, they will act as advisors allowing the 

girls to identify problems, investigate alternatives, 

and find answers for themselves. 

Step 1: Plan for Action. 

The first thing Girl Scout leaders need to do 

is to help the girls identify a problem that they 

feel strongly about. Problems may be identified by 

reviewing newspapers or taking walks around the community 

to photograph symptoms of existing problems. Girls 

should be encouraged to survey or interview local 

citizens for input. The following questions may help 

guide girls through Step 1: 

* What is the problem? 

* What changes would you like to see? Why? 
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Step 2: Collect Information. 

Next, the girls need to collect information to 

determine the cause(s) of the problem so that they 

know where to focus their efforts in solving it. 

The Resource Matrix presented in Module III (page III-17) 

may be useful in identifying information sources. 

Girl Scouts must be reminded that other people 

may not see the same things as problems or solutions 

related to the issue. The girls should be encouraged 

to put themselves in the shoes of those affected by 

the problem and ask themselves what they would feel 

like in that situation. The following questions should 

be answered to complete Step 2: 

* What is the cause of the problem? 

* How long has the problem existed? 

* Who is affected by the problem? 

* How frequently does it occur? 

* How do those affected by the problem feel? 

* How do you feel about the problem? 

* Is anyone benefitting from the problem? 
If so, how? What do they feel like? 

Step 3: Decide Which Way to Go. 

This step involves brainstorming all possible 

approaches to solving the problem. Each alternative 

is researched to determine which one provides the 

"best" answer to the problem. (Remember that one 

answer may be do do nothing.) After a possible solution 

is identified, the girls will need to ask themselves 
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whether or not they can take the action dictated by 

the solution they've identified. Perhaps, their efforts 

may be best directed toward solving a portion of the 

problem or toward solving another problem entirely. 

It is important to emphasize that not all environmental 

action projects result in complete solutions to existing 

problems. Rather, environmental action may be targeted 

at a partial solution or at affecting those who have 

the power to solve the problem. Success is achieved 

one step at a time. These questions will guide girls 

through Step 3: 

* What are the possible alternatives to solving 
this problem? 

For each alternative: 

* What are its costs and benefits? 

* What are its legal consequences? 

* What are its social consequences? 

* How will it affect the environment? 

* What procedures are necessary to take such 
action? 

* What environmental action strategy or combination 
of strategies may be most appropriate to take 
the action? 

* Do you have enough time, skills, and courage 
to take the action? 

* If you select this alternative, will you be 
taking action which is consistent with your 
own values? 

And then ask: 

* Based on the answers to the above questions, 
which alternative is most sensible and realistic? 
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Step 4: Moving Ahead. 

After an alternative has been selected and the 

girls have determined the appropriate strategies for 

action, they need to let others know about it! They 

should be encouraged to get others involved. Ask 

these questions: 

* Could your action be more effective with the 
support of others? If so, who else could be 
involved? Have they been contacted? 

* Does the action require Girl Scout council 
permission? Has permission been granted? 

* Will media coverage be important to the success 
of your project? If so, has the media been 
contacted? 

* Is your plan well detailed and set for action? 

* If you're planning a group action project, does 
each person have a role to play in its 
implementation? Do you understand the 
importance of your role? 

* Do you anticipate any problems or opposing 
forces affecting your action? If so, have 
you considered how you might deal with them 
if they arise? 

Step 5: Do It! 

Put the plan into action. Ask these questions 

throughout the implementation stages of the project: 

* What changes are needed to improve or effectively 
continue taking action? 

* Are you working well with others on the project? 

* What responses have you received from those 
affected by your action? How do you feel? 
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Step 6: Look Back. 

Girl Scout leaders should encourage the girls 

to evaluate their environmental action projects. 

Hindsight is more accurate than foresight. The girls 

should be prompted to ask themselves these questions: 

* Did the solution actually solve the problem? 

* Were additional problems created? 

* What would you do differently next time? 

* What did you learn as a result of taking 
environmental action? 

* Did others benefit from your efforts? 

* Were others negatively affected by your project? 

* How do you feel about the experience? 
I 

Step 7: Share With Others. 

After all of this effort, why not share it with 

others? Encourage the girls to help others learn 

through their experience by sharing it with them. 

It may help get others motivated to try it! Also, 

it may give the girls the chance to have their moment 

of glory. Older girls may want to follow up by helping 

younger girls take environmental action. This is 

a marvelous opportunity for girls to develop leadership 

skills. 

Challenges of Action 

Many times, there are hurdles to jump along the 

way in order to achieve the desired results of an 

environmental action project. Each hurdle presents 
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a challenge. Each challenge presents the girls with 

a valuable lesson to learn about how their society 

functions and how they can make ch~nges happen. By 

accepting each challenge and working to overcome the 

barriers to success, the girls will gain a great deal 

from the experience--probably more than if their project 

flowed smoothly from beginning to end. 

Interpersonal problems may arise. Unfortunately, 

they tend to disrupt the flow of the action process. 

Such problems might include a lack of consideration 

for others' ideas or uncooperative group behavior 

that must be "checked" in order to continue. 

The girls may also have personal reservations 

about taking action. They may fear failure. The 

girls may have second thoughts when they realize that 

there's a considerable amount of time, effort, and 

commitment involved in completing the project. 

Other barriers to action may come from outside 

sources that oppose the action project. The girls 

must seek to understand the opposing perspectives. 

Acknowledging other viewpoints and searching for 

compromises will teach priceless lessons about dealing 

with others. 

A lack of funds to carry out a project may be 

the limiting factor. To overcome this potential barrier, 

the girls may want to plan a fundraising event as 

the first step to taking environmental action. 
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Perhaps an environmental action project requires 

special skills such as the ability to write a news 

release. If the girls have a strong interest in the 

project, they might incorporate training sessions 

into their plan so that they may develop those essential 

skills. They can test their mastery of new skills 

by putting them to use in the action project. 

There is no hard and fast rule about overcoming 

barriers to action. Each barrier presents a lesson 

in itself. The struggle to jump the hurdles reinforces 

the importance of cooperating with others. The girls 

learn the value of perseverance. Many will replace 

a quitting attitude with an "I can" attitude. 

Sometimes, there are barriers that are not within 

the power of the girls to overcome. There may be 

times when the girls discover they must accept the 

constraints to action and redirect their efforts toward 

a goal which may be more realistically achieved. 

Another valuable lesson accompanies this decision. 

Where there's a will, there is often a way to 

get the job done. The importance of careful planning 

and community support must not be underestimated. 

These two factors often determine how successful an 

environmental action project can be. 

Making a Difference 

Eleven girls from Brownie Girl Scout Troop 192 

in Blair, Wisconsin made a difference in their community 
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through a project called "Watch Your Waste." The 

girls began with a concern about the amount of resources 

wasted in their community. They made posters out 

of recycled materials and obtained permission to hang 

them downtown. As a result, many community residents 

became more aware of the ways in which they could 

turn their "garbai~ to gold" by recycling it. 

Next, the girls devoted troop time to learning 

about recycling centers. They took a field trip to 

a recycling center in a larger town nearby. The girls 

became so excited about the prospects of a recycling 

program in Blair that they asked permission to share 

a slide program about recycling with their third grade 

school classes to get fellow students involved. 

More and more people became aware of and interested 

in this issue. The result was a recycling program 

for the city of Blair--thanks to the girls. In special 

community presentations, they demonstrated the correct 

methods to prepare materials for recycling. A city 

official commended the troop on their efforts which 

would prolong the life of the local landfill. 

But, the Brownie Girl Scouts weren't finished 

yet. They gathered information about toxics in their 

homes. On a special "Waste Watchers Day," the girls 

shared what they had learned about the household toxics 

and demonstrated the use of alternatives to toxic 

household cleaners. Many community residents were 

surprised to learn that they had been using toxic 
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substances on a day-to-day basis! The girls emphasized 

the importance of making the difference every day 

at home. 

And it all began with a small group of concerned 

Brownie Girl Scouts •••• 

In a small rural town, a group of thirty students 

turned a pasture into an outdoor environmental center 

where joggers, birders, and others could enjoy the 

scenic area. They planted trees and shrubs and created 

a system of trails for visitors. They continue to 

maintain the network of trails and improve the diversity 

of the natural area. Their efforts have enhanced 

the lives of many community residents. 

Six young people, ages 12 to 15, improved the 

breeding conditions for eastern bluebirds in their 

area. They collected information about bluebirds 

including the reasons for their decline. They learned 

about the bluebird's favored nesting habitat and birdhouse 

designs. Next, they obtained permission to set up 

a bluebird trail. The students erected their newly 

constructed birdhouses and waited for the birds to 

arrive. Over the next few months, they cared for 

the trail and were rewarded with bluebird residents! 

The youngsters recorded pertinent data about the birds 

and submitted the information to a state agency monitoring 
. 

bluebird populations. They continue to use the bluebird 

trail as an outdoor laboratory. 
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Thirty sixth graders became aware of the decline 

of wildlife in their county from a newspaper article 

by a local conservation club. The club was trying 

to acquire more wildlife habitat and restore prairie 

grasses in the county. The class expressed a desire 

to assist the conservation club with activities to 

help county residents become aware of this project. 

The class volunteered to help harvest prairie 

grass seeds with the club. Later, the seeds were 

planted throughout the county to help restore prairie 

grasses in the area. 

In addition, they wrote and produced a puppet 

video program with a message about the importance 

of preserving habitat for wildlife in their county. 

The video was used as a teaching tool for younger 

students and community groups. It was even shown 

on the local television station! 

The class made posters and photographic displays, 

and wrote essays about the benefits of attracting 

wildlife to their area. These materials were shared 

with the county residents. Next, they surveyed local 

residents for new ideas about wildlife in their county. 

This information provided important feedback for the 

students and the conservation club and will be used 

in planning future projects. 

Nine high school students from a large metropolitan 

area wanted to attract barred owls to their local 

park. They researched barred owls to learn about 
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their habitat requirements. The students obtained 

permission from the park commissioner to pursue the 

project. They constructed the houses. Assisted by 

the park naturalist, they erected the houses in 

appropriate locations. Anxiously, the students continue 

to monitor the houses •••• 

Girl Scout Troop 127 took action to clean up New 

Jersey's Hackensack River. It all began with an autumn 

project to plant ivy along the banks of the river. 

They found that the banks were so fouled by junk and 

trash that no amount of ivy would have made any difference. 

Instead of giving up, they got an idea for an environmental 

action project. 

Throughout the winter, they planned for action. 

The Girl Scouts published items in the newspaper to 

increase community awareness of the pollution. They 

solicited the support of a city planner and the Boy 

Scout troop in the area. They testified at local 

meetings and badgered the county for help in cleaning 

up the Hackensack River. Their persistence paid off 

when a thousand or more people--young and old--showed 

up on four Saturdays in the spring to pull some 60 

truckloads of debris from seven miles of the muddy 

Hackensack River (Life, 1970). 

They never gave up until their idea became a 

reality. They set a fine example for others to follow. 

These Girl Scouts accepted a challenge and made the 

difference in their hometown. 
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These are just a few examples of environmental 

action projects which have actually been undertaken 

by groups of young people. There are many more cases 

of young people caring enough to want to make their 

world a better place to live. For additional ideas 

about how to get girls involved in environmental action 

projects, refer to Girl Scou~ program materials; many•> 

badges and interest projects include requirements 

which encourage action projects. The sky is the limit! 

Benefits of Action 

The rewards of taking environmental action are 

many. Through environmental action projects, girls 

may grow in each of the four emphases of the Girl 

Scout program. A Girl Scout may learn to believe 

in her own abilities and may develop a sense of respon

sibility for the environment. She may develop inter

personal skills which are so much a part of planning, 

organizing, and implementing an environmental action 

project. 

Although every environmental action project may 

not be successful in terms of achieving the desired 

results, Girl Scout leaders must recognize that the 

process of taking the action is, in itself, a valuable 

learning experience. Evaluating successes and failures 

is extremely important in helping the girls grow. 
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New Directions 

Through environmental action, we can give the 

future of our earth a new direction. No efforts at 

taking positive environmental action are too small. 

But, we must begin now. We must begin at home and 

Girl Scouts can make a difference. 

Today, a Girl Scout may accept the challenge 

of making her community a better place to live through 

environmental action. Tomorrow, she may become involved 

in global efforts to change the course of the future. 

And it all begins with you •••• 
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Training Outline for Module V 

Strategy Duration {min.) Page 

1. Me and My Environment 15 V-23 

2. Introduction to Module V 20 V-25 

3. What's in an Action? 20 V-26 

4. The Action Process 20 V-27 

Break 10 

5. From Ideas to Actions 80 V-28 

Break 10 

6. Challenges of Action 20 V-30 

7. Sharing Success Stories 40 V-32 

8. Wrap-Up/Evaluation 5 V-33 

240 
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Training Strategy I 1. Me and My Environment. 
Purpose{s): To clarify feelings about the environment 
Duration: 15 min. and environmental action. 
Objectives Targeted: Preparation for all. 
Structure: Individual and large group. 
Materials: Pencils, copies of A Self-Assessment (page 
V-24), nametags. 

Action: A. Welcome participants. Hand out copies of 
the assessment and give trainees a few minutes to 
complete it. 

B. Bring the group together and have trainees introduce 
themselves by sharing the responses to #4 and #6 from 
the assessment. 
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A Self-Assessment 

1. One concern I have about my local environment is 

because 

2. One concern I have about my global environment is 

because 

3. In order to minimize harmful effects on the environment, 
I could change this one personal habit: 

4. If I could bring about one change to improve the 
quality of the environment, I would 

because 

5. I consider the impacts on the environment when I 

6. One thing I'd like to learn about environmental action 
is 



Training Strategy i 2. 
Purpose{s): To present 
Duration: 20 min. 
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Introduction to 
goals/objectives 
clarify meaning 

Objectives Targeted: 1. 
Structure: Small and large group. 

Module V. 
of module and 
of environmental 

action. 

Materials: Copies of goals/objectives (page V-1 and V-2), 
flannelgraph of A Target of EE Objectives (see page I-16) 
and poster of Girl Scout program, newsprint, markers. 

Action: A. Hand out copies of goals/objectives of Module 
v. Discuss it and ask for comments. Are the self
assessment ideas in response to #6 included in the 
module content? 

B. In buzz groups, have trainees reach a consensus about 
what they believe positive environmental action is. 
Have them record their response on newsprint. 

C. With input from buzz groups, make a "master" 
definition of environmental action which combines all 
of the group ideas. 

D. Reveal the definition of positive environmental actior 
as that taken to maintain or improve the quality of the 
environment. 

E. Make connections with EE using the flannelgraph from 
Module I. Relate environmental action to Girl Scouting 
using a poster. 
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Training Strategy 13. What's In An Action? 
Purpose{s): To describe six categories of environmental 
Duration: 20 min. action and GSUSA limitations. 
Objectives Targeted: 1, 2, 3, prep for 4. 
Structure: Large group. 
Materials: Copies of the Six Categories of Action 
{V-4 through V-6). 

Action: A. Hand out and discuss copies of the six 
categories of environmental action. 

B. Read the Cadette Girl Scout troop senario, pages 
V-3 and V-4, aloud. Which categories of action were 
involved? Refer to pages V-6 and V-7 for ideas. 

C. For each of the examples below, ask trainees to 
think about which categories of action might be involved. 

* Build a community composting facility. 
* Plant a tree in a community park. 
* Use Girl Scout mugs for_ troop meetings instead of 

throw-away cups. 
* Design and construct a community nature trail. 
* Convince a friend not to purchase a product because 

it is excessively packaged. 

D. Discuss GSUSA limitations on types and extents of 
environmental action which may be taken in Girl Sco~t 
activities {pages V-7 and V-8). Assure trainees that 
these limitations are small in comparison to the wide 
variety of projects that may be undertaken. 
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Training Strategy t 4. The Action Process. 
Purpose(s): To familiarize trainees with steps to taking 
Duration: 20 min. environmental action. 
Objectives Targeted: 3. 
Structure: Large group. 
Materials: Copies of The Action Process (pages V-9 througl 
V-13). 

Action: A. Hand out copies of and discuss The Action 
Process. These questions will guide discussion: 

* Which steps might younger girls need help with? 
* How might you get the girls to identify a problem 

they feel strongly about? 
* How could information be collected? 
* How could media be involved? 
* How would you prepare the girls for coping with 

opposing forces? What types of opposing forces 
are possible? 

* How would you help to ensure that the girls were 
working well together? 

* In what ways could you share the success with others? 
If possible, tie in content from Modules II, III, and IV 
in this discussion. Values perspectives, knowledge .of 
earth-connections, and skills are all included in 
the process of taking environmental action. 

--Break (10 min.)--
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Training Strategy Is. From Ideas to Actions. 
Purpo~e(s):To gain practical experience in planning for 
Du~ation: 80 min. taking environmental action. 
ObJectives Targeted:3. 4. 
Struc~ure: Small and large group. 
Materials: Copies of simulation, From Ideas to Actions 
(page V-29), markers, newsprint, Girl Scout Badges and 
Signs, Cadette and Senior Girl Scout Interest Projects. 

Action: A. Pass out copies of the simulation. In small 
groups, trainees will think through an idea for environ
mental action which will work toward satisfying one or 
more requirements of three different Girl Scout badges/ 
interest projects. They will prepare a short presentatio~ 
to share their analysis of the action process for that 
environmental action project. Questions are included 
on the simulation to guide trainees through the process. 
Allow approximately 50 minutes for this step. 

B. Following the presentations, briefly conclude with 
statements about how environmental action can be used 
to tie different components of the Girl Scout program 
together. Not only is it the culminating experience in 
EE, but it can also be the same for Girl Scouting. 

--Break (10 min.)--
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From Ideas to Actions (Trainer circle an age level, and 
check a set of badges/interest projects.) 

Suppose a Junior Girl Scout troop expresses an interest 
Cadette 
Senior 

in improving the quality of the environment while also 
working toward interest project/badge requirements 
for three Girl Scout projects. Looking at the requirements 
for each of the interest projects/badges checked below, 
think of several possible environmental action projects 
which would pull their requirements together for the girls. 
Choose one of possible projects and think through the 
answers to these questions as if you were really planning 
the environmental project with the girls. Be prepared to 
present your ideas. 

Interest projects for Cadette and Senior Girl Scouts: 

Camping 
-Understanding Yourself and Others 

Community Time Capsule 

_High-Tech Communication 
Plant Culture 
Wildlife 

Badges for Junior Girl Scouts: 

Community Health and Safety 
-Around the Town 

Energy Saver 

Active Citizen 
-World Neighbors 

Foot Traveler 

Geology 
-Global Understanding 

Community Time Capsule 

Heritage Hunt 
-Do you Get the Message? 

Skills for Living 

Water Wonders 
-Wide World 

Ecology 

1. How would you collect information? 
2. Can you think of any legal consequences? Social con-

sequences? environmental impacts? 
3. What procedures will be necessary to carry out the project? 
4. What approvals might be needed? 
5. Whose help might you need? 
6. What categories of environmental action are involved? 
7. Would media coverage be important? 
8. Would you expect to have any opposing forces? If so, 

what would their source be? 
9. How do you think the girls could share the completion 

of their project with others? 
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Training Strategy i 6. Challenges of Action. 
Purpose(s): To become aware of and learn to cope with the 
Duration: 20 min. potential challenges of environmental 
Objectives Targeted: s. action. 
Structure: Individual and large group. 
Materials: Copies of Jumping Hurdles (page V-31), pencils 
newsprint, markers. 

Action: A. Introduce this strategy by discussing the 
realities of taking action: there are often challenges 
to accept and overcome on the way to achieving the goal 
of environmental action. (Refer to pages V-13 through 
V-15 for information.) Give trainees time to complete 
the Jumping Hurdles exercise. 

B. Discuss responses to Jumping Hurdles. 

C. Can trainees think of other potential barriers to 
environmental action? How might they be overcome? 

D. Conclude with comments about barriers that are not 
within the power of the girls to overcome. (See page 
V-15.) These are also invaluable lessons. 
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Jumping Hurdles: How will you overcome these barriers? 

Hurdle Wavs to Jump It 

1. The girls start to argue 
about the distribution of 
duties. 

2. The girls fear failure 
--and so do you. You think 
they've taken on more than 
they can realistically 
handle. 

3. Opposing forces express 
disapproval of the project. 

4. Funds are lacking to 
carry out the project. 

5. The girls don't yet 
have the special skills 
required. 
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Training Strategy i 7. Sharing 
Purpo~e(s): To inspire trainees 
Duration: 40 min. work with 
Objectives Targeted: 4, s. 

Success Stories. 
with a sense of "I can 
girls to make a differencE 
through environmental 
action." Struc~ure:Large group. 

Materials:(None, except if a 
special equipment. ) 

guest speaker requests 

Action: A. Invite a guest speaker(s) to attend and 
discuss an experience with a successful environmental 
action project. It might be possible for a Girl Scout 
troop to share successes. Or, a representative of an 
environmental organization might discuss successful 
projects, current projects (that Girl Scouts may be 
able to assist with), and/or other potential project 
ideas. 

B. Refer to Making a Difference (pages V-15 through 
V-20) as a source for true environmental action success 
stories. Relate these triumphs and conclude with a 
call to action. 
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Training Strategy ia. 
Purpose(s):To conclude 

Wrap-Up/Evaluation. 
and get trainee evaluations of 

Module V. Duration: 5 min. 
Objectives Targeted: All. 
Structure: Individual and large group. 
Materials: Pencils, copies of Evaluation 
(page V-34), Some Resources for Module V 

for Module V 
(page V-35). 

Action: A. ~~iscuss information from Benefits of Action 
(page V-20). Also, close with comments about New 
Directions (page V-21) and the potential for giving the 
future a new direction as a result of making a positive 
difference through environmental action. 

B. Administer the evaluation. Pass out resource info. 

C. Commend those who may have attended all five modules. 
WOW! Also, if you have conducted each of the modules, 
20 hours of environmental education training, you have 
contributed a great deal to making a positive difference. 
You have led Girl Scouts toward a future full of new 
and exciting directions. Will the trainees consider 
doing something about those concerns for the environment 
mentioned in the self-assessment in Strategy #1? 
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Evaluation for Module V 
Environmental Action Through Girl Scouting 

1. Prior to attending this module, I was confident in my 
understanding of how to take environmental action. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

2. Following this module, I am confident in my understanding 
of how to take environmental action. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

3. I feel confident in my abilities to lead girls in 
taking environmental action through Girl Scouting. 

Strongly Agree-

1 2 3 4 

Strongly Disagree 

5 

4. I understand the restrictions placed on environmental 
action by GSUSA policies. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

5. In the near future, I plan to work with a Girl Scout 
troop on an environmental action project. 

Strongly Agree 

1 2 3 4 

Strongly Disagree 

5 

6. How will you use the material presented in this workshop? 

7. What did you like most about this module? 

8. How can this module be improved? 

Additional comments: 
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