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Abstract 

ENGLISH TEACHING METHODS IN PRESCHOOLS IN CHINA 

DANYANG CUI 

Under the Supervision of Dr. Wonim Son    

The existing problems have become more and more severe due to the increasing emphasis on 

preschool children's English education and its popularity. Teachers should adopt correct teaching 

methods according to the characteristics of children of this particular age group because inappro-

priate teaching methods will not only reduce children's academic performance but also their in-

terest in learning English. Hence, teachers play a significant role in this process. This article in-

troduces three kinds of English teaching methods suitable for children's classroom and points out 

their requirements for teachers. Hope to provide some reference for future research. 
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Chapter I Introduction 

Human culture is inherited and accumulated through language, which is the means of hu-

man communication. As a tool for thinking and communication, language is closely connected 

with children's lives, games and cognitive processes, because children often imitate, learn, and 

use language in interactions with adults and other activities. 

The current situation of preschool education in China is that most English preschool edu-

cation institutions only focus on profit and are not strictly managed, with many problems includ-

ing the lack of systematic textbooks, uneven teacher qualities, and rigid teaching methods. Be-

sides, parents cannot also review these institutions, because most of them are confused by the 

pronounced learning effects promoted by various educational institutions, and make their chil-

dren study in the institutions. If the child’s academic performance is not improved after the 

courses, the parents will blame it on the improper learning method, so they will turn to another 

educational institution, which, however, can only negatively affect children. 

In recent years, many western courses and teaching models have been introduced to 

China. Opfer and Pedder (2010) proposed that the difference between curriculum and teachers' 

development needs is the main obstacle for teachers in active learning. Therefore, teachers 

should take the initiative to overcome this problem through suitable teaching methods and 

learning advanced teaching concepts and ways of teaching. 

Statement of the Problem 

Children are different from teenagers and adults, so teachers should adopt unique teach-

ing methods. This article discusses the design of teachers' daily educational activities and the 

teaching methods that should be used in the design process. 
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Definition of Terms 

Preschool education in China refers to kindergartens and preschools, which generally caters for 

children aged from three to six years. Children under the age of three are usually cared for at home 

or in nurseries, and do not need to go to an educational institution. (Zhu & Zhang, 2008) 

TPR (Total Physical Response) is a language teaching method built around the coordination of 

speech and action, it attempts to teach language through physical(motor) activities. (Asher, 

1966；79-84) 

In the "Immersion" teaching model, the second language is used as the language teaching model. 

In other words, at least half of the students' school time should be "immersed" in the English lan-

guage environment other than their mother tongues. Teachers only use the second language when 

they are teaching children, which requires teachers to teach children's language and other subjects 

in the second language. Therefore, the second language is not only content but also a learning tool. 

The second language immersion teaching is an active choice, based on the theories of modern 

pedagogy, psychology, linguistics and related subjects, with its unique teaching principles and 

methods (Kong Baogang, 2007). 

The situational teaching method originated in Britain in the 1930s. Since then, many scholars have 

studied their advantages in language learning. Pittman and his colleagues created a set of influen-

tial textbooks based on situational methods. Pittman (1963) believes that the principal classroom 

activity in English structure teaching would be the oral practice in proper situations. Brown et al. 

(1989) propose that it produces real meaning when applying knowledge in practice, so the best 

way to acquire knowledge is to put it in the right situation. 
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Purpose of the Study 

This article first briefly introduces the current situation of preschool English education in 

China, that is, preschool English teaching methods are not mature enough, so the author proposes 

teaching methods that support the development of children's English learning. Finally, the author 

summarizes some challenges in Chinese preschool English education to provide some reference 

for preschool English teachers. 

Significance of the Study 

The findings of this paper provide some useful teaching methods for teachers of pre-

school English education because the current Chinese preschool English teaching methods are 

relatively monotonous, with rich theories and less practice. There are many kinds of preschool 

English educational institutions in China, and most of them are for-profit with low teaching qual-

ities. We are all exploring in practice, but few teaching methods are useful and feasible for teach-

ers, so the author hopes that this article can provide them with some suggestions. 

Methodology 

The theme of this article is the English teaching method, which is useful for preschool 

English education children, including the teacher's method of designing an effective classroom 

plan, and the mistakes that should be avoided. The author plans to collect more literature on pre-

school education methods and refer to the current state of education in China. At the same time, 

the author also reads some practical research on data collection. 
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Chapter II Review of Literature 

 China's nine-year compulsory education includes the education of primary school and 

junior high school. Therefore, many people ignore preschool education and regard primary 

school as the starting point of education, but in fact, early childhood is the best time for language 

learning. 

Lenneberg (1967) proposed that people's language learning is best completed before the 

age of 12 to 13, because the language learner's brain has not yet fully developed, with the best 

language learning effect. If language learning starts later than this stage, in which brain laterali-

zation has been completed, and brain flexibility will be significantly reduced, which will nega-

tively affect language learning. At the same time, some researchers have proposed that the criti-

cal period of language learning may be as early as 6-7 years old (Johnson & Newport, 1989). 

In any case, the childhood stage is generally considered to be the optimal stage for second 

language acquisition, and it is not until the second language acquisition begins before adoles-

cence that it is possible to eventually acquire a comparable level of language competence in the 

mother language (Montrul & Slabakova, 2003). 

Children in the lively stage are easily distracted and disturbed, but at the same time, they 

have a strong ability to imitate and accept new things, with significant interests, and like to be 

praised and show themselves. Therefore, to teach this age group, teachers should adopt methods 

that adapt to the psychological characteristics of children, and continuously improve teaching 

methods and means to stimulate students' interest in learning. 

TPR Teaching Method 

 Total physical response is a language-teaching method developed by James Asher, a pro-

fessor of psychology at San Jose State University. He observes that the process for immigrant 
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children to learn a new language is similar to the process for children to learn their mother 

tongues. Children can understand the instructions before learning to speak. In the new language 

environment, immigrant children are at the stage of listening and not speaking. Over an extended 

period, they can quickly learn a new language. Therefore, he believes that this process should be 

referenced by foreign language learning, that is, to understand before expressing. When infor-

mation is accumulated to a certain amount, children can naturally express their ideas in words 

(James,1966). 

Characteristics of TPR 

This method of learning has been popular since the 1960s. TPR requires teachers not only 

to pay attention to language input in class, but also to design appropriate teaching content ac-

cording to students' age, English level and teaching content, and then gradually add new learning 

content in the teaching process. Students will get enough language input to understand the in-

structions truly, make a physical response, and finally output the correct language. This method 

combines auditory, visual, and even tactile cues to complete the teaching, helping teachers create 

a pleasant learning environment. Because children are often distracted, a single language is not 

conducive to learning English. Besides, TPR can help children receive correct speech input 

through repeated instructions because children's characteristics determine that they need to repeat 

the speech several times before they understand and master it.  

There are two parts of language acquisition in the TPR teaching method: speech input 

and speech output. In the first step, while children are listening and observing the content, the 

teacher will instruct and demonstrate what is being taught. In the second step, the teacher in-

structs and demonstrates the actions, and the children follow. In the third step, the teacher gives 
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instructions but does not demonstrate the actions, and then children perform according to the in-

structions of the teacher. In the fourth step, the teacher issues a command but does not demon-

strate the action and the children repeat the command and complete the action. In the fifth step, 

children speak instructions, and the teacher and other children complete the teaching together. 

(Gao Jing, 2007) 

TPR enables children to learn to listen and speak, while other teaching methods usually 

require spoken language when students learn to listen, and TPR enables children to continue to 

listen to instructions until they can speak, which will reduce their learning pressures. Some 

teachers repeatedly ask students to read after imitation, which is a mechanized learning method 

that reduces the quality of learning, and it is easy for children to lose interest in learning. "Inter-

est is a good teacher for students to learn foreign languages," the syllabus and textbook compila-

tion outline for primary school English point out that "children do what interests them and make 

them feel good about themselves. It should be easy and enjoyable to learn with achievable 

goals." (Wang Qiang, 2003).  

TPR teaching is closely related to students' daily lives, And children at this stage have 

durable curiosities, so the knowledge in the classroom integrating daily life can make children 

happy to learn English, which not only enhances the learning effect but also brings a sense of ac-

complishment to the children and makes the children learn foreign languages willingly. At the 

same time, the cooperation of teachers and parents is also needed, and they should praise their 

children to encourage them to use English in daily life. 

Requirements of TPR Teaching Method for Teachers 

TPR has higher requirements for teachers. Due to the lack of systematic teaching materi-

als, teachers need to develop their classroom plans based on teaching goals and student levels. In 
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the classroom of TPR, the teacher is in a dominant position, because the teacher has to continu-

ally give instructions and guide students in the learning process, which requires the teacher's pro-

ductive expression ability to attract students' attention and enough patience to guide students to 

understand the instructions. In class, teachers should control the classroom atmosphere, not only 

mobilize students' learning enthusiasm but also prevent students from being too excited and dis-

turbing the classroom discipline. However, teachers need to design many lesson plans after class. 

Therefore, this teaching method puts forward high demands on teachers. 

Immersion Method 

In the existing teaching system in China, only the English class at some universities in-

volves the whole English teaching, and in the rest of the classes, teachers use native language to 

teach the second language. Although it is easier to help students understand, there are also some 

disadvantages, including nonstandard pronunciation, and the mother tongue greatly influences 

the second language. It is worth mentioning that most students cannot express their ideas in a 

second language. They need to translate the content of thinking in their mother tongue into the 

second language, which not only reduces the efficiency of expression in the second language but 

also makes it difficult for students to acquire thinking skills directly in the second language.  

In Chinese primary schools, the English curriculum is mainly based on simple grammars 

and dialogues, and the exams also focus on writing skills, so there are few courses and test cate-

gories related to oral English. As a result, students cannot express themselves in oral English. 

Moreover, teachers mainly focus on teaching grammar and achieving teaching objectives, teach-

ing the second language with their mother tongue.  

There is no explicit requirement for academic performance in preschool education, which 

is the first stage of transition to primary school for both teachers and students. Students can learn 
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some daily expressions, and it is essential to accept enough second language input in order to lay 

a solid foundation for future learning. Oral English ability includes verbal language skills and 

phonetic accuracy. In the immersion teaching method, students' verbal abilities is inseparable 

from English input and output. Language learning is the process of language input and output, 

and they influence and promote each other "(Xu Jing, 2015).  

In 1985, Krashen emphasized in "Input Hypothesis" that comprehensible language input 

is a necessary condition for language learning, that is, the proper output should be based on suffi-

cient input. Also, the "input hypothesis" emphasizes: "The ability to use language, such as spo-

ken language, cannot be taught, but people naturally obtain it after receiving a large amount of 

comprehensible corpus over time, and at the same time they can obtain the necessary gram-

mar" .(Jiang Yan, 2007) 

Characteristics of Immersion Teaching 

Immersion teaching can help students get enough language input, master the second lan-

guage, which is irreplaceable by other teaching methods. At first, children may not adopt to this 

teaching method, especially for young children. Children grow up with their mother tongues, so 

when they first listen to a foreign language, students will not understand the teachers’ teaching 

content and will not be interested in it. This situation is quite reasonable. In this case, teachers 

need to input language continuously. With the increase of input, students can gradually accept 

and understand the teaching content. Therefore, teachers should control the teaching progress 

from simple contents to advanced ones and encourage students. 

Immersion method of teaching content selection is pervasive, especially for children, 

with no strict requirement, grades, so this stage is the best phase for children to learn the second 

language. The goal of teaching during this period is to cultivate children's interest in English, and 
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the ability to have daily conversations in English. At the same time, they can have a simple un-

derstanding of other foreign cultures, and most importantly, is to develop children's ability to 

think and express directly in the second language. 

Requirements of Immersion Teaching for Teachers 

The language input proposed by Krashen should have the following characteristics: suffi-

cient input, unambiguous language, and intelligibility of the language. Therefore, in the immer-

sion teaching method, English is the only medium for teachers to teach. In the classroom, stu-

dents can get a lot of language input from the teacher, which meets the first requirement. Teach-

ers need to ensure the accuracy of their pronunciation through accurate wording, authentic ex-

pression, and excellent oral ability, which meets the second requirement. Finally, when students 

cannot understand the second language, teachers also need to use physical movement demonstra-

tion and even combine multimedia to ensure that the students can well understand the input lan-

guage. Therefore, teachers must ensure that these three conditions are met before the formation 

of students' standard learning environment. 

The Situational Teaching Method  

From the perspective of cognitive mechanism, cognitive linguistics proposes that chil-

dren's language acquisition is a process of subliminal and implicit learning, while adult learners' 

language learning is an explicit learning process, which can only be acquired through hard work 

(DeKeyser，2000). Children are growing both mentally and physically. On the one hand, they 

can quickly accept new things. On the other hand, they recognize things figuratively, so some ab-

stract concepts of things are difficult for them to understand. Therefore, teachers can take ad-

vantage of this feature and bring it into teaching methods to maximize their interest and attention 

in learning the second language. 
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Characteristics of Situational Teaching 

Situational teaching integrates the learning content with the daily life, is to combine the 

learning content with the daily life of the situation, and the interests of students, to create an at-

tractive situation. And in this process, other tools can be used to complete the situation design. 

When teaching students to express the types of vegetables and fruits in English, teachers can 

combine these words with life situations. For example, list the fruits and vegetables that students 

need to buy when they go to the supermarket with their mothers. In the whole process, students 

cannot only deepen their understanding of various vegetables and fruits but also learn some ex-

pressions of sentences. For example, "I want to eat apples today", "I do not want to eat carrots 

today" and so on. Shopping in supermarkets is common in our daily lives, so combining learning 

content with life scenarios can frequently help students understand life scenarios and deepen 

their impression of learning. When they go to the supermarket with their mothers, the related ex-

pression can be recalled. 

There are many methods that teachers can use to complete situation creation in the 

classroom, such as creating situations in storytelling to complete English teaching. Because it is 

difficult for children to concentrate, and stories are liked by children, English teaching of 

storytelling and creating situations is an effective way. Teachers can design stories and integrate 

teaching content according to the teaching materials and children's English levels, which allows 

students to learn English naturally when listening to the story. For example, children have heard 

their parents tell the Chinese version of the Three Little Pigs. Therefore, teachers can teach 

students the English version of it, which can be better understood by them. At the same time, in 

the story, students can also learn the common English expressions such as "pig" “wolf " "house" 

and "open the door". 
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Teachers can also create situations through games in English teaching. Lively children 

are full of curiosities and are often distracted in the classroom. Therefore, teachers can combine 

games with English learning, which can attracts young children to participate in the classroom. 

As the Chinese proverb says: learn by playing, play by learning. In courses where the teaching 

content is difficult, such as expressing facial features in English, the teacher can integrate these 

words into the game. The teacher draws a face on the blackboard that lacks a nose, and the 

student is asked to close his eyes and hold a sticker on the nose, and he is tested to see if he can 

put it in the right place. If the student attaches stickers to the eyes of the portrait, the teacher can 

teach everyone the English word of the "eyes" and the remaining facial features. This game is not 

only exciting but also helps children study in the game. 

At the same time, with the rapid development of modern science and technology, teach-

ers make use of multimedia in class, thus combining the situational teaching and multimedia. 

Many teachers will make classroom pictures, video clips, attracting students' attention in a short 

period, moreover, it can be intuitive to express the teaching content, which is helpful for students 

to understand. Because children's abstract thinking skills are still relatively weak, and they lack 

imagination about what they have not seen. Therefore, multimedia helps teachers visualize these 

foods, thereby helping children understand their knowledge. 

Requirements of Situational Teaching Method for Teachers 

The situational teaching method is used to integrate the situation and the teaching con-

tent, which mobilizes the students' vision and the ability to perceive the second language. Stu-

dents gradually accept the input language until the language can be output, which requires teach-

ers to have enough time to prepare multimedia materials and stories after class. Games, stories, 
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and multimedia situational teaching all require teachers to design the classroom content person-

ally and reasonably arrange the steps and time of each activity to achieve the teaching goals. For 

example, teachers should use simple words and logic to introduce learning content in storytell-

ing, rather than a long story because it does not appeal to children. Besides, teachers should also 

arrange the game intensity and time reasonably, because some children will feel that the game is 

challenging and not interested in participating, and some children are too excited to complete the 

next learning task in the intense game. At the same time, teachers must also ensure the safety of 

students, so this teaching method still puts forward higher requirements for teachers. 

Summary 

According to children's age and psychological characteristics, this paper puts forward 

three kinds of commonly used and effective teaching methods. These teaching methods have 

gone through a long period from being proposed to being applied, which plays a guiding role that 

cannot be ignored in preschool education.  

Systemic teaching method can arouse children learning enthusiasm, and the immersion 

teaching can help students to receive enough language input, to form thinking patterns and help 

them improve the ability to express with the second language. In the situational teaching, the sec-

ond language can be integrated with daily life, makes it easier for children to learn the language. 

These teaching methods have their characteristics and advantages. Not only can these teaching 

methods be used separately, but they can also be applied in combination with an excellent learn-

ing effect.  
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Chapter III Conclusions and Recommendations 

The preschool education model for children has been developed in China for a short pe-

riod, so there are inevitably many problems related to the Chinese education model, which is the 

examination-oriented education. Both parents and teachers expect students to go to great univer-

sities with excellent grades. Therefore, the purpose of Chinese students learning English is to get 

a high score, which causes people to pay attention to grammars and writings. In recent years, 

English has been widely used in daily life, which has led everyone to pay attention to English 

speaking and communication skills. The above is the reason for the cramming English teaching 

model, in which students recite words and learn grammars, and teachers teach grammar-related 

exercises, so Chinese children are tired of learning English. This model still exists in elementary 

schools, high schools, and even universities. Therefore, it is particularly important to change the 

existing rigid teaching mode from preschool education and change the teaching method accord-

ing to the psychological and age characteristics of students. 

The immersion teaching method helps students learn straightforward instructional con-

tent, which not only promotes students' oral practice but can also be applied to writings. In im-

mersion teaching, children accept a lot of language input, which creates a brand-new second lan-

guage learning atmosphere. The situational teaching method turns boring teaching contents into 

vivid learning patterns, thereby attracting the attention of young children. These three teaching 

methods have their characteristics, and at the same time, they can be used in combination with 

each other. 

However, these are high-demand teaching methods for teachers because teachers often 

dominate children's enlightenment language education. Teachers should control the progress and 

atmosphere of the classroom, encourage or guide students to maintain interest in learning, so 
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teachers should continuously improve their abilities. Teachers should pay attention to the appli-

cation of various teaching methods in the classroom and the emergence of new teaching meth-

ods. At the same time, they must learn more about children's psychological knowledge. There-

fore, teaching methods suitable for student learning can be designed according to classroom 

characteristics and student levels. The learning of the second language is unprecedented for 

young children, so at this time, teachers need to give correct guidance, including standard pro-

nunciation. Unlike children of other ages, children at this stage need not to pay too much atten-

tion to grammar learning. Then, the interest in a second language is more important than gram-

mar learning, and students should have the ability to think and express in the second language. 

At the same time, teachers can apply these three learning methods in daily classroom 

teaching. The author hopes that future scholars can pay more attention to the effects and prob-

lems in their practice. 
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