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INTRODUCTION
________________________________________________________________

Seminars for new first-year college students first 

appeared in the U.S. around 1910 and were a 
common staple for several decades (Gordon, 

1989). In the late 1930s, faculty began to question 
the academic value of these courses, and they had 

nearly disappeared from campuses by the mid-
1960s. The resurgence in new-student seminars 

began in the early 1970s, and by the 1980s, the 
seminars had become common once again. 

Despite the longstanding history of the first-year 
seminar, research about its effectiveness was very 

limited until the late 1980s. Today, much of the 
available research dates from the 1990s, with the 
pace of published studies slowing down after 2000. 

It is imperative for campuses that offer first-year 
seminars to investigate the efficacy of these 

courses on a regular basis for the purposes of 
enhancing student learning and making wise 

decisions about resource allocations.

The purpose of current study is to assess the 
effectiveness of a new First Year Experience 
course, IDIS 155: Exploring Liberal Education.  

Intended to develop students’ understanding of 
Liberal Education (LE), the course also aims to 

promote learning strategies for success in college.

Hypotheses

Compared to the control group, IDIS 155 
students will demonstrate:

•  more advanced understanding of LE
•  greater academic motivation

•  more effective learning strategies

RESULTS
________________________________________________________________

Researchers used 2 (time: pretest, posttest) x 2 

(course: IDIS 155, PSYC 100) repeated measures 
ANOVA for the analyses.

Purposes of Liberal Education
Significant interaction between time and course, 

F(1, 119) = 9.230, p = .003, η2 = .072

Pretest Posttest
IDIS 155 1.40 (.74) 1.54 (.83)
PSYC 100 1.65 (.94)   1.21 (.50)

Connections to College Major
No significant differences

Connections to Career/Future
Significant interaction between time and course, 

F(1, 119) = 14.661, p < .001, η2 = .110

Pretest Posttest

IDIS 155 1.57 (.58) 1.52 (.78)
PSYC 100 2.00 (.76)   1.24 (.81)

Academic Motivation

No significant differences for subscales:
•  Intrinsic Goal Orientation

•  Extrinsic Goal Orientation
•  Control of Learning Beliefs

•  Self-Efficacy for Learning and Performance
•  Task Value

•  Test Anxiety

Significant main effect for time, F(1, 120) = 

4.919, p = .028, η2 = .039

Pretest Posttest

IDIS 155 5.00 (1.36) 5.71 (1.52)
PSYC 100 4.98 (1.37)   5.73 (1.69)

Learning Strategies

No significant differences for subscales:
•  Rehearsal

•  Elaboration
•  Organization

•  Critical Thinking
•  Metacognitive Self-Regulation
•  Time and Study Environment

•  Effort Regulation

Significant main effect for time, F(1, 118) = 

33.677, p < .001, η2 = .222

Pretest Posttest
IDIS 155 5.08 (.90) 4.90 (1.01)
PSYC 100 5.44 (1.01)   5.16 (1.06)

•  Peer Learning

Significant interaction between time and 

course, F(1, 119) = 10.481, p = .002, η2 = .081

Pretest Posttest
IDIS 155 4.25 (1.38) 4.16 (1.53)
PSYC 100 3.54 (1.60)   4.38 (1.60)

•  Help Seeking

Significant interaction between time and 

course, F(1, 114) = 4.074, p = .046, η2 = .035

Pretest Posttest
IDIS 155 4.38 (1.13) 4.22 (1.01)
PSYC 100 4.16 (1.21)   4.44 (1.24)

Impact of First-Year Coursework

on College Students’
Academic Motivation, 

Use of Learning Strategies, and

Understanding of Liberal Education

❖❖❖

METHOD
________________________________________________________________

Participants

First-year college students (N = 121) enrolled in 
either IDIS 155 (n = 85) or PSYC 100 (n = 36)

Measures

Liberal Education (LE) Questions

•  3 open-ended items measuring understanding 
of the purposes of LE, connections to college 

major, and connections to career/future

Motivated Strategies for Learning Questionnaire
(Pintrich, Smith, Garcia, & McKeachie, 1991)

•  81-item scale measuring Academic Motivation 
(6 subscales) and Learning Strategies (9 

subscales)

Procedure

Pretest administered September 2018 for both 
classes

Posttest administered October 2018 for IDIS 155 
and December 2018 for PSYC 100

Students taking a class designed to teach 
them about learning strategies and        

UW-Eau Claire’s Liberal Education Core 
learned very little about these topics.

They were more distracted, less willing
to work with peers, less likely to seek 

academic help, and more anxious about 
tests than when they started the semester.


