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conclusion.1

In addition, emphasis,sheuld be on giving students
the oppertunity to dévelep speech skills by having them
experiment with actual speech experiences. Just pre-
senting information about speech will not be effective.

There is no evidence to support the belief that
presenting generalizations about language, lit-
erature, and composition--by whatever method--
will influence favorably the development of
thinking, . speaklng, listening, reading, and

- writing, which are presumably the goals of a
language arts curriculum.?.

The speech experiences offered should be as
practiéal as possibles

It is one of the curious and unfortunate

facts regarding education in the United States
that the teaching of language becomes hlghly
formalized and divorced from actual use in
many elementary schools at just the period
when children have achieved sufficient power
in the use of language so that they can begin
to refine the quallty of their personal lang-
vage and externd its usefulness into new forms
and fields.J

Speech expériences should incorporate "all the modes
of language expression necessary to the interchange
of thoughts and ideas in the course of normal daily

living.“u

1Let1t1a Raubicheck, How to Teach Good Speech in
the Elementary Schools (New York: Noble and Noble
Publishers, Inc., 1937), p. 14.

2Moffett, nggnage,Arts.Cuggiculum, p. 13.

3Ruth Strickland, The Language Arts in the Elemen-
tary School (Boston: D.D. Heath & Company, 1951), p. 119.

aDawson and Zollinger, Guiding language learning,

p. 53.
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The instructional emphasis should be upon partici-
pation in the practical use of language rather
than upon training for its use. The situations
and activities selected should be those that give
opportunity for the functional use of the skills
and abilities demanded in real-life language
situations. Children are best motivated for
language learning when they can sense the: prac-
tical need of a particular skill; they: are
motivated as they are convinced that the skills
and abilities being taught serve genuine and
lifelike purposes. Children are slow to accept 5
artificiality but are not slow in recognizing it.

Also important is emphasis on treating students
as individiéals. The acceptance of each child as he is
and providing instruction to meet his individual needs
is as vital to the success of a speech education pro-
gram as it is to any educational program.6

Elementary speech.educators need to concentrate
on encouraging the development and cultivation of
ideas on the part of their students. Too much em-
phasis on skills rather than on thinking processes
would be a serious mistake. Dawson and Zollinger ex-
plain whys

Each of the language arts correlates closely with
the thought processes underlying language. Think-
ing is largely in words; it is sequential, with
details clustering about the respective points
they support. The child's language reflects his
thinking. Teachers of the language arts, there-
fore, should focus on the ideas of their pupils

rather than on the mechanical techniques for n
their listening, speaking, reading, and writing.

5Petty, Language Arts, p. 6.

61pid., p. 5.

7Dawson and Zollinger, Guiding Language lLearning,

p. 15.
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Another responsibility is that of providing many

experiences for students. Students will not be able
to communicate freely and easily.if they have a paucity
of experiences on which to draw for their conversations
and discussions. Although students will have had many
experiences before their entrance into kindergarten,
there will be great variety in the breadth and depth
- of those experiences. Most of the students will need
- as many more experiences as the teacher can providé.8
Perhaps room arrangement does nét even need to
be mentioned since educators are increasingly aware
of its influence on learning. Strickland explains why
an informal room arrangement is essential to a good
language programs
It would be impossible to overemphasize the
value of informal room arrangement and organi-
zation to a good program of language growth,
especially in the primary school. No develop-
ment in American education has been more detri-
mental to good language growth than the tradi-
tional pattern of screwed-down seats arranged
in rows so that eaeh-child lived and worked in
a little island of isolation as completely
cut off from the fellowshgp of his group as it
was possible to make him.
Evaluation is an important part of any educational
process. Hatchett and ﬁughes have described a parti-
cularly good method of evaluation for elementary speech

and drama:

8Dawsen and Dingee, Language Arts, p. 167.

9Strickland, lLanguage Arts, p. 94.
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1. The teacher should attempt to evaluate the
work and behavior of each child from day to day,
noting his status and growth in interests, abi-
~lities, and needs in order to plan for his lang-
uage arts experiences. Careful evaluation is

needed to ascertain the child's present status
and to understand the complete pattern of his
language growth. The teacher also needs to
evaluate her methods and techniques as to their
effectiveness in meeting children's individual
needs.

2.

Pupils need to participate in evaluating

their own progress. Evaluation makes the child's
work more meaningful and satisfying, and gives
him an incentive to accomplish more.

3.

Pupils and teacher need to evaluate both

creative work and work in skills at the close
of the day before making plans for the next day's

work. , oo :

4. Pupils and teacher need to evaluate their
methods of work and attainment of standards during
the ecarrying out of a unit of work. At the culmi-

nation of their activities, pupils and teacher
should evaluate the outcome of the unit as to un-
derstandings gained, appreciations, interests,
abilities, and skills developed.

5.

Pupils should have a part in evaluating their

achievements at the close of the semester and at
the close of the school year. This should include

an evaluation of important understandings1 new in-
terests, and abilities and skills gained.

Some general qualities to strive for in elemen-

tary speech education have been described by Carlton

and Moore. It would seem to be worthwile to keep them

constantly in mind in seeking to establish a good

language program; so they are listed here with the in-

tention of establiéhiﬁg a base of conduct and attitude

for the mse of all the speech and drama éctivities

discussed and recommended in this paper.

The classroom teacher:

1.
2.

Accepts each child as he is.
Provides learning situations which challenge

1oHatchett and Hughes, language Arts, pp. 354-355.
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each child's curiosity.

3. Guides the child rather than dictates.

L, Makes it possible for each child frequently
to achieve a measure of satisfaction.

5. Encourages differences rather than uniformity
among children. v

6. Makes it possible for each child to develop
and make use of his particular preferences.

7. Provides the means and develops the desire
on the part of each child to improve himself.
8. Helps each child explore ways of behaving
which make him acceptable te other children.

9. Continues to respect and love each child
even though his actions are sometimes unaccept-

able,
10. Helps the child to evaluate himself and his

progress.

llf Helps each chi}d to develop a feeling of

worth and dignity.
(Although Carlton and Moore set up these eleven guali-
ties for elemenfary speech education, I believe they
have done more than that; I believe that they have cap-
tured the essence of what being a good teacher means.
It would take a saint, perhaps, to consistently live
up to these qualities, but in my mind it is very defi-~
nitely every teacher's responsibility to try; If we
truly are concerned about the student's ability to
get along successfully,in this world as a result of

the time he spent with us, we can't ignore the implica-

tions of this set of qualities.)

The purpose7ef}fhgunext section of this chapter
is to offer some specific ideas for elementary speech
o n et

and drama education. More specific objectives are

Il . .
Lessie Carlton and Robert H. Moore, Reading,

Self-Directive Dramatization and Self-Conce olumbus,
Ohio: Charles E. Merrill Publishing Company, 1968), p. 12.
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listed, as well as specific activities.

KINDERGARTEN

Since the kindergarten is the introduction of the
child into school life, the most important task

of the kindergarten teacher is to set up situations
in which the entering students develop right atti-
tudes of social behavior in work andiin play. It

is also her task to discover those students who,
because of bad training or some physical or mental
disability, are unable to respond normally to speech
situations.

There are several speech activities which can be
used at the kindergarten level. One is "show and tell."
Kindergartners generally like to talk about themselves--
the things they have and the things they have done.

The willingness to share varies from child to child and
from situation to situation. Greene gives a scale of
children's ability to verbalize:

(1) No ideas clearly expressed. Talks very little
or far too much. Frequently disorganized or even
incoherent. May shrmng shoulders, point to an ob-
ject, or grimace without verbalizing.

82) More advanced than Level 1 but ideas limited
and words may be unrelated to one another, in-
appropriate, incomprehensible, or too few to ex-
press an idea adequately.

(3) Moderately clear in expression but sometimes
blocked or over-productive. May digress from the
subject.

(4) Uses words adequately for clear expression of
ideas. Apparently says what he wants to say and
usually does not talk too much or wander from the
subject.

(5) Goes beyond Level 4 in showing a desire and
ability te include others in % conversational
menner in what he has to say.l3

12yoprett, language Arts Curriculum, p. 4k.

13greene and Petty, Language Skills, p. 77.
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The teacher's responsibility, of course, is to identify

the levels of the children and then help them to develop
and pregress to higher levels. |

Dramatic play should be encouraged and provided
for.

Dramatic play is a free, natural way of learning.
The child takes apart and puts toegether again
life as he sees it; he learns through imitating
what he sees and hears. ... Dramatic play has
special values for the shy child. It draws him
into social contacts, builds up his self confi-
dence, and motivates him to the point of self
forgetfulness. For the.over-aggressive. child,
it also has values... He learns that playing with
other boys and girls entails consideration for
their rights and the frequent acceptance of
their viewpoints. Dramatic play aids the cﬂild
in becoming an acceptable social creature.l

Items such as.bleekshai%waricns.sizés,nplay furni ture,
cooking‘utensils.and"gquipmegt, teysjto.répresent
buses énd airplanes, etc.; shouid,be available to the
children. ' |

Another kindergarten activity is storytelling.

Stories can be told by both the. teacher and the chil-

dren. Obviously the teacher needs to know many stories
and be able to suit them to the attention span of the
children. When a child tells a story, the teacher
must make sure the child knows the story well so that
he will be able to tell it successfully.

Another activity which can be incorporated in the
kindergarten is a sort of planning period. At the be-

ginning of the day, the children informally gather

14

Baker, lLanguage Arts, p. 107.
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around the teacher and talk over plans, discuss acti-

vities, and review past actions. The aim is for the
children to learn to stick to the point and to sit
quietly for a minutes.15
Listening practice can also be incorporated in
the kindergarten by having the children listen for

sounds, then imitate them in stories or dramatic play.

PRIMARY AND INTERMEDIATE GRADES

Conversation and informal discussion are an im-
portant part of speech training in the primary gradesi
Fof much of this type of activity, no special time
needs to be set aside. Opportunities frequently will
arise out of things that happen in the classroom in the
various daily activities and out of the children's
personal experiences. That this speech activity does
not need to be especially planned for, in no way di-
minishes its importance. "To develop their language
powers the simple fact is that children must talk a
lot. They must use language and use it an enormous

16

amount." An NEA publication describes the valué of

discussion:

The skills and attitudes promoted by discussion
are of primary social importance. Through this
activity, participants learn to distinguish be~
tween fact and opinion, to respect the views of
others, to examine their own prejudices and per-
haps modify them in the light of new information.

156reene and Petty,,;gnguage Skills, p. 78.
16

Moffett, Language Arts Curriculum, p. 45.
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They learn to differ with others without discourtesy
or bluntness, to view conflicting ideas as matters
of interest rather than causes for irritation, to
cooperate with a leader in keeping discussion on
the question and progressing toward profitable
goals. They learn that the group approach to prob-
lems often results in solutions superior to those
reached by one person. They can express themselves
in a way to influence others. Persons so equipped
are capable of controlling all kinds of speech
situations.1?

More formal group discussion can be added as the
children increase their conversational skills. Pronovost
lists objectives of such activity:

(1)  To stimulate participation in discussion by

talking about a topic of concern to the individual.

(2) To develop ability to listen for the content

of statements made by others in a group discussion.
~ (3) To develop ability to &tick to the topic of a
- discussion. ' o _ S

(4) To develop ability to listen for and use d?g-

criptive words, such-as size, color, and so on.

The teacher should eXercise care that he or she is not
the discussion leader and controller. Moffett suggests
a technique which méy help the teacher become the ob-:

server he should be:

One rule that I suggest for beginners concerns
taking turns. The understanding should be that
a discussant who wants to talk does not raise

his hand; his cue to speak is someone else's
stopping. One of the main problems of teacher-
led discussion is that children tend to talk +to
the teacher instead of to each other. If the .

. teacher esalls on children who raise their hands,

- he inevitably. becomes the focus of the group,

~.which is difficult to avoid in any case, since he

17Dept; of Elementary School Principals, The Role
of Speech in the Elementary School (Washington, D.C.:
National Education Association, 1947), pp. 10-11.

. 18Wilbgrt Pronovost and Louise Kiﬁgman, The Teach-
- ing of Speaking and Listening in the Elementary School
76.

New York: Longmans, Green and Co., 1959), p.
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is being directive in other ways. A rule about

hearing out the last speaker and then starting to

speak without signali%ng will help children to

focus on each other.

The teacher's responsibilities are to establish

the meaning of the topic, encourage participation, keep
the focus, handle the impulsive interrupter, lead the

20 But the teacher's

summary, and help with hang-ups.
duties do not include running the whole show. This he
must allow the children to do.

As the student progresées in school, he should be
encouraged and helped to accomplish the following ob-
jectives:

(1) To develop ability to participate in problem-
solving discussion.

(2) To develop ability to use an organization
pattern of definition, analysis, exploration, evaluation,
and decision in problem-solving discussion.

(3) To develop critical listening ability in prob-
lem—solvihg discu:ssion.z1

Oral reporting is another activity which should
be used and should be a gradual expansion of the kinder-
gartner's "show and tell." Spontaneity should be striven

for, but formal "turns" should also be set up. The ob-

jectives of oral reporting are,

19Moffett, Language Arts Curriculum, p. 56.

201pid., p. 57. |
21

Pronovost and Kingman, Teaching Speaking and

Listening, p. 87.
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(1) To provide an opportunity for an individual
pupil to share important and pertinent information
with his classmates

(2) To give pupils a sense of responsibility for
and a satisfaction in obtaining and sharing such
information with their classmates

(3) To provide pupils with opportunities for
cooperative problem solving, using relevant in-
formation .and utilizing purposes that are real and
important to the individual and to the class

(4? To teach the skills of research and a careful
evaluation of relevant data in the preparation of

a report

(5) To provide children with purposeful activities
designed to improve oral language skills

(6) To provide the listeners with opportunities

in learning to listen ecritically and appreciatively,
and, after the report has been concluded, of parti-
cipating thoughtfully in a worthwi%g discussion
concerning the material presented.

Storytelling should also be continued on' through
the primary and intermediate grades. Children may re-
late stories they have heard or read, stories they have
created, or stories. derived from their personal ex-
periences. Shane deseribes. five types of story-
telling that have value in the elementary speech pro-
grams personal experience story-telling, paraphrased
stories, creative story reading, memorized story-
telling, and the conjured tale.2? All of these could
and should be incorporated by the elementary teacher.
Story-telling helps children learn how to recall events

in proper sequence, use descriptive words and phrases,

22Lucille Millsap, "Oral Reporting,” in Elementary
School Language Artss Selected Readings, ed. by Paul
C. Burns and Leo M. Schell (Chicago: Rand McNally &
Company, 1969), p. 163.

. 23Harold G. Shane, June Grant_Mulry, Mary E.
Reddin, and Margaret C. Gillespie, Improving lLanguage
Arts in the Elementary School (Columbus, Ohio: Charles

E. Merrill Books, Inc., 1962), pp. 145-147.
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speak loudly and distinctly enough for all to hear,

avoid fragmentary and run-on sentences, use gestures to
add interest and audience appeal, and speak easily and
without self-consciousnesé.24
Petty has several suggestions for setting up a
successful story-telling programs 1) Have a story-
telling hour; perhaps with several groups telling:
stories within the hour; (2) Establish story-telling
standards, with both the teacher and the students setting
up the standards; 3) Discuss story-telling so that
students Become aware of the techniques of story-telling,
which stories are liked best, what makes for effective
story-telling, etc.; and 4) Spend some time in having
the students comment (constructively) about the stories
that are told to them, whether by each other, their
teacher, or whoever else mightvbe telling them é story.25
Other story-telling activities might include
having the students make up and tell stories about ex-
periences they would like to have, having the students
tell "tall tales" and judge which are the "tallest,"
having the students tell favorite jokes and anecdotes,
and having students practice‘"making long stories short."26
Oral reading should also be a part of the élemen-

tary child's activity. There are two main objectives

24Greene and Petty, Language Skills, p. 95.

25Petty, language Arts, p. 19.
26

Ibid., p. 36.
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in having the child participate in oral reading: (1) to i
"increase within the child the power of understanding !
and enjoymeﬁt of an ever-widening variety of prose and 1
poetry,“27 and‘(Z) to "develop the power to share this ‘
enjoyment with others through the medium of the spoken
word."28 Oral technique generally consists of getting

the thought and then sharing it. One particularly

- valuable oral reading activity is that of having chil-

dren in the intermediate grades prepare. a library book
which they read to a small group of kindergartners or
first-graders.'z9

Choral speaking can offer several contributions
to the elementary student's speech growth. Rasmussen
listed some of these contributions as loss of self-
consciousness, unrealized freedom in individual ex-
pression, _increased coordination.ef body and voice,
increased breath control, greater power of imagination,
rhythmic appreciation, etc.Bo Dallmann lists several
guidelines for the use of choral speaking. Two stand
out as being of prime impertancex

In choral speaking a final performance should
not be the main objective but the benefits that

27Raubicheck, Teach Good Speech, p. 186.

281pid.

29Paul S. Anderson, Language Skills in Elementar
Education (New York: Macmillan Company, 1964), p.

3OCarrie Rasmussen, "Choral Speaking in the
Gradﬁsr Quarterly Journal of Speech, XIX %February,
1933), p. 45.
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boys and girls can derive from work on it should
constitute the chief aim. 1In fact, it is ques-

tionable whether choral speaking in the primary

grades should culminate in a program.

All boys and girls should have an opportunity to
take part in choral speaking. ... If the true
objective of verse choir is to help the boys and
girls gainivalues that should be reaped from
choral speaking, the teacher will see his respon-
sibility even to the pupils with characteristics
that need developing in order for them to be
effective participants in verse choirs.3

Creative dramatics should be included in the
elementary speech curriculum, too. It should be an
outgrowth of the natural dramatic play that most chil-
dren engage in.32' There are several reasons for em-
ploying creative dramatics: |

(1) A story is more their own if children hear it,
see it, act it, than if they only hear it.

(2) Native abilities in leadership and organization

can easily be encouraged, and increased through

creative dramatics. < Those children who seem to lack
these qualities can also be stimulated and developed

in their growth.
(3) Enunciation and articulation are improved.

(4) There can be no better place to encourage team-
work or the socialized group idea than through this
medium; there are no leading characters, no princi-

als are chosen.

5) Since no lines are learned...chlldren must re-

ly on their own ideas, imaginations, feelings, and
knowledge of the story for their speeches. Thus
self-reliance is developed.

“(6) To educate the whole child, educators now rea-

lize that his.-emotions as well as his mind must be
developed, that he must get his growth through
firsthand experiences, and that he must learn to
- appreciate and understand the social environment
- in which he lives. The creative approach to the
dramatic impulse offers the child an opportunity

31Martha Dallmann, Teaching the Language Arts in
William C. Brown

the Elementary School (Dubuque, lowat
Company, I9653, P. 277

3zRau,tb:'Lehec:k, Teach Good Speech, p. 236.
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for this 'whole' development.33

Creative dramatics is not intended to train actors
or dramatic artists. Its primary purpose is self-
expression, not formalized drama. More formalized drama
may be a part of the late elementary years when the
children might enjoy preparing and presenting a play of
some sort for an audience. But at first, the audience
is not important, perhaps is even detrimental, to the
child's development of the ability to express himself.

Dramatic action should move through several steps.
The kindergartner,“as mentioned before, should have the
opportunity to play with many objects. Next, children
should be given the opportunity for movement to sound,
including rhythm and music. The teacher should make
use of all sorts of percussion instruments, cymbals,
gongs, whistles, pipes, piano, records, etc. Movement
to sound should progress from herd movement (with every-
one moving together basically) to inmdividual invention
(each child is encouraged to develop his own movement
to a sound) to small-group interaction (children work
in pairs, trios,. or quartets).34
The next step is pantomime. The children should

be asked to pretend they are all sorts of things, start-

ing with simple acts and progressing to more complex ones.

33Carrie Rasmussen, Speech Methods in the Elemen-
tary School (New York: The Ronald Press Company, 1949),

p. 136.

31*Moffe'l;t, Lagguage Arts Curriculum, p. 38.
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The children's suggestions for pantomimes should be

solicited and used. Later, children can work in
pairs, trios, etc., to devise group pantomimes.

After children have become proficient in the
above activities, they can move on to dramatic situa-
tions using both movement and speech. There are several
possibilities for such activities. The children may
enjoy (and also have.learning re-enforced) by re-enacting
gsome activity they recently participated in, such as a
field trip to a power plant the previous day. This
type of activity may be enlarged into role-playing and
socio-drama, both of which have many values. Role-
playing (in which a pupil extemporaneously acts out a
role and a situation that are assigned to him) may be
used to help childrén learn particular skills or to
prepare them for a field trip; etc. Socio-drama takes
role-playing one step farther and concerns itself with
the acting out of a social problem: the feelings, pre-
judices, and sensitivties of a group toward another
group; or of an individual toward a group or other
individuals. Socio-drama has many values:

1) It is an extension of group discussion in that
it provides a visual example of the problem.

2) It provides pupils with a chance to get 'into!
the problem by imaginatively stepping into thé
shoes of someone involved.

3) The 'acting out' is only incidental to the dis-
cussion which follows when pupils can be asked why
they think others acted as they did under the cir-
cumstances or how they thought others felt when a
certain conflict arose.

4) The %;oup may propose and try out many differ-
ent solutions without fear of censure or penalty.
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5) Teacher and group comments can be directed at
the role a child is assuming, rather than at the
child portraying it.

6) Group standards may be evolved from group dis-
cussion and tested by group action, rather than
having them result from direct suggestions or dis-
ciplinary actien:by the teacher.

7) _An individual child.trying out his human-rela-
tions skills in a group setting, may learn by
doing, with supgort from teacher and group while
he is learning.35

Children also enjoy acting out stories they have read
or that the teacher has read to them. As children become
comfortable in creative dramatics situations, they can
move on to original stories and actions. They may de-
vise scenes about real life, from other lessons (such
as history or geography); from stories they've heard,
from television show# etc. The children need only to
know a little bit about their characters and their
situation--from that point on they improvise. Obviously
the initial steps listed previously are prerequisites
to this creative level. And it should not be overlooked
that regular use of creative dramatics, especially
dramatization of stories and books, also may encourage
growth in reading ability: _
Self-directive dramatization has great natural
appeal to children..., especially when it is
planned and directed by them as a part of the reg-
ular classroom work. Since participation by a
child in dramatization in the classroom depends
upon his reading with understanding and remembering

what he has read, he w%%l be highly motivated to
read and to read well.,o®

35Louise Binder Scott and J.J. Thompson, Speech
Ways (St. Louis: Webs#ér Publishing Company, 1955), p. 30.

36

Carlton and Mqore; Reading, p. 99.
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An activity which is mguite similar to creative

dramatics and has many of the same values is puppetry.
Some other reasons why puppets are valuable educationally
are as follows:

1) Through making and manipulating puppets the

artistic and manipulative senses are developed.

2) Voice qualities are brought to light and trained.

3) 1Interpretation is studied and stressed.

k) ' Leadership and the necessity for successful

group work is brought to the attention of the child

in a delightful way.37

Puppetry should definitely be a part of the elemen-

tary programQ There are many books which give instruction
fbr: simple puppets that the children can easily make.
The freedom of expression that children feel when work-
ing with puppets makes the effort worthwhile. Other
benefits include:

1) Overcoming of shyness and timidity

2) Gaining of confidence, acceptance; feeling of
security

3) PFeeling of success

L4) Benefits of working in a group

5) Novel change from studying; children learn by
doing, thus enjoyment and understanding

6) Learning is retained.38

Listening is another essential skill: "While

speaking is the most common form of communication, it

37Rasmussen, Speech Methods, p. 191.

38Roberta J. Confino, "Puppetry as an_ Educative
?ﬁarcg, 1972), p. 452.

Media," Elementary English, 49
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is ineffective without a listener."39 Children spend
half of their school day 1istening40, yet instruction
in listening is a relatively new development. The need
for such instruction receives support from the findings
of ear specialists which indicate that "more than half
of so-called deafness is nothing more than inattention."

In addition; studies have shown that training in listen-

L2

ing brings about significant improvemeént. The teach-

ing of listening, of ccurse; involves more than just
telling students to listen. Some abilities which the
teacher can work for in her students are

‘1) Courteous and attentive listening

“'2) The ability to listen for main ideas, sequen-
tial development of subpoints, and use of explana-
tory or supporting evidence. :
3) The ability to analyze the meanings and im-
Elications of words used by a speaker.

) The ability to adjust listening to a speak-
er's voice and articulation, and the accoustical
conditions of the listening situstion.

5) -The ability to adapt listening behavior:in
conversation and discussion.

6) Appreciative listening to 1iteratureugre-
sented in oral reading or dramatic form.

39James A. Smith, ggeafive Teaching of the Lang-
vage Arts in the Elementary School (Boston: Allyn and
and Bacon, Inc., 1967), p. 64, ,

4o

ulMiriamﬂE. Wilt, "Let's Teach Listening," in
Creative Ways in Teaching the language Arts (Champaign,
Illinois:s National Council of Teachers of English,
1957), p. 13.

42Donogh'ue, Child and language Arts, p. 133, and
Commission on the English Curriculum of the NCTE,

Anderson, L@nguége Skills, p. 81.

language Arts for Today's Children (New York: Appleton-
Cenmry-CrOfts’ Inc., 195 [} pn 750

uBPronovost and Kingman, Teaching Speaking and
Listening, p. 7.

I
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These objectives can be accomplished by direct
listening activities (games and exercises) and by in-
direct activities incorporated into other speech acti-
vities such as discussions; oral reporting and reading;
creative dramatics, etc. Children need to become aware

of the fact that we "hear with our ears and listen with

our minds."44 The activities provided should make this

apparent to the student.

The training of the voice, like listening, can
frequently be incorporated as a part of other activities.
Hundreds of special activities and exercises are listed
in many texts. Two suggestions which may be helpful in
- establishing a successful voice training program are

as follows:

1) Small group instruction is essential for oral
language development. It is advantageous to both
the teacher and the student. The teacher can
focus specific problems in one group and concen=
trate on’ individual communication errors. Also,
more.important in a small group, each child can
get experience in speaking and.listening. He

can practice new patterns with the teacher's
guidance until the patterns become almost auto-
matic. Furthermore, the student's level of
sensitivity to language can be developed without
the undue embarrassment often found in speaking
and being corrected in the larger class.

2) The use of devices to help the children see
and/or hear their own speech patterns can be ex-
citing and profitable. Tape recorders offer one
method in this appreoach. The teacher and stu-
dents can listen to their own conversations and
analyze oral language errors. Also, with some

44Paul c. Burns; "Teaching Listening in Elemen-

tary Skills," in Issues and Problems in the Elementary

Language Arts: A Book of Readings (Boston: Allyn and
Bacon, Inc., 1968), p. 176.
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4%nalyze their conversations

training, students can
and class discussions.

The teacher should be aware of and looking for

serious voice defects. It is not her job, however, to

do the correction work. She should refer students to

a trained speech therapist or correctionist.

45Jayne Anne Delawter and Maurice J. Eash, "Focus

on Oral Communication,” in Elementary Schoo;_;angua%e
d Leo

Arts: - Selected Readings, ed. by Paul C. Burns an
M. Schell (Chicago: Rand McNally & Company, 1969),

p. 123.




CONCLUSION

Man has accomplished nothing else quite so
wonderful as the development and the use of lang-
uage for communication.. Through language man
obtains social responses from individuals and
groups; through language he is stimulated to re-
action; through language he acquires understand-
ing, attitudes, ideasl; with language he thinks
and solves problems; from language he finds in-
spiration and secures emotional release. Language
makes possible the operation of business and
government; it holds the keys to achievement,
security, and international understanding. Our
schools are fundamentally language schools; the .
school's programs are basically affefted by the
nature, origin, and use of language.-

Thus, we must be concerned long before high school about
1anguage; especially oral language. Elementary speech
and drama education needs to be recognized as important
and vital; it belongs in every elementary school's
curriculum. If the children in our schools today do
not learn the effective use of language, they, and we,
will be severely handicapped in this world of ours

which relies so heavily on effective communication.

1Greene and Petty;'Lan age Skills, p. 20.
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APPENDIX
QUESTIONNAIRE COVER LETTER

Dear Elementary Principal:

Attached to this letter is a two-part questionnaire.
This questionnaire concerns the speech and drama pro-
gram in your elementary school. The first part asks
specific questions about what you are currently doing
in the area of elementary speech; the second part
consists of several statements on which I would like
to receive your opinion. The first part may be filled
out by your teachers, but I would like you, as princi-
pal, to respond to the second part.

This questionnaire is being sent to the principals of
all elementary schools in Wisconsin communities with
populations of 6000 or less. The purpose of the ques-
tionnaire is to find out what kind of elementary speech
programs Wisconsin's smaller communities are offering;
and to find out how the administrators of these schools
view speech education at the elementary level.

My interest in preparing and sending out this ques-
tionnaire is two fold: 1) the Questionnaire and its
results will be a part of the thesis I am preparing in
order to earn my MST degree in Communication from the
University of Wisconsin at Stevens Point; and 2) My
six years as a high school English and speech teacher
have aroused my curiosity and interest in the amount
and type of elementary speech training being offered
in the smaller communities. (I taught in‘a small
community).

I wish to thank you in advance for taking the time to
£ill out this questionnaire--I know that you probably
receive many such requests, and I do appreciate your
taking the time to read and fill out another. I am
looking forward to receiving the questionnaires back
and to finding out what the elementary speech education
situation in Wisconsin's smaller communities is 1like.
Thank you once again for your cooperation. If you are
interested in the overall results (individual replies
are strictly confidential, incidentally), please write
to me in care of the Communication Department, Univers-
ity of Wisconsin, Stevens Point, Wisconsin.

Sincerely yours,

Kay M. Robinson
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