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ABSTRACT 

White, Q. Parent perceptions of extracurricular sport programs for high school 
students with disabilities. MS in Exercise and Sport Science-Physical Education 
Teaching, Adapted Physical Education Teaching Concentration, August 2017, 70pp.  
(G. Tymeson) 
 
Although federal laws require equal opportunities for all students, few high school 
students with disabilities (SWD) participate in school-sponsored extracurricular sport. 
Recently, more school-sponsored adapted sport (SSAS) programs have been developed. 
Because so many of these programs are newly developed, there is minimal research on 
their effects on SWD as reported by their parents. This study examined parent 
perceptions of factors related to participation in SSAS. An online survey was used to 
collect data throughout the U.S. from parents of SWD. Perceptions were examined 
through inquiries into demographics, degree of satisfaction with SSAS programming, and 
degree of importance placed by parents of their child participating in SSAS. Results 
indicated that parents of high school-aged SWD wanted SSAS programs in their child’s 
school district. Parents indicated that SSAS participation was extremely important for 
their child and social interactions among peers. Only 62% of parents reported that SSAS 
was listed on their child’s IEP. A total 67.4% of parents felt SSAS participation was 
important for their child. Emotional/Social skills was ranked the highest benefit of SSAS 
participation compared to physical fitness and cognitive development. 
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INTRODUCTION 

Youth sport in the U.S. involves more than 44 million participants each year 

(Dorsch, Smith, Wilson, & McDonough, 2015). The benefits of youth sports are includes  

cognitive, emotional, and physical development. This is especially important for students 

with disabilities (SWD) since sport and physical activity increase social and motor skills, 

and provides opportunities to meet new people and learn from peers (Rimmer, 2008). 

According to the U.S. Government Accountability Office (GAO), a child’s health 

and well-being can be enhanced through physical activity and participation in sports. 

Despite the popularity of youth sport programs, findings show that SWD are significantly 

underrepresented in these programs (U.S. GAO, 2010). Research also indicates a lack of 

data when comparing participation of SWD to those without disabilities. The information 

that is available suggests that only 6-25% of SWD participated in sport compared to 18-

73% of nondisabled peers (U.S. GAO, 2010). Sports team participation rates of SWD 

range from 10 to 56% lower than nondisabled students (U.S. GAO, 2010). 

Research indicates that SWD have fewer opportunities to participate in sport 

programs than students without disabilities. A report by the U.S. GAO (2010) 

summarized legislation requiring equal rights for SWD which included opportunities to 

participate in extracurricular activities. However, research indicates that SWD are 

provided with unequal opportunities in physical activity and sport programming. The 

U.S. Department of Education, Office for Civil Rights’ (OCR) “Dear Colleague Letter” 

(January 25, 2013) further clarified the requirement for schools to provide equal 
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opportunities in extracurricular athletics for SWD. There has been little research 

identifying the types of extracurricular activities available for participation for SWD. As 

a result, little information is available regarding whether SWD actually have the 

opportunities to participate in school-sponsored adapted sport (SSAS). 

It is recommended that all children and youth achieve 60 minutes of moderate to 

vigorous physical activity each day (U.S. Department of Health and Human Services, 

2008). Physical activity levels are much lower for SWD (up to 4.5 times) compared to 

their nondisabled peers (Rimmer, 2008). As noted previously, SSAS provide 

opportunities for SWD to attain health-enhancing physical activity, as well as to achieve 

recommended activity levels. 

Additional benefits of participation in SSAS programs include the enhancement 

of social skills. Most persons don’t realize that participation in physical activity is an 

essential component for SWD when involved in SSAS. Another benefit of having 

students participate in SSAS is the opportunity to accomplish their physical activity 

needs. Students with disabilities have a difficult challenge avoiding obesity and being 

physically active (Rimmer, 2008). Research indicates large numbers of parents ignore the 

benefits of participating in youth sport, but some parents notice that having SWD 

participate in SSAS is beneficial (Rimmer, 2008).  

Extracurricular activities, including sport, are part of the Individuals with 

Disabilities Education Act (IDEA) (U.S. Department of Education, 2006). The IDEA 

describes special education as specially designed instruction, at no cost to the parents, to 

meet the unique needs of a child with a disability, including instruction conducted in the 

classroom, in the home, in hospitals and institutions, and in other settings; and instruction 
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in physical education (U.S. DOE, 2006). In addition, SWD should be offered 

opportunities for participation in extracurricular activities, including club, intramural, or 

interscholastic athletics as important components of a meaningful education program 

(U.S. GAO, 2010). These opportunities provide important health and social benefits to all 

students, particularly SWD (U.S. GAO, 2010). These benefits can include socialization, 

improved teamwork and leadership skills, and fitness (U.S. GAO, 2010). 

The Rehabilitation Act of 1973 prohibits discrimination on the basis of disability 

in programs conducted by federal agencies or receiving federal financial assistance, in 

federal employment, and in employment practices of federal contractors (U.S. 

Department of Education, 1973). This law indicates that SWD must be given the 

opportunity to participate in school sponsored activities regardless of the severity of the 

disability. Section 504 of the Rehabilitation Act of 1973 further guarantees equal 

opportunity for SWD. This section is basic civil rights legislation prohibiting 

discrimination against persons with “handicapping conditions” in programs that receive 

federal funds (U.S. DOE, 1973), including public schools. Although the IDEA and 

Section 504 of the Rehabilitation Act are different, both laws indicate SWD who are 

eligible to receive services should have the opportunity to participate in extracurricular 

activities like their nondisabled peers. 

Despite these laws, participation in SSAS programs among SWD is much less 

than their nondisabled peer participation in extracurricular sport programs. The limited 

national data suggests that some SWD participate in extracurricular activities, but 

opportunities are varied depending on state of residency (U.S. GAO, 2010). Although 

some SWD participate in extracurricular athletics, there is a growing sense that parents 
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and school officials are not aware of the extent or need for these programs in schools. 

Due to lack of research, there is limited information to determine whether SWD are 

receiving equal participation opportunities when compared to nondisabled peers. Students 

with disabilities participate in athletics at varying rates, but at consistently lower rates 

that students without disabilities (U.S. GAO, 2010). Therefore, it seems apparent that 

SWD have less participation in extracurricular sport due at least in part to not having 

equal opportunities compared to their nondisabled peers.  

Despite low participation rates, some important extracurricular sport programs 

exist for SWD. These programs provide evidence of the movement to increase sport 

participation and opportunities for SWD. Programs, such as Special Olympics and 

Paralympics, have achieved national recognition while creating the opportunity for SWD 

to gain positive benefits from sport. Parents of SWD have reported many positive 

outcomes as a result of participation in extracurricular sport activities, including personal 

growth, improved relationships both within and outside the family, and enhanced 

personal values during participation in adapted sport (Scorgie & Sobsey, 2000; Taunt & 

Hastings, 2002). Special Olympics experience also offers opportunities for SWD to 

increase social development among their peers. Furthermore, Weiss (2008) suggested that 

involvement in Special Olympics may serve as an important source of social support for 

mothers of adults with intellectual disabilities.  

The Young Athletes Program, sponsored by Special Olympics, indicated that 

families gained a variety of benefits from their involvement, including improved family 

dynamics, heightened awareness of their child’s capabilities, and increased opportunities 

to connect with other families (Favazza & Siperstein, 2006).  
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While it is obvious that parents play a major role in their child’s development, 

they also are a critical factor in participation in youth sport programs. An and Hodge 

(2013) reviewed several studies that report parental involvement influences achievement 

and performance of children’s school success. The authors report that parental 

involvement in academics “has been highlighted with the rapid growth of evidence 

supporting the positive impact on students’ performance in the U.S.” (p.148). Its 

inevitable that parent involvement in their child’s sport participation can serve to enhance 

their child’s development in many areas.  

Despite the reported benefits, opportunities for SWD to participate in SSAS are 

still very limited. Further research needs to be conducted to clarify parental perceptions 

of SSAS to develop more and better programs thereby creating opportunities for SWD. 

With this in mind, the purpose of this study was to examine parents’ perceptions of SSAS 

for high school SWD. The following research questions (RQ) were investigated: 

RQ1. What is the rank order of reasons for nonparticipation in SSAS perceived by 

          parents? 

RQ2. Do parents prefer their child to be involved in SSAS programs? 

RQ3. Do parents know if SSAS is listed on their child’s IEP? 

RQ4. For how many years has their child participated in SSAS? 

RQ5. To what degree are parents satisfied with the SSAS program in which their  

          child participates? 

RQ6. To what degree are parents satisfied with the opportunities available in  

          SSAS programs for their child? 
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RQ7. To what degree do parents feel SSAS participation is important for their 

child? 

RQ8. What is the rank order of benefits of SSAS perceived by parents? 
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METHOD 

Participants 

Parents of high school SWD participated in the study. Sport programs that were 

not school-sponsored, such as a YMCA and Park and Recreation Leagues were not 

included in the survey. Questions on the survey pertained to many adapted sport leagues 

such as the Minnesota Adapted Athletics Association and the La Crosse Adapted Sport 

League. Approval for the study was granted by the UW-La Crosse Institutional Review 

Board for the Protection of Human Subjects prior to surveying participants (See 

Appendix A). A total of 187 parents and a response rate of 1% of SWD in high school 

responded to the survey. This represented an appropriate response rate of 1%. Only 46 

surveys were complete and used for analysis. 

Operational Definitions 

The following terms were used in this study: 

Adapted Sport League: An interscholastic sport league that is specifically designed for 

SWD and sponsored by a school district. Adapted sport leagues provide sport experiences 

for SWD in the same manner provided for typically developing peers and are just as 

competitive in nature (Minnesota Adapted Athletics Association). 

School-Sponsored Adapted Sport (SSAS): Includes club, intramural, or interscholastic 

(e.g., freshman, junior varsity, varsity) athletics at all education levels and is an important 

component of an overall education program. 
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Special Education: Specially designed instruction, at no cost to the parents, to meet the 

unique needs of a child with a disability, including instruction conducted in the 

classroom, in the home, in the hospitals and institutions, and in other settings; and 

instruction in physical education (U.S. DOE, 2006). 

Students with Disabilities (SWD): Students in the middle school and/or high school 

grade levels that have a disability as defined under the Individuals with Disabilities 

Education Act (U.S. DOE, 2006). These disabilities are: autism, deaf-blindness, deafness, 

emotional disturbance, hearing impairment, intellectual disability, multiple disabilities, 

orthopedic impairment, health impairment, specific learning disability, speech 

impairment, traumatic brain injury, and visual impairment. 

Development of the Survey 

For this study, the survey “Parent Perceptions of Children with Disabilities 

Regarding School-Sponsored Extracurricular Sport” (See Appendix B) was developed 

using Qualtrics. The survey items were closed ended. Demographic questions were used 

to determine residence, gender, grade levels, and age. Ranking questions were 

incorporated using a drag/drop option where parents ranked their top reasons, desired 

goals, and benefits regarding their childs participation in SSAS. Rating questions were 

used to determine the parent’s degree of satisfaction and perception of the importance of 

participation. A scale of 1-5 was used with one being “Extremely unsatisfied” and five 

being “Extremely satisfied”. Regarding degree of importance, one was considered as 

“Not at all important” and five was considered as “Extremely important”. Questions 

regarding the special education individualized education program (IEP) were 
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implemented to give accurate information regarding parent involvement and knowledge 

of child’s IEP. 

Description of Survey 

Demographic questions were incorporated in the survey to determine the 

participants state of residency and date of birth. The full survey was only available to 

individuals who indicated that their child was in high school on an initial item. Inquiries 

were made regarding whether a SSAS program was currently available at their child’s 

high school and whether they would like to have a SSAS program in their child’s high 

school. Participants were also asked if their child participated in SSAS programs, as well 

as the number of years their child had participated in specific sports. Participants were 

also asked to clarify the type of SSAS programs their child had participated in during 

high school. 

Pilot Study 

A pilot study was conducted to increase the clarity and completeness of the 

survey. Higher education faculty members from the University of Wisconsin-La Crosse 

and parents from the local area assisted with the pilot study. During the pilot study 

process many changes were made to improve the content of the survey. The wording of 

questions was reviewed to avoid confusion and ensure terms incorporated in the survey 

were familiar to parents. Questions regarding ranking were consolidated into a smaller 

list of options to avoid confusion and save time. The sport whiffle ball was included as 

one of the choices in the ranking questions due to the popularity of the activity SSAS 

programs in some states. 
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Distribution of Survey 

The survey was distributed via email to state and national organizations. The 

organizations included: Society of Health and Physical Educators (SHAPE America), the 

Minnesota Adapted Athletics Association (MAAA), and the La Crosse Area Adapted 

Sports League (ASL). The email contained the information regarding informed consent 

and provided the participants with the survey link (See Appendix C). Within the email, 

participants were asked to forward the survey to other potential participants. 

Statistical Analysis 

Statistical Package for the Social Sciences (SPSS) was used for statistical analysis 

and summary of data from the survey. Descriptive statistics were used to summarize the 

data. 
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RESULTS 

State of Residency  

Surveys were distributed to parents in the U.S. through a variety of electronic 

methods. Table 1 presents the frequency of returns by state. 

 
Table 1. Respondents by State 
 
States Frequency % 
AL, AK, AR, CO, CT, DE, FL, GA, HI, ID, IN, KS, KY 
LA, ME, MD, MI, MN, MS, MT, NE, NV, NH, NJ, NM, PR 
NC, ND, OK, OR, PA, RI, SC, TN, UT, VT, VA, WA, WV, WY,  
CA, MA, OH 

0 
0 
0 
3 

0% 
0% 
0% 
6.6% 

AZ, IA, MO 6 12.9% 
NY 3 6.5% 
IL 4 8.7% 
TX 9 19.6% 
WI 21 45.7% 
                                                    Total = 46           100% 
 
 
 The state of Wisconsin had the highest returns. This was followed by Texas (9), 

Illinois (4), and New York (3). As indicated in the table, several states has 0 returns. 
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Returns of Primary Disability 

Primary disability of parent’s child are reported in table 2 below. 

Table 2. Returns of Primary Disability 
  
Disabilities                        Frequency                                    % 
Autism                                              8                                        17.4% 
Deaf-blindness                                                                           2.2% 
Deafness                                       1                                          2.2% 
Emotional 
Disturbance 

                                      1                                          2.2% 

Intellectual disability 
(without DS) 

                                      8                                        17.4% 

Intellectual disability 
(with DS) 

                                      7                                        15.2% 

Multiple disabilities                                       3                                          6.5% 
Orthopedic 
impairment 

                                     3                                          6.5% 

Other health 
impairment 

                                     2                                          4.3% 

Specific learning 
disability 

                                      4                                          8.7% 

Visual impairment                                      3                                         6.5% 
Other                                       5                                        10.9% 
                                                                          Total = 46                                       100% 

 

 Table 2 reports that autism was the most frequent disability at 8 (17.4%), 

followed by intellectual disability (with and without DS) with 15 (32.6%). Disabilities 

with very low return rates were deaf-blindness, deafness, and emotional disturbance. 

Participant Age Ranges 

 Parents returning surveys represented a wide range of ages. Results are presented 

in Table 3. 
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Table 3. Ages and Frequencies of Parent Respondents 
 
Age Frequency % 
37-39       4 8.6% 
40-49      20 43.6% 
50-59      21 45.6% 
65       1 2.2% 
       Total = 46            100% 
 
 

Table 3 reveals that the highest number of respondents were in the 50-59 age 

range. Ages 37-39 and 40-49 accounted for another 52.2% of the returns. 

Participant Genders 

The final demographic question represented the gender of the respondents. 

Results are presented in Table 4. 

 
Table 4. Gender of Parent Respondents 
 
Gender Frequency          % 
Male       9             19.6% 
Female       37           80.4% 
             Total = 46     100% 
 
 

Table 4 reveals that 37 (80.4%) of participants were female and 9 (19.6%) were 

male. 

The first question following the demographics asked the parents if there are SSAS 

programs for their child in high school. A total 44.6% of parents responded that there was 

SSAS programs for their child in high school. If parents answered no, they were asked if 

they wanted a SSAS program in their school district. A total 63% (n = 46) of parents 

reported that they wanted SSAS programs in their child’s school district. If parents 

answered no, they were asked their top 5 reasons why their child is not involved. 
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Research Question One 

 The first research question examined parent rankings of reasons why their child was 

not in SSAS programs. Low scores are top reasons for not participating in SSAS. Results 

are presented in Table 5.  

 
Table 5. Reasons for Not Participating in SSAS Programs 
 
Reasons  Mean 
Child is not interested in sports  
Prefer recreational/noncompetitive activities 

1.5 
2.7 

Safety Concerns 2.9 
Lack of facilities/equipment  3.1 
Not satisfied with past programs 3.3 
Cost of participation 3.7 
Transportation 4.2 
Unqualified coaches/staff 5.0 
*Lower mean scores are considered top reasons 

Table 5 reports the top three reasons for nonparticipation as “the child is not 

interested in sports” with a mean score of 1.50 compared to “unqualified coaches/staff” 

with a mean score of 5.00. Prefer recreational/noncompetitive activities and safety 

concerns were also top reasons for not participating.                                        

Research Question Two 

Research question two examined whether parents preferred their child to be 

involved in SSAS programs. A total of 62% (n = 46) of parents wanted their child in 

SSAS programs. Next, parents were asked to rank their top 5 desired goals for their 

child’s participation in SSAS. The top five desired goals of parents were: Helps develop 

relationships within the family, develop sport skills, develop friendships outside of school 

setting, develop social skills, and having fun playing sport.  
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Research Question Three 

The third research question examined if parents knew if SSAS was listed on their 

child’s special education Individualized Education Program (IEP). Data indicated a total 

of 59% (n = 31) of parents reported that SSAS programs were listed on the IEP compared 

to 22% (n = 10) who reported SSAS was not listed. A total of 19% (n = 5) of parents 

were not sure if SSAS programs were listed on their child’s IEP. 

Research Question Four 

A total of 85% (n= 31) of parents reported that their child has participated in 

SSAS programs in the past. A total of 36% (n = 10) of parents reported that their child 

had participated in SSAS programs in the past “with only SWD” compared to 34% (n = 

5) “with nondisabled peers”. Research question four examined the years of child 

participation in SSAS by specific sports. Data are presented in Table 6. 

 
Table 6. Years of Participation in SSAS by Sport 
 
Sport Mean Years 
Bocce, Golf, Handball, Volleyball 1.0 
Field Hockey 1.5 
Baseball/softball, Cycling 2.0 
Basketball 2.3 
Whiffleball, Swimming 2.6 
Tennis, Floor Hockey 2.7 
Soccer, Track and Field 2.8 
Wrestling 3.0 
Bowling 3.1 
Football 3.7 
Other 2.5 
*Higher mean scores are considered most popular sports 

Table 6 indicates that football, bowling, and wrestling were the most popular 

sports. Several sports such as bocce, golf, handball, and volleyball were reported with 

one year of participation by SWD. 
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Research Question Five 

The fifth research question examined the degree of parent satisfaction with the 

SSAS program in which their child participated in high school. Results are presented in 

Table 7. 

 
Table 7. Parent Satisfaction with SSAS Programs 
 

  
 
 

As seen in Table 7, 76% of parents were extremely or somewhat satisfied 

compared to 19.6% were extremely or somewhat unstatisfied with SSAS programs in 

which their child participated in high school. 

Research Question Six 

The sixth research question examined the degree of parent satisfaction with 

opportunities available for SSAS programs for their child in high school. Results are 

presented in Table 8. 

 
Table 8. Parent Satisfaction Regarding SSAS Opportunities 
 

 
 

Table 7 illustrates that 41.3% of parents were extremely satisfied compared to 

8.7% who were extremely unsatisfied with the SSAS opportunities available to their 

child. 

Extremely 
Unsatisfied 

Somewhat 
Unsatisfied 

Neither 
Unsatisfied Nor 

Satisfied 
Somewhat 
Satisfied 

Extremely 
Satisfied Total 

4 (8.7%) 5 (10.9%) 2 (4.3%) 6 (13.0%) 29 (63.0%) 46 (100%) 

Extremely 
Unsatisfied 

Somewhat 
Unsatisfied 

Neither 
Unsatisfied 

Nor Satisfied 
Somewhat 
Satisfied 

Extremely 
Satisfied Total 

4 (8.7%) 7 (15.2%) 1 (2.2%) 15 (32.6%) 19 (41.3%) 46 (100%) 
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Research Question Seven 

The seventh research question examined the parent’s perceived degree of 

importance regarding SSAS participation for their child. Results are presented in Table 9. 

 
Table 9. Degree of Importance of SSAS Participation  

 
 
 

Table 9 reveals that 67.4% of parents felt that SSAS participation for their child in 

high school was extremely important. No parents felt it was “Not at all important”, and 

only two parents ranked participation as “slightly or moderately important”. 

Research Question Eight 

The eighth research question examined parent rankings of benefits perceived from 

participation in SSAS. The lowest mean score is considered the top perceived benefit. 

Data are presented in Table 10. 

 
Table 10. Parent Ranking of Benefits 
Benefits Mean 
Emotional/Social skills 1.43 
Physical Fitness/ Motor Skills 1.93 
Cognitive Development 2.63 
*Lower mean scores are considered most highly prioritized benefit 

Table 10 indicates that emotional/social skills was the top ranked benefit by 

parents with a mean score of 1.43. Cognitive development was ranked last or least 

beneficial. 

 

Not at all 
important 

Slightly 
important 

Moderately 
important 

Somewhat 
important 

Extremely 
important Total 

0 (0%) 1 (2.2%) 1 (2.2%) 13 (28.3%) 31 (67.4%) 46 (100%) 
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DISCUSSION 

The primary purpose of this study was to examine parent perceptions of school-

sponsored adapted sport (SSAS) programs for high school students with disabilities 

(SWD). The majority of the parents reported that there were SSAS programs in their 

child high school 44.6% and that their child was currently participating. If parents 

reported that their child did not participate, they were asked their top five reasons why 

their child was not involved in SSAS. Parents reported that the most frequent reason for 

noninvolvement was that the child was not interested in sports. It is possible that children 

don’t enjoy SSAS programs and might not think its beneficial. Some children may have 

had negative experiences during participation in SSAS programs that leads to not being 

interested or they have not been exposed to programs. It is possible that children did not 

find sports as enjoyable as other extracurricular activities. The least frequent reason that 

was reported by parents is that there are unqualified coaches and staff in SSAS. Due to 

this result, parents feel that there are qualified coaches and staff in programs. This helps 

build positive relationships between parents and professionals due to parent’s 

satisfaction.  

Data were analyzed to examine whether parents preferred their child to be 

involved in SSAS programs in research question 2. It was found that 62% of parents said 

yes compared to 38% that said no. Based on this high percentage, it is likely that parents 

have had positive experiences in SSAS programs and are involved in sport programs. 

Knowing the benefits regarding their child in SSAS probably was the cause for this 
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result. Parents might have opportunities for their child to participate in SSAS programs in 

their community due to programs that are already established. 

Extracurricular activities including SSAS are part of the definition of special 

education in IDEA 2004. Data were analyzed to examine if parents were aware if SSAS 

was listed on their child’s IEP. Data indicated that 59% of parents said that SSAS 

programs were listed on the IEP, compared to 22% who reported it as not listed. A total 

of 19% of parents were not sure if SSAS programs were listed on their child’s IEP. 

Dalaney (2014) found that the child’s IEP addresses the student’s individual strengths 

and weaknesses and that it is important for parents to be aware of the strengths and 

weaknesses that are listed on the IEP. Knowing the content on a child’s IEP demonstrates 

that parents are heavily involved with information regarding their child’s strengths and 

weaknesses outside of school. However, there are some parents that are not aware of the 

information that is listed on their child’s IEP. It is possible that parents should be much 

more prepared to know the information on the IEP. It is a good possibility that APE 

teachers are not educating parents to a high standard regarding their child’s IEP 

information, especially participation in SSAS.  

Data were analyzed to examine the years of child participation in SSAS. The 

majority of parents reported that their child participated in SSAS programs that were 

specific to SWD (not with nondisabled peers). Parents were asked to identify their child’s 

sports from a list of 18 choices. From this, mean years were calculated for each sport. 

Data revealed that the sport with the greatest participation was football with a mean score 

of 3.67 years. Results might indicate that some children might not have the opportunity to 

participate in different sports due to location of the community and school district. In 
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addition, children probably have the opportunity to participate in more football activities 

than other sports. It could be that football is a more popular sport in the community. 

Children might prefer to play football rather than other sports in SSAS in their 

community. 

The degree of satisfaction of parents with the SSAS program in which their child 

participated in high school was analyzed in research question five. Five categories were 

divided into different degrees of satisfaction: Extremely unsatisfied, Somewhat 

unsatisfied, Neither unsatisfied nor satisfied, Somewhat satisfied, and Extremely 

satisfied. Data indicated that 63% of parents were extremely satisfied compared to 8.7% 

who were extremely unsatisfied with SSAS programs in which their child participated in 

high school. Goktepe, Tan, Yavuz, and Yazicioglu (2012) found that participation in 

sport programs enhances the quality of life and satisfaction of life for persons with 

disabilities. Parents may realize their child is improving their quality of life due to 

participation in SSAS which leads to the high satisfaction levels of parents. Results might 

indicate that parents feel that their child’s current SSAS program is effective and 

beneficial. It is possible that location throughout the country can play a major factor 

regarding parent satisfaction with SSAS programs. Programs that have already been 

established could be a major factor whether children are participating and benefiting from 

SSAS programs. 

The degree of satisfaction of parents with the opportunities available in SSAS 

programs for their child in high school was analyzed. Data revealed that 41.3% of parents 

were extremely satisfied compared to 8.7% who were extremely unsatisfied with the 

opportunities available in SSAS programs. As mentioned before, results might indicate 
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that parents were experiencing quality SSAS programs in their community. It is possible 

that parents are involved in SSAS programs with leads to the high satisfaction 

percentage. 

The next research question examined the degree of importance regarding SSAS 

participation for their child in high school. A total 67.4% (n = 31) of parents felt SSAS 

participation for their child in high school was extremely important compared to 2.2% (n 

= 1) who felt it was only slightly important. Papadopoulous and Varamis (2013) found 

that the importance of participation in sport for SWD is primarily the social interaction 

among peers and improve health. Results indicate that some parents are aware of the 

benefits their child can acquire during SSAS participation which leads to the high 

percentage of importance that was reported. However, some school districts are not 

creating the opportunities for SWD to participate in SSAS programs which then leads 

students not to have social interactions among peers. 

Lastly, parents ranked the benefits regarding their child participation in SSAS. 

The lowest mean score was considered the top benefit. Data revealed that 

emotional/social skills was the top benefit with a mean score of 1.43 compared to the 

lowest mean score of 2.43 for cognitive development. Shank and Wilhite (2009) found 

that sport is described as activity that involves physical exertion and the development and 

use of physical skills by individuals whose participation may be motivated by a 

combination of intrinsic motivation such as enjoyment and accomplishment. The current 

study also found that emotional/social skills was the main reason parents wanted their 

child involved in SSAS. Results indicate that most parents want their child to have fun 

and be part of a team in SSAS programs. Parents should include their child in SSAS 
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programs to be physically active, but increasing self-confidence and developing 

friendships among peers are important additional benefits.  

Implications 

There are many implications from the results of this study for parents of SWD, 

adapted physical education teachers, special education teachers, school administrators, 

and high school athletic directors. The most important reason reported in this study by 

parents regarding why their child is not involved in SSAS programs was that their child 

was not interested in sports. There is a possibility that parents lack the knowledge or are 

not aware of the benefits of participation for their child in SSAS. There are many benefits 

for SWD participating in SSAS. It is recommended that all children achieve 60 minutes 

of moderate to vigorous physical activity each day (U.S. Department of Health and 

Human Services, 2008). Students can meet these recommendations by participating in 

SSAS programs.  

It is important that parents acquire the knowledge and understand the benefits of 

sport so that their child can have the opportunity to participate in SSAS programs. It was 

also found in this study that the most important benefit reported by parents regarding 

their child participation in SSAS was development of emotional/social skills. Students 

with disabilities have the opportunity to enhance their emotional/social skills during sport 

participation. 

Furthermore, the U.S. Department of Education, Office for Civil Rights’ (OCR) 

“Dear Colleague Letter” (January 25, 2013) clarified the requirement for schools to 

provide equal opportunities in extracurriculars for SWD. Many school districts may not 

be meeting the requirements for equal opportunities regarding extracurricular sport for 
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SWD. It is possible that many school administrators lack knowledge regarding these 

extracurricular legal requirements for SWD. School administrators probably don’t have 

the background regarding working with SWD. Adapted physical education teachers can 

serve as advocates to inform school administrators and other school professionals about 

these requirements. 

In addition, Section 504 of the Rehabilitation Act of 1973 guarantees equal 

opportunity for SWD. This law indicate that SWD must be given the opportunity to 

participate in educational activities regardless of their disability. Public school districts 

must follow these law to ensure SWD are provided with equal opportunity. As mentioned 

before, it is possible that school administrators lack the knowledge regarding the content 

of the law and how it relates to SSAS. It is important for professionals such as APE 

teachers to provide information to school administrators, parents, and teachers. 

Athletic directors are a major factor in determining whether or not SWD receive 

opportunities to participate in SSAS sport. Extracurricular activities are part of the 

Individuals with Disabilities Education Act (IDEA) (U.S. Department of Education, 

2006). Students with disabilities should be offered opportunities for participation in 

extracurricular activities as important components of a meaningful education program 

(U.S. GAO, 2010). It is possible that parents will encounter athletic directors that don’t 

support extracurricular sport for SWD or who don’t understand the legal requirements.  

Many athletic directors might lack the knowledge of working with SWD in sport. 

Although the IDEA and Section 504 of the Rehabilitation Act are different, both laws 

indicate SWD who are eligible to receive special education services should have the 

opportunity to participate in extracurricular activities like their nondisabled peers.  As 



24	
	

mentioned before, APE specialists play an essential role to educate other school 

professionals about SSAS programs that could be offered to SWD. 

Adapted physical education teachers play a critical role in the success of SWD in 

SSAS programs. It is important for school districts to have these qualified teachers 

inform other school personnel about the benefits of sport for SWD and to lead SSAS 

programs. In addition, these teachers can prepare future teachers to develop and 

implement SSAS programs.  

Limitations 

There were several limitations in this study. One limitation was that some parents 

may not have understood the intent of questions. Another limitation was that some 

parents accidently submitted incomplete surveys. The intent of the survey was to make 

sure all questions were answered by all respondents.  

Not having Section 504 of the Rehabilitation Act of 1973 mentioned in the 

introduction of the survey and operational definitions was another limitation. Some 

parents reported that their child had a Section 504 plan instead of an IEP. Finally, it was 

difficult to determine the return rate due to numerous distribution methods on social 

media.  

Suggestions for Future Research 

There is still much research needed to learn how parent perceptions and 

knowledge play important roles regarding SSAS for high school SWD. Parent 

perceptions regarding the benefits and reasons why SWD are involved in sport is a major 

factor in participation rates and more research is needed to these questions. In addition, 

the impact of high school athletic directors should be studied.  
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1. Survey school district athletic directors regarding their perceptions of high school level 

sport for SWD.  

2.  Examine the benefits and reasons for having athletic directors involved in the 

development and implementation of SSAS programs.  

3. Examine the benefits and reasons for having public school administrators such as 

principles and special education directors involved in SSAS programs.  

4. Further research could examine the benefits and reasons for having APE teachers 

involved in SSAS programs.  

5. Interview parents of SWD regarding high school sport participation. These interviews 

could gather valuable qualitative data from parents that on-line survey questions cant 

attain. 
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CONCLUSION 

Special Education and disability laws require that SWD have equal opportunities 

in education, including extracurricular activities. School-sponsored adapted sport 

programs help school districts and communities to meet these legal requirements. 

Students with disabilities can enhance their social, emotional, and physical skills during 

participation in SSAS. Parent perceptions, knowledge, and involvement play vital roles in 

the success of their child in SSAS.  

Advocacy can be increased through a team effort among school professionals who 

are engaged and motivated to educate parents and administrators about the importance of 

SSAS programs for SWD. Results from this study indicated the majority of the parents 

were satisfied with the current SSAS programs for their child, and they wanted their child 

involved. However, many parents reported a lack of SSAS programs in public schools. 

Adapted physical education teachers and other school professionals can enhance 

their knowledge through research to improve SSAS for SWD. The more professionals 

advocate for the SSAS programs for SWD, the more students will likely participate. 
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To:	 Quinton	White		
	
From:	 Bart	Van	Voorhis,	Coordinator	
															Institutional	Review	Board	(IRB)	for	the	
															Protection	of	Human	Subjects	
															bvanvoorhis@uwlax.edu	
															5-6892	
	
Date:	 January	26,	2017	
	
Re:	 RESEARCH	PROTOCOL	SUBMITTED	TO	IRB	
	
The	IRB	Committee	has	reviewed	your	proposed	research	project	entitled:		“Parent	Perceptions	
of	Extracurricular	Sport	Programs	for	High	School	Students	with	Disabilities:	A	National	
Survey.”	
	
The	Committee	has	determined	that	your	research	protocol	will	not	place	human	subjects	at	
risk.		The	attached	protocol	has	been	approved	and	is	exempt	from	further	review	
per	45CFR46,	46.101(b)(2).		
	
However,	it	is	strongly	suggested	that	Informed	Consent	always	be	used.	Remember	to	provide	
participants	a	copy	of	the	consent	form	and	to	keep	a	copy	for	your	records.		Consent	
documentation	and	IRB	records	should	be	retained	for	at	least	3	years	after	completion	of	the	
project.	
	
Since	you	are	not	seeking	federal	funding	for	this	research,	the	review	process	is	complete	and	
you	may	proceed	with	your	project.			
	
Good	luck	with	your	project.	
	

	
	
cc:	 IRB	File	
	 Garth	Tymeson,	Faculty	Advisor 
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Dear Parent/Guardian: 
 
School-sponsored extracurricular sport participation are very important experiences for 
all persons with disabilities.  The physical, social, and emotional development of students 
is enhanced through participation in school-sponsored extracurricular sport programs.  
Your participation in this brief 10-minute survey will help gather information from 
parents of students with disabilities about their perceptions of their extracurricular sport 
programs.  This information can hopefully improve programs in the future. 
 
As a graduate student in Adapted Physical Education (APE) at the University of 
Wisconsin-La Crosse, I am completing a project to determine parent perceptions about 
their child’s extracurricular sport programs.  One major purpose of the project is to 
examine whether or not parents of children with disabilities are satisfied with school-
sponsored extracurricular sport programs received by their children. 
 
Your answers and identity will be anonymous. If there are any questions about this 
project or survey, please contact me at white.quinton@uwlax.edu or call me at (585) 424-
0501. Please click the link below to complete the survey.  Your submission of the survey 
indicates your consent to participate in this project.  
 
Thank you very much for your time and participation.  
 
Link to survey: 
  
https://uwlacrosse.qualtrics.com/jfe/form/SV_brZsVA6CRYeFpMF 
 
Sincerely, 
 
 
Quinton White, Graduate Student   
Adapted Physical Education    
 
 
Garth Tymeson, PhD, Director 
Adapted Physical Education Teacher Preparation 
608-785-5415 (gtymeson@uwlax.edu) 
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REVIEW OF RELATED LITERATURE 

Introduction 

According to Dorsch, Smith, Wilson, and McDonough (2015), youth sport 

participation is a major component of life in the U.S. More than 50 million youth are 

involved with youth sports each year. This group includes students with disabilities 

(SWD) represented in adapted sport programs. Adapted sport programs create 

opportunities for SWD to enhance their physical and motor skills and develop 

relationships among peers to increase social interaction. 

According to the U.S. Department of Education-Office of Special Education and 

Rehabilitative Services (2006), the Individuals with Disabilities Education Act (IDEA) 

defines special education as specially designed instruction at no cost to parents to meet 

the unique needs of a child with a disability including physical education. IDEA also 

states that extracurriculars are required for SWD, including athletics.  

 Students with disabilities have the opportunity to enhance their physical health 

during participation in adapted sport. Physical activity plays an important role in 

preventing childhood obesity (Miccinello & Obrusnikova, 2012). It is recommended that 

children participate in at least 60 minutes of moderate to vigorous physical activity daily 

(U.S. Department of Health & Human Services, 2008). By participating in adapted sport, 

SWD may accomplish this physical activity recommendation.  

 Parental involvement plays an essential role for participation in adapted sport 

programs. Parent involvement in sport also enhances the development and social 
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interaction of the child during participation. Several studies found that parental 

involvement influences achievement and performance in school. Dorsch et al. (2015) 

state that parents are the primary providers of sport experiences and that “youth sport is 

an important context for family communication” (p.19).  

The health and social benefits of sport are essential elements supporting the need 

for SWD to participate in adapted sport programs. Parent involvement is an important 

consideration that should be addressed in order to increase the chances that SWD will 

participate in these programs. Parents’ roles in sport can be the support and assistance 

that are needed to have effective sport programs for SWD. It should be considered that 

adapted sport programs are the pathway that SWD take to improve their quality of life 

and wellbeing. Students with disabilities can discover many aspects of what life has to 

offer by participating in sport programs. The following review of literature includes a 

discussion of benefits of sport participation for persons with disabilities and the social 

and emotional benefits of participating in sport. The role of parent expectations for their 

SWD will also be addressed. 

Benefits of Sport Participation for Persons with Disabilities 

 Sport participation plays an essential role in the lives of SWD and can positively 

impact others within the community. SWD can maintain a healthy lifestyle when 

participating in sport programs. Participation in sport helps a person with a disability 

achieve and maintain health and health-related components (Shank & Wilhite, 2009). 

Shank and Wilhite (2009) described how participation in sport, broadly defined, helps 

persons with a disability achieve and maintain health and health-related components. 

Within schools, SWD have the opportunity to participate in school-sponsored adapted 
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sport (SSAS). By participating in SSAS, SWD have a greater chance of achieving 

optimum fitness level and the experience may translate to more effective lifelong fitness. 

 Sport is described as activity that involves physical exertion and the 

development/use of specific physical skills by individuals whose participation may be 

motivated by a combination of intrinsic (e.g., enjoyment, accomplishment) and extrinsic 

(e.g., personal recognition, awards) factors (Shank & Wilhite, 2009). Secondarily, 

students can obtain life skills as a result of these intrinsic and extrinsic motivations. 

Participation may include learning basic sport skills, taking part in sport and physical 

recreation activities, and pursuing opportunities to improves one’s ability (Shank & 

Wilhite, 2009). Participating in sport may enhance the knowledge of specific sport skills. 

These opportunities incorporate a range of benefits including those related to enhancing 

functional capacity, and extending to include other positive aspects such as increasing 

resiliency, promoting lifelong health, building self-esteem, connecting with others, 

teaching coping mechanisms, reducing depression, contributing to education, and 

creating opportunities for advocacy (Shank & Wilhite, 2009).  

As physical educators, our ultimate goal for SWD is to be active and engaged in 

activities to promote a lifelong healthy lifestyle. Shank and Wilihite (2009) examined this 

in their research. They studied 12 participants, 5 women and 7 men with chronological 

ages ranging from 29 to 58 years. Disability categories included visual impairment (4 

participants), spinal injury (2 participants), amputee (5 participants), and brain injury (1 

participant). For intervention purposes, researchers utilized the International 

Classification of Functioning, Disability and Health (ICF) to describe the participants.  
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The ICF classification system can be applied as a research tool for measuring 

outcomes, as a clinical tool for planning rehabilitation, as a tool for forming social policy, 

and as a framework for conceptualizing information related to prevention, health 

promotion, and the role of social, physical, and attitudinal environmental in either 

impeding or enhancing the health of people with disabilities (Shank & Wilhite, 2009).  

The 12 participants provided answers to questions regarding how sport can 

benefit body functions and structure, enhance capacity and performance, and facilitate 

participation. Benefits identified included major categories of enhanced functional 

capacity, health promotion, relationship development, increased optimism, and inclusion 

in meaningful life activities and roles (Shank & Wilhite, 2009). Students with disabilities 

have a good chance of enhancing these factors through involvement and participation in 

sport.  

The previously mentioned study examined how participation in sport helps 

persons with disabilities achieve and maintain health and health-related components. 

Other researchers conducted a study to compare the quality of life (QoL) and life 

satisfaction between people with physical disabilities who participated in adapted sports 

and those who did not participate in adapted sports (Goktepe, Tan, Yavuz, & Yazicioglu, 

2012). Participants in the study were from an outpatient physical therapy clinic. People 

were included if they were at least 18 years of age, had been injured for more than 12, 

months, and had physical disabilities that consisted of paraplegia or amputee.  

A total of 60 participants with physical disabilities in the study were divided into 

two groups based on sports participation and non-sports participation (Goktepe, et al., 

2012). Group one included 30 disabled elite athletes who participated in adapted sport. 
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The control group included 30 disabled individuals not involved in any type of sport. For 

intervention purposes, both groups completed self-administered questionnaires that 

consisted of four parts: socio-demographic data, the World Health Organization Quality 

of Life Scale (WHOQoL_BREF), the Satisfaction with Life Scale (SWLS), and two open 

ended questions on reasons for the priority they place on sports. To analyze the data, 

statistical analysis was performed using SPSS software. 

The study found the quality of life, physical, psychological, and social domain 

scores were significantly higher in group one compared to the control group (p < 0.05). 

Futhermore, the satisfaction with life scores (SWLS) were significantly higher in group 

one (3.26 + 1.08) than in the control group (2.48 + 0.85) (P = 0.0001). The most 

important factors contributing in group one were sports activity (45.9%) and family 

support (29.5%), versus physical therapy and rehabilitation (46.9%) and family support 

(36.9%) in the control group. Based on the data, participation in sport programs enhanced 

the quality of life and satisfaction of life for persons with disabilities.  

 Researchers were unable to establish a cause and effect relationship between 

sports participation and QoL: Does participation in sports improve QoL? Or, does a 

higher QoL predispose people to be involved in sport? Further studies are needed to find 

answers to these questions and to clarify the correlations between sport participation and 

QoL. To conclude, results demonstrated that people with physical disabilities who 

participated in adapted sports had significantly higher QoL and life satisfaction scores 

compared to people with physical disabilities not involved in adapted sports. Obviously, 

participation in adapted sport plays an essential beneficial role in the lives of persons with 

disabilities. 
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Papadopoulos and Varsamis (2013) conducted a study to determine whether the 

reasons for participating in organized physical activities were differentiated depending on 

the participants’ congenital disability and gender. For this study, reasons for participation 

in sports were categorized as intrinsic motivation, task orientation, and social interaction 

(Shapiro, 2003). Nineteen male and 19 female students of each disability group 

voluntarily participated in the survey. Participants had an average age of 20 years. 

Perceived importance of participation in sports activities was assessed by means 

of a single item on a 5-point Likert scale. Reasons for participation in sport activities 

were compiled in one list. The reasons for participation in sport were assessed as follows: 

the participants were asked to indicate the most important reasons for participation in 

sports (maximum up to five reasons). Then, they had to arrange these reasons in rank of 

importance (1st, 2nd, etc.). Lastly, each reason for participation in sports was assigned a 

rank value (5 if it was the most important; to 0 if it wasn’t among the 5 most important 

reasons) (Papadopoulos & Varsamis, 2013). 

Research indicated that health/well being was the most usual and important 

reason for the participants to join sports (Papadopoulos & Varsamis, 2013). The second 

reason to join sports was social interaction/friendship, immediately followed by 

fun/enjoyment. Participating in sport is a way for SWD to control the dysfunctions of 

their body and promote health. In addition, SWD underestimating fun/enjoyment and 

preferring social confidence/acceptance as reasons for participation in sports, seem 

extrinsically motivated or/and ego-oriented. As stated before, the primary benefits of 

participating in sport for SWD are to develop a healthy lifestyle and to increase social 

interactions among peers.  
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Social and Emotional Benefits of Participation in Sport 

 Social and emotional benefits play an essential role for SWD when participating 

in SSAS. A study conducted by Martin and Shapiro (2014) examined whether the quality 

of friendships, physical self-perceptions, and general self-worth predicted close 

friendship, loneliness, and social acceptance. Social interactions are one of the ways to 

enhance social skills throughout an individual’s life. Participation in sport increases the 

chance for SWD to have those social interactions among peers and, as a result, to 

enhance their social skills.  

It is important to note that SWD can develop friendships among peers when 

participating in sport. Peer relationships account for a significant motivational influence 

in sport participation among youth athletes (Hurley, Smith, Ulrich, & Walker, 2006). 

Participating in sports provides the opportunity for SWD to meet other people from 

different backgrounds and cultures. Hurley et al (2006) studied 46 athletes with physical 

disabilities between 12 and 21 years of age. There were 35 male participants and 11 

females.  

Multiple instrumentation was used to collect data during the study. The Sport 

Friendship Quality Scale (SFQS) is a 22 item multidimensional scale designed to assess 

the quality of youth sport friendships (Smith & Weiss, 1999). The Loneliness Rating 

Scale, a 24 item questionnaire to assess children’s feelings of loneliness, (Asher, Hymel, 

& Renshaw, 1984) was also used. The final area that was examined was adolescent self-

perception. The Self-Perception Profile for Adolescents (SPPA) is a 45 item self-report 

instrument designed to measure adolescent’s self-perceptions related to nine specific 

subdomains (Harter, 1988). Results indicated that athletes with the strongest perceptions 
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of their athletic abilities and global self-worth, in turn, reported being the least lonely and 

had stronger perceptions of close friendships. This was in comparison to participants who 

had weaker perceptions of their athletic ability and general self-worth (Hurley, et al., 

2006). Results imply that SWD can develop close friendships through SSAS to prevent 

being lonely. These social aspects for SWD when participating in SSAS should be 

beneficial. These findings also suggest that participants who have confidence in their 

athletic abilities and who hold themselves in high regards, also have close friendships and 

low levels of loneliness (Hurley, et al., 2006). 

Generalizability of the results was limited as participants were asked about their 

closest sport friend on their team and this may not adequately reflect the quality of the 

friendships in other physical activity settings such as the physical education class. This 

study did not examine the influence of adapted sport participation on close friendships, 

social acceptance and loneliness, but simply served as a context in which to examine the 

theories (Hurley, et al., 2006). 

In addition, Balan and Marinescu (2015) conducted a study on Down syndrome 

(DS) patients who attended sport programs and suggested that they can gain specific 

competences which help with their social integration. These findings may be applicable 

to many different persons with disabilities that participate in sport programs, and may 

enhance specific competences. Sport, as a mode of human manifestation, proved its 

worth in facilitating the socialization and social integration of the people who practice it 

in it’s different form (Balan & Marinescu, 2015). Persons with DS benefit by multiple 

positive influences reflected in the life quality level due to the important achievements 

which occur during and after practicing sport disciplines (Balan & Marinescu, 2015). 
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As mentioned previously persons with disabilities can enhance their quality of life 

by participating in physical activity and SSAS. Participation in sport can also improve 

social skills development. Balan and Marinescu (2015) implemented the use of a 

questionnaire which consisted of 18 items. In this study, 140 people with DS participated. 

Participants included a total of 66 females and 74 males. 

Findings showed that the participants with DS felt better when practicing sports, 

that sports gave them the opportunity to be more active, that they felt much healthier, and 

that they were with their friends which make them more confident during participation 

(Balan & Marinescu, 2015). Games created situations to allow people to be active and 

gives them the opportunity to collaborate and communicate together practice specific 

motor tasks of the sport activities. Findings also showed that the participants were 

considered more of a social group, made new friends quickly, were amused, were happier 

when they were successful, and communicated better with challenged and non-

challenged people (Balan & Marinescu, 2015). 

In conclusion, persons with DS who attended sport programs could learn a set of 

specific competencies which could help them in their social inclusion. This suggests that 

through participation in SSAS, persons with DS can improve their feeling towards 

themselves and belonging to a group. 

 In regards to social and emotional benefits for SWD participating in sport, it is 

important to note that the psychosocial aspect plays a vital role in regard to participation 

in sport. Martin (2006) conducted a study to examine the involvement in sport by 

children with disabilities from a psychosocial perspective. Numerous scientists have 
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examined important psychosocial and social aspects of children and youth involvement in 

sport and physical activity (Brustad, 1992; Smith &Weiss, 1999; Stuntz &Weiss, 2004).  

Children who experience fun in sport were more likely to remain committed 

compared to children who did not find the sport experience a positive one. Potential 

social influences of sport commitment relate to the critical role that parents and peers 

play in youth sport (Brustad, 1996). A total of 112 participants were involved in the 

study. There were 63 male participants and 49 females.  

Participants ranged in age from 12 to 18 years. Athletes that participated 

represented 5 disabilities types: spina bifida, paraplegia, cerebral palsy, amputee, and 

spinal cord injury. Multiple intervention instruments were implemented to analyze data. 

To analyze data for sport commitment, children completed the 4-item sport commitment 

scale to analyze data regarding the enjoyment in sport (Carpenter, Simons, & Scanlan, 

1993). Participants completed the 22 item SFQS scale developed by Smith and Weiss 

(1999) to assess the quality of youth sport friendships and was developed specially to 

youth sport. Finally, the Self-Description Questionnaire (SDQ-I) analyzed athlete’s 

perceptions of their physical abilities (Marsh, 1990). 

Correlations found among all variables indicated fairly strong relationships 

among sport commitment, sport enjoyment, and sport perceptions of physical ability 

(Martin, 2006). This demonstrated that through participation in sports, SWD can enhance 

their awareness regarding sport commitment. In addition, SWD had the opportunity to 

increase their enjoyment and sport perceptions while participating in sport. The results 

indicated that athletes were quite committed to and enjoyed their sport experience.  
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Participants also had strong feelings about their physical abilities and perceived 

their parents as very supportive of their participation in sport (Martin, 2006). Confidence 

in the current findings would be bolstered if future researchers assessed parental and peer 

perceptions of encouragement and friendship, respectively. Additionally, the self-report 

nature of the scales may have contributed to shared method variance (Lindell & Whitney, 

2001). 

Parent Roles, Expectations, and Impact on Sport Participation 

 Parental involvement for students with developmental disabilities is an essential 

aspect of sport participation for SWD. An and Hodge (2013) conducted a study to 

explore the meaning of parental involvement in physical education for SWD. Numerous 

studies have reported that parental involvement influence children’s achievement and 

performance in school (Dimmock & O’Donoghue, 1996; Epstein, 2010; Van Voorhis, 

2003). Pate and Andrews (2006) define parental involvement as “having an awareness of 

and involvement in schoolwork, understanding of the interaction between parenting skills 

and student success in schooling, and a commitment to consistent communication with 

educators about student’s progress”.  

Since the 1980’s the importance of parental involvement has been highlighted 

with the rapid growth of evidence supporting its positive impact on students’ 

performance in the U.S. (Barge & Loges, 2003). As parents acquire new knowledge 

regarding their child’s education programs, parent involvement is going to continually 

increase over time. Parents can share vital information regarding their child’s strengths 

and weaknesses, behavioral attributes, and tendencies, as well as learning styles. 
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Additionally, they can provide educational support in and outside of school (An & 

Goodwin, 2007).  

Data for this study were gathered from interviews, photographs, school 

documents, and the researcher’s journal. A combination of multiple sources brings 

perspectives forward and allows the researcher to better understand the essence of the 

experiences encountered (Allen, Erlandson, Harris, & Skipper, 1993). A purposefully 

selected sample of eight white parents of children with developmental disabilities 

participated in the study. In this study, the main focus was parental involvement in the 

education experiences of their children with developmental disabilities. For data analysis, 

thematic analysis was used to examine the essence, structure, and meaning of the parents 

experiences (Van Manen, 1997). 

The findings showed that parents recognized themselves as a representative on 

behalf of their children. In this role, they communicated their children’s needs, to monitor 

their children’s learning and performance, and to collaborate with educators who 

provided services to their children. The parents gave meaning to how important it was for 

them to advocate on behalf of their children. Additionally, findings showed that parents 

felt obligated to share information with the teachers as much as they could to help both 

teachers and their children. Parent involvement can not only help teachers, but also staff 

members that are involved in sport. 

 Parents indicated that communication was the most critical ingredient to 

establishing their involvement (An & Hodge, 2013). Parents also played the roles of 

observer and volunteer in their children’s school. Volunteering and observing also plays 

an essential role in sport participation and parental involvement. Findings also showed 
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that parents networked with other parents within the community. This was a way for 

parents to develop relationships and meet new parents to discuss and share ideas for 

working with their child with a disability. 

To conclude, the parents held strong beliefs about their involvement and its effect 

on their children’s learning and development. Parental involvement in schools and sport 

programs helps bring greater public awareness of SWD and the importance of 

extracurricular programs. Parental involvement also served to enlighten people in the 

community. Parents are the most crucial agents in the lives of their children in that they 

help shape the immediate environment where the child interacts. First, the sample in this 

study was comprised primarily of mothers of students with developmental disabilities. 

The authors attempted to include the stories of both mothers and fathers, but only one 

father consented to participate. The second limitation was that this study captured the 

experiences of only White middle class parents, who were highly involved in their child’s 

education program. 

Columna, Canabal, Bridenthrall, Pyfer, Senne, and Velez (2008) conducted a 

study to examine the perspectives of Hispanic parents of children with disabilities 

regarding adapted physical education (APE) professionals and the impact of these 

professionals on their child’s purposeful play and transition to school programming. 

Parents reported a desire to establish a collaborative relationship with the school to assure 

that their interests and expectations were valued (Columna et al, 2008). A collaborative 

relationship is an excellent way to empower families of children with disabilities (An & 

Goodwin, 2007). The study was guided by the following research questions: What are the 

expectations of Hispanic parents of children with disabilities toward the professionals 
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providing APE? What are the physical, social, and emotional expectations of Hispanic 

parents of children with disabilities? What are the expectations of Hispanic parents of 

children with disabilities with regard to their children’s transition to the school system? 

A total of 11 Hispanic parents of children with congenital or acquired disabilities 

participated in the study. Most of the participants were mothers. Researchers used one on 

one semi-structured interviews for their data collect instrument. For data analysis, a 

constant comparative analysis was used. Findings showed that parents perceived that 

professionals who provided APE services for their children needed to demonstrate 

mastery in the profession. In relation to sport, it is a good possibility that parents have to 

develop professional relationships with the APE teacher regarding SWD. Parents desired 

more ways to communicate and more frequent communication in their native language 

(Spanish) from APE teachers. Parents considered it important for APE professionals to 

embrace and value parental support. Parents also indicated they would like to be more 

involved in the educational process of their children. 

One of the limitations of this research was the use of families with children with 

various disabilities. The data clearly demonstrate the need for more frequent 

communication between APE service providers and Hispanic parents of SWD. 

Summary and Conclusions 

Research regarding SWD participating in sport is very critical to understanding 

long term health and skill development. It is very important that SWD participate in sport 

to attain the physical, health, social, and emotional benefits. School-sponsored adapted 

sport programs are needed in school districts to increase opportunities for SWD to benefit 

from participation and to increase awareness of the benefits of SSAS. Parent involvement 
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can be very beneficial for SWD in a SSAS. The unique needs and circumstances of SWD 

must be taken into account when considering the type of adapted sport program.  

In relation to the benefits of sport participation for persons with disabilities, health 

and well-being are the most important reasons for sport participation. Increased health 

longevity is essential for SWD and can be accomplished through sport participation. 

Also, social interactions and enjoyment during sport participation are two of the most 

important benefits for SWD participating in sport. Lastly, the primary benefits of 

participating in sport for SWD are to enhance a healthy lifestyle and to increase social 

interactions among peers. 

The social and emotional benefits of sport participation for SWD increase the 

chances for long term commitment. Developing new relationships among typically 

developing peers is important for a child’s growth. Being part of a team and increasing 

confidence during participation can create a positive effect for SWD throughout their 

lifespan.  

Parent roles, expectations, and impact on sport participation have major impacts 

on the success of SWD in sport. Parent’s strong beliefs and involvement effects on their 

children’s learning and development. Also, parent expectations of school personnel and 

being involved in meetings regarding their child shows the importance of their child’s 

development and success. Lastly, parents can also enhance their knowledge regarding the 

importance of sport participation for SWD by being involved with their child in sport. 

By advocating for sport programs in the communities professionals can increase 

the possibilities for SWD to participate. It takes a collaborative effort among not only 

parents and children, but also teachers from local schools. Advocating for the benefits of 
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sport participation enhances the knowledge of parents and can lead to increased 

involvement for SWD in sport. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



60	
	

 

REFERENCES 

An, J., & Hodge, S. (2013). Exploring the meaning of parental involvement in physical 
education for students with developmental disabilities. Adapted Physical Activity 
Quarterly, 30(2), 147-163.   

 
An, J., & Goodwin, D. (2007). Physical education for students with spina bifida: 

Mothers’ perspectives. Adapted Physical Activity Quarterly, 24(1), 38-59. 
 
Allen, S., Erlandson, D., Harris, E., & Skipper, B. (1993). Doing naturalistic inquiry: A 

guide to methods. Newbury Park, CA: Sage. 
 
Asher, S., Hymel, S., & Renshaw, P. (1984). Loneliness in children. Child Development, 

4(55), 1456-1464.  
 
Balan, V., & Marinescu, G. (2015). Sports-means of social inclusion for Down Syndrome 

patients. Revista Romaneasca Pentru Educatie Multidimensionala, 7(2), 111-117. 
 
Barge. J., & Loges, W. (2003). Parent, student, and teacher perceptions of parental 

involvement. Journal of Applied Communication Research, 31, 140-163. 
 
Brustad, R. (1996). Attraction to physical activity in urban school children: Parental 

socialization and gender influences. Research Quarterly for Exercise & Sport, 
67(3), 316-323. 

 
Brustad, R. (1992). Integrating socialization influences into the study of children’s 

motivation in sport. Journal of Sport & Exercise Psychology, 14(1), 59-77. 
 
Carpenter, P., Simons, J., & Scanlan, T. (1993). The sport commitment model: 

Measurement development for the youth-sport domain. Journal of Sport & 
Exercise Psychology, 15(1), 16-38. 

 
Columna, L., Canabal, M., Bridenthrall, N., Pyfer, J., Senne, T., & Velez, L. (2008). 

Parental expectations of adapted physical educators: A Hispanic perspective. 
Adapted Physical Activity Quarterly, 25(2), 228-246. 

 
Dimmock, C., & O’Donoghue, T. (1996). Parental involvement in schooling: An 

emerging research agenda. Compare: A Journal of Comparative and International 
Education, 26(1), 5-20. 

 
Dorsch, T., Smith, A., Wilson, S., & McDonough, M. (2015). Parent goals and verbal 

sideline behavior in organized youth sport. Sport, Exercise, and Performance 
Psychology, 4(1), 19-35.  

  



61	
	

Epstein, J. (2010). School, family, and community partnerships: Preparing educators and 
improving schools. (2nd ed.). Boulder, CO: Westview Press 

 
Goktepe, A., Tan, A., Yavuz, F., & Yazicioglu, K. (2012). Influence of adapted sports on 

quality of life and life satisfaction in sport participants and non-sport participants 
with physical disabilities. Disability and Health Journal, 5(4), 249-253. 

 
Harter, S. (1988). Manual for the Self-Perception Profile for children. Denver, CO: 

University of Denver. 
 
Hurley, K., Smith, A., Ulrich, S., & Walker, E. (2006). Peer relationship profiles and 

motivation in youth sport. Journal of Sport & Exercise Psychology, (28), 362-
382. 

 
Lindell, M., & Whitney, D. (2001). Accounting for common method variance in cross-

sectional research design. Journal of Applied Psychology, 86(1), 114-121. 
 
Marsh, H. (1990). Self-Description Questionnaire-II Manual. University of Western 

Sydney. Campbelltown, N.S.W.: Macarthur. 
 
Martin, J. (2006). Psychosocial aspects of youth disability sport. Adapted Physical 

Activity Quarterly, 23(1), 65-77. 
 
Martin, J., & Shapiro, D. (2014). The relationships among sport self-perceptions and 

social well-being in athletes with physical disabilities. Disability and Health 
Journal, 7(1), 42-48. 

 
Miccinello, D., & Obrusnikova, I. (2012). Parent perceptions of factors influencing after-

school physical activity of children with autism spectrum disorders. Adapted 
Physical Activity Quarterly, 29(1), 63-80. 

 
Papadopoulos, A., & Varsamis, P. (2013). Effects of disability and gender on the 

perceived reasons for participating in sport. International Journal of Learning: 
Annual Review, (20), 95-105.  

 
Pate, P., & Andrews, P. (2006). Research summary: Parent involvement. Retrieved. 

March 2, 2017 from 
http://www.nmsa.org/research/reserachsummaries/parentinvolvement/tabid/274/d
efault.aspx. 

 
Shank, J., & Wilhite, B. (2009). In praise of sport: Promoting sport participation as a 

mechanism of health among persons with a disability. Disability and Health 
Journal, 2(3), 116-127. 

 
Shapiro, D. (2003). Participation motives of Special Olympics athletes. Adapted Physical 

Activity Quarterly, 20(2), 151-161. 



62	
	

 
Shuntz, C., & Weiss, M. (2004). A little friendly competition: Peer relationships and 

psychosocial development in youth sport and physical activity contexts. 
Developmental Sport & Exercise Psychology.4(1), 165-196. 

 
Smith, A., & Weiss, M. (1999). Quality of youth sport friendships: Measurement 

development and validation. Journal of Sport & Exercise Psychology, (21) 
145-166. 

 
Van Manen, M. (1997). Researching lived experience: Human science for an action 

sensitive pedagogy. London, ON: Althouse Press. 
 
Van Voorhis, F. (2003). Interactive homework in middle school: Effects on family 

involvement and science achievement. The Journal of Educational Research,  
96, 323-338. 

 
U.S. Department of Education, Office of Civil Rights. (2013, January 25). Dear 

Colleague Letter-Extracurricular athletics for students with disabilities. 
Washington, D.C.: Author. Retrieved from 
http://www.2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf 

U.S. Department of Health and Human Services. (2008). 2008 Physical Activity 
Guidelines for Americans: Be active, healthy, and happy! ODPHP Publication 
No. U0036. Washington, DC: Author. Retrieved March 2, 2017 from 
http://www.health.gov/paguidelines 

U.S. Department of Education, Office of Special Education and Rehabilitative Services 
(2006). 34 CFR 300 and 301-Assistance to States for the Education of Children 
with Disabilities and Preschool Grants for Children with Disabilities; Final Rule. 
Part II. Federal Register (Monday, August 14, 2006). 
http://www2.ed.gov/legislation/FedRegister/finrule/2006-3/081406a.pdf  

 

 

 

 

 

 

 

 

	


