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ABSTRACT 

The history of spelling instruction in the United States and the 

causes of spelling difficulties were investigated in this research project to 

build background knowledge.  The effects of teaching a spelling study 

technique involving eight steps on a sixth grade male were assessed.  Data 

was collected using the WRAT 3, a questionnaire to assess the subject’s 

attitudes toward spelling, daily pre-tests of new words, daily re-tests of the 

previous day’s words, daily writing samples, and post-testing on 20 words 

taught over the intervention period.  Principal findings included a more 

positive attitude toward spelling, the subject’s ability to write more clearly 

as a result of the intervention, and maintenance of 17 of 20 words taught 

over the intervention period. 

Introduction 

A person is often judged in our society by his or her spelling 

ability.  Spelling well is often equated with intelligence, education, and 

respect.  Conversely, those who spell poorly are often considered ignorant.  

Gentry (1987) explained this is a myth about spelling which is propagated 

by people’s misunderstandings.   

As an undergraduate student majoring in elementary education, the 

researcher was interested in investigating the effects of learning to use a 

spelling study technique on an intermediate level student’s spelling ability.  

This was in order to prepare herself with the skills necessary to better meet 

the diverse needs of her students.  As a result of college courses, she had 

learned that spelling comes easy to some students while others struggle 

with it.  In order to be better prepared to meet the needs of her future 

students, the researcher wanted to learn the essential components that she 

should include in spelling instruction.     

Background 

The invention of the printing press had a great impact on English 

spelling.  Its adoption meant stability for how words were spelled.  Vos 
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Savant (2000) explains that “by 1650, the general movement toward a 

stable and unified system, combined with the permanence and reach of 

printing technology, caused the spelling that happened to be currently in 

use to be ‘flash-frozen,’ inconsistencies and all” (pp.76-77).  People noticed 

these inconsistencies because books were less expensive and more readily 

available to the general public as a result.  

Spelling had also been an important school subject in our nation’s 

educational history.  However, it declined in importance over the years.  

Spelling was closely tied to reading because it was thought to be the 

foundation of it.  But by the 1890’s, spelling was separated from other 

school subjects, and instruction time was limited to approximately 15 

minutes.  Students learned their spelling words by rote memorization and 

drill and practice (Venezky, 1980). 

Time afforded to spelling instruction today is still limited.  One 

reason for this is that spelling is considered to be of lesser importance “in 

today’s extensive curriculum” (Mushinski, Stormon-Spurgin, 1995, p. 489).  

Other courses and activities take precedence. 

Mushinski and Stormont-Spurgin (1995) further hypothesize that 

since preparation for teaching subjects such as reading and math are 

stressed in college, this causes the area of spelling instruction to be 

overlooked.  Teachers are less prepared as a result to meet the spelling 

instructional needs of diverse students, which may cause problems for 

students.   

Another cause of spelling difficulties is a student’s lack of 

motivation (Marksheffel, 1953).  If a student does not want to learn, then he 

or she will not.  Lack of willingness to learn is also a result of repeated 

failure in spelling.  The student becomes frustrated at this failure and he or 

she does not try to learn or improve their spelling skills (Marksheffel, 

1953). 

Spelling difficulties can also be related to an ineffective study 

method.  Copying spelling words five or seven times is a popular method 

students are taught to use in studying.  However, Gentry (1987) states that, 

“Spelling requires complex thinking.  Copying is an exercise in eye-hand 

coordination requiring relatively simple mechanical ability and little brain 

power” (p. 14).  The simple act of writing one’s spelling words over and 

over again will not generally help students become better spellers.  

While many possible causes of spelling difficulties can be 

associated with controllable and changeable factors independent of the 

individual, it should be noted that spelling is also a problem area for many 

students with special needs.  Braten (1995) acknowledges that the inability 

to spell is a characteristic of a learning disability.  He describes the causes 

of spelling difficulties in these students as neurologically based and a 

central nervous system dysfunction.  This dysfunction inhibits the student’s 
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development of spelling skills.  During the learning process, students 

engage in information processing.  Good spellers have efficient skills that 

allow them to successfully store the information they receive.  Students 

with spelling disabilities are unsuccessful at this.  They may be diagnosed 

as having orthographic dyslexia or phonological dyslexia. 

Orthographic dyslexia is a condition in which individuals have 

problems developing encoding and decoding skills for written language.  

Having difficulty correctly storing how a word looks in one’s memory is 

the cause (Roberts & Mather, 1997).  Spelling is hard for these individuals 

because of their lack of a “dependable visual memory of the particular letter 

symbols and their sequences within words” (p. 245).  Students with this 

learning disability will often get certain letters mixed up in their spelling 

and writing.  For example, they may write a b in place of a d (Roberts & 

Mather, 1997).  

Those who suffer from phonologic dyslexia also have problems 

developing decoding and encoding skills.  However, the cause is different 

from orthographic dyslexia.  Phonologic dyslexia is “caused by difficulty 

manipulating and integrating the sounds of a language effectively” (Roberts 

& Mather, 1997, p. 240).  Roberts and Mather (1997) state that students 

having phonologic dyslexia have a very limited knowledge of spelling 

rules, over reliance on the visual aspects of words, and add unnecessary 

sounds or omit necessary sounds in a word.  They further explain that 

individuals with this learning disability also make spelling errors in regards 

to similarly sounding phonemes.  For example, they mix up b and p as well 

as t and d when they write a word (Roberts & Mather, 1997).   

Some students who struggle with spelling often want to use a 

phonetic approach in spelling words.  However, according to Lewis and 

Doorlag (1999), one cannot rely on how words sound in spelling since the 

English language is not entirely phonetic.  As a result, they recommend that 

spelling not be taught based entirely on phonics, but that frequent words in 

the language should be taught as well. 

This lack of consistency of sound-spelling relationships in English 

orthography itself is often considered a cause of spelling difficulty.  

Teitelbaum (1991) has described English as “a hodgepodge of many 

languages, primarily German, French, and Latin,…[which] has often 

retained the original spelling of a word even after the pronunciation 

changed” (p. 353).  In fact, he describes English as a “totally confusing 

mess” (p. 353). 

Templeton (1979) acknowledges that while some inconsistencies 

can be found in our language, our spelling “system generally reflects a 

structural consistency only partially evidenced in sound-symbol 

correspondences” (p. 256).  The English language is actually more efficient 

than people believe because many of the rules are implied.  Templeton 
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(1979) gives the example of the two words cats and clubs.  The individual 

is able to automatically make a “distinction between the sounds represented 

by the letter s in the words cats and clubs” (p. 256). 

In helping students to handle the consistencies and inconsistencies 

of our English language, several techniques have been utilized in studying 

spelling words.  Graham and Miller (1979) reviewed seven different 

techniques in their article “Spelling Research and Practice: A Unified 

Approach.”  These include the Fitzgerald method, Horn methods 1 and 2, 

Visual-vocal method, Gilstrap method, Fernald method modified, and the 

cover-and-write method.  All involve the careful visual study of the word to 

be learned, saying the word, writing of the word, and checking of the word.  

Some involve visualizing the correct spelling of the word with one’s eyes 

closed.  The number of times the word is written varies from method to 

method. 

After reviewing several different methods, the researcher chose an 

eight step spelling technique developed by her mentor, Dr. Cecilia 

Schrenker (1985), for the purpose of this study.  The method is easy for 

students to use independently, and was appropriate for the subject to utilize.  

It also makes use of the generally recognized steps used in teaching 

students to spell, but adds a step where the student develops his or her 

understanding of the consistencies and inconsistencies of our language 

(Schrenker, 1985). 

The first step of the technique requires the teacher to gather a list of 

words for the student to work with.  Next, the student takes a pre-test on the 

words.  Then, he or she is given a master-copy of the list to check for 

mistakes.  If the student spells a word incorrectly, the student studies what 

he or she had right in the spelling (known information about the language) 

and what he or she needs to learn.  Then, the student writes the correct 

spelling of the word next to the incorrect one.  Next, the student turns his or 

her paper over and attempts to re-write the word from memory.  If the word 

is correct, the student goes on to the next word to be studied.  If it is 

incorrect, the process is repeated from the step at which the student studies 

what he or she has right and wrong in the word.  The process begins again 

with each word given in the pre-test (Schrenker, 1985).   Only a few words 

are studied at one time.  For example, the instructor may begin testing the 

student on only five or eight words.  The number is individually based in 

order to enable the student to work at an instructional level. 

Root (1998) also employed the eight step spelling technique, in 

which she analyzed its effects on four students’ spelling test scores in a 

self-contained classroom.  She collected data from spelling tests over the 

course of four weeks.  Average baseline scores of the four students were 

42.5%.  Their average scores increased to 91% after being given the 

method.  She noted increases in self-esteem and confidence as well. 
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Methodology 

 

Participant 

 
The subject of this study was a 12-year-old male.  He was in the 

sixth grade at a small school system in northwestern Wisconsin.  He had 

demonstrated difficulty in spelling.  The researcher’s work with him during 

the spelling intervention fulfilled his spelling requirements, and he had no 

other spelling instruction during the course of the intervention.  His teacher 

recommended him for the study.  Both he and his parents agreed to his 

participation.  According to his teacher, his spelling test averages for the 

first two quarters of the 2000-2001 school year were 65% and 44% 

respectively.  He also had severe difficulties with spelling in his writing, 

and did not transfer the words he learned into his writing.    

 

Design 

 
A single-subject experimental research method was used to conduct 

this research in order to determine the effects of the spelling intervention 

(independent variable) on the subject.  The intention involved teaching the 

student an eight step spelling technique (Schrenker, 1985).  According to 

Neuman and McCormick (1995), one main advantage of the single-subject 

research method is that it can be applied to learning contexts.  It can help 

one identify the needed conditions in which a particular intervention will 

“have the most positive effect” (Neuman, McCormick, 1995, p. 117).  This 

is particularly relevant for educators.  Neuman and McCormick (1995) also 

explain that one disadvantage of this method is the long time frame needed 

to collect dependable data.  Another disadvantage is that the results of 

single-subject research designs cannot be easily transferred to other 

populations. 

 

Data Collection 

 
The data analyzed in this research project were collected over a 

period of 23 days.  The researcher met with the subject four days a week, 

(Monday, Tuesday, Wednesday, and Friday), for 30 minutes in the 

morning. The data included pre- and post-test assessments, scores on the 

WRAT 3, the collection of writing samples done by the subject, answers on 

a questionnaire assessing the subject’s attitudes toward spelling, and a post-

test of 20 words taught over the intervention period.  Additionally, data 

collected during the designated tutoring sessions involved daily pre-tests of 

new words, daily re-tests of the previous day’s words, and daily writing 
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samples.  Twenty writing samples were collected over the course of the 

intervention.  The writing samples were primarily done using a word 

processor because the student had demonstrated difficulty in handwriting.   

 

Procedure 

 
The researcher proposed her research to a sixth-grade teacher who 

cooperates with the University of Wisconsin-Superior.  He allows 

undergraduate students to observe and teach lessons in his class to complete 

the practicum requirement of several methods courses.  It was explained 

that a student was needed for the researcher to tutor in spelling for half hour 

sessions, and he had been suggested as possibly having a student who 

needed to improve his/her spelling ability.  It was also explained that the 

effects of the method on the student’s spelling and writing ability would be 

measured.  The teacher, in turn, recommended a particular student for the 

study based both upon the student’s need and willingness to work on his 

spelling needs.   

After the teacher recommended the student, a form was distributed 

to the subject, his parents, and to the school explaining the individual’s 

rights and the procedures that would be followed.  All parties consented to 

the student’s participation in the study.  

There were a total of 23 tutoring sessions between March 12, 2001 

and May 1, 2001.  The subject had spring vacation from April 9-12.  At the 

end of the intervention period the same pre-test assessments were given to 

the student as post-tests for comparison. 

The subject was given the spelling subtest of the WRAT 3 (Wide 

Range Achievement Test-Revision 3) (Wilkinson, 1993) on the first day of 

the intervention in order to establish a baseline spelling ability level, on a 

standardized measure, to make comparisons with at the end of the 

intervention (See Appendix 1).  The WRAT 3 spelling subtest involves 

having the student spell in writing a list of words.  Wilkinson (1993) 

explains that reliability on the WRAT 3 cannot be defined in terms of one 

item.  One support of the test’s reliability is that the variability is fairly 

small when the average scores of all age groups are analyzed and 

compared.  Second, the test has two forms; a blue form and a tan form.  

Correlations are found when scores from both forms are compared.  

Wilkinson (1993) explains that the spelling subtest “has a range of 

correlations of .86 to .99 with a median of .93” (p. 170).  According to 

Wilkinson (1993), there are also “moderate” to high correlations between 

the WRAT 3 and other standardized tests (p. 182). 

Critics of the WRAT 3 state that there is no evidence of test 

validity.  According to Ward (1995), “in the absence of an explicit 

construct, the hypotheses have little meaning (p. 5).”  Ward also claims that 
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there is no “rationale” for the test items, and it is questionable whether it is 

biased in regards to non-white populations.  Also, of concern, is the limited 

number of test items per grade level. 

Following the administration of the WRAT 3 spelling subtest, the 

student was asked to write for 10 minutes on any subject that he liked.  The 

only stipulation was that the subject matter had to be appropriate for school.  

After the 10 minutes ended, he was then informed that he could spend five 

minutes editing his work (See Appendix 2-Sample 1).   

Last, the student was given a questionnaire in order to assess his 

attitudes and feelings toward spelling (see Appendix 3).  The researcher 

verbally asked the subject the questions and wrote down his answers.  

Then, she read the subject’s answers back to him to ensure they were 

correct.   

The 30-minute tutoring sessions consisted of the following steps 

(Schrenker, 1985): 

1. The subject was first given a pre-test consisting of a 

designated number of new words. 

2. The subject was presented a master list of the words to use 

to check  each word on the pre-test for spelling accuracy. 

3. Focusing on one word at a time, he compared his spelling 

to that of the list and identified what he got right and what 

he got wrong. 

4. Next, he wrote the correct spelling next to any word 

spelled incorrectly. 

5. The following step was to turn the page in the notebook 

and attempt to spell the word correctly from memory.  The 

student repeated steps 3-5 in the case of the word being 

spelled incorrectly at that time. 

6. The student was re-tested on the previous day’s words at 

the start of each tutoring session.  Then, the pre-testing of 

new words began again. 

7. The tutoring sessions ended with 15 minutes for the student 

to write about anything.  Ten minutes were designated for 

actual writing, and five minutes were designated for 

editing. 

At first, the student was given seven words a day to employ the spelling 

study method with.  The words he was tested on were taken from three 

sources (three words from the last unit in his spelling book, one word from 

his writing, and six words from The High Use 500
1
 word list; three from 

                                                 
1
 The High Use 500 list is a handout composed of the five hundred most frequently 

occurring/used words in writing, and was used in the subject’s school by the 
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the middle and three from the end of the list).  The list is composed of high-

utility words.   

The subject had had only two words incorrect on the pre-test, 

example and animals (See Appendix 4-Day 3), during the first tutoring 

session.  He used the method three times on the word example and two 

times on the word animal before spelling them correctly from memory.  He 

never had to use the method more than once or twice on unknown spelling 

words after the first time. 

After the first seven days of tutoring, the number of words the 

subject was tested on daily increased to nine because of his success with the 

method.  The spelling errors he had been making were minor.  In most 

cases, he was only off by one or two letters.  Sometimes, for example, he 

would substitute an i for the letter e in words.  This was apparent for the 

word cabinet, which he spelled cabinit. 

The number of words he was tested on was decreased by one on 

day 11.  It was found that nine words were more time consuming than 

originally anticipated and time was being taken away from the writing 

portion of the sessions. 

When it was decided to test the subject on eight words, there was 

also a change in the source of the words.  Three words were now being 

taken from the student’s own writing, two from the middle of The High 

Use 500 list and two from the end.  One word was a recheck of previously 

learned words to check for long-term memory. 

For the post-test writing sample, the subject again had 10 minutes 

to write and five minutes to edit his work (See Appendix 2-Sample 20).  

His writing sample was longer than the pre-test writing sample.   

The WRAT 3 (1993) was administered in the same manner of the 

pre-test to conclude the post-test assessments, and to collect data to make 

comparisons by.   

 

Findings 

 
The subject received a raw score of 26, a standard score of 85, and 

an absolute score of 496 on the pre-test WRAT 3 (1993) spelling subtest 

assessment.  His grade score was determined to be 4
th
 grade. However, the 

student spelled one less word correctly on the WRAT 3 post-test 

assessment.  His scores were as follows: raw score 25, absolute score 493, 

standard score 80, and grade score 3
rd

 grade (See Appendix 5).  This was 

not surprising since no attempt was made to teach the words that appear on 

the WRAT 3 and the student had been tutored for only 23 sessions. 

                                                                                                                 
teachers.  The researcher is not aware of any additional special work with these 

words with the subject during the intervention time. 
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The student’s pre-test writing sample consisted of 50 words 

attempted.  He correctly spelled 43 out of the 50 words.  It was determined 

that the subject spelled 86% of the words correctly.  (See Appendix 2-

Sample 1).  Sentences were frequently ungrammatical and not punctuated 

correctly.  On the post-test writing sample, the subject attempted 121 words 

and spelled 108 correctly.  This made for a score of 89.25%.  He still had 

problems with grammatical structure and punctuation though sentences 

were generally longer (See Appendix 2-Sample 20).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

When asked how he felt about spelling on the pre-test 

questionnaire, the subject replied, “I don’t really like it.”  When asked what 

he thought he needed help on in spelling, he just said “The spelling of the 

words.”  He said that he did not like “trying to memorize” spelling words: 

“especially super long words.”  On the post-test, however, he stated that he 

now felt that spelling is “o.k.”  He also said, “It’s easier, a little.”  He 

maintained that he still did not like spelling, “because it has been sorta, 

somewhat hard.”  However, when asked why he did not like spelling, he 

said that he did not have a reason (See Appendix 3). 
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Throughout the course of the intervention, it was also observed that 

the student’s confidence in his writing increased.  At first, he would spell a 

word only to erase it and begin again.  But, by the end of the study, he 

would rely more on his first attempt rather than attempt several different 

incorrect spellings. 

The participant spelled 17 out of 20 words correctly on the last 

post-test assessment.  It was found that he did in fact retain spellings of 

words as a result of the intervention (See Appendix 6). 

The researcher randomly chose 20 words from the total words that 

the subject had learned and tested him on them at the end of the 

intervention.  Approximately one word was taken from each day’s study in 

order to assess his retention (See Appendix 6).  It was determined that the 

subject had been re-checked on 15% of the 20 words during his daily word 

study.  The remaining 85% of the words were ones that the subject had not 

seen after the initial word study. 

 

Conclusion 

 
The positive effects of the eight step spelling technique are 

evidenced in the data collected.  Except for the decrease in his score on the 

WRAT 3 (1993) by one item, the subject increased his spelling abilities as 

measured on the various assessments.  The amount of growth one can 

accomplish in 23 tutoring sessions is very limited, however, and it would 

require analyzing the method’s effects on more than one student in order to 

be able to make any generalizations.  While single subject research allows 

for measuring a change in behavior within a context, it has weaknesses for 

extrapolating to other subjects.   

The method was an effective study tool for this student to use to 

improve his spelling abilities, though no attempt was made to formally 

check for long-term transfer in studying spelling on his own words because 

of time limits to the research.  Students cannot be asked to learn spelling 

words without help as to how.  This eight step study method appears to be 

an effective, and easy to teach method to equip students with a way of 

handling the learning of spelling words.  Once taught this method, it would 

appear, that the student could apply it on his or her own.  With the limited 

time spent on spelling instruction and, yet, its great importance as judged 

by society, it is important to look for ways of helping students to learn how 

to spell. 
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Appendix 1 

 

WRAT 3 

Pre-test 

 

1. and 

2. in 

3. him 

4. make 

5. cook 

6. must  

7. enter 

8. light 

9. reach 

10. circele 

11. explane 

12. correct 

13. ruen 

14. matereial 

15. advice 

16. superise 

17. belive 

18. bref 

19. reasonable 

20. quantity 

21. cariter 

22. success 

23. exutive 

24. decision 

25. recinize 

26. angzity 

27. opportunity 

28. lucidity 

29. inthusaseam 

30. con 

31. posssion 

32. baligrent 

33. midevial 

34. sharlaten 
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Appendix 2 

 

Daily Writing Samples 

 

Sample 1 

 

MY ANTS 

 

Down at my ants she ones 80 accers of field and wods  My 

Grandpa Lives Down there  He owns a four weeler and so Do we.  We 

bring it Down there in the Summer and ride them.  We also hunt there  

There bloks are about 2 miles the hole way. 

 

Sample 2 

 

It’s a devil I mean it is my nephew  oh hi how are you this is my 

nephew Brandon.  The things he likes to do are fight with me and tell that I 

did something like if I rest he tell’s.  Evan though my nephw is a pain I like 

hime.He is smart and has a good vocabulary.He get’s into every thing. 

 

Sample 3 

 

Hockey is a sportI like.  We have a ice rink by my house.  When it 

is open I am over there.  We usaly have a hokey game going I like it but I it 

hurts when you get cheked in to the bords by a 10
th
 grader.My friends laugh 

at me I get cheked evan though it is not funny. 

 

Sample 4 

 

Zeaik that is my dog or was my dog he died of canser about 3 years 

a go.  I had some rilly good memorys with the dog.  My friends and I 

wouild dress hime up and ride on his back.  My dog was 13 years old.  He 

was a black lab.  He was big but lasey.  We miss him but it is ok. 

 

Sample 5 

 

My friend’s Norbert,Darom, Ambros, Eddie.  They live in Spring 

Brook Wisconsin.  They live on a farm any time I go over there I help them 

do there chors.  They have a big barn that has a lot of hay. 
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Sample 6 

 

My teacher is the best his name is Mr. (name withheld) I like him 

beter then all of my other teachers put together. He is super funny and nice 

and is very help full. 

 

Sample 7 

 

A ship I went on.  It was the Carnavel we went to Florida and went 

on the cruse.  It was super fun we docked in the Bahamas and went 

snorkeling and I almost caught a ranbo fish.  It was fun to try.  I tuched the 

tale and that was cool. 

 

Sample 8 

 

People in the country.  Some people are big and some are small 

some are black, white,brown and and others.  But some are treated good 

and some are treated bad and that should not happin. 

 

Sample 9 

 

I like hockey because I rilly really Like to skate and it has alwas 

ben My dream.  I am not shure why  I watched it on tv and I like it.  I can 

skate 30 mph and stop in 3 Seckints and I skate at a rink that the ice sucks  

it is bumpy and holes all over it. 

 

Sample 10 

 

If I had a million dollars I would by a dirt bike and my mom a new 

blaser truck for here to go back and forth from work.  My dad already got a 

new truck so did my brother so I half to think of something else to get 

them.  and heck with my sisters they are maryied and they they never stop 

by any way. 

 

Sample 11 

 

The kids in my class  some are looney and osme are not some I like 

and some I don’t. Evan thought the pople should be nice they arnt.  But that 

is there dasision and those people are the ones I don’t  like not naming any 

names (name withheld).  Well that is my story the end. 
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Sample 12  

 

On the roof we play we jump off and play flash light tag and I say 

you can’t hid up there so I do and thry cant find me  and they say it is not 

fare but I tell them I said you can’t and they pout and I laugh.  You can’t 

see up there. 

 

Sample 13 

 

My house has four bed room’s, one bathroom, a full basement, 

front and back hall,and living and dining room.  My house isent that big.  I 

have the smallest room in the house.We are thinking of adding an adetion 

to the house one whole side. I have two sisteres and one brother. 

 

Sample 14 

 

My week off I was down at my aunt’s hous  I went over to my 

friends house and fed anamils split wood and spent the night.  I had to 

babysit for them or only one amb rose because he was sick  We bilt forts 

and shot bb guns an we milked cows and last time I found out when I was 

up in the barn I had a asma attack and I couild not breath so I cant go in the 

barn.  They make maple surp and I had to chek them  it was the best when 

we launched a boat and boy it was tipy  I almost fell off.  We had water 

boots and we walked through putteles and caught a fog  it pooped all over 

my hand and it was really nasty so we did not pick up any more. 

 

Sample 15 

  

I wish I had a million Dollars 

 

Sample 16  

  

The two years I played basketball and I was the tallest kid and the 

best player.  I did jump ball I was in every peried it was tiering we where 

the worst team in the leag to. 

 

Sample 17 

 

This weekand I get to go to a movie and about a year ago we sold 

some proprety to a older coupel and here husband had surgery and soshe 

asked if I couild rack here yard and I haulf to call her if I can.T he movie I 

am going to see crocidial dundy in Hooly wood.  I saw carmertial for it and 

it looks good. I had a choice to go to my auints or go to the movie and I 
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chose the movie.  At my auints we where going to work any way so it did 

not mater. 

 

Sample 18 

  

This Wendsday I get to go to a thing at a gun club or where my 

hunters safty class is they have a class shot thing if you are 12 and over and 

you are in the class you can come.  If you are 11 you have to have an adult 

with you on your side  it should be fun.  We have to bring a shot gun and I 

have only shot one shot gun my dads dubel barel so I am pretty scard. 

 

Sample 19 

  

If I could pick one thing in the world it would be get a house so that 

I could do what I want to do when I want to  I could stay up late stay out 

late sleep in and by what I want to bye  it would get offley expencvy with 

me. 

 

Sample 20 

 

Trap shoting is a blast in my point of view but yet I have a big 

bruse on my sholder from the gun  I shot 75  shots thrugh a 20 gage  my 

sholder still hurts.  I can’t hit the broud side of a barn  out of all 75 shots I 

hit 23 that is super bad  when other people shot 50 or 45 and one guy shot 

all 75.  When you get a chance you rest and when I was there my dad put 

me on a leag ( not sure how to spell [*Note: student wrote the previous 

statement because he did not know how to spell league]) and now my Mom 

and Dad and every other person in my famly can shot.  I get my shells for 

free and other people have to pay  only my famly get half off. 
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Appendix 3 

 

A few questions… 

(Pre-test Questionnaire) 

 

1. What do you think I need to help you on in spelling? 

“The spelling of the words.” 

 

2. How do you feel about spelling? 

“Don’t really like it.” 

 

3. What do you like about spelling? 

“Nothing.” 

 

4. What don’t you like about spelling? 

”Trying to memorize the words.  Especially super long words.” 

 

 

 

A few questions… 

(Post-test Questionnaire) 

 

1. What do you think you still need to help on in spelling? 

“I still need help on pronunciation.  Some words I look at and say 

‘Whoa, what is that word?’” 

 

2. How do you feel about spelling? 

“It’s ok.  It’s easier, a little.” 

 

3. What do you like about spelling? 

“Nothing because it has been sorta, somewhat hard.” 

 

4. What don’t you like about spelling? 

 “Don’t have a reason for not liking it.” 
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Appendix 4 

 

Word Study 
 

(* Denotes word spelled correctly first time.) 

 
Day 3  Day 4  Day 5  
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
*aunts *aunts *however *however   heard *heard 

*there *there   several   several   answer  answer 

*said *said   although   although *finally *finally 

*block *block *question *question   carefully   carefully 

*about *about *reputation *reputation   nowadays *nowadays 

  example   example   renowned   renowned   morale   morale 

  animals   animals   nephew   nephew   boards   boards 

 
Day 7  Day 8  Day 9  
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
usually *usually   against *against *group *group 

really *really *probably *probably *family *family 

themselves *themselves *young   young *living *living 

beautiful   beautiful   happened   happened *everything *everything 

memories *memories   already   already *weather *weather 

cabinet   cabinet   struggle   struggle   instead   instead 

welfare   welfare *economy *economy   audience   audience 

    chores   chores   frequent   frequent 

    distance   distance *checked *checked 

 
Day 10  Day 11 Day 12  
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
*leaves *leaves *cancer *cancer   something *something 

  possible   possible *helpful *helpful   would *would 

  suddenly   suddenly   touched *touched   sure *sure 

  remember   remember *picture *picture *cannot *cannot 

*learned   learned *sound *sound *I’m *I’m 

*brought *brought   almost *almost   else *else 

  rainbow *rainbow   should   should *itself *itself 

  specialize   specialize   happened   happened *already *already 

  visualize *visualize     
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Day 13  Day 14  Day 15  
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
*everything *everything   dollar *dollar   fair *fair 

  even *even   married *married   lazy *lazy 

  cruise   cruise   decision *decision   aren’t *aren’t 

*ready *ready *it’s *it’s *can’t *can’t 

*though *though   special *special   whole *whole 

  carry *carry *understand *understand   either *either 

*real *real *someone *someone   build *build 

  although *although   memories *memories *carefully   carefully 

 
Day 16  Day 17  Day 18  
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
*basement *basement *asthma *asthma   sisters *sisters 

  addition   addition *built *built *hide *hide 

  better *better   syrup   syrup *him *him 

*across *across *anything *anything *within *within 

  toward *toward   complete   complete   boat *boat 

*easy *easy *hour   hour *hundred *hundred 

*alone *alone *friend *friend   that’s *that’s 

*although *although *happened *happened *boards *boards 

 
Day 19  Day 20  Day 21 
Pre-test Re-test Pre-test Re-test Pre-test Re-test 
  puddles *puddles *weekend   weekend *Wednesday Wednesday 

  acres *acres *property *property *safety *safety 

*woods *woods *rake *rake *double   double 

*learn *learn *kept *kept *matter *matter 

*became *became   certain   certain *common *common 

  problem *problem *leave *leave   walked   walked 

*least *least *center *center *everyone *everyone 

  distance *distance *should *should *suddenly *suddenly 
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Appendix 5 

 

WRAT 3 

Post-test 

 

1. and 

2. in  

3. hime 

4. make 

5. cook 

6. must 

7. enter 

8. light 

9. reach 

10. cercial 

11. explain 

12. correct 

13. ruin 

14. materal 

15. advise 

16. cerprise 

17. belive 

18. breaf 

19. resionable 

20. quantitay 

21. corectar 

22. cicksess 

23. exzeckutiv 
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Appendix 6 

 

Recheck of 20 Random Spelling Words From Intervention 

Post-test 

 

1. aunts 

2. nephew 

3. really 

4. probbly 

5. checked 

6. leaves 

7. should 

8. whould 

9. real 

10. dollar 

11. carefully 

12. alone 

13. anything 

14. him 

15. accers acears 

16. weekend 

17. double 

18. boards 

19. least 

20. became 
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Appendix 7 

 

WRAT 3 Word List 

 

1. and 

2. in 

3. him 

4. make 

5. cook 

6. must  

7. enter 

8. light 

9. reach 

10. circle 

11. explain 

12. correct 

13. ruin 

14. material 

15. advice 

16. surprise 

17. believe 

18. brief 

19. reasonable 

20. quantity 

21. character 

22. success 

23. executive 

24. decision 

25. recognize 

26. anxiety 

27. opportunity 

28. lucidity 

29. enthusiasm 

30. conscience 

31. possession 

32. belligerent 

33. medieval 

34. charlatan 

35. cacophony 

36. camouflage 

37. acquiesce 

38. pusillanimous 

39. malfeasance 

40. vicissitude
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