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Abstract 

ERROR ANALYSIS OF THE C-E TRANSLATION IN THE NEW CET-4 

Xueting Xia 

Dennis Ciesielski (Ph.D.) 

Error analysis, first appeared in 1950s, is based on the comparative analysis. It is the 

collection of learners' errors through the second language acquisition and the classification of 

learners' general errors in Linguistics. Comparative analysis is a rigorous analysis of the first and 

second language from the level of language, form, meaning and related cultural links, while error 

analysis is based on the theory of interlanguage and cognition science, which is closely related to 

Chomsky's universal grammar. Interlanguage is different from the mother language and the target 

language, which is an independent language system in the second language acquisition. 

Furthermore, the basic assumption of universal grammar is the existence of a special mechanism 

in the brain to deal with language knowledge and one of its objectives is to reveal that the 

process of the second language acquisition is influenced by the universal grammar.   

In the process of learning in the second language, the learner is bound to have all sorts of 

errors. Chinese SLA learners are no exception. Although some of them enter the University after 

years of English learning, their English expressions are still filled with a wide variety of errors. 

As a gauge of one of the most important measurement of the College English level, C-E 

translation in CET-4, which was reformed in December 2013, involves many aspects such as 

Chinese history, culture, economy, social development and so on. The error analysis of C-E 

translation in the new CET-4 can help learners understand their mastered second language 

system better, to further improve the ability of language application and has a positive effect on 
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the development of language teaching. Therefore, it is very necessary to use the theory of error 

analysis to analyze the C-E paragraph translation in new CET-4. The aim of this study is to 

investigate typical translation errors and language translation ability of the non-English major 

college students in order to improve their English translation ability and college translation 

teaching methods. At the same time, it also puts forward the guiding opinions and 

countermeasures for the students who will take CET-4. 

Through error analysis, learners not only pay attention to interlingual errors which is the 

negative transfer of mother tongue and also note intralingual errors due to that the rules for using 

the target language itself has not been systematically understood. Based on the EA theory, this 

paper attempts to analyze the errors of C-E paragraph translation exercises in new CET-4 

through two aspects of intralingual errors and interlingual errors and point out in which aspects 

those errors in C-E paragraph translation of non-English major students occur most frequently.  
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Chapter I Introduction 

 

Introduction 

 

  As a national basic exam of English teaching, College English Test Band 4 is an effective 

method to evaluate students' English comprehensive ability and provide feedback information for 

teaching. The translation part of this test, which was reformed in December 2013, involves many 

aspects such as Chinese history, culture, economy, social development and so on. It requires 

students to have the abilities of language foundation, vocabulary, article comprehension, 

translation skill and cultural knowledge. The reform increases the difficulties and sets higher 

requirements on college students' translation skills. Therefore, it is very necessary to discover 

how to improve the translation ability. Based on the above background, this paper attempts to 

systematically analyze the errors of College English paragraph translation through two aspects of 

interlingual errors and intralingual errors by using Error Analysis Theory in order to prove that 

error analysis theory is able to be applied to improve college students’ translation ability. 

  

Statement of the Problem 

 

What are the main ideas of error analysis theory? 

Why is it necessary to analyze the paragraph translation in the new CET-4? 

How can we use error analysis theory to analyze the paragraph translation in the new CET-4? 
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Definition of Terms 

Error Analysis Theory 

  Error Analysis (EA) is defined as “a type of bilingual comparison, a comparison between 

learner's interlauguage and target language" (Corder, 1981:13). It is the study and analysis of the 

errors made by second or foreign language learners.  

 

Mistakes V. Errors 

  Mistakes refer to errors that are made randomly and unsystematically. That is to say, learners 

know the rules but make a “slip” when producing it (James, 2013:288).  

  Errors are systematic, revealing the learners’ underlying knowledge of the language. James 

(2013:288) defines “error” as “an unsuccessful bit of language”, which can be divided into error 

detection and error spotting. Brown& Quinn (2006:15) regard error as “a noticeable deviation 

from the adult grammar of a native speaker, reflecting the interlanguage competence of the 

learners.” 

 

Translation errors 

  Translation errors, in general, are the understandings and actions that are inconsistent with the 

objective law or condition in translation relations. In the sense of extension, the translation errors 

should be divided into understanding errors and practice errors (Shu, 1988:6). 

 

Interlingual transfer  

  Interlingual transfer refers to the interference of the first language, such as overgeneralization 

of rules of the target language (Pym, 1992). 
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Intralingual transfer  

  Intralingual transfer occurs when the learner has learned some rules of the target language but 

has not learned the restrictions of the application (Pym, 1992). 

 

Purpose of the Study 

This paper intends to help students to identify translation errors, control the types of errors, 

correctly analyze errors, decrease or even avoid the occurrence of errors, and eventually 

complete the paragraph translation. All the above could improve students’ translation ability and 

reveal the weak link in translation teaching to purposefully improve teaching method. 

 

Significance of the Study 

The research of the paragraph translation in the new CET-4 is based on the theory of error 

analysis. Error analysis of the paragraph translation not only can help the college students avoid 

such errors and raise test scores, but also can help them develop good translation habits and 

improve the learning methods of translation. What’s more, to analyze the students' errors is the 

most direct way to see how their students get along with their studies and gain feedback 

messages from students then check up teaching effect. Through error analysis, teachers can find 

out the weak spot of paragraph translation in order to grasp the teaching difficult points correctly 

and adopt more effective teaching methods. In addition, the regulative language structure and 

features in the error analysis of paragraph translation can enrich the translation teaching and 

promote the development of Linguistics skills. 
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Delimitation of the Study 

  This research intends to use test paper as the instrument to collect the translation errors 

produced by the third-year of non-English major at South-Central University for Nationalities. 

The source texts are the authentic translation materials chosen from past CET-4, including the 

source texts of the 2013, 2014 and 2015 of CET-4.  

  The second research will be conducted in and through the Karrmann Library at the University 

of Wisconsin-Platteville using the UW-Search tool. Searches of the literature will be conducted 

via the Internet through EBSCO host with ERIC, Academic Search Elite and JSTOR as the 

primary sources. 

 

Methodology 

  A literature review of the history of error analysis theory and its comparison with mistakes 

will be conducted. A second review of literature relating to research, studies, and evidence of the 

application of error analysis theory to translation teaching, and its impact on performance—as 

well as, motivation—will be conducted.  

  The primary research will use test paper as the instrument to collect and analyze the 

translation errors produced by the third-year of non-English major at South-Central University 

for Nationalities. 
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Chapter II Review of Literature 

 This chapter presents a literature review of translation errors including the 

theoretical definitions and related researches.  

Definitions of Translation Errors   

Before we have a clear understanding of the definition of translation errors we must 

first know what an error is and what translation means. So what is an error? In Gyde’s 

article (2010), the term “error”, which can be classified as pragmatic, semantic, idiomatic 

or linguistic errors, always means something is wrong. Carl (1998:1) defines “error” as 

“an unsuccessful bit of language”, which can be divided into “error detection” and “error 

spotting”. Brown (1987:165) regards error as “a noticeable deviation from the adult 

grammar of a native speaker, reflecting the interlanguage competence of the learners.” 

There are many different definitions of errors, but the common point is that error is a 

thing that is inaccurate or incorrect.  

The criteria for identifying the error in linguistics can be summarized as: a. the rules 

of the target language, which includes the inadequate knowledge of the language level of 

phonetic element, lexical element and grammatical structure; b. the rules of language 

application, thus the context rule, which has correct grammar without communicative 

context or be careless while speaking and writing (Liang, 2011).  

As for translation, Catford (1965:20) considered it as“the use of one text material 

with an equivalent language replaces another language text material”. Nida & Taber

（1969:12）think that “translation reproduced in the target language is the closest 
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natural primitive information sources”. The process of translation is the correct 

understanding of the original text and the creation of the original text in another 

language. (Zhang, 1980). 

According to the understanding of the definitions of translation and errors above, we 

can define translation errors as a kind of errors focused on translation. Translation errors 

occur because something has gone wrong during the transfer from ST to TT. Pym 

(1992:280) describes the translation error as “manifestation of a defect in translation 

competence”, while Neubert (2004: 415) takes it as “translational nonequivalence.” 

Translation errors, in general, are the understandings and actions that are inconsistent 

with the objective law or condition in translation relations. In the sense of extension, the 

translation errors should be divided into understanding errors and practice errors. 

Previous Studies on Translation Errors 

The research of translation errors is based on the development of error analysis. 

Error analysis has been studied both at home and abroad. Among those scholars on 

abroad, the studies on learners’ errors in the field of foreign language learning began in 

the 1950s. American applied linguist Lado, in the year of 1957, put up with the concept 

of contrastive analysis. He thinks the primary reason for the difficulty in foreign language 

learning lies in the negative transfer from mother tongue. 

Corder published a book named “The Significance of Learner’s Errors” in 1967. In 

this book, he put up with the concept of error analysis, indicating that the errors in 

learner’s foreign language learning do not mean the failures in learning; instead, it is a 

process of learner’s assumption and examination. Learner’s linguistic system is 

developing and changing, thus gradually getting close to the target language. Selinker put 
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up with the theory of interlanguage in the year of 1969, pointing out that interlanguage is 

an independent linguistic system, which is produced in the learner’s efforts in attempting 

to acquire a second language. He thinks that interlanguage lies in the middle of the native 

language and the target language. With the development of the learner’s learning process, 

it will become closer to the correct form of the target language gradually. 

Richards divided the second language learner’s errors into interlingual error, 

intralingual error and developmental error in 1971. Interlingual error is the error caused 

by the interference of mother tongue; intralingual error can reflect the general 

characteristics of the rule learning; developmental error shows the learner’s attempt to 

use his limited experience in the target language to make assumptions. Intralingual error 

and developmental error are originated from the linguistic system of the target language, 

and all second language learners will have these kinds of error that reflects the general 

characteristics of language acquisition.  

In the year of 1984, Carl James, in his book “Errors in Language Learning and Use”, 

discussed the errors in understanding in detail, which was a development in error 

analysis. He pointed out that errors occur in three levels: “substance errors” which 

include errors in spelling, writing, and pronunciation; “text errors” which include phrase 

errors and grammar errors; “discourse errors” which include cotextual errors and 

pragmatic errors. 

Error analysis has experienced a process of continuously development and 

perfection, a process from simple discussions on sentences to researches on discourse and 

pragmatics, from the application of error analysis to the understanding of error analysis. 

Error analysis provides the theoretical basis for the research of translation errors. 
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As for translation errors, Melie and Albir (2002; 11-15) completed the analysis of 

translation errors from two aspects: lack of knowledge, inadequate application or the 

assimilation of the translation principles. Ttranslation errors are closely related to the 

analysis of the translation process so he suggests that the process-oriented approach is 

useful such as Gile’s sequential model of translation. 

According to Gile’s model (1994), the translation process has two stages: 

understanding and rewriting. In the first stage of understanding, a translator should first 

use their ability and background knowledge to establish interesting hypotheses in the first 

language, temporarily assigning to the meaning of the text part and accepting 

assumptions about the meaning of language. In the second phase of rewriting, the 

translator expresses the meaning of the target text and checks whether the relevant 

information is included. Errors in translation can be traced back to these two stages. 

Language errors might be a failure of the translator in the second stage of the process of 

rewriting. Gile’s model offers a new method for translation error analysis.  

Previous Studies on College English Translation Errors 

There are some researches on college English translation errors abroad. Catford 

(1965) thinks translation errors is a process that the meaning of the source language is 

transferred to the target language incompletely. The requirements of translation and the 

translation ability for undergraduates can be reflected in the college translation teaching.      

Hatim and Mason (2005) take a comprehensive view of the language environment to 

analyze the text-level translation errors. They studied more than a dozen pieces of 

College Students' translation exercises from the Middle East and they found that most of 

the translation errors in the text-level were registered related to pragmatic and semiotics. 
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The research is carried out from the perspective of discourse analysis, and they also put 

aside the translator's translation errors with the translator's language ability. 

Guillermo (2009) also proposed a method of analysis of College Students' 

translation errors. They used the method to conduct a survey of students' translation 

quality in Mexico. The translation errors were classified into two aspects: languages 

(including syntax, semantics, and registration related errors) and content (including 

information and construction). They selected 24 samples and calculated the severity and 

the frequency of the translation errors. They found that the contents of errors had a high 

frequency than the language of errors in their study. 

 

From the above, we can see that error analysis is an indispensible part in the 

research of translation, the studies on which can directly contribute to the promotion of 

translation education level. However, studies on translation error analysis are still not 

enough, for instance, the studies on the application of translation errors is numerous 

while the studies on the understanding of translation errors is few; the scope of study is 

not wide enough; the studies taking translation errors as result are numerous while the 

studies on the translation teaching process are few; cross-sectional studies are rich while 

longitudinal studies are few; the studies on the real situation of learning are quite limited.
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Chapter III Conclusions and Recommendations 

This chapter makes a detailed analysis of the students’ samples and discusses 

about the research questions and findings. The errors of the C-E paragraph translation 

in the New CET-4 will be analyzed from the two levels: intralingual errors and 

interlingual errors.  

After the careful correction of the 100 samples, 312 typical translation errors 

have been found. Among these errors, 159 errors are intralingual errors and 126 errors 

are interlingual errors. What’s more, there are also 27 errors caused by other reasons 

like punctuation abuse or students’ careless.  

Table 5.1 Major Types of Translation Errors 

Errors Intralingual errors Interlingual errors Other errors Total 

Number 159 126 27 312 

Percentage 51% 40.4% 8.7% 100% 

 

According to Table 5.1, intralingual errors reached a high percentage of 51%, 

while interlingual errors accounted for 40.4% of the total. Based on the statistics, we 

can find that intralingual interference have a higher frequency of the students’ 

translation errors. In the following part, the collected data will be analyzed in detail 

from the two aspects of typical translation errors: intralingual errors and interlingual 

errors. 
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Intralingual Errors 

Intralingual errors are committed because language learners who do not 

understand the TL (target language) correctly and grasp the language fully in the 

process of foreign language learning (James, 2013). Learners often make incorrect 

assumptions about the new language system based on the knowledge that has been 

acquired.  

Intralingual errors can be sub-divided into three major categories including 12 

detailed types of intralingual errors as follow. 

Table 5.2 Detailed Types of Intralingual Errors 

 Errors Number Percentage 

 

Lexical  

Errors 

Misspelling  20 12.6% 

Misuse of words 18 11.3% 

Misuse of collocations 15 9.4% 

Misuses of part of speech 12 7.5% 

Total  65 40.9% 

 

Grammatical 

Errors 

Misuse of plurality 19 11.9% 

Misuse of tense 16 10.1% 

Grammatical disagreement  14 8.8% 

Misuse of voice 7 4.4% 

Total  56 35.2% 

 Redundancy in discourse 15 9.4% 
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Discoursal 

Errors 

Lack of cohesive devices 13 8.2% 

Inappropriate logic in discourse 10 6.3% 

Total  38 23.9% 

 

As we can see from the table 5.2, intralingual errors can be divided into 1) 

lexical errors 2) grammatical errors 3) discoursal errors. The results show that the 

students’ translation samples are much influenced by the lexical errors, accounting for 

40.9% in total. The lexical level lies mainly in spelling, the use of words, collocations 

and part of speech. So in the following part, the author will illustrate the lexical errors 

with examples. The grammatical errors and discoursal errors will be introduced in 

detail subsequently. 

Lexical Errors  

Lexical errors, involving the errors related to vocabulary. Lexical study is the 

most important components in language learning (Tao, 2015). Just like the bricks in 

building work, it is impossible for workers to do construction without solid 

foundation. English vocabulary learning is the foundation stage of learning English, 

which dominants the student's overall English level. Grauberg (1971) made a research 

of a group of people studying German with native language English. The result turned 

out that the translation errors they made most were lexical errors, accounting for 

40.9%. As for ESL, learners usually learn words from the beginning, and then 

combine words into sentences gradually. This learning habit makes them easy to 
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misuse words and collocations, thus affecting the quality of language translation. 

According to the data, lexical errors mainly manifest in four parts: misspelling, 

misuse of words, misuse of collocations and misuses of part of speech. 

Misspelling  

According to the study, spelling errors are common errors among sophomores in 

C-E paragraph translation, which shows that English basic words are not recognized 

accurately enough. Some of them are even caused by carelessness. To avoid lexical 

translation errors，the students should pay more attention to the English basic words. 

Here are some examples from the students’ translation works(the following examples 

contain various errors ,we only focus on the spelling problem here)： 

[1] There are many changes in poular Internet. 

[2] American netizens who moticuted by real necessities 

[3] Many regidents too cold to plant rice. 

It is obvious to find out the misspelling errors from the above examples. In 

example [1], the word “poular” should be “popular”; “moticuted” should be 

“motivated” in example [2]; in example [3], the correct word should be “residents” 

instead of “regidents”. The data show that most students’ vocabulary is too small in C-

E translation mainly because they cannot spell other words out correctly. There are 

other common misspellings such as “reeive” (receive), “contry” (country), “aginst” 

(against), “opions” (options), “treavel” (travel), “temporary” (temporary), “centery” 

(century), “ture” (true)”. 
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Misspelling is the error that can be most easily found by the students themselves 

during the exam. So it’s important to look over the translation exercises before 

handing them in. What’s more, the adjustment of the CET-4 put forward higher 

demands for the five basic skills of students that are closely connected with their 

acquisition of vocabulary, especially translation skills. It is necessary for college 

students to master the basic vocabulary of College English Syllabus. 

Misuse of words 

Misuse of words includes the misuse of articles, conjunctions, pronouns, 

prepositions and so on. These words are called “closed class words that have no 

lexical meaning but grammatical functions” (Dai, 2011:9).  

Misuse of articles has a high frequency in the data. It mainly manifests in three 

aspects: misuse of the definite article “the”, misuse of the indefinite article “an” or “a” 

and misuse of zero article. The definite article “the” shows that its noun is a special 

one that the speaker has already mentioned or something unique, while the indefinite 

article means that the noun it modified is not a particular one. The form “an” is used 

before a vowel sound while the form “a” is used before a consonant sound 

(Bazerman, 1988). What’s more, zero article means the vacancy of articles. Zero 

article can be used before proper nouns, like the words referring to months, weeks, 

seasons, three meals and ball games and so on. Here are some examples in the 

student’s translation work. 

[4] Chinese netizens use Internet out of need for social communication  
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     therefore. 

[5] So long ago, rice has a important position in Chinese dinner. 

[6] American netizens are more driven by practical needs, using the Internet to 

send the e-mail. 

These are common translation errors among L2 learners. In Example 4, the 

necessary indefinite article “the” is omitted incorrectly in this translation sentence. 

“The Internet” is constituted by a common noun, so we need to add the definite article 

“the” in front of it. In Example 5, “important” begins with a vowel sound [i] so the 

indefinite article “an” should be used in front of it. In Example 6, “e-mail” is not 

mentioned above so it’s incorrect to put “the” in front of it. Here it can be changed 

into “send emails”. 

Other closed class words like conjunctions, pronouns and prepositions play 

different roles in English. Conjunctions connect words, phrases, and sentences. There 

are many differences between English and Chinese sentence structure. One important 

syntactic difference is that of parataxis and hypotaxis. Chinese is implicit, thus the 

connection of words rarely appear or does not appear, which is called parataxis. While 

English is explicit, thus conjunctions occur, which embodies hypotaxis. Students’ 

Common misuses of conjunctions include the absence of conjunctions, superfluity of 

conjunctions and mixed conjunctions.  

[7] While most rice growing in South China, people usually eat rice, but most 

East China can’t grow the rice because of the cold and dry weather. 

The version chose the appropriate conjunction “while” to show the comparative 
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relationship. However, it still used “but” in front of the second part of the sentence. 

That’s a typical superfluity of conjunction. The sentence shows the comparative 

relationship instead of turning point so we need to delete the word “but”. 

Pronouns in linguistics refer to words that can replace nouns. Pronouns have the 

same grammatical function as nouns serving as subject, object or complement in 

sentences. The complexity of English pronouns often confuses Chinese students so 

they are prone to making errors in C-E translation. Look at these examples: 

[8] In China, some people make bread with flour, but most of they make steamed 

buns and noodles. 

[9] This funds are used to improve the facilities, buy books, and make more than 

16 schools benefit. 

In example [8]， “they” belongs to personal pronouns, serving as an object of 

the clause. We should use objective case of pronouns instead of subjective case so the 

pronoun “they” should be changed into “them”. In example [9]，”this” is a 

demonstrative pronoun, followed by a singular noun, such as “this book”; while 

“these” is followed by a plural noun, such as “these books”. Here “this funds” should 

correct as “these funds”. The misuses of pronouns indicate that the students are not 

familiar with the usage of pronouns. It is very important to sum up the usage of 

words. 

Prepositions can be used to show the relationships between nouns, adjectives and 

other words in the sentence, and they cannot be used as an independent component in  

sentences. There are some common prepositions as “on, with, by, in, for, at, of, about, 
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of, etc.” The misuses of prepositions mainly are wrong collocation of prepositions, the 

absence of prepositions or overuses of prepositions. Let’s look at the example. 

[10] And now children with rural areas could study music and paint like those 

children with coastal cities. 

In example [10], “with” should be replaced as “in”. The appropriate collocation 

of “city” is “in the city”, not “with the city”. This is a typical error of the collocation 

of prepositions. Students do not only commit errors in the collocation of prepositions, 

they also make other kinds of collocation errors. The misuses of collocations will be 

illustrated subsequently. 

To sum up, the misuses of words of closed class in C-E translation are very 

common which indicates most of the non-English major college students haven’t 

mastered the usage of closed class words well.  

Misuses of collocations 

Collocations refer to words used in conjunction apart from grammatical 

relationship, which is composed of two or more words that are often used together. 

There are many different kinds of collocations in English, which can be broadly 

divided into "adjective + noun", "verb + noun", "verb + noun", "verb + prep" and 

"verb + adverb" and so on. Let’s have a look at the students’ errors in collocations. 

[11] So it has “woman trouble to make a cook when they don’t have rice.   

As for the word “cook”, it can be a noun or a verb, but it cannot match with 

“make” as a noun. It means a “chief” as a noun. Therefore, we can change the 
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collocations into “make a meal” or “cook a meal”. The students overgeneralize the 

usage of the word “cook”, so they will have such an error.  

Following are a number of common collocations errors in English from the 

samples:  

“set off emails” ---“send off emails” (“set off” means “leave” or “make up for”) 

“take a travel” --- “take a trip” (“travel” can be used as a verb independently) 

“adapt approaches” ---” adopt approaches” (“adapt” means “adjust”) 

“used to doing” ---“be used to doing” (it means do something regularly) 

“in the internet” ---“on the internet” (on the web) 

The misuses of collocations are represented as the confusion of some English 

words and create some wrong English collocations. Only by understanding and 

remembering the various collocations in English, can we avoid these kind of errors 

while doing C-E translation. 

Misuses of part of speech 

A part of speech refers to a certain class of words reflected their functions in 

grammar. Based on their particular functions, words are classified to several parts of 

speech such as noun, pronoun, verb, adverb, adjective, conjunction and preposition. 

For Chinese non-English major students, misuses of part of speech reflect in several 

aspects: nouns and adjectives, verbs and nouns, adjectives and adverbs. Misuses of 

part of speech is due to the misunderstanding of the usage of different words at lexical 
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level, which should belong to lexical errors instead of grammatical errors, for 

example:  

[12] For a long time, rice has an importance place in Chinese heart. 

[13] The possible can be reduced to a minimize level.     

[14] Thus, Chinese food is deliciously and healthily. 

In [12], the correct form should be an adjective “important” instead of a noun. 

This is a typical misuse of nouns and adjectives. In [13], here need an adjective 

“minimum”, not a verb “minimize”. As for [14], we should use adjectives to modify 

the noun “Chinese food”, while “adverbs are used to modify verbs”. These errors 

show that the students just mastered incomplete rules of part of speech. It’s necessary 

for the students to spend more time distinguishing the part of speech of different 

English words. 
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Grammatical Errors  

Grammatical errors are also very common in translation involving the errors in plurality, 

tense, agreement, voice, redundancy and omission. Generally speaking, Chinese college students 

have learned grammatical at least for 6 years since junior high school, but they still make many 

kinds of grammatical errors.  

Grammatical errors are used to describe errors that are unconventional, controversial or 

inappropriate tense. These errors are usually distinguished from (though sometimes confusing) 

factual errors, logical errors, spelling errors, printing errors, and errors in punctuation. “The 

expression " 'grammatical error " sound, and is plausible in the sense for the reason that a form of 

word can’t be grammatical and wrong at a time” (Pinker, 2009:11). 

Misuse of plurality 

The plural has a high grammatical value in many languages. Usually, the plural number is 

used to represent two or more things, although they can also reveal a large number of zero or 

negative quantity. As we all know, English nouns are divided into countable and uncountable. 

Uncountable noun has no plural form, while count nouns must be written clearly as a singular or 

plural. What’s more, the usage of modifiers will be changed accordingly. Let’s see some typical 

errors: 

[15] China have many special day to go shopping like this. 

[16] People plant rices in south.  

The first sentence is a typical ignorance of the plural rules of countable nouns in English. 

The modifier “many” is used to modify countable nouns and “day” is countable, so the word 
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“day “needs to use plural forms as “days”. However, in e.g.16, “rice” is an uncountable word 

which is unnecessary to change form. The errors show that the students have a vacancy of basic 

English grammatical knowledge like countable and uncountable nouns. In fact, sometimes 

students themselves can correct errors in plurality if they look over the test paper carefully. So 

English teachers should cultivate students’ awareness of going over their paper carefully before 

handing it in. 

Misuse of tense 

The tense, one of the basic grammatical categories, indicates the relationship between the 

time and the event. The combination of these categories can become more complex. Some 

typical students’ translation errors of tenses are found as below: 

[17] The growing popularity of the internet produced significant social changes.  

[18] The development of the Chinese Internet community has developed so fast around the 

world.  

[19] In 2011, China has overtaken Japan in economy and became the second economy 

country.  

Besides other errors, the tense error is obvious. The sentence 15 contains the meaning of 

expressing an action that started in the past but still continues in the present, so we should use the 

present perfect instead of the past tense. The word “produced” can be revised as “has produced”. 

As is known by all, the Internet community of China won’t stop developing right now, so the 

tense in example 16 should be “is developing”. In e.g.17, “has overtaken” should be “overtook” 

as the event happened in the past.  

As we can see from the students’ works, the CET-4 focus on testing some basic tenses in 
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English, like the present continuous tense and the present perfect tense. As for English translation 

teaching in College, the teacher should not ignore some basic tense application other than learn 

some advanced translation skills. 

 

Grammatical disagreement  

In English grammar, the form of English predicates should be converted to the 

corresponding form with the change of tense, subjects, etc., 

[20] The countryside children is similar to the urban children who can take music and paint 

lessons. 

[21] In the 2010, China have about million fair point two million netizen. And the quality is 

up. 

[22] Those students who was previously transferred to city schools for better education are 

now moving back to their local rural schools. 

In example 20, the students remembered using the plurality of “child” as “children”, but 

they forgot to keep the agreement of subject and predicate. In example 21, the subject “China” is 

not in agreement with the predicate “have”. While translating, students must keep in mind that 

tense and subject-predict should reach agreement in English. The correct translation should be 

“The countryside children are”, “China has about”. In example 22, “those students” is the plural 

meaning, so the predicate should also use plural form,i.e “were”. These are typical errors due to 

the ignorance of the English rules of subject-predict agreement. 
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Misuse of Voice 

Grammatical errors are also reflected in the misuse of the voice. There are two types of 

voice in English: active and passive voice. The misuse of voice at intralingual level are mainly 

manifest in inappropriate use of passive voice and ignorance of passive voice, which shows the 

usage of passive voice in is the key and difficult points for the students.  

[23] American netizens driven by real necessities 

[24] So long ago, rice has been an important place in Chinese dinner. 

[25] The funds were use to better school facilities, buy books, which benefited more than 

160,000 primary and secondary schools. 

In example 23, obviously, this sentence should use passive voice instead of the active one. 

The correct voice is “American netizens are driven by real necessities”. The misuse of sentence 

voice is very common in C-E translation so we need to choice the active voice and passive voice 

appropriately. In example 24, we should use active voice instead of passive voice. So the 

sentence can be corrected as “rice has an important place”. In example 25, subject “the funds” 

should be followed by a predicate of a passive voice instead of active voice, so the correct form 

of the predicate should be “were used to”. The misuses of the voice are very common in Chinese 

college student’s translation or writing.                                                                                                           

Discoursal Errors 

Discoursal errors could be defined as “errors that affect the coherence or cohesion of the 

unfolding text” (Carl, 1971). In CET-4, in addition to writing, C-E translation also emphasizes 

the coherence of language. However, students often make errors in this respect. According to the 

data, discoursal error is mainly reflected in the student's translation work in the following areas: 
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Redundancy in discourse 

[26] Chinese customers bought 9 billion dollars at the Chinese biggest webbing market. 

There is no need to repeat the word “Chinese” twice in one sentence in English, which will 

make the whole sentence very cumbersome. Due to English discourse principles, this sentence 

can be corrected as “Chinese customers bought $9 billion from the nation's largest shopping 

market.” Replacing duplicate words is a good way to avoid redundancy in discourse, which is 

also a high demand for the students’ vocabulary. 

Lack of cohesive devices  

[27] In south of china, people plants rice, they make rice for dinner normally. People in 

North China cannot plant rice due to extremely dry and cold weather. 

As we can see from the student’s work, there is no link word between the two sentences so 

the logical order of the sentence is not clear and not coherent. In fact, the two sentences are in a 

relationship of contrast. We can add “while” between the two sentences as “in south of china, 

people plants rice, they make rice for dinner normally, while people in North China cannot plant 

rice due to extremely dry and cold weather. 

Inappropriate logic in discourse 

The wrong application of English connectives can sometimes lead to inappropriate logic in 

discourse, for example: 

[27] “the weather is cold and dry in that most North China can’t grow the rice.” 

The student didn’t understand the usage of “in that” so the sentence had a confused logic in 

discourse. It can be changed to “people in the most parts of North China can’t grow the rice in 
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that the weather is cold and dry”. 

Interlingual Errors   

Although there are many similar points between ML and TL, which play a positive role in 

the cultivation of learners' interest and the improvement of the ability of language expression, the 

difference between the two languages will bring about the negative transfer of the mother tongue, 

which will make the learners produce interlingual errors. L2 learners tend to use their native 

language without thinking to express ideas before the new language system is formed. C-E 

translation has a high requirement for the proficiency of the two languages in the process of 

translation.  

According to Coder’s (1974) research discussed above, we can sub-divide the interlingual 

errors into three categories. 

Table 5.3 Detalied Types of Interlingual Errors 

 Errors Number Percentage 

Pragmatic 

Errors 

Chinglish expression 32 25.4% 

Inappropriate sentence order 18 14.3% 

Total  50 39.7% 

  Cultural  

   Errors 

Cultural default 25 19.8% 

Cultural confusion 21 16.7% 

Total  46 36.5% 

Contextual 

Errors  

Wong deictic reference 19 15.1% 

Repetition of subject 11 8.7% 

Total  30 23.8% 
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In fact, It’s hard to sum up all the interlingual errors in that language learners are always 

influenced by their mother tongue first while doing C-E translation. The thesis will pick out the 

most typical errors to analyze. According to the results, the students’ translation samples are 

much influenced by the pragmatic errors, accounting for 42% in total, the cultural factors and 

contextual factors account for 36.5% and 23.8% respectively. Look at the detailed analysis of 

these errors as follow. 

Pragmatic Errors  

According to Jenny Thomas (1983: 92), pragmatic errors is “the inability to understand 

what is meant by what is said”. This is usually due to the different backgrounds between the two 

languages. The pragmatic errors in C-E translation are primarily due to the negative influence of 

Chinese language habits and usage and it mainly manifest in two aspects from the results: 

Chinglish expressions 

Chinglish means a kind of language that resembles both of English and Chinese, which is 

an interlanguage produced by Chinese learners who begin to learn English. When the students 

doing E-C translation, they are easy to be influenced by the Chinese thinking first so the 

translation will be filled with Chinese language habits. It is unable to be understood by English 

native speakers so the pragmatic errors will come out.  

Some expressions in English are basically the same as those in Chinese, such as 快递服务

(courier service). However, many other expressions in English are different from those in 

Chinese. Chinese students are prone to make errors when translating into English, for example, 

“发展水平” means “development level” (not “art of development”); “have supper” indicates “吃
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晚饭”(not “eat night rice”); “方便面” means “instant noodles” (not convenient noodles). “给...

做手术” can be translated as “perform an operation” instead of “make an operation because 

“make” does not match with “operation”; “开支票” can be translated as “make out a check” 

or “write a check” instead of “open a check” because “open” can not match with “check”.  

Inappropriate sentence order 

Inappropriate sentence order is also a typical translation error in C-E translation. The main 

reason is that the students like to translate the Chinese into English word by word.  

[28] “The cooking style and ingredients in Chinese vary greatly.” 

[29] “…and strengthen the central and western places rural compulsory education.” 

These two sentences reproduced the Chinese structure so they made an error in sentence 

order. In Chinese the preposition phrase always put in the middle of the sentence while in 

English the preposition phrase always put in the end of the sentence. As a result, the students are 

easy to make a pragmatic error by just translating it directly without organizing the sentence 

order. For [28], the source text is “烹饪技术和配料在中国各地差别很大”. We shall put “在中

国” in the end of the English sentence and the whole sentence can be adjusted as “The cooking 

style and ingredients vary greatly across China”. The source text of example 29 is “加强中西部

地区农村义务教育”. “中西部地区”can be translated as “in the central and western regions” put 

in the end of the sentence.  

 



 

 26 

Cultural Errors   

Cultural translation can be defined as a practice of presenting another culture through 

translation. Cultural errors always occur in the translation linked to a number of factors such as 

dialect, history, food or festival. Due to the difference between Chinese and Western culture, the 

way of expressing opinions is different in Chinese and English. There are also many cultural 

idioms in both languages. The lack of understanding of these different cultural background are 

the main causes of cultural errors in C-E translation. 

Cultural default 

Cultural default is a common phenomenon in translation tests. Nowadays, translation 

teaching in China pay much attention to the translation theory and drills in translation, so the 

cultural penetration is ignored by many teachers and educators. A good translator not only have 

great translation skills but also have rich cross-cultural knowledge. As can be seen from the 

reform of CET-4, the cultivation of the cultural consciousness is becoming more and more 

important. 

[30] “There is even a saying that ‘a flexible woman can’t cook without rice.”  

This sentence had an error in understanding the cultural meaning of the Chinese slang“巧

妇难为无米之炊”. What’s more, in English culture, we would better translate it into “make 

bricks without straw” which comes from the Bible. The students have an English cultural default 

so they can’t translate this into an English slang.     
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Cultural confusion 

Cultural confusion comes out because of cultural differences. During C-E translation, we 

need to avoid cultural confusion by using translation skills such as substitution translation, 

combination of literal and free translation and annotation (Newmark, 1991).  

[31] “Therefore, they choose to use the QQ and chat-rooms and so on.” 

“QQ” is a famous application for chatting in China, so the students just use it in the 

translation directly without thinking. However, in western culture, they never use “QQ” before. 

In order to avoid cultural confusion, we would better translation it with annotation. That is to 

translate it into “QQ (the Chinese OICQ) which is a chatting application used all over the world. 

Contextual Errors  

The use of language is inseparable from the context. Translation work whose object is the 

language also can hardly do without the context. As a means of information exchange between 

the two languages, translation and context are closely related. Contextual errors are due to the 

negative transfer of Chinese. The students like to replace the word with a similar one that is not 

appropriate in the context, for example they only use “happy” to translate all kinds of good 

feelings in Chinese and they use “beautiful” to describe everyone including male and female, the 

old and the young. Contextual Errors can be sub-divided into two parts: 

Wong deictic reference 

[32] “While many places in North China too cold to plant rice. There is wheat.”  

In this sentence, the referent of “there” is unknown. We need to add the subject to make the 

deictic reference clear: “The main crop there is wheat.” Context plays an important role in 
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language comprehension. After the translating of the paragraph the students need to go over the 

translation to check the context in English thinking, especially for some deictic references. 

Repetition of subject 

[33] “China is one of the most ancient culture in the world. China has the fastest economy 

development in the world now, and is faced a new industrial revolution. China has set off a space 

plan.” 

The Repetition of subject is a typical pragmatic error in the students’ works. The source text 

of example 33 is “中国是世界上最古老的文明之一。中国现在拥有世界上发展最快的经

济，并正经历着一次新的工业革命。中国还启动了雄心勃勃的太空探索计划” .Actually we 

can use compound sentences, pronouns or conjunctions to avoid this kind of error, adding 

“What’s more” or “furthermore” like “…What’s more, China has launched an ambitious space 

exploration program”. 

Reasons for Translation Errors 

We have analyzed some typical intralingual errors and interlingual errors in this chapter, 

which reflects the common translation problems existing in the new CET-4. According to James 

(2013:12), the causes of errors have four categories: “Mother tongue interference; Target 

language causes; Communication strategy and Induced factors”. In fact, it is hard to assign a 

cause to each individual error. The causes of errors are multiple and complicated. Some may be 

due to more than one reason.  

Generally speaking, the main cause of intralingual errors is that learners do not master the 

whole system of the target language so they make incorrect assumptions or overgeneralization 
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about the target language according to the acquired knowledge or experience. Richards (1974) 

classified the causes of errors as the following three: overgeneralization, incomplete rules 

applications and ignorance of rules restrictions. Overgeneralization means learners make a 

generalization of the structure of the target language to create another wrong structure. For 

example: “so long ago, rice has been an important place in Chinese dinner”. It overgeneralizes 

the usage of passive voice.  

Incomplete rules applications refer to the learners can’t master more than one rule or the 

application of rules of the target language, for instance: “China could overtake the United States 

as world's largest express market”. The student remembered using “–est” to represent the 

superlative form but forgot to add article “the”. Ignorance of rules restrictions are caused by rote 

learning, like “make a meal” or “cook a meal” are both right, but “make a cook” is wrong. 

Interlingual interference, also known as mother language interference, refers to the learners 

negatively transfer the meaning, rules and usage of their mother language to foreign language 

learning. They tend to compare the native language and target language because they are not 

familiar with the target language rules yet. When they want to express something exceeded his 

mastery of the knowledge of he target language, he will turn in the native language with the 

corresponding expression. From the analysis results, interlingual errors in C-E translation are 

mainly due to three reasons: 1) lack of English thinking, such as “eat wheat; buy things; cost a 

lot of money”; 2) lack of intercultural awareness, like “巧妇难为无米之炊” “a flexible wife 

can’t cook without rice”; 3) ignorance of English context, like “the repetition of subject”. 
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Conclusion 

The research is an errors analysis of the C-E paragraph translation in the New CET-4. The 

results of the research represent as follow: 

1. The main types of E-C translation errors of the Chinese non-English major students are 

intralingual errors and interlingual errors. Intralingual errors include lexical errors, grammatical 

errors and discoursal errors, and interlingual errors include pragmatic errors, cultural errors, 

contextual errors, grammatical disagreement and misuse of voice; discoursal errors include: 

redundancy in discourse, lack of cohesive devices and inappropriate logic in discourse. At 

interlingual level, pragmatic errors include Chinglish expression and inappropriate sentence 

order; cultural errors include cultural default and cultural confusion; context errors include 

wrong deictic reference and repetition of subject. 

3. Overall, intralingual errors have a high frequency than interlingual errors in E-C 

translation of the Chinese non-English major students. Lexical errors have a high frequency than 

grammatical errors and discoursal errors among intralingual errors; while pragmatic errors have a 

high frequency than cultural errors and linguistic errors among interlingual errors. 

4. The main reason for intralingual errors is although Chinese non-English major college 

students have learned English for several years, they still not fully master the basic English 

knowledge and rules. The main reason for interlingual errors is the interference of Chinese 

language habits and thinking model. Intralingual errors mainly is due to the misunderstanding 

and misuse of the rules in English, while interlingual errors is due to the choice of the improper 

words or forms. 

5. This study will offer a reference and guidance for English translation teaching. C-E 

translation teaching should pay more attention to the cultivation of students' English skills. 
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Meanwhile, it needs to focus on the comparison between the language habits of Chinese and 

English in order to avoid the typical intralingual errors and interlingual errors effectively. 

According to the above discussion, analyzing students’ translation errors can reveal the 

students’ language proficiency and the problems. It’s an effective and feasible way to improve 

translation learning and teaching. Translation teaching is still one of the weaknesses in college 

English teaching. Teachers should try to improve the translation ability of students by practicing 

translation exercises in limited teaching time; while students should try to improve their 

translation skills by making full use of the class and after-school time to increase the intensity of 

training under teachers’ guidance.  
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