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 Abstract 

 

In today’s ever-changing world, teachers come across a variety of different challenges.  

With so much pressure being put on test scores, being held accountable for what and how skills 

are to be taught, and documentation of all teaching practices and outcomes, it tends to become 

easy to lose sight of what really matters and the purpose of school.  Children need time to get to 

know each other and develop social and emotional skills.  The teaching of these skills should be 

integrated into the school day along with mathematics, language arts, science, and social studies.  

Guiding and encouraging students to be knowledgeable, responsible, caring individuals takes 

time. The purpose of this curriculum development project is to design a curriculum that builds a 

caring classroom community with first grade students.  This project will help teachers develop 

effective lessons and activities that promote classroom community.  Lessons and activities 

developed for this curriculum include morning meetings, role playing scenarios, weekly and 

daily reflections, sharing of thoughts and ideas, building relationships with peers and the teacher, 

use of “I Messages” to foster communication skills, and time to put skills into practice by 

working cooperatively with classmates on projects.  The plans for implementation in the future 

include the following data collection materials:  A teacher journal to record student observations 

as well as reflections on lessons and activities, a behavioral chart to record positive and negative 

behaviors, a questionnaire for parents asking open-ended questions about their child’s learning 

style and interests, and surveys that pertain to student attitudes about their classroom 

environment. Materials designed may be used by teachers implementing the curriculum in the 

future to determine the effects of classroom community building on student social and emotional 

development. 
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Chapter One 

Introduction 

“Students in high-community schools are more likely to become thoughtful and 

reflective, to be self-directing but also to accept the authority of others, to be concerned for and 

respectful of others, to avoid courses of action that are harmful to themselves or others, and to 

maintain higher standards of ethical conduct (Osterman, 2000; Schaps, Battistich, and Solomon 

2004)” (Schaps, 2005, para. 13). Community building teaches students necessary skills for social 

and emotional development.  Throughout this development, student academic growth is 

significantly impacted and has lasting effects on students through their school years and later in 

life.  Skills such as showing respect for one another, helping and working cooperatively, showing 

empathy and kindness, and learning what it means to be a good friend are too often taken for 

granted and assumed to be already learned once students start school.  I believe that social 

development is just as important as academic development and just like teachers take the time to 

teach math, reading, and writing, they should also make time to teach community building skills 

so that students feel valued within their classroom walls.   

The focus of this curriculum development project was to design lessons for eight 

consecutive weeks to build classroom community in a first grade classroom.  I developed the 

curriculum during the fall semester of 2014 while I was on leave of absence from my teaching 

position.  I plan to implement the curriculum in the future, however, this project reports on the 

design, contents, and evaluation of the curriculum.  The curriculum consists of lessons that 

promote forming friendships, resolving conflicts, being respectful and honest, actively 

participating in classroom meetings, and working cooperatively.  While the development of the 

curriculum is the focus of this project, materials were also included to assess students’ feelings 
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and attitudes towards school.   In order to evaluate the curriculum, a questionnaire was given to 

three members recruited to participate in the evaluation process.  Evaluation members consisted 

of educational professionals from different departments.  The curriculum’s goals, practices, 

content, sequencing, weekly themes, learning opportunities, home and school connections, 

assessments, and recommendations for future implementation were reviewed.  Feedback from 

evaluators was used to revise the curriculum presented in this report.  

When reflecting upon my teaching throughout a school day, I realized that so much of the 

time I have is used towards teaching reading, math, writing, social studies, and science.  I have 

always had intentions of taking 15-30 minutes in the morning to hold discussions with my 

students on their feelings about topics that do not relate to math and reading but rather, feelings 

on their experiences and getting to know one another.  However, having enough time has always 

been an issue. I am very passionate about making time for students to get to know one another 

and develop their social and emotional skills as it is so important in forming a caring, positive, 

learning community for the students I teach.   

 When I reflect on my last three years of teaching, I always find myself wondering if my 

students went to second grade with appropriate social skills needed in order to be a good friend 

and caring individual.  I also wonder if I taught them the necessary skills to be effective problem 

solvers as well as creative and strategic thinkers.  Throughout the year, my students listened to 

how important it was to show respect for one another, but yet, at times, I would still observe 

them interrupting each other, not waiting their turn, yelling during a conflict they were having 

with another student, and not working cooperatively during small group activities.  It is my hope 

that by developing a classroom community building curriculum, that students will see the 

importance of community and in turn, help in creating a positive learning community for 
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everyone.   

Therefore, I continued researching classroom community building and the social 

development of children.  I realized that the morning routine I have had in place the last three 

years was not as strong as I wanted it to be.  The morning routine that I used during the 2013-

2014 school year was a combination of calendar, math warm-ups, announcements for the day, 

and some sharing if we had time. I have always thought to myself that it was okay to take 15 

minutes during the school day to just let students share their ideas and feelings but have often felt 

rushed or concerned with what I had to all accomplish during the day.  This also occurred at the 

end of the day.  There are many times where the end of the school day becomes hectic as 

students are packing up to go home and making sure they have everything they need for 

homework and papers from the office.  The book written by Roxann Kriete (1999), The Morning 

Meeting Book, inspired me to plan a curriculum based around a brand new routine for first grade 

students when it comes to building classroom community.  The morning meeting, in this book, is 

described as having a greeting, sharing, a group activity, and a morning message.  All of the 

activities promote characteristics such as trust, respect, problem-solving, and working 

cooperatively with each other as well as encouraging each other.   

When implementing the revised curriculum in future years, it is my goal to see first grade 

students help each other more during both whole group and small group activities, to be more 

respectful and mindful in their interactions with their classmates and friends inside and outside of 

the classroom, and to feel valued and supported within the classroom.  Social and academic 

development should not be seen as separate, but rather, as equally important in creating well-

rounded individuals. In the next chapter, I discuss the theoretical framework for the curriculum 

and the literature base used to develop the curriculum. 
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Chapter Two 

Literature Review 

Contents of this chapter include a theoretical framework for how people learn, discussion 

of curriculum design models, roles and benefits of supportive classroom environments, creating a 

responsive classroom, and strategies that promote community building in the classroom.   

Theoretical Framework and Key Concepts 

 People learn in different ways and at different rates.  There are factors that can both 

facilitate and hinder one’s learning experiences.  Children have basic needs that need to be met 

before learning can take place in which students are motivated and engaged.  The terms 

connectedness, belongingness, and community are used interchangeably when developing an 

effective classroom community.  Building positive relationships with both peers and adults is 

essential to forming an effective classroom community.  According to Battistich and Hom 

(1997), classroom community is defined as “an environment characterized by caring and 

supportive interpersonal relationships, opportunities to participate in school activities and 

decision making, and shared norms, goals, and values” (McMillan & Chavis, 1986)” (p. 1997).  

These terms also tie in with Maslow’s Hierarchy of Needs.  Maslow’s Hierarchy of Needs has 5 

levels: Physiological, safety, belongingness, self-esteem, and self-actualization (“Maslow’s 

Hierarchy of Needs,” 2014).  The physiological needs are a person’s need for things such as 

food, air, and water.  The next levels refer to the needs of feeling safe in an environment, 

development and quality of relationships, confidence, and lastly, problem solving and creativity.  

If teachers want their students to be successful problem solvers, decision makers, and creative 

thinkers, they need to make sure we are meeting those needs.  Starting the school year building a 

sense of classroom community is a way to meet those needs.   
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Theorist, Albert Bandura, indicates that people learn through observing, imitating, and 

modeling other people (“Social Learning Theory (Bandura),” 2014).  This learning takes place 

through interactions and experiences children have with people and objects as they grow.  

Bandura suggests that these interactions play a role in developing a child’s attention, retention, 

ability to reproduce information, and motivation.  Children need opportunities to observe the 

attitudes, behaviors, and reactions of others when learning.  This theory is closely related to 

Vygotsky’s Social Development Theory.  Vygotsky believed that people learned through 

interactions they have with others and that social interactions should be reciprocal (“Social 

Development Theory (Vygotsky),” 2014).  Students should play an active role in their learning 

and teachers should guide them in making learning meaningful.   

Humans strive to fulfill their needs.  The ways they go about meeting their needs can be 

either positive or negative.  One positive way is by engaging in fun games or activities because 

“having fun is also a universal human need” (Kriete, 2003, p. 71).  Children need to have a love 

of learning instilled in them through being playful and having opportunities to explore different 

concepts.  If teachers do not provide such opportunities, students may seek other ways to fulfill 

their needs in a negative manner.  There also needs to be a balance of instructional time with 

opportunities to practice skills and share thoughts and ideas. According to Gibbs (2014, para. 7), 

“Today it is well-recognized that cognitive information becomes meaningful and more lasting 

when coupled with application and experience.” Morning meetings provide opportunities for 

students to feel that sense of community and belonging in their classroom environment with their 

peers.  They balance teacher instructional time and group discussion time and sharing.  Morning 

and classroom meetings will be discussed further in the literature review.   
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Curriculum Design Models 

Theories, developing a caring school environment, responsive classrooms, cooperative 

learning, and effective strategies are significant to developing a curriculum on community 

building.  Students need to feel safe both emotionally and physically in the environment where 

learning takes place.  A curriculum that gets students excited, that is developmentally 

appropriate, and leaves students feeling valued should be put in place at every school.  Building 

classroom community assists in reaching those goals.   

 When designing a curriculum, there are many different components that need to come 

together in order to make the curriculum successful for the students, teachers, parents, and 

people in the community.  Wiggins and McTighe share key tenets regarding the Understanding 

by Design Framework.  The Understanding by Design (UbD) Framework strives to focus 

curriculum and teaching on the development and deepening of student understanding and 

transfer of knowledge and learning (Wiggins & McTighe, 2005, p. 1).  Wiggins and McTighe 

(2005) also highlight what a curriculum should be about as well as what a curriculum should 

steer away from.   

When first thinking about what a curriculum should be about and how to present and 

implement information to students, it should be taken into consideration what the students should 

be able to do at the end of the curriculum.  This is where backward design comes into play.  It 

has been said that, “The point of school is not to simply excel in each class, but to be able to use 

one’s learning in other settings” (Wiggins & McTighe, 2005, p. 2). Teachers need to have 

desired results in mind, evidence to back up their teaching, and a plan on how they are going to 

teach the curriculum before they even start teaching.  The textbook should not be treated as the 

curriculum itself, but rather, as a resource to help provide teachers with a clear understanding of 
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topics and goals they are to cover and that students should achieve.  By having learning goals 

identified, teachers can begin to help students understand key concepts.  McTighe and Thomas 

(2003) write about such action taking place and that even though educators like to see action, 

they “should avoid the tendency to jump to planning activities before identifying desired results” 

(p. 54).  In order for a curriculum to be effective, teachers need to keep in mind that “they are 

focusing on ensuring that learning happens, not just teaching (and assuming that what was taught 

was learned); they always aim to check for successful meaning making and transfer by the 

learner” (Wiggins & McTighe, 2005, p. 1).  Teachers also need adequate time in order to prepare 

themselves and become familiar with a new curriculum.  It would not be effective for 

administrators to hand teachers a book and tell them to teach from the text.  There needs to be 

financial assistance as well as proper training and collaboration time.  It is helpful to have 

resources and templates available for teacher use and learning priorities need to be clear and 

consistent on learning goals throughout the curriculum. 

 In determining evidence that learning took place throughout a curriculum and when true 

understanding has occurred, students should be able to explain concepts, interpret data, apply 

new knowledge, recognize different points of view, show empathy, and have meta-cognitive 

awareness about their learning.  Wiggins and McTighe (2005) call these the six facets of 

understanding.  These facets should encompass the assessment process of a curriculum.  

In looking at different overviews of curriculums, it is essential to have a clear 

understanding of how the curriculum should be planned, the implementation of lessons and 

activities, and the evaluation and assessment process.  O’Neill’s (2010) article ties back to 

Wiggins and McTighe in that there needs to be a clear understanding of who the curriculum 

involves (age group) to ensure that activities are developmentally appropriate.  Also, when 
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designing a curriculum, it is important to take into account the human aspect of personal feelings 

and attitudes.  However, teachers should still use their professional judgment on what best 

practice is and not solely rely on the curriculum when teaching (O’Neill, 2010).  

School climate is an important factor when making decisions regarding a curriculum.  

According to Thapa, Cohen, Guffey, and Higgins-D’ Alessandro (2013) “School climate is based 

on patterns of people’s experiences of school life and reflect norms, goals, values, interpersonal 

relationships, teaching and learning practices, and organizational structures (The National School 

Climate Council, 2007)”( p. 358).  The outcomes of having a positive school climate are also 

shown to have a significant impact on students’ mental and physical health.  Thapa, Cohen, 

Guffey, and Higgins-D’Alessandro (2013) list five factors about school climate: Safety, 

Relationships, Teaching and Learning, Institutional Environment, and School Improvement 

Process. All of these factors need to be taken into account when designing a curriculum for 

students.  It was argued in Thapa, Cohen, Guffey, and Higgins-D’ Alessandro’s study that when 

students feel safe in school, it promotes student learning and healthy development.  Students 

need to feel supported and provided time to interact with their teachers throughout their learning.   

Supportive Classroom Community and Academic Outcomes 

  Schaps (2005), took a deeper look at the question, “What influence does a caring, 

supportive school environment have on the course of students’ academic success—their 

academic attitudes, motivation, engagement, and goal setting; their staying in school and 

graduating; their grades and test scores?” (para. 1).  A school’s environment plays a crucial role 

in a students’ overall development.  The environment of a school is formed by the expectations 

and values that are set, how the principal portrays his leadership of the school, the school’s 

discipline routines, grading policies, quality of relationships, and parental involvement.  If a 
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student feels like they are seen as valuable and part of a caring, supportive community, they are 

likely to have a more positive attitude towards school and form successful and healthy 

relationships with their peers and teachers.  This also leads to minimized problem behaviors such 

as substance abuse and violence.  Battistich and Hom (1997) also state, “that students who 

experience their school as a community enjoy school more, are more academically motivated, 

are absent less often, engage in less disruptive behavior, and have higher achievement than 

students who do not” (p. 1997).   

 It is emphasized that building classroom community should happen early on in the school 

year.  Peck (1987) highlights four stages that a community progresses through.  Although these 

stages do not necessarily need to go in order, they are all of equal importance.  The four stages 

are: pseudocommunity, chaos, emptiness, and genuine community (Peck, 1987 as cited in 

Nicholas, 1997).  Pseudocommunity is said to occur within the first days of school.  This is a 

time where students are new to the classroom and everyone works hard to try their best.  Chaos 

also occurs within the first days of school as students are beginning to feel comfortable in their 

classroom.  This is also a time where students may start to argue with each other or the teacher, 

and get frustrated with each other.  Emptiness is when the teacher starts to feel that he or she will 

not achieve the amount of classroom community they had originally envisioned.  This is where it 

is important to remember not to rush action of the curriculum, but to keep desired learning goals 

in mind.  The teacher may have to revise his or her plans to meet such goals.  Genuine 

community occurs when all students feel accepted and cared for.  This is not to say there will not 

be any more conflicts that arise, but that students have found a way to effectively work through 

problems as a community (Peck, 1987).  It is said that,   “Community building should become, at 

minimum, a strong complement to the prevailing focus on academic achievement” (Schaps, 
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2003, p. 33). 

 There are different forms of relationships that are formed throughout a person’s school 

years.  Relationships with the teacher and classmates, as well as how an individual perceives 

themselves as a learner and individual in society.  Forming these relationships takes time and 

reflection.  A child’s self-esteem is constantly changing.  Very young children often have a 

positive view of their abilities and of themselves.  According to Robins and Trzesniewski (2005), 

“Young children have relatively high self-esteem, which gradually declines over the course of 

childhood” (p. 159).  Why does this happen?  As children progress through elementary, middle, 

and high school and grow cognitively, they become more competitive and seek acceptance.  

Once this happens and students compare themselves more with others, it causes a decline in self-

esteem (Robins and Trzesknieski, 2005, p. 159).  These changes can take a toll on a child’s 

ability to form relationships.  Just like Eccles (1999) states, “…children are concerned with 

winning acceptance from their peers and they must manage conflicts between the behavior 

expected of them by adults, and the social goals of the peer group” (p. 34).  Teaching children 

how to manage these conflicts through a variety of strategies and accept or include everyone is 

part of building a classroom community.   

Research Behind Practices that Build Community 

 Creating a caring classroom environment goes hand in hand with developing a responsive 

classroom system.  Techniques and practices seen in a responsive classroom include teacher 

modeling, redirection, reminders, and role-playing.  Student samples are on display and exercises 

for students to practice their socials skills take place in both whole and small group discussions 

and activities.  Denton and Kriete (2000) state that “students need to function with autonomy: to 

function independently without constant adult control or direct supervision.  Autonomy in a 
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school setting means governing oneself with an awareness of the need of the community” (p. 3).  

Teachers need to make sure they take the time at the beginning of the year to set up such 

expectations, even if it may take up to a month to do so.   

 Cooperative learning goes hand in hand in promoting positive student interactions with 

the teacher and peers, as well as improved attitudes toward learning.  Studies have also shown 

that regardless of student ability, children can learn to “interact effectively in groups and that 

these interactions lead to a greater understanding of the content material” (Ashman & Gillies, 

2000, p. 20).  Also, according to Battistich, Solomon and Delucchi (1993) “quality of group 

interaction also was positively associated with standardized achievement test scores” (p. 19).    

Although an older study, Battistich, Solomon and Delucchi (1993) sought out to explore 

both the academic and the social outcomes that can result from cooperative learning groups.  

According to Battistich, Solomon and Delucchi (1993), the effects of cooperative learning 

depend on the quality of group interaction.  Students who have frequent “high quality” group 

interactions were associated with a more positive classroom environment which lead to positive 

attitudes towards school, increased intrinsic motivation and empathy for others, and greater self-

esteem.  “High quality” group interactions refer to how friendly group members are to each 

other, helping one another, and showing sincere concern for each other’s needs.  On the other 

hand, when students are not given the opportunity to participate in frequent high quality groups, 

this leads to low-quality interactions which are associated with negative student outcomes.   

In Lash’s (2008) naturalistic study involving kindergartners, she examined classroom 

community through the children’s perspective.  This was 5-month, qualitative study investigating 

5 and 6 year olds’ perceptions of their classroom environment, social development, and peer 

interactions.  How children view their classroom environment is what forms their feelings and 
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attitudes towards school.  Participants in this study included 18 kindergarten children, 10 girls 

and 8 boys.  Two of the 18 students had special needs, one with autism and the other legally 

blind.  Lash observed both a morning kindergarten class and an afternoon class, both lasting 2 

and ½ hours.  Lash made sure to be at the same level as the students.  For example, she would 

either sit on the floor with them, in a chair next to them, or be bent at the knees when they were 

working at a table.  She gathered evidence of peer group acceptance by noting four factors:  

being asked to guard materials, to be the lookout for the teacher, to participate in insider jokes, 

and to get in trouble when the children did (Lash, 2008, p. 34).  The environment should be set-

up in a way where interactions can easily occur.  Lash found that, “The children’s interpretation 

of classroom routines, rules, and learning simultaneously defined and created their dynamic 

classroom and peer cultures” (Lash, 2008, p. 33). Lash’s (2008) research with kindergarten 

children showed that relationships formed between the teacher and peers help in creating a sense 

of peer culture when first starting school.  She states that peer culture is identified as “when 

children construct and share a set of common activities or routines, artifacts, values, concerns, 

and attitudes” (Lash, 2008, p.33).   

 From her study, Lash found that students, even at the kindergarten level, students can 

learn how to make adjustments and “to maintain the most important elements of their language 

and play” (Lash, 2008, p. 35).  She observed clean-up time, the act of protecting materials over 

time, competition between morning kindergarten classes and the afternoon classes, and various 

transitions.  She came to the realization that “behaviors are powerful for children, and relatively 

harmless for teachers, and that the formation of their peer culture supports children’s social 

learning” (Lash, 2008, p. 36).  

Strategies that Promote Classroom Community Building 
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 The first day of school is the most important day of the school year.  It gives students 

their first impression of their classroom, their classmates, and their teacher.  The first day of 

school for first graders can be very exciting as well as very scary. However, “When students and 

teachers come together on the first day of school, they are a group, but not yet a community” 

(Kriete, 2003, p. 70).  Teachers need to have a plan in place to foster classroom community right 

from the beginning.  The notion of building classroom community has become more evident 

with the implementation of morning and closing meetings, the use of “I messages”, group games, 

and activities that promote positive relationships in the classroom.  Doyle and Frey, (2001) 

explained that: 

the purpose of classroom meetings is to provide a climate in which to learn specific social 

skills and establish a nurturing environment that supports and rewards children for using 

these skills in the classroom setting. Ultimately, classroom meetings give students the 

tools to be independent problem solvers in the school, home, and community. (p. 212)  

In these meetings, students have an opportunity to share experiences that are important to them 

and reflect on their feelings.  Morning meetings help in setting the foundation for the school day 

and closing meetings provide closure at the end of the school day.  Students start to realize that 

even if they had a bad day, they get another chance to start fresh the next day with a positive 

meeting that incorporates group greetings such as shaking hands, singing a song, sharing 

thoughts, ideas, and experiences in a way that promotes communication and listening skills, and 

making connections with their classmates and teacher.  Some teachers may argue that there is not 

adequate time in the school day to incorporate these meetings.  However, if building such a 

community within the school walls has such a positive impact on our students’ development, 

why wouldn’t teachers want to start incorporating them more?  Once the community of a 
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classroom has been established, effective learning can take place.  When students have structure 

and consistency in their school day, it helps them to feel safe and comfortable within their 

classroom.  When students feel safe within their classroom and their school, they have an 

increased chance of becoming more engaged in their learning.  Teachers should foster a caring 

community starting the first day of school.  By doing so, it has potential to have lasting effects 

throughout the school year on their students’ feelings towards school, motivation, and self-

esteem.  This will lead to increased student growth and learning.  There are many ways that 

teachers and students can work to build classroom community each day (Kriete, 2003).  Kriete 

(2003) illustrated the impact of welcoming, morning routines and found that, 

Teachers who start the day with everyone together, face to face, welcoming one another, 

sharing news, listening to individual voices, and communicating as a caring group, are 

sharing the message that every person matters and that individual and group interactions 

matter.  They foster a classroom culture that is friendly, thoughtful, courteous, warm, and 

safe. (p. 70) 

Classroom morning meetings give each student that feeling of a fresh start to each day and allow 

the class to come together in a positive manner.  Through greetings, sharing, group activities, and 

morning messages, students build a foundation of trust with their teacher and peers which can 

lead to increased engagement and participation.   

 The use of “I Messages” will help in promoting classroom community by encouraging 

students in ways that are positive when resolving a conflict or difficult situation.  The format of 

an “I Message has three components: it lets others know how a person is feeling, what caused the 

feeling, and what is wanted from the other person or group (Doyle and Frey, 2001).  An example 

of an “I Message” could be, “I feel nervous when students are running in the hallway because I 
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do not want anyone to get hurt.  I would like you to stop running in the hallway and be safe while 

walking in school.”  “I Messages” can be used in both positive and negative situations.  

Unfortunately, it is impossible to avoid all conflicts within relationships.  “I Messages”, when 

practiced, can be useful tools in effectively handling difficult situations as well as encouraging 

positive behavior.   

In the Positive Behavioral Intervention Strategies framework (PBIS), it emphasizes that 

each learning community is different.  Therefore, not one certain strategy will work for a whole 

group of students.  There needs to be a variety of resources available for teachers to use that 

individually fit the needs of their students both inside and outside of the classroom.  The PBIS 

framework “includes proactive strategies for defining, teaching, and supporting appropriate 

student behaviors to create positive school environments” (US Department of Education, 2014, 

para. 1).  These strategies are important in developing a sense of classroom community because 

students need to be taught such skills; it should not be assumed they know appropriate 

communication skills.  People believe frameworks provide structure and organizing principles 

and that,  “Teaching behavioral expectations and rewarding students for following them is a 

much more positive approach than waiting for misbehavior to occur before responding” (US 

Department of Education, 2014, para. 2).  

Researched-based Tribes Learning Communities (TLC) encompasses the whole process 

of developing a supportive and caring community.  TLC agrees on: active listening, appreciating 

one another, mutual respect, and the right to pass.  These communities also focus on a clear set 

of skills such as: helping each other work on tasks, setting goals and problem solving, 

monitoring and assessing progress, and most importantly, celebrating achievements (Gibbs, 

2014). In TLC students are taught the skills, knowledge, and resilience to be successful in the 
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world around them.  Unfortunately, there are students who do not have such a supportive and 

caring environment at home.  These experiences can often transfer to school with that child.  By 

showing students compassion, understanding, and respect, they can potentially overcome such 

challenges and form trusting relationships.  It is amazing to think that, “the daily culture of 

school is the primary factor that supports students’ development and academic learning” (Gibbs, 

2014, para. 7).  As mentioned previously, establishing a sense of classroom community needs to 

happen first, and students’ physiological needs are met before successful academic learning can 

take place.  In TLC, it is believed that creating a positive classroom environment is the most 

effective way to improve behavior and learning.  Students achieve this by feeling included by 

their teacher and peers and feeling respected for their different abilities, cultures, gender, 

interests, and dreams.  They are actively involved in their own learning, and have positive 

expectations from others that they will succeed (Gibbs, 2014).   

Summary 

Overall, building a sense of classroom community happens through implementing and 

practicing a variety of different activities and strategies on a consistent basis.  It opens the door 

for teachers to take a deeper look into what needs to be done to ensure effective and positive 

group experiences which tend to increase student outcomes and achievement.  These experiences 

and sense of community formed within the classroom can potentially have long lasting effects on 

a student’s academic and social development.  All of the authors share information regarding the 

importance of promoting positive, respectful relationships with teachers and peers (Battistich & 

Hom, 1997; Doyle & Frey, 2001; Kriete, 1999; Schaps, 2005).  The articles share a common 

theme of highlighting the benefits of cooperative learning groups, promoting positive 

relationships to enhance student outcomes, and improved academics and social behaviors as a 
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result of such activities and strategies.  Examples include: striving for high quality groups that 

promote friendly and helpful interactions (Battistich, Solomon, & Delucchi, 1993), integrating 

Morning Meeting within the daily classroom routine (Kriete, 2003), and using differentiated 

instruction when it comes to behavioral needs (US Department of Education, 2014).  Working in 

small groups to learn appropriate behavior and communication skills may not work for every 

student.  Educators need to provide different avenues for learning to take place for such students. 

These can be in the form of writing social stories, using more visual aids, and the use of 

technology.   

The designing of this community building curriculum was geared towards first grade 

students and extends over a period of 8 weeks starting at the beginning of the school year.  In this 

curriculum, students learn about the topics of friendship, honesty, working cooperatively, 

helping each other, being respectful, and actively participating in classroom meetings.  

Assessments planned within the curriculum include teacher observations, student reflections, and 

work samples.  Nicholas (1997) states that one possible obstacle with implementing a variety of 

community building activities into a classroom, is that it could be seen as teaching “values” to 

students.  Building a classroom community is not something that can happen overnight or even 

within the first week of school.  It takes practice and time.  However, by taking the time to create 

a community of respectful learners, even at 6 and 7 years old, the classroom has potential to run 

much more smoothly where negative behaviors significantly decrease, therefore, leaving more 

time for learning to take place.  A curriculum should act as a road map for teachers to 

successfully create a classroom community with their students.   

 The research I have summarized provides insight into my original question, “Does 

building classroom community have an effect on student academic and social growth?” There 
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are many factors that go into creating a sense of community with an elementary grade classroom.  

Teachers need adequate training and knowledge before starting activities such as morning 

meetings, the use of “I messages,” and weekly games or programs.  Giving students the 

opportunity to apply their skills is also very important.  The research I found has also made me 

excited and optimistic about implementing some of these strategies in my own classroom as well 

as planning a curriculum for other first grade teachers to utilize.  The development of this 

curriculum is discussed in Chapter Three, and results from the evaluation are presented in 

Chapter Four.  The revised curriculum is presented in Appendix A.  
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Chapter Three 

 

Curriculum Development 
 

The purpose of this project was to design a curriculum for first grade students that 

effectively builds a sense of classroom community.  By building classroom community and 

allowing students to practice skills by working together cooperatively, they will be successful 

both academically and socially.  The curriculum was evaluated to determine the potential for 

building community in a first grade classroom.  Development for this curriculum project started 

in June of 2014.  A draft of the curriculum was evaluated in April of 2015 and revisions based on 

evaluator feedback were completed at the end of May 2015.  Implementation for this project is 

planned for the future.  The project is planned to start the 2
nd

 week of school and run throughout 

eight consecutive weeks.  This project focuses on the development stage and a review by a panel 

of experts. The actual implementation of this curriculum was not evaluated.     

Community building and building healthy relationships early on is so important to a 

child’s social development and meeting their needs in order to be successful.  School needs to be 

a place where students feel cared for and safe.  Unfortunately, with so many academic 

expectations teachers are held accountable for in today’s society, building classroom community 

tends to get pushed to the wayside.  Community building, however, should be one of the most 

important aspects of school and students should be allowed time to practice effective skills that 

promote reflection, conflict resolution, working collaboratively, and kindness.  There are many 

benefits to building community in the classroom.  Such benefits may include: more students who 

are motivated and engaged, more students who follow school rules, increased development of 

social skills in students, and more students who contribute to the school as well as their 

community.  In this chapter, context for the curriculum, participants and audience, a timeline for 
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the curriculum, materials, plans for future implementation, and evaluation process will be 

introduced.  

Context and Audience 

 This curriculum project was designed for first grade students in a suburban elementary 

school in southeastern Wisconsin.  This school services students who are in Pre-Kindergarten 

through 6
th

 grade. The children who attend this school range in age from four years to twelve 

years.  At the time the project was designed, a total of 519 students attended this school.  The 

majority of these students, 93%, are White.  Other ethnicities include: 1% Asian, 4% Hispanic, 

1% African American, and 1% Multiracial.  In the area of socioeconomic status, 22% receive 

free or reduced lunch.  Non-disabled student population is 72% and 99% is proficient in English.  

The audience for this curriculum is designed to include a mix of female and male students 

ranging in ages 6-7 years old.  The curriculum focused on first grade boys and girls within their 

classroom.  The classroom size typically consists of approximately 20-23 male and female 

students. 

Curriculum Development 

 In developing this curriculum, I took into account the Understanding by Design 

Framework model created by Wiggins and McTighe (2005).  This framework highlights 

essential components needed in order for a curriculum to be successful.  Wiggins and McTighe 

(2005) suggest using the backward design approach when creating a curriculum.  Steps in this 

process include: Identifying desired results, determining assessment evidence, and planning 

learning experiences and instruction.  McTighe and Thomas (2003) also identify key concepts 

and essential questions pertinent to developing curriculum.  For example, are the decisions for 

the curriculum driven by data and how can the data be used towards school improvement for 
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students?  Doyle and Frey (2001) provide a program model on implementing classroom meetings 

and their effectiveness.  Reasoning behind the scope and design of this curriculum were due to 

many factors.  The beginning of the school year is a crucial time for students to become familiar 

with the classroom expectations and routines.  Some students may know others from 

kindergarten, but others may not.  Before academic learning can take place, students need to 

have their basic needs met.  These are the psychological needs for safety, belonging, autonomy, 

and competence.  These needs are important to consider when designing curriculum, because 

when children’s needs are met through a membership in a school community, they are likely to 

become affectively bonded with “and committed to, the school and, therefore, inclined to behave 

in accord with its expressed goals and values (Watson 2003)” (as cited in Schaps, 2005, para. 

11).   

In the curriculum, students will move from learning about friendship and kindness to 

working cooperatively in groups.  Although all of the weekly themes are important, there needed 

to be a set sequence put in place.  Common rules for discussions, sharing of ideas, and being 

active listeners need to be established in order for classroom meetings and activities to be 

successful.  This was the rationale for the sequence of the curriculum.  Students should be 

familiar with routines and contribute ideas to their class community.  Trust needs to be built in 

order for students to feel comfortable sharing their thoughts, ideas, and feelings.   The curriculum 

was planned in a way that allowed students adequate opportunities to actively participate in 

morning and classroom meetings.  These meetings will give students a time to share and discuss 

different issues and topics as well as their feelings and experiences in a collaboratively and 

respectful manner.  The assessments are designed to provide teachers with information about 

student reactions to different situations and what they know about topics such as being a good 
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friend.  In completing the assignments, students would be able to provide evidence of their 

learning through writing samples, role-playing scenarios, and their daily interactions with peers.   

 A team of three educational individuals evaluated the curriculum.  These individuals 

included my advisor, a previous professor, and the director of student learning for the school 

district that the curriculum was designed for at the time of this project. Feedback was provided 

on the curriculum to anticipate its effectiveness.  Revisions were made based on the evaluators’ 

feedback and the curriculum in this final capstone report includes the revisions suggested by the 

evaluators.    

Plans for Future Curriculum Implementation  

 The Curriculum Timeline displays the weekly themes designed to build a sense of 

community.  There are different topics and activities planned that relate to the theme of the week 

(friendship, working in groups, demonstrating respect, conflict resolution techniques, honesty, 

use of “I Messages”, and actively participating in morning meetings to build upon skills).  

Assessments are designed to hold students accountable for their learning and make sure they are 

demonstrating each skill.  The last week of the curriculum will be a time where students can 

present their final projects.  This could be a group project where students work on a poster or act 

out a scenario or an independent writing piece on a topic of their choice.  Overall, this project 

focuses on developing the curriculum and evaluation materials that are planned to be 

implemented in the future.  This project does not include a report on the actual implementation 

results.   

 Curriculum Development Timeline 

Dates Description 

August 2014-April 2015 Drafted the curriculum, researched lesson ideas 
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and activities to promote community building, 

and added to reference list. 

April 2015 Provided evaluators final curriculum project 

with evaluation tool (Appendix F). 

April-May 2015 Organized and compiled evaluator feedback 

and made revisions to curriculum.  

Week 1: Friendship: What does it mean to be a friend? 

What are the characteristics of being a kind 

friend?  

Friendship activities, assessments, and 

reflections 

Week 2: Working Cooperatively:  Checklist for working 

in small groups, small group activities to 

practice skills on working together towards a 

common goal. 

Assessment and Reflection 

Week 3: Respect:  What does it mean to respect 

someone or something? How do you show 

respect? 

Role playing, assessments, and reflections 

Week 4: Conflict Resolution:  How can you handle 

difficult situations without being mean or 

disrespectful?   
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Role playing activities, writing pieces, 

reflections 

Week 5: Honesty:  Why is being honest important? 

What does it mean to be trustworthy, reliable, 

and responsible? 

Writing activities and sharing of examples 

Week 6: The use of “I Messages” and how they can 

help in communicating feelings in a productive 

way 

Examples, practicing different scenarios, 

reflections, observations 

Week 7: Introduction to Morning Meeting 

Morning meeting: 8:45-9:15 

Greetings and sharing of ideas, questions, 

thoughts, and feelings 

Week 8: Continue Morning Meeting 

Integrate curriculum with other content areas 

  

Curriculum Materials 

 A few examples of the materials that will be included in the curriculum are: 

- “Getting to Know Your Child” Questionnaire (Appendix B) - This questionnaire for 

parents asks them to describe their child’s learning style and interests.  During 

implementation, I would be able to use information from this questionnaire to gain a 
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sense of my students’ attitudes and feelings towards school prior to the first day of 

school.  

- Interviews and surveys- completed by parents and students 

 Students will complete a survey (Appendix C) at the end of the first 

week as well as at the end of the eighth week of the curriculum.  This 

survey will give the teacher an indication of students’ attitudes towards 

school and their environment.  Answers will be reviewed by the 

teacher and kept in individual files. 

 Parents will complete a survey (Appendix D) at the end of the first 

week as well as at the end of the eighth week of the curriculum.  This 

survey will indicate how parents perceive the attitudes of their children 

and whether or not their feelings towards school have changed after 

the curriculum is complete.  Answers will be reviewed by the teacher 

and kept in the child’s confidential file.  This survey will also give 

parents an idea of what to look for at home with their children when it 

comes to behaviors of conflict resolution, the use of I messages, and 

respectfulness.   

- Tally chart to record positive and negative behaviors (Appendix E) - completed by 

teacher throughout the 8 weeks. 

- Informal observations of students- completed by teacher 

- Reflections- completed by students and teacher (will not be completed by students) 

- A free trial of Brain Pop Jr. will be required to view videos within the curriculum.  

Once the trial has expired, teachers will need a subscription to this online tool.   
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- Free printables were collected and used within lessons of the curriculum.  The 

printables were retrieved from sources such as Teachers Pay Teachers, blogs, and the 

Scholastic website.  Some printables were adopted and/or modified to fit the 

curriculum. 

These materials were designed so that a teacher implementing the curriculum would be 

able to answer the question: Does building a classroom community have an effect on student 

academic and social growth?   

Data was designed to be collected on all students participating in the curriculum.  Parents 

of the students will be given a questionnaire at Open House indicating their child’s learning style 

as well as additional information about their child’s personality and interests.  The teacher will 

review questionnaires and note ideas, learning styles, and any other information that would be 

valuable in setting up his or her classroom and get a feel for the classroom dynamic before the 

actual implementation of the curriculum. 

Throughout the eight weeks, the teacher will keep an informal journal as well as record 

observations of students.  Data will also include specific quotes from the students and samples of 

their writing.  Parents and students will also be given pre and post surveys where they will be 

asked to answer questions related to their opinions about their classroom environment, their 

feelings, and how their feelings have changed after the nine weeks have concluded.   

Curriculum Evaluation 

For the evaluation process, I contacted three educational professionals and asked them to 

be on team to review my curriculum project.  Individuals I recruited included my advisor, a 

previous course professor, and the director of student learning for the school district in which the 

curriculum was designed for.  I provided them, through email, the curriculum that I developed 
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included lesson plans, materials, activities, and assignments.  They also received an evaluation 

form (Appendix F) that asked them to review the curriculum for its potential to support students 

in developing positive relationships.  The form included items that focused the review on 

curricular content, sequencing, teaching practices, learning opportunities, home and school 

connections, alignment with Positive Behavioral Intervention Supports (PBIS) program in the 

district, Cougar Character goals, and assessments.  Evaluators were given the curriculum in April 

2015 so that there was adequate time to provide feedback and make revisions.  Feedback was 

received either through email or a face-to-face meeting.  After feedback was given and 

organized, the curriculum was revised to enhance the effectiveness of building classroom 

community.  Chapter Four presents findings from the evaluation process.  
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Chapter Four 

 

Results 
 

The framework I created for building community in a first grade classroom is critical for 

establishing routines and expectations at the beginning of the school year.  Furthermore, the 

routines and behaviors that are laid out in the curriculum should carry on throughout the 

remainder of the school year after the curriculum has commenced.  Topics such as: Friendship, 

working cooperatively, respect, conflict resolution, honesty, and the use of “I Messages” can 

instill in children lifelong skills needed to be a successful member of society.  The review of 

literature that I conducted emphasized several key ideas for successful creation of the 

curriculum.  The lessons planned within and for the curriculum were carefully constructed to 

build upon one another and include best teaching practices as well as a variety of learning 

strategies in order to deepen student learning. 

In this chapter, I summarize the feedback that I used to make revisions to the curriculum 

located in Appendix A.  An evaluation tool (Appendix F) was provided to a panel of three 

reviewers to use when reading the curriculum. The evaluation tool was a questionnaire that 

looked at the areas of:  Goals, teaching practices, content, sequencing, weekly themes, 

opportunities for learning, home connections, and assessments. This chapter highlights each 

evaluation question with a summary of the reviewer’s responses and suggestions.  

Curriculum Evaluation Results 

 Educators must remember that the instruction they provide to their students should 

benefit and meet the needs of all learners.  Focusing on key concepts and skills right from the 

beginning helps in creating the foundation for the rest of the school year in regards to behavior 

expectations.  Not only does instruction need to be meaningful and engaging, but there needs to 
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be adequate time to put new skills into practice.  In this curriculum, students are given the 

opportunity to practice such skills through reading, writing, listening, and speaking.  Since the 

curriculum is planned to take place at the beginning of the school year, the teacher is able to take 

notes and make observations on their students in order to find out what each students’ needs may 

be.   

 In gathering evaluation results, I looked for similarities and differences among reviewer 

feedback.  I chose three educators that have expertise in different areas of teaching.  Individuals 

who reviewed the curriculum consisted of a Director of Student Learning, a fourth-grade teacher, 

and a college professor who specializes in curriculum and instruction.   

Question 1 – Goals and standards.  This section focused on specific goals planned 

within the curriculum.  Feedback on this section was positive in that goals related well with the 

enduring questions/big ideas for each weekly theme.  However, it was noted that the assessment 

portions should also tie in with these objectives more clearly and additional assessments should 

be added within the curriculum.  Many assessments at the beginning of the year with first grade 

students tend to be informal.  Participation, ability to follow directions, and completion of 

classroom activities/assignments are a large portion of assessing students learning as well as their 

workmanship.  I always tell parents at the first parent teacher conference that I am not always 

looking at how well their child colored a picture but their workmanship in doing so.  I want to 

see students striving to do their best work and to get right to work in a timely manner.   These are 

two areas that are listed on the student’s report card.  Objectives in the curriculum should also be 

measurable and how students reach specific goals needs to be evident through the assessment 

tools used.  It was noted that my objectives in the curriculum are realistic; however, they need to 

be linked more clearly to specific standards. The curriculum was revised in a way to show how 
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the lessons linked to the Common Core standards (National Governors Association, 2010).   

Question 2 – Learning strategies.  Many learning strategies were made evident 

throughout the curriculum.  Strategies such as Think/Pair/Share, Turn and Talk, picture walks, 

modeling, role playing, small and large grouping sharing, and the use of anticipatory sets to 

engage learners and build upon previous learning and knowledge were planned in the 

curriculum.  The purpose of these strategies is to help students make connections between 

concrete and abstract concepts and cement learning that is planned to take place while building a 

sense of classroom community with first graders.  It was suggested from reviewers to make sure 

that my anticipatory sets did, indeed, connect previous lessons to new lessons as well as real-

world situations.  An anticipatory set should not only give students a preview of what lesson will 

be about, but it should also gauge what the students already know about the topic and get them 

excited to reach their goals for the lesson.  The lessons are planned in such a way that students 

are active participants in the learning process and activities are developmentally appropriate.  

Also, reviewer feedback noted that even though the curriculum takes place over an eight week 

time period, the content “honors the breadth and depth of the topic (community building).”  

Question 3 – Content.  This section asked reviewers to focus on content and how well it 

related to the idea of building a sense of classroom community.  It was also asked for reviewers 

to make suggestions on areas that should be extended upon or changed.  Feedback was positive 

in that many of the extension activities and videos related well to the theme for the week.  The 

curriculum was revised in a way that includes suggested responses from students or the teacher.  

This will be helpful in making sure there is a “right answer” or a defined answer that students 

should be able to identify from the lesson.  In Week 1, Lesson 1 the teacher provides an example 

of two friends swinging together as a visual for students when responding to the question about 
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what friends like to do together.  Reviewer feedback suggested incorporating more examples. 

Content in the curriculum was also easily integrated within other academic areas such as 

language arts and math.  The curriculum is set up to use many examples of teacher modeling and 

the content spirals off of previous lessons so that students are provided many opportunities to 

learn concepts planned within the curriculum.  Books recommended for read alouds highlight the 

theme of the week and give a good foundation for lessons and discussions.  It was also noted that 

there is a good mix of concrete and abstract activities.  

Question 4 – Sequencing.  Sequencing was reviewed in this section and how well the 

curriculum builds up to the culmination of Morning Meeting.  Feedback was positive in that 

week’s one through six of the curriculum related to each other and the skills students learn from 

the curriculum are skills that are planned to be practiced and reinforced in Morning Meeting as 

well as the remainder of the school year.  The topics planned within the curriculum are areas 

where teachers often feel they do not have enough time to teach.  However, by taking the time to 

teach friendship, honesty, respect, conflict resolution, and how to work cooperatively, it will save 

time within the school year and more time can then be targeted towards other academic areas.  It 

would be helpful to have a more condensed version of the curriculum by listing themes with 

objectives to give the teacher the big idea of the curriculum itself.   

Question 5 – Weekly themes.  This question focused on the weekly themes and if the 

ideas were developmentally appropriate for first grade students.  Feedback was positive in that 

the themes not only target behaviors students are expected to perform, but the themes can be 

easily integrated within different curriculums.  For example, the idea of working together in a 

cooperative manner is also taught in the first grade Social Studies curriculum (Time Links).  The 

unit has readings that discuss ways an individual can contribute to their community and help 
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others.  The more students are able to practice or refer back to a given idea or skill, the more 

familiar and better they will be at recognizing positive behaviors and solutions to difficult 

situations they may need to overcome. The curriculum is flexible and teachers can choose to 

jump ahead or move back to a specific lesson.  Many lessons lend themselves to meaningful and 

active discussions and may take longer to complete.  This goes back to making sure students are 

demonstrating they have learned certain concepts.   Having this flexibility will allow the teacher 

to shift weeks in a way that is most responsive to student interest.   

Question 6 – Learning opportunities.  Providing adequate time and opportunities for 

students to practice and reflect on their learning is essential in a curriculum.  A curriculum may 

have great ideas and intentions, but without time to practice and to reflect, students’ potential to 

learn concepts within the curriculum is limited.  One reviewer specifically noted that in this 

curriculum there was “good reinforcement of concepts and skills that spiral throughout lessons”. 

Question 7 – Connections between home and school.  Making connections between 

home and school with ideas, activities, and behaviors is beneficial to student learning.  The skills 

planned to be taught within the curriculum are skills that students should display both inside and 

outside of school.  Reviewer feedback was positive in that skills planned within in the curriculum 

most certainly connect to real world situations and although they are taught at a basic level, all 

individuals should possess and practice such skills.  An example from reviewers was taken from 

using “I Messages” as a way to communicate in an effective, positive manner.  The topic of “I 

Messages” can be adapted to fit even high school students and the way the topic was presented in 

the curriculum demonstrated appropriate progression and used examples of situations that can 

occur at home or outside of school.  It was suggested to make a note about how each lesson 

could be culturally relevant outside of the classroom in regards to making social connections in 
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meaningful ways.  Having these connections represented in the curriculum would make it have a 

more powerful message as it would highlight the importance of the curriculum.  The books listed 

in the curriculum do represent different family structures, gender identity, racial groups, and 

ethnic groups.   

Question 8 – Assessments.  Assessments are important for measuring learning that has 

taken place.  Formal and summative assessments provide educators the evidence of learning.  

Upon receiving feedback from two of my three reviewers, both commented on the assessments 

portion.  It was suggested to add more assessments as well as to make the assessments tie in with 

my objectives more clearly.  This section was probably where I struggled the most.  In planning 

for first graders at the beginning of the year, I took into consideration that many of the 

assessments were going to be informal such as: anecdotal notes, observation of participation and 

level of engagement from the students.  However, there needs to be some proof of learning that 

takes places after each activity or lesson and that it needs to reflect the objectives that the teacher 

wants their students to be able to do as an outcome of the activity or lesson.  In the revision, I 

ensured that the assessments were more clearly aligned to the learning objectives.  I also used a 

table suggested from my advisor that includes the objectives, standards, and assessment tool 

used.  This table will act as a summarized version of what the lesson is trying to achieve and 

make the lessons more specific to teachers teaching the curriculum.   

Curriculum Revisions 

 Feedback and results were used to make revisions to the curriculum.  Anticipatory sets 

were revised in a way that made sure they connected ideas from previous lessons as well as 

student background knowledge.  Also, assessments were changed in order to better measure 

student learning and provide evidence for how much each student learned and what they learned 
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as a result of an activity or lesson.  Common Core standards (National Governors Association 

2010) in the areas of reading, writing, speaking, and listening were added in lessons in order to 

be more specific about skills being taught and learned throughout the curriculum.  The 

curriculum was re-organized with appropriate headings, making it easier to navigate and some 

grammatical errors were fixed.  Tables were added at the end of each lesson to give an overview 

of what the lesson was about and the core ideas behind the lesson.  
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Chapter Five 

 Conclusion  

 Now that I have created a curriculum for eight weeks to build a sense of community with 

first grade students, I am able to see the relationship between the theory of Bandura, Vygotsky, 

and Maslow that I researched and how these theories connect to the practices and concepts 

planned within the curriculum.  The use of role playing and teacher modeling as strategies allow 

students to learn through imitation, the way that Bandura believed students learned (“Social 

Learning Theory (Bandura),” 2014). Vygotsky believed that children’s development was mostly 

driven by their social context, language use, and adult guidance (“Social Development Theory 

(Vygotsky),” 2014).  The curriculum gives students many opportunities to discuss with their 

peers and work together collaboratively, while under teacher supervision. These strategies allow 

students to develop both socially and emotionally.  Maslow’s theory refers to the basic needs that 

need to be met before learning can take place (“Maslow’s Hierarchy of Needs,” 2014).  He 

believed that unless an individual’s basic needs are met, no other significant growth can occur.  

The curriculum is planned in a way that meets students’ needs of safety and security, love and a 

sense of belonging, being respected by others, and engaging in meaningful, playful, activities.  

Students have the potential to feel valued and cared for while participating in the curriculum.  

This can be done through the act of sharing thoughts and feelings within a safe, comfortable 

environment where students are active listeners and genuinely care for one another.  There are 

many opportunities planned in the curriculum for students to share their work with either a small 

or large group as well as have their projects displayed within the classroom.   

Implications 

 The research on creating a community of learners in a first grade classroom that I 
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presented in Chapter 2, the Review of Literature, was at the core of my curriculum development.  

Roxann Kriete (1999) reminds educators that the time spent on Morning Meeting devotes itself 

to the rest of the school in that it creates a climate of trust and sets the tone for respectful and 

engaged learning.  Having planned the curriculum to take place at the beginning of the year was 

an important decision.  By doing so, students and teachers are better able to set the foundation 

for caring, respectful behaviors in a safe environment.  Through the use of read alouds, 

technology, games, discussion strategies, and anticipatory sets to link previous knowledge to 

new information, students have the potential to build upon skills and practice through role 

playing as well as real-life situations that could occur both inside and outside of school.  For 

example, using “I Messages” to communicate and work towards solving conflict in an effective 

and positive manner is a skill that students can use on a daily basis.  “I Messages” can also be 

used during times of excitement and happiness in expressing emotions.  When students are able 

to effectively express themselves, it helps in creating more respectful individuals as well as 

individuals who are more aware of their own and other’s feelings.  Furthermore, the transfer 

between weekly themes leading up to the culmination of Morning Meeting, provides students 

with many opportunities to learn and practice skills necessary in displaying expected behaviors 

both inside and outside of school.   

The explicit teaching of behavior expectations has a strong potential to assist students in 

discovering new vocabulary and making comparisons between appropriate and inappropriate 

behaviors.  Allowing time to model and practice skills gives students the potential to deepen their 

understanding of certain concepts and ideas.  Students are also encouraged to use common 

vocabulary throughout the curriculum.  For example, using the terms “community of learners”, 

“team”, and “unique” interchangeably in different situations will allow students to see how skills 
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can be used in a variety of situations.  Students could also transfer skills learned throughout the 

curriculum to other academic areas of language arts, math, science, social studies, music, art, and 

physical education.   

Limitations 

 While this is a solid curriculum that provides a foundation for the school year in 

developing behaviors both socially and emotionally, there were some limitations.  Since I did not 

actually implement the curriculum, I was not able to see the effects the curriculum had on 

students along with their reactions to the lessons and activities.  I am also interested to see if the 

curriculum would have had an impact on students’ academic performance and attitudes towards 

school.  There was also some difficulty in deciding the sequencing of weekly themes and lessons 

throughout the curriculum.  Although all of the weekly themes are equally important, I had to 

make sure that skills taught would build up throughout the curriculum, giving students adequate 

time to use skills they have learned while adding new concepts.   

Recommendations and Questions for Further Study 

 Based on the literature I reviewed on creating a curriculum and determining what my 

curriculum should include, I would recommend all classrooms, no matter the age, set aside some 

time to build classroom community.  As mentioned earlier, it is beneficial to start from the first 

days of school, but starting at any time throughout the school year has the potential to provide 

positive and lasting effects on students and their overall social and emotional growth.  I believe 

that building a sense of community in younger elementary grades is so important because they 

have so much social and emotional growing yet to do.  It is my hope that this curriculum, when 

used, will encourage children to be more engaged, responsible, and motivated. I also hope for 

students to gain a sense of love for school, and become better at problem solving in effective 
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ways.  

 When used correctly and consistently, I believe that the use of Morning Meeting will be 

the most influential when instilling a sense of community in the classroom.  One 

recommendation for future study is to examine the impact of building a classroom community in 

regards to academic achievement.  It would be interesting to see if the positive nature of the 

classroom contributes to increased academic scores.  I recommend that such a study include 

quantitative measures of students’ attitudes and motivation towards school and qualitative 

measures of data collected on student achievement.   

 Another recommendation for further study is to observe how building classroom 

community can contribute to student workmanship, that is, the quality of work being done as 

well as time on task.  After researching activities to promote respect, helping one another, and 

decreasing negative behaviors, I would like to see if building classroom community also affects 

those areas.    

 Building a classroom community takes time.  Time, however, is an area that most 

educators feel they are lacking in a school day.  There are specific guidelines and requirements 

educators must meet when teaching core subjects. Educators are held accountable for making 

sure they are teaching with the standards in mind.  Educators also need to progress monitor, 

attend meetings, provide documentation, intervene, and assess. With all of these expectations, I 

believe that sometimes the value placed on developing social skills gets pushed to the wayside. 

The teaching of social and emotional skills should not be forgotten.  Just as children need time to 

learn how to add and subtract double digit numbers, students need time to develop such skills 

needed in order to become well-rounded adults later in their lives.  Building classroom 

community is one way to do this.  By building classroom community, it will help in creating a 
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welcoming, warm environment where students know they will be respected, that they are valued, 

and can trust each other.  These are all feelings that I believe people still look for even as adults,  

whether it is in a job setting, within a family setting, or within other social groups.  Through 

engaging activities, “Students can come to know each other and develop a sense of belonging 

through activities that help them define their community and their differences.  Deliberately 

focusing on group building helps create the trust essential for active, collaborative learning” 

(Denton & Kriete, 2000, p. 4). I strongly believe that building classroom community should be at 

the forefront of teaching.  Students don’t learn to read just to use their skills in reading class 

alone, they use reading skills in math, social studies, science, physical education, music, and art.  

The skills students will gain through this curriculum will also be used among all academic areas 

and the more the skills are used, the better students will become at communicating, problem 

solving, and forming positive relationships.   

 

 

 

 

 

 

 

 

 

 



Community Building Curriculum  

45 

  

 

References 

Ashman, A. F., & Gillies, R. M. (2000). The effects of cooperative learning on 

 students with learning difficulties in the lower elementary school. The  

Journal of Special Education, 34(1), 19-27. 

 

Battistich, V., Solomon, D., & Delucchi, K. (1993). Interaction processes and  

student outcomes in cooperative learning groups. The Elementary School  

Journal, 94(1), 19-30. 

 

Battistich, V., & Hom, A. (1997). The relationship between students’ sense of their  

 school as a community and their involvement in problem behaviors. American  

 Journal of Public Health, 87(12), 1997–2001. 

 

BrainPOP Jr.  (1999).  Retrieved from https://jr.brainpop.com/health/relationships/friends/ 

 

Carroll, C. (2011, July 17).  Meet the teacher ideas and download [Web blog 

post]. Retrieved from http://thefirstgradeparade.blogspot.com/2011/07/meet-teacher-

ideas- downloads.html 

 

Denton, P., & Kriete, R. (2000).  The first six weeks of school.  Turner Falls, MA: Northeast 

 Foundation for Children, Inc. 

 

Doyle, H. D., & Frey, A. (2001). Classroom meetings: A program model. Children &  

https://jr.brainpop.com/health/relationships/friends/
http://thefirstgradeparade.blogspot.com/2011/07/meet-teacher-ideas-%20downloads.html
http://thefirstgradeparade.blogspot.com/2011/07/meet-teacher-ideas-%20downloads.html


Community Building Curriculum  

46 

  

 

 Schools, 23(4), 212-222. 

 

English Language Arts Standards » Reading: Literature » Grade 1. (n.d.). Retrieved April 21, 

 2015, from http://www.corestandards.org/ELA-Literacy/RL/1/ 

 

Eccles, J. S. (1999).  The development of children ages 6-14.  The Future of Children, 9, 30-44.  

 

Gibbs, J. (2014, January 1). Building a Caring Community - Tribes Learning Community. Tribes 

Learning Community, Cloverdale, CA: CenterSource Systems, LLC. Retrieved July 9,  

2014, from http://tribes.com/about/building-a- 

caring-community/ 

 

Have Fun Teaching.  (2011, January 22).  Stretching Song. [Video file].  Retrieved from  

https://www.youtube.com/watch?v=EpdkqVIsNPY 

 

Healthy USA.  (2011, September 20).  The Case Crusaders Present - “I Messages.”  [Video  

file].  Retrieved from https://www.youtube.com/watch?v=bYf3H70qldI 

  

Hopkins, G. (2012). Everybody Is Unique: A Lesson in Respect for Others.  Retrieved April 3, 

              2015, from http://www.educationworld.com/a_lesson/03/1p294-05.shtml 

 

Kriete, R. (1999).  The morning meeting book.  Turner Falls, MA: Northeast Foundation for  

Children, Inc. 

http://tribes.com/about/building-a-
https://www.youtube.com/watch?v=EpdkqVIsNPY
https://www.youtube.com/watch?v=bYf3H70qldI


Community Building Curriculum  

47 

  

 

 

Kriete, R. (2003). Start the day with community. Educational Leadership, 68-71. 

 

Lash, M. (2008). Classroom community and peer culture in kindergarten. Early  

 Childhood Education Journal 36, 33-38. 

 

Maslow’s Hierarchy of Needs | Learning Theories. (n.d.). Learning Theories RSS. Retrieved July 

 22, 2014, from http://www.learning-theories.com/maslows-hierarchy-of-needs.html 

 

McTighe, J., & Thomas, R. S. (2003, February). Backward design for forward  

 action.  Educational Leadership, 60(5), 52-55. 

 

O'Neill, G. (2010, January 10). Programme Design: Overview of Curriculum Models. 

  Retrieved from www.ucd.ie/teaching 

 

National Governors Association Center for Best Practices, Council of Chief State School  

Officers. (2010).  Common Core State Standards for English Language Arts.   

Washington D.C., Authors. Retrieved from 

  http://dpi.wi.gov/sites/default/files/imce/common-core/pdf/ela-stds-app-a-revision.pdf 

 

Nicholas, S. N. (1997).  Community-building in the classroom: A process.  Journal of 

 Humanistic Education & Development, 35, 198-207.  Retrieved from EBSCOhost. 

 

http://www.ucd.ie/teaching


Community Building Curriculum  

48 

  

 

Peck, M. S. (1987).  The different drum: Community-making and peace.  New York: Simon & 

 Schuster. 

 

Redinha, D.  (2008, October 18).  For the Birds. [Video file].  Retrieved from 

https://www.youtube.com/watch?v=WjoDEQqyTig  

 

Robins, R.W., & Trzesniewski, K. H. (2005).  Self-esteem development across the lifespan. 

  Current Directions in Psychological Science, 14, 158-162.   

 

Schaps, E. (2003). Creating a school community. Educational Leadership, 60(6), 31-33. 

 

Schaps, E. (2005, January 1). The Role of Supportive School Environments in  

 Promoting Academic Success. Developmental Studies Center. Retrieved June 

8, 2014, from http://www.devstu.org/research-articles-and-papers-the-role-of-supportive-

school-environments-in-promoting-academic-success 

 

Sesame Street.  (2012, February 24).  Sesame Street: What is a  

Friend? [Video file].  Retrieved from https://www.youtube.com/watch?v=iPux6QAkBdc 

 

Sheer, D.  (2012, May 22).  “I messages” [Video file].  Retrieved from  

https://www.youtube.com/watch?v=ZmPp6kLFKD4 

 

Social Learning Theory (Bandura) | Learning Theories. (n.d.). Learning Theories RSS. Retrieved 

https://www.youtube.com/watch?v=WjoDEQqyTig
http://www.devstu.org/research-articles-and-papers-the-role-of-supportive-school-environments-in-promoting-academic-success
http://www.devstu.org/research-articles-and-papers-the-role-of-supportive-school-environments-in-promoting-academic-success
https://www.youtube.com/watch?v=iPux6QAkBdc
https://www.youtube.com/watch?v=ZmPp6kLFKD4


Community Building Curriculum  

49 

  

 

 

July 22, 2014, from http://www.learning-theories.com/social-learning-theory- 

 

bandura.html 

Social Development Theory (Vygotsky) | Learning Theories. (n.d.). Learning Theories RSS. 

Retrieved July 22, 2014, from http://www.learning-theories.com/vygotskys-social-   

learning-theory.html 

 

Thapa, A., Cohen, J., Guffey, S., & Higgins-D'Alessandro, A. (2013).  A review of  

 school climate research. Review of Educational Research, 83(3), 357-385.  

 doi: 10.3102/0034654313483907 

 

U. S. Department of Education. Office of Special Education Programs. National Technical  

 Assistance Center on Positive Behavioral Interventions and Supports. (2014). What is 

  School-wide PBIS? Retrieved from http://www.pbis.org/school 

 

Wiggins, G., & McTighe, J. (2005). Understanding by design. Alexandria, VA:  

 Association for Supervision and Curriculum Development.  

 

XOtericate.  (2010, January 19).  The Muppets - The Boy Who Cried Wolf. [Video file].   

Retrieved from https://www.youtube.com/watch?v=j_-UZ4ADjmY&feature=related 

http://www.learning-theories.com/social-learning-theory-
http://www.learning-theories.com/vygotskys-social-%20%20learning-
http://www.learning-theories.com/vygotskys-social-%20%20learning-
http://www.pbis.org/school
https://www.youtube.com/watch?v=j_-UZ4ADjmY&feature=related


Community Building Curriculum  

50 

  

 

Appendix A 

First Grade Community Building Curriculum 
 

Suggested books for read alouds: 

Rainbow Fish by Marcus Pfister 

Rainbow Fish and the Big Blue Whale by Marcus Pfister 

Bob and Otto by Robert O. Bruel 

Pink Tiara Cookies for Three by Maria Dismondy 

Best Friends (Owen and Mzee) by Isabella and Craig Hatkoff 

Princess Hyacinth (The Surprising Tale of a Girl Who Floated) by Florence Parry 

Duck, Duck, Goose by Tad Hills 

The Way Back Home by Oliver Jeffers 

Fish Is Fish by Leo Lionni 

The Little Red Hen by Lucinda McQueen 

Moon Rabbit by Natalie Russel 

The Giving Tree by Shel Silverstein 

Amos and Boris by William Steig 

My Friend the Monster by Elanor Taylor 

Scaredy Squirrel Makes a Friend by Melanie Watt 

Bear Stays Up for Christmas by Karma Wilson 

The Boy Who Grew Flowers by Jennifer Wojtowicz 

Giraffes Can’t Dance by Giles Andreae and Guy Parker-Rees 

The Letter by Arnold Lobel 

The Patchwork Quilt by Valerie Flournoy 

Sam and the Firefly by P.D. Eastman 

No David by David Shannon 

David Goes to School by David Shannon 

Clifford’s Busy Week by Norman Bridwell 

Chrysanthemum by Kevin Henkes 

The Ugly Duckling by Hans Christian Andersen 

The Crayon Box That Talked by Shane DeRolf 

Alexander and the Terrible, Horrible, No Good, Very Bad Day by Judith Viorst 

The Great Kapok Tree by Lynne Cherry 

When Sophie Gets Angry- Really, Really, Angry by Molly Bang 

The Berenstain Bears Show Some Respect by Stan and Jan Berenstain 

When I Feel Angry by Cornelia Maude Spelman 

The Grouchy Ladybug by Eric Carle 

Ruthie and the (Not So) Teeny Tiny Lie by Laura Rankin 

The Honest-To-Goodness Truth by Patricia McKissack 

Mouse’s First Fall by Lauren Thompson 

I Like Me by Nancy Carlson 

Each Kindness by Jacqueline Woodson  
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The Three Questions by Jon Muth 

 

Icebreakers/Brain Break suggestions: 

 

Have a Ball 

Speed Rabbit 

Rainbow sharing 

YouTube videos 

Getting to Know You activity sheet 

Four Corners Game 

Agree/Disagree Game 

The Line Game 

Would You Rather? Game 

Brain Pop Videos: 

- Friends 

- Bullying 

- Anger 

- Making Predictions 

- Sequence 

 

Suggested Whole Group Activities: 

Class read alouds 

Prediction strategies 

Picture walks-pausing to allow for student discussion 

Class discussion- Think-Pair-Share 

Turn and talk discussion strategy 

Videos or video clips stopped at various times to allow for student talk 

Friendship songs and poems 

Big books 

Books on tape 

Teacher modeling of reading and writing strategies  

Graphic organizers 

Drama/Role playing 

Smart board activities with literacy websites 

Content related materials from social studies curriculum (Timelinks) 

 

 

 

Week 1 

 

Theme: Friendship 
 

Enduring Questions: What is a friend? How can I be a friend? What do I need to do to 

keep friends? 
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Lesson 1-Day 1 

 
Learning Objective(s) 

 

 

Students will actively discuss 

what they know about 

friendship.  This will involve 

raising their hand, interacting 

with peers in small group 

discussions, and completing 

classroom assignments in a 

timely manner. 

 

Students will list activities they 

like to do with their friends.  

Students will be asked to 

provide at least 2 examples.   

 

Standard(s) 

 

 

CCSS.ELA-Literacy.W.1.5 

With guidance and support 

from adults, focus on a topic, 

respond to questions and 

suggestions from peers, and 

add details to strengthen 

writing as needed. 

 

CCSS.ELA-Literacy.W.1.8 

With guidance and support 

from adults, recall 

information from 

experiences or gather 

information from provided 

sources to answer a question. 

 

Measurement Tool for 

Assessment 

 

“My friend and I like to” 

worksheet 

 

Observation of participation in 

discussions and workmanship 

shown throughout the lesson.   

 

 

Anticipatory Set: 

- Getting to Know You Activity 

- Tell students that for this week, we will be talking about friendship.  Ask the students, 

what is a friend? How do we make friends? What do we have to do to keep friends? 

- Watch video- “What is a friend?”  

 https://www.youtube.com/watch?v=iPux6QAkBdc 

 

Procedures: 

- Use a KWL Chart to record and brainstorm what the students already know, what 

they want to know, and save the “L” column for the end of the week to record what 

they have learned about friendship.  

- Ask students about things that they like to do with their friends.  Use the 

think/pair/share discussion strategy. 

- Using the “My friend and I like to” worksheet have student go back to their desks, 

take out pencil and colors and either write or draw activities they like to do with their 

friends. 

- Before passing out the worksheet, the teacher will model for students an example 

such as: My friend and I like to swing together (draw a picture of two people 

swinging) 

Closure: 

- Ask students how they feel when doing things with their friends. 

http://www.corestandards.org/ELA-Literacy/W/1/5/
http://www.corestandards.org/ELA-Literacy/W/1/8/
https://www.youtube.com/watch?v=iPux6QAkBdc
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- Fill in the “L” column on KWL chart for what students learned about friendship. 

- Check that students wrote at least two activities that they like to do with their friends. 

- Allow for students to share some of their ideas with the class.  

- Collect worksheets to review and return at the end of the week in students’ home 

folders  

 

 

Lesson 2- Day 2 

 
Learning Objective(s) 

 

Students will describe feelings in 

constructive ways 

 

Verbally 

Written 

Drawing a picture 

 

Students will list at least 1 positive 

characteristic about a classmate. 

 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

 

CCSS.ELA-Literacy.SL.1.5 

Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

ideas, thoughts, and feelings. 

Measurement Tool for 

Assessment 

 

Observation of student 

participation and workmanship 

 

Completion of friendship chain 

activity with at least 3 

characteristics.  

 

Materials for Lesson: Book Rainbow Fish and the Big Blue Whale by Marcus Pfister, strips of 

construction paper to write student names on, stapler, staples 

 

Anticipatory Set: 

- Tell students that today we are going to be making a friendship chain.  Tell them that 

at the end of the story, everyone will get a strip of paper with someone else’s name on 

it. 

 

Procedures: 

 

- Have students join you on the carpet for a read aloud 

- Read Rainbow Fish and the Big Blue Whale by Marcus Pfister 

- As the book is being read ask the following questions: Why is spiked fish suspicious? 

Instead of saying mean things to the big blue whale, what could the fish have done? 

What should have the big blue whale done when he was angry, rather than hit the fish 

with his tail and follow them? 

- After you are done reading the story and discussing questions, give each student a 

strip of paper with a classmates name on it.   

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/5/


Community Building Curriculum  

54 

  

 

- Tell them that they are to write at least 1 thing on the paper that they like about that 

person.  (examples: funny, good reader, good at basketball, kind, caring, etc.) 

- After they are finished, they are to decorate the strip of paper- make it colorful, draw 

pictures, etc.) 

- Students can work on the strip of paper for about 10 minutes.  Once they are finished, 

have them sit in a circle on the carpet.   

- Pick a student to share who they had and what they wrote.  Once they are finished, 

have the student bring you the piece of paper and staple it into a circle.  Whoever they 

had should go next.  (example: if Billy had Sam, then Sam would go next and share 

who he had)  Once everyone has shared, there should be a long chain.  A friendship 

chain!  

Closure: 

 

- Ask the students how it felt to have their classmates share kind things about them.  

Tell them to always remember the golden rule (treat others the way you would want 

to be treated).  The next time they are about to say something unkind to someone, 

think about how they would feel if someone said that to them.   

- Hang the chain up in the classroom or hallway for display.  

 

 Lesson 3- Day 3 

 

Learning Objective(s) 

 

Each student will list at least 

two ways on how they can help 

their friends. 

 

Students will discuss the topic 

of how to be a helpful friend 

with a partner by sharing ideas.  

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules for 

discussions (e.g., listening to 

others with care, speaking 

one at a time about the topics 

and texts under discussion). 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

 

CCSS.ELA-Literacy.SL.1.5 

Measurement Tool for 

Assessment 

 

Observation of student 

participation and workmanship 

 

Completion of “I Can Help Others 

By” worksheet sharing at least 2 

examples. 

 

 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
http://www.corestandards.org/ELA-Literacy/SL/1/5/
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Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

ideas, thoughts, and feelings. 
 

 

Materials:  

- Craft materials printed on cardstock (1 craft for each student), scissors, The Little Red 

Hen book, markers, pencils, glue sticks, comprehension question worksheet, “I Can 

Help Others By…” worksheet (one for each student), and props for role playing. 

 

Anticipatory Set:  

- Tell students that today we are going to talk about how to help our friends. 

- Allow for students to brainstorm some ideas before reading the story. 

 

Procedures: 

- Read The Little Red Hen by Lucinda McQueen. Ask questions throughout the story. 

- Complete question worksheet with students and discuss answers as a class. 

- Use the Turn and Talk strategy to have students discuss ways on how they can be 

helpful friends.  Choose students to share their answers and discuss as a large group.  

The teacher may have to prompt students by providing a few examples. 

- Have students complete the “I Can Help Others By” worksheet using either words, 

pictures, or both. 

- With time, have students participate in some role play scenarios that portray helping 

one another.  (Johnny dropped his pencil and Molly was walking by, what could she 

do?” or “George lost his mitten as recess and Sam saw it on the playground, what can 

Sam do to help George? 

- Have students create their own little red hen craft. 

 

Closure: 

- Ask students how it feels when they know they have helped a friend? 

- Ask students how it feels when someone helps them? 

- Display their final project in the classroom or hallway as a reminder of how they can 

make and keep friends. 

 

 

 

Lesson 4- Day 4 

 
Learning Objective(s) 

 

Students will list at least three 

ways to keep friends or how to 

be a good friend 

 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.5 

Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

Measurement Tool for 

Assessment 

 

“Poor Gerald” comprehension 

worksheet 

 

http://www.corestandards.org/ELA-Literacy/SL/1/5/
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Students will recognize 

different character feelings 

 

Student will illustrate an idea, 

feeling, or thought.  

 

 

ideas, thoughts, and feelings. 

 

 

Observation of student 

participation and workmanship 

 

 

 

Materials: 

- Pencils, colors, “I Can Be  a Pal” poem, Giraffes Can’t Dance picture book, “Poor 

Gerald” comprehension worksheet 

Anticipatory Set: 

- Tell students that today they will be discussing ways to make and keep friends.  Tell 

them that they will also look at ways on how not be a good friend and how the words 

we use can hurt people.   

Procedures: 

- Read Giraffes Can’t Dance to the class. Pause throughout the story to discuss how 

Gerald might be feeling and why he would be feeling that way.  

- At the end of the story, ask students how Gerald felt at the beginning of the story and 

how his feelings change at the end.  Why did his feelings change? Ask students if 

they have ever felt like Gerald.  

- As a class, create a list of nice things that could have been said to Gerald instead of 

the hurtful words the animals said to him. 

- Have students go back to their desks and complete the “Poor Gerald” worksheet 

choosing an idea from the board.  Tell them to illustrate their idea using their colors.  

Closure: 

- Choose students to share their ideas with the class. 

- Collect worksheets 

- Play “Be My Pal, Make Me Smile” Game. Teacher assesses by walking and 

observing appropriate comments are being written 

- Give each student a few minutes to read all the compliments on their paper they got 

from their classmates.  

 

***As a literacy extension, use the “I Can Be a Pal” poem by Kristen Smith to look for 

rhyming words and to build reading fluency.  You can even break students into groups and 

do a choral reading.   

 

 

 

Lesson 5- Day 5 

 

Learning Objective(s) 

 

Students will recognize 

different parts of a letter 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.2 

Ask and answer questions 

Measurement Tool for 

Assessment 

 

Observation of participation and 

http://www.corestandards.org/ELA-Literacy/SL/1/2/
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Students will write a friendly 

letter to someone that includes 

at least 3 sentences with one 

sentence being a question.  

 

about key details in a text 

read aloud or information 

presented orally or through 

other media 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

 

CCSS.ELA-Literacy.W.1.5 

With guidance and support 

from adults, focus on a topic, 

respond to questions and 

suggestions from peers, and 

add details to strengthen 

writing as needed. 

 

 

workmanship 

 

Completion of letter including at 

least three sentences with one of 

the sentences being a question 

 

Materials: 

- The story, “The Letter”, by Arnold Lobel, writing paper (2 for each student, one first 

copy to edit and then a final copy page), pencils, parts of a letter poster, colors, 

stickers (for stamps). 

Anticipatory Set: 

- Tell students that today they are going to write a friendly letter to a classmate. 

- Model expected lesson behaviors for students by pretending to receive a letter. 

Procedures: 

- Have students meet on the carpet for a story. 

- Read, “The Letter” by Arnold Lobel.  During the story, ask questions about how Toad 

feels, how they know Frog and Toad are friends, and why do you think Frog decided 

to write Toad a letter. 

- While reading the letter (have a few examples of different letters too), point out the 

heading, greeting, body, closing, and signature.   

- Keep posters up so students can refer to them while writing their letters.   

- Discuss different things you could write about in a letter. Provide an example to read 

to students, pointing out the different parts of the letter. Tell students to ask at least 

one question in their letter. 

- Allow students 3-5 minutes to discuss and share some ideas.  The teacher can provide 

examples too.   

- Have students go back to their desks to work on their first copy of their letter.  (*Try 

to have their letters be at least 3 sentences long.) 

http://www.corestandards.org/ELA-Literacy/SL/1/4/
http://www.corestandards.org/ELA-Literacy/W/1/5/
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- When they are finished, the teacher will go around and edit their letters and give them 

a final copy page.   

- For students who finish early, have them draw a picture on the back of what they 

wrote about in their letter. 

- Use stickers for stamps. 

Closure: 

- Collect letters and “mail” them. (put letters in their desks at the end of the day so they 

will get them in the morning) 

- The next morning, have students open their letters.  Talk briefly about how it felt to 

get a friendly letter. 

 

 

 

 

Week 2 

Theme: Working Cooperatively 
 

Enduring Questions: What does it mean to work as a team? How does it feel when we work 

together? Why is it important that everyone contributes in their community? 

 

Lesson 1-Day 1 

Learning Objective(s) 

 

Students will define the word 

community. 

 

Students will provide examples 

of different communities. 

 

Students will describe ways 

they contribute to their 

community. 

Standard(s) 

 

CCSS.ELA-

Literacy.SL.1.1.b 

Build on others' talk in 

conversations by responding 

to the comments of others 

through multiple exchanges. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

Measurement Tool for 

Assessment 

Observation of participation and 

workmanship 

 

Identifying at least one community 

they are a part of and sharing how 

they contribute to their community 

verbally, in written form, or 

through illustrations.  

 

Materials: 

- Chicken Sunday picture book, chart paper, markers, Social Studies curriculum, 

Timelinks, lessons one and two.  

Anticipatory Set: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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- Have students gather on the carpet for a story.  Read Chicken Sunday by Patricia 

Palacco.  

Procedures: 

- As the teacher reads the story, discuss and point out different examples of how the 

characters had to work together in order to buy Miss Eula a hat. 

- After reading the story, write the words “Community” and “Not Part of a 

Community” on the Smart board or chart paper.   

- Prompting students to include the words sharing and participating, create, as a class, a 

working definition for the word community and what it means to be a part of a 

community.   

- On another piece of paper, as a class, list different communities that students belong 

to.  Make sure to talk about how even though people may belong to the same 

community, they can all be different and have different ideas. (This will tie into the 

next lessons about making sure to contribute or do your part while working in 

groups).   

- Have students go back to their desks and take out their pencils and colors.  

- Have students draw a picture of them in a community that they belong to.  (family, 

class, soccer team, Sunday school, etc.) 

- Allow students to share their pictures either with a partner or if time, the class. 

Closure: 

- Discuss with students how it feels to be a part of a community/team. 

- Collect their drawings and send home at the end of the week in their home folders. 

 

 

 

***Lessons #1 and #2 are integrated within the 1
st
 grade Social Studies curriculum. 

 

Lesson 2- Day 2 

Learning Objective(s) 

 

Students will identify common 

needs, goals, and traditions of 

various communities 

 

Students will recognize 

characteristics that make a 

community successful 

 

Students will identify ways in 

which individuals can 

contribute to the success of a 

group 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

Measurement Tool for 

Assessment 

Check that students are able to list 

at least 2 members of their school 

community. (Custodian, secretary, 

principal, librarian, etc.) 

 

Observe student participation and 

workmanship 

 

Check that students wrote an 

appropriate thank you note to 

someone in their school 

community 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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CCSS.ELA-Literacy.SL.1.5 

Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

ideas, thoughts, and feelings. 

 

CCSS.ELA-Literacy.SL.1.6 

Produce complete sentences 

when appropriate to task and 

situation. 
 

 

Check that students drew a picture 

or wrote a sentence about how they 

contribute to their community. 

 

 

 

Materials:  

- The Patchwork Quilt by Valerie Flournoy book, Sam and the Firefly by P.D. Eastman 

book, pencils, paper  

Anticipatory Set:  

- Tell students that they will listen to two read alouds and that at the end they will 

compare the two stories. 

 

Procedures: 

- Read The Patchwork Quilt and as you read make sure to point out examples of 

cooperation and teamwork.  Also, discuss ways individuals contributed to the success 

of their group. 

- Next, read Sam and the Firefly.  Compare the story to The Patchwork Quilt and guide 

students in finding how an individual played a role in contributing to the success of 

another.  

- Have students make a list of different individuals that belong to the school 

community.  You can have students do this individually or as a class.  Examples 

include: custodian, principal, secretary, etc. 

- Discuss with the students why each member is important to the school’s community.   

- If possible, invite each of the community members to visit the classroom and talk 

about what they do to help the school. 

- Put students into groups and create a class book of school community members by 

assigning each member to a group of children.  

- Have students write thank you notes or draw pictures to community members. 

Closure: 

- Have students draw a picture or write a few sentences of how they contribute to their 

community/team. 

- Have students turn and talk to a partner and discuss what they would tell Sam to do to 

convince Gus to stop his bad behavior. 

- Share ideas as a class 

- Deliver thank you notes and drawings to school community members.  

 

 

 

http://www.corestandards.org/ELA-Literacy/SL/1/5/
http://www.corestandards.org/ELA-Literacy/SL/1/6/
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Day 3- Lesson 3 

 

Learning Objective(s) 

 

Students will distinguish 

between good choices and bad 

choices 

Standard(s) 

 

CCSS.ELA-Literacy.W.1.5 

With guidance and support 

from adults, focus on a topic, 

respond to questions and 

suggestions from peers, and 

add details to strengthen 

writing as needed. 

 

CCSS.ELA-Literacy.W.1.8 

With guidance and support 

from adults, recall 

information from 

experiences or gather 

information from provided 

sources to answer a question. 

 

CCSS.ELA-Literacy.RI.1.1 

Ask and answer questions 

about key details in a text. 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules for 

discussions (e.g., listening to 

others with care, speaking 

one at a time about the topics 

and texts under discussion). 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Given a behavior sort activity, 

check that students successfully 

identified good behaviors and 

negative behaviors by putting 

behavior pictures in the correct 

column.   

 

Check for student understanding of 

rules by reviewing that they listed 

at least three rules that need to be 

followed at school. (No running, 

use kind words, raise your hand, 

etc.) 

 

 

Materials:  

- No David  and  David Goes to School picture books, No David craft, pencils, colors 

chart paper, No David writing page, behavior sort 

Anticipatory Set: 

- Wave Stretching Game: 

 Have students form a large circle Begin by picking one student within 

the circle. Have them call out a stretch. Going either clockwise or 

counter-clockwise, every student must do the stretch one by one. The 

idea is to pass the stretch as you go along. Once the stretch gets back 

http://www.corestandards.org/ELA-Literacy/W/1/5/
http://www.corestandards.org/ELA-Literacy/W/1/8/
http://www.corestandards.org/ELA-Literacy/RI/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
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to the original student you chose, have the next student call out a new 

stretch. The other students will have to hold the initial stretch until the 

new stretch makes its way to them. You can play this activity for 

however long you’d like; however, depending on the age and grade 

level, you may want to limit the number of stretches and eventually 

increase in number as they become more familiar with them game, or 

as they learn additional stretches.   

Procedures: 

- Tell students that when working in groups it is not only important to get along with 

each other but to make sure we follow rules.  Remind students that the reason we 

have rules is to keep up safe. 

- Refer back to the Wave Stretching game and ask students about the rules of the game 

and how it kept everyone safe while have fun too. 

- Read No David and David Goes to School by David Shannon. 

- With students, make a list of bad choices David made in the story and then discuss 

what he could have done instead. 

- Put students into groups and make a behavior sort set for each group 

- Tell them that they need to work together in deciding what good behavior vs. poor 

behavior is. 

- Give each student a school rules paper 

- Have students list 3-5 rules they need to remember when at school and when working 

in groups 

- Create No David craft and staple students’ rules next to their craft. 

Closure: 

- Display student projects on bulletin board.   

- Use the board to remind students of the rules they are expected to follow when at 

school.  

 

 

Day 4- Lesson 4 

Learning Objective(s) 

 

Students will develop their 

social skills by learning why it 

is important to work as a team 

or in a community of learners. 

 

Students will identify 

characters and summarize the 

story, Clifford’s Busy Week. 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.2 

Ask and answer questions 

about key details in a text 

read aloud or information 

presented orally or through 

other media. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Students will identify ways in 

which their class works together in 

order to be successful. 

 

Through whole group discussion, 

students will identify a problem in 

a story and also summarize the 

http://www.corestandards.org/ELA-Literacy/SL/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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ideas and feelings clearly. 

 

story by answering questions 

related to the story. 

 

Materials: 

- Clifford’s Busy Week picture book, scissors, construction paper (different colors), 

rectangle, cylinder, and circle shapes cut-out for students to trace, colors, black 

construction paper (1 page per student), glue sticks, bulletin board space, She’ll Be 

Coming Around the Mountain song, pencils 

Anticipatory Set: 

- Take a picture walk with students by showing them the illustrations in Clifford’s 

Busy Week.   

- Have a brief discussion about what is going on in the pages of the story 

- Ask students if they have ever lost a toy, how did they feel, did anyone help them find 

it? 

Procedures: 

- Read Clifford’s Busy Week by Norman Bridwell. 

- Discuss with students how when we work together, great things can happen! 

- After the story, discuss with the students what happened in the story, the characters, 

and how Emily Elizabeth and Clifford worked as a team to find Clifford’s lost toy. 

- Tell students they will be making a “Teamwork Train” 

- Have one student come up to be the engine and call other students up to put hands on 

person in front of them in order to make a “train.”  Have students walk around the 

room pretending to be a “train.” 

- Show students images of trains from the internet or books.  

- Assemble the engine of the train and tell students this will be the front of the train 

- Give each student circles (wheels), and a rectangle (train car) to trace on construction 

paper and cut out. 

- Have them glue their train car onto the black piece of construction paper and sign 

their name on the front of the train car. 

- Discuss how just like the “Teamwork Train” the class works together every day.   

***As students work, listen to “She’ll Be Coming ‘Round the Mountain When She 

Comes.”  For fun, you can substitute the children’s names (“Billy will be coming ‘round 

the mountain when he comes.” 

Closure: 

- Display the “Teamwork Train” on a bulletin board in the classroom.  

 

Day 5- Lesson 5 

Learning Objective(s) 

 

Students will work together in 

multiple activities to achieve a 

common goal. 

Standard(s) 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules for 

discussions (e.g., listening to 

Measurement Tool for 

Assessment 

Observation of participation in 

games and discussions. Students 

should engage in at least two of the 

http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
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others with care, speaking 

one at a time about the topics 

and texts under discussion). 

 

CCSS.ELA-

Literacy.SL.1.1.b 

Build on others' talk in 

conversations by responding 

to the comments of others 

through multiple exchanges. 

 

activities.   

 

Listen to student’s discussions and 

how they go about problem 

solving.  

 

 

 

Materials: 

- Hula Hoop (1 for each group), plastic cups, balls (variety of sizes), skittles or small 

objects of different colors (for rainbow sharing), large foam dice  

Anticipatory Set: 

- Tell students that today’s lesson is going to be all about working together and 

showing what they know about teamwork. 

- Build upon background knowledge from yesterday’s lesson and refer back to the train 

activity/idea. 

Procedures: 

- Choose activities for students to work complete as a team. You can do as many as 

time will allow. 

 

1. Hula Hoop Team Building Activity (cite) 

2. Stacking Cups 

3. Have a Ball 

4. Speed Rabbit 

5. Rainbow Sharing 

6. Dice Game 

7. Agree/Disagree Game 

8. Would You Rather Game 

9. Line Game 

10. Four Corners Game 

 

Closure: 

- Discuss what they have learned about working together and why it is important to 

encourage, help, and listen to one another.   

- Observe students playing games and interacting with one another in a safe and kind 

manner. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
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Week 3 

Theme: Respect 

Enduring Questions: What is respect? How do you show someone respect? What does it 

mean to be unique? Why is it important that we have differences and similarities? 

 

Lesson 1- Day1 

 

Learning Objective(s) 

 

Students will discuss the 

meaning of the word “unique.” 

 

Students will work in small 

groups to create a unique 

friend. 

 

Students will define unique 

qualities of individuals. 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

 

 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students listed or name 

specific characteristics of their 

unique friend 

 

 

 

 

Materials: 

- 2-inch square of white drawing paper, one sheet per student  

- 3-inch square of white drawing paper, one sheet per student  

- 4-inch square of white drawing paper, one sheet per student  

- art supplies (might include crayons, markers, or paints) 

-  writing paper and pen/pencil 

 

Anticipatory Set: 

- Write the word “unique” on the board 

- Have students take a minute to think about what it means to be unique 

- Share ideas 

Procedures: 

- Draw a simple outline of a person on the board 

- Draw 2 horizontal lines to divide the head from the body and body from the legs 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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- Discuss different features that people have.  For example, if someone has blue or 

brown eyes, freckles, small ears, curly hair, etc. 

- List students ideas next to the head 

- Do the same with the body discussing differences such as people who are skinny or 

heavy or clothes that people may wear: t-shirt, sweater, scarf, etc. 

- Lastly, for the legs some examples could be: long or short legs, feet point in or out, 

some people wear sneakers, high heels, boots, ballerina slippers, etc. 

- Next, students will get a 2 inch square in which they are to write their names on the 

back and draw a head.  Tell students that it should not be somebody they know, but 

someone they thought of in their imaginations.  Prompt them to use the list they 

created on the board next to the head. 

- Next give students the 4 inch square of paper and they will do the same, but this time 

draw a body 

- Last, they will draw legs on the 3 inch square piece of paper. 

- Have students check that their names are on each piece of paper and put their pieces 

of paper in the correct basket labeled head, body, and legs. 

- Give each student a head, body, and leg piece of paper (they should not get one that 

they drew) 

- Have them put the person together with tape. The students have just created their new 

“unique” friend! (It is okay to giggle if they look a bit silly.) 

Closure: 

- Collect the new friends and keep them in a safe place to use for tomorrow’s lesson 

- Have students think of a name and some characteristic they would like their new 

friend to have. (Good at whistling, doesn’t like thunderstorms, favorite color is green, 

have a pet iguana, etc.) 

- They can write their ideas in their journals or on a blank piece of writing paper. 

(Hopkins, 2012) 

Day 2- Lesson 2- Continued from the previous day’s lesson 

Learning Objective(s) 

 

Students will write a short story 

about their unique friend. 

(created in previous lesson) 

 

Students will share their story 

with a partner or class.  

Standard(s) 

 

CCSS.ELA-Literacy.W.1.2 

Write 

informative/explanatory 

texts in which they name a 

topic, supply some facts 

about the topic, and provide 

some sense of closure. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students have 

completed a story about their 

unique friend that is at least four 

sentences long 

 

 

http://www.corestandards.org/ELA-Literacy/W/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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ideas and feelings clearly. 

 

CCSS.ELA-Literacy.SL.1.5 

Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

ideas, thoughts, and feelings. 

 

CCSS.ELA-Literacy.SL.1.6 

Produce complete sentences 

when appropriate to task and 

situation. 

 

 

Materials: 

- Pencils, colors, unique paper friends (from yesterday’s lesson) 

Anticipatory Set: 

- Pass out the students’ friends that they made yesterday. Tell them that they are going 

to use what they wrote down in their journals to create a story about them and their 

new friend.  Provide students with prompts such as “I would like you to meet 

______.”  Or “This is my new friend, ______.”  

 

Procedures: 

- As a class, brainstorm different ideas for a story.  Their stories should be at least 4 

sentences long.  

- Write student ideas on the board and leave ideas up for when students are writing 

their stories. 

- Using student’s ideas, model for students a story you came up with. 

- You may need to model one sentence at a time and give students a chance to write 

each sentence. 

- An example could be, “This is my friend Bobby.  He has brown hair and glasses.  

Bobby and I like to ride bikes.  We have fun together.” 

- Students can write more sentences if they would like to! 

Closure: 

- Have students read their stories to a partner or to the class. 

- Collect stories from students to review and put in their home folders. 

 

 

Day 3- Lesson 3 

Learning Objective(s) 

 

Through playing a game, 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.5 

Measurement Tool for 

Assessment 

 

http://www.corestandards.org/ELA-Literacy/SL/1/5/
http://www.corestandards.org/ELA-Literacy/SL/1/6/
http://www.corestandards.org/ELA-Literacy/SL/1/5/
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students will explore 

differences and similarities 

among their peers. 

Add drawings or other visual 

displays to descriptions 

when appropriate to clarify 

ideas, thoughts, and feelings. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

Observe student participation and 

workmanship 

 

Check that students have 

successfully created a new name 

tag for the classmate’s name they 

were given.   

 

 

 

Materials: 

- Blank name tag, colors, pencils 

Anticipatory Set: 

- Tell students that today they are going to play a game.  Ask them if they have ever 

played Simon Says. If not, briefly explain the rules of the game. 

Procedures: 

- Choosing categories that are appropriate for your students play Simon Says. 

- Examples could be: “Stand up if you have brown eyes”, “If you have a pet cat, put 

one hand up”, “If your favorite sport is baseball, stand on one foot”, etc. 

- With time, you can play the game a few times. 

- After the game, provide each student a blank name tag and a piece of paper with 

another student’s name on it (it should be kept a secret until the end) 

- The students will decorate a new name tag to be displayed on their desks of the 

person’s name they received. 

- After students are done decorating their classmate’s name tag have them exchange 

name tags with each other. 

 

Closure: 

- Have a discussion about some differences and similarities they noticed about their 

classmates that they didn’t already know.  For example, Becca may not have known 

that Carly had a pet fish. 

- Talk about how it is good to have both similarities and differences and that you don’t 

have to be the same to be friends with each other.  In fact, if we were all the same, the 

world would be a pretty boring place!  

- Tape name tags on students’ desks 

 

 

 

Day 4- Lesson 4 

 

Learning Objective(s) Standard(s) Measurement Tool for 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
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Students will identify respectful 

behavior and disrespectful 

behavior. 

 

 

 

CCSS.ELA-Literacy.W.1.8 

With guidance and support 

from adults, recall 

information from 

experiences or gather 

information from provided 

sources to answer a question. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 topics 

and texts with peers and 

adults in small and larger 

groups. 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students completed at 

least one sentence stating how they 

can show respect in their journals 

 

 

Materials: 

- Computer (to access short movie), Chrysanthemum book, chart paper, markers, and 

student journals  

Anticipatory Set: 

- Watch short Pixar Movie, “For The Birds” 

 https://www.youtube.com/watch?v=WjoDEQqyTig 

 

Procedures: 

- Have a discussion with students about what happened in the movie? 

- Have students turn and talk to a neighbor and discuss if the birds were being 

respectful or disrespectful. 

- Allow for students to share their ideas 

- Have students turn and talk again but this time to talk about what they think it means 

to be respectful. 

- Tell students that next they are going to listen to a story about some characters that 

are respectful and some that are not respectful. 

- Read Chrysanthemum by Kevin Henkes- Briefly show students the front cover, back 

cover, and title page and discuss the author’s job and illustrator’s job 

- Tell students to listen as you read to see if they can find characters that are being 

respectful and characters who are being disrespectful. 

- List their examples on chart paper or Smart board 

- Ask students if they would want to be Chrysanthemum. Why or why not? How do 

you think Chrysanthemum felt? How can you show respect to someone? How does it 

feel when someone respects you? 

- Listen to stretching song and make sure to point out any respectful behavior being 

observed.  (Example: Respecting each other’s space) 

http://www.corestandards.org/ELA-Literacy/W/1/8/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
https://www.youtube.com/watch?v=WjoDEQqyTig
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 https://www.youtube.com/watch?v=EpdkqVIsNPY 

- Using different images from the story Chrysanthemum, have students identify 

whether or not she was feeling respected or disrespected in the illustrations. 

- Make two columns on the board labeled Respect and Disrespect 

- Put the illustrations in the columns the students agree upon 

- Have students turn and talk to a neighbor about what they notice about all the pictures 

in the respect column and the pictures in the disrespect column.  (How 

Chrysanthemum was feeling) 

- Ask students which column they would like to be in. Why? 

- Have students write in their journals about how they can show respect. 

 “I can show respect by _________.” 

Closure: 

- Discuss with students how respect can be shown throughout the entire day. 

 Examples: respecting books, math manipulatives, desks, playground 

equipment, making sure we wash our hands after using the bathroom, 

putting trash in the trash can, pushing chairs in, etc… 

Day 5- Lesson 5 

Learning Objective(s) 

 

Students will demonstrate 

respect by participating in a 

variety of role playing 

scenarios. 

Standard(s) 

 

CCSS.ELA-

Literacy.RL.1.1 

Ask and answer questions 

about key details in a text. 

 

CCSS.ELA-

Literacy.RL.1.2 

Retell stories, including key 

details, and demonstrate 

understanding of their 

central message or lesson. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students follow rules 

for reading with a partner 

 

Students will role play using the 

story, The Ugly Duckling 

 

Materials: 

https://www.youtube.com/watch?v=EpdkqVIsNPY
http://www.corestandards.org/ELA-Literacy/RL/1/1/
http://www.corestandards.org/ELA-Literacy/RL/1/1/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/1/


Community Building Curriculum  

71 

  

 

- Props for role playing, The Ugly Duckling book, pencils, colors, chart paper or Smart 

board  

Anticipatory Set: 

- Tell students that today they are going to listen to a story that they may have read 

before but need to identify where the characters are being respectful and 

disrespectful.  Afterwards, they will be participating in some role playing scenarios. 

- To bridge lesson, refer back to Chrysanthemum story and how characters were either 

respectful or disrespectful. 

Procedures: 

- Read The Ugly Duckling by Hans Christian Andersen. 

- As you read the story ask and discuss questions such as: Why do the other birds make 

fun of the ugly duckling? Why is the ugly duckling scared to show his face to the 

other swans? Why does the ugly duckling decide to be kind to all living things at the 

end of the story? How does this story tie in with the topic of respect? 

- Have students create their own Animal Tale by filling in the blanks. 

- Model for students how to partner read. “Elbow to elbow, knee to knee, book in the 

middle so we both can see.” 

- Have students read their animal tales to a partner.  

- Next, put students into groups and choose someone in each group to be the ugly 

duckling.  The other group members will be birds. 

- Have each group act out the story, the ugly duckling.  

Closure: 

- Discuss with students if they have ever felt like the ugly duckling?  What did they do? 

How did it feel when someone was kind to them?  

- Reinforce the idea that no matter if someone is different, we are all special and should 

be respected and if someone is not being respectful, they should tell an adult.   

 

 

 

*** An extension for this lesson could be using different versions of the story and 

comparing and contrasting the stories. 

 

Rules Rap 

Respect! Respect! Respect is the key. 

For we all can be successful when we work as a team. 

Following directions is important for you 

Really can be learning when you know what to do. 

Respect! Respect! Respect is the key 

For we all can be successful when we work as a team! 

 

Week 4 

Theme: Conflict Resolution 

Enduring Questions: How can we solve a conflict in a positive way? Is it ok to disagree? 
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Day 1- Lesson 1  

Learning Objective(s) 

 

Students will identify the 

underlying lesson in the story, 

The Crayon Box That Talked. 

 

Students will work together to 

create a beautiful picture. 

Standard(s) 

 

CCSS.ELA-

Literacy.RL.1.2 

Retell stories, including key 

details, and demonstrate 

understanding of their 

central message or lesson. 

 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students have an 

understanding of the word unique 

 

Check student journals to indicate 

what they have learned from the 

story or lesson. 

 

Materials:  

- The Crayon Box That Talked book, colors, chart paper, blank piece of paper 

Anticipatory Set: 

- Give each student a blank piece of white paper and have them fold it in half. 

- Tell them they are to choose one color from their crayon box and on one side of the 

paper, label it “One Color.” 

- They can draw whatever they would like, but can only use one color.  Give them 

about 5 minutes to do this. 

Procedures: 

- Have students put their crayon down and join you for a read aloud. 

- Read The Crayon Box That Talked by Shane DeRolf.  

- Discuss with students what is happening throughout the story. 

- Have students go back to their desks and label the other half of their paper “Many 

Colors.” 

- Students are to draw the exact same picture they did on the other side but are now 

allowed to use all the colors in their crayon box. 

- Discuss with the students what picture they like better and why? 

- Have students write a sentence or two in their journals about what they learned. 

Closure: 

- Reinforce the idea that when we learn to work together in a positive way that we can 

achieve so many great things and that just like the crayons are different colors, we are 

all different and that is why we are special! 

- Reinforce the vocabulary word, “unique.” 

 

 

 

Day 2- Lesson 2 

http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
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Learning Objective(s) 

 

Students will identify a time 

when they were having a bad 

day and discuss ways that can 

help them feel better. 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

 

CCSS.ELA-Literacy.SL.1.2 

Ask and answer questions 

about key details in a text 

read aloud or information 

presented orally or through 

other media. 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students identified a 

time they experienced a bad day 

and what they tried to do in order 

to make it better 

 

Listen to student discussions about 

feelings and ways they can cope 

when feeling frustrated 

 

 

 

Materials: 

- Alexander and the Terrible, Horrible, No Good, Very Bad, Day by Judith Viorst 

book, pencils, paper   

Anticipatory Set: 

- Ask students if they have ever had a bad day? What happened? What did they do 

about it?  

- Tell them that they are going to listen to a story about a boy who has a bad day. 

Procedures: 

- Show students the front cover and ask them to predict what will happen in the story. 

- Read Alexander and the Terrible, Horrible, No Good, Very Bad Day by Judith Viorst.  

- Have students write about a time they had a bad day at school. What happened? How 

did they feel? What did they do to try and make it better? Did it change? If so, how? 

Did someone help them feel better? The teacher can provide examples to prompt 

students. (Wearing pajamas to school because they thought it was pajama day, 

spilling their milk at lunch, missing the bus, etc…) 

- Have students draw a picture to go along with their writing. 

- Refer back to the story about how the boy wanted to move to Australia. Ask students 

where they would want to move when having a bad day?  Would moving solve his 

problem? Why or why not? (You can show them Australia on a map or globe.) 

- Have a discussion with students about how it may not be fun, but that everyone has 

bad days now and then.  Tell them that it is not okay to be mean to others because we 

are having a bad day. 

- Provide students with examples of things they can do to help them feel better when 

they are angry or frustrated. (counting to ten, taking deep breaths, taking a short walk) 

Closure: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/2/
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- Create a class book with students’ examples and drawings.   

 

 

 

 

*** As an extension, the teacher can teach a mini-lesson on synonyms and create a list of 

synonyms that go along with terrible, horrible, no good, very bad, etc… This can be the 

title of their class book. 

 

Day 3- Lesson 3 

 

Learning Objective(s) 

 

Students will identify different 

types of conflicts 

 

Students will practice a variety 

of methods that they can use 

when conflicts arise.  

Standard(s) 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules 

for discussions (e.g., 

listening to others with 

care, speaking one at a time 

about the topics and texts 

under discussion). 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students practice each 

conflict resolution strategy 

 

 

Materials: 

- Coins, pencil, paper or journal, objects to practice taking turns   

Anticipatory Set: 

- Briefly review that a conflict is when two or more people disagree about something. 

Ask students if they have ever had a conflict with someone? What was it about? What 

did they do to help solve the conflict? You can provide examples to prompt student 

participation.  (Being first in line, sharing a toy, accidentally bumping into someone, 

etc…) 

Procedures: 

- Tell students that it is okay to have conflicts.  How we go about solving our conflicts 

is very important and today they will learn ways in which they can help solve 

conflicts they may have. 

1. Rock, Paper, Scissors- explain the rules of the game to students.  Have students 

play with a partner for 5 minutes. Tie in math by having them record tally marks 

of who wins. 

2. Coin flip- provide partner groups with a coin.  Have them practice flipping the 

coin and taking turns guessing which side will land face-up.  

3. Taking turns- Give students some play-doh or another object to play with.  

Students are to practice taking turns.  You can even have them use a timer to keep 

track of the time. 

http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
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4. Apologizing- Explain to students that it may not always be easy, but to say “I’m 

sorry” and meaning it is a great way to solve a conflict when they know they have 

done something wrong. 

 

Closure: 

- Remind students to try solving a conflict on their own first before coming to the 

teacher.   

 

 

 

Day 4- Lesson 4 

 

Learning Objective(s) 

 

Students will practice solving 

examples of conflicts through 

the use of Conflict Cubes. 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.5 

Add drawings or other 

visual displays to 

descriptions when 

appropriate to clarify ideas, 

thoughts, and feelings. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check student completion of 

constructing a conflict cube 

 

 

 

Materials: 

- Blank cube template, pencils, colors, When Sophie Gets Angry-Really, Really 

Angry… picture book, journal or writing paper for each student  

Anticipatory Set: 

- Tell students that today they will be playing a game using “Conflict Cubes” 

Procedures: 

- Discuss with students that conflicts are not always with another person.  Sometimes 

conflicts can be with yourself or with an object. 

- Tell them that today they are going to be making “Conflict Cubes” that they will 

decorate using 5 strategies they will use when they have a conflict. The strategies 

they choose should be ones they think will help them solve their conflicts. 

- Read aloud the story, When Sophie Gets Angry- Really, Really, Angry by Molly 

Bang.  

http://www.corestandards.org/ELA-Literacy/SL/1/5/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Have a discussion with students about places they like to go when they are feeling 

angry or sad. 

- On chart paper or the Smart board list different ideas (can use ideas from previous 

lesson) that students can do when they are feeling angry. (Examples: walk away, take 

deep breaths, play something else, apologize, etc…) 

- Pass out the blank cub template and have students write one idea on each section.  

They can add a drawing to go along with their idea. 

- When they are finished, help students tape their cube together and with a partner, 

practice rolling the cube and reading their ideas. 

- Remind students about how Sophie liked to run and run when she was angry and how 

she felt better after climbing the beech tree and listening to the waves.  Have students 

write about where they like to go when they are feeling angry or something they like 

to do that makes them calm down. A sentence prompt could be, “I like to 

__________ when I am feeling angry.” Or, “When I feel angry, I _____________.” 

Closure: 

- Allow for students to share their ideas with a partner or the class. 

 

 

 

Day 5- Lesson 5 

 

Learning Objective(s) 

 

Students will identify and 

engage in discussions about the 

emotion of anger 

 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

 

CCSS.ELA-Literacy.W.1.8 

With guidance and support 

from adults, recall 

information from 

experiences or gather 

information from provided 

sources to answer a 

question. 

 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that student completed 

Grouchy Ladybug project with a 

writing piece on what makes them 

feel grouchy 

 

Materials: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/W/1/8/


Community Building Curriculum  

77 

  

 

- The Grouchy Ladybug picture book, colors, camera, writing paper, glue sticks, 

scissors, bulletin board space 

Anticipatory Set: 

- Have students line up to get their picture taken but tell them that this is not an 

ordinary picture where they smile.  In this picture you would like them to give you 

the best grouchy face they can make! 

- Refer back to the previous lesson about Sophie and have them make the face that 

Sophie would when she gets angry/grouchy. 

Procedures: 

- Discuss with students times or things that make them grouchy. (Getting up in the 

morning, when their brother or sister takes their toys, when they have to clean their 

room, etc…) 

- Ask them how they think they treat others when they are grouchy.  Are they kind? 

Rude? Ask them how they feel when someone is not kind to them.  Explain that when 

someone treats another person badly, this is called bullying.  

- While you read, tell students to think about if they would like to be friends with the 

grouchy ladybug. Why or why not? 

- Next read The Grouchy Ladybug by Eric Carle 

- After reading the story, tell students that it is okay to be grouchy every now and then 

but being mean to others is not. 

- Have students activate background knowledge by discussing different things the 

ladybug could have done to not have been rude to the other animals. (Not fight, say 

“excuse me,” share, etc...) 

- Give students a half sheet of paper and give them the writing prompt, “I feel grouchy 

when _________.” 

- Next, give students their ladybug craft to cut out and glue together.  While students 

are doing this, you can print their grouchy pictures. 

- Give students their grouchy faces to glue onto their ladybug body.  Make sure they 

add black spots to their ladybugs!  

Closure: 

- Display ladybugs on the classroom bulletin board.  

 

 

 

*** With time throughout the week, allow for students to look at a variety of picture books 

that deal with feeling angry as well as stories with different conflicts that the characters 

had to overcome. 

 

 

Week 5 

Theme: Honesty 

Enduring Questions: What does it mean to be honest? Why is it important to tell the truth? 

What will happens when lies are told? 
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Day 1- Lesson 1 

Learning Objective(s) 

 

Students will list ideas about 

why it is important to tell the 

truth 

 

Students will practice using 

prediction strategies 

 

Students will share at least one 

example of a time when they 

were honest or why it is 

important to be honest 

Standard(s) 

 

CCSS.ELA-Literacy.RI.1.7 

Use the illustrations and 

details in a text to describe 

its key ideas. 

 

CCSS.ELA-Literacy.SL.1.4 

Describe people, places, 

things, and events with 

relevant details, expressing 

ideas and feelings clearly. 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students described a 

time when they were honest or a 

reason why being honest is 

important.  This can be done either 

verbally or in written form.  

 

Materials: 

- The Berenstain Bears and the Truth book, pencils, colors, “Honesty is the Best 

Policy” paper 

Anticipatory Set: 

- Ask students what it means to tell the truth vs. a lie.  Tell them that they are going to 

listen to a story about a brother and sister who find out how important it is to always 

tell the truth because lies can hurt the people who care about you.   

Procedures: 

- Read The Berenstain Bears and the Truth by Stan and Jan Berenstain 

- As you are reading, ask students to predict what is going to happen next. 

- Ask students if they have ever had a lazy day or been bored like Brother and Sister 

Bear.  What did they do? 

- Ask if there have ever been times where they have told a lie because they were scared 

of getting in trouble? Use the Think/Pair/Share strategy. 

- Allow for discussion of situations where it might be hard to tell the truth 

- List ideas on the board of why it is important to always tell the truth, even if it is a 

hard thing to do. 

- Hand out Honest is the Best Policy papers (1 per student) 

- Have students record a time where they were honest or a situation where they will 

promise to tell the truth. 

Closure: 

- Watch short video on honesty. (BrainPop Jr.) 

- Allow time for students to share their honesty examples.  You can have them share 

with a partner or with the class.  

 

 

Day 2- Lesson 2 

http://www.corestandards.org/ELA-Literacy/RI/1/7/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
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Learning Objective(s) 

 

Students will summarize the 

story, The Boy Who Cried 

Wolf by identifying a 

beginning, middle, and end 

 

Students will recognize and 

discuss what the lesson of the 

story, The Boy Who Cried 

Wolf, was about (if you keep 

telling lies, no one will believe 

you) 

 

Students will create their own 

definitions of vocabulary words 

 

 

Standard(s) 

 

CCSS.ELA-

Literacy.RL.1.2 

Retell stories, including key 

details, and demonstrate 

understanding of their 

central message or lesson. 

 

CCSS.ELA-Literacy.RI.1.2 

Identify the main topic and 

retell key details of a text 

 

CCSS.ELA-Literacy.RI.1.4 

Ask and answer questions 

to help determine or clarify 

the meaning of words and 

phrases in a text. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

 

Observe student participation and 

workmanship 

 

Check that students have 

successfully summarized the story, 

The Boy Who Cried Wolf, with 

highlighting the main lesson (if 

you keep telling lies, no one will 

believe you) 

 

Review students’ definitions of 

words: shepherd, tended, 

mountain, and remained. 

 

Materials: 

- The Boy Who Cried Wolf book, summarizing paper, pencils, colors 

Anticipatory Set: 

- Tell students that today they will be acting out a story but first, they need to identify 

the lesson of the story and become familiar with the story. 

Procedures: 

- Read The Boy Who Cried Wolf story. 

- As you read, ask students to think about what might happen if the boy continues to 

fool the townspeople. 

- Ask students about the characters and write the words shepherd, mountain, tended, 

and remained on the board.  

http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/RI/1/2/
http://www.corestandards.org/ELA-Literacy/RI/1/4/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Have students use what they listened to in the story and their background knowledge 

to come up with definitions for the vocab words. (Examples could be someone who 

watches sheep, to take care of, a steep hill, and to stay put.) 

- After the story, have a discussion about why the townspeople didn’t come when the 

boy cried wolf. 

- Have students talk with a partner about if they ever told a lie and someone did not 

believe them. 

- Have students complete a summarizing activity by folding a piece of paper into 

thirds. Have students write Beginning, Middle, and End on top of each section. 

- As a class, fill in each section and then have students re-tell the story to a partner. 

- Make sure to hit upon the importance of how if someone tells lies, pretty soon no one 

will believe them when they are telling the truth. 

Closure 

- Collect student summary pages to review and send home in their home folders. 

- Reinforce the lesson that if you keep telling lies, no one will believe you. 

 

 

 

Day 3- Lesson 3- The Boy Who Cried Wolf continued… 

 

Learning Objective(s) 

 

Students will engage in role 

playing by acting out the story, 

The Boy Who Cried Wolf.  

Standard(s) 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules 

for discussions (e.g., 

listening to others with 

care, speaking one at a time 

about the topics and texts 

under discussion). 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Materials: 

- Sheep and wolf masks, colors, scissors, wooden cane (can use yard stick), The Boy 

Who Cried Wolf story (can print words and highlight parts for each student) 

Anticipatory Set: 

- Discuss with students what happened in the story, The Boy Who Cried Wolf. 

Procedures: 

 

- Pass out sheep and wolf masks to each student (so they can take the masks home and 

play too). 

- After students are done decorating their masks, put them into groups with 2-3 sheep, a 

wolf, a boy, and townspeople.  

- Watch Muppet version of  the story 

 https://www.youtube.com/watch?v=j_-UZ4ADjmY&feature=related 

http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
https://www.youtube.com/watch?v=j_-UZ4ADjmY&feature=related
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- Allow time to practice in their groups before performing for the class (you may read 

the story again so that it is fresh in their memories) and provide them a copy of the 

story so they can practice reading it with their groups. 

- Highlight each student’s character part. 

- Have groups take turns acting out the story. 

Closure: 

- Invite another class or principal to come watch the plays 

- Observe student participation and interactions throughout lessons and plays 

 

 

Day 4- Lesson 4 

Learning Objective(s) 

 

Students will make text to self-

connections from listening to a 

story. 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.2 

Ask and answer questions 

about key details in a text 

read aloud or information 

presented orally or through 

other media. 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that students have 

successfully provided a written 

example or illustration about a 

time when they displayed courage 

 

Materials:  

- Ruthie and the (Not So) Teeny Tiny Lie by Laura Rankin, pencils, colors  

Anticipatory Set: 

- Ask students if they have ever told a lie? How did they feel? 

Procedures: 

- Take a picture walk with students by showing them the pictures and asking them what 

they think is happening in the story. 

- Read Ruthie and the (Not So) Teeny Tiny Lie. 

- As you read, ask students to think about if they have ever lost anything that was 

special to them like Martin. Students can turn and talk with a neighbor. 

- Ask if they would want to be friends with Ruthie. Why or why not? 

- In the story, Mrs. Olson told Ruthie it took a lot of courage to tell the truth.   

- Write the word “Courage” on the board or chart paper 

- As a class, create a working definition of the word courage. 

- Ask students why it takes courage to tell the truth?  How does it feel after you told the 

truth? Is lying ever okay? 

- Have students write and draw a picture about a time where they showed courage. 

Closure: 

- Allow time for students to share their writing with the class. 

- Collect writing pieces for student portfolio. 

 

 

http://www.corestandards.org/ELA-Literacy/SL/1/2/
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Day 5- Lesson 5 

Learning Objective(s) 

 

Students will recognize the 

difference between telling the 

truth in an appropriate manner 

and inappropriate manner 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.2 

Ask and answer questions 

about key details in a text 

read aloud or information 

presented orally or through 

other media. 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that students shared a time 

or provide an example of how the 

truth could be said in a way that 

may hurt someone’s feelings and 

provide an example of how it 

could be said differently 

 

Materials: 

- The Honest-To-Goodness Truth book, pencils, colors  

Anticipatory Set: 

- Have students refer back to the saying, “Honesty is the Best Policy.” 

- Discuss with them that now after having a few days learning about honesty, what 

does this saying mean to them? 

- Then have students start thinking about how all week long we have been learning 

about telling the truth and how it is always a good thing to do, but do they think there 

is ever a time that maybe telling the whole truth is not necessary? 

- Have students turn and talk with a partner 

- Tell students that they are going to listen to a story and while they listen, have them 

remember times in the story where Libby shouldn’t have told the whole truth. 

Procedures: 

- Before reading the story, take a look at the front cover and ask students why they 

think there is a cloud above the girl’s head. What does the cloud mean? 

- Then look at the back cover and have students make predictions about where the story 

is taking place.  Tell them that this is called the setting. 

- Read The Honest-To-Goodness Truth story. 

- As you read, ask students if they would want to be Libby’s friend. Why or why not? 

- After you read, have a discussion with the class about if they thought Libby was 

trying to hurt her friend’s feelings on purpose.   

- Ask questions such as, “If Libby was telling the truth, why was everyone getting mad 

at her?” 

http://www.corestandards.org/ELA-Literacy/SL/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Ask students about what happened in the story that made her realize she was not 

telling the truth in the right way. 

- Give students the sentence model, “Instead of ______, Say _______.” For example, 

Instead of, “Those yellow shoes make your feet look like bananas,” say, “The red 

shoes look like they would make you run really fast!” 

- Students will be encouraged to not only think in a tactful manner, but will also be 

provided practice on writing using quotation marks which can later be extended upon 

in future lessons. 

- Have students write in their journals or on a piece of writing paper. 

- Also, just like Libby hurt her friends’ feelings, have students write about a time they 

hurt someone’s feelings or a time where their feelings were hurt because someone did 

not tell them the truth in the right way. 

Closure: 

- Allow students to share their writing pieces with a partner or the class. 

 

 

 

*** As an extension, refer to the use of metaphors and similes the author uses in the text. 

Do a mini-lesson on similes and how by using them in our writing, it can make our writing 

more exciting and interesting to read.  Use the example, “…the lie slid out of her mouth, 

like it was greased with warm butter.” 

 

Week 6 

Theme: “I Messages” 

Day 1- Lesson 1 

Learning Objective(s) 

 

Students will form “I Message” 

statements 

 

Students will practice speaking 

using “I Messages” 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that students can 

successfully use the I Message 

model when using I Messages 

 

Materials: 

- Paper, pencil, Smart board 

Anticipatory Set: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Tell students that today they will be doing some acting/role playing.  If available, 

have some props to go along with the lesson to make it more fun! 

Procedures: 

- Provide examples of “you” messages (“You are making me mad.”, “You skipped me 

in line.,” “You didn’t ask to borrow my marker.” 

- Ask students if they like the way those messages sound and why or why not. 

- Next provide some “I” messages (“I feel sad when you don’t ask to borrow my 

things.” “I feel mad when you skip me in line.” 

- Then ask students what they liked or how these messages are different from the “you” 

messages. 

- Watch short video on “I Messages” https://www.youtube.com/watch?v=bYf3H70qldI 

- Next, provide some scenarios in which students can practice using “I Messages” 

 Another student won’t let you play with them at recess 

 Another student helps you find your mitten at recess 

 Another student skips you in the lunch line 

 Another student takes turns on the swing with you at recess 

- Use the “I Feel _____, when you _____” model. 

Closure: 

- Discuss with students how they feel when they use “I messages.” 

 

 

 

Day 2- Lesson 2 

 

Learning Objective(s) 

 

Students will practice writing 

and speaking using the “I 

Message” model provided in 

class.  

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check student journals for correct 

usage of I Message model 

 

 

Materials: 

- Pencils, journals or writing paper for each student, colors 

Anticipatory Set: 

- Tell students that they are going to continue learning about using “I-Messages” as a 

way to say what you mean without being mean. 

Procedures: 

- Refer back to the model, “I feel ______, when you _____.” 

- Add another line that starts with “because ________________” 

- Tell students that not only are they going to say how they feel and the action of what 

happened, but why they feel that way. 

https://www.youtube.com/watch?v=bYf3H70qldI
http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Provide students an example such as: The class is picking their own partners to work 

on an activity and you picked someone who didn’t want to work with you.  They let 

you know by saying “Aww” and pouting. You get mad and say, “I don’t want to work 

with you anyway; you’re too stupid to work with me!” 

- Ask students how they would feel if they were called stupid and to identify the “You 

Message” in the scenario. 

- Have students turn and talk with their neighbor about how the scenario could be 

turned into an “I-Message.” 

- Discuss ideas and point out how it could be disappointing when you want to play or 

work with someone and they don’t want to in return. 

- Fill in the “I-Message” chart. An example could be, “I feel disappointed when you 

don’t want to work with me because I never get to spend time with you.” 

- Give students more scenarios and have them discuss and share how they could 

change the wording to make it fit the “I-Message” model. 

 Examples: 

 A friend borrows your toy and returns it broken. 

 You share a secret with a friend and tell them not to tell anyone 

else, but soon the whole class knows about it. 

 You feel like you get blamed for everything at home and that 

your little brother or sister never gets in trouble. 

Closure: 

- Using the “I-Message” model, have students write an I-Message in their journals. 

They can illustrate a picture to go along with their writing. 

- Collect and review their writing to check that students understand the “I-Message” 

format. 

 

 

Day 3-Lesson 3 

Learning Objective(s) 

 

Students will practice using “I-

Messages” when expressing 

positive feelings 

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

topics and texts with peers 

and adults in small and 

larger groups. 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that student I Messages fit 

the new model 

 

 

Materials: 

- Pencil, paper, colors 

Anticipatory Set: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
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- Share with students that using “I-Messages” does not always need to happen when 

something bad or negative happens and that “I-messages can be used when we are 

feeling happy and excited. 

Procedures: 

- Ask students about times or situations where they feel happy, excited, surprised, 

loved, etc... 

- List their ideas on the board or chart paper 

- Then ask students why they feel the way they do. (I felt excited when I got a new 

puppy because puppies and dogs are my favorite animal!” or “I felt happy when my 

friend came over for a sleepover because we had been waiting so long to have a 

sleepover.” 

- Using the same “I-Message” model, have student work in small groups to write I-

messages using the scenarios you provide them on index cards. (Each index card 

should have 4-5 scenarios.) 

- Suggested scenario ideas: 

 Moving to a new house 

 Having a birthday party 

 Going to Grandma’s house 

 Getting a new pet or toy 

 Riding your bike 

 Going to the zoo 

 Going on a rollercoaster for the first time 

 Having your cousins over 

 When mom makes your favorite dinner 

 Baking cookies 

 Going trick or treating 

 Playing soccer (or any sport) 

 Eating a popsicle 

 Having a good report card 

 Learning how to do the monkey bars 

- Allow for groups to share their “I-Messages.” 

 

Closure: 

- Review the “I-Message Model” and make sure student I-messages fit the model. 

 

 

Day 4-Lesson 4 

Learning Objective(s) 

 

Students will practice speaking 

using “I-Messages” 

 

Students will write “I-

Standard(s) 

 

CCSS.ELA-Literacy.SL.1.1 

Participate in collaborative 

conversations with diverse 

partners about grade 1 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that students can 

http://www.corestandards.org/ELA-Literacy/SL/1/1/
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Messages” using the model 

provided in the lesson. 

topics and texts with peers 

and adults in small and 

larger groups. 

 

CCSS.ELA-Literacy.W.1.5 

With guidance and support 

from adults, focus on a 

topic, respond to questions 

and suggestions from peers, 

and add details to 

strengthen writing as 

needed. 

successfully construct I Messages 

using the I Message model format 

 

Materials: 

- “I-Message” model with new section, pencils, paper, colors 

Anticipatory Set: 

- Tell students that since they have started to get so good at using “I-Messages” that 

today they are going to learn a new part that makes I-messages even better! 

- Explain to students that when using I-messages it is important to think about the tone 

of your voice. (Does it sound bossy, mean, are you yelling, etc…) 

Procedures: 

- Show students the new “I-Message” model with adding the section, “I would 

like_______________.” 

- Explain to students that now they will be adding a solution to a problem or another 

idea they would like to see happen (even though it may not always happen every 

time.) This lesson ties back to the lesson involving conflict resolution. 

- Model for students using the new model and the example of someone calling you a 

mean name. Say, “I feel sad when you call me a mean name because it hurts my 

feelings. I would like you to stop.  

- Point out the kind of tone you used when saying the “I-message.” 

- Tell students that it is important to make eye contact and to speak clearly. 

- Have students form a circle and put “situation cards” in a bag.   

- Students will take turns picking a card, read the card, and as a class come up with an 

I-message appropriate for the situation. 

- Once students are comfortable, give them each a practice sheet.  Place a situation card 

on each student’s desk and tell them they are to now write their I-message in the 

format on the paper.  This will help them see each step in the I-message model. 

- Lastly, students will use an example of their own to write an I-message for. 

Closure: 

- Collect and review I-message practice recording sheets. 

 

 

Day 5-Lesson 5 

http://www.corestandards.org/ELA-Literacy/W/1/5/
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Learning Objective(s) 

 

Students will practice 

constructing and speaking using 

I-Messages  

Standard(s) 

 

CCSS.ELA-

Literacy.SL.1.1.a 

Follow agreed-upon rules 

for discussions (e.g., 

listening to others with 

care, speaking one at a time 

about the topics and texts 

under discussion). 

 

CCSS.ELA-

Literacy.SL.1.1.b 

Build on others' talk in 

conversations by 

responding to the comments 

of others through multiple 

exchanges. 
 

Measurement Tool for 

Assessment 

Observe student participation and 

workmanship 

 

Check that students share at least 

one I Message that they have 

created using the stories provided 

 

Materials: 

- Smart board to access video, books that have a clear problem in the story (No David, 

Bear’s Loose Tooth, The Honest-To-Goodness Truth, etc.), magnifying glasses (if 

available)  

Anticipatory Set: 

- Watch short video on I-messages 

 https://www.youtube.com/watch?v=ZmPp6kLFKD4 

- Tell students that today they are going to be detectives on the hunt for I-messages. 

- Provide each student with a small magnifying glass from the science tool kit. 

 

Procedures: 

- Prior to today’s lesson, check out books that have specific problem situations. (You 

can refer to the list above. The No, David books are great for this activity!) 

- Put students into small groups (4 students per group would work best) 

- Tell students they are going to look through different stories and use their writing 

paper to create I-messages for the characters in the stories.  

- Model for students an example of how to do this: 

 Take the story, “The Little Red Hen”, and model an I-message 

such as: The Little Red Hen felt frustrated when the other 

animals did not help her gather food and she had to do it on her 

own. She would like them to help her. 

- Groups can rotate through different book centers coming up with as many I-messages 

as they can think of! 

Closure: 

http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
https://www.youtube.com/watch?v=ZmPp6kLFKD4
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- Allow for students to share the I-message they created.  Students can read their I-

messages to the class using their magnifying glass. 

 

 

 

 

Weeks 7 and 8 

Theme: Morning Meetings 

 These last two weeks will follow the morning meeting procedures outlined in The 

Morning Meeting Book by Roxann Kriete.  In starting morning meetings, it is important to keep 

in mind that, “The time teachers commit to Morning Meeting is an investment that is repaid 

many times over.  The sense of belonging and attention, listening, expression, and cooperative 

interaction developed in Morning Meeting are a foundation for every lesson, every transition 

time, every lining-up, every handling of an upset or conflict, all day and all year long.”( 1999 

p.3-4).  

 Before starting Morning Meeting, make sure to have designated a gathering spot you will 

use every time you hold them.  It needs to be large enough so that each participant can see and be 

seen.  Use the signal of putting your hand up (“Give me 5”) to tell students it is time to listen.  

The first few days will be about teaching routines.   

 Morning Meeting should continue throughout the school year.  These meetings are a 

culmination of all the objectives presented during weeks 1-6. They will also be a culmination of 

all objectives practiced throughout the remainder of the school year to build a community of 

learners. 

 

Day 1-Lesson 1 (20-30 minutes) 

 

Objective(s):  

- Students will practice coming to the carpet and sitting in a circle 

- Students will practice sitting quietly and listening attentively 

- Students will discuss and list different kinds of meetings 

- Students will practice greeting each other. 

Materials: 

- Designated gathering spot 

- Chart paper 

- Markers 

Anticipatory Set: 

- Tell students that today they are going to start something called Morning Meeting.  

Tell them that, as a class, we will do Morning Meeting every day and there will be 

fun activities each day to go along with it.  

Procedures: 
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- If you already have a designated gathering spot, student will already be familiar.  

However, if you created a new “Morning Meeting” area, show the students and tell 

them that this is where we will have Morning Meeting.  Using the same location is 

very important.  It ensures predictability and students feel stable and comforted.   

- Model for students how when it is time for Morning Meeting, you will ring the bell, 

they are to put away what they are working on, and walk quietly to the carpet. Say 

what you will do and then model the behavior.  For example:  “So we have enough 

time for our Morning Meeting, we need to meet on the carpet in a quick, but safe way 

so we take care of our classroom and each other. Notice what it looks like and sounds 

like when I come to the carpet.” 

- Once they are sitting on the carpet, give the hands-up signal.  This signal means it is 

time to be quiet. 

- Practice coming to the carpet and going back to seats. 

- Once students are on the carpet, ask them about different kinds of meetings.  Have 

they ever been to a meeting? Do their parents go to meetings? Go on to discuss what 

kind of things they think happen at meetings. 

- Create a class list of the things they will work on and your hopes for the Morning 

Meeting.  Some examples could include: Getting to know one another so that 

everyone will feel part of our classroom, sharing different ideas and experiences, and 

have fun together while we learn.  

- Discuss with students that there needs to be some rules in order for Morning Meeting 

to be safe and fun for everyone. 

- Have the students Turn and Talk to a partner on what they rules they think we will 

need. 

- List ideas on chart paper.  Guide students on some rules such as: keeping your body 

in control, making room for everyone in the circle, and raising your hand if you 

would like to speak. 

- Introduce the “Knock, Knock Greeting” in which a student turns to the person on 

their left and says: 

 Greeter: Knock, knock! 

 Receiver: Who’s there? 

 Greeter: Jimmy 

 Receiver: Jimmy who? 

 Greeter: Jimmy Burns! 

 Receiver and group chant: Good morning, Jimmy Burns! 

- Allow each student to have a turn so that each person is greeted. 

- You can also go the opposite way to provide more practice for this greeting. 

Closure: 

- Hang up the Morning Meeting rules list in the classroom so that students can see and 

remind them of the rules briefly before every meeting.   

- Ask students what they liked about Morning Meeting. 

- Tell them that they will have Morning Meeting again tomorrow with a fun greeting! 

 

Day 2- Lesson 2 

 

*** For this meeting, prompt students to think about something they like to do in the fall 
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by using the topic for their morning work while you are taking attendance and lunch 

count. Students can write and/or draw a picture.   

Objective(s): 

- When the bell rings, students will put away their materials and walk quietly to the 

carpet for Morning Meeting 

- Students will participate in a greeting 

- Students will share one thing they like to do in the fall. 

Materials: 

- Designated gathering spot 

Procedures: 

- Ring the class bell and remind students that this means it is time for Morning Meeting 

to begin.  Tell them that you will watch how they put their things away and come 

quietly and safely to the carpet. 

- Once students are at the carpet, use the hands up signal, showing that it is time to be 

quiet and listen for the next direction. 

- Review Morning Meetings rules 

- Have students create an inner circle and an outer circle so that two students are facing 

each other.   

- Use the “Good Morning, Greeting” in which students can wave to their partner, with 

a smile, and say “Good morning, [classmate’s name].”  Students can choose to wave, 

give a thumbs up, a salute, or peace sign.  You can do this greeting a couple of times 

for extra practice by having the outer circle move one student to the right.  Students 

can also practice using a different greeting. 

- Next tell students they will all share something fun they like to do in the fall. 

- Tell them that when sharing, it is important to speak loudly for everyone to hear and 

to stick to one idea.  (This can be difficult for first graders) 

- Model for students how to share using complete sentences.  Say, “I like to _______ in 

the fall.” Or, “One thing I like to do in the fall is _________.”  

- Ask the class what they noticed about your sharing. 

- Give the class one minute to think about what they want to share about what they like 

to do in the fall.  Tell them to give you a thumbs-up signal when they are ready.  

Remind them about using a complete sentence when they share. When all thumbs are 

up, it is time to share.   

- Designate a student to go first and then to go around the circle so that everyone has a 

chance to share. 

- Allow a brief time for students to ask each other questions about what they shared.  

Closure: 

- Ask students how it felt when it was their turn to share. 

- Read Mouse’s First Fall by Lauren Thompson. 

- Watch short video about fall on Brain Pop Jr.  

 

Day 3-Lesson 3 

Objective(s): 

- Students will participate in a greeting. 

- Students will share what their favorite pet is and why. 
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Greeting: 

- “Hello Neighbor” 

- Students form an inner and outer circle so that they are facing a partner 

- Teach them the Hello, Neighbor greeting. 

 “Hello, neighbor, what d’ya say? (wave to partner) 

 It’s gonna be a wonderful day. (Circle arms over head and then move 

down to the sides.) 

 So clap your hands and boogie on down. (Clap hands and wiggle 

down.) 

 Give a little bump and turn around.  (Gently bump hips and turn in 

place.) *Students can also jump or raise hands if they do not want to 

bump.   

- Have students in the inner circle move one person to the right so that everyone has a 

new partner and repeats the chant.  The greeting will continue until everyone is back 

in their original places.   

Sharing: 

- Today students will be sharing what their favorite pet is and provide one reason why. 

- This sharing activity ties into the writing curriculum by giving students a topic to 

complete an opinion writing piece on.   

- Instead of sharing with the whole class, today students will be participating in partner 

sharing.  

- Remind students to share by using a complete sentence. Model for them by saying, 

“My favorite pet is/would be a dog.” Partner would say, “Why do you like a dogs?” 

“I like dogs because they can play fetch.” 

- Once partners are done sharing, tell them that they will share what their partner told 

them about their favorite pet and why it is or would be the best pet to have. By doing 

so, students will have practiced listening attentively as well as comprehending what 

their partner had said. 

- Have each student share. 

- Next, they will go back to their desks and complete an opinion writing piece on their 

favorite pet and why. (providing evidence for their thinking) 

Closure: 

- Ask students what they liked about partner sharing and why it was important to make 

sure they listened to their partner. 

- Ask students why they think it is important to ask questions. 

- Collect writing samples for student writing portfolios. 

 

Day 4- Lesson 4 

 

***Prior to today’s lesson, ask students to bring in one leaf.  The leaf can be any color, size, 

or shape.  Tell them they will need to remember when and where they found it. 

 

Objective(s): 

- Students will participate in a greeting, sharing, and group activity. 
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Materials: 

- Chart paper, ball of yarn, leaves (one per student), I Like Me by Nancy Carlson book. 

Greeting:  

- This greeting in called the Spider Web greeting.  

 Using a ball of yarn, choose one student to start by greeting another 

student sitting at the circle. They are to roll the ball of yarn (holding 

onto the end) to the student saying, “Good Morning, _______” or 

“Hello _______!”  

 The yarn continues to be passed around until everyone has been 

greeted. 

 Once everyone has been greeted, have students greet each other, but 

this time going backwards so that when they are finished, the ball of 

yarn is together again. 

Sharing: 

- Have each student observe their leaf.  Tell them that they should be able to name 

some of its characteristics. (Small, big, rough, bumpy, smooth, green, yellow, red, 

pointy, etc…) 

- Going around the circle, each student will present their leaf to the class. 

- Model for students how you would like them to share, stating where they found it and 

at least one characteristic.  “I found my leaf on my driveway.  It is red and has pointy 

edges.” 

- After everyone has shared, ask reflective questions that work on comparing and 

categorizing.  What do you notice about our leaves? What do our leaves have in 

common? How might we sort these leaves? 

Group Activity: 

- This group activity is called: One Thing You Like to Do 

 Briefly explain to students what a pantomime does. 

 Tell them that today they will each be demonstrating an activity they 

like to do but cannot use words.  They have to act it out like a 

pantomime. 

 Reminding students to wait until the pantomime is finished, have each 

student go around showing an activity they like to do (swinging a 

baseball bat, swimming, hula hooping, skipping, etc…) 

 After each student does their movement, the class will try and guess 

the activity. 

Closure: 

- Read I Like Me by Nancy Carlson. 

 

Day 5- Lesson 5 

Objective(s): 

- Students will participate in the morning message component of Morning Meeting. 

Materials: 

- Chart paper with morning message on it, markers 

Greeting: 
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- This greeting is called “We Are Here”. Students will stand in a circle and greet each 

of their classmates by singing to the tune of “The Farmer in the Dell.” Start by 

clapping a steady beat and then sing: 

 “Susie is here, Susie is here, It’s a great day because Susie is here!” 

- While the class is singing, Susie walks around the circle waving or giving high fives 

to her classmates.  Other options could be to let the students skip or hop around the 

circle.  

- At the end, sing as a class, “We are here, we are here, it’s a great day because we are 

here!”  All students can dance during this part.  

Sharing: 

- Today will be a partner sharing activity. 

- Students will partner up with the person sitting to their right. 

- Students will discuss what they want to be when they grow up and why. For example, 

“I want to be an art teacher because I love to paint and draw.” 

- After a few minutes, students will go around the circle and summarize what their 

partner said. 

Group Activity: 

- Have students line up according to their height from shortest to tallest without any 

talking.   

- This activity will challenge students to use other means of communicating 

nonverbally.  

-  Remind students that they need to be friendly, respectful, and not get too silly while 

participating or they will have to sit out this round.   

- Other topics for this activity could be having students line up according to their 

birthday month or putting their names in alphabetical order. 

Morning Message: 

- When introducing the Morning Message component of Morning Meeting, make sure 

the message is displayed where all students can see it.  The message can be adapted to 

reinforce concepts and skills being worked on throughout the day. One of the 

purposes of the morning message is to build excitement for the day’s learning as well 

as to transition into the rest of the school day.  

- When beginning morning message it is important to keep it simple. 

 Good Morning! Today is Wednesday.  We will have art class. 

 Good Morning First Graders! Today is October 22, 2015.  We will 

count by 2’s in math. 

- Focusing on literacy skills will allow for students to practice how to read and write. 

Include sight words that the class is working on, include picture cues, and be 

repetitive in the first weeks of introducing the morning message, only changing the 

topic.   

- Once students are comfortable with the morning message routine, have them 

recognize mistakes in the sentences (Forgetting a comma, capital letter, or 

punctuation.)  

 

Week 2- Morning Meeting continued… 

***When working on the morning message, it is important to read the message first and 

then have students choral read the message.  Incorporate activities such as underlining 
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sight words, rhyming words, and vowel patterns.  Discuss with students the use of 

punctuation signs as well as using different tones when reading.   

 

Day 1- Lesson 1 

 

Greeting: 

- Elbow Rock Greeting 

 Instead of shaking hands, students will lock elbows with the person 

next to them and shake arms. 

 The teacher may have to model how to do an “elbow shake” prior to 

starting the greeting. 

Sharing: 

- For today’s sharing, students will share one thing they did over the weekend.  This 

can be called “Weekend News.” 

- If you have a toy microphone, students can use that as a prop when sharing. 

- Remind students to use complete sentences when sharing. 

 “This weekend, I ______________.” 

- Go around the circle until everyone has shared.  

Group Activity: 

- Write the words to the song “My Bonny Lies Over the Ocean” on the board or chart 

paper.  Make every letter “b” bold or a different color.  

- Tell students that whenever a word that starts with the letter “b” is sung, they will 

alternate between sitting and standing. 

 My Bonny (stand) lies over the ocean. 

My Bonny (sit) lies over the sea. 

My Bonny (stand) lies over the ocean. 

Oh bring back my Bonny to me. 

Bring back, Bring back, 

Oh bring back my Bonny to me, to me. 

Bring back, bring back, 

Oh bring back my Bonny to me. 

Morning Message: 

- Good Morning! Today is Monday, October 26, 2015.  It is sunny. We will have 

library and computer lab. 

 

Day 2- Lesson 2 

Greeting: 

- Hello Neighbor Greeting: 

 “Hello, neighbor, what d’ya say? (wave to partner) 

 It’s gonna be a wonderful day. (Circle arms over head and then move 

down to the sides.) 

 So clap your hands and boogie on down. (Clap hands and wiggle 

down.) 
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 Give a little bump and turn around.  (Gently bump hips and turn in 

place.) *Students can also jump or raise hands if they do not want to 

bump.   

 

Sharing: 

- Choose a category for today’s sharing activity.  The category could be color, 

vegetable, fruit, number, game, book, or TV show, or song. 

- Students will go around the circle sharing their favorite item. 

- Remind students to use complete sentences and to speak clearly and loud enough for 

everyone to hear. 

- “My favorite color is purple.” 

- You can also have students add a reason why that is their favorite thing. “I like this 

color because _______.” 

- An extension to this activity would be to make a graph and compare favorites using 

tally marks.  

 

Group Activity: 

- Students will play a game called “Sparkle.” 

- In this game, the teacher may use sight words, spelling words, or any words that 

students are working on for that time. 

- Line students up, shoulder to shoulder, and choose a student to start. 

- Pick a word for students to spell saying one letter at a time.  Once the word has been 

spelled, the next student will say the full word.  The next student says, “Sparkle,” and 

the following student has to take a seat. 

- For example:  The word will be “game” 

 “G” 

 “A” 

 “M” 

 “E” 

 “Game” 

 “Sparkle” 

 (Next student sits) 

- Play the game until there is only one person standing. 

Morning Message: 

- Good Morning! Today is Tuesday, October 27, 2015.  My favorite color is purple. 

What is your favorite color? 

 

Day 3- Lesson 3 

 

Greeting: 

- Knock, Knock Greeting: 

 Greeter: Knock, knock! 

 Receiver: Who’s there? 

 Greeter: Sarah 

 Receiver: Sarah who? 

 Greeter: Sarah Smith! 
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 Receiver and group chant: Good morning, Sarah Smith! 

 Continue chant until everyone has been greeted. 

Sharing: 

- Bring pumpkins into the circle so that everyone can see. 

- Go around the circle and have each student share one thing they notice or know about 

pumpkins. 

- Record their answers on chart paper.  These ideas can be used in a non-fiction writing 

piece about pumpkins as well as be tied into science class when learning about 

pumpkins. 

- Choose a book to read aloud about pumpkins. 

 

Group Activity: 

- This group activity is called Take Sides. 

 Prepare a list of contrasting statements about students’ preferences.  

Examples could be, “I love to sleep late” and “I love to get up early” 

or “I like to ride my bike” and “I like to walk” 

 With students standing in a straight line, call out a pair of statements. 

 If students agree with the first statement, they take one step to the 

right.  If students agree with the second statement, they take one step 

to the left.  If they cannot decide, they stay where they are.   

 Choose a few statements so that everyone has a chance to move a few 

times. 

 End with a statement that is true for everyone in the class: “If you are 

going to eat lunch today, find a place to sit in our circle” or “If you are 

in first grade, find a place to sit in our circle.” 

Morning Message: 

- Good Morning Class! It is Wednesday, October 28, 2015. We will think about 

pumpkins.  Look at the pumpkins I have set out in front of the classroom.  Be ready to 

share something you notice or know about pumpkins.  

 

Day 4- Lesson 4 

 

Greeting: 

- Math Match Card Greeting: 

 Prior to Morning Meeting, have index cards prepared with equations 

students have been working on in math. 

o 2+5= 

o 4-1= 

 On different index cards, have the answers to the equations (7,3) 

 Give each student a card and have them walk around, looking for the 

match to their card. 

 Once student found their match, they sit next to each other with the 

answer to the right of the equation 

 Making sure their equation is visible to the rest of the class; each pair 

will read their equation and answer.  
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 You can do this activity a couple times for extra practice.  

 

Sharing: 

- For this sharing activity, students will be paired with someone they do not usually 

work or play with. 

- Partners are to chat and discover two things they have in common. 

- You may have to brainstorm ideas first. 

- Have each partner share one thing they found that they have in common. 

- Share until each partnership has had a turn.   

 

Group Activity: 

- This group activity is called Telegraph. 

 Students stand in a circle, hold hands, and close their eyes.  The 

teacher starts or chooses a student to start by picking a nonverbal 

message such as three quick, gentle hand squeezes and sends it to the 

next child.   

 The message continues to be sent around the circle until everyone has 

felt the message. 

 The last student to get the message verbally explains what the message 

was. 

Morning Message: 
- Hello! Today is Thursday, October 29

th
.  It is cold and windy outside.  We will read a 

story about a square pumpkin.  Do you like circles or squares?  (Have a column 

labeled “circles” and a column labeled “squares.”  Each student will put either a 

check mark or tally mark in the column they choose.) 

 

 

Day 5- Lesson 5 

 

Greeting: 

- Snowball Greeting: 

 Have students write their name on a piece of white paper and crumple 

it up. 

 Students toss their “snowballs” in the center of the circle and one 

student will be chosen to pick up a snowball that landed near to them, 

read the name on the piece of paper, and greet that student (Good 

Morning, _______) 

 The person that was greeted is next to pick up a snowball and greet 

another classmate. 

 Go until everyone has been greeted. 

Sharing: 

- Today, tell students they will be focusing on asking effective questions.  (List 

question words on the board such as: Who, What, When, Where, Why, and How) 

- Have students share what their Halloween costume will be and that partners are to ask 

3 questions.  (What color will the costume be?  Where will you go trick or treating? 

Why did you decide to wear that costume?) 
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- Each partner will share one thing about their partner’s costume. 

- Go around the circle until everyone has shared. 

- This sharing activity ties in with a narrative writing piece that will go in the students’ 

writing portfolios.   

 

Group Activity: 

- This group activity is called Speed Ball 

 Students can either be standing or sitting in a circle.   

 The teacher starts by calling out a student’s name and quickly tosses the ball 

to that student. 

 Once that student catches the ball, they hold onto it for a second and call out 

another classmate’s name and tosses them the ball. 

 To keep track of who has had the ball, have students turn their thumb up. 

 Continue the game until everyone has had a turn to catch and toss. 

***Before the game, you may need to establish rules such as throwing the ball gently, underhand 

towards the torso.   

 

Morning Message: 

- Good Morning! Today is Friday, October 30
th

, 2015. Trick or treat! Please choose 

your favorite Halloween costume using a tally mark. (Have pictures of a princess, 

cowboy, power ranger, ghost, and cat. 

 

 

***Please note that the Morning Meeting lesson plans are examples and the activities have 

been adapted from The Morning Meeting Book by Roxann Kriete.  All lessons in the 

curriculum should build upon the same ideas, but can be modified to fit each classroom’s 

needs. 
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Appendix B 

 

Getting to Know Your Child Questionnaire (adopted from Carroll, 2011) 
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Appendix C 

 

Student Interview (Pre and Post) 
 

1.  What is your favorite thing about our classroom? 

2.  Do you feel comfortable in our classroom? Why or why not? 

3.  What do you like about morning meetings?  

     What do you like about closing meetings? 

     Is there anything you do not like about morning or closing meetings? Provide an example and 

why.  

4.  What does classroom community mean to you? Provide an example. 

5.  What can you do if you feel frustrated or have a problem in our classroom? 

6.  What does it mean to be a kind friend? 

7.  How can you show respect to someone? Provide an example.   
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Appendix D 

 

Parent Survey 

 
1.  Does your child like school? How do you know? 

2.  In regards to your child’s social development, what do you want your child to learn? 

3. Does your child feel comfortable in our classroom?  How do you know?   

4.  What are some negative experiences your child mentions that happens at school?  If providing 

an example, please do not include names.   

5. What are some positive experiences your child mentions that happens at school?  If providing 

an example, please do not include names.  

6.  Does your child ever use a technique at home to help him or her when they become frustrated 

to work through a problem they are having?  If so, please list what they said or did.   
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Appendix E 

 

Behavior Tally Chart 

 

Week of __________________ 

Description of Behavior: Positive 

Act of Kindness  

Honesty  

Collaboration-working together  

Use of “I Messages”  

Showing respect  

Active Engagement in 

Discussions and Activities 

 

Other  

 

Description of Behavior: Negative 

Hurtful comment or action  

Dishonesty  

Shouting out  

Unmotivated  

Disrespect of person or thing  

Not contributing to group 

activities 
 

Other  
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Appendix F 

 

Evaluation Tool for Curriculum 

 

 
Goals:  Are goals clearly stated? Are learning targets measurable?  

 

 

Practices:  What teaching practices and strategies are made evident in the curriculum? 

 

 

Content:  How well does the content fit with building classroom community? Are there any 

areas that should be extended or changed? 

 

 

Sequencing:  Does the order of topics build upon each other for future learning and 

incorporation of skills? 

 

 

Weekly Themes:  Are weekly themes developmentally appropriate?  Do they convey the skills 

that teachers want their students to be able to demonstrate? 

 

 

Learning Opportunities:  Does the curriculum provide adequate time and opportunities for 

students to practice skills and reflect on their learning? 

 

 

School/Home Connections:  Does the curriculum connect skills that can be displayed inside and 

outside of school? How does the curriculum connect to real-world situations and provide 

students will skills needed for later in life? (College and Career ready) 

 

 

Assessments:  Do the assessments of skills identify if learning goals were met? 

 

 

Recommendations:    
 

 

 

 

 

 

 


