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Abstract 

 

School bullying is a problematic, aggressive and intentional adolescent behavior that victimizes a 

large population of school-aged students, by means of repeated negative stimuli from their peers. 

Common forms of school bullying depend on a foundation that exhibits power and control, 

whether actual or perceived, of one student peer over another. School children who are being 

exposed to bullying behaviors often suffer physical, psychological, and emotional distress. 

Research studies report that school bullying incidents continue to rise, especially in the middle 

school venue of educational facilities throughout the United States. A variety of anti-bullying 

programs and campaigns have emerged in an attempt to combat and decrease school violence as 

identified in forms of school bullying, and their short and long term negative effects suffered by 

student child victims. However, due to the complexity of trying to understand why and how 

school bullying behaviors develop within some adolescents and not others, while also attempting 

to treat victimized students- prevention and intervention strategies that do not just focus on 

punishment, but also incorporate problem solving techniques are needed. Anti-bullying efforts to 

reduce school violence and child victimization should be a comprehensive effort that involves 

not only school officials, faculty, and students, but also parents, community, medical 

professionals, law enforcement, and legislators. Properly evaluating school bullying behaviors 

and victimization is needed to develop an effective, efficient anti-bullying program, which 

should be taught in schools throughout the school year, and supported community wide. 
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I. Introduction 

 

Overview of Bullying 

    By definition, the word “bullying” is described in a variety of ways that try to summarize 

or categorize unwanted, aggressive adolescent behaviors directed against peers. Internationally, 

bullying behaviors are recognized as intentional acts of aggression through physical or 

psychological means, actual or implied, used to create fear or harm against another person or 

social group, which are likely to result in injury, mal-development, psychological and emotional 

distress, and even death (Hong & Espelage, 2012). According to Smith, Schneider, Smith, and 

Ananiadou (2004), bullying involves vicious forms of aggressive adolescent behaviors, which 

repeatedly preys on weaker peer victims who are often unable to defend themselves against such 

negative stimuli.  

    The term “bullying” in relation to peer victimization originally was identified and studied 

by pioneer researcher Daniel Olweus of Norway. Olweus defines bullying as a person who 

intentionally and directly physically pushes, shoves, hits, restrains or kicks another. And also, a 

person who intentionally yet indirectly threatens, teases, spreads rumors or taunts another 

(Olweus & Limber, 2010). The desired effects of the “bully” and his/her behaviors against 

another, in relation to the victim(s), is to administer and instill a sense of fear, pain (physical, 

psychological, emotional), discomfort, and embarrassment into their lives and social 

environments (Espelage & Swearer, 2011). 

    Researchers around the world study bullying behaviors primarily in school environments. 

The harmful effects of peer abuse are far more devastating to student child victims than initially 
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identified years ago. The scope of child suffering cannot be overstated or underestimated. 

Bullying in schools can have immediate and also long-term negative effects that require further 

research and intervention strategies (U.S. Department of Justice, Office of Justice & 

Delinquency Prevention, 2011).  

    

Statement of the Problem 

    Bullying behaviors are a global, problematic concern infecting schools throughout the 

world, to include the United States. Some U.S. studies discovered that school violence, in the 

form of bullying behaviors, are experienced by an estimated 75% of student child victims who 

attend middle schools (Wallace & Roberson, 2011). Bullying is common within school 

buildings, playgrounds, children’s homes, and neighborhoods. The “acts of bullying” behaviors 

are often performed out of sight of adult supervision, and create an environment of fear in and 

outside of the school setting- as well as negatively affecting the learning environment and the 

student child victim’s self-esteem (U.S. Department of Justice, Office of Justice & Delinquency 

Prevention, 2001).  

    Traditional aggressive bullying acts of control and power over peers in a school setting 

now expand beyond the school building and playgrounds- primarily due to electronic advances 

such as cellphones and the Internet (Hinduja & Patchin, 2013). Recent reports indicate that 

approximately 93% of teenagers use the Internet and an estimated 75% have cellphones. Some 

bullies incorporate the use of these technological advances to aid in their desire to inflict  
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psychological and emotional harm against their often peer child victims, which leads to growing 

concerns nationwide (Schneider, O/Donnell, Stueve, and Coulter, 2012).                                         

    Original forms of school bullying that are now aided by the advances of technological 

discoveries such as the Internet and cellphones, are a topic of intense public concern. More 

members of society believe that bullying behaviors, regardless of the venue used, are responsible 

for the many violent school shootings across the United States, and the ever-growing reported 

teen suicides rates (U.S. Department of Justice, Office of Justice &   Delinquency Prevention, 

2001).  

    Therefore, the problem of school bullying continues to grow and expand from the school 

building structure and surrounding property, while leaving a vast array of physical, 

psychological, emotional, and socially isolated affected school-aged child victims in need of 

protection and support. It is imperative that this form of child victimization is not only 

adequately identified, but that improved anti-bullying behavior prevention programs and 

intervention strategies are explored and improved.  

 

Purpose of the Study 

    This study will serve multiple purposes. First, the study will identify the foundation of 

school bullying behaviors, both traditionally and through the use of technological advances. 

Secondly, through statistical analysis and research, the prevalence of bullying amongst school-

aged children, several identified adverse effects associated with bullying behaviors-victim 

specific, and current legislation specifically designed to address school bullying will be 

discussed. Additionally, the study will provide a theoretical and ecological framework to help 
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explain why school bullying occurs within some children and exhibited in a school-peer setting. 

Finally, multiple, current anti-bullying school and educational programs will be assessed 

regarding their strengths and weaknesses. Recommendations will then be proposed for a more 

comprehensive, effective, school-based anti-bullying program that incorporates improved 

prevention and intervention strategies- and introduces social-service type “healing resources” for 

child victims, which would involve the development of a partnership between school districts, 

school faculty, students/children, parents, community, law enforcement, and legislation. 

 

II. Literature Review 

 

Common Forms of School Bullying 

    Adolescent bullying behaviors are often exhibited against school-aged children/victims in 

a variety of ways or methods. Categorically, the most common forms of school bullying are: 

physical bullying, social or relational bullying, verbal bullying, and cyber bullying (Wang, 

Iannotti, & Nansel, 2009). Physical bullying includes acts of violence such as: kicking, tripping, 

punching, hitting, slapping, or pushing. Social or relational bullying can be experienced through 

the spreading of rumors that cause another to feel a sense of social isolation. Verbal bullying 

includes being teased, mocked, called names, or being made fun of in front of peers. Cyber 

bullying is defined as an aggressive form of being “bullied” through the use or utilization of 

electronic means. This newest form of bullying uses computers, emails, websites and webpages, 

cell phones, and text messaging- to aggressively attack, taunt, degrade, humiliate, and cause 

emotional distress to the school-aged child victim (Hinduja & Patchin, 2012). Verbal and 
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physical bullying are direct forms of bullying behaviors, whereas, social or relational bullying 

and cyber bullying are considered indirect forms. Statistically, male student bullies utilize direct 

forms of bullying more so than females, whereas, indirect forms of bullying are used more by 

female student bullies (Wang, Iannotti, & Nansel, 2009). 

    Regardless of its’ form, school bullying is an intentional, repetitive, aggressive act of 

violence against another student that typically targets passive/submissive victims (Olweus, 

1996).  The bully decides the “form, method, and delivery system” of the bullying behavior that 

he/she will exhibit-not the student child victim. Adolescent bullies direct their aggression 

towards peers who have a difficult time defending themselves, and often were targeted without 

any provocation.  

    Common forms of school bullying behaviors have been identified and labeled as a form 

of peer abuse (Olweus & Limber, 2010). Bullying is a highly recognizable world-wide problem, 

in any of its’ aggressive forms, that is currently the leading cause of school violence (Domingo, 

2013). According to the Centers for Disease Control and Prevention, school bullying is a 

traumatizing, devastating exhibition of peer abuse that is a growing epidemic- and a major public 

health concern (Brackett & Divecha, 2013). The prevalence of school bullying and the associated 

adverse effects must be further assessed. Internationally, bullying is now recognized as an 

increasingly dangerous- leading cause of school violence that is in need of educational and 

political legislation intervention (Nickerson, Cornell, Smith, & Furlong, 2013).   
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Statistics: Prevalence of School Bullying 

    Decades ago, what was once believed to be semi-acceptable, annoying juvenile behaviors 

amongst peers in a school environment- then termed “rites of passage,” has been renamed in 

recent years. These once somewhat acceptable behaviors are now labelled as “peer abuse or 

bullying” and is the leading cause of school violence (Domingo, 2013). The prevalence of school 

bullying has increased dramatically since it was initially studied in the early 1980’s. 

    In 1983, Daniel Olweus of Norway conducted one of the earliest studies regarding the 

prevalence of school bullying. The study sample consisted of over 130,000 Norwegian students 

who were between the ages of 8 and 16- (grades 3 through 10). The methodology included 

utilizing a self-reporting questionnaire that revealed approximately 15% of the student 

participants reported being bullied (Olweus & Limber, 2010). In 2001, Olweus conducted a 

larger-scale survey that revealed over the past 17 years, there was a 50% increase in reported 

bullying incidents and student/child victimizations involving the same school-aged children. This 

second study also revealed a 65% increase regarding the frequency and duration of the bullying 

behaviors against peers. Children were now reportedly being bullied at least once a week or more 

(Olweus & Limber, 2010). 

    School bullying violence has become more prevalent in many countries-especially in the 

United States. School bullying has attracted much public media attention, as well as concern 

from educators, social and other researchers, politicians, and law enforcement (Ferguson, 

Miquel, Kilburn, & Sanchez, 2007).Even though peer abuse or bullying behaviors can occur in 

any social setting where people gather socially or otherwise, bullying is most predominantly 

found and studied in the elementary and middle school venue (Merrell, Guelder, Ross, & Isava, 

2008).  
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    Since the 1980’s, a multitude of studies have attempted to examine the prevalence of 

school violence-specific to the association between bullying behaviors and child victimization 

(Nickerson, Cornell, Smith, & Furlong, 2013). In 2009, bullying among middle and high school 

students in Massachusetts was studied-utilizing a two-stage cluster sample, 2-question self-

reported questionnaire, conducted over a 2 year period. The random sample population included 

a total of 138 public middle and high schools, and involved 2,859 middle school students and 

2,948 high school students. The students were asked to respond to two specific questions: “How 

many times over the last 12 months have you been bullied at school? And, did you bully anyone 

in the past 12 months?” Definitions regarding “being bullied” and “bullying others” were given 

to the study participants. The research data analysis and findings revealed the prevalence of 

bullying in middle schools to be 43.9%, and 30.5% in high school respectably (McKenna, Hawk, 

Mullen, & Hertz, 2011). 

    On a national level, statistically- the prevalence of school bullying varies from study to 

study. In 2001, the National Institute of Child Health and Human Development estimated that 

nationwide-5.7 million American school-aged children, in grades 6 through 10, had been bullied 

in a school setting or were witnesses to peer abuse (Hong & Espelage, 2012). Also in 2001, the 

U.S. Department of Justice reported an estimated 1.6 million school children, between the sixth 

and tenth grades, were victims of school bullying behaviors (Black, 2007). In 2011, the peer 

abuse in school environments continued. An estimated 28% of students in the U.S., between the 

ages of twelve and eighteen, reported being victimized by bullying behaviors (Bureau of Justice 

Statistics, National Center for Educational Statistics, 2012).  

    School bullying remains the number one form of school violence in the United States 

(Wallace & Roberson, 2011). The prevalence of bullying continues to be of great concern for 
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educators, parents, legislators, and also the child victim(s) who must suffer the physical, 

emotional, and psychological short and long-term effects surrounding their repeated exposure to 

such negative peer abuse stimuli (U.S. Department of Justice, Office of Juvenile Justice & 

Delinquency Prevention, 2001).  

 

Adverse Effects of School Bullying 

    Decades ago, the exercising of power from one school-aged child over another was often 

dismissed by statements that minimized the adverse effects experienced by the student child 

victim. The old Atagi “boys will be boys, and girls are just catty” ignores the initial pain, 

humiliation, and suffering related to school bullying behaviors (Fox, 2010). As young children 

grow and are exposed to various forms of socialization, internal behavioral norms begin to 

develop primarily based on the conduct of their parents, caregiver, and society. However, as 

children begin to age and continue to develop, their behaviors and attitudes can be greatly 

influenced by their peers (Hinduja & Patchin, 2013). Victims of school bullying may suffer in a 

variety of negative, damaging, and disruptive ways. The adverse effects experienced are often 

suffered physically, psychologically, and emotionally. The effects can be both short or long-term 

(Cook, Williams, Guerra, Kim, & Sadek, 2010). 

    Physical abuse suffered by student child victims during a school bullying incident or 

“attack” involve being hit, punched, pushed, shoved, kicked, slapped, and other direct forms of 

bullying that are intended to cause physical harm (Wang, Iannotti, & Nansel, 2009). Physical 

school bullying, in extreme but growing cases, may include victims not only suffering from cuts, 

bruises, black-eyes, split lips, and/or broken bones,-but also becoming victims of school 
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shootings (U.S. Department of Justice, Office of Justice Programs, Office of Juvenile and 

Delinquency Prevention, 2011).  

    In a 2005/2006 study that utilized self-reporting data from the Health Behavior in School-

aged Children (HBSC), consisting of a randomized sample involving 230 schools and 7,508 

American students between the sixth and tenth grade, it was discovered that 20.8% of the school 

bullying incidents were physical; 53.6% incidents were peer abused verbally. The study also 

found that male school bullies assert their perceived power over peers and abuse them physically 

and verbally. Female school bullies victimize their peers more so through relational and social 

means (Wang, Iannotti, & Nansel, 2009). However, victims of school bullying who are 

physically attacked may exhibit the “outer signs or wounds” of such acts of violence, but as a 

result- may also suffer deeper, psychological or emotional wounds that manifested from the 

initial, physical bullying experience (Hong & Espelage, 2012). 

    Psychological and emotional adverse effects suffered by student victims, may include 

major depression, emotional distress, increased anxiety and fear, self-harm, and suicidal 

tendencies (Schneider, O’Donnell, Stueve, & Coulter, 2012). These forms of suffering, as a 

result of school bullying, are becoming more prevalent among child victims- regardless if the 

acts are inflicted directly or indirectly. Traditional forms of bullying and cyberbullying are often 

both being experienced by student-aged children-and the adverse effects that may manifest from 

these negative experiences can be similar (Hinduja & Patchin, 2013). Studies continue to explore 

the correlation between school bullying and psychological distress.  

    In 2008, a study was conducted in Boston that examined the prevalence of traditional 

forms of school bullying, cyberbullying, and student child victimizations. The sample population 

consisted of 20,406 high school-aged students from 22 schools. Utilizing the Metro West 
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Adolescent Health Survey, which was a self-reported student questionnaire, the research 

revealed that 59.7% of students were bullied both through traditional and cyber means, over the 

examined 12 month period of time. Furthermore, the researchers found that students who were 

victimized both traditionally and through cyberbullying means concurrently– suffered depressive 

symptoms (47%), self-injured (37.8%), thought of committing suicide (30%), or attempted 

suicide (15.2%) (Schneider, O’Donnell, Stueve, & Coulter, 2012). 

    In 2009, the Massachusetts Youth Survey conducted a study that in part explored the 

prevalence of adverse psychological factors experienced by middle and high school students as a 

result of being bullied. The study’s sample population included 2,859 middle school students and 

2,948 students from 138 public schools. The self-reported questionnaire revealed that students 

who were bullied- (compared to those who were not bullied) -were three times more likely to 

consider suicide or intentionally harming themselves (McKenna, Hawk, Mullen, & Hertz, 2011).   

Exposure to school bullying may not only manifest into poor mental health, poor self-esteem, 

suicidal thoughts, and feelings of helplessness, – but also may adversely affect the child victim’s 

academics (Strom, Thoresen, Wentzel-Larsen, & Dyb, 2013). 

    A cross-sectional study conducted by the Norwegian Institute of Public Health, the 

University of Oslo, and the Municipality of Oslo, focused in part, on the effects of school 

bullying and academic performance. The sample population consisted of 7,343 students, between 

the ages of 15 and 16, who attended one of the 56 schools included in the research. The self-

reported questionnaire revealed that 28.8% of the sampled students reported being bullied, and 

overall, – there appeared to be a correlation between students who were bullied and poor 

academic achievement (Strom, Thoresen, Wentzel-Larsen, & Dyb, 2013). The adverse effects of 

school bullying can extend far beyond the initial and repetitive acts of peer violence. Some 
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victims of bullying behaviors continue to be “victimized” throughout stages of their lives, while 

bullies may continue to engage in violent acts and tendencies beyond the school playgrounds into 

adulthood (Tfofi, Farrington, & Losel, 2012). School bullying is a growing, immediate threat to 

child safety within our school environments- having both short and long-term negative effects. 

Also growing, - is an increase of concern and pro-active measures among legislators create laws 

aimed at decreasing school violence and victimization (Holt, Raczynski, Frey, Hymel, & Limber, 

2013).   

 

Legislation: School Bullying Violence & Victimization 

    Over the past two decades across the United States, numerous educational and 

governmental policymakers have developed and enacted a multitude of legislation, focused on 

school bullying prevention and punitive consequences. As a result of the Columbine High School 

shooting-and several others that followed across the nation, -educational, community, and 

government leaders could no longer ignore the serious problems associated with school bullying 

and child victimization (Nickerson, Cornell, Smith, & Furlong, 2013). Traditional school 

bullying behaviors and cyberbullying are being studied and analyzed by researchers, and 

addressed legally by federal, state, and local government entities (Hinduja, & Patchin, 2013). 

    The U.S Supreme Court decision in the case of Monroe v. Davis County Board of 

Education (526 US. 629, 1999) ruled that schools have a duty and legal responsibility to protect 

students from peer abuse (bullying), and other forms of harassment that may prevent student 

victims from obtaining equality concerning educational opportunities. Since 1999, state 

policymakers enacted over 120 bills addressing school bullying. The greatest influx came 
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between the years 2007 and 2010, which impose various policies and procedures that are to be 

adhered to by school officials (Nickerson, Cornell, Smith, & Furlong, 2013). School 

environments that possess a climate of fear, as a result of not adequately addressing bullying 

behaviors that result in inadequate or diminished equal opportunity education, is the primary 

focal point of a significant portion of anti-bullying legislation (U.S. Department of Justice, 

Office of Juvenile Justice & Delinquency Prevention, 2013).  

    A variety of state enacted legislative laws- and a multitude of school policies now exist 

across the United States that address school bullying violence. No universal bullying state statute 

or school policy or procedure exists. Only 13 out of 50 states within the U.S. included mental 

health provisions for victims in their legal languages (Nickerson, Cornell, Smith, & Furlong, 

2013).  

 

III. Theoretical/Ecological Application 

 

General Strain Theory 

    The General Strain Theory (GST) is often studied by criminologists due to the theory’s 

belief that various stressors and strains adults and children experience in life- may promote 

delinquency and criminal behaviors. According to the general strain theory, when adults or 

adolescents experience negative events, they may feel a sense of failure, frustration, depression, 

hopelessness, or revenge (Agnew, 1992). Individuals who experience strains are more likely to 

engage in delinquent behavior; strain includes poverty, child maltreatment, parent-child 

isolation, peer abuse, and criminal victimization (Agnew, 2001).  
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    According to Agnew (1992), the general strain theory not only considers economic 

hardships and the lack of resources to be the only source of strain or stress, but also relational 

and event driven negative stimuli. Children who are exposed to negative life occurrences may 

develop low self-control, low self-esteem, and poor coping skills. If a child is treated 

aggressively by his/her parents, or is physically or emotionally bullied at school, -there is an 

increased chance the student child will be involved in acts of deviance (Hay & Meldrum, 2010).  

    Strain and stress experienced by children may produce emotional instability, -and an 

internal belief within the student child to take corrective actions that manifest from feelings of 

anger and revenge that could result in criminal activity (Hay & Meldrum, 2010). School 

shootings throughout the United States involving students who had been bullied, who then 

committed these violent crimes- is just one example or application of the general strain theory.  

    Children who are exposed to violence first-hand and/or live or learn in environments 

where abusive behaviors are common- are at a much greater risk of developing personality and 

emotional disorders. These children may repeat the forms of aggression they experienced against 

others (No Bullying website, 2015). A premise of the general strain theory acknowledges that a 

vast array of circumstances exist, -regarding how individuals faced with strains and stressors- 

will cope with the exposure to such negative stimuli. Throughout the decades, general strain 

theory researchers primarily focused on variables relating to life stressors that resulted in 

criminal deviancy (Agnew, 1992). However, exposure to the various forms of physical and 

emotional stressors, strains, and abuse may also lead to victims not only harming others, but also 

causing self-harm (Vajani, 2007). 

    In 2008, the Center for Disease Control and Prevention in the United States reported that 

approximately 14% of bullied high school adolescents considered and planned to commit 
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suicide. Annually, stress inflicted on student child bully victims in the United States, United 

Kingdom, France, Australia, and Ireland are responsible for over 20,000 hospital admissions, per 

Country, as a result of serious, self-inflicted injuries and suicide attempts (Hay & Meldrum, 

2010). Psychological stress and physical distress that develop into self-injurious manifestations 

as a result of bullying victimizations- whether directly or indirectly inflicted upon the child 

student, often result in depression, low self-esteem, peer isolation, feelings of helplessness, 

cutting, burning, overdosing, and/or poisoning oneself (Schneider, O’Donnell, Stueve, & 

Coulter, 2012). 

    In a 2009 study, the general strain theory was examined in relation to the negative stimuli 

of direct or indirect bullying behaviors experienced by students, -and feelings of self-harm and 

suicidal ideations. The research data measured included a self-reported questionnaire completed 

by a random sample population of 426 middle and high school students. Researchers found a 

strong correlation; 39% of students who experienced school bullying behaviors then directed 

aggressive behaviors towards themselves. The strains related to bullying victimization resulted in 

negative psychological and emotional distress, which in turn lead to thoughts of self-inflicted 

injuries, pain, and in some cases- hospitalization (Hay & Meldrum, 2010).   

 

Cycle of Violence Theory 

    Numerous studies involving the use of physical discipline or corporal punishment 

administered upon children, by their parents as a consequence of misbehaviors, found a strong 

intergenerational correlation; parents who were physically punished as a child were more 

susceptible to physically disciplining their own children (Simons & Wurtele, 2010). This pattern 
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of physical punishment/violence- parent/caregiver to child, child student to peer victims, and 

then later in life transferred to spouses or significant others- continues to be of great interest to 

researchers. Relationship violence, especially in cases involving parental maltreatment, - is 

believed to result in increased acts of violence against student child peers and extend into 

adulthood with intimate partners (Shields & Cicchetti, 2001).   

    The cycle of violence theory is associated with an identified pattern of repeated violent 

and abusive behaviors inflicted upon victims- that intensifies over time. The theory initially 

focused  not only on the physical acts of violence suffered by victim’s in marital and dating 

relationships, but also the damaging psychological and emotional effects of abuse that caused 

victims to believe they deserved the abuse. Negative behaviors and attitudes developed 

throughout the course of a child’s life that promote violent, aggressive interpersonal conflict 

strategies -are said to repeat themselves “full circle”- generation to generation (Simon & 

Wurtele, 2010). Although the cycle of violence was initially researched and thought to have been 

most applicable to domestic violence victims and relationships, interest has grown to apply the 

theory’s foundational beliefs to include the cycle of abuse in the school environment (U.S. 

Department of Health and Human Services, 2015).  

    The cycle of violence theory acknowledges the influence that negative social-emotional 

learning has on the victims who are abused, and children who witness and experience such 

violent acts (Smith & Low, 2013). The adverse effects suffered by victims and children who are 

exposed to violent acts, such as in domestic abuse cases and school bullying victimizations, may 

result in unhealthy social behaviors. Children who are maltreated often exhibit an increased level 

of verbal and physical aggression towards their school peers. Furthermore, maltreated children 
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are prone to be more antisocial and less concerned about their peers or others feelings and rights 

(Shield & Cicchetti, 2001).  

    Acts of violence experienced repeatedly, can influence the social learning process, and 

has the potential of negatively affecting children throughout the growth stages such as -

conditioning or teaching them that violence is an acceptable coping mechanism to handling 

stressful situations, negative stimuli, or social-relational difficulties (Smith & Low, 2013). The 

learned cycle of violence may manifest into unwanted, aggressive, antisocial, and violent 

behaviors in children and throughout adulthood. The opposite may hold true. Children who are 

victimized as a result of exposure to violent behaviors associated with the cycle of violence- may 

adopt submissive, survival-type social behaviors in an attempt to avoid confrontation or being 

violently attacked at home. However, if submissive behaviors become generalized by child 

students in the school environments amongst peers, re-victimization may occur - making the 

children an easily identified target for being bullied (Shields & Cicchetti, 2001). 

    School bullies often exhibit diminished empathy and emotional connections with their 

student peers. Bullies may strategically select their victims to overpower and inflict emotional 

and physical pain onto others - by displaying threatening postures to intimidate and humiliate 

(Olweus, 1991). For the bully, this exhibition of repeated interpersonal violent behavior may be a 

result of being raised in a violent home environment. For the victim who is bullied, the student 

child may attempt to cope with the traumatic event(s) by suppressing the physical and/or 

emotional exploitations. The suppressive emotional reaction utilized by some child victims may 

be a type of defense mechanism that became an internal manifestation developed within to avoid 

further abuse -while trying to maintain a sense of emotional relief and stability (Shields & 

Cicchetti, 2001). 
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    The adverse effects of parental maltreatment and violence experienced by children are 

believed to be risk factors associated with promoting bullying behaviors and victimization. 

Research exploring the potential correlation between violence children experience and resulting 

bullying behaviors continues be examined and understood (Trofi, Farrington, & Losel, 2012). 

One such study involved a sample population of 169 maltreated children and 98 non-maltreated 

children, - between the ages of 8 through 12 years. Data regarding families’ maltreatment and 

abuse histories were collected from records obtained from the Child Protective and Prevention 

Services Department in Monroe County, New York. Children involved in the research who were 

categorized as being maltreated- were either victims of neglect, or physically, emotionally, or 

sexually abused (Shield & Cicchetti, 2001). 

    The study’s venue took place in a rural-country setting at a summer camp that included 

six 1-week recreational and research sessions involving the child participants. The children were 

paired in same-sex, same-age peer groups of 6-8, with an equal number of maltreated and non-

maltreated participants in each. One of the goals of the research design was to create or recreate a 

school-like environment amongst the children that could be naturalistic, observed, and then 

analyzed.  Three adult counselors were assigned to each group- who in turn completed a 10-item 

questionnaire that focused on identifying bullying behaviors (bullies) and victimization (victims) 

(Shields & Cicchetti, 2001). 

    The research results found a correlation between children who were maltreated and 

bullying behaviors- especially among children who were physically or sexually abused. Bully-

victim dynamics manifested quickly within some of the new, social study groups. These findings 

support developmental and the cycle of violence theorists,- who posit early childhood 
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experiences may currently and later-in-life influence social, peer interactions- including learned 

acts of violence and school bullying behaviors (Shields & Cicchetti, 2001). 

    In 2012, researchers Ttofi, Farrington, & Losel, conducted a systematic review of 63 

journals and 19 electronic databases from the years 1993 to 2012 pertaining to school violence 

and adult criminal behaviors,- in an effort to understand if a correlation existed between school 

bullying and adulthood violence. The examined literature and study results supported the 

existence of a strong association between adolescent school bullying behaviors and violence 

perpetrated into adulthood. According to the research results, students who bullied others in 

school were 66% more likely to be violent in peer or social relationships later in life- leading into 

and through the first 6 years of adulthood (Ttofi, Farrington, & Losel, 2012). Aggressive, 

interpersonal relational strategies developed during childhood may be observed years later as the 

adolescent becomes an adult, - and utilizes forms of violence to cope with conflict resolution 

(Simons & Wurtele, 2010). 

    School bullying incidents, - as a result of cycle of violence experiences, - may have 

another negative consequence present in the school-setting environment. Teachers are often 

expected to address violent student behaviors; - however, educators feel a lack of support from 

administration and parents. Teachers who witness and try to stop acts of school bullying may 

fear retaliation directed towards them - from the aggressive, violent student (Karcher, 2002). 

School policies and procedures often restrict educators from physically placing their hands on 

students; some teachers feel this creates a sense of not addressing the incident/problem 

effectively, - and thus, dictating their role to be more of an observer or bystander (Hong & 

Espelage, 2012). Educators are tasked with identifying, reacting to, and preventing school 

bullying behaviors and child victimizations. In addition to being fearful of becoming a victim of 
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violence themselves, teachers fear lawsuits that may be filed against them- for trying to stop 

children from being bullied by their peers within the school environment. As a result, some 

educators are experiencing disconnection - as a consequence to these factors, fears, and school 

violence (Karcher, 2002). 

    Karcher (2000) conducted a study focused on examining the relationship between violent, 

childhood behaviors and middle school connectedness- between students and their teachers. 

Several studies involving violent behaviors and the cycle of violence,- have identified parenting 

practices,- especially in the areas of discipline, communications, and support- to be factors in 

predicting school bullying behaviors, adult violence and criminal activity (Cook, Williams, 

Guerra, Kim & Sadek, 2010). Educators have been compared to being surrogate parents to their 

students. Teachers are expected to model and promote a healthy environment to include: 

physical, emotional, educational, social, and safety supports to school-aged children (Karcher, 

2000).    

    Karcher’s study into student’s disconnection with their teachers, - as a by-product of 

violent behaviors, - included a sample population of 136 middle school students in a rural, 

Midwest community with a residential population size of 15,000 citizens. The research data was 

collected through self-reporting questionnaires completed by student participants. The 

information was then categorized and analyzed using a hybrid version of: The Measure of 

Adolescent Connectedness (MAC: version 3.5). The study’s venue was intentionally rural, 

Midwest America. Research regarding violence in schools and bullying behavior are 

predominately explored in larger, urban type communities. The study attempted to minimize the 

presence of external variables associated with urban environments, which could influence or 

alter the research and the findings (Karcher, 2002). 
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    The researcher’s findings identified a correlation between students who displayed violent 

bullying behaviors, experienced poor parenting practices, and were exposed to violence 

situations within their homes- with their teacher’s interaction with them being diminished, 

withdrawn or disconnected. According to the research results, 63% of middle school students 

who directly or indirectly engaged in violent behaviors experienced disconnection from the 

corresponding school teaching staff (Karcher, 2002). Understanding the complexity of bullying 

behaviors beyond the incident-based event, - may be an effective solution to developing 

successful bully prevention programs and strategies (Smith, Schneider, Smith & Ananiadou, 

2004).  

 

IV. Effectiveness of School-Based Anti-Bullying Programs  

 

General Student Population 

    Violence in schools has increased over the decades, and so has the social, scientific, 

political, and media interest regarding this form of child victimization. In response, members of 

society, politicians, researchers, law enforcement officials, and educators, - have all attempted to 

understand and decrease incidents of school bullying violence. Awareness to this serious threat 

of violence that victimizes millions of school-aged children worldwide annually, has increased 

tremendously since the 1980’s. An approach to stopping aggressive peer abuse in school 

environments was to develop and implement anti-bullying programs (Ferguson, San Miguel, 

Kilburn, & Sanchez, 2007).  
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    A multitude of anti-bullying programs exist and are quite diverse (Smith, Schneider, 

Smith, & Ananiadou, 2004). Traditional anti-bullying school programs and efforts, such as the 

Olweus Bully Prevention Program, were designed and focused on the identification of school-

age student bullies, - while also attempting to aid child victims cope with their victimization. 

Direct forms of bullying violence were primarily identified as physical acts such as: kicking, 

punching, slapping, and pushing, choking, and forced ingestion of harmful or poisonous 

substances (Olweus & Limber, 2010). Indirect forms of bullying behaviors include: non-physical 

harassment or threats, malicious teasing, name calling, rumor spreading, humiliation, and 

intentional school-social isolation (Ferguson, San Miguel, Kilburn, & Sanchez, 2007). Decades 

later, these forms of indirect bullying behaviors, through electronic means known as 

cyberbullying, are responsible for victimizing thousands of school children on an annual basis. 

Direct and indirect bullying behaviors are known to cause psychological and emotional distress 

to student child victims, which may lead to hospitalization, death, and incidents of suicide 

(Hinduja & Patchin, 2013). 

    Students who bully and engage in violent aggressive anti-social behaviors are believed to 

be more involved in alcohol and drug use, receive poorer grades, show little or no empathy 

towards their peer victims, thrive on the feelings of power and dominance over other perceived 

weaker students, and also participate in criminal acts outside the school environment. Bully 

victims may be categorized into two groups. The more common victimized student may display 

characteristics and symptoms such as: social isolation, low self-esteem, increased levels of 

anxiety, depression, and suicidal tendencies. The other group or “subgroup” of students who are 

victims of bullying behaviors may act and respond aggressively towards their peer bully. These 

child victims encounter a transference of both the psychosocial maladjustment of the bully’s 
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unwanted antisocial behavior, - and also the emotional and social strains and stressors generally 

experienced and associated with most bullying victimizations (Smith, Schneider, Smith, & 

Ananiadou, 2004).  

    Understanding the origins of bullying problems is important in understanding how to 

develop and implement anti-bullying programs. These acts of peer abuse must be examined on 

various behavioral, social, and environmental levels concerning youths who bully, children who 

are victimized, and educator’s reaction within the school environment. Bullying incidents not 

only involve an aggressor/student bully, a victim/child student, but also directly or indirectly 

affect other student peers and school faculty. In school settings,- certain individual and group 

mechanics form over time that may influence students behaviors and attitudes whether to engage 

in, stand by, or possibly defend student peers from being bullied (Olweus & Limber, 2010). 

These behaviors, attitudes, and potential roles are identified and depicted in the Bullying Circle 

in Appendix I (Olweus, 2001). 

   The major principles of Olweus Bullying Prevention Program stress the importance of 

educators connecting with students in a positive, warm and compassionate manner. Unacceptable 

verbal or physical student behaviors are identified and firm conduct limits are set. Conduct and 

rule violations are countered by non-physical, non-threatening consequences. Educators and 

parents maintain an authoritarian presence, - while assuming a status of a positive role model 

(Olweus & Limber, 2010). 

Many other anti-bullying programs developed over the decades, in an attempt to combat 

the ever-increasing acts of physical violence and emotional suffering caused by bullying 

behaviors in school environments around the globe. The negative impact on student victims has 

educators, parents, communities, and politicians deeply concerned. School violence and peer 
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victimization continues to manifest into violent acts involving school shootings and “bully-cide” 

– a term attributed to students who commit suicide as a result of being bullied (Hong & 

Espelage, 2012).  

    The Second Step Violence Prevention Program is another anti-bullying program. The 

program’s goals focus on decreasing aggressive, violent bullying behaviors and controlled 

substance use and abuse, while increasing social and academic success within the school 

environment. Five social, behavioral “themes” or categories are introduced and taught to middle 

school-aged students, which include: empathy and communication; bullying prevention; emotion 

management and coping with stress; problem solving, decision making and goal setting; and 

substance abuse prevention (Committee for Children, 2008). 

 Responding in Peaceful and Positive Ways (RiPP) is also an anti-bullying school-based 

program taught to middle school students. The program’s primary strategy focus, to combat 

school violence and bullying behaviors, utilizes a social-cognitive problem-solving design to 

identify and promote students to choose nonviolent strategies when faced with conflict. This 

anti-bullying program stresses the importance of mental rehearsal, behavioral repetition, and 

acceptable social-cognitive problem-solving skills (U.S Department of Health and Human 

Services, Substance Abuse and Mental Health Services Administration, 2015). 

 As time progressed, anti-bullying programs attempted another method to decreasing 

school peer abuse and bullying behaviors. A restorative justice model approach that utilizes 

shaming and reintegration techniques to promote forgiveness, reconciliation, and relationship 

repair between the student bully and student victim has been explored (Ferguson, Sam Miguel, 

Kilburn, & Sanchez, 2007). Conflict resolution and individual accountability are focal point  



24 
SCHOOL BULLYING & CHILD VICTIMIZATION 

 

strategies utilized in the restorative justice model, - and attempt to decrease bullying and 

victimizations, - which may also involve law enforcement and the juvenile justice system to 

obtain the desired results (Phillips, 2007).  

 A variety of anti-bullying programs exist that all attempt to decrease peer violence in 

schools. Some program efforts emphasize the cognitive, emotional, moral and empathetic 

approach (Jolliffe & Farrington, 2006). Although the individual programs may encompass 

different approaches to the desired outcome of stopping bullying behaviors and corresponding 

negative effects to student victims, - the programs overall effectiveness is often studied and 

weighed (Ferguson, San Miguel, Kilburn, & Sanchez, 2007).  

 In the United States, billions of dollars have been appropriated to schools so that anti-

bullying programs can be used to combat school violence (Sherman, 2000). In 2001, a meta-

analysis study was conducted by Wilson, Gottfredson, and Najaka, regarding the effectiveness of 

school bullying prevention programs and the corresponding success rates. The researchers’ study 

focused on student’s violent, aggressive, delinquent, and anti-social nonviolent behaviors 

exhibited by students within the school environment (Ferguson, San Miguel, Kilburn, & 

Sanchez, 2007). In 2003, Wilson, Lipsey, and Derzon expanded on the earlier meta-analysis 

study by utilizing a pre-posttest design that also incorporated research reports, - which included 

both control and no control groups in their efforts. These two primary studies examined the 

effectiveness of a variety of anti-bullying school programs, - and found them to significantly 

reduced bullying behaviors within the school environment (Ferguson, San Miguel, Kilburn, & 

Sanchez, 2007). 
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In 2007, Ferguson, San Miguel, Kilburn, & Sanchez conducted a meta-analysis study into 

the effectiveness of school-based bullying prevention programs. Utilizing moderator analyses, 

the researchers believed they could improve on early related studies, - in part by identifying the 

differential impact of the various bullying prevention programs on children who attended high 

school, middle school, and elementary school. The study also specifically attempted to identify 

the student population that benefitted the most from school-based bullying prevention programs. 

The researchers focused their meta-analysis study on: science versus the practical application of 

the various bullying prevention programs; effect size confidence to estimate the impact of the 

bullying programs in relation to the student population versus statistics; and the effect, if any, 

concerning publication bias as it relates to bullying prevention program’s effectiveness 

(Ferguson, San Miguel, Kilburn, & Sanchez, 2007). 

 Ferguson, San Miguel, Kilburn, and Sanchez (2007) obtained information regarding 

school-based bullying from forty five previous studies on the subject. The sample population 

consisted of 19,112 elementary students, 14,933 middle school students, and 668 high school 

students. The research findings noted a 3.6% decrease in peer violence incidents in schools that 

had active anti-bullying programs established. However, the researchers posit that school-based 

anti-bullying programs are not reducing school violence enough, and as a result; - the programs 

are not cost effective (Ferguson, San Miguel, Kilburn, & Sanchez, 2007).  According to Brackett 

and Divecha (2013), approximately 6 billion dollars has been given to school districts to 

substantially decrease peer violence and victimizations. The “return” for such expenditures has 

been disappointing; - the programs are too rule-making focused versus social-relational and skill 

building centered (Brackett & Divecha, 2013). 
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In 2008, Merrell, Guelder, Ross, & Isava also conducted a meta-analytic study regarding 

the effectiveness of school-based anti-bullying programs. The researcher’s obtained data from 

sixteen previous studies concerning bullying violence and related prevention programs, from the 

years 1980 through 2004. The sample population consisted of 15,386 students from the United 

States and Europe, who were in kindergarten through the twelfth grade. The research findings 

noted less than a 4% decrease in school bullying incidents. The researchers posit that the school-

based anti-bullying programs increased student’s awareness and knowledge regarding the subject 

of bullying behaviors in the school setting, but did not substantially decrease peer abuse 

incidents or corresponding student victimizations (Merrell, Guelder, Ross, & Divecha, 2013).  

 The majority of bully prevention programs fail to incorporate educating students (bully 

and victim) in the areas of acceptable social and basic life skills. Furthermore, most programs do 

not address the correlation that often exists between bullying behaviors and extenuating external 

variables, - which include: family and community violence, dating aggression, and sexual 

violence (Espelage, 2014). Interestingly, the prevalence of bullying behaviors amongst school-

aged children, and the effectiveness of preventative programs in relation to the general student 

population, has often been examined by researchers. However, research is almost extinct 

pertaining to bullied and victimized special needs children, specifically those with Autism 

(Rockel, Scholte, & Didden, 2010).  

 

Special Needs Student Population 

 School children with developmental and learning disabilities are at a greater risk of being 

abused and victimized by their school peers (Hong, & Espelage, 2012). Some of the reasons  
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students with disabilities are bullied more so than the general student population, may be due to 

their decreased ability to develop friendships through normal, generalized social interactions, 

decreased communication skills, and a deficit in their ability to understand their peer’s behaviors 

in school settings (Rockel, Scholte, & Didden, 2010). In a study that examined bullying and 

subsequent victimization of children with Asperger syndrome, -the findings reported a 75% 

increase in bullying incidents inflicted upon students with this disability compared to students 

without special needs (Little, 2001). The underreporting of school bullying incidents is common 

among students with Autism and nonverbal learning disabilities. However, according to parent’s 

responses obtained during the study - 94% of the special needs children were victimized 

However, parents reported that their special needs children were victimized (Rockel, Scholte, & 

Didden, 2010).  

 Rockel, Scholte, & Didden (2010) conducted a study focused on examining school 

bullying prevalence and associated victimizations to students’- who are Autistic. Furthermore, 

the researchers were interested in obtaining information regarding the ability of Autistic students 

to recognize peer abuse and subsequent victimizations. The study sample population consisted of 

230 students with Autism from three schools in the Netherlands. Data was collected utilizing 

self-reported questionnaires completed by students and teachers. The students were also shown 

video footage segments of various social interactions - some involving bullying behaviors and 

others without. The students were then asked to identify whether or not the behaviors depicted in 

the video segments constituted bullying. The researchers’ findings included bullying 

victimization rates among students with autism to be as high as 46%, - with teachers reporting 

more incidents than the student victims themselves. The researchers also found that bullying  
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behaviors were identified and recognized by students with autism, - at a rate close to that of the 

general school population (Rockel, Scholte, & Didden, 2010).  

 Although there are a limited number of studies that examine the prevalence of bullying 

and subsequent victimization of children with disabilities, - the majority of research findings 

conclude that children with special needs may be bullied up to four times more than the general 

school population (Little, 2001). The effectiveness of school-based anti-bullying programs, - in 

relation to children with disabilities, is understudied. However, the studies that have been 

completed support the position that children with disabilities are often targeted by bullies and 

bullies are engaging in violent, humiliating, harassing, and social isolating behaviors (Hong & 

Espelage, 2012). Resources focused specifically on bully prevention efforts, in relation to the 

disabled child school population, are very scarce. Most programs were developed for the general 

student population – not those with special needs (Rockel, Scholte, & Didden, 2010).  

 

V. Recommendations for Improving Anti-Bullying Programs 

 

Current Anti-Bullying Program(s) Strengths 

 There exists a multitude of school-based anti-bullying programs that attempt to decrease 

aggressive, unwanted, physical and social behaviors amongst students. These programs also 

strive to prevent child victimizations that are associated with being bullied. School-based 

bullying program’s generally focus efforts towards student bullies, student victims, school  
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faculty members, and the school organization (Campbell & Ttofi, 2009). Along with the various 

programs’ goals, which are to prevent school violence and victimization, -strengths may be 

found in the key principles that guide the efforts. For example, the Olweus Bullying Prevention 

Program(OBPP) stresses four components to the program’s strengths and reported success: (1) 

teachers (and parents) should display a warm and positive demeanor with their students; (2) set 

firm rules of conduct and appropriate consequences regarding violations; (3) resolve conduct 

violations utilizing non-physical, non-hostile means; and (4) school faculty (and parents) must 

function as authoritarian figures who lead by positive role model examples for students (Olweus 

& Limber, 2010). The Olweus Bullying Prevention Program, and many others like it, attempt to 

change the school’s climate and social norms, as they relate to and attempt to decrease bullying 

behaviors (Holt, Raczynski, Frey, Hymel, & Limber, 2013). 

 Other school-based bullying programs’ such as Take the Lead (TTL), - have strengths 

that are identifiable throughout the 16-lesson curriculum that has a foundation in Social-

Emotional Learning (SEL) and Positive Youth Development (PYD) theories. This middle school 

anti-bullying program is designed to increase social competencies among students by introducing 

and teaching a broad spectrum of social skills, which include: self-management, relationship 

skills, social-awareness, self-awareness, problem solving, decision making, and leadership 

(Domino, 2013). The Steps to Respect bully prevention program was developed using a social-

ecological foundation, - which incorporates a multilevel intervention approach to reducing 

school violence. Key principles and strengths to the program include three core values: (1) a 

focus on policies, rules, and supervision; (2) training staff to effectively handle and intervene in 

bullying incidents; and (3) implementing and educating students using SEL anti-bullying 

classroom instruction.  
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Additional strengths identified include the classroom curriculum, which assists students in the 

identification of various forms of bullying behaviors and scenarios. The program also encourages 

positive peer relationships involving all student population, and attempts to promote empathy, 

healthy friendships, and positive social interaction skills (Smith & Low, 2013).  

 Although no single, one school-based anti-bullying program in existence has proven to 

eliminate bullying behaviors completely, various program strategies collectively encompass a 

diverse approach to the problem of school violence prevention. These program efforts 

incorporate and include a variety of theory, policy, and educational strengths aimed at combating 

peer abuse and student child victimizations (Holt, Raczynski, Frey, Hymel, & Limber, 2013). 

Elements of bully prevention program strengths are often viewed and determined by deterrent 

rates, as examined by researchers (Domino, 2013). 

    

Current Anti-Bullying Program(s) Weaknesses 

 The majority of school-based anti-bullying programs fail to address that bullying 

behaviors co-occurs with other forms of aggressive, violent, and other anti-social behaviors. 

More specifically, the programs often do not adequately encompass and/or educate children 

effectively, concerning the basic life and social skills needed to properly detect and respond to 

incidents of peer abuse. The impact of family relationships and community environments, which 

may negatively influence or condition students to gravitate towards bullying behaviors or 

promote student victimization, are often not addressed in bullying prevention programs 

(Espelage, 2014). Bullying prevention programs may increase a student’s knowledge and 

minimally improve their attitude, yet have little to no effect decreasing bullying behaviors (Fox, 
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2010). Other non-effective approaches or weaknesses within school-based anti-bullying 

programs may exist, partially due to the program’s lack of addressing the underlying causes of 

bullying behaviors. Most bullying prevention programs focus efforts on the symptoms of these 

unwanted, violent forms of student-peer aggression (Brackett & Divecha, 2013).   

 Additional bullying prevention program weaknesses may include the lack of 

implementing social development and real emotional student need dynamics into the program’s 

curriculum (Brackett & Divecha, 2013). Students with a pattern of antisocial bullying behaviors 

during the early to mid-educational years, are at a risk of maintaining an unhealthy attitude and 

subsequent violent victimizing behaviors into adulthood.  Bullying behaviors are associated with 

other forms of deficient school and criminal behaviors, which include but are not limited to: poor 

school attendance, poor grades, skipping or dropping out of school, fighting on school property, 

vandalism, drug and alcohol use, theft, and other non-acceptable social developmental 

manifestations and behaviors. Most school-based anti-bullying programs are not developed to 

incorporate these serious, problematic extenuating circumstances of bullying behaviors, as they 

relate to the student bully (U.S. Department of Justice, Office of Justice & Delinquency 

Prevention, 2001). Subsequently, an identified weakness to the majority of bully prevention 

programs includes a lack of focus on student victims, and the associated potential long-term 

effects. Another weakness recognized in a large number of existing school-based anti-bullying 

programs, is the absence of incorporating a “whole-school” approach, which focuses on altering 

the school’s environment and culture, - as a strategy to effectively decrease bullying behaviors 

and victimizations. Most programs primarily focus on punitive measures directed towards the 

student bully (Hay & Meldrum, 2010).   

 



32 
SCHOOL BULLYING & CHILD VICTIMIZATION 

 

Universal School-Based Anti-Bullying Program: Recommendations 

 Universal anti-bullying programs are designed to address problems associated with peer 

abuse and resulting victimizations, by incorporating a school and community-based approach 

(Holt, Raczynski, Frey, Hymel, & Limber, 2013). The modification of the school environment is 

essential in reducing aggressive student behaviors, reducing physical and emotional abuse 

incidents of student victims, and creating a safe, violent-free learning and socializing venue. 

Universal anti-bullying programs may involve training all school staff, students, and obtaining 

support through community leaders and parents. Generally, the programs do not solely focus on 

the bullying behavior exhibited. Strategies to decrease school violence include offering students 

and faculty educational opportunities and training, in the areas of conflict resolution and 

rewarding positive behaviors (Orpinas, Horne, & Staniszewski, 2003). 

 Creating a violence-free school environment where children can be educated and learn 

without fear of peer abuse, - is a goal of bully prevention programs. Safe and healthy school 

venues that strive to incorporate school and community-based bully prevention programs,- may 

focus their principle efforts on: the identification of core school values, the development of rules 

and consequences that support the school’s values, all school staff and involved community 

members modeling the school’s core values, and assessing intervention efforts on a regular basis. 

When an anti-bullying strategy effort, such as in the restorative justice approach that includes 

shaming or criticizing the bully student in front of his/her peers, is identified as being ineffective 

or counter-productive,- the bullying campaign “community” should develop another method or 

technique aimed at decreasing the unwanted aggressive behaviors and associated victimizations 

(Curwin & Mendler, 1997). Universal anti-bullying programs that utilize a social-emotional  
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element to deter peer abuse incidents, have shown up to a 30% decrease in school violence (Holt, 

Raczynski, Frey, Hymel, & Limber, 2013). 

 Whole-school anti-bullying programs tend to be more effective and successful when the 

classroom instruction is taught over an extended period of time throughout the school year. 

Additional benefits may occur, when the program’s curriculum includes a variety of features that 

address potential managerial type problems, which are often associated with anti-bullying 

program implementation and longevity. These features include: whole-school environment 

training and policy revisions, classroom and playground enhanced levels of supervision, 

regularly scheduled school-parent meetings, well-defined and enforced disciplinary methods, and 

a cooperative learning environment (Ttofi & Farrington, 2011). Other recommendations to 

improve prevention and intervention efforts of school-based anti-bullying programs include: 

consistently assessing the school’s needs, identifying potential behavioral shifts concerning 

exhibited bullying behaviors, developing an effective, clearly understood and adhered to 

schoolwide anti-bullying policy and procedures, obtain community support from within its’ 

leaders, and utilize evidence-based programs with proven success rates (Nickerson, Cornell, 

Smith, & Furlong, 2013). 

 Community involvement offers support to school-based anti-bullying programs. Bullying 

prevention efforts can be enhanced when various community resources, leaders, and service 

providers form a partnership that is committed to preventing school violence. Extracurricular 

program activities outside the general school setting, such as park and recreational department 

activities, local library activities, local festivals, faith-based organizations, and sporting events,  

are all possible “outside” venue assets, which may assist in improving awareness, prevention,  
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and healing efforts related to peer abuse and student child victimization (Holt, Raczynski, Frey, 

Hymel, & Limber, 2013).   

 Health care providers may be utilized to assist in the development, implementation, 

management, and overall improvement and effectiveness of school-based anti-bullying 

programs. These professionals may offer insight to identifying the “core” problematic behavior 

exhibited by students who bully, and students who suffer from both short and long-term trauma 

as a result of being peer abused (Holt, Raczynski, Frey, Hymel, & Limber, 2013). School 

officials need to obtain an improved understanding of the core reasons behind the violent, anti-

social bullying behavior, so that an effective, multi-level approach to the problem may be 

implemented (Nickerson, Cornell, Smith, & Furlong, 2013). 

 Law enforcement may be a valuable asset and partner with school authorities regarding 

their bully prevention efforts. Bullying behaviors and associated victimization are often related 

to delinquency. Law enforcement’s role is primarily focused on crime prevention and 

intervention within the communities they protect and serve (Austin, Reynolds, & Barnes, 2012). 

Some police agencies assign a School Resource Officer (SRO) who is present within the school 

and on school grounds, at the start of the school day and until school buses and children leave the 

property. The School Resource Officer can identify hot spots where bullying behaviors 

physically occur on school property, and at what times. Patterns of peer abuse can be identified, 

and then a comprehensive, whole-school anti-bullying prevention program strategy can be 

developed and implemented. As a “team or partnership” school faculty, parents, students, 

community, and law enforcement can work together to decrease the frequency of violent school  
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behaviors and decrease student trauma victimization (Holt, Raczynski, Frey, Hymel, & Limber, 

2013).  

Some schools with School Resource Officers on the premises have noted up to a 40% 

decrease in reported bullying incidents. Various techniques used by school officials and police to 

reduce peer abuse include: limiting the number of students in the hallways by staggering class 

change bells, staging the School Resource Officer’s presence in school hot spots where bullying 

activity is known to occur, developing authoritarian - yet respectful relationships with students, 

and promoting a whole-school safe environment for all students, - which will not tolerate 

bullying behaviors being exhibited by students. A firm policy/position with fair consequences 

regarding conduct infractions aids in establishing bullying behavior intolerance (Holt, Raczynski, 

Frey, Hymel, & Limber, 2013). A comprehensive, multi-team approach to school-based bully 

prevention programs that includes school officials, students, families, and community entities 

and resources are most likely to be successful in decreasing school violence incidents (McKenna, 

Hawk, Mullen, & Hertz, 2011). 

Additional recommendations to developing, implementing and managing an effective 

universal, whole-school based, anti-bullying program include obtaining input from school 

faculty, nonteaching school employees, community members and leaders, students, parents, 

police, and healthcare professionals (Rigby, 1996). Developing a “team approach” or partnership 

during the formation of an anti-bullying policy and program, - between schools and community 

resources, may assist in providing a solid foundation and framework for effectively addressing 

bullying behaviors and child victimizations (Nickerson, Cornell, Smith, & Furlong, 2013). 

Universal school-based anti-bullying policies, programs, and efforts should be marketed and  
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shared with not only school faculty and students, but also promoted at local events, faith-based 

entities, media resources, assemblies, and fundraisers,- especially those that promote positive 

socialization and peace versus violence (Nickerson, Cornell, Smith, & Furlong, 2013; Rigby, 

1996).  

The Centers for Disease Control (CDC) developed school health guidelines with the 

knowledge and understanding that peer abuse is often associated with other risk factors. These 

risk factors include the student bully being exposed to violence within their home and 

community environments. School’s anti-bullying programs must take in to account non-school 

setting risk factors, which may mold or condition student behaviors to be aggressive, violent, and 

harmful to the overall school environment and student population. The Centers for Disease 

Control (CDC) recommends bully prevention programs incorporate the following guidelines: (1) 

create policies, procedures, and guidelines that promote a safe school climate; (2) provide 

training to school faculty concerning how to identify, handle, and prevent peer abuse; (3) 

develop and implement comprehensive strategies focused on incorporating community and 

student family members support; and (4) providing health and mental services to student child 

victims and also students who bully (McKenna, Hawk, Mullen, & Hertz, 2011). Finally, 

universal school-based anti-bullying programs should include a very specific method of 

assessing the program’s efforts, efficiency, and effectiveness, concerning the prevention and 

reduction of school bullying behaviors and associated student child victimizations (U.S. 

Department of Justice, Office of Justice & Delinquency Prevention, 2011).  
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VI. Summary & Conclusions 

 

Internationally, school bullying behaviors are recognized and described as intentional 

acts of aggression through physical or psychological means (actual or implied),- used to create 

fear or harm against another person or social group,- which are likely to result in injury, mal-

development, psychological and emotional distress, and even death. Bullying is common within 

school buildings, playgrounds, children’s homes, and neighborhoods. However, traditional 

aggressive bullying acts of control and power over peers in a school setting have expanded 

beyond the school building and playgrounds, primarily due to electronic advances such as 

cellphones and the Internet. 

 The harmful effects related to school bullying violence is far more devastating to student 

child victims than initially identified years ago. The scope of child suffering cannot be overstated 

or underestimated. Victims of school bullying may suffer in a variety of negative, damaging, and 

disruptive ways. The adverse effects experienced are often suffered physically, psychologically, 

and emotionally. Trauma suffered by victims of bullying behaviors can have immediate and 

long-term negative effects, which may extend into adulthood. 

School bullying violence has become more prevalent in many countries- especially in the 

United States. On a national level, statistically- the prevalence of school bullying varies from 

study to study. The National Institute of Child Health and Human Development estimated that 

nationwide, on an annual basis 5.7 million American school-aged children, in grades 6 through 

10, are bullied in a school setting or witness the peer abuse. School bullying and associated child 

victimizations has attracted much public media attention,- as well as concern from educators, 
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members of society, social, criminal and other researchers, politicians, law enforcement, and 

health care professionals. In response, anti-bullying campaigns began to be developed and 

implemented in schools. 

Understanding the origins of bullying problems is important to effectively developing 

and implementing anti-bullying programs. These acts of peer abuse must be examined on various 

behavioral, social, and environmental levels concerning youths who bully, children who are 

victimized, and educator’s reaction within the school environment. Currently, a multitude of 

school-based anti-bullying programs exist that attempt to decrease bullying incidents and prevent 

child victimizations. Some anti-bullying program efforts emphasize the cognitive, emotional, 

moral and empathetic approach to decreasing bullying behaviors. However, individual programs 

encompass different approaches. 

 The overall effectiveness of school-based anti-bullying programs is often questioned. 

This is in part due to approximately 6 billion dollars being given to school districts to 

substantially decrease peer violence and victimizations. Reportedly, the “return” for such 

expenditures has been disappointing, primarily due to increasing incidents of school bullying 

violence,- and rising rates of student child victimizations that have led to negative, long-term 

trauma effects and suicides.  

A recommendation to decreasing school bullying and associated student victimization is 

to incorporate a “whole-school” approach, which focuses on altering the school’s environment 

and culture. Universal “whole-school” anti-bullying programs may be designed to address 

problems associated with peer abuse and resulting victimizations,- by incorporating a school and 

community-based approach,- which includes obtaining input from school faculty, nonteaching 

school employees, community members and leaders, students, parents, police, and healthcare 
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professionals. In partnership, the school environment is then modified to reduce aggressive 

student behaviors, reduce physical and emotional abuse incidents of student victims, and also by 

creating a safe, violent-free learning and socializing venue.  
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Appendix I 

The Bullying Circle 
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