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ABSTRACT 

 

There are two contrasting views of how people develop another language: The Learning 

View and the Acquisition View.  The Learning View is a traditional way in which grammar, 

vocabulary and other components of the language are directly taught.  The Acquisition View is a 

more recent or current theory centered on the idea that language is acquired through 

comprehensible messages.  In this paper the role that reading can play on acquiring a second 

language will be discussed.   In addition, specific reading strategies and suggestions will be 

discussed on how these reading strategies can be implemented in a second language classroom. 

Finally, recommendations will be provided on how to assess reading comprehension and 

considerations for educators as they assess reading comprehension.  
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CHAPTER 1 

INTRODUCTION  

Developing a second language is a difficult task that can be accomplished using different 

approaches.  The two views of how people develop another language are known as The Learning 

View and The Acquisition View (Freeman & Freeman, 2004). The more traditional view, in 

which a second language is “learned”, involves direct and systematic teaching of different skills 

(i.e. pronunciation, grammar and vocabulary).  This view is contrasted with the more current 

view, through which a second language is “acquired” using Comprehensible Input.  

Comprehensible Input, according to Krashen (as cited in Freeman & Freeman, 2004), is when 

students acquire language by receiving input (comprehensible messages) slightly higher than 

their existing level of understanding.  Skills such as pronunciation, grammar, and vocabulary are 

still important, but rather than being taught directly, they are acquired through techniques like 

gestures, real objects, or reading (Freeman & Freeman, 2004).  

With the current view that second languages are “acquired,” reading plays an important 

role.  Reading increases vocabulary by using words in a variety of contexts that helps readers 

understand sentence structure.  When learning a second language, the order of words is not 

always the same as in one’s native language.  By seeing these different word orders in reading, 

students are exposed to the proper formation of sentences even if they haven’t been directly 

taught.    Thus, reading can be used not only to increase reading comprehension but to 

understand other elements of language learning. 
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Statement of Problem  

A Midwestern school district is undergoing a curriculum study, in which new objectives, 

are written examining current trends in foreign language teaching, and reflecting on teaching 

practices in order to make changes to become more effective teachers.  Currently, the foreign 

language curriculum involves teaching the grammar and vocabulary from a set number of 

chapters in the textbook. Depending on the grade level being taught, the number of chapters 

being taught in a year is between eleven and thirteen, making the current teaching methods 

heavily focused on direct grammar explanations.  This type of teaching is consistent with the 

traditional way of learning a second language, the Learning View. This traditional format is 

hindering the faculty from moving toward a more current view, the Acquisition View.  

 Although grammar explanations are important and necessary, students are missing an 

important aspect of second language acquisition that is valued in the Acquisition View: reading. 

Due to a majority of the instructional focus on explicit grammar instruction, there is a lack of 

focus on reading and reading strategies as a means of acquiring the language.  The school 

district’s educational practices are not keeping up with current theory, which involves using 

activities (such as reading) to promote acquisition (Freeman & Freeman, 2004); thus, students’ 

L2 acquisition could be improved with the addition of a reading component.  Additionally, 

reading strategies can be implemented to increase students’ reading comprehension.  Since the 

faculty are working on changing the curriculum in the district, it is logical to make changes that 

align with The Acquisition View of developing a second language.  One specific way to move in 

this direction is to explore different ways of incorporating reading and reading strategies into 

second language instruction. 
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Once the benefits of reading and different reading strategies have been explored, the final 

step will be to assess my students’ reading comprehension.  Since the idea of using reading as a 

tool in a classroom is relatively foreign, it is necessary to examine different methods to assess 

reading comprehension.  

Research Purpose 

This research is designed to help establish the role that reading should play in a second 

language classroom.  This research will explore how reading can positively impact second 

language acquisition (SLA) and assist in discovering reading strategies that can be used in a 

second language classroom.  Additionally, methods for assessing reading comprehension will be 

explored once different ways of implementation have been explored.   Below are the questions to 

guide the research: 

1. What are the benefits of reading in relation to second language acquisition?  

2. What are some effective reading strategies that can be used in the second language 

classroom?  

3. What are some effective ways to assess reading comprehension?  

Significance 

This research paper will explore different reading strategies that can be applied in a 

second language classroom.  This research will help teacher determine how to implement new 

teaching techniques, specifically the incorporation of reading strategies to improve reading 

comprehension and overall improvement in acquiring a second language.   
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Additionally, the research will review reading comprehension assessment with the 

implementation of reading in a second language classroom.  The techniques are in alignment 

with the Acquisition View on learning a second language which follows best practice. Krashen 

(2004) is an advocate of reading for language acquisition and believes it as a source of great 

comprehensible input.  With the addition of reading and reading strategies to teaching, students 

will be able to improve their reading comprehension and better develop their second language.  

Delimitations 

 The delimitations for this research is resource availability. Resource availability, refers to 

the limited amount resources available through a library and online academic journals.  Some 

resources are unattainable.  
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CHAPTER 2 

REVIEW OF LITERATURE 

Developing a Second Language 

 With an Acquisition View of developing a second language, reading plays a significant 

role.  There are many benefits of including reading and reading strategies in the classroom.  

Krashen (2003) refers to voluntary reading as “an effective way of increasing literacy and 

language development, with a strong impact on reading comprehension, vocabulary, grammar, 

and writing.”  Although the type of reading done in the school setting may not be “voluntary,” 

these same attributes can be attained by making reading a part of the class.  Additionally, 

Krashen (2009) states, “…those who read more read better.  They also write better, spell better, 

have larger vocabularies, and have better control of complex grammatical constructions.”  

 In one study conducted by Stokes, Krashen, and Kartchner (as cited in Krashen, 2003), 

students learning Spanish as a second language were tested on their knowledge of an important, 

and often times difficult to learn, grammatical aspect in Spanish, the subjunctive.  The test 

administered measured four different predictors:  formal study, length of residence in a foreign 

country, amount of free reading in Spanish, and subjunctive study, to determine which of these 

had the most positive impact on understanding the subjunctive.  The results showed that formal 

study, length of residence in a foreign country, and subjunctive study were not predictors.  

However, the amount of free reading in Spanish was a significant predictor of correct usage of 

the subjunctive (Krashen, 2003).  Thus, reading can help students acquire grammatical aspects of 

a second language, and in this case, reading was more helpful than other factors.   
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 Two additional benefits of reading, as shown by Cho and Krashen (as cited in Krashen, 

2003), are “gains in vocabulary, and vastly increased confidence in speaking English.”  Their 

study involved adult English language learners who read novels in the Sweet Valley High Series.  

The learners began at the second-grade level and worked their way up to the fifth and sixth-grade 

level. Additionally, the learners were taught about English grammar.  Although learners were 

taught grammar and they read books, the reading accounted for more influence on the 

Grammaticality Judgment Test (Krashen, 2003).  

 Rezaei and Dezhara (2011) also discuss the benefit of gaining vocabulary through 

reading in a second language.  They emphasize that vocabulary acquisition should take place in 

context, such as reading, rather than in isolation.  Primarily, Rezaei and Dezhara (2011) focus on 

the importance of using favored-contexts, (i.e. texts that the students are interested in), for better 

second language vocabulary acquisition (SLVA).  

 In their study, fifty-two Iranian learners of English ages fifteen to twenty-five were pre-

tested and post-tested.  The tests consisted of two different reading passages (one favorable and 

one unfavorable) followed by ten multiple-choice comprehension questions. In order to 

determine which topics of the texts would be the most favorable to read and which ones students 

would have the least interest in reading, forty-one students attending the same institute were 

selected randomly and given a questionnaire to choose their favorite and least favorite subject of 

study.  It was found that SLVA is better achieved through the use of favored-contexts.  Rezaei 

and Dezhara (2011) conclude their study saying, “…language learners should also be aware of 

the significant impact of interest as an affective factor in vocabulary acquisition through reading 

activities.”  Thus, not only should vocabulary be taught in context, but students who have an 

interest in what they are reading will better acquire vocabulary in the second language.   
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 A final benefit of reading in the area of SLA comes from what Krashen (2006) calls “free 

reading.”  Free reading is recreational reading that occurs often at one’s leisure.  Some schools 

have programs that support this type of free reading, and it is known as sustained silent reading 

(SSR), in which time is allotted in the day for students to read what they want.  Freeman and 

Freeman (2004) state the following about SSR:  

A number of studies support programs like sustained silent reading (SSR) because students see 

words many times as they read, and repeated encounter with words leads to acquisition.  Students 

acquire many more words through reading than they could possibly learn as the result of direct 

teaching of vocabulary. (p. 199) 

In a 1983 study conducted by Elley and Mangubhai (as cited in Krashen, 2006), free 

reading had a positive effect on fourth and fifth grade students living on Fiji Island that were 

learning English.  The students were divided into three groups, and each group had 30 minutes of 

English class daily.  One group was taught with methods consistent with a Learning View on 

developing language; they used drills, repetition, and grammar study.  Another group 

participated in free reading for the entire 30 minutes.  The final group participated in shared 

reading, in which they were read to by the teacher using “big books” (i.e. enlarged books used 

for class reading).  Classes for the final group also included discussions, drawing, and 

enactments pertaining to the stories being read.  Two years later, “the free-reading and shared-

reading groups were far superior to the traditional group on tests of reading comprehension, 

writing, and grammar” (Krashen, 2006). Thus, this study showed the significant positive effect 

that free-reading can have on SLA. Overall students learning a second language can benefit by 

reading in the following ways: improved reading comprehension, vocabulary acquisition, 

grammatical understandings, and writing.   
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Reading Strategies for Developing a Second Language  

 Knowing and understanding all of the previously mentioned advantages of reading in 

SLA are helpful for educators, but the next logical question is: How can educators make the most 

of teaching and their students’ learning by reading?  The answer is through reading strategies. 

There are various reading strategies that exist to assist readers increase reading comprehension 

and better develop a second language.  Five different reading strategies and practical ways to 

implement them in a second language classroom will be discussed.  

Collectively, these strategies come from a variety of sources, some of which were written 

for English Language Learners and others that were written for a language classroom.  

Regardless of whom the reading strategies are designed for, Bolos (2012) makes the following 

explanation:   

…all the strategies discussed are strategies that will benefit all learners, regardless of their 

language needs or the programs in which they are placed. Whether reading instruction occurs in 

the mainstream, special education, ESL, bilingual or dual language classroom, all students can 

benefit from reading strategy instruction. (p.18) 

Strategy #1: Interactive-Read Aloud 

This first strategy involves reading text aloud to students.  As recommended by Bolos 

(2012), it’s important for the instructor to choose a focus for the class rather than just simply 

reading the text.  According to Calderón (as cited in Bolos, 2012), “in secondary schools, 

teachers read aloud to model reading fluency and comprehension skills.”  During the read aloud, 

teachers stop periodically in order to check for understanding, thus interacting with the students 

during the reading process.   The interactive-read aloud strategy helps students break down large 
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amounts of reading into smaller, more manageable sections, exposes students to hearing the 

second language in different contexts, and allows learners to practice comprehension.   

Strategy #2: Comprehension Strategies 

Within the realm of comprehension strategies, there are five methods specific to 

improving reading comprehension. Each of these five methods, could easily be incorporated 

before, during or after an Interactive-Read Aloud.  

1. Making Connections 

By making connections to previously learned knowledge or by relating the reading to 

oneself, students can make the reading of texts more meaningful.  One specific teaching idea 

provided by Bolos (2012) is an activity called “Save the Last Word for me.” With this activity, 

each student is given an index card before the text is read.  During reading, students choose 

something that stands out to them, whether it is a word, sentence, phrase, etc., and they write it 

on their index card along with the page number.  Then, after reading, students write on the back 

of the index card the reason for selecting whatever they wrote down.  In small groups, students 

discuss what they wrote down on the front and see what sort of response is evoked from the other 

members of the group.  After a little bit of discussion, each student shares what is written on the 

back of the index card (Bolos, 2012).  This activity helps students make a connection to what 

they are reading and allows them to share this with their peers.  Students can also benefit from 

hearing the responses of other students to see what connections other people made.   
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2. Visualizing  

Another specific comprehension strategy is visualizing, in which students create pictures 

in their mind.  This strategy can be even more concrete with the following activity described by 

Bolos (2012), called “Sketch-to-Stretch.” After reading or listening to text, students will draw a 

picture that represents what was read.  One way to help guide the students is to encourage them 

to focus on details relating to the five senses (i.e. touch, sight, sound, smell, and taste).  Students 

should write one to two sentences explain what they drew and time should be allotted for sharing 

the visuals with small groups (Bolos, 2012).  

3. Inferring 

 Inferring during reading is when learners make inferences, that is, they make conclusions 

about what they are reading to gain understanding when something is not explicitly written.  One 

game to help students practice making inferences is called The Inference Game (Bolos, 2012).  

To play this game, the instructor writes a series of scenarios on index cards and different students 

act out what is written on the index card.  The other students have to infer what is happening as 

they are not allowed to read the index card. As prompts, the teacher can ask about what the 

person is feeling or thinking and how the students know (Bolos, 2012).  

4. Predicting & Questioning  

As defined by Li and Edwards (2010), prediction occurs when “students use background 

knowledge, cover illustration, and/or text to predict [guess] what might happen in a story.”  

Similarly, Questioning involves students forming questions before, during and after reading text.  

Predictions and questions are closely related as they both can involve thinking ahead. Predictions 
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and questions are also unique the individual students, depending on what their curiosities are or 

depending on what part of the text may have confused them.   

One way to practice Questioning or Predicting before reading, as suggested by Li and 

Edwards (2010), is to look at the cover of a book or even the pictures throughout the book and to 

create questions based on the pictures.  They also recommend that the students talk first with 

another student or in small groups before large group discussion; this way, each student is given 

a chance to participate.   

5. Summarizing  

 Summarizing involves choosing what is most important from the text and relaying the 

information without repeating every detail.  This is difficult for many students because they often 

focus on too many details and struggle to choose the information that is most important (Li and 

Edwards, 2010). One way to decide what information is significant or to break up the text into 

more manageable chunks is through an activity called Generating Interaction between Schemata 

and Text (GIST) (Bolos, 2012).  During reading, the teacher makes stops after paragraphs or a 

predetermined chunk of text.  The breaks in reading are when students write a one sentence 

summary about what they read.  After all of the text has been read and summarized, Herrel and 

Jordan (as cited in Bolos, 2010) suggest the students “discuss similarities and differences and 

have students come to a consensus about the best way to summarize each section.” After small 

groups have had discussions, it’s logical that someone from each group would represent the 

smaller group and share their ideas about the best way to summarize each section.   

Not only are these reading comprehension strategies great for utilizing in the classroom, 

but “teachers can facilitate the transition between short-term comprehension strategies and 
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lifelong comprehension skills” (Bolos, 2010).  Thus, when educators use comprehension 

strategies in the classroom, these strategies can become a life-long learning tool.  

Strategy #3: Vocabulary Enrichment Strategies 

 The third reading strategy of vocabulary enrichment is made up of five subcategories. 

These subcategories are specific methods that can be used to enrich vocabulary by practicing 

with words that will be found in the texts being read.   

Since the goal is to move towards teaching with the Acquisition View, how vocabulary is 

taught plays a significant role.  Instructors who hold a Learning View of developing a second 

language often give lists of vocabulary words to students for them to learn by memorizing the 

English equivalent (Freeman and Freeman, 2004).  The words are presented outside the context 

of reading.   Bolos (2012) points out the importance of vocabulary instruction being used 

alongside reading instruction.  She states, “…words should not be used in isolation. Without 

context, students are less likely to learn and retain new vocabulary words” (Bolos, 2012).  

Similarly, Droop and Verhoeven (as cited in Freeman and Freeman, 2004) write, “Numerous 

encounters with a word in many different contexts should be provided as students who encounter 

a word in a variety of activities and different contexts develop a more accurate understanding of 

its meaning and use.”  The following activities can be used to introduce the students to the 

vocabulary words before reading text or to practice with the words during or after reading, thus 

providing students with more than just an English equivalent of the vocabulary words.  

1. Cognate Usage  

 The use of cognates is the first way to enrich vocabulary.  Cognates are words that share 

similar sounds, spelling, and meaning in the first language and second language.  For example, 
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the word “accident” is English is accidente in Spanish.  Typically, due to the strong similarities 

of the two words, students find it easy to understand cognates.  However, in reference to 

cognates, Freeman and Freeman (2004) point out that “as students read or interact in classrooms, 

students often fail to draw on their knowledge base.  Thus, it is up to the teacher to help students 

use cognates and draw upon what they know by incorporating classroom activities involving 

cognates.   

2. Word Bingo  

 This next vocabulary enrichment strategy is called Word Bingo.  Each student receives a 

bingo card and writes 15 words, leaving the one free space.  Then, as described by McLaughlin 

and Allen (as cited in Bolos, 2012), “one at a time, a student pulls out a card, reads the clue, and 

students cover the word with a marker.  The first student to get four in a row wins.”  This activity 

supports students understanding of vocabulary words in context, thus making it easier to 

recognize and understand the words when they encounter them in text.   

3. Word Sorts 

Another way to improve vocabulary and thus make reading easier is through the use of 

Word Sorts.  This is another strategy provided by McLaughlin and Allen (as cited in Bolos, 

2012).  The instructor provides a list of vocabulary words for the students to focus on and the 

students write them on word cards.  Students either sort the vocabulary word into categories 

given by the teacher or they organize the words in self-created categories. Upon finishing the 

sorting, the teacher and students can engage in discussion about the different categories and 

which words fit into which category.   
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4. Cloze Procedures  

Cloze Procedures are intended to help students during reading focus on comprehension 

(Freeman and Freeman, 2004).  This type of activity involves removing certain vocabulary 

words from a passage and having students figure out which words belong in which blanks.  As 

an in-class activity, students could work together or individually to determine the answers 

although I have described the Cloze Procedure with the vocabulary words omitted, this activity 

can be modified to focus on any grammatical aspect of language.  For example, teachers could 

remove verbs, nouns, or adjectives to focus on the different aspects of a language.   

5. Concentration 

 A final vocabulary enrichment activity is a game called Concentration.  This game is 

played in groups of two to four students.  Each group has two different sets of cards which are 

also two different colors (e.g. blue and green).  The blue cards are the vocabulary words while 

the green cards are the definitions.  All of the cards are mixed together and laid face down on the 

table.  Students take turns flipping over the cards in order to find matches.  If they get a correct 

match, they take another turn.  Students play until all the matches are found (Bolos, 2012).  

This game is played entirely in the target language (i.e. the language being learned) and 

students are able to practice in a fun and interactive way. Many teachers have students try to find 

the English-Spanish equivalents of the words.  This may be a good way to start, but by adding a 

definition instead of just the English equivalent, students can engage in higher level thinking and 

the word has more context rather than just memorization.  Additionally, understanding these 

words with a definition will better support the learners when they read these words in context in 

future classes.  
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Strategy#4: Building Background Information 

A fourth reading strategy that can be used in a second language classroom is Building 

Background Information about the texts that will be read.  McNeil (2011) defines background 

knowledge as the “content area knowledge or topic familiarity learners possess regarding texts.”  

Many studies have shown that second language readers benefit from having background 

knowledge about texts in order to connect this pre-existing knowledge to what they are reading.  

Learners can also improve their reading comprehension by possessing background knowledge 

(McNeil, 2011).   

 Some ways to help students build background information before reading are sharing 

pictures or having class discussions related to what the students will be reading about.  Other 

ways include “short video clips, reading from other texts, writing investigations, and so on” (Li 

and Edwards, 2010).  Finally, it’s important that the teacher reads the texts before students in 

order to find content with which students may be unfamiliar.  Then it is up to the discretion of 

the instructor to make decisions about how to best build the necessary background knowledge 

before the students begin reading (Li and Edwards, 2010).    

Strategy#5: Extensive Reading  

Extensive Reading (ER) is defined by Renandya, Rajan, & Jacobs (as cited in Hui-Ju, 

2011) as “the independent reading of a large quantity of materials for information or pleasure.”  

Nation (2010) explains one element of extensive reading is that the students choose their own 

texts to read rather than the instructor choosing the texts for them. The focus is on understanding 

what is read rather than learning specific grammatical components.  A couple more 

characteristics of ER, as described by Day and Bamford (as cited in Hui-Ju, 2011) are as follows: 
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inside and outside of the classroom, students read as much as possible and students read 

materials that are within their understanding.  Nation (2010) points out that ER can only occur if 

the reader is familiar with 95 to 98 percent of the words.    

According to Grabe (2009), “multiple large-scare literacy-survey studies have shown 

consistently that the amount of reading is associated with reading comprehension achievement.”  

Thus, the more educators include reading as a part of language development, the better students’ 

reading comprehension. 

Methods to Assess Reading Comprehension 

 The last component involved with incorporating reading into a second language 

classroom is assessment.  In the following section, three components of good reading assessment 

will be provided along with examples of formats for reading assessment, and more specifically, 

aspects to consider in reference to reading comprehension assessments.  

Three Components of a Good Assessment 

 The three components necessary for a good assessment are reliability, validity and 

practicality (Nation, 2009).  Reliability, the first piece, refers to consistent results.  Several key 

factors including format of the test, scoring the test, and understanding the questions on the test 

impact the reliability.  The format of the test should be familiar to the students and should utilize 

clear instructions.  Regardless of the questions format (i.e. multiple-choice, short answer, fill-in-

the blank, etc.), students should know what is expected of them and how to appropriately provide 

answers.  In addition to format, scoring should be consistent in order for the assessment to be 

reliable.  Nation (2009) explains, “If the same marker remarked the tests, the learners should get 

the same score.  If different people marked the tests, they should give the same score.”  Finally, 
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in order for a test to be reliable, the questions should be easily understood.  Although answering 

may be difficult, if a student doesn’t understand the question, there won’t be a way to know what 

caused the wrong answer (i.e. poor comprehension of the text or poor comprehension of the 

question) (Nation, 2009).  

 Second, in order to have a good test, it must be valid.  Validity is comprised of several 

factors.  First, the questions should test what the teacher taught and the students were expected to 

learn.  The test should not use the exact words as the text so students can’t just look at the words 

and find the answer as it appears verbatim in the text.  Another aspect of validity is that the 

reader must read the text in order to answer the questions.  If the questions do not pertain to the 

text, the question is not valid.  Next, the questions should measure reasonable comprehension, 

meaning “the questions should not focus on items of small detail that a proficient native speaker 

would not remember from the text.  The questions should measure comprehension not memory” 

(Nation, 2009).  Finally, the sequence of questions shouldn’t interfere with answering.  

Typically, this means the questions should be in the same order as the events occur in the text 

(Nation, 2009).   

 A final part of creating a good assessment is the practicality.  This involves considering 

how students may answer the test questions and how the test will be scored.  Part of the 

practicality is making sure the assessment can be easily scored. An example given by Nation 

(2009) is to provide spaces for short answers so it is easy to find answers, all of which will 

already be in the correct order.  
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Formats for Reading Assessments 

 In addition to understanding what comprises a valid, reliable and practical assessment, 

formats for reading assessment also need to be reviewed.   Grabe (2009) provides an extensive 

list of reading comprehension assessment formats:   

 Cloze 

 Gap-filling formats (rational cloze 

formats) 

 C-tests (retain initial letters of words 

removed) 

 Cloze elide (remove extra word) 

 Text segment ordering 

 Text gap 

 Choosing from a “heading bank for 

identified paragraphs 

 Multiple-choice 

 Sentence completion 

 Matching (and multiple matching 

techniques) 

 Classification into groups 

 Dichotomous items (True/False, 

Yes/No) 

 Short Answer 

 Free Recall 

 Summary (1 sentence, 2 sentence, 5-6 

sentences) 

 Information transfer (graphs, tables, flow 

charts, outlines, maps) 

 Project performance 

 Skimming 

 Scanning 

 

These formats have all been utilized on standardized tests, but they can also be used for formal 

classroom assessment of reading (Grabe, 2009).  In addition to these formats, Grabe (2009) 

suggests using informal assessments to monitor students learning.  Observations, self-reporting 

measures, progress charts, and portfolios are among several of the informal assessments he 

describes.  Overall, Grabe (2009) recommends that multiple assessment formats be given 

throughout a particular course so students can demonstrate their reading comprehension abilities 

in a variety of ways.   
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Considerations for Reading Comprehension Assessments  

 Understanding what makes an assessment reliable, valid and practical and knowing 

different possibilities of formatting reading assessments are both valuable pieces of information 

for educators.  There are, however, a few questions left to consider when it comes to reading 

assessments.  Nation (2009) poses six questions and suggestions that teachers using reading 

assessments may encounter.  In the following sections each of the six questions as well as 

Nation’s (2009) suggestions in response to the questions will be discussed. All of these questions 

relate to reading comprehension tests.  

Question # 1: Should the test consist of more than one text?  

According to Nation (2009), the main reason for using more than one text is to minimize 

the effects of background knowledge.  Although often times it’s helpful for students to have 

background knowledge before reading, if the learner knows a lot about the topic they are being 

tested on, they may score higher due to the background knowledge.  Nation (2009) states, “If 

several texts on different topics are used, this reduces the likely effect of background knowledge 

because any one learner is unlikely to have good background knowledge of all the texts in the 

test.”  More texts also allow a test to be more representative of other genres and to include 

various questions testing the same type of information (Nation, 2009).  This is not to say that one 

text can’t be used as an assessment, but often, a better assessment will include more than one 

text.   

Question #2: Should the amount of time to take the test be limited?  

 It is recommended by Nation (2009) that students are given plenty of time to demonstrate 

their reading comprehension skills.  Since all students possess different reading speeds and 
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reading comprehension abilities, every student will not finish the assessments the same time.  

Teacher’s professional judgment can determine how much time students need to complete the 

assessment.    

Question #3: Should learners be allowed to refer to text when answering questions?  

If students are not able to reference the text while answering comprehension questions, 

the test becomes one of remembering in addition to comprehension (Nation, 2009).  Researchers 

recommend allowing students to look back to the text so that it is not a test of memory but of 

comprehension.  If the test is designed well, the text will not explicitly contain the answers, that 

is, they won’ be written exactly as they are phrased in the question.  

Question: # 4: Should learners be allowed to use dictionaries?  

 According to Nation (2009), numerous studies have shown that vocabulary knowledge is 

a major part of reading comprehension.  Therefore, typically dictionaries should not be used 

during a reading comprehension test.  It’s important to note, however, that the level of the text 

should be appropriate for the students.  Nation (2009) also points out that some teachers may 

want to know how well students can do with the use of assistance, in which case dictionaries 

may be used.   

Question #5: Should the learners be allowed to answer in the first language?  

 Contrary to what some may think, Nation (2009) argues that students should be allowed 

to use the first language to answer questions.  In regards to using the first language, Nation 

(2009) states the following: “The idea behind allowing learners to use the first language to 

answer questions is that this is more likely to directly measure comprehension” (Nation, 2009).  

When answering in the second language, teachers can’t be sure what caused the poor answers.  
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Poor answers could be caused by poor reading comprehension, not understanding the questions, 

or a lack of skills in writing answers in the second language.  Thus, answering in the first 

language allows learners to truly demonstrate what they comprehended.    

Question #6: Should learners be penalized in the scoring for mistakes in grammar, spelling, 

punctuation, etc.?  

A final question that may arise is whether or not other factors should affect scoring on a 

reading comprehension test.  Since reading comprehension tests are designed to measure reading 

comprehension, other grammatical features such as punctuation, spelling or structure should not 

affect the scoring.  If these aspects of the second language were taken into consideration when 

scoring a student’s reading comprehension, the validity of the test would be compromised 

(Nation, 2009).  As long as what is written is comprehensible, students should not be penalized 

in the scoring for mistakes related to other skills and knowledge, depending on the level of 

language acquisition. 

Overall these questions provide considerations for educators when it comes to assessing 

reading comprehension.  When examining or creating a reading comprehension test, it’s 

important that the assessment is reliable, valid, and practical.  Additionally, there can be 

numerous formats for assessments, and teachers should use multiple assessments for testing their 

students’ reading comprehension.  With all of these components carefully considered, teachers 

can make the most of reading comprehension assessment in the second language classroom.  
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CHAPTER 3 

METHODOLOGY 

Limitations 

 It is important to note one limitation with the research.  There are ample amounts of 

research related to reading strategies for English Language Learners; however, literature relating 

to reading strategies for high school Spanish students is not as commonly found.  Thus, the 

studies used in the review of literature will include more research supporting the English 

Language Learner (ELL).  Although ELL’s and students learning Spanish are studying different 

languages, many strategies can be applied to more than one type of language classroom.   

A Midwestern school district was conducting a curriculum review.  Because of that 

review process, the foreign classroom teaching strategies were reviewed.  Two major models of 

classroom instruction were apparent in the school district: the Acquisition View and Learning 

View with most of the foreign language teachers currently using the Learning View but the 

district wanting the Acquisition View.  As part of preparing to implement a more practical, 

holistic, student-centered of the Acquisition View, second language acquisition best practices 

were reviewed.   Five reading strategies were researched for possible implementation in a high 

school Spanish classroom.  The five reading strategies were reviewed for this research project 

and to share with the other teachers.   

 

 

 



23 
 

 

CHAPTER 4 

FINDINGS AND DISCUSSION 

 Of the five reading strategies previously explained, four could readily be implemented in 

a second language classroom.  The four reading strategies that could be implemented include:  

interactive read aloud, comprehension strategies, vocabulary enrichment strategies and building 

background information.  Due to curriculum requirements, extensive reading would be much 

more difficult to implement as it requires the most amount of time. 

Interactive Read Aloud  

The first reading strategy, Interactive Read Aloud could be implemented during a unit on 

travel or culture.  During this activity, the students could listen as the teacher read them a story in 

Spanish about a boy, Francisco, who decides to take a trip.  Throughout the story, questions 

could be asked as follows: 1.) Does this remind you of any travel experiences? 2.) What are 

some things that flight attendants announce or do during a flight?  Since some of the students 

may have never been on a plane or may have not known what a flight attendant does, this helps 

students understand the context.  It also provides some background information in their native 

language that helps with comprehension in the second language. Since classes have anywhere 

from 20-30 students, a PowerPoint presentation with pictures could be used for students to 

follow along.   

After the Read Aloud activity, students could answer comprehension questions about the 

story.   As Chen, MoraFlores, Freeman and Freeman (as cited in Bolos, 2012) explained, the 

frequent stops during a read aloud support students by allowing for comprehension checks.  It 

also breaks up the story into more manageable sections.  
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Comprehension Strategies 

A second reading strategy that could be implemented in a classroom are the 

Comprehension Strategies.  Although there are many methods available to increase reading 

comprehension, summarizing and making predictions could work well in a second language 

classroom.     

Students could be divided into groups of four.  Each member of the group would be given 

a role of a Reader, Translator, Question asker or Summarizer.  Each student in the group of four 

would be responsible for their own part, as well as helping everyone understand the meaning of 

the story.  After each paragraph, the summarizer would aloud the summary with the class.  Then, 

each group member would switch roles for the next paragraph.  Between paragraphs, students 

would also be asked to share their ideas about what they think will happen in the story.  Making 

predictions can inspire curiosity and summarizing can help the students better remember and 

understand what they read.  

Bolos (2012) explained that choosing the most important information from a story and 

relaying that information without excessive detail can be a difficult task for students.  By 

breaking up the story and having small class discussions after each paragraph, students better 

comprehend the reading.  In addition to understanding the text, Kendall and Khuon (as cited in 

Bolos, 2012) state that students working in small groups have “more opportunities to interact 

with both their teacher and other students in the group in a low-anxiety environment; it is also 

much easier for the teacher to check for understanding and personalize instruction to meet the 

needs of his or her individual students” (p. 16).  Thus, dividing the students into small groups, 
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breaking up the story into smaller chunks, summarizing after each paragraph and making 

predictions are all factors that contribute to students’ comprehension of a text.   

Vocabulary Enrichment Strategies 

Similar to Comprehension Strategies, a third reading strategy that could be utilized in a 

classroom is Vocabulary Enrichment. Cognate usage, is when appears and sounds the same in 

both language.  This is a strategy that some students figure out naturally while other students 

need more practice in finding and understanding cognates.  One strategy is to have all students    

skim the story.  Using a highlighter, students highlight any word that is a cognate. After a few 

minutes, volunteers can share any cognates they found and what they mean in English.  Students 

could then be reminded to keep the cognates in mind when reading the story. When students 

were conscientious about cognates, they better understood the story.  

Cummins’ (as cited in Freeman and Freeman, 2004) theory of common underlying 

proficiency supports the concept of transferring knowledge between languages. In this case, 

vocabulary knowledge is one area that can transfer across languages through the use of cognates.  

Freeman and Freeman (2004) explain that “teachers can help students [to] access cognates by 

engaging them in activities that increase their awareness of similar words across languages” (p. 

211). Taking time before reading the story to search for cognates as a class and talk about their 

meanings is a method that could be used.  Although the story may seem daunting at first glance, 

once students find the cognates, they will realize many familiar words when reading the story.   

The second Vocabulary Enrichment Strategy that could be implemented is a Cloze 

Procedure.  In order to complete a cloze activity, students have to read and figure out which 

vocabulary word belongs in the blank.  The goal with using Cloze Procedures is to teach students 
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to not focus on individual words when they are reading.  Some students may get stuck on an 

unfamiliar word and miss the overall message or meaning of the sentence.  With a Cloze activity, 

the passage contains missing words already, thus encouraging the reader to use context to derive 

meaning. Freeman and Freeman (2004) explain that “teachers can use Cloze activities and other 

strategies to help students move beyond a focus on individual words and use syntactic 

knowledge as they read” (p.244). This procedure is a helpful strategy that can be applied outside 

of the classroom once students have been taught how to use context.   

Building Background Information  

When there are topics that may be unfamiliar to some students, Building Background 

Information can help them better comprehend what they read.  McNeil (2011) explains that 

readers benefit from having background knowledge about stories by connecting this prior 

knowledge to what they are reading.   

 With this strategy a teacher helps students connect prior knowledge with current text 

material.  Before reading a passage or a text, the teacher could ask students what they already 

know about the topic including important vocabulary words, facts and other information related 

to the topic. This technique builds some background before starting to read on the same topic. 

McNeil (2011) contributes the importance of building background knowledge to the schema 

theory.   He explains,  

The thrust behind schema theory is that comprehension is composed of two parts—a linguistic 

component responsible for decoding text and sending information to the brain, and a conceptual 

component that connects this information to pre-existing knowledge structures (i.e., schema). 

(p.884)  



27 
 

 

The second part, connecting information to pre-existing knowledge, benefits students when they 

can apply this knowledge to what they are reading in order to better comprehend the text. Thus, 

having background knowledge will help the reader better understand the text than if he or she 

started to read without any prior knowledge on the topic.   
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CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

There are many aspects to a language that can be developed through reading.  Students 

who read more have larger vocabularies, write better, spell better, and have better understanding 

of grammatical concepts (Krashen, 2009).  Additionally reading provides a context for learning 

vocabulary rather than studying the words in isolation.  Through reading, students can gain 

cultural insights into the language, and they subconsciously learn how the language is put 

together.  Each of these aspects of language acquisition can be improved through the use of 

reading in a second language classroom.   

 When it comes to implementing reading in a second language classroom, reading 

strategies are a great resource.  The Interactive Read Aloud, Comprehension Strategies, 

Vocabulary Enrichment Strategies, Building Background Information, and Extensive Reading 

are five reading strategies that can be implemented to support students while reading.   

 After reading, assessing students’ reading comprehension can provide the instructor and 

students with valuable feedback about how the students are progressing.  When assessing reading 

comprehension, there are a variety of formats that can be used. Researchers recommended 

assessing students in different ways throughout the year because not all students will be strong at 

all types of assessment.  Assessment variety also allows the students to demonstrate their 

knowledge in different ways. Other recommendations for a reading comprehension assessment 

are to allow students sufficient time during assessment, provide students with the text so they can 

refer to it during reading, and if needed, allow students to answer in the first language.  Finally, it 

is important that an instructor know what he or she would like to assess. If assessing reading 
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comprehension is the goal, other factors such as mistakes in grammar, spelling and punctuation 

should not be taken into consideration.  

In the review of research the following reading strategies were studied: Interactive Read 

Aloud, Comprehension Strategies, Vocabulary Enrichment Strategies and Building Background 

Information.  Each of these strategies supported students in their comprehension of text.  

Although each of these reading strategies will be beneficial in language acquisition, the 

Vocabulary Enrichment Strategies appears to have the most potential to be effective.  

The five Vocabulary Enrichment Strategies discussed previously are:  Cognate Usage, Word 

Bingo, Word Sorts, Cloze Procedures and Concentration.  Cognate Usage and Cloze Procedures 

are two strategies that appear to have the most potential benefit to help teachers move towards 

the Acquisition View of second language learning.  

The Cloze Procedures in particular appear to align with the Acquisition View of developing a 

second language.  Vocabulary is presented in context and students have to use that context to 

figure out which missing word belongs in the sentence.  Rather than handing the students a long 

list of words to memorize, students practice with the vocabulary words in context.  As Bolos 

(2012) has explained, vocabulary and reading should be taught alongside one another rather than 

teaching vocabulary in isolation.  That way, students grasp how the word is used in multiple 

contexts rather than just memorizing the English equivalent of the word.   

Cognate Usage also supports students when developing a second language.  Students see 

words that are spelled and pronounced similarly to vocabulary words they already know in 

English. Thus, students can transfer their knowledge of the English word when they see the word 

in another language.  Ultimately, when students know more words in a passage or a story, they 
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are more likely to be able to string the words together and decode meaningful messages.  On the 

other hand, if students are continually stuck on unfamiliar words and unable to use their 

knowledge of reading strategies, it is going to be more difficult for them to find meaning in what 

they are reading.  A large part of understanding what is being read is knowing what the 

vocabulary words mean. The Vocabulary Enrichment Strategies appears to be the most effective 

means of improving reading comprehension. 

The researcher recommends using reading as an effective tool for second language 

acquisition. The variety of reading strategies discussed would support students in different ways 

depending upon the goal identified by the teacher for that particular lesson.    There are ample 

activities and strategies that can be implemented in the classroom to help support students in 

their language acquisition.  Ultimately, reading and the use of reading strategies will not only 

help students become stronger readers, but also further their progression of second language 

acquisition.   
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