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Abstract 

DEVELOPMENT OF AN ONLINE MUSIC EDUCATION TOOL  

 

FOR CHURCH MUSICIANS 

 

Cynthia Perkins 

Under the Supervision of Tom Lo Guidice , PhD 

 Dealing with diverse musical backgrounds and abilities is a challenge for many directors of 

church music groups.  A review of literature suggests that almost half of church musicians 

could be musically illiterate, causing inefficient practices, frustration for group members and 

directors, and inability to reach potential.  Could technology provide a strategy to help directors 

optimize face to face practice times, potential of individual members, and performance level of 

the group?   

This researcher and director conducted a small scale survey of two church music groups 

with which the researcher is associated.  The purpose of the survey was to determine the 

musical literacy of the groups, the potential and willingness for improvement, and the need or 

desire for a proposed online music education tool.  The results of the survey largely confirmed 

the findings in the literature review; a majority of members were functionally illiterate.  Survey 

results also suggested that an online tool would be utilized by about half of the members.  

Recommendations for content and strategies for the proposed online tool were summarized from 

the responses. 

The researcher is using this information and recommendations in the construction of an 

online music education tool, which will be made available to church music directors when 

complete.    

iv 



 

 

 

 

TABLE OF CONTENTS 

 

                     PAGE 

                                                                           

 APPROVAL PAGE .................................................................................................... i  

 TITLE PAGE ............................................................................................................. ii 

 ACKNOWLEDGMENT........................................................................................... iii 

 ABSTRACT .............................................................................................................. iv 

 TABLE OF CONTENTS ............................................................................................v 

  

 CHAPTER         

  I.  INTRODUCTION ....................................................................................1 

     Introduction  

     Purpose of the Study 

     Significance of the Study   

     Statement of the Problem 

     Definitions of Terms 

     Delimitations  

     Method of Approach 

 

 II. REVIEW OF LITERATURE.....................................................................4 

     Musical Literacy of Church Musicians 

     The Role of Directors as Adult Music Educators 

     Use of Technology in Music Education 

      

 III. METHOD ...............................................................................................12 

     Participants 

     Survey Design  

     Data Collection Plan  

     Analysis  

     Results  

  

 IV. CONCLUSIONS AND RECOMMENDATIONS .................................17 

 

 

 V. REFERENCES.........................................................................................19 

 

 

 VI. APPENDICES........................................................................................21 

      Appendix A: Survey ...........................................................................21 

      Appendix B: IRB Approval  ..............................................................27 

      Appendix C: Survey Consent Form  ..................................................30 

      Appendix D: Survey Results Data ......................................................31 

      Appendix E: Website Homepage ........................................................53 

 

v



 

 

1 

 

 

Chapter One: Introduction 

 

Participants in church music groups have diverse musical backgrounds.  Some are 

accomplished musicians, while many cannot read music.  In a 2009 study of 407 choir 

participants at seven mainline Protestant churches, 47% of the responders were found to be 

musically illiterate (Hill, 2009).  This diversity in training and ability presents a challenge for 

directors, and may result in problems within the group.  For example, providing remedial help 

for the musically illiterate member uses valuable practice time.  The self-esteem of less talented 

members may be negatively affected by any corrective action by the director.  More talented 

members may also get frustrated with the wasted practice time and sub-par performance of the 

group, and choose to quit (Sherwin III, 2004).  Some elite musical groups require auditions, but 

most church music groups are volunteer and inclusive.  If a group is to reach its potential, the 

director must assume the role of an adult educator and meet the needs of each member (Rohwer, 

2010).  Yet many directors may not be equipped to fill that role, or simply may not have the 

time.  These are certainly the real observations and experiences of the individual who directs 

the traditional vocal and hand bell choirs at Redeemer Evangelical Covenant Church in Beloit, 

WI and is also the contemporary worship team leader at St. Paul’s Evangelical Lutheran Church 

in Janesville, WI.  These three musical groups will be the subjects of research for this project, 

as well as the targeted users of the completed project.  However, if the project is successful, it 

will be made available to other churches as well. 

Purpose of the Study 

The study was conducted to review the existing literature on the topic of musical literacy in 

church music groups and to carry out an educational project which could help volunteer church 

musicians to improve their musical skills. 
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Significance of the Study 

Music is a historically significant piece of the traditions of many religions, and is still an 

important part of worship and celebration in the life of modern churches. Serving in a volunteer 

church music group is a form of stewardship, utilizing the talents one is given to further the work 

of the church. Helping volunteer members to improve their music literacy, confidence and 

musical skills helps the individual reach full potential.  Individual improvement results in more 

effective performances by the group, which edifies and strengthens the church body. 

 

Statement of the Problem 
 

 Much is expected from the director of a volunteer church music group.  How can a 

director identify musical literacy issues among members?  What is the best way to maximize 

the musical potential of a member who is not musically literate?  Specifically, will development 

and use of an online music education tool improve the performance of a worship team, 

traditional choir or a hand bell choir?  

 

Definition of Terms 

Musical literacy:  The aptitude to recognize music symbols, notation and terminology, coupled 

with a basic understanding of melody and rhythm, resulting in the ability to independently 

interpret and perform music (Hill, 2009). 

 

Delimitations of Research  

  Research for the review of literature was conducted over a period of two months 

primarily through the resources of the Karmann Library at the University of Wisconsin – 
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Platteville.  Several search engines provided by EBSCOHOST were used in addition to Google 

Scholar.  Key search terms included “adult music education”, “musical literacy” and “church 

music groups”. 

  Actual data will be collected only from volunteer musicians at two churches in 

southeastern Wisconsin.  The results may not generalize to other church groups. 

  The project design is limited to the use of existing free technology.  

The report will be limited to the development of the project in spring 2014 to the report 

completion in October 2014. Data not reported here will be collected in the future.  

 

Method of Approach  
 

 A brief review of literature on the issue of musical literacy among church musicians and 

the role of directors as adult educators will be conducted.  A second review relating to music 

educational tools and available technology will also be conducted.  Data will be collected from 

the members of three musical groups at two churches regarding musical experience, level of 

musical literacy, and desire for improvement.  Findings will be summarized and 

recommendations made for design and development of an online music education tool which is 

illustrated in Appendix E.  The goal of the project is to improve the performance level of the 

music groups.  This project will be developed using several free technologies, such as Udutu, 

Prezi, and Glogster .   
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Chapter Two: Review of Related Literature 

 A 2003 Chorus America study estimates there are 250,000 choral groups in the United 

States with about 80% being volunteer church choirs (Hill, 2009).  Research in music education 

and group participation for pre-school through college age is prolific.  However, studies related 

to adult participants in musical activities are quite limited, especially in the area of church music 

groups.  This review of literature was expanded to include volunteer community adult music 

groups as well as church music groups. 

 

Musical Literacy of Church Musicians 

   Observation at rehearsal for any volunteer church music group is likely to yield a 

common conclusion; the musical literacy, ability and background of the participants extends 

across a vast spectrum.  Findings of a 2009 limited study of 407 choir members at seven 

churches support this conclusion.  While 81% of the participants self-assessed as having 

“adequate music-reading skills”, only 53% could actually pass a music literacy test.  Further, 

the pass rate was even worse--40%--for those who positively self-assessed (Hill, 2009).  This 

discrepancy in perception is one of the many challenges faced by directors.     

 The Hill study researchers also report that 57% of the participants had taken organized 

music lessons at some point in their lives, mostly during school age, but less than half still played 

their instrument.  Other existing research, most notably a large scale Chorus America survey, 

shows even higher percentages for community choir participants with prior music lessons 

(Chorus America, 2004).   

 Another researcher studied the self-esteem among adult community musicians, 

specifically as it relates to their perception of their own musical ability.  The researcher found 
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that older musicians have significantly less self-esteem of their music ability than younger adults.  

This could be related to the years removed from high school or college music experience (Kruse, 

2012).  The research does not indicate how well the self-perception matches the actual ability or 

skill level of the musician. If there is not a good match, the director has a challenge to deal with, 

similar to when there is a disconnect in members’ self-perception of music reading skills.   

 Auditions could prevent those challenges by ensuring that only talented musicians who 

are able to read music would be allowed to participate in a group.  Some choral music purists 

have asserted that auditions should be required for all church music groups because “the church 

choir that accepts all volunteers is usually doomed to a middling quality of performance” (Topp, 

1976, p. 90) .  So if performance quality is the most important goal, a required audition is 

certainly logical. 

 However, membership requirements in church music groups are often influenced by 

goals other than top quality performances.  In a small scale study of seven contemporary 

worship groups, Carey (2011) described a common selection process carried out by the leaders 

considering the following factors in this order: relationship to God and, in some cases, 

membership in that church; need for the candidate’s particular voice or instrument; availability 

and commitment of candidate; and musicianship demonstrated by audition.  Spirituality was the 

first consideration, and could disqualify a candidate even before musical ability was considered. 

 While some church groups may simply not have a large enough pool of candidates to 

require auditions, there may be other reasons why a director chooses not to use auditions at all.  

Researchers have repeatedly shown a relationship between participation in musical groups and 

psychological or physical well-being. Choir members surveyed in a cross-national study in 2008 

overwhelmingly reported positive effects of singing, especially among women.  The results 
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suggest that certain aspects of group singing are behind this perceived correlation, for example, 

positive affect, focused attention, deep breathing, and cognitive stimulation (Clift & Hancox, 

2010).  A case study completed in the United Kingdom in 2011 investigated the benefits of 

group music participation compared with involvement in non-music groups, specifically for the 

50 and over age group.  Positive benefits for physical and emotional well-being were reported 

for any group activity, but the music participants especially reported a sense of purpose, social 

affirmation, and joy (Creech, Hallam, McQueen, & Varvarigou, 2013).  With so much potential 

for positive impact on individuals, church musical directors may hesitate to discourage anyone 

from participating, despite inadequate musical ability. 

 However, participation in musical groups can also be a source of negative experience.  

A large scale survey of amateur choir members in Germany indicated that 25% of responders 

had negative experiences singing with choral groups (Kreutz & Brunger, 2012).  The most 

common issues reported related to unrealistic expectations of the director followed by 

frustrations with other vocalists, specifically those who were unwilling to accept correction from 

the director.  Kreutz et al. found that exclusion or embarrassment by either a director or other 

vocalists, although less commonly reported, usually has a more severe and lasting negative 

impact on the participant.  Interpersonal problems within musical groups can overshadow the 

positive benefits of participation for some individuals.  

 Based on all of these factors, one of the responsibilities of a church music group director 

would appear to be a balancing act, balancing the best interests of the church and choir or 

worship team with the best interests of the individual participant.  For a group that does not 

require auditions, that scale may seem to tip in the direction of the individual participant.  

Welcoming an unskilled vocalist or instrumentalist into a group may be wonderful enrichment 
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for the individual, but may not improve or sustain the performance level of the group.  Since the 

subject groups for this particular project do not require auditions, the remaining review of 

literature focuses on the need to educate group participants. 

 

The Role of Directors as Adult Music Educators 

 To maximize the potential of a musical group which includes musically illiterate 

members, education is needed.  Education could be planned by the director and carried out 

entirely during practice time.  On the other end of the spectrum, the responsibility could be 

placed entirely on each individual to seek out whatever lessons, books, or other help needed 

outside of practice time.  The best solution for any particular group may fall somewhere 

between those two extremes, depending on the director’s time availability, interest, and skill 

level and the willingness of participants to spend extra time to improve their musical literacy or 

skill level.  One researcher and choir director created an entire course taught in ten weekly hour 

long session immediately preceding the scheduled choir rehearsal, and then reinforced concepts 

during rehearsal that were introduced in the lesson (Hill, 2009).  Another researcher/director 

changed the entire focus of a choir from performance to education, embedding lessons on music 

reading and ear training into each rehearsal (Sherwin III, 2004).    

     Consideration of the way adults learn is critical to the role of the director as educator.  

In a one shot case study of his own experience in learning how to play the piano as an adult, 

Toshio Iritani makes the observation that melodies learned through the years become a frame of 

reference to learn how to read or make music (Iritani, 2002).  This is consistent with principles 

of andragogy regarding the role of past experience for an adult learner (Knowles, Holton III, & 

Swanson, 2005, pp. 65-66). One can draw a parallel to a problem in which the solver already 
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knows the answer, but needs to reconstruct how to arrive at the answer.  Bender (2012) 

describes strategies she uses with her non-auditioned choir including encouraging members to 

“push their own limits” (p. 35) and giving members “the tools they need to figure out how to 

solve their problems” (p. 37).  The author’s approach follows the anagogical principles of the 

self-concept of the learner and the problem centered orientation to learning (Knowles, Holton III, 

& Swanson, 2005, p. 149).      

 

Use of Technology in Music Education 

  We live in an age when anyone under the age of 21 has been primarily engaged with 

music through digital media such as I-Pods or mp3 computer files.  Young people are listening 

to music more than ever before, yet enrollment in band, choir and orchestra programs and 

interest in music theory classes has continuously declined.  According to Demski (2010), astute 

music instructors have “gotten their groove back” by reinventing music education using the 

plethora of available technologies.   

  Use of technology is expected and comfortable for the under 21 demographic, so 

technology in music education through the college level makes sense.  That comfort level, 

however, decreases with each age group and is especially low for senior adults (age 62 and over) 

who may have left the workforce before the explosion of computer use.  However, Stringham 

and Ackerman (2012) were encouraged to find that 59% of senior adult participants in a small 

scale survey were either current users or would like to learn to use a computer, consistent with 

other recent studies.  Further, seniors were reporting increases in internet usage, especially 

social networking.  The researchers were optimistic that seniors could learn to use music 

technology, but urged flexibility in methods and expectations. 
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  Technologies used in music education include music-specific applications as well as 

general educational tools.  Perhaps the most important development in music education 

technology is the MIDI (musical instrument digital interface), which looks like a piano keyboard 

but sends digital signals to a computer. Notation software, such as Sibelius or Finale, documents 

the signals from the MIDI and transcribes it into sheet music, or one can enter directly into the 

notation software.  Schools create a music lab workstation by combining these two key 

components with a computer, a digital audio device/software, and instrumentation software 

(Demski, 2010).  This technology configuration would still be restricted to a traditional 

classroom, unless each student was required to build a comparable work station at home.  

Hardware and software options vary extensively in both function and price, with some of the 

most basic software solutions available as free internet downloads (Webster & Williams, 2013).   

  Seeing the need for distance learning or to supplement and support classroom learning, 

Canada Royal Conservatory of Music released an internet based program called iSCORE in 

January 2012.  iScore combines informational resources, music creation tools, practice tracking 

and social media and targets students learning an instrument. Although it was launched as a free 

tool and early student assessments of the program were positive, interest from teachers was 

lukewarm until a push to reach out to teachers and get them enrolled in free training (Upitis, 

Brook, & Abrami, 2012). 

  Computer aided instruction software can be used in a music or computer lab setting, but 

most would also work for distance learning, as cost per installation is lower than many required 

textbooks.  A sampling of options include:  www.musictheory.net/, a free online website with 

music theory lessons; Maestro, a guided instructional package; Groovy Music, musical games 

software; MacGAMUT for ear training; and SmartMusic or Band-in-a-Box, which plays 

http://www.musictheory.net/
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karaoke-like accompaniments for practicing (Webster & Williams, 2013).  Additionally, 

opportunities for informal online music learning have grown exponentially in recent years.  

YouTube videos, blogs, and forums related to music education are abundant and free.  Online 

music communities proliferate, for example, the Banjo Hangout which was established in 2000 

and has 51,000 members worldwide (Waldron, 2012). 

  In addition to music technology, any online learning requires some type of course 

management system (hereafter referred to as CMS).  The University of Wisconsin system uses 

D2L and the Wisconsin Technical College System uses Blackboard.  A CMS functions as an 

organizer and delivery system for course materials and lessons, and also provides various 

formats for collaboration between student, instructor and peers.  Papastergiou (2006) concludes 

that CMS design most effectively accommodates subjects where collaborative, experiential 

learning with a problem solving focus is required, and has been successfully used for music 

education.  It is less effective in areas like computer programming, due to the intensive 

student-instructor interactions required.  While there are strengths and weaknesses in using a 

CMS with any specific discipline, instructor attitude toward the CMS and online learning is 

critical to the success of the course, regardless of the discipline (Papastergiou, 2006).  

  A Google search for free course management systems identified a surprising number of 

options.  Final selection of a tool to use in the project will be done after the survey further 

clarifies the needs.  Four options are presented now for further consideration based on 

researcher familiarity or recommendation of educators.  CourseSites by Blackboard 

(https://www.coursesites.com) is a CMS that has been used by some WTCS certification course 

instructors, and includes free design and free hosting for up to five courses at once.  RCampus 

(http://www.rcampus.com) and Schoology (https://www.schoology.com), like CourseSites, both 

https://www.coursesites.com/
http://www.rcampus.com/
https://www.schoology.com/


 

 

11 

 

 

include free design and hosting.  Udutu (http://udutu.com) has been recommended by educators 

and provides free course design, but charges $19 per month to also host the course.  It is 

included here as an option, as there are also free hosting sites available or a course could be 

hosted by an organization’s website.  

  In addition to free course management software, the internet offers a multitude of free 

tools which are useful for online educational design.  Prezi (http://prezi.com) is a tool for 

designing, presenting, and storing content, comparable to Power Point.  Rather than linear 

slides like Power Point, Prezi uses one single electronic page and allows the user to zoom in on 

small details that are not visible in full canvas view, shift to another area of the canvas, change 

orientation or other special effects.  Glogster (http://www.glogster.com) is an interactive poster 

tool, which allows a user to embed audios, videos, photos, or links to internet content.  Jing 

(http://www.techsmith.com/jing.html) is a downloadable screen capture and audio recording 

tool, which records five minute video segments that simultaneously “show and tell” what is 

occurring on the creator’s screen.   

 

  

http://udutu.com/
http://prezi.com/
http://www.glogster.com/
http://www.techsmith.com/jing.html
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Chapter Three: Method 

Participants 

The targeted participants in the survey were current members of the contemporary worship 

team at St. Paul’s Evangelical Lutheran Church in Janesville and the hand bell and tradition 

vocal choirs at Beloit Evangelical Covenant Church.  At the time the survey was administered, 

the traditional vocal choir at Beloit Evangelical Covenant Church was not currently active.  

However, since most of the bell choir members are also traditional choir members, the majority 

of the targeted group was surveyed.  There were nineteen participants from the contemporary 

worship team and ten participants from the hand bell choir. 

 

Survey Design 

The purpose of the survey (see Appendix A) was to assess the musical experience, level of 

musical literacy, and desire for improvement of the participants.  Questions one through four 

assess musical experience.  Questions five through fifteen assess musical literacy in various 

areas, such as notes, rhythm, key signatures, symbols, pitch and sight reading.  Questions 

sixteen through nineteen assess desire for improvement.  The survey was approved by the IRB 

in February 2014 (see Appendix B). 

It is important to note that participants did a self-assessment of musical literacy, which could 

be skewed by the perspective of each individual.  The definition of “reading music” could be 

different from person to person.  Also, there is a difference between knowledge and ability to 

apply the knowledge in music reading.  According to the definition of musical literacy as 

presented in the introduction, both knowledge and application are required.  To assess both 

knowledge and application with certainty would require an interactive process with each 
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individual participant, which was not part of the method chosen.  Instead, the survey attempts to 

mitigate the personal perspective by using very specific questions to assess literacy.  For 

example, rather than just asking if the participant could “read music”, one of the questions was: 

Regarding this note,          check all of the following that apply: 

 

____ I can name this note (C, D, E, F, G, A, or B), as well as the notes on any other line or space 

____ I could find this note on a keyboard or play it on another instrument 

____ I know approximately how high or how low this note would sound 

____ I could sing this note (within the range of a few notes) 

 

The first answer option assesses the knowledge of note structure.  The remaining options assess 

the ability to apply that knowledge.  Most of the literacy questions follow this pattern.  

Depending on the question, the first option(s) assess knowledge and the last option(s) assess 

application. 

 

Data Collection Plan 

In March 2014 the survey and consent form (see Appendix C) were distributed by the 

researcher at group practices.  Completed forms were placed in an envelope, sealed, and 

delivered to the church secretary.  Participants who did not want to complete the survey that 

day were instructed to either deliver the completed survey directly to the secretary, or to return it 

at the following practice.  The process was repeated for three weeks to ensure that all willing 

participants were provided the opportunity.  The church secretaries then opened all of the sealed 

envelopes, put the completed surveys in random order, and returned them to the researcher.  

This process was designed to protect the anonymity of the participants.   
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Analysis 

Responses were entered into an Excel spreadsheet for data analysis (see Appendix D).  

Reponses by question were calculated in both by group and in total.  Results are presented in 

both absolute numbers and in percentages of total respondents.  Only questions 1, 2, 3, 14, 16, 

18, and 19 were intended to be limited to one answer.  Responses to all other questions can add 

up to more than 100%, as participants could check more than one answer.  Further analysis of 

sub-groups was done in areas of specific interest to the researcher. 

 

Results 

 This is a relatively experienced group of church musicians, with 59% having participated in 

some type of church music group for at least ten years.  

 

Further, the participants have extensive musical experience beyond church groups.  

Approximately half of the respondents had experience in musical groups in college or beyond, 

and half took professional lessons for at least a year at some point. 
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 Results of the musical literacy assessment show that most participants have substantial 

musical knowledge.  However, that knowledge does not necessarily transfer to “the ability to 

independently interpret and perform music” (Hill, 2009).  For example, 93% can correctly 

identify all the notes on a staff, but only 52% could sing an identified note within the range of a 

few notes.  Flats and sharps can be identified and defined by 83%, but only 62% could 

demonstrate the effect on a musical tone with their voice.  Time signatures can be identified by 

93% and fully explained by 79%, but only 69% could demonstrate the meaning of a time 

signature by counting.  Perhaps the most comprehensive indication of true musical literacy is 

question 14 of the survey, which assesses the ability to perform a musical passage when given 

the starting note.  Only 34% of participants said they could demonstrate both the correct melody 

and rhythm.   

 

Years of experience in a church musical group did not appear to ensure musical literacy.  Of 

those participants with at least ten years of church music group experience, only 24% fell into 

the most musically literate group.  Prior musical experience outside of a church group seemed 

to have a better correlation with musical literacy.  Of those participants who had any experience 

in high school, college or private lessons, 42% were in the most musically literate group.  If that 

experience was at the college level or beyond, the musical literacy rate improved to 50%.    
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 When asked if they would be willing to use an online music education tool outside of 

practice time to improve their skills, 58% said they would or might, depending on ease of use.  

As expected, lack of time was a barrier for 17% of the participants. 

 

Two sub-group results were of particular interest to the researcher.  Of those who felt they did 

not need to improve, only 57% are among the most musically literate group.  On the other hand, 

of those who are musically literate already, only 40% indicated no need for improvement.   

 Participants who indicated that they would or might use an online educational tool also 

provided feedback on topics they would like to see included in the tool.  Significant interest in 

all areas covered in the survey was expressed, with the greatest areas of interest being 

performance of a musical passage (as assessed in question 14) and pitch or ear training. 

 Potential users of the online tool were also surveyed on how much time they would be 

willing to spend using it, both the total hours per year and the maximum time in one learning 

session.  There appears to be willingness to devote significant hours in a year, as 44% of 

potential users said they could devote 10-20 hours per year.  The ideal learning session length 

was more varied, from 5 minutes to one hour (31%). 
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Chapter Four: Conclusions and Recommendations 

 

 Due to the small survey population and the subjective nature of many of the questions, the 

researcher cautions against broad assumptions or radical changes based on the data.  Some 

conclusions can, however, be loosely drawn.   

The results confirm findings from the review of literature that the musical literacy of these 

church musicians can definitely be improved.  Further, literacy does not necessarily improve 

with longer periods of participation in church music groups.  One possible explanation for this 

finding could be a common dilemma faced by directors of these volunteer groups. Limited 

practice time prevents the occurrence of “optional” learning activities during practices.  The 

volunteer status of the group prevents the director from requiring any work outside of practice.  

Directors often lack the time to creatively weave learning activities into the limited practice 

times.  Sometimes the director is also a volunteer, as is the case with the St. Paul’s worship 

team.  There is an overriding desire to be inclusive and not hurt feelings.  The result is that 

practices are conducted at the level of the weakest member, and meaningful learning does not 

occur.  This is not to say that the performance of the group cannot improve, due to personal 

initiative of literate members or rote learning of the weaker members.  However, improvement 

in literacy will not happen. 

Since the musically literate members were 34% of total participants, a reasonable 

expectation would be that approximately 34% would feel no need for improvement.  However, 

only 25% felt no need for improvement.  As illustrated in the sub-group analysis of the results, 

the correlation between lacking musical literacy and recognizing the need for improvement is not 

clear.  A significant portion of participants who feel they need no improvement are not 

musically literate, while a significant portion of those who are musically literate and would not 
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actually need improvement did not indicate no improvement needed.  One can conclude then 

that those who are already musically literate have a greater desire to improve.  This conclusion 

is consistent with the observations of the director. 

Based on these findings and conclusions, it is recommended to proceed with design of a 

simple online music education tool for church musicians.  Topics should include those covered 

in the survey, with organization by the following major modules:  Notes, Rhythm, Shaping, 

Reading Music, and Pitch/Tone Quality.  Principles of andragogy should be incorporated to 

allow the user to pick and choose the materials and resources that best fit their needs.  Design 

should allow for periods of meaningful learning sessions as short as five minutes and as long as 

an hour.  In process testing should be done by a user with “average literacy”, before completion 

of each module. 

The online tool will be designed in and hosted by Google Sites, with individual learning 

activities created using Power Point, Prezi, Glogster, and Jing.  Existing internet resources, 

including musical games and practice activities, will be utilized to the extent possible with links 

to other sites.  Appendix E contains the home page and the main training topics page of the site 

which is currently in process.   
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Appendix A 

 

Church Musician Survey 
 

Musical Experience/Education:   

 

1. How long have you participated in this church musical group (circle one): 

 

<1 year  1-5 years 5-10 years 10-25 years >25 years 

 

 

2. How many years in total have you participated in any church musical group – does not need to 

be consecutive years (circle one): 

 

<1 year  1-5 years 5-10 years 10-25 years >25 years 

 

 

3. Prior to your participation in this group, how long had it been since you had participated in any 

organized musical activities, including participation in a musical group, individual lessons or 

individual performances (circle one): 

 

<1 year  1-5 years 5-10 years 10-25 years >25 years 

 

 

4. Not counting your participation in any church musical groups, check all of the following that 

apply: 

 

____ Played in band in high school 

____ Sang in choir/group in high school 

____ Played in a band in college or beyond 

____ Sang in a choir/group in college or beyond 

____ Took professional voice or instrumental lessons for at least a year (beyond lessons as part of a 

musical group in grade school or high school) 

____ College major or minor in music 
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Musical Knowledge and Skill:  

 

5. Regarding these images,             check all of the following that apply: 

 

____ I know the name for each 

____ I know where to find each of them on a sheet of music 

____ I understand the purpose or meaning of each  

 

6. Regarding this note,          check all of the following that apply: 

 

____ I can name this note (C, D, E, F, G, A, or B), as well as the notes on any other line or space 

____ I could find this note on a keyboard or play it on another instrument 

____ I know approximately how high or how low this note would sound 

____ I could sing this note (within the range of a few notes) 

 

7. Regarding these symbols,    check all of the following that apply: 

 

____ I know the name for each 

____ I know where to find each of them on a sheet of music 

____ I understand the purpose or meaning of each  

____ I could demonstrate the effect this symbol has on a musical tone with my voice 

 

8. Regarding key signatures, for example, “Key of D”  or   , check all that apply: 

 

____ I can tell you how many sharps or flats are in the key of D 

____ I can tell you what key is represented by the key signature above with 2 flats 

____ I understand why songs are written in various key signatures 

____ I can play a D chord on the piano or guitar, or sing the notes in the chord if I’m given a D 

 

 

9. Regarding these symbols,     check all of the following that apply: 

 

____ I know the general term that applies to both of these 

____ I know where to find each of them on a sheet of music 

____ I understand the meaning of each, including the top and bottom number in each symbol 

____ I could demonstrate the meaning of each of these by counting  
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10. Regarding these notes:  check all of the following 

that apply: 

 

____ I know the name for each 

____ I know the note “value” of each one – how many beats to hold each of these 

____ I could demonstrate the difference between the notes values with my voice or an 

instrument 

 

11. Regarding these symbols,   check all of the following that apply: 

 

____ I know the collective name for these symbols, as well as the individual name for each 

____ I understand the purpose of these symbols in music 

____ I know the “value” of each one – how many beats to hold each of these 

____ I could demonstrate the difference between each of these with my voice or an instrument 

____ When I see these in music, I adjust my singing or playing accordingly 

 

 

12. Regarding these symbols,   ppp   pp   p   mp   mf   f   ff   fff    

Check all of the following that apply: 

 

____ I know what each symbol means 

____ I understand the purpose of these symbols in music 

____ I could demonstrate the difference between each of these with my voice or an instrument 

____ When I see these in music, I adjust my singing or playing accordingly 

 

13. Regarding these symbols,             

 
 Check all of the following that apply: 

 

____ I know what each symbol means 

____ I understand the purpose of these symbols in music 

____ When I see these symbols in music, I can follow the flow of the music 
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14. Regarding the following musical passage, 

 

 
 

 
 

 
 

if given the starting note, I could: 

____ do nothing 

____ sort of follow the melody line up and down, but not necessarily sing all the correct notes in 

the correct rhythm 

____ sing the correct melody, but not necessarily in the correct rhythm 

____ sing the correct rhythm, but not necessarily the correct melody line 

____ sing the correct melody and rhythm, including giving all notes and rests their proper value 

 

 

15. Think about your ability to follow pitch, and check all of the following that apply: 

____ If a note is played on the piano, I can match the pitch immediately, without sliding 

____ I can sing the chorus of a song a cappella and stay fairly close to original pitch 

____ I can sing an entire song a cappella and be exactly on pitch 

____ I can tell when I’m off pitch when singing with a group 

____ I can tell whether I am sharp or flat 

____ I can tell whether someone else is sharp or flat 

____ I can harmonize 

____ I have perfect pitch (I don’t need any starting notes) 
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Improvement: 

16. If an online musical educational tool were available, would you be willing to spend some time 

outside of practice to improve your musical knowledge and skills? 

 

____ No, don’t need to (STOP the survey here) 

____ No, have no time (STOP the survey here) 

____ Depends on how easy the tool/site is to use 

____ Yes, definitely 

 

 

17. Given your answers in the previous section and your specific interests, what topics would you 

like to see included in a musical education tool?  If you don’t know what a term means, you 

might want to select it!  (check all that apply): 

 

____ Note reading 

____ Note values 

____ Rest values 

____ Time signatures 

____ Key signatures 

____ Dynamics 

____ Arrangements (repeats, codas, DS, etc.) 

____ Rhythm (how do notes and rests fit together in music) 

____ Pitch/ear training 

____ Tempo training (can you keep a beat?) 

____ Sight reading practice (like what you did in question 14) 

____ Other – list:   ________________ 

   ________________ 

   ________________ 

   ________________ 

 

 

18. How much time in total over a period of 1 year would you be willing to spend to improve your 

musical knowledge and skills (circle one)? 

 

< 1 hour 1-5 hours 6-10 hours 10-20 hours  Can’t really say 

 

 

19. What is the maximum amount of time that you could or would spend in one learning session? 

 

5 minutes 10 minutes 15 minutes 20 minutes 30 minutes 1 hour 
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20. Is there any other information you feel might be helpful for me to know in order to design a tool 

that could be useful to this and other church music groups? 
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Appendix C 
 

 

CONSENT FORM FOR PARTICIPATION OF HUMAN PARTICIPANTS IN RESEARCH 

UNIVERSITY OF WISCONSIN - PLATTEVILLE 

 

PLEASE DO NOT PUT YOUR NAME ANYWHERE ON THE SURVEY.  There is no need to identify yourself.   

 

You are being asked to complete this survey to help me to better understand the level of musical literacy in church 

music groups.  The survey questions ask about your musical experiences, your understanding and ability regarding 

various musical concepts, and your desire for improvement in any areas.   Please be as honest as possible and 

answer all questions to the best of your knowledge.   You should be able to complete the questionnaire in 

approximately twenty minutes.   

 

Once the study is completed, I will provide a summary of the results. 

  

Your participation in this survey is entirely VOLUNTARY. By completing this survey you are giving your consent 

to be involved in the research. If at any point you decide that you do not want to complete the questionnaire, please 

return it to me. 

 

Your participation should present you with no risks, other than the time and effort involved in completing the 

materials. Further, you may benefit from your participation by helping me to design an educational tool for church 

musicians.  

 

Please feel free to ask me any questions you may have, especially if there is a word or phrase you do not understand.  

Feel free to write in the margins, if you feel you need more space to explain an answer. 

 

Thank you for your cooperation and the time that you have put into this research project. 

 

If you should have concerns about your treatment as a participant of this research, please call or write: 

Barb Barnet, Chair, UW-Platteville IRB 

(608) 342-1942 

barnetb@uwplatt.edu 

 

Again, please sign the form below to consent to participation in the survey, but PLEASE DO NOT PUT YOUR 

NAME ANYWHERE ON THE SURVEY ITSELF. 

 

Thank You, 

Cindy Perkins, Researcher 

Dr. Tom LoGuidice, Faculty Sponsor 

Department of Education  

University of Wisconsin-Platteville 

(608) 3295-0868 

 

 

Participant Signature:     Date: 

 

 

___________________________________________ _____________________ 
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Appendix D 
 Redeemer: Survey # 1 2 3 4 5 6 7 8 9 10 10  

1 How long have you participated in this 

church musical group (circle one): 

            

1 <1 year   x        1 10% 

1 1-5 years    x     x x 3 30% 

1 5-10 years x    x x x x   5 50% 

1 10-25 years  x         1 10% 

1 >25 years           0 0% 

2 How many years in total have you 

participated in any church musical group – 

does not need to be consecutive years 

(circle one): 

            

2 <1 year   x        1 10% 

2 1-5 years           0 0% 

2 5-10 years           0 0% 

2 10-25 years x x  x   x    4 40% 

2 >25 years     x x  x x x 5 50% 

3 Prior to your participation in this group, 

how long had it been since you had 

participated in any organized musical 

activities, including participation in a 

musical group, individual lessons or 

individual performances (circle one): 

            

3 <1 year x     x   x x 4 40% 

3 1-5 years    x       1 10% 

3 5-10 years     x  x    2 20% 

3 10-25 years        x   1 10% 

3 >25 years  x x        2 20% 

4 Not counting your participation in any 

church musical groups, check all of the 

following that apply: 

            

4 Played in band in high school  x x   x  x x x 6 60% 

4 Sang in choir/group in high school  x x x x  x x  x 7 70% 

4 Played in a band in college or beyond   x      x x 3 30% 

4  Sang in a choir/group in college or beyond  x  x  x  x  x 5 50% 

4 Took professional voice or instrumental 

lessons for at least a year (beyond lessons 

as part of a musical group in grade school 

or high school) 

 x x x  x   x x 6 60% 

4 College major or minor in music  x       x x 3 30% 
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5 check all of the following that apply:             

5  I know the name for each  x x x x x x x x x 9 90% 

5  I know where to find each of them on a 

sheet of music 

  x x x x x x x x 8 80% 

5  I understand the purpose or meaning of 

each 

  x x  x x x x x 7 70% 

6 check all of the following that apply:             

6 I can name this note (C, D, E, F, G, A, or 

B), as well as the notes on any other line or 

space 

x x x x x x x x x x 10 100% 

6 I could find this note on a keyboard or play 

it on another instrument 

 x x x  x x x x x 8 80% 

6 I know approximately how high or how 

low this note would sound 

 x x x x x x x x x 9 90% 

6 I could sing this note (within the range of a 

few notes) 

  x x  x   x x 5 50% 

7 check all of the following that apply:             

7 I know the name for each x x x x x x x x x x 10 100% 

7 I know where to find each of them on a 

sheet of music 

x x x x x x x x x x 10 100% 

7 I understand the purpose or meaning of 

each 

x x x x x x x x x x 10 100% 

7 I could demonstrate the effect this symbol 

has on a musical tone with my voice 

x x x x  x  x x x 8 80% 

8 check all that apply:             

8 I can tell you how many sharps or flats are 

in the key of D 

  x x x x   x x 6 60% 

8 I can tell you what key is represented by 

the key signature above with 2 flats 

  x x  x   x x 5 50% 

8 I understand why songs are written in 

various key signatures 

  x x x x x x x x 8 80% 

8 I can play a D chord on the piano or guitar, 

or sing the notes in the chord if I’m given a 

D 

  x x  x  x x x 6 60% 

9 check all of the following that apply:             

9 I know the general term that applies to both 

of these 

x  x x x x x x x x 9 90% 

9 I know where to find each of them on a 

sheet of music 

x x x x x x x x x x 10 100% 
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9 I understand the meaning of each, including 

the top and bottom number in each symbol 

x  x x x x x x x x 9 90% 

9 I could demonstrate the meaning of each of 

these by counting 

x  x x  x  x x x 7 70% 

10 check all of the following that apply:             

10 I know the name for each x x x x  x x x x x 9 90% 

10 I know the note “value” of each one – how 

many beats to hold each of these 

x x x x x x x x x x 10 100% 

10 I could demonstrate the difference between 

the notes values with my voice or an 

instrument 

x  x x  x x x x x 8 80% 

11 check all of the following that apply:             

11 I know the collective name for these 

symbols, as well as the individual name for 

each 

x  x x  x  x x x 7 70% 

11 I understand the purpose of these symbols 

in music 

  x x  x x x x x 7 70% 

11 I know the “value” of each one – how 

many beats to hold each of these 

  x x  x x x x x 7 70% 

11 I could demonstrate the difference between 

each of these with my voice or an 

instrument 

  x x  x  x x x 6 60% 

11 When I see these in music, I adjust my 

singing or playing accordingly 

  x x  x x  x x 6 60% 

12 Check all of the following that apply:             

12 I know what each symbol means x x x x x x x x x x 10 100% 

12 I understand the purpose of these symbols 

in music 

x x x x x x x x x x 10 100% 

12 I could demonstrate the difference between 

each of these with my voice or an 

instrument 

x x x x x x  x x x 9 90% 

12 When I see these in music, I adjust my 

singing or playing accordingly 

x x x x x x x x x x 10 100% 

13 Check all of the following that apply:             

13 I know what each symbol means  x x x x x  x x x 8 80% 

13 I understand the purpose of these symbols 

in music 

 x x x  x  x x x 7 70% 

13 When I see these symbols in music, I can 

follow the flow of the music 

 x x x x x  x x x 8 80% 

14 if given the starting note, I could:             

14 do nothing           0 0% 
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14 sort of follow the melody line up and 

down, but not necessarily sing all the 

correct notes in the correct rhythm 

x    x  x   x 4 40% 

14 sing the correct melody, but not necessarily 

in the correct rhythm 

       x   1 10% 

14 sing the correct rhythm, but not necessarily 

the correct melody line 

     x    x 2 20% 

14 sing the correct melody and rhythm, 

including giving all notes and rests their 

proper value 

 x x x     x  4 40% 

15 Think about your ability to follow pitch, 

and check all of the following that apply: 

            

15 If a note is played on the piano, I can match 

the pitch immediately, without sliding 

 x x x  x x  x x 7 70% 

15 I can sing the chorus of a song a cappella 

and stay fairly close to original pitch 

x x x x x x x  x x 9 90% 

15 I can sing an entire song a cappella and be 

exactly on pitch 

  x x       2 20% 

15 I can tell when I’m off pitch when singing 

with a group 

x x x x x x x x x x 10 100% 

15 I can tell whether I am sharp or flat x  x x  x   x x 6 60% 

15 I can tell whether someone else is sharp or 

flat 

x x x x  x  x x x 8 80% 

15 I can harmonize  x x x x x x x x x 9 90% 

15 I have perfect pitch (I don’t need any 

starting notes) 

          0 0% 

16  If an online musical educational tool were 

available, would you be willing to spend 

some time outside of practice to improve 

your musical knowledge and skills? 

            

16 No, don’t need to (STOP the survey here)  x x x x x     5 50% 

16 No, have no time (STOP the survey here)       x x x x 4 40% 

16 Depends on how easy the tool/site is to use x          1 10% 

16 Yes, definitely           0 0% 

17 topics would you like to see included             

17 Note reading           0 0% 

17 Note values           0 0% 

17 Rest values x          1 100% 

17 Time signatures           0 0% 

17 Key signatures x          1 100% 
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17 Dynamics           0 0% 

17 Arrangements (repeats, codas, DS, etc.) x          1 100% 

17 Rhythm (how do notes and rests fit 

together in music) 

          0 0% 

17 Pitch/ear training          x 1 100% 

17 Tempo training (can you keep a beat?)           0 0% 

17 Sight reading practice (like what you did in 

question 14) 

x         x 2 200% 

17 Other: name           0 0% 

18 How much time in total over a period of 1 

year would you be willing to spend to 

improve your musical knowledge and skills 

(circle one)? 

            

18 < 1 hour           0 0% 

18 1-5 hours x          1 100% 

18 6-10 hours           0 0% 

18 10-20 hours            0 0% 

18 Can’t really say          x 1 100% 

19  What is the maximum amount of time that 

you could or would spend in one learning 

session? 

            

19 5 minutes           0 0% 

19 10 minutes           0 0% 

19 15 minutes           0 0% 

19 20 minutes          x 1 100% 

19 30 minutes x          1 100% 

19 1 hour           0 0% 

20 Is there any other information you feel 

might be helpful for me to know in order to 

design a tool that could be useful to this 

and other church music groups? 

            

 Additional calculations:             

 Line 75/Line 86  x x x       3 60% 

 Line 75/Lines 12-13  x  x     x  3 33% 

 Line 86/Line 75            75% 

 Line 21 or 22 (high school band/choir)  x x x x x x x x x 9 90% 

 Line 23 or 24 (college/beyond)  x x x  x  x x x 7 70% 

 Lines 23-26  x x x  x  x x x 7 70% 

 Line 75/Lines 23-26  x x x     x  4 57% 

 Lines 21-26  x x x x x x x x x 9 90% 

 Line 75/Lines 21-26  x x x     x  4 44% 
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Qu St. Paul's Survey # 1 2 3 4 5 6 7 8 9 10 

1 How long have you participated in this 

church musical group (circle one): 

          

1 <1 year     x   x   

1 1-5 years  x    x x  x x 

1 5-10 years    x       

1 10-25 years x  x        

1 >25 years           

2 How many years in total have you 

participated in any church musical group – 

does not need to be consecutive years 

(circle one): 

          

2 <1 year     x      

2 1-5 years  x    x x x x  

2 5-10 years    x      x 

2 10-25 years   x        

2 >25 years x          

3 Prior to your participation in this group, 

how long had it been since you had 

participated in any organized musical 

activities, including participation in a 

musical group, individual lessons or 

individual performances (circle one): 

          

3 <1 year  x       x  

3 1-5 years x  x x   x    

3 5-10 years           

3 10-25 years           

3 >25 years     x   x   

4 Not counting your participation in any 

church musical groups, check all of the 

following that apply: 

          

4 Played in band in high school x  x     x   

4 Sang in choir/group in high school  x x x   x x  x 

4 Played in a band in college or beyond           

4  Sang in a choir/group in college or 

beyond 

  x    x   x 

4 Took professional voice or instrumental 

lessons for at least a year (beyond lessons 

as part of a musical group in grade school 

or high school) 

x  x   x  x   

4 College major or minor in music           

5 check all of the following that apply:           
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5  I know the name for each x  x x  x x x  x 

5  I know where to find each of them on a 

sheet of music 

x  x x   x x x x 

5  I understand the purpose or meaning of 

each 

x  x    x x  x 

6 check all of the following that apply:           

6 I can name this note (C, D, E, F, G, A, or 

B), as well as the notes on any other line or 

space 

x  x x  x x x x x 

6 I could find this note on a keyboard or play 

it on another instrument 

x  x    x x x x 

6 I know approximately how high or how 

low this note would sound 

x  x x   x x x x 

6 I could sing this note (within the range of a 

few notes) 

x  x x   x   x 

7 check all of the following that apply:           

7 I know the name for each x x x x  x x x x x 

7 I know where to find each of them on a 

sheet of music 

x x x x   x x x x 

7 I understand the purpose or meaning of 

each 

x  x    x x x x 

7 I could demonstrate the effect this symbol 

has on a musical tone with my voice 

x  x    x x x x 

8 check all that apply:           

8 I can tell you how many sharps or flats are 

in the key of D 

  x   x x x   

8 I can tell you what key is represented by 

the key signature above with 2 flats 

  x   x x    

8 I understand why songs are written in 

various key signatures 

x     x x    

8 I can play a D chord on the piano or guitar, 

or sing the notes in the chord if I’m given a 

D 

 x    x x x  x 

9 check all of the following that apply:           

9 I know the general term that applies to both 

of these 

x x x x  x x x x x 

9 I know where to find each of them on a 

sheet of music 

x x x x  x x x x x 

9 I understand the meaning of each, 

including the top and bottom number in 

each symbol 

 x x   x x x  x 
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9 I could demonstrate the meaning of each of 

these by counting 

 x x   x x x  x 

10 check all of the following that apply:           

10 I know the name for each x  x x  x x x x x 

10 I know the note “value” of each one – how 

many beats to hold each of these 

x  x x  x x x x x 

10 I could demonstrate the difference between 

the notes values with my voice or an 

instrument 

x   x  x x x x x 

11 check all of the following that apply:           

11 I know the collective name for these 

symbols, as well as the individual name for 

each 

   x  x x x  x 

11 I understand the purpose of these symbols 

in music 

x  x x  x x x  x 

11 I know the “value” of each one – how 

many beats to hold each of these 

     x x   x 

11 I could demonstrate the difference between 

each of these with my voice or an 

instrument 

     x x    

11 When I see these in music, I adjust my 

singing or playing accordingly 

 x x x  x x x  x 

12 Check all of the following that apply:           

12 I know what each symbol means x  x   x x x x x 

12 I understand the purpose of these symbols 

in music 

x  x   x x x x x 

12 I could demonstrate the difference between 

each of these with my voice or an 

instrument 

x  x   x x x x x 

12 When I see these in music, I adjust my 

singing or playing accordingly 

x x x x  x x  x x 

13 Check all of the following that apply:           

13 I know what each symbol means x  x x  x x x x x 

13 I understand the purpose of these symbols 

in music 

x  x x  x x x x x 

13 When I see these symbols in music, I can 

follow the flow of the music 

x  x x  x x x x x 

14 if given the starting note, I could:           

14 do nothing  x          

14 sort of follow the melody line up and 

down, but not necessarily sing all the 

correct notes in the correct rhythm 

    x x    x 
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14 sing the correct melody, but not necessarily 

in the correct rhythm 

          

14 sing the correct rhythm, but not necessarily 

the correct melody line 

x  x      x  

14 sing the correct melody and rhythm, 

including giving all notes and rests their 

proper value 

   x   x x   

15 Think about your ability to follow pitch, 

and check all of the following that apply: 

          

15 If a note is played on the piano, I can 

match the pitch immediately, without 

sliding 

x x x x  x x x  x 

15 I can sing the chorus of a song a cappella 

and stay fairly close to original pitch 

x x x x  x x x x x 

15 I can sing an entire song a cappella and be 

exactly on pitch 

x       x  x 

15 I can tell when I’m off pitch when singing 

with a group 

x x x x  x x x  x 

15 I can tell whether I am sharp or flat x x x x  x x x  x 

15 I can tell whether someone else is sharp or 

flat 

x x x x  x x x  x 

15 I can harmonize x x x x  x x x  x 

15 I have perfect pitch (I don’t need any 

starting notes) 

          

16  If an online musical educational tool were 

available, would you be willing to spend 

some time outside of practice to improve 

your musical knowledge and skills? 

          

16 No, don’t need to (STOP the survey here)      x     

16 No, have no time (STOP the survey here)  x         

16 Depends on how easy the tool/site is to use        x x 

16 Yes, definitely x  x x   x x   

17 topics would you like to see included           

17 Note reading x   x      x 

17 Note values   x x      x 

17 Rest values x  x x    x  x 

17 Time signatures x       x x x 

17 Key signatures x       x x x 

17 Dynamics   x x      x 

17 Arrangements (repeats, codas, DS, etc.) x  x x    x x x 
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17 Rhythm (how do notes and rests fit 

together in music) 

  x x      x 

17 Pitch/ear training x   x    x   

17 Tempo training (can you keep a beat?)           

17 Sight reading practice (like what you did in 

question 14) 

  x    x   x 

17 Other: name       harmonizing 

18 How much time in total over a period of 1 

year would you be willing to spend to 

improve your musical knowledge and 

skills (circle one)? 

          

18 < 1 hour           

18 1-5 hours           

18 6-10 hours       x    

18 10-20 hours    x x    x  x 

18 Can’t really say x x       x  

19  What is the maximum amount of time 

that you could or would spend in one 

learning session? 

          

19 5 minutes  x         

19 10 minutes         x  

19 15 minutes           

19 20 minutes          x 

19 30 minutes       x    

19 1 hour x  x x    x   

20 Is there any other information you feel 

might be helpful for me to know in order to 

design a tool that could be useful to this 

and other church music groups? 

       Extensive 

comments 

 identify 

harmony 

within 

chord 

            

 Line 75/Line 86           

 Line 75/Lines 12-13           

 Line 86/Line 75           

 Line 21 or 22 (high school band/choir) x x x x   x x  x 

 Line 23 or 24 (college/beyond)   x    x   x 

 Lines 23-26 x  x   x x x  x 

 Line 75/Lines 23-26       x x   

 Lines 21-26 x x x x  x x x  x 

 Line 75/Lines 21-26    x   x x   
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Qu St. Paul's Survey # 11 12 13 14 15 16 17 18 19 19  

1 How long have you participated in 

this church musical group (circle 

one): 

           

1 <1 year x         3 16% 

1 1-5 years    x      6 32% 

1 5-10 years  x x  x  x   5 26% 

1 10-25 years      x  x x 5 26% 

1 >25 years          0 0% 

2 How many years in total have you 

participated in any church musical 

group – does not need to be 

consecutive years (circle one): 

           

2 <1 year          1 5% 

2 1-5 years x   x      7 37% 

2 5-10 years   x       3 16% 

2 10-25 years     x x x   4 21% 

2 >25 years  x      x x 4 21% 

3 Prior to your participation in this 

group, how long had it been since 

you had participated in any 

organized musical activities, 

including participation in a musical 

group, individual lessons or 

individual performances (circle 

one): 

           

3 <1 year x x x      x 6 32% 

3 1-5 years     x     5 26% 

3 5-10 years          0 0% 

3 10-25 years      x x x  3 16% 

3 >25 years    x      3 16% 

4 Not counting your participation in 

any church musical groups, check 

all of the following that apply: 

           

4 Played in band in high school  x x  x     6 32% 

4 Sang in choir/group in high school x  x  x   x x 11 58% 

4 Played in a band in college or 

beyond 

 x x       2 11% 

4  Sang in a choir/group in college or 

beyond 

x      x   5 26% 

4 Took professional voice or 

instrumental lessons for at least a 

year (beyond lessons as part of a 

musical group in grade school or 

high school) 

x x x      x 8 42% 

4 College major or minor in music   x       1 5% 
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5 check all of the following that apply:            

5  I know the name for each x x x  x x  x x 14 74% 

5  I know where to find each of them 

on a sheet of music 

x x x x  x x x x 15 79% 

5  I understand the purpose or 

meaning of each 

x x x   x   x 10 53% 

6 check all of the following that apply:            

6 I can name this note (C, D, E, F, G, 

A, or B), as well as the notes on any 

other line or space 

x x x x x x x x x 17 89% 

6 I could find this note on a keyboard 

or play it on another instrument 

x x x x x x x   13 68% 

6 I know approximately how high or 

how low this note would sound 

x x x x  x x x x 15 79% 

6 I could sing this note (within the 

range of a few notes) 

x  x x  x  x  10 53% 

7 check all of the following that apply:            

7 I know the name for each x x x x x x x x x 18 95% 

7 I know where to find each of them 

on a sheet of music 

x x x x x x x x x 17 89% 

7 I understand the purpose or meaning 

of each 

x x x  x x x x x 14 74% 

7 I could demonstrate the effect this 

symbol has on a musical tone with 

my voice 

x x x   x    10 53% 

8 check all that apply:            

8 I can tell you how many sharps or 

flats are in the key of D 

x x x       7 37% 

8 I can tell you what key is 

represented by the key signature 

above with 2 flats 

x x x       6 32% 

8 I understand why songs are written 

in various key signatures 

x x x      x 7 37% 

8 I can play a D chord on the piano or 

guitar, or sing the notes in the chord 

if I’m given a D 

x x x  x  x x  11 58% 

9 check all of the following that apply:            

9 I know the general term that applies 

to both of these 

x x x x x x x x x 18 95% 

9 I know where to find each of them 

on a sheet of music 

x x x x x x x x x 18 95% 



 

 

43 

 

 

9 I understand the meaning of each, 

including the top and bottom 

number in each symbol 

x x x  x x x x x 14 74% 

9 I could demonstrate the meaning of 

each of these by counting 

x x x  x x x x  13 68% 

10 check all of the following that apply:            

10 I know the name for each x x x x x x x x x 17 89% 

10 I know the note “value” of each one 

– how many beats to hold each of 

these 

x x x x x x x x x 17 89% 

10 I could demonstrate the difference 

between the notes values with my 

voice or an instrument 

x x x x x x x x  15 79% 

11 check all of the following that apply:            

11 I know the collective name for these 

symbols, as well as the individual 

name for each 

x x x  x    x 10 53% 

11 I understand the purpose of these 

symbols in music 

x x x  x  x x x 14 74% 

11 I know the “value” of each one – 

how many beats to hold each of 

these 

x x x  x  x   8 42% 

11 I could demonstrate the difference 

between each of these with my voice 

or an instrument 

x x x  x     6 32% 

11 When I see these in music, I adjust 

my singing or playing accordingly 

x x x  x   x  12 63% 

12 Check all of the following that 

apply: 

           

12 I know what each symbol means x x x  x x   x 13 68% 

12 I understand the purpose of these 

symbols in music 

x x x  x x   x 13 68% 

12 I could demonstrate the difference 

between each of these with my voice 

or an instrument 

x x x  x x   x 13 68% 

12 When I see these in music, I adjust 

my singing or playing accordingly 

x x x  x x   x 14 74% 

13 Check all of the following that 

apply: 

           

13 I know what each symbol means x x x x x x x x  16 84% 

13 I understand the purpose of these 

symbols in music 

x x x x x x x x x 17 89% 

13 When I see these symbols in music, 

I can follow the flow of the music 

x x x  x  x x  14 74% 
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14 if given the starting note, I could:            

14 do nothing          1 5% 

14 sort of follow the melody line up 

and down, but not necessarily sing 

all the correct notes in the correct 

rhythm 

     x x x x 7 37% 

14 sing the correct melody, but not 

necessarily in the correct rhythm 

   x      1 5% 

14 sing the correct rhythm, but not 

necessarily the correct melody line 

         3 16% 

14 sing the correct melody and rhythm, 

including giving all notes and rests 

their proper value 

x x x       6 32% 

15 Think about your ability to follow 

pitch, and check all of the following 

that apply: 

           

15 If a note is played on the piano, I 

can match the pitch immediately, 

without sliding 

x x x x  x  x  14 74% 

15 I can sing the chorus of a song a 

cappella and stay fairly close to 

original pitch 

x x x x  x x x x 17 89% 

15 I can sing an entire song a cappella 

and be exactly on pitch 

  x       4 21% 

15 I can tell when I’m off pitch when 

singing with a group 

 x x x  x x  x 14 74% 

15 I can tell whether I am sharp or flat x x x   x   x 13 68% 

15 I can tell whether someone else is 

sharp or flat 

 x x   x x  x 13 68% 

15 I can harmonize x x x       11 58% 

15 I have perfect pitch (I don’t need 

any starting notes) 

         0 0% 

16  If an online musical educational 

tool were available, would you be 

willing to spend some time outside 

of practice to improve your musical 

knowledge and skills? 

           

16 No, don’t need to (STOP the survey 

here) 

  x       2 11% 

16 No, have no time (STOP the survey 

here) 

         1 5% 

16 Depends on how easy the tool/site is 

to use 

x x   x x   x 7 37% 

16 Yes, definitely    x   x x  8 42% 

17 topics would you like to see 

included 
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17 Note reading       x x x 6 40% 

17 Note values     x  x x x 7 47% 

17 Rest values     x  x x x 9 60% 

17 Time signatures       x x x 7 47% 

17 Key signatures    x x  x x x 9 60% 

17 Dynamics       x x x 6 40% 

17 Arrangements (repeats, codas, DS, 

etc.) 

   x   x  x 9 60% 

17 Rhythm (how do notes and rests fit 

together in music) 

    x x x x x 8 53% 

17 Pitch/ear training x x  x x x x x x 11 73% 

17 Tempo training (can you keep a 

beat?) 

    x  x  x 3 20% 

17 Sight reading practice (like what you 

did in question 14) 

x   x x x x x x 10 67% 

17 Other: name          0 0% 

18 How much time in total over a 

period of 1 year would you be 

willing to spend to improve your 

musical knowledge and skills (circle 

one)? 

           

18 < 1 hour          0 0% 

18 1-5 hours          0 0% 

18 6-10 hours        x  2 13% 

18 10-20 hours     x   x  x 7 47% 

18 Can’t really say x x   x x    7 47% 

19  What is the maximum amount of 

time that you could or would spend 

in one learning session? 

           

19 5 minutes          1 7% 

19 10 minutes          1 7% 

19 15 minutes       x  x 2 13% 

19 20 minutes  x   x     3 20% 

19 30 minutes x   x    x  4 27% 

19 1 hour      x    5 33% 

20 Is there any other information you 

feel might be helpful for me to know 

in order to design a tool that could 

be useful to this and other church 

music groups? 

       Design 

it for 

people 

without 

any 

musical 

training 

Keep 

lessons 

short 

  

             

 Line 75/Line 86   x       1 50% 
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 Line 75/Lines 12-13  x        1 13% 

 Line 86/Line 75           17% 

 Line 21 or 22 (high school 

band/choir) 

x x x  x   x x 13 68% 

 Line 23 or 24 (college/beyond) x x x    x   7 37% 

 Lines 23-26 x x x    x  x 11 58% 

 Line 75/Lines 23-26 x x x       5 45% 

 Lines 21-26 x x x  x  x x x 15 79% 

 Line 75/Lines 21-26 x x x       6 40% 
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 Combined participants 29  

1 How long have you participated in this church musical 

group (circle one): 

  

1 <1  4 14% 

1 1-5 years 9 31% 

1 5-10 years 10 34% 

1 10-25 years 6 21% 

1 >25 years 0 0% 

2 How many years in total have you participated in any 

church musical group – does not need to be consecutive 

years (circle one): 

  

2 <1 2 7% 

2 1-5 7 24% 

2 5-10 3 10% 

2 10-25 8 28% 

2 >25 9 31% 

3 Prior to your participation in this group, how long had it 

been since you had participated in any organized musical 

activities, including participation in a musical group, 

individual lessons or individual performances (circle one): 

  

3 <1 year 10 34% 

3 1-5 years 6 21% 

3 5-10 years 2 7% 

3 10-25 years 4 14% 

3 >25 years 5 17% 

4 Not counting your participation in any church musical 

groups, check all of the following that apply: 

  

4 Played in band in high school 12 41% 

4 Sang in choir/group in high school 18 62% 

4 Played in a band in college or beyond 5 17% 

4  Sang in a choir/group in college or beyond 10 34% 

4 Took professional voice or instrumental lessons for at least 

a year (beyond lessons as part of a musical group in grade 

school or high school) 

14 48% 

4 College major or minor in music 4 14% 

5 check all of the following that apply:   
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5  I know the name for each 23 79% 

5  I know where to find each of them on a sheet of music 23 79% 

5  I understand the purpose or meaning of each 17 59% 

6 check all of the following that apply:   

6 I can name this note (C, D, E, F, G, A, or B), as well as the 

notes on any other line or space 

27 93% 

6 I could find this note on a keyboard or play it on another 

instrument 

21 72% 

6 I know approximately how high or how low this note 

would sound 

24 83% 

6 I could sing this note (within the range of a few notes) 15 52% 

7 check all of the following that apply:   

7 I know the name for each 28 97% 

7 I know where to find each of them on a sheet of music 27 93% 

7 I understand the purpose or meaning of each 24 83% 

7 I could demonstrate the effect this symbol has on a musical 

tone with my voice 

18 62% 

8 check all that apply:   

8 I can tell you how many sharps or flats are in the key of D 13 45% 

8 I can tell you what key is represented by the key signature 

above with 2 flats 

11 38% 

8 I understand why songs are written in various key 

signatures 

15 52% 

8 I can play a D chord on the piano or guitar, or sing the 

notes in the chord if I’m given a D 

17 59% 

9 check all of the following that apply:   

9 I know the general term that applies to both of these 27 93% 

9 I know where to find each of them on a sheet of music 28 97% 

9 I understand the meaning of each, including the top and 

bottom number in each symbol 

23 79% 
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9 I could demonstrate the meaning of each of these by 

counting 

20 69% 

10 check all of the following that apply:   

10 I know the name for each 26 90% 

10 I know the note “value” of each one – how many beats to 

hold each of these 

27 93% 

10 I could demonstrate the difference between the notes values 

with my voice or an instrument 

23 79% 

11 check all of the following that apply:   

11 I know the collective name for these symbols, as well as the 

individual name for each 

17 59% 

11 I understand the purpose of these symbols in music 21 72% 

11 I know the “value” of each one – how many beats to hold 

each of these 

15 52% 

11 I could demonstrate the difference between each of these 

with my voice or an instrument 

12 41% 

11 When I see these in music, I adjust my singing or playing 

accordingly 

18 62% 

12 Check all of the following that apply:   

12 I know what each symbol means 23 79% 

12 I understand the purpose of these symbols in music 23 79% 

12 I could demonstrate the difference between each of these 

with my voice or an instrument 

22 76% 

12 When I see these in music, I adjust my singing or playing 

accordingly 

24 83% 

13 Check all of the following that apply:   

13 I know what each symbol means 24 83% 

13 I understand the purpose of these symbols in music 24 83% 

13 When I see these symbols in music, I can follow the flow 

of the music 

22 76% 

14 if given the starting note, I could:   

14 Do nothing 1 3% 

14 Roughly follow melody line up and down,  not necessarily 

all the correct notes in the correct rhythm 

11 38% 
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14 Correct melody, but not necessarily in the correct rhythm 2 7% 

14 Correct rhythm, but not necessarily the correct melody line 5 17% 

14 Correct melody and rhythm, giving all notes and rests their 

proper value 

10 34% 

15 Think about your ability to follow pitch, and check all of 

the following that apply: 

  

15 If a note is played on the piano, I can match the pitch 

immediately, without sliding 

21 72% 

15 I can sing the chorus of a song a cappella and stay fairly 

close to original pitch 

26 90% 

15 I can sing an entire song a cappella and be exactly on pitch 6 21% 

15 I can tell when I’m off pitch when singing with a group 24 83% 

15 I can tell whether I am sharp or flat 19 66% 

15 I can tell whether someone else is sharp or flat 21 72% 

15 I can harmonize 20 69% 

15 I have perfect pitch (I don’t need any starting notes) 0 0% 

16  If an online musical educational tool were available, 

would you be willing to spend some time outside of 

practice to improve your musical knowledge and skills? 

  

16 No, don’t need to 7 24% 

16 No, have no time 5 17% 

16 Depends on how easy the tool/site is to use 8 28% 

16 Yes, definitely 8 28% 

17 topics would you like to see included 0  

17 Note reading 6 38% 

17 Note values 7 44% 

17 Rest values 10 63% 

17 Time signatures 7 44% 

17 Key signatures 10 63% 

17 Dynamics 6 38% 

17 Arrangements (repeats, codas, DS, etc.) 10 63% 

17 Rhythm (how do notes and rests fit together in music) 8 50% 
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17 Pitch/ear training 12 75% 

17 Tempo training (can you keep a beat?) 3 19% 

17 Sight reading practice (like what you did in question 14) 12 75% 

17 Other: name 0 0% 

18 How much time in total over a period of 1 year would you 

be willing to spend to improve your musical knowledge 

and skills (circle one)? 

0  

18 < 1 hour 0 0% 

18 1-5 hours 1 6% 

18 6-10 hours 2 13% 

18 10-20 hours  7 44% 

18 Can’t really say 8 50% 

19  What is the maximum amount of time that you could or 

would spend in one learning session? 

0  

19 5 minutes 1 6% 

19 10 minutes 1 6% 

19 15 minutes 2 13% 

19 20 minutes 4 25% 

19 30 minutes 5 31% 

19 1 hour 5 31% 

20 Is there any other information you feel might be helpful for 

me to know in order to design a tool that could be useful to 

this and other church music groups? 

  

    

 Line 75/Line 86 - percent of those who said they didn't 

need to improve that can fully read and apply music 

4 57% 

 Line 75/Lines 12-13 - percent of those who have been in a 

church music group for at least 10 years who can fully read 

and apply music 

4 24% 

 Line 86/Line 75 - percent of those who can fully read and 

apply music that said they didn't need to improve 

 40% 

 Line 21 or 22 (high school band/choir) 22 76% 

 Line 23 or 24 (college/beyond) 14 48% 

 Lines 23-26 18 62% 
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 Line 75/Lines 23-26 9 50% 

 Lines 21-26 24 83% 

 Line 75/Lines 21-26 10 42% 
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