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MethodMethodMethodMethod

Participants
A total of 279 undergraduate college students (32

males; 100 freshmen, 68 sophomores, 66 juniors, 45
seniors) participated in this study.

Materials

Participants completed five questionnaires:
• The Almost Perfect Scale-Revised (Slaney et al.,

2001) included 23 items assessing participants’
perfectionism levels.

• The Attitude Toward Learning and Performance
in College This Semester (Finney et al., 2004)

included 12 items assessing participants’
achievement goal orientations.

• The Cognitive Test Anxiety Scale (Cassady et al.,
2001) included 27 items assessing participants’
levels of test anxiety.

• The demographic questionnaire included items
assessing gender, age, ethnic background, class

level, major, G.P.A., and participation in the
University Honors Program.

Procedure

Students completed the questionnaires in an
online (Qualtrics) context. Surveys were distributed

using the Psychology Department online
participation system (SONA). Extra credit was

offered as incentive to participate at the
discretion of each professor.

ResultsResultsResultsResults

Perfectionism is defined as striving to be perfect and
avoid error (Powers et al., 2011). Slaney et al. (2001)

proposed two types of perfectionists: Adaptive
perfectionists, who have high expectations for

themselves and believe they can accomplish their
goals, and maladaptive perfectionists, who have

high expectations for themselves but don’t believe
that their accomplishments are good enough.

Achievement goal orientation refers to one’s reasons

for engaging in academic tasks. There are four
different achievement goal orientations: Mastery

approach goals (desire to master and understand
content), performance approach goals (desire to

look good in front of others and/or outperform
others), mastery avoidance goals (desire to not lose
skills or knowledge), and performance avoidance

goals (desire to avoid appearing incompetent; Elliot
et al., 2001). Research suggests that mastery

approach goals are the most adaptive for optimal
learning (Finney et al., 2004).

Cognitive test anxiety refers to the tendency to

engage in task-irrelevant thinking, draw comparisons
to others, have intruding thoughts, and/or have

relevant cues escape the learner’s attention during
studying and test taking. Research links cognitive

test anxiety with significantly lower test scores
(Cassady et al., 2002).

The purpose of the current study was to examine
relationships among achievement goal orientations,

perfectionism, and test anxiety, as well as group
differences in Honors versus non-honors students

among these constructs.

BackgroundBackgroundBackgroundBackground ConclusionsConclusionsConclusionsConclusions

Honors and Test Anxiety Levels
• Honors students were more likely than non-honors

students to be classified at the low test anxiety
level than the moderate and high test anxiety

levels.
• Non-honors students were more likely than honors

students to be classified at the high and
moderate test anxiety levels.

Honors and Perfectionism Type

• Honors students were comprised of more
adaptive perfectionists than were non-honors

students.
• Non-honors students were comprised of more

maladaptive perfectionists and non-perfectionists
than were honors students.

Honors and Goal Orientations
• Honors students scored significantly higher on the

performance approach orientation than non-
honors students did.

• There was no significant difference between
honors and non-honors students in the mastery

approach orientation.
• There was no significant difference in the mastery

avoidance or performance avoidance
orientations between honors and non-honors

students.

Perfectionism and Goal Orientations
• Non-perfectionists scored significantly lower on

the mastery approach orientation than did

adaptive and maladaptive perfectionists.
• Non-perfectionists scored significantly lower on

the performance approach orientation than did
adaptive and maladaptive perfectionists.

• Maladaptive perfectionists scored significantly
higher on the mastery and performance

avoidance orientations than did adaptive and
non-perfectionists.
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Mastery Approach: F(2, 276) = 16.22, p < .001**

Mastery Avoidance: F(2, 276) = 25.12, p < .001**

Performance Approach: F(2, 276) = 13.05, p < .001**

Performance Avoidance: F(2, 276) = 17.77, p < .001**

**

**

**

**

Mastery Approach: t(277) = 0.39, p = .695

Mastery Avoidance: t(277) = 1.73, p = .085

Performance Approach: t(277) = 2.33, p = .021*

Performance Avoidance: t(277) = 1.97, p = .051

*

Honors and Non-Honors 
Students’ Test Anxiety Levels

Perfectionism and Goal Orientations

Percentage of Perfectionists 
and Non-Perfectionists

Percentage of Honors and 
Non-Honors Students

Honors and Non-Honors 
Students’ Perfectionist Types

Honors and Non-Honors Students’ 
Goal Orientations

X²(2, N = 279) = 43.50, p < .001, Cramer’s V = 0. 40 X²(2, N = 279) = 26.60, p < .001, Cramer’s V = 0.31

* p < .05;  ** p < .001


