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TRANSFER STUDENT PERCEPTIONS OF CURRENT TRANSFER ORIENTATION 
INITIATIVES AT A MIDWEST UNIVERSITY 

 
Darlene A. Waldsmith-Tagliapietra 

 
Statement of the Problem 

 
Students entering university life need support programs to succeed to degree completion. 

The core of the National Resource Center’s belief is at critical junctures in higher education; all 
students’ benefit from academic support initiatives based on applied research and scholarly 
practice.  

The purpose of this case study was to create a profile of current orientation initiatives of 
the transfer process at a Midwest university. Current data available at this Midwest, mid-sized, 
liberal arts university shows a lack of recorded transfer student perceptions about the transfer 
process and specific data tracking transfer students as they progress through their academic 
years. Recent data collected and shared by State System revealed some areas of concern to the 
Retention Task Force Spring 2013 about the percent of new transfer students on academic 
probation, a rate higher than new freshmen of the same time period. The last statistic on transfer 
student graduation rates found was at 50 percent after their fourth year of higher education, 
recorded for 2008.   
 This case study contains qualitative data gathered from current students in transition, 
shows historical initiatives, explores methods for orientation, and covers persistence-to-
graduation as a concept pertaining to national and regional best practices. The information is for 
the benefit of a Midwest university to validate or improve current initiatives for transfer student 
advisement and orientation. 
 

Methods and Procedures 

 A new on-line transfer student orientation was created Fall 2012 and as part of the study, 
a survey was developed and administered to all the students who the university identified as new 
transfer students entering Fall 2012 and Spring 2013. The survey was distributed through the 
Transfer Students Resource to the new transfers in March 2013 with the purpose of feedback 
about the new on-line orientation. The survey data was collected by a national college 
information collection company and analyzed by the author. 
 One-on-one interviews with attending current transfer students were conducted in May 
2013 with 10 students at this university. A list of 16 questions, along with the demographic data 
collected and a transcription of the interviews are available as a baseline for future research of 
this type. 
 

Summary of Results 

 A survey was offered to transfer students for an on-line orientation. The results yielded a 
response rate of 15.74 percent. Approximately half of the students who responded indicated 
usage of the Transfer Students Resource course management system site. A series of questions 
were asked to determine what features transfer students’ use, do not use, and what products or 
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services the students would like offered on the site. The information will be used to enhance the 
Transfer Students Resource. 
 Ten students were interviewed who self-identified as a transfer. The students were asked 
16 questions about their personal transfer experience, services they utilized, and if they thought 
the services will help them persist to graduation. The students shared diverse situations and were 
from random disciplines at the university. The data shows demographic and personal 
information, services utilized, and future goals or plans about graduation and beyond. 
 The information and data gathered will be utilized as a baseline for future studies and is 
considered formative. The information gathered suggests there is room for improvement to 
create a stronger, more connective relationship during the transfer process between this Midwest 
university's student and academic affairs areas and the transfer student population. 
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INTRODUCTION 
 

Students entering university life need support programs. Investigation by the National 

Resource Center of First Year Experience and Students in Transition programs established best 

practices for all students transitioning to campuses through high-quality research. The core of the 

National Resource Center’s belief is at critical junctures in higher education, all students’ benefit 

from academic support initiatives based on applied research and scholarly practice (University of 

South Carolina, n.d.). 

The State System in 1999, in an effort to increase student retention efforts and success on 

all of the campuses, began an Engaging Students in the First Year (ESFY) initiative to help 

streamline programming for transitioning students. An internal grant for all campuses offered 

funding for 2001-2002 to help solidify or add to existing efforts. John N. Gardner from the 

Policy Center on the First Year of College was hired as a consultant with other knowledgeable 

consultants to assist on State System policy development of a colleges-wide annual conference in 

Spring 2002 to specifically discuss the first year experience (Office of Academic Affairs, 2003). 

Direct efforts to offer orientation and advisement for specific populations at a midsized 

Midwest liberal arts university started in Fall 1999, with the enrichment program created in the 

athletic department. In Fall 2002, the Student Experience Committee was formed to help oversee 

what became six sections of Introduction to College Life, targeting freshmen entering this 

Midwest university. In Spring 2003, a grant to prepare a more efficient and cost-effective model 

to offer the class was submitted. The platform chosen was the on-line course management 

system, Blackboard (“Web-based curriculum to encourage efficiency,” 2003). 

In Fall 2007, the first director of the First Year Experience office was appointed 

(Martens, 2007). Orientation designed for transfer students was introduced a year later. The 
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Introduction to College Life offered to freshmen has been shown to raise grade point averages 

(GPA) by .2 percent, and the same concept was to be offered to transfer students, so one of the 

ten sections of Introduction to College Life and the enrichment program became available to 

transfers. The concept, although targeted for freshmen, was to help set a warning system for 

struggling students, with enhancements for communication between students and advisors. By 

January 2009, the focus for Introduction to College Life and the GPA recovery team were 

freshmen, not transfers; however, a State System-wide Transfer Student Workshop was offered 

in May 2009, to help foster collaboration on campuses (C. Smith, 2008). 

Current data available shows a lack of knowledge about the transfer student population, 

so it is difficult to tell if the programs available are targeting the issues and the audience 

intended. Assessments of the transfer experience prior to 2012-2013 at this Midwest university 

were based on several instruments over a period of years, with very little to no data specific to 

transfer students. The National Survey of Student Engagement (NSSE) is an assessment that 

does have some specific questions for transfers and data was collected via this instrument in 

Spring 2013. Comparisons to NSSE data from 2011-12 and 2008 will be useful for questions and 

information comparison.  

The Equity Scorecard Report of 2010 is another source; additionally, this university's 

growth goals (2013), Retention Task Force data (2013), institutional research data, and State 

System reports may hold more information about the transfer student population at this Midwest 

university. 

Recent data collected revealed some areas of concern to the Retention Task Force -- 

transfer students have a higher rate of non-degree completion (transferring from a two year 

higher-education school to a four-year college) than the rest of undergraduate students, with the 
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average in the state at 35 percent according to the National Student Clearinghouse data from a 

Spring 2012 report. Likewise, according to State System, in 2008, this university’s transfer 

students graduated at a rate of 50 percent after their fourth year of higher education. Twelve 

percent of new transfers and 10 percent of transfers returning to the university were on probation, 

compared to only two percent of continuing students or nine percent of freshmen (Blough, 2013). 

In 2012, a transfer student sub-committee of the Retention Task Force discussed the 

transfer student experience on campus. With little data regarding the students’ perceptions, the 

sub-committee proposed several possible initiatives to improve the transfer experience (personal 

interview, Faculty Member A, 2013). To address the perception that transfer students do not feel 

supported or welcomed upon arrival to the campus, two related actions were implemented: 

1) Transfer students were invited to a day of advising and registration prior to the 

multiple registration dates for incoming freshmen in August 2012. 

2) Transfer students were invited to a “Meet-and-Greet” event one day in Fall 

2012 and Spring 2013. 

 In addition, this case study begins with implementation of a unique and focused effort to 

reach out to transfer students with critical information. In explanation, a dedicated site in the 

Desire2Learn course management system was built by the author and maintained by the 

Teaching and Learning Center at this university. The intended audience was transfer students 

enrolling from Fall 2012 and Spring 2013, and should continue for enrolled transfers with 30 

credits or more into the future. The information contained in the Desire2Learn site comes from 

offices across different campus departments and offices with a vested interest in transfer student 

success. 
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Purpose of the Study 

 This research will focus on current efforts initiated for the transfer process at a Midwest 

university: 

1) Identify what data is currently available about transfer students at this Midwest 

university. 

2) Establish a baseline of transfer student perceptions of their experience at this Midwest 

university. 

3) Describe existing transfer student-related initiatives at this Midwest university. 

University employees are stakeholders in these efforts for transfer student success, so staff 

members who implemented initiatives for transfer students will have valuable perceptions 

regarding campus success. Transfer students themselves will be a useful data source about their 

experiences at this university. This qualitative research will serve as an initial assessment of the 

current transfer-student process and efforts undertaken to improve the sense of community 

developed for transfer students on this campus. Profile data may serve as a foundation regarding 

initiatives aimed toward transfer students in future years. 
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Delimitations of this Study 
 
 The delimitations of this research are based on methodology and realistic data access 

points. Realistic data access points for this study are surveys, interviews, and focus groups where 

students provide information about their perceptions and impressions as they relate to transfer to 

this university.  Current statistics about the transfer population will also be sought and 

considered. As a qualitative study, this research serves as description of a current situation that 

affects a sizable, distinct group of students. Case studies are a snapshot in time for a specific 

instance and situation. The research has no claim of generalizability; however, it may be useful 

and appropriate for this and other institutions seeking information about this subject matter 

(Flyvbjerg, 2006).  Some transfer process initiatives launched at a Midwest university are based 

on published research and best practices, but rarely on research into the perceptions of Midwest 

university transfer students as they experience the process of transferring from another 

institution, attending classes, and participating in programming designed for their orientation to 

the university. This research is a systematic approach to improving an existing information gap 

about transfer students, and, perhaps, to improve the decision-making process for future 

initiatives. 
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Method of Approach 

 
The method of approach is to join together multiple sources of relevant contemporary 

data about transfer students at this Midwest university. A compilation of sources should yield a 

credible profile about these students that could inform future initiatives in the student affairs 

domain. This profile will include: 

1) content analysis of a Midwest university’s website to create a transfer student specific 

site (“Main website, new format,” 2013); 

2) survey of transfer students to measure use and satisfaction with the Desire2Learn 

course management system (Appendix A) Transfer Students Resource efforts; 

3) focus groups to measure use of and satisfaction with the website and transfer-specific 

programming, Meet and Greet Orientation, Desire2Learn site for Transfer Students 

Resource, check-sheet, scavenger hunt, advising efforts and other initiatives; and 

4) personal interviews to determine transfer student perceptions of this Midwest 

university's transfer student experience (Appendix B). 

The profile method is a form of qualitative action research used to provide an initial 

benchmark to help assess the transfer student process and impact of this process on transfer 

students’ retention rates.  Since the study is a baseline effort, future research will be needed to 

determine impact. 

 In 2011, a professor and advisor for the Teaching and Learning Center disseminated 

information from the National Survey of Student Engagement (NSSE), taking interest in 

perceptive comments from transfer students.  Responding to the NSSE survey, some students 

shared what they would like to have available for advisement, “Have something to show us the 

ropes around campus or to welcome us, etc.” and they were “not adequately advised about 
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transferring here by the Admission office, especially for being an off-campus non-traditional 

student.”  Other comments pertaining to transfer students and senior students gave the perception 

of a need for support in academics and in non-academic areas (Smith, 2011).   

 This study takes into account the initial efforts by Smith (2011) to gather qualitative data 

given by senior transfer students to help understand perceptions of new transfers entering this 

Midwest university. 
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REVIEW OF LITERATURE 

Students in Transition 

The consideration of students in transition (transfer students) and special programing for 

those students is a developing concern for four-year universities. Until recent history in student 

affairs and academic practices on four-year campuses, the undergraduate transfer student has 

been a part of the fabric of the university, yet not thought of as its own identifiable group. 

Although the majority of students come in as freshmen, a varying percentage of the student 

population arrive on campus at other times, either as a transfer from a two-year community 

college, another higher education opportunity, other four-year institutions, veterans programs, 

study abroad and foreign exchange programs, or they are re-entrants from the same university 

(Upcraft, Gardner, & Barefoot, 2005). 

Student persistence combined with targeted orientation actions by the institution can lead 

to successful outcomes (Tinto & Pusser, 2006). When given an idea of what to expect and how 

to handle issues, students have a better success rate, and although programming may vary by 

institution, key elements such as sharing the campus culture, introduction of key services from 

the first day (e.g., academic advising and peer mentoring), promoting tutoring centers, and 

having multiple ways of receiving information can make the difference (Kuh et al., 2005; 

Upcraft et al., 2005). 

 According to a 2013 report by Noel-Levitz, 73.5 percent of public higher education 

institutions use programs designed specifically for transfer students to help with retention and 

successful outcomes. Successful transfer student orientation programs help new students gain 

skills, attitudes, and know-how to help them in making a smooth integration into a university 
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community. University of Georgia’s Professor of Student Affairs and Fellow National Resource 

Center for First Year Experience and Students in Transition Richard Mullendore stated: 

The literature for the past thirty years has been clear...it is the combination of 
academic and social integration that is critical to student success and retention, and 
a student's comfort level with a college is often established during orientation. 
Orientation provides multiple opportunities for your new students to meet and 
interact with others, thus beginning the social and academic integration process. 
(Mullendore, 2010, p1)  
 

The comfort level with the institution is established during the orientation process and 

aids academic and social success. Orientation provides multiple opportunities to meet and 

interact with peers, staff, professors, academic advisors, and community members. Bonding and 

establishing the relationship helps the student form attitudes, which influence positive decisions 

to be successful academically and socially (Hibel, 2013; Mullendore, 2010). 

The development of population-specific programs for orientation must be formulated 

with careful study of the types of student present on a campus. What may work for one campus 

for the transition process, may not work for another. Utilizing varying strategies to meet the 

needs of a diverse population in the first six months of being on campus may be crucial to 

retention until graduation with academic and social success. The one-size-fits-all approach over 

the last 30 years has shown to be ineffective; just as there are different learning styles, so there 

are different orientation and retention styles with adult learners (Handel, 2011; Hibel, 2013; 

Hossler, Shapiro, & Dundar, 2012). 

The most effective orientation and retention practices used on four-year campuses for 

transfer students have more to do with an organized, written, and executed plan that is tracked 

and reviewed frequently for improvement than any specific orientation model or style (Noel-

Levitz, 2013). Less than half at 48.4 percent of the schools that responded to the questionnaire 

from both the four- and the two- year institutions felt good about their current written plans for 
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student retention and college completion, which includes the orientation process, and that the 

programs designed specifically for transfer students in four-year public institutions were very 

effective (14.3%) and somewhat effective (59.2%) (Noel-Levitz, 2013). 

The State System, in a Fall 2001 "Informational Memorandum," reported system-wide 

information on transfer student enrollments. The data shows which schools enroll transfer 

students, by receiving institution, and also by percentage of the undergraduate student 

population. Data shows trends on gender, age, orientation, student status, where the sending and 

receiving institutions are, graduation rates, and depending on year, other information such as 

first-generation students, or whether the sending and receiving institution of transfers are public 

or private. The relevant data shows admission rates for this Midwest university in comparison to 

other schools for transfers, the retention rate, and if the students who transfer actually graduate in 

the six-year allotted window. In 2011-12, this Midwest university indicated 21 percent of admits 

were transfer students, which was the lowest rate in the State System that year. The university’s 

2005 data indicated that the transfer student graduation rate overall (regardless of school from 

which the student transferred) was 60 percent after six years (2005 was the last year the data was 

collected on this specific population). 

How orientation of the admitted transfers affects the rate of graduation is an unknown 

data point; however, according to a report by State System on the "Rate of Academic Probation 

of Undergraduate Degree Seekers," published March 19, 2013, transfer students are more likely 

at this Midwest university to be on probation than continuing students or freshmen students. 

Twelve percent of new transfers and ten percent of reentry transfers show academic problems 

compared to nine percent of freshmen and two percent of the continuing student population. The 



TRANSFER	  STUDENT	  PERCEPTIONS	   11	  
	  

rate of academic probation for regional students is at 15 percent. The average student at this 

Midwest university has a four percent chance of being categorized as "on academic probation." 

Identifying Success in Serving Students In Transition 

 The Documenting Effective Educational Practice (DEEP) project started in Fall 2002; it 

took a direct look at 20 schools in higher education that are using programs and practices to 

enhance student achievement and graduation rates (Kuh et al., 2005). Some of the findings of the 

case studies from the schools showcased were used to enhance transfer student experiences. 

These schools were found to have six features that help grow and maintain student engagement 

and persistence, yet also noted were the efforts that made each school unique. While all the 

elements were present in some way, because of policies and practice, each was implemented in a 

variety of manners. The six elements are: 

1) Mission-driven, clearly articulated educational practices and a well-understood 

philosophy; what is called a “living” mission and “lived” educational philosophy 

(Kuh et al., 2005, p. 25). 

2) Student learning campus mentality, called an "unshakeable focus on student 

learning" (Kuh et al., 2005, p. 65). 

3) Campus location and specialness of the setting are to the students' advantage, with 

environments adapted for student enrichment. 

4) There is a clear and concise pathway to student success (Kuh et al., 2005, p. 91). 

5) Focus on improvement for the betterment of the student; an improvement-oriented 

ethos (Kuh et al., 2005, p. 109-110). 
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6) Effective partnerships with faculty, community partners, and students in a caring 

and learning-centered collaborative spirit; shared responsibility for educational 

quality and student success (Kuh et al., 2005, p. 157). 

  
 Institutions that acknowledge the differences between transfer students and first-year 

students understand transfer students do not share a common social or academic experience 

among themselves, much less with the incoming freshmen. Some of the practices to help with 

transition may include accepting completed associate degrees, specially designed orientation 

programs, career services with internship opportunities, advisors trained to provide more 

information about specific majors, and retention committees focused on programs to help at-risk 

students. Transition programs designed for all new students on campus, including transfers, are 

mentoring, peer help, learning support systems, residential living environments, knowledgeable 

faculty and staff for advisement, and a helpful, responsive, and supportive administration (Kuh et 

al., 2005). 

 The key to student success is in the university’s ability to align and sustain policies, 

programs, and practices within the university. Recognizing unsuccessful or less viable programs 

in a timely fashion and cultivating behaviors that support positive restlessness -- the constant and 

consistent need to keep improving ways to connect with students while keeping with the mission 

and educational philosophy of the university -- for the improvement of orientation, policies, and 

student success to positive outcomes. Mapping the path with students through advisement, 

orientation, and other forms of interaction from the first day, a practice called “front-loading,” 

helps smooth the transition to the new campus (Kuh et al., 2005). 
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National Resource Center for Students in Transition 

The National Resource Center for Students in Transition and First Year Experience 

(National Resource Center) is an international clearinghouse that moves beyond data collection 

to help schools implement their findings for effective targeted programming. Since 1970, with 

the creation of University 101 at South Carolina University, founder John N. Gardner has 

developed standards to help develop strategies for any student experiencing transition in higher 

education. 

The mission, vision, and core values are centered on serving students entering college in 

their first year and the students-in-transition population. Data gathered over 40 years is used as 

the basis for tools and products that universities may want to implement in their own transfer-

student programs. 

 The John N. Gardner Institute for Excellence in Undergraduate Education (JNGI) helped 

start the National Survey of Student Engagement (NSSE), professional development 

opportunities and symposiums like the Annual Conference on the First Year Experience (which 

also includes speakers about students in transition), pedagogy and teaching techniques, 

program/project modeling, and support for institutions exploring ways of increasing student 

retention efforts to graduation (“National Resource Center: Our history,” 2012). System schools, 

including this Midwest university, are encouraged to attend conferences and symposiums offered 

by JNGI and best practices are to be considered when implementing programs (Office of 

Academic Affairs, 2003). The NSSE survey is given to the freshmen and senior classes at the 

university to determine how the students are engaging and learning on campus. The most recent 

NSSE was administered Spring 2013. Results were not available to this study.  
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The administration of a First Year Experience survey by JNGI in fall 2010 called, 

“Enhancing Student Success and Retention Throughout Undergraduate Education: A National 

Study” was disseminated and presented by JNGI in 2012. The purpose was to look at selected 

initiatives used at four-year universities and colleges, and to determine what the institutions were 

doing to improve retention success rates among undergraduate students. The seven initiatives of 

focus—summer bridge programs, pre-term orientation, special academic or transition seminars, 

learning communities, early warning and academic alert systems, service learning, and 

undergraduate research programs also asked campuses about transfer populations. Five hundred 

twenty seven schools responded with answers, a 38.4 percent response rate (Barefoot, Griffin, & 

Koch, 2012). 

Targeted toward first-year students and initiatives, data about academic and transition 

seminars showed that at responding institutions between 82.8 percent and 96.6 percent offered 

some kind of seminar for students at or around the beginning of their school cycle. First-year 

seminars of some type were offered by 100 percent of the respondents. Transfer-student seminars 

were reported at approximately 17.9 percent to 27.8 percent, depending on the size of the school 

and percentage of students entering who had that status (Barefoot et al., 2012). 

The schools that answered affirmatively for transfer seminars were asked specific 

questions about the goals and outcomes expected. The goals and outcomes were similar to those 

that offered first year seminars to incoming freshmen. In order of importance the goals were: 

helping students make successful transitions to their institution, helping to improve retention and 

graduation rates, making connections between students and faculty, and introducing students to a 

specific major or field of study. Significant results in the “other” category revealed that goals 

also included understanding the campus technology, service, and cross-cultural achievements, 
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oral and written argumentation and scholarly inquiry, and the understanding of new expectations 

(Barefoot et al., 2012). 

The outcomes revealed that students gained greater understanding of the institution at 49 

percent, so about half the students with some orientation had better understanding of institutional 

expectations. Of significance is an increased likelihood of graduation or retention at 36 percent, 

and improved connections between students and faculty, and between fellow students. 

Orientation helped 19 percent of students understand their majors better (Barefoot et al., 2012). 

Ninety of the schools gave feedback on the cost-effectiveness of offering a transfer 

student intervention/seminar. Thirty-three percent felt that the cost-effectiveness was highly 

worth the effort and 38 percent felt that the programs were cost-effective. Another 18 percent 

polled had no idea how effective their programming was (Barefoot et al., 2012) 

The high impact practice of learning communities increased with the size and number of 

transfer students enrolled in school, which coincided with the finding of the DEEP school case 

studies. Schools that have the means to create “place conscious” learning and social 

environments purposefully offer them to their transfer student populations as seen by the 

National Survey Statistics (Barefoot et al., 2012; Kuh et al., 2005). 

Early warning/academic alert systems that track absences, falling grades, behavioral 

problems in class, grades below a “C," lack of effort or participation, and "out of class," triggered 

someone to contact the student. This effort revealed a positive correlation in increased retention 

and graduation rates at their institution. Most institutions, while having a program in place, found 

targeting specific sub-populations, especially those in more challenging coursework, benefitted 

more from this type of intervention (Barefoot et al., 2012).  
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The Role of Perceptions, Needs, and Dispositions 
 

The assumption that transfer students should require less services and attention than 

incoming freshmen because "they have college experience" has been debunked by research 

because of what is phrased as “transfer-going culture” and “transfer-receiving culture.” Each 

institution has a unique vision and mission, different procedures and practices, and varying 

college atmospheres make learning in and out of the classroom unique to each institution. The 

University of California Los Angeles’ (UCLA) Assistant Vice Provost for Academic 

Partnerships and Director of Center for Community College Partnerships in the Division of 

Undergraduate Education Alfred Herrera said, “Without some assistance, transfer students are 

like Alice in Wonderland. They go from one place to another and have no clue about the culture 

of the institution” (Handel, 2011, p.23). Alfred Herrera is one of the developers of "Critical Race 

Theory" and the "Transfer Function." He is known for his research with transfers and minority 

transfers at UCLA (Jain, Herrera, Bernal, & Solorzano, 2011). 

Helping students make a connection to the new culture of the four-year institution as 

strong as the freshman connection is key to transfer student success. Student models of success 

through researchers like Vincent Tinto and Alexander Astin show that students who have a bond 

with and show connectivity to their new environments are more likely to succeed academically 

and socially (Handel, 2011). Also, data from NSSE surveys and "Enhancing Student Success and 

Retention throughout Undergraduate Education: A National Survey" (2012) revealed that 

compared to first-year students, transfer students are less likely to get involved in high impact 

practices on the new campuses they are transferring to, especially undergraduate research, 

service learning, and learning communities. The 2009 NSSE survey found in four out of five 

"Benchmarks of Educational Practices" that were tested, seniors who transferred in were less 



TRANSFER	  STUDENT	  PERCEPTIONS	   17	  
	  

engaged than the freshmen who started with the institution. What is more concerning, these 

transfer students had less contact with faculty, less contact with other people and activities on 

campus, and an overall lower satisfaction with college (National Survey of Student Engagement, 

2009). The 2013 NSSE in Engagement Indicators provide statistics regarding the relationship 

between high impact practices and transfer students on student learning and retention that are 

different than those obtained in past surveys. The future NSSE promises more in-depth statistical 

data about student engagement (“Introducing the updated NSSE survey!,” 2013).  

Transfer students provide diversity in population, experience, and educational 

background that System schools desire and track (Office of Policy Analysis and Research, 2012). 

The effectiveness of the effort depends on internal operations. The number one most effective 

practice for public institutions follows progression and persistence patterns by the term for all 

admitted students. Using an incoming student assessment to identify concerns, needs, and 

strengths that need to be addressed for support and progress, and tracking rates of academic 

probation are considered effective internal operations (Noel-Levitz, 2013). Suggestion on how to 

integrate transfer students into four-year campuses is a major initiative, but how to do this varies 

by the institution. Some of the shift in mindset between recruitment and retention -- tactical vs. 

strategic planning -- and the education of transfer students is the ultimate goal of higher 

education; many students choose first to attend a two-year institution for cost saving measures or 

other personal reasons. Between 50 and 80 percent of two-year community college students want 

to transfer for a baccalaureate degree to a four-year institution (Handel, 2011). 

Orientation programs for freshmen seem to be the starting point for transfer programs at 

most universities, initially offering a slimmed-down version of what is offered to that 

demographic, but many universities are finding that approach is questionable. Herrera from 
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UCLA (p. 26), points out, “At many four-year institutions, freshman orientation lasts two or 

three days, but transfer orientation is only a few hours. What is wrong with this picture?” 

(Handel, 2011). 

Laura Rendon (1995) indicated two factors in her study that influenced whether a student 

chooses to remain enrolled in a college until graduation. They are:  

1) successfully making the transition to higher education with initial and consistent 

advisement and  

2) orientation programs that have constant, positive contact with college personnel 

during the first semester the student is enrolled (Rendon & National Center on 

Postsecondary Teaching, 1995) 

Models for Student Success and Student Development Theory 

Educators who study student development theory are looking at origin and processes of 

change -- how students grow into more complicated being, knowing, and doing individuals. The 

student affairs field is interested in social structures and how institutions and individuals fit in 

those contexts. Student success as it relates to social structures relies heavily on the lens the 

theorist is looking through. The intent is to show difference in historical perspective and how 

services to transfer students can be affected by theorists (Jain et al., 2011; Kelly & Sauter, 2007; 

Walker, 2008).  

Defining what student success is and what a dropout is has a large impact on how 

institutions view transfer students. Transfer students may fall into one or more of the categories 

below, depending on when and why the student has a need for a transfer. Student success and 

retention is thought of as normal progression, a “stayer,” or a retained student who keeps 

enrolling each semester until degree completion. A dropout, or a “leaver,” is a student who, for 
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some reason, leaves before graduating and does not return to higher education. Transfers are 

considered in the middle and this may be normal for the student, but from an institution’s 

standpoint, there is a disruption and the school that loses the student considers that student a 

“dropout” or “leaver.” Other terms like “stopouts” and “slowdowns” are students who stop 

school and then restart (for instance to raise a family or to pay down bills), while slowdowns go 

from full-time school to part-time status (“College Student Retention,” 2001). 

Community colleges show a large deficit in the rate of retention due to the nature of 

whom they serve. Programming at this type of school is designed for associate degree programs 

or preparation for transfer to four-year institutions (Handel, 2011). Larger universities with more 

degree offerings may have higher retention and graduation rates because of the transfer students 

that overcame personal and institutional barriers. The closer a student meets certain criteria and 

standards, the better the chance of student retention until graduation. The criteria and standards 

vary by institution and institutional system. What may be important is showing the student is 

capable and able to learn (Rendon & National Center on Postsecondary Teaching, 1995). This 

might imply that overcoming personal barriers leads to retention and then graduation, while 

failure to overcome institutional barriers leads to "drop out" as a classification. In other words, 

transfer students, by virtue of being closer to graduation and having that goal close is a 

motivational force, are more likely to graduate unless the university has graduation barriers in 

place that discourage or prevent graduation.  

Universities keeping accurate and thorough records on individual students, in conjunction 

with appropriate levels of data analysis, are more likely to predict appropriately the success or 

failure of their transfer program efforts and the success or failure of their transfer students to 

thrive in the campus culture (“College Student Retention,” 2001; Noel-Levitz, 2013).  
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Influencers that may affect persistence to graduation are race, socioeconomic status 

(SES), education of parents, graduation from high school with good grades, and college 

preparation courses. Although no two students enter higher education are the same, students who 

come to college willing to be involved and engaged are more likely to have a positive attitude 

toward the college experience, willing to listen about or posses skills and study habits for 

success. If a student is missing some of the attributes, the chance of degree completion goes 

down (“College Student Retention,” 2001; Rendon & National Center on Postsecondary 

Teaching, 1995; Tinto & Pusser, 2006).  

Models of retention or departure and theories associated with them are complex. Looking 

to these models for possible answers why students succeed or fail and focusing on integrating a 

model or a blend of models may be helpful for transfer orientation, understanding student 

perceptions, and having a formula for success in retention and graduation. Furthermore, 

understanding how to foster student engagement can help blend the mission of the institution 

with the incoming transfer students’ current and future goals (“College Student Retention,” 

2001; Hibel, 2013; Tinto & Pusser, 2006). The following models are overviews of some of the 

more widely accepted and used in student affairs. 

Alexander Astin is best known for the I-E-O Model and Theory of Involvement (1984). 

The core concept is based on three elements-- inputs, environment, and outcomes.  

Inputs may be physical attributes, previous college life, and personal philosophy of the 

student. The environment is the range of experiences the person has while in the university 

setting. Outcomes are the beliefs, attitudes, knowledge, and other attributes and drawbacks taken 

with the student upon leaving the institution. Five basic postulates about what involvement 

includes are: The student invests physical and psychosocial energy. As time progresses and 



TRANSFER	  STUDENT	  PERCEPTIONS	   21	  
	  

involvement is continuous, varying amounts of energy are invested. Both quantitative and 

qualitative components exist within involvement and development of the person. Experiences are 

directly proportional to quality and quantity of involvement. The effectiveness of the education is 

related to the level of student involvement.  (Astin, 1984). This suggests an important need for 

the university to determine what inputs are common among transfer students to that institution, 

what environmental factors the university might control, and what outputs the university 

community might influence. 

John Bean’s 1990 student retention model added a psychological component developed 

with Shevawin Eaton (2000) that linked certain behaviors (such as retention) with similar past 

behaviors, attitudes, and intentions. The model is known for its psychological components and 

processes. In 1993, Vincent Tinto adopted some of the findings into his model, which had 

physical variables. Bean’s model relied on attitudes and perceptions by the student toward the 

school or other agencies that help develop attitudes towards or against one’s fit in the institution 

(Tinto & Pusser, 2006). 

The Seven Vectors of Identity Development is based from Arthur W. Chickering and 

Linda Reisser’s work. There are seven factors—developing competence, managing emotions, 

moving through autonomy toward interdependence, developing mature interpersonal 

relationships, establishing identity, developing purpose, and developing integrity. The premise is 

that there are environmental factors and a person’s vectors can be influenced by the institution 

(university) in many ways—objectives of the institution, the size of the institution, relationships 

between student and faculty, the curriculum, active learning in and out of the classroom, student-

to-student interactions and student-affairs programming and student-support services (A.W. 

Chickering & Reisser, 1993). In 1995, Chickering added students have to feel that they are 
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appreciated and matter. Positive development in the learning environment can be increased by 

integrating learning and work experiences; the ability to recognize and respect individual 

differences, and to acknowledge (respond) to that learning and development, is cyclical (Arthur 

W. Chickering, 2006). 

John Holland’s theory of career choice (1985) explains there are six vocation personality 

types—realistic, investigative, artistic, social, enterprising, and conventional. Each type has its 

own traits. Work-related behavior leads to job satisfaction and success. The closer the match, the 

better the experience is for the student and the institution. He believed all people had all the 

traits; however, one type evidenced stronger than the others and developing that gave greater 

personal satisfaction in work and personal lives. Holland’s original theory was postulated in 

1964 (Holland, 1996; Jacksonville State University, 2003). 

Ernest Pascarella and Patrick Terenzini are known for the general model for assessing 

change. This model evaluates student change and considers the direct and indirect effects of both 

the environment and the institution’s structural characteristics. The core concepts are pre-college 

traits, organizational characteristics, the environment of the institution, interactions with agents 

of socialization (meaning people who help integrate others into society), and the quality of the 

student’s efforts are all factors of consideration (Kelly & Sauter, 2007; E. T. Pascarella & 

Terenzini, 1991; E. Pascarella, 1985). 

 
Knowing Students in Transition 

 
In 2010, 42.9 percent of students nationally and 50.8 percent of new freshmen in the 

Midwest decided to enroll in a two year college program (Hossler et al., 2012) to take advantage 

of lower tuition and the open entry option with the intention, at about 80 percent, to move on to a 

four-year campus to finish an undergraduate degree. Only 33.1 percent of students in the United 
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States transfer from a two-year school to a four-year school (Hossler et al., 2012), resulting in the 

unfortunate reality for the other students that they did not finish their initial dream of attaining a 

bachelor’s degree. Cost of attendance between a two-year and a four-year for low-income 

families has been identified as a major issue.  

The higher education system has a term used to describe the challenges of persistence to 

degree completion. The word used is “barriers,” which fall to one of four categories -- campus 

climate, attendance cost, policies, and adjustment to transfer. The average transfer student does 

not experience each of these just one time, as many incoming freshmen do, when entering a 

campus environment and staying for a baccalaureate degree. These barriers are experienced 

multiple times. Each category poses its own unique challenges for students. The role of transfer 

technology, transfer centers, and special courses initiated by the institution are vital in reducing 

the perception of barriers for transfer students (Handel, 2008; Hatton et al., 2009; Hossler et al., 

2012; Rendon & National Center on Postsecondary Teaching, 1995). 

A disparity often exists between the student needs or expectations and the campus 

climate. More favorable campus climates offer clearer or easier transfer protocols; acceptance 

policies are more flexible, a choice is offered for housing, the institution has higher graduation 

rates, the departments provide flexible program offerings, and the campus community focuses on 

other stress reducers for students like tuition assistance or helping secure federal aid. Other 

campuses have a harder time matriculating transfers because of policies they in place or the 

perception of policies that are in place (Kuh et al., 2005; Hatton et al., 2009). 

Many four-year universities look at transfer credits earned from a two-year college as if 

the credits are substandard to those a four-year class would offer (Handel, 2008; Marcus, 2013). 

The lack of flexibility of the university by asking transfer students to repeat previous coursework 
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may lead to the student dropping out of college or departure to an institution that will use 

previous classwork to meet a specific graduation requirement. The danger for transfer students 

goes a bit farther, not only with the fear of having to repeat classes already taken, but the time, 

obligations, and financial aid impact of meeting the needs of at least two schools for general 

requirements and degree completion. The message given to students upon transfer is the 

university does not value the student or previous time and educational efforts taken by the 

student leading to a lack of connection to the institution (“College Student Retention,” 2001; 

Hossler et al., 2012; Marcus, 2013; Tinto & Pusser, 2006).  

Adjustment to a new institution is often called “transfer shock.” This feeling can 

outwardly appear with a temporary dip in grade point average (GPA) (Hills, 1965). The student 

may experience a difference in teaching style, schedules, and time commitments. Taking on 

different and increasing responsibilities like work, new friendships, living patterns, or classes 

specific to a declared major can also result in poor attendance, interest, and dedication to studies. 

These results give even more importance to orientation, advisement, and academic probation 

programs (Grites & Farina, 2012; Laanan, 2001).   

Successful navigation of the barriers to graduation may come from the sending institution 

by preparing the students for transfer and through the receiving institution by offering strategies 

to help with orientating the student prior to and upon arrival to the institution (Handel, 2011). 

Knowing the graduation requirements before choosing to transfer, receiving advice before, 

during, and after the transfer, choosing to live on campus, and having an idea of what life may be 

like after transfer help the transfer student succeed (Hatton et al., 2009; Hossler et al., 2012). 
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Tools for Students in Transition 

An advisor is the most important contact that students have with the campus to help guide 

them and pass along vital information for course requirements, deadlines, personal references 

and contacts, and to help in meeting graduation goals (Hatton et al., 2009; Kennemer & Hurt, 

2013; Nutt, 2003). According to Noel-Levitz (2013), the practice of academic advising by 

professional staff one-on-one in four-year public institutions is rated as 84.5 percent effective in 

improving student retention and completion of college. The type of advising is important, as well 

as adequate communication and training for the faculty or staff asked to perform the task. 

Whether a university adopts a centralized, decentralized, or shared approach to advising services, 

the students need to see their advisor as competent and accessible. Students also want to know 

the correct offices are in place to support the advice given, like financial aid services, student 

affairs services, and health services. They also want their advisors to understand and share the 

structure, processes, and information needed about degree completion (Pardee, 2004). Student 

satisfaction with the transfer experience increased when transfers knew general program and 

graduation requirements prior to transfer (Berger & Malaney, 2003). Transfer students prefer to 

be treated in a straightforward manner and academic advising after credit evaluation is 

considered critical to mapping out a plan and setting the tone for degree attainment (Upcraft et 

al., 2005). 

Transfer fairs or advisor campus visits from the four-year campus to the two-year 

campuses are utilized by many institutions and is a practice which promotes support in building 

relationships with the two-year institution, as well as its students, and helps determine 

educational fit. Transfer fairs can be perceived as friendly and offer an exchange of information 

to cohorts of students from the same school transferring at the same time. Topics of discussion 
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include: requirements, financial aid options and needs, transfer policies, living options (including 

living and learning communities), and specifics about the transfer experience. Advisor visits 

from the four-year admission offices streamline credits to meet student educational goals 

(Handel, 2011). 

When students do transfer, college visits, newsletters, blogs, social media outlets, and 

career and goal counseling are important to help new students make a connection. Some of this 

direct information is to dispel the assumption that transfer students do not need the same level of 

service to transfer that first year students need to begin their college experience (Handel, 2011; 

Hatton et al., 2009). Public websites that provide specific orientation information to meet the 

needs of transfer students and other specific demographics like foreign students can be seen at 

Ohio State University’s website (Enrollment Services, 2012) and the University of Minnesota-

Duluth website (Office For Students In Transition, 2013)and are one method to reach new 

students. The University of Arizona has scrapped their traditional orientation model for an on-

line “academic tour” specific to the chosen major and is only accessed fully after enrollment. 

After the virtual tour, the students then meet with an advisor in their major (College Board, 2011, 

p. 26). 

Transfer centers are common on larger university campuses. Transfer centers provide a 

physical home, a place on campus to find key offices, diversity services, connections with 

faculty, and fellow transfer students. The significance of labeling a location and using the 

location just for transfer students relays the importance and significance of a group, and students 

tend to feel part of the university. Campuses that consider where to put such a center should 

consider a central location that will help transfer students feel like part of a community, rather 
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than being isolated from the rest of campus (“College Student Retention,” 2001; Handel, 2011; 

Hatton et al., 2009). 

 “Transfer skills courses” are initiatives that focus on making decisions, communication, 

and emotional/cognitive development. The courses look at initiatives like time and money 

management, goal setting, study skills, selecting a major, getting involved with undergraduate 

research, service learning projects, and civic engagement (Handel, 2011).  

Housing support is a great asset at certain campuses. Offering housing on or near campus 

that is for transfer students specifically creates a sense of belonging. University of California-Los 

Angeles and Georgetown find that transfers living on campus engage with campus life more 

fully (Handel, 2011). 

Acknowledging students in transition do have unique experiences in college, while 

orienting them to the new campus and taking into account the diverse background of some 

transfer students is a balancing act. Certain students need more academic support while others 

are seeking social and personal connections (Rendon & National Center on Postsecondary 

Teaching, 1995; Tinto & Pusser, 2006).  

In a recent initiative (March 2012) to improve the transfer experience from a two-year to 

a four-year university, focus groups were formed in four states to ask current and former students 

what would have made their college experiences more successful. Five themes emerged:  

1) more exposure to career possibilities; 

2) a recognition of the need for student success courses to close the gap between high 

school and needed knowledge for college success; 

3) having a defined plan and an end goal, with a way to stay on track until college 

completion; 
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4) advisors that are available, knowledgeable, and care about them; 

5) beyond advising, services and information that are coordinated well, accurately, and 

in an accessible manner (WestEd, 2012). 

  
 A solution offered by the students for each theme required human interaction within the 

college or in the community and a technology assist, either explicit or implied. Using technology 

to enhance the orientation process is an expectation by students, especially when needing up-to-

date, consistent, and trustworthy information about the institution (WestEd, 2012). 

Cascade Campus of Portland Community College in Oregon, since the summer of 2009, 

has been using a program called the "Student Training, Advising, Registration, and 

Troubleshooting Lab" (START Lab), which encompasses the use of on-line and in-person 

orientation methods (Suarez, 2012). The START Lab was designed to relieve enrollment 

limitations put on the staff and students in attendance. Suarez (2012) writes of the system and 

how it is implemented so other universities can get an idea of a model that has worked for their 

admissions and transfer process.  The idea stemmed from a self-study of internal operations and 

a realization that orientation was not happening effectively with the admissions and transfer 

process. The models used to develop this approach stemmed from the combination of Tinto’s 

student departure/retention model, Diane de Anda’s dual socialization model of cultural overlap, 

the idea that social mediators can provide informal learning opportunities that may not be 

culturally similar, Rendon’s validation theory published in 1994 about culturally diverse students 

and critical experiences on campus, and a study done in 2003 from a published work about 

integrating technology into the orientation process by Michael Miller and M. Pope. The need for 

the START Lab was recognized in 2005 after a self-study that found gaps in services to students. 

Cascade Community College considers this the next step to combining the best of in-person and 
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on-line services. The START Lab is currently used for a variety of tasks. The program aids in 

administering the entrance exam and to keep records in order through registration for the 

enrollment process. Once students are admitted, the START Lab schedules advisement time and 

houses parts of orientation. Student records are housed in the START Lab. For the first time, 

students could access the information any time and from anywhere. Eventually assessment tools 

could be built in to capture what features were used, how often, and by whom (Suarez, 2012).  

The computer program helped prepare the students for advising and orientation, and 

organized the paperwork. Both staff and students saw a streamlining of services and time saved 

over not having the system in place. Students used the system for time management. Other 

unexpected uses were seen by financial aid, with application and form assistance, which 

addresses a 2010 College Board finding that some colleges and universities lack adequate 

technology and human assistance in financial aid (College Board Advocacy and Policy Center, 

2010). Future applications for the START Lab could be offering general equivalency exams and 

classes, and programs for English language learners. 

The team did see some drawbacks with the test going on-line (technology-based) and 

confusion for some students (communication-based), complications with technology 

administered testing (software-based), and using the system to full capabilities (Suarez, 2012).  

Many of the students using the technology did not have the skillset to use the software in 

the beginning. As time progressed, the START lab was expanded to include tutoring services and 

help completing financial aid forms. The skills necessary for the students to operate the START 

lab software has been addressed over the years of implementation, as well as looking at future 

considerations for how and what the program will do for students. Robust assessment and 

consistency of services are current goals. Satisfaction levels are high among the users, leading to 
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the future development of this program on the Cascade Campus (Suarez, 2012). The START lab 

is one model of a technology solution and a work in progress depicting how campuses can create 

an initiative and develop technology over time to fit the needs of their students. 

The trend for more information availability, through technology, using an on-demand 

format is growing as an accepted best practice (Futch & Guthrie, 2012) . Three demographic 

factors have contributed to higher education looking toward technology: 

1) an influx in traditional college-age students; 

2) greater racial and ethnic diversity, and 

3) an increase in non-traditional adults entering or re-entering higher education 

(Anderson, 2003). 

 
To meet the demands of the transfer student populations, technology is filling in some of 

the needs. Although there is a need, most universities are creating their own version of online 

"onboarding" for students, and there is no national standard on how a technology orientation 

program should look or how technology orientation methods could meet the individual needs of 

each campus (Cho, 2012). Of concern are content and structure, keeping the material relevant 

and updated, and whether students are using the information provided in an on-line format. Some 

universities are using the on-line orientations as an extension of in-person orientations, while 

others have much of the content on-line and then give quizzes to students to establish mastery of 

the information (Cho, 2012; Futch & Guthrie, 2012). 

Relatively little in research has been conducted to compare whether on-line orientation or 

in-person orientation is more effective, or if the student benefits from a certain combination of 

both (Cho, 2012). The purpose of orientation is to integrate students from one experience and 

take those experiences to fold them into another (Tinto & Pusser, 2006). Formative and 
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summative evaluation is necessary to detect efficiency, fairness, and to access whether the 

information is even relevant to students (Cho, 2012). On-line orientations can be found in all 

sizes, shapes, and forms. Of concern is the lack of data between research and practice in the 

industry (Cho, 2012; Futch & Guthrie, 2012). 

First year students are oriented to the campus via a face-to-face method (Barefoot et al., 

2012; Handel, 2011; Upcraft et al., 2005), and the alternative (online orientation) is often focused 

on other student populations (Futch & Guthrie, 2012). The advantages to on-line orientation are: 

the content can be more individualized, more facts and details can be given, and when students 

are face-to-face with their advisors, or are in orientation, more time can be allotted toward 

personal academic goals (Futch & Guthrie, 2012). In other words, in many ways, technology can 

be more current, relevant, efficient, and possibly cost-effective for the university. 

Challenges do come with technology especially when the technology does not work. 

Using new technology can be disorientating in itself -- unfamiliar programs in an unfamiliar 

virtual environment with the expectation to have all these new technical skills quickly creates 

stress for individuals. Another consideration is that whatever is made available through a person-

to-person orientation should also be available through the virtual orientation (Futch & Guthrie, 

2012); the information provided should be important, regardless of delivery method. 

Successful orientation programs have been linked with student persistence and graduation 

(Hossler et al., 2012) and play a crucial role in setting transfer students up for success. 

Additionally, the transfer student population appears to be growing (Handel, 2011; Hossler et al., 

2012). Finding a delicate balance between orientation methods used to satisfy the perceptions of 

the transfer student while providing a quality, cost effective, and meaningful college experience 

is the goal. The use of data-rich resources (such as the NSSE or Noel-Levitz Poll, and the 
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National Student Clearinghouse Research Center Signature Report series) to develop a written 

plan for orientation is a best practice. The State System and this Midwest university can fill in 

the rest of the information for regional and local orientation efforts. The keys are to understand 

transfer student perceptions and the use of all tools available for student persistence to 

graduation. 

As early as March 2003, the Midwest university director of the Student Success Center, 

suggested a web-based curriculum be included in the Introduction to College Life and the 

university’s Enrichment Program. The director wanted to help incoming students with an 

introduction to college life and provide a cost-effective solution to have gaining access to the 

library, an introduction or to organizations and clubs on campus, residence hall life introductions, 

as well as introduction to time and management skills, and test-taking skills. The thought concept 

was to help tailor the curriculum to meet the needs and situations specific to these Midwest 

university students. Initially the program, funded by an internal grant known as the Opportunity 

Fund in 1999, was to be developed in Blackboard as a targeted orientation program for freshmen 

athletes (“Web-based curriculum to encourage efficiency,” 2003). A faculty member who was 

actively engaged in several administrative committees suggested including the engineering 

students with an early academic warning system by 2008. This university, in 2007, shifted focus 

again by calling the center “First-Year Experience” (FYE) as part of the evolution toward a focus 

on incoming and transfer students. The new center was under the direction of a half-time faculty 

appointee (Martens, 2007). In minutes delivered to a regular Faculty Senate meeting February 

25, 2008, the director of FYE stated that one of the ten sections of Introduction to College Life 

and the university’s Enrichment Program was geared toward transfer students and those who 
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participated had a 0.2 higher grade point average than the students who did not participate (C. 

Smith, 2008).  

Perceptions of transfer students and their orientation experience have largely gone 

unmeasured at this Midwest university. While the initiatives are based on best practices and 

research, the university does not know what effects their efforts have had on retention, 

graduation, or other defined outcomes.  

Data shared by State System in March 2013 showed that in Fall 2012, there was concern 

about academic risk for transfers and re-entry students, more so than other students (Blough, 

2013). The 2011 NSSE survey analysis showed perceptions of seniors and freshmen were less 

favorable than those expressed in the 2008 NSSE survey, especially in academic and intellectual 

experiences areas, educational and personal growth, and satisfaction; these perceptions do affect 

recruitment and retention (G. E. Smith, 2011).  

The publishing of such findings on the College Portrait website is the first view of a 

campus for thousands of prospective transfers. However, the data is not collected from a transfer-

specific population. Clues to the orientation and advisement of transfers were recorded in 

comments identified in the university's Summary Report: 2011 National Survey of Student 

Engagement, Appendix C, where a student (anonymous) felt he/she was not adequately advised 

upon transferring to this Midwest university. The (anonymous) student had to seek, 

independently, solutions to issues and pointed out that the Student Success Center was more 

helpful than the Admissions Office. The Student Success Center is a grant-funded enterprise with 

limited capacity, while the Admissions Office handles all incoming students, whether freshmen 

or transfer. Another self-identifying transfer student commented that second semester transfers 

should have something to show them around campus or to welcome them [at the time of that 
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comment, the university had nothing established for transfer students entering the institution for 

the first time in the spring semester]. Yet another student commented that more of a connection 

should be made with commuter students or students who do not live in the residence halls. The 

same student did not denote a sense of pride in fellow students towards their school or teachers, 

nor a sense of respect for each other. One student commented that there should be a starter class 

for people who are first coming here [the university did have one for freshmen and very few 

transfer students]. Yet another transfer student commented that the school is not very nice to 

transfer students, but gave no specifics. 

Not all the transfer comments were negative. One student observed that it is nice to see 

the chancellor walking around campus and sending out e-mails, because none of the other 

campuses this student attended did that. Another senior transfer student liked the small class 

sizes and the availability of their professors. The willingness of the faculty to provide insight and 

resources for further success, especially since the larger university this student previously 

attended did not meet these needs (G. E. Smith, 2011). 

Statistical significance does not necessarily translate to being substantive or defining, 

unless put into a context of for validity and reliability through standard research methods from 

multiple sources over time. Smith noted that it is possible the critical indices of the 2011 NSSE 

could be interpreted in many ways. Proactive measures such as (1) developing a written strategic 

plan that includes timetables for assessment, (2) convening student focus groups to confirm or 

refute the concerns in the 2011 NSSE data, (3) creating a task force until the 2014 NSSE can be 

administered to address the identified concerns, and (4) administering NSSE in 2013, with 

approval from the State System, to see if any changes in the conclusions exist at that time (G. E. 

Smith, 2011). The perceptions of students do matter and do affect enrollment and retention. This 
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has been noted by this university’s administration with the re-administration of the NSSE survey 

in Spring 2013 and the Retention Task Force focus on transfer students. Elements of a written 

plan, focus groups, significant and organized transfer focus, and transfer-specific surveys have 

not been as critical with the action plan to help change perceptions of the culture at the university 

evidenced by the lack of specific qualitative and quantitative data collected, analyzed, and shared 

to date. The need for assessment data is acknowledged by the administration and other campus 

committees. Projects have been initiated in response to concerns about limited data, and the 

university’s increased preparation for the all campus accreditation process scheduled for 2016, 

with a strong focus on assessment of learning. 

The establishment of baseline perception data with current transfer student orientation 

practices may give administrators the ability to measure the effectiveness of the programming at 

this Midwest university and to make sound decisions about resources and efforts on initiatives 

for the future. 
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METHOD 
 
  In Fall 2012 and Spring 2013, new transfer students at a small, Midwest liberal arts 

university were the first to use a new on-line orientation site developed specifically for the 

student population transferring in with at least 30 college credits and not yet with a four-year 

baccalaureate degree. Thematic content selection and analysis was conducted to create an on-line 

student transfer orientation site called Transfer Students Resource in the Desire2Learn course 

management system. Content focused on student services, advisement, financial aid, housing, 

social opportunities, and local resources, especially formatted toward students experiencing the 

campus for the first year after transfer from another institution.  The Transfer Students Resource 

was the university’s foray into online onboarding. To decide what services would be most 

beneficial to transfer students and, therefore, which would be included in the Transfer Students 

Resource, four key resources were utilized: 

1) a series of the university's FYE documents; 

2)  the compilation of documents from other offices and services those offices provide at 

this campus; 

3) two transfer student websites from the University of Minnesota-Duluth (Office For 

Students In Transition, 2013) and The Ohio State University (Enrollment Services, 

2012); and 

4) the local community and region. 

 To establish relevancy of the information, specific departments were contacted and asked 

for review of materials to be displayed on the Desire2Learn orientation site. Using the current 

mission (“Our Mission,” 2002) and strategic plan (“Strategic Plan,” 2012) from this Midwestern 

university as a guide, the author category-coded the information.  Specific links from the 



TRANSFER	  STUDENT	  PERCEPTIONS	   37	  
	  

university's main Web page in Fall 2012, and content selection from different office web pages 

or documents were selected and formatted into the Desire2Learn course management system 

over a period of two months, with minor modifications and expansions post system launch in 

mid-December 2012.  Using Tinto’s model (Tinto & Pusser, 2006), links were formed between a 

name, a department, a telephone number or e-mail, and the department's website. The on-line 

orientation site was made accessible to 518 students and four instructors. 

 The university's Institutional Review Board approved an on-line survey March 8, 2013, 

to help with initial assessment of the Transfer Students Resource site.  Administered and 

managed through Campus Labs, an e-mail link for the survey was sent to 518 students who had 

been identified as transfer students.  Students were given three reminders to complete the survey 

before the end of the survey period.  The survey was open two weeks for data collection on 

seven questions about the Transfer Students Resource site in Desire2Learn. The survey had a 

15.74 percent email response rate at 85 students. Seventy-seven students completed the total 

survey, which gives a 90.59 percent completion rate for the total number of students responding.  

 The approval to conduct focus groups was granted by the Institutional Review Board 

March 13, 2013, and clarified April 29, 2013, to include more than one group.  The focus groups 

were to be utilized to measure level of use and satisfaction with the transfer student website as 

well as transfer-specific programming, the Meet and Greet Orientation event, advising efforts, 

the Transfer Students Resource site in Desire2Learn, the "Transfer Student Checksheet," a 

scavenger hunt, and other initiatives.  The call for focus group participants was circulated prior 

to mid-term, which was a busy time for students (registration begins at this time each semester). 

No students signed up for the focus groups, so the method was altered to collect data via in-

person interviews on the focus group topics. 
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  The university's Institutional Review Board approved personal interviews with transfer 

students March 13, 2013.  Ten interviews were conducted in the student center, lasting 

approximately 30 minutes to 55 minutes, depending on participant answers to the questions.  

Sixteen main questions were asked plus demographic information that included background 

education, transfer experience, and future aspirations.  The interviews were private, confidential, 

and voluntary.  The demographic data, list of questions asked, and responses of the participants 

can be seen in Appendix B. 
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RESULTS 
 

 A Transfer Students Resource survey was sent to 518 students in April 2013 at this 

Midwest university through the Transfer Students Resource site via Desire2Learn. The survey 

addressed usage of the transfer student on-line orientation provided by the university.  Campus 

Labs (“Solutions for Data-Driven Innovation Across Campus,” n.d.) services were used to help 

administer the survey. The response rate was 15.74 percent, with a 90.59 percent completion 

rate.  

 When students were asked if they have used the Transfer Students Resource site, 48.24 

percent said "yes" (41 respondents) and 51.76 percent (44 respondents) said "no" (see Figure 1).  

 

 

Figure 1. Transfer Students Resource Survey Question 1. The response rate was slightly 
skewed toward "no" when answering the question: “Have you used the Transfer Students 
Resource" site in Desire2Learn?" 
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  Question 2 on the survey asked why the student did not use the site. The respondents 

indicated they did not feel they needed the information (42.11%).  Other responses pointed to 

finding the information on their own in other ways (22.64%), 15 percent of student did not know, 

and the purpose of the site was unclear to 13.21%. The responses for “other” included not having 

an idea of what the site's purpose, student did not realize there was a site, had no time to use it, 

the student is already familiar with campus for various reasons, and others never heard of it 

before. 

 

 

Figure 2.  Transfer Students Resource Survey Question 2. If students responded "no," to 
question 1, they were directed to this multiple-choice question. 
 
  
  

 

 

26.32%	  

42.11%	  13.21%	  

22.64%	  

15.09%	  

Question	  2.	  Why	  have	  you	  not	  used	  the	  site?	  

I	  don't	  know	  

I	  do	  not	  need	  the	  information.	  

The	  site	  purpose	  was	  unclear.	  

I	  could	  find	  the	  information	  on	  
my	  own	  in	  other	  ways.	  

Other	  
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Survey question 3 (Table 1) asked about realistic expectations for the functionality of the 

Transfer Students Resource in the future.  There were 77 respondents to the question and 232 

responses. The results displayed are ranked in order of importance by response percentage and 

the feature used or desired.  

Table 1. Transfer Students Resource Question 3. Realistically, what would you like the 
Transfer Student Resource site to do for you? 
 

Rank Response  
Percentage (%) 

 

Feature Used/Desired 

1 22.84 Help find academic resources like transferring 
credits, finding classes, connecting with 
professors. 

2 17.67 General knowledge about campus like phone 
numbers and offices with few details 

3 13.79 Help find social resources like things to do, 
clubs, and friends. 

4 10.78 A connector to community resources like 
knowing about the city parking or how to get to 
regional attractions. 

5  10.78 Counseling Center or the Workforce Center or 
childcare. 

6 10.34 Be a bridge to learn terms for the larger 
website like knowing where locations are or 
facts about campus. 

7 9.48 Specific places and people and to know 
who/what they are. 

8 4.31 “Other” Responses 

 

 Students were given the opportunity to share individual thoughts about what they would 

like to see added to the Transfer Students Resource. The student’s write-in answers can be seen 

in Figure 3. 
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“Other” Responses 
 

A list of people to contact in certain scenarios 
Help for non-traditional students with career transitions, etc. 

How to find an advisor easier 
It seems like all of the choicer are easily found by using the school website 

and searching. 
My first advisor was terrible and didn’t help me at all with getting into 

classes I needed. 
Nothing. I haven’t used this site. 

Present information about scholarships. 
Something for off campus students 

Someone to give you step-by-step instruction on how everything works on 
on-line apps. 

 

Figure 3.  Transfer Students Resource Survey Question 3 “Other” responses. Individually 
written by respondents to the Transfer Students Resource Survey. 
 

Question 4 (Table 2) asked current users what features they are using. E-mail, at 56.41 percent, 

was the top feature, followed by advising tools (41.03%), and the drop box (38.46%). There were 

39 students that responded and 106 responses to the question. 
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Table 2. Transfer Students Resource Survey Question 4. The question was: "What features of 
the site are you using?"  
 

Count Respondent % Response % Features Using 
   16          41.03%      15.09% Advising Tools and Checklists 
     0            0.00%       0.00% Diversity and Multiculturalism Links 
     7          17.95%       6.60% Resources Links 
     9 23.08%       8.49% FAQ (Frequently Asked Question) Links 
     8 20.51%       7.55% Discussions Section 
    15 38.46%     14.15% Dropbox 

8 20.51%       7.55% Calendar 
22 56.41%     20.75% E-mail 
7 17.95%       6.60% Reminders 
7 17.95%       6.60% News 
1 2.56%       0.94% Chat 
2 5.13%       1.89% Glossary 
4 10.26%       3.77% Surveys 
39  Respondents  
106  Responses  

 

 Question 5 asked the student what he/she would like to see added to the Transfer 

Students Resource site. Seventy-seven students responded (27.91%) and wanted more advising 

tools or checklists.  Resource links (22.48%) and FAQ (Frequently Asked Questions) links 

(18.60%) ranked second and third.  Video conferencing and Webinars for educational purposes 

were checked by 13 percent of the responses. Responses to “other” included nothing, more video 

tutorials, and that the student wanted to try out the site first. A student wrote, “Less BS and links, 

aint nobody got time for that....”  
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Table 3. Transfer Students Resource Survey Question 5. The question asked: "What would 
you like to see added to this site?" 
 

Count Respondent % Response % Choices for Response 

36 46.75% 27.91% More advising tools and 
checklists 

29 37.66% 22.48% More resource links 
24 31.17% 18.60% More FAQ links 
9 11.69% 6.98% Larger or different 

discussion section topics 
7 9.09% 5.43% Lockers feature activated 
10 12.99% 7.75% Video conferencing for 

educational topics/trainings 
5 6.49% 3.88% Video conferencing for 

social topics 
9 11.69% 6.98% “Other” (Please Specify) 

          77  Respondents  
        129  Responses  
 

 Question 6 asked the student if there are any features that should not be used, and 61.04 

percent felt that all the features are fine. Dropboxes at 18.18 percent and the dropbox feature at 

15.58 percent (both similar features in different parts of the site), followed by chat at 16.88 

percent are not as useful according to students.  All other features ranked low. 

 The last two questions -- Question 7 and Question 8 -- asked for focus group members 

and their e-mail addresses.  Four students identified positively that they would like to be part of a 

focus group and gave their e-mail addresses, and 24 students (31.17%) answered positive for 

“maybe in the future.”  Due to privacy issues, the graphical data will not be shared.  

 The researcher contacted all four individuals with a fifty percent e-mail response rate to 

the e-mail address provided after two tries.  One student chose to not participate and the reason 
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given was timing. The other student chose to participate; however, also responded to another 

portion of the research, and had already self-identified.  The author could not use the second 

student for either part of the research after self-identification.  A second attempt with a series of 

three e-mail solicitations to the Transfer Students Resource list of students, via approval from the 

Transfer Student Subcommittee, netted two potential students for a focus group; far short of the 

required 8 to 12 needed. 

Personal Interviews 

 Personal interviews with transfer students for perception and experiential perspectives 

took place with ten out of twelve prospective students in May 2013. Each student, to protect his 

or her identity, was given a letter of the alphabet and number.  The compilation called “A 

Transfer Students by Identification (ID) and Demographic Data” can be viewed and in Appendix 

B. The responses to each question have been dictated and copied in order for of those 

interviewed, and can be seen in Appendix B, “Individual Questions.”  The author researcher had 

only one-time contact with the subjects prior to the interviews.  No follow up contact was asked 

or required of the participants after data collection. 

 The questions asked were to show a sampling and perceptions of students transferring to 

a Midwest university. To help aid in the trust and communication, the first line of questioning 

was about demographics and how they thought their transfer went. Impressions, relationships, 

accessibility, and resource availability was the second major theme. The third part of the 

interview and questioning focused on goals and thinking about the future beyond the university. 

In between some of the questions, the students were asked about tools and people involved in 

their transfer experience. The purpose of the final question was to give the student a forum to 

express unique thoughts or experiences to them about their school or personal life. 
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ANALYSIS 
 

 In Spring 2012, the campus had a higher number of campus-wide surveys offered to the 

whole student body than past years, which may have affected the response rate on the survey 

conducted with transfer students (survey fatigue).  The students were subject to surveys on 

smoking attitudes, the campus climate, scholarly engagement, academic advising, the campus 

read selection, and each of the three colleges had targeted surveys.  Some departments within 

those colleges also conduct their own surveys. The Transfer Students Resource survey became 

one of many.  To combat survey fatigue, a series of six questions, plus asking students to belong 

to a focus group, were offered in the initial appeal. Fall 2012 and Spring 2013, to transfer 

students only, promising a short survey experience. 

 The e-mail response rate was at 15.74 percent or 85 respondents. There are many factors 

that determine whether a survey response is significant. The non-response bias can be attributed 

possibly to be a combination of general survey fatigue, institutional survey bias, not caring about 

the survey matter, not expecting the survey or looking for the survey, and since the mid-2000s, a 

sharp decline in overall general responses in and out of institutions (Baruch & Holtom, 2008) is 

not uncommon. According to the Director of Assessment and Learning Outcomes	  Spring 2013, 

the response rate was within expected acceptable rates and significant in its findings for a 

Midwest university and consistent with other survey response rates. 

   Approximately half (39 respondents), indicated usage of the Transfer Students Resource 

site in some capacity for orientation, guidance, social outreach, or networking purposes. There 

were 106 responses due to the ability to choose more than one feature. Students prior to the 

survey may or may not have been purposefully introduced to the Transfer Students Resource, as 

the Desire2Learn instance appeared for most students in January 2012 without any promotion or 
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endorsement. The Teaching and Learning Center sent one email to students, encouraging use of 

the Desire2Learn site as needed. The site would appear automatically on the student's individual 

Desire2Learn portal. There was no additional follow-up by the Teaching and Learning Center or 

the FYE office. 

 The other half of the students (38 respondents) expressed non-usage because they did not 

know what the site was for, had already found alternate avenues to the information (as many as 

half the students transferred in Fall 2012), and orientated themselves to the campus. Out of 38 

respondents that did understand the purpose of the on-line site, 16 indicated they could find 

information another way, seven thought the purpose of the site was unclear, and 12 found the 

information in other ways such as the main website or through various departments on campus 

prior to the introduction to the Transfer Students Resource.  

 Through the interview process, 90 percent of the students expressed that transfers were 

"not a focus on this campus" or transfers are "just kind of here" upon transfer. Eighty percent did 

"not know about the on-line orientation" or did not have access to it; which was supported by the 

36 percent of students searching for other ways to get the information, or not knowing about 

transfer-specific forms and/or other services available to them.  

 Students are seeking information to help in transition to campus life.  Seventy-seven of 

the respondents looked for easier access to academic resources specific to transfer students, 

according to the survey.  Students indicated they search for direct access to professors, finding 

transfer forms without searching through multiple sources, and utilizing programs to find the 

right classes to finish out their degrees. 

 "Personal connections" and "general knowledge" ranked a close second to "needing 

access to academic resources."  Students want to join clubs and find or create personal 
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friendships.  They expect access to telephone numbers of other students, faculty, and campus 

offices.  Information through the FAQ and glossary sections in the online program provided 

some of the information sought, with brief descriptions, contact information, and a contact 

person.   

 E-mail was indicated as the most frequently utilized tool on the Transfer Students 

Resource.  All transfer students were able to receive the same information via e-mail. Asking 

transfer students to complete the survey, to participate in a focus group or interview via the 

Transfer Students Resource, tested the use of e-mail.  The Spring 2013 "Meet and Greet" 

announcements were also sent through this method. 

 Thirty-one percent of the students were willing to help with online orientation 

development.  Four people voluntarily wanted to belong to a focus group. This suggests that 

while most transfer students do not care to participate in activities designed to help them, a small 

subset is highly committed to participating. This is especially notable since the focus group was 

held just before finals week, a busy time for undergraduates. 

 The addition of more advising tools, checklists, educational topics, and trainings (or links 

to trainings) according to the surveyed and interviewed students would enhance their academic 

performance.  A student who completed the survey indicated a need for a video tutorial to be 

offered on how to use the Transfer Students Resource.  In the interviews, students expressed an 

interest for tutorial offerings on topics freshmen get in their orientation experience like 

organizational tips, how to study better, APA paper writing, and a virtual tour of campus.  The 

videos would be available on-demand. Others expressed needs for tools to help balance work, 

family, and school and links to housing and job or internship possibilities. 
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 Twelve students were willing to be interviewed the week before and during finals week 

in May 2013.  Out of the twelve, ten interviews were conducted (see Appendix B).  The 

information gathered was demographic and transitioned into the transfer experience as it 

happened for them.  The middle of the interviews focused on relationships with their advisors 

and services offered by the campus, and ended with future goals and aspirations as the 

interviewees looked forward. 

 The students interviewed were considered upperclassmen by the credit requirement, All 

of the interviewees felt they were done with their general education credits and came to this 

campus to finish their degree.  Most expressed some anxiety and dismay when they found that 

the university did not accept their associate’s degree in its entirety, or the university categorized 

the credits as a course or discipline other than what the student expected.  The students from 

nearby states felt the most frustration and anxiety.  Half had a transfer advising experience 

significantly negative and, from their perspective, sufficient to qualify as a barrier to timely 

graduation.    

 Fifty percent of the interviewees did not know there was a transfer advisor specifically, or 

met this transfer advisor at the Meet and Greet, which was after starting classes at the university.  

The students found support or help through other people in the office for undecided majors or 

through their department, if their discipline had an advisor dedicated to transfers. Otherwise, the 

students did not find adequate advising help. 

 A third of the interviewees cited having a great relationship with their advisor.  This 

leaves the others thinking about switching advisors, finding out pertinent information from 

someone not in their department, or (one student) making preparations to transfer to another 

school.   
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 All of the students expressed they were unsure of what certain departments do to help 

them with transfer credits.  Half of the students suggested that one location or one place that 

could be a referral point for their advisors to give would be useful.  Furthermore, having students 

utilize the Transfer Students Resource, to give the program a “face,” and remind students that the 

help is available, was a theme throughout the interviews.  One student suggested an “easy 

button,” to press in case they needed help.   

 Fifty percent of the students had no idea what the term FYE office was or whether the 

office was meant to serve them as a transfer student.  Two of the students used the term “no 

impression” when referring to the FYE office when they had been exposed through the Meet and 

Greet, the scavenger hunt activity, or through various emails and newsletters sent to them by the 

FYE office.  This also means that fifty percent of the interviewed students do know about the 

office, and nine out of the ten students interviewed received the invitation to be part of the study 

in conjunction with the FYE office. 

 When asked about the future, eight students were planning to graduate from this 

university.  Feeling like they could support the school through charitable giving and become an 

alumni, or promoting the school to others, fell to four of the students who were positively excited 

about the school. 

 Questions were directed toward orientation and only three felt they had sufficient 

explanations and support during orientation activities.  The students mentioned the transfer 

advisement sessions, their advisors as a major connection to the school, and four either 

participated in the Meet and Greet or some programming through the FYE office.    

 Two thirds of the interview participants shared their impressions of the Transfer Students 

Resource.  All but two used the orientation tool to some degree, stating that it was a surprise and 
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they wished they had known about it earlier [Author's note: The site is only accessible to transfer 

students once they have been admitted, received a user id, and established a password, and only 

as soon as the student's name is entered into the site for access as a student; ideally, this would be 

about one week before or after the start of classes each semester]. They felt the tool would have 

been useful while they were in the early stages of transferring or during class registration. The 

students who talked about the Transfer Students Resource in their interviews offered suggestions 

on how to use the tool better, citing reasons similar to those seen in response to the survey.  

Along with academic reasons, and social reasons, the Calendar and News section could also be 

helpful in planning activities and events or feeling more informed about what is going on in their 

campus community. 

 Reactions to the question of whether students felt they had an appropriate level of support 

while they were attending classes and registering for future semesters were mixed.  Students 

stated they "did not know to ask for services they did not know existed," or students didn't know 

how many of these services they were "entitled to" as a transfer student to this university.  

 Suggestions for improvement of the transfer experience includes: improve parking and 

transportation options, make the main website targeted to outsiders and provide a different site 

for students, treat us “as adults," set up campus for a mixed demographic (not just younger 

students), make transfer students a focus, add/promote/improve programming and sessions for 

transfer students, and create a "full-service transfer student office" to streamline transferring to 

this school, primarily because of the diverse needs of this population.   

 The focus groups that were planned did not happen because of timing. Students in 

general were extremely busy at the time the activity was planned, and transfer students in 

particular felt underprepared for the registration process, let alone time to participate in a non-
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essential activity.  In the interviews and through the survey, limited interest was indicated for 

focus group participation.  Three of the interviewees expressed interest in helping with future 

planning for transfers, but felt sharing their experience was more productive, so the interview 

process was seen as a beneficial process.   
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CONCLUSION 

 Transfer students at this Midwest university are looking for access to information, 

personal connections, and academic and social support.  The university has the opportunity to 

strengthen the connections between transfer students and the university community during the 

transfer process. The establishment of baseline information about the transfer student experience 

at this Midwest university was the focus of this study. Key orientation services during the 

transfer process were examined, through creation of an online "course" instance to establish 

transactional communication, a survey, and personal interviews. This study is expected to set 

into motion a proactive approach that could be crucial for the improvement of transfer student 

engagement and graduation success rates over time (“College Student Retention,” 2001; Kuh et 

al., 2005; Tinto & Pusser, 2006; Upcraft et al., 2005).     

 Through the interviews, students indicated they were willing to express why they chose 

this specific university. Sharing what they liked and disliked about their personal transfer 

experience, with a focus on services that were used upon transfer, should help students determine 

where they can improve their own interaction to form the "community" they seek. This 

information might help student affairs personnel take a closer look at the first few critical weeks 

after transfer and to determine how the transfer student connection to the university might be 

strengthened (Kuh et al., 2005; Tinto & Pusser, 2006). The interviews contain valuable insights 

into the current lives of transfer students, and if conducted annually over several years, should be 

useful as an artifact for transfer student perceptions over time.  

 The Transfer Students Resource survey revealed transfer students do utilize available 

technology and e-mail, even when the purpose has not been advertised or the value is not clear. 

How the material will be showcased through the development of the on-line orientation is yet to 
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be seen; however, other universities have seen success offering and using on-line orientations 

and services for their transfer students (Cho, 2012; Enrollment Services, 2012; Futch & Guthrie, 

2012; Office For Students In Transition, 2013). The information from the survey should be 

applied to the Transfer Students Resource in the near future, if allocated resources (personnel) 

permits. In tandem with the Meet and Greet Fall 2013 event and beyond, more students will have 

access to and will be able to enjoy more fully the advantage of having a full-time site dedicated 

to transfer students at this Midwest university. The respondents of the survey wanted videos, 

tutorials, more links, and social connections through the course management system and a 

dedicated site for transfer students. While the students did not speak directly to the feasibility of 

using Desire2Learn as the host for this dedicated resource, the fact that many transfer students 

did not know of the site suggests that either making the site more accessible and/or promoting it 

more to the intended audience. Further, academic advisors are in contact with their assigned 

students each semester. Making sure the academic advisors know of this site seems prudent. 

They could help promote its use to students as a way of minimizing the kinds of questions and 

discussions they have with students about information that is unrelated to academics (such as 

parking).  

 The bond between students and advisors is very clear.  The students interviewed were 

candid about their experiences with advisors and instructors.  On a midsize campus, in the case 

of five students participating in the interviews, the same person serves both as academic and 

transfer advisor. Availability, competency, and trust are what the students seek.  To three of the 

interviewed students, the lack of connection to another person or the student experience on 

campus does make the difference when the student considered whether to stay at this Midwest 

university and finish his or her educational goals. The numbers of students considering a switch 
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of advisors may be insignificant, but if the interviews are a sample from the larger population of 

transfer students, questions and answers about the developing bond between the student and key 

personnel, like advisors, deserves critical evaluation in the future. 

 In this study, focus groups would have offered a credible way to gather more feedback 

and opinions specific to the transfer experience. Focus groups can also be effective when 

brainstorming about new services or evaluating a recent service alteration.  Using the Transfer 

Students Resource to ask students if they are willing to help with evaluation of services could be 

a fruitful use of the technology.  Timing the call for participants in focus groups should be 

considered carefully. This project's recruitment time was late in the spring semester when 

students were very busy. That timing resulted in an insufficient number of volunteers to develop 

a credible amount of data. 

  Funding can be a driving force whether to continue services, but in the case of this 

Midwest university, historic review revealed an on-line orientation initiative started with grant 

funds and then the on-line orientation disappeared (“Web-based curriculum to encourage 

efficiency,” 2003), and university resources were then reallocated from a project that research 

shows can be effective for students in transition (Barefoot et al., 2012).  Other historical 

suggestions were offered, such as orientation similar to the freshmen year experience or a small 

in-person orientation for transfers (Martens, 2007). Over the course of the last three semesters 

starting in 2012, the Meet and Greet has been initiated.  

 Advertising the Transfer Students Resource and key offices on campus before official 

registration may help establish, from the beginning, a feeling of empowerment for transfer 

students, turning passive comments and perceptions about what happened to them into 

recollections of what the student did to facilitate success in their transfer process. Exploration of 
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the feasibility for a public transfer student Website verses developing the Transfer Students 

Resource within D2L -- which is open only to admitted transfer students -- may be good for 

future research. The university is currently renovating the entire website infrastructure, so few 

recommendations about access to critical information for transfer students can be made based on 

this current research. 

 Thorough research for this case study was a challenge due to a lack of data and artifacts 

related to transfer students on this campus and other universities of a similar size.  Other student 

populations, like minorities and veterans, are documented with more precision at this campus.  In 

fact, the lack of specific information about transfer students available to this case study has 

already led to several discussions and recommendations for the future, particularly regarding 

useful assessment tools. The majority of transfer students interviewed expressed an absence of 

attentiveness from administrators, as well as advisors, and the hope is through the creation of a 

transfer student profile, university personnel may initiate tracking transfer students more closely. 

 The study did have some observed limitations: 

1) The number of students the researcher was able to interview was small, but useful.  

Using just these interviews as though they represent the whole transfer student 

population should be considered with due caution. 

2) Volunteers for focus groups and interviews may be a great way for suggestions and 

perceptions; however, when only volunteers are used, the viewpoint of the rest of the 

population is unknown.  Random sampling would be a better method. 

3) The survey, although considered as an acceptable response rate by the Office of 

Assessment, may not be enough of a sampling to draw reliable conclusions. 
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4) The case study, although useful for this Midwest university, may not be applicable to 

outside situations (Flyvbjerg, 2006). 

In conclusion, the following recommendations to strengthen the transfer process should 

be considered: 

1) The Transfer Students Resource should be updated and maintained, and the interviewees 

suggested a group of peers to monitor comments received on the discussion board, as 

well as to keep the site fresh with a weekly posting about current events. Additionally, an 

administrative office like FYE or the Teaching and Learning Center should provide up-

to-date campus information. The literature suggests students want access to up-to-date 

and relevant information and technology can help provide accurate and consistent access 

(Cho, 2012; Grites & Farina, 2012; WestEd, 2012). Since the FYE office had not made a 

significant impression on transfer students, and since freshmen would need some of the 

same information as transfer students, the logical office to oversee this product would be 

FYE. The Teaching and Learning Center does have some of this same information, but 

much less regular contact with students directly. 

2) The face-to-face Meet and Greet orientation captures less than 10 percent of the transfer 

student population.  Students may not be setting time aside for this event, the timing may 

not good with their busy schedules, the value may not be appreciated, or there may be a 

lack of concern in regard to the information.  More research needs to be conducted to see 

why the Meet and Greet event is attended by so few students. 

3) Develop a virtual online orientation for students using enhancements like videos, links, 

presentations, and useful college oriented web applications like pre-recorded videos, live 

Webinars, course-finding software, and tutorials (Cho, 2012; Futch & Guthrie, 2012). 
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This may be a viable option as the attendance at face-to-face events is not effective.  The 

possibility of mandating a form of orientation before registration or release of first 

semester grades would help students make orientation a priority.  In turn, the university 

can have the opportunity to showcase pertinent information. 

4) A list of names of specific faculty and staff trained in transfer advisement for students 

looking to switch advisors could be developed.  Almost half of the students interviewed 

shared they did not have a good relationship with their advisor.  Giving options for a 

better fit may be as simple as a list of advisors in their college, department, program, or in 

student affairs. 

5) A transfer-specific advisement session could be planned, either with one of the transfer 

advisors in admissions or with a specifically trained transfer advisor in the student’s 

major, to answer questions and to review transfer credits. Such a connection may help 

establish the specific sense of “community” students are seeking (Rendon & National 

Center on Postsecondary Teaching, 1995; Tinto & Pusser, 2006).  

The mission of the university (“Our Mission,” 2002) is grounded in the promise of 

meeting the needs of the region through scholarly activity and lifelong learning experiences.  

Establishing a strong transfer policy that is engaging for the students, faculty, and staff is 

essential for educational, cultural, and economic development success now and into the future.   
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TRANSFER STUDENTS RESOURCE 
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Content Page 1 of Transfer Students Resource in the 
Course Management System (Identifying information redacted) 

 
 

 
Transfer Students Resource 

 

• Calendar  
• Classlist  
• Content  
• Discussions  
• Dropbox  
• FAQ  

Manage Content 

Tool Navigation 

• View Content 
• Manage Content 
• Manage Files 

Print Settings  

• Add Content  
• Add Quicklink  
• More Actions  

Search For:  
Search  

Show Search Options 

 

    
 Edit  Copy  Move  Delete   

 

Content Items 

 

      Transfer Students Resource 

 

  Welcome Transfer Students  

  

  Meet and Greet Thank You  

  

  Checklist of Resources for U.S. Transfers  

  

  Transfer Student Guides and Resources  



TRANSFER	  STUDENT	  PERCEPTIONS	   69	  
	  

  

  Welcome Weekend/New Student Orientation  

  

  10 Tips for Transfer Students FROM a Transfer Student  

  

  Campus Resources Directory  

 

  Advising Tools  

  

  Registrar's Transfer Guides  

  

  Billing/Tuition--Cashier's Office  

  

  Admission for Transfer Students  

  

   (Class Scheduling Tool)  

  

  Registrar's Office Forms  

 

  Diversity and Multiculturalism  

  

  Office of Multicultural Student Affairs (OMSA)  

  

  Patricia A. Doyle Women's Center  

  

  Services for Students with Disabilities  

 

  Resources  

  

  Campus Programming and Relations (CPR)  

  

  Career Center  

  

  Counseling Services  

  

  Financial Aid  

  

  First Year Experience/Transfer Students  

  

  Information Center  

  

  Instructional Center for Educational Technologies  

  

  Office of Information Technology  
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  Pioneer Activity Center (PAC)  

  

  Pioneer Involvement Center (PIC)  

  

  Pioneer Passport (Student ID)  

  

  Student Health Services  

  

  Teaching and Learning Center  

  

  Textbook Center  

  

  University Police Department  

  

  University Bookstore  

  

  Writing and Tutoring Resources (WATR)  
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Individual Questions 

 
Name: 
Age: 
Shared Race: 
Marital Status: 
Address: 
 
Phone: 
E-mail: 
 
Major: 
 

1. Where did you transfer your credits from? 
2. Why? 
3. Did/do you have an associate’s degree or hold another degree? 
4. Does a Midwest university consider you a “transfer student?” 
5. Did you attend or participate in any kind of orientation at the university?  Housing, First 

Year Experience, Summer Bridge, Meet and Greet, Transfer Students Resource, 
Advising/Academic, or any other? 

6. Do you have a good relationship with an admissions advisor or registrar’s office?  
ACES? 

7. Do you have an advisor in your major or school?  Do you have a good relationship with 
them? 

8. Do you consider yourself a good student? 
9. Do you have access to the Transfer Students Resource? 
10. How about the First Year Experience Office?  What are your experiences/impressions? 
11. Did you know the Women’s Resource Center is also a Transfer Students Resource 

Center? 
12.  Are you getting the resource help you need? —Financial support, housing, advising, 

friendships, jobs, childcare, groups, experiences?  Who helped you find these resources? 
13.  Do you know what an alumni is?  Do you belong to the alumni of the school you 

transferred from?  Is this important to you to build a network through education or with 
future employment (or both)? 

14.  As life is now, do you feel that either yourself, the school, or as partners in education, do 
you think you will persist to graduation to become alumni of a Midwest university?  How 
long do you think a degree here takes in your field? 

15. What are your future educational plans beyond a baccalaureate degree? 
16. Is there anything you would like to add about your experience? 

 
 

Table 1B 
 

Transfer Students by Identification (ID) and Demographic Data—May 2013 
Subjects for Interview 
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A Midwest university 
 
ID Age Race Sex 

(F) 
or 
(M) 

Marital 
status 

State of 
transfer 
origin 

Credentials 
upon entry 
to this 
university 

Declared 
major or 
intended 
purpose of 
education 

Inter-
viewed 
Yes/ 
 No 

A1 40 White F Di-
vorced 

Iowa Multiple 
two year 
degrees 

Business 
Administration 

Yes 

B2 21 White F Single Illinois Assoc. of 
Art 

Commun-
ications/ 
Public 
Relations/Imagi
ng Media 

Yes 

C3 20 Hisp F Single Wisconsin No degree Graphic Design, 
TSL and 
Imaging Media 

Yes 

D4 20 White F Single Iowa No degree English 
Literature & 
Professional 
Writing 

Yes 

E5 24 White F Single Wisconsin Assoc. of 
Arts 

Business with 
Marketing 
Emphasis. 

Yes 

F6 21 White F Single Illinois Assoc. of 
Science in 
Engineer-
ing 

Civil Engineer-
ing w/minor 
Imaging Media 

Yes 

G7 21 White M Single Illinois Assoc. of 
Arts 

Public 
Relations/Thea
ter 

Yes 
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Transfer Students by Identification (ID) and Demographic Data—May 2013 
Subjects for Interview Continued 

 
ID Age Race Sex Marital 

status 
State of 
transfer 
origin 

Credentials 
upon entry 
to this 
university 

Declared 
major or 
purpose of 
education 

Inter-
viewed 
Yes/ 
No 

H8 38 White F Married Wisconsin Assoc. of 
Arts 

Media Studies 
with Journalism 

Yes 

I9 20 White F Single Illinois Assoc. of 
Science and 
Agriculture 
Credentials 

Animal 
Science—Meat 
& Livestock 
Eval. & Beef 
Agribusiness 

Yes 

J10 NK  M NK** Iowa NK** Engineering No 
K11 NK  M NK** Wisconsin NK** Marketing & 

Advertising 
No 

L12 24 White F Single Wisconsin Assoc. of 
Arts 

Commun-
ications & 
Public Relations 

Yes 

 
**NK is Not Known 
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Transfer Student: A1 
 
Question Results 
 

1. I went to a two-year school in Iowa. 
2. I was not able to receive a bachelor’s degree at that institution. 
3. Yes, two associate degrees from previous institution—liberal arts and business 

administration 
4. I am technically not a transfer student and I don’t know why the school does not consider 

me one, except when I transferred in some of the classes were initially on-line and then 
here on campus in person.  Some of the classes did not transfer or count toward my 
chosen major.  I was in the Registrar’s office five times to work on transfer issues.  The 
process was extremely frustrating, stressful, and made me doubt my choice for coming to 
a Midwest university.  I am part of the Area State Initiative. 

5. No on housing…I live off campus, so no living and learning communities.  There is a 
First Year Experience office and I know where it is at, but do not know much about it.  
No on Summer Bridge Program.  I was not invited to the Meet and Greet and am not on 
the transfer student list.  I did not know to ask because it is not advertised and I am not 
considered a transfer. 

6. Not good with the admissions office.  The discussions were heated.  I do not know about 
ACES office. 

7. My advisor and I in my business department have a good relationship. 
8. I am an average student and learn differently.  The teachers teach only one way, so I am 

learning on my own.  I am a kinesthetic learner, so the regular (lecture) classroom is 
frustrating and takes time. 

9. No. 
10. No impression about the First Experience office.  I do not know what they do.  I have met 

the director two times and neither time was about transfer services.  First time was a 
scavenger hunt through the Teaching & Learning Center and the second time was a 
symposium this spring. 

11. I do not know where the Women’s Resource Center is.  If I knew there were that many 
(transfer resources), I would expect information on them.  So many transfers are falling 
through the cracks and there are places to go, but not known… 

12. Financial support—Yes.  I receive grants, loans, and federal aid.  Friendships are yes and 
no.  I experienced a China trip that was interesting and that was a culture shock. 

13. Yes I know what alumni is, and am a member of where I transferred from.  I am working 
with the career center.  I believe I will have good references with my teachers. 

14. No, I do not want to be alumni. I will graduate from here, but will not care for the 
affiliation.  I have 2 years in an associate’s degree plus about two years at a Midwest 
university. 

15. I plan on getting into a career in mortgage processing because I have a year’s work 
experience and then the degree. 

16. I would like to be known as a transfer student.  The campus is set up for younger 
demographic.  I wish the structure of the classroom and the way professors teach would 
be set up more for me.  They teach to 20-year-olds.  Parking is an issue and a nightmare. 
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Transfer Student: B2 
 
Question Results: 
 

1. I went to a two-year school in Illinois. 
2. Next logical step to transfer to a four-year school.   This one was the cheapest and close 

to family.  I switched my major after transfer last year. 
3. Yes, an Associate of Arts. 
4. Yes. 
5. I had no orientation.  The transfer advisors helped with transfer issues and advisement for 

me.  I live in housing, no on First Year Experience participation, Summer Bridge 
programming; I had classes at that time and could not go to the Meet and Greet, and had 
access to the Transfer Students Resource. 

6. Yes.  Helpful.  I do not know what ACES is though. 
7. Yes.  I had an advisor last fall (here) and she knew what she was doing.  I also went on 

the tours during the Pioneer Preview Days, actually twice in summer and spring 2012.  
My advisor from the school I transferred from was not so helpful in the transfer process.  
I was a proactive student and the advisors from there didn’t know or care about where I 
was going.  I looked for advising. 

8. Yes. 
9. I saw the Transfer Students Resource. 
10. Yes I know about the First Year Experience office.  No major impressions either way.  

They are ok.  There are so many posters, so many e-mails…unless something is 
happening to you right now; no one remembers it, especially when you first transfer.  
They need more events (for transfers) to get their name out. 

11. Not aware of Women’s Resource Center. 
12. I am not getting financial aid and have scholarships and a generous aunt.  I am aware of 

the Foundation and do work in a job on campus tied to giving.  I am making some 
friends. 

13. I know what an alumni is.  My goal is to be one as I graduate next spring.  I am building 
networks on campus and had an internship in a nearby town in my field that was 
successful. 

14. Yes, I feel that I will graduate and become alumni.  I have planned for a degree in four 
years time and have a plan if it takes longer. 

15. I am not sure of my plans after graduation, but I do not want to be overqualified for 
entry-level in my field.  I want the business I work for to pay and send me back to school. 

16. I did have a problem with transfer advisors from my old school and communication (with 
a Midwest university).  It was frustrating as I transferred in for graphic design and was 
disheartened by the main instructor.  They told me my work was crap and I was not 
prepared for transfer or to be in graphic design.  It was only one opinion, but the 
instructor held a lot of clout.  I transferred into the communications and public relations 
area and now have advisors who care.  Some have not cared or just don’t know how to 
advise or make a connection because they do not have the time.  I felt intimidated 
expressing how I felt and could not go over the instructor or advisor’s head.   I just 
changed majors and made a connection with the Communications Department, which is 
very qualified in my opinion.  I like living on campus and feel secure.  The food is not 
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bad and I am making friends.  The market is overpriced here on campus.  I do not have a 
car, but do not want one.  Parking is a nightmare and is not working right now.  I like the 
bus.  Swipe card for the laundry would be better. 

  
 Additional question:   
  The Transfer Students Resource—Who would you like to see run it? 
   “I would like to see students who are here run it. 
   The program does not have a face.   
   No one reminds us that it is there.” 
 
 Transfers are not a focus on this campus.  We are kind of there and the Transfer Students 

Resource is not used to the extent it could be.  And it should be there.  Need to send a 
brochure to students, mail one or give out a Pioneer Preview Days and at least once a 
semester.  Should invite transfer students a couple times by e-mail in the fall and spring, 
not just a select list. 

 
 I did not hear anything about the Meet and Greet from peers.  Should be advertised more. 
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Transfer Student: C3 
 
Question Results: 
 

1. I transferred from another State System four-year school, Fall 2012. 
2. I wanted to be closer to home.  I loved the other school and so far a Midwest university is 

ok. 
3. I have no degrees, certificates, or special trainings. 
4. Yes. 
5. I live on campus, but do not belong to a living, learning community.  I know what First 

Year Experience is and know where the office is located, did not participate in the Meet 
and Greet due to a timing issue both fall and spring.  I did not know there was a specific 
transfer admissions office or advisors.  I was told about a form for transfer credits for the 
academic Spanish program I am going into, but do not know where to get the form. 

 
 Direct quote—“I feel like they throw us in to school and then we have to figure it out for 

ourselves versus the other school I attended where we were given information until we 
made a decision on what to do.” 

 
 The Pioneer Involvement Center is good.  I belong to a [teacher’s state organization], 

which is an academic club and have not meet Val, but want to.  I also belong to National 
Honors Society, America Reads, but have no exposure to CPR programming yet. 

 
6. One location for transfers would be great, less confusing.  I have an academic advisor 

after the transfer in my major. 
7. Yes. No. 
8. I am a good student.  No problems with classes.  Good professors.  Less friendly here.  

Made some connections so far with a few. 
9. Yes, I have access.  Should be advertised.  Worth looking at.  When there are questions, it 

is great to have a place to go.  I like the calendar.  I would like to see videos on events.  
Training videos on Zimbra, Desire2Learn, and PowerPoint tutorials.  A student 
facilitating it is great.  A phone book and a link to departments would be great.  Maybe a 
joke or a quote or a thought.  Background color change would be nice. 

10. I think First Year Experience is for freshmen.  They advertise more for freshmen.  The 
office in general is very helpful.  I went to some sessions.  The most useful was on note 
taking.  They could do a better job toward serving transfers.  They offer exactly like they 
do for freshmen. 

11. No. 
12. Yes on financial support.  Advising is a difficulty—my advisor is not easy to get ahold of 

and does not e-mail back.  I have made some friends, have had opportunities for clubs, 
the residence hall is good, and I like the search board in the student center (help finding 
jobs). 

  
 Direct quote: “Not finding others like me.  That is a problem.  It would be nice to have 

friends and experiences with others like me.” 
13. Yes.  Yes, through clubs and class. 
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14. Yes.  I plan on graduating.  The other school 1-year and a Midwest university 3.5 years. 
15. Don’t know, have no plans. 
16. No. 
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Transfer Student D4 
 
Question Results: 
 

1. I graduated high school at 16 and have been to a couple of schools in Iowa completing 
general educational requirements.  The raised in a small town, the second school was a 
culture shock to me with its size and population.  I was in a sorority for a semester at the 
other school in Iowa.  I looked to a Midwest university because the tuition would be the 
same or cheaper and the cost of housing is less expensive.  

2. Size of the university was one of my biggest factors along with class offerings.  I wanted 
certain classes.  I didn’t know anyone here, but this is under an hour from family.  The 
tuition due to the Tri-State Initiative was good. 

3. I transferred in with credits only. 
4. I am considered a transfer student. 
5. I participated in the Meet and Greet, Fall 2012, was given the transfer list by my advisor, 

met with transfer advisors, and used the Transfer Students Resource on-line when it 
appeared to me.  When I was in high school, I toured a Midwest university.  I also have 
an advisor. 

6. I really enjoy the support and helpfulness of Helen at ACES.  In the beginning, I called 
the Admissions Office and was not pointed to anyone.  I found the ACES telephone 
number on the website and called myself.  She directed me toward transfer student 
support and advisement through admissions and transfer.  They helped me with what I 
needed to do and classes to take.  Direct Quote: “I wish there was an EASY BUTTON.  If 
you need help, click here!” 

7. I have an advisor in my field, but I don’t care for her.   She is new and is not trained.  I 
am still working out the credits that did not transfer ok.  I need to fill out the forms; I 
found the link on the Transfer Students Resource.  Four classes came in as electives, 
rather than for my major—German, Calligraphy, Film, and Creative Writing.   

8. I am a good student, yes.  I have great professors, like the selection of classes, no 
classroom issues, however, I wish there were a Latin class taught.  Writing and biology 
would be easier. 

9. Pops up on DESIRE2LEARN.  I see Calendar & News, just seen it.  I checked it out. 
10. First Year Experience office sounds freshmen-like.  Impression is different for my 

demographic.  I would not care to be treated like or similar to a freshmen. 
11. I know where the Women’s Resource Center is, but has not used it yet. 
12. I am getting resources that I want and I have three jobs, two on campus and one off 

campus to help with bills. I did not expect specific experiences in college.  I found my 
resources. 

13. I know what an alumni is.  I am building networks.  I am building a career at the Career 
Center.  Working on a portfolio, collecting names, and people for reference.  I have clubs 
and classes in which I am meeting people. 

14. Yes (Emphatically). I am graduating May 2014, one year to go and it is mapped out. 
15. Yes.  I want a doctorate in English.  (We discussed possibilities and options.)  
16. The transfer credits should be better and there should be more consideration for transfer 

students.  Transfer credits should be applied to what they are meant for. 
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Transfer Student E5 
 
Question Results: 
 

1. I transferred in from a State System two-year school. 
2. This was the next logical step for me.  I could get a Business Administration degree here 

that did not require Calculus and could get the Entrepreneurship minor.  That was 
appealing. 

3. I have an Associate of Arts from the two-year school. 
4. Yes. 
5. I live in Wilgus Hall.  I participated in the Meet & Greet in Fall and Spring for resources.  

I have read and visited the Transfer Students Resource on-line.  I had a tour of campus, 
Transfer Admissions person came to our campus and then I followed up with them here 
upon transfer.  The transfer admissions person knew my advisor from the other school.  I 
then had another advisor, but now have one in my major. 

6. I have not had much contact yet with my new advisor except as an instructor.  That is 
why I switched advisors.  I have not found another person for other connections.  Getting 
here was the hardest part.  My transition had difficulties, even with my advisor knowing 
the advisors in admissions here.  Finding housing, timing, the deadline for scholarships 
(general vs. transfer scholarships) did not time out well.  Everything here is so 
departmentalized.  I made lots of phone calls and e-mail is a problem.  Getting a 
password was a problem so I could communicate upon transfer.  You have to have a 
password even before registration and the hassle was not good.  I could not finish what I 
needed to do before getting here for classes.  I felt like I had to ask for directions and then 
the directions may or may not be the right one.  Each department did not know enough 
about the other ones. 

7. Yes, I have one in my major now after two semesters. 
8. Yes, I am a good student.  I had to drop a class because I was receiving a D this semester, 

but all the class was not doing well.  The teacher warned us at the beginning the course 
gets harder.  I will have to re-do that class. 

9. I have not found a need for the Transfer Students Resource.  The resource would have 
been better had a received it my first semester.  What should be on there?  General 
orientation, how to find a finals schedule (link or schedule), free classes, student 
orientation materials (what the freshmen get), and the campus read materials.  The 
freshmen are doing it (campus read), why not transfers? 

10. First Year Experience—Freshmen or transfer, anyone’s first year. 
11. Women’s Center—I did not know they were a transfer site.   
12. Financial Support—I am handling it with scholarships, working, grants, and FAFSA.  I 

have a job working with clients who need help in their home.  I like living on campus.  
Advisement—I am seeking a connection.  I hope I have found the right one, but he has 
very little time. 

13. Yes.  They (alumni) give back.  Yes, I am an alumnus of the school I went to before.  
Here I am working on the network.  I am seeking recommendation letters. 

14. Definitely, I will graduate either next spring or fall (2014).  I am carrying 12 credits 
instead of 15, for grade point, time, socializing, coursework, and study. 

15. Entry-level job/experience in marketing.  I have business development. 
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16. Direct Quote: “Troubles in the transition.  Here it is-- getting here is tough, and 
confusing, time consuming, frustrating….”Other thoughts:  Main website--The website 
“front” is hard to find things (interviewed May 2013), thankfully it has search, but not 
pulling what I need or the article or event is just not there.  When I do get a hit on the 
search, there is just not one place, there are three or four and each one had different event 
posts or no post.  You have to hit the right word on the main site and you don’t know 
what words to use (as a new student).  The new format is worse than the old one.  The 
pages are designed more for newcomers or outside rather than the students that are 
enrolled here and paid money to attend here.  Made for the outside.  Scholarships—The 
school where I came from only required one submission for all and we had a whole page 
to set you apart from the other applicants.  Here we get only one paragraph. 
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Transfer Student F6 
 
Question Results: 
 

1. An upper Illinois community college in Fall 2012. 
2. I earned an associates degree, so to go on with schooling I had to transfer. 
3. The degree earned was an Associate of Engineering Science. 
4. Yes.  A Midwest university accepted the degree totally.  No problems. 
5. I live on campus in housing.  I also had an individual meeting with the First Year 

Experience director and took one of the time management classes. Other experiences 
included looking at the Transfer Students Resource right away, I have two advisors—one 
for my major and one for the minor.  The advisor was very busy, but helpful to an extent.  
I have not met with the second advisor for the minor yet.  I never went to the Meet and 
Greet, or talked to transfer advisors on campus.  The Learning Center is visible, but do 
not know what they do, just where the office is.  I do not know where the Women’s 
Center is located or what they do and ACES – I know about them, but knew what I 
wanted to do when I transferred. 

6. I have no to very little relationship with my advisor.  Not the best relationship because 
they do not understand why I have a minor.  As a STEM scholar, I have a Champion 
Advisor and I go there for advice.  They are very helpful and that is my connector to 
campus. 

7. I have an advisor, but thinking about switching and I have someone in mind. 
8. I am a good student.  I have one class that is used as a type of test for my major and I got 

a 54 on the test.  I am not used to that type of class.  I ended up with a C and made it 
through. 

9. I have access to the Transfer Students Resource.  The simplicity makes it easy to use.  
You should branch off what is already there for an expansion. 

10. Met with and used programming from First Year Experience office. (See question 5). 
11. No. 
12. Financial support—I receive financial aid and STEM scholarship.  I live on campus in 

housing and like it.  This has helped me meet other people and great experiences.  I am 
developing great friendships.  I have classes and live in the residence halls with friends.  I 
don’t live in a living and learning community, but have friends that do that together.  I do 
not have a job, but applied for one on campus and am waiting to hear.  Looking for work 
close to where I am living.  Groups I belong to are the Society for Women Engineers, 
ASCE, involved with Hall Forum and running for a position in the club and am hopeful.  
I did take a semester to become involved to get the experiences I hoped for. 

13. I know what an alumni is.  I am gathering names, places, and dates for the future.  I go to 
events, club meetings, like meeting people and companies. 

14. I would really hope so.  Direct quote: “So many resources to help here.  I use tutoring 
(Mechanics & Materials).  It is a combination of school and me and I have to be 
motivated to find resources.”  I need another two and a half to three years to finish here at 
a Midwest university, depending on the workload, but I plan to finish. 

15. No future plans beyond baccalaureate degree. 
16. Nothing more to add. 
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Transfer Student G7 
 
Question Results: 
 

1. A two-year college in Illinois. 
2. I transferred to a Midwest university because this school was less expensive, close, and I 

have friends here. 
3. Yes.  I have and Associate of Arts. 
4. Yes, I am a transfer student. 
5. I did not participate in what I consider orientation.  I did attend a Meet and Greet in Fall 

2012.  I live off-campus, looked at and used the Transfer Students Resource, and I have 
an advisor in my department, plus I met with the transfer advisors. 

6. I had an issue transferring in my associate’s degree in Fall 2012, I talked with both 
transfer advisors, filled out the degree requirements form and it came back as not meeting 
the general education requirements (and it should have).  One advisor that I worked with 
in the department was not there every day to help get everything in order.  The other one 
said everything was in the system, but it did not appear in PASS like they hoped it would 
in the Admissions Office.  It took three weeks before I feel satisfied enough with the 
transfer.  I worried for three weeks.  Spring semester went better.   

7. Yes.  I want to switch advisors because planning for fall is getting rocky and conflicts.  I 
have an opportunity for an internship in another state next fall in my minor and was told 
it may not transfer in.  My advisor and the department chair are related and that is a 
concern that this is a conflict of interest for advisement purposes.  The transfer meet and 
greet should be mandatory. 

8. Yes.  I like my major and minor. 
9. Yes.  There was a bit of confusion when it popped up.  I did not expect the Transfer 

Students Resource, but I know what it is.  It should be advertised and everything works 
great.  The Degree Requirement Form should be on there (and it is) and what is required 
for each degree, or a link.  That would be helpful. 

10. I do not know about the First Year Experience office.  I did meet with Amy at the Meet 
and Greet, but did not know she was in charge of transfer students.  Direct quote:  “When 
I see the title First Year Experience, I think of freshmen.”  I only know of The Teaching 
and Learning Center and its existence because of the director.  I did not know they served 
students. 

11. No comment. 
12. I can find the resources.  I am a self-driven person and will persevere in any campus.  

Experiences and outside experiences are the way I want them.  The author asked him to 
define outside experiences-- Outside experiences are different than college experiences, 
but may happen coinciding with college experiences, not related to school. 

13. I know what an alumni is.  Will stay where they transfer to next.  Feels strongly of 
transfer out of a Midwest university.  The student is partially networking here and thinks 
Career Services focuses too much on agribusiness, engineering, but not a lot on Public 
Relations.  I only see PR things from the college, not other sources. 

14. I want a four-year degree, just not from a Midwest university due to my transfer 
experience.  Direct quote:  “I felt accomplished with my two-year and found the transfer 
experience worrisome.”  The student thinks a degree takes four years.   
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15. We spent a lot of time talking about the potential internship experience and impact of one 
on future plans. 

16. Why can’t there just be one transfer student office?  Why does the process have to be so 
confusing?  There needs to be a Transfer Student Coordinator.  Need one little office just 
for one demographic, not two or three.  I had no experience with DESIRE2LEARN and 
was never taught DESIRE2LEARN.  Someone had to teach me this skill and how to 
access PASS.  Logging into the library is confusing to renew books.  The library system 
here is not taught to transfers. 
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Transfer Student H8 
 
Question Results: 
 

1. Iowa two-year college. 
2. This was the next logical step. 
3. I have an Associate of Arts degree from the two-year. 
4. Yes. 
5. No.  I do know about the First Year Experience office.  No check sheet, no scavenger 

hunt. 
6. Not really with admissions.  No need for ACES. 
7. I have a great relationship with my advisor. My advisor is really good with me as a non-

traditional transfer, and I think it helps that my advisor was a non-traditional student.  
The admissions transfer advisors helped with my transition, which was very rough.  I was 
treated like I was 18 years old.  I had to get permission to get my parent’s tax information 
waved and that I am a resident.  The tour I received was horrible in April or May of 2012.  
The tour guide insulted me about my age.  The campus was full of non-traditional 
students were I went before.  Some of them in their 50’s and 60’s.  I do not have issues in 
my department, though.  When I was trying to transfer, the admissions staff called me to 
verify that I was the age I really was and that I had lived here for a certain number of 
years in Wisconsin.  I had a transfer scholarship the first year here.  All of the credits 
ultimately transferred in, but some did not count toward my specific major.  The process 
did not instill confidence. 

8. Yes.  No problems with the professors.  Everything is fine.  I was able to work around my 
class schedule and am enjoying my time here. 

9. No, I was not granted access to the Transfer Students Resource.  Not on the list. 
10. I don’t know exactly what the First Year Experience office does here.  I know the 

location.  I don’t really do campus activities as I have four children, two of my own and 
two step children. 

11. I know where it is located. 
12. I feel connected to the school through friendships, a job that I maintain, and a group I 

belong to.  I am a non-traditional and there is a full day of work at home. 
13. I know what an alumni is.  Right now I am building connections with students and 

through my job.  I am in a unique position with a journalism background and feel very 
happy with my educational experience. 

14. Yes, I will graduate.  Direct quote: “Yes, no turning back now, I am too far in debt.”  I 
need another two and a half years to graduate. 

15. Yes I have future plans with a master degree in a related field to the undergraduate degree 
I receive.  I am looking at a degree I cannot attain here.  I would also like to work and 
make money in my field of study. 

16. The school needs to look at all students as individuals.  There are independent 18 year 
olds and also lots of transfers.  It is like they did not know how to handle someone not 18 
years old that was an independent student with the transfer process.  Please be aware of 
the differences.  Residency, financial, and status are different for everyone.  No one 
welcomed me in to a Midwest university.  I became part of the fabric and resourceful on 
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my own.  I wish there was a non-traditional group on campus.  The student named a 
couple of other students similar to their situation. 
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Transfer Student I9 
 
Question Results: 
 

1. I transferred in from an Illinois two-year community college. 
2. I wanted to go to a four-year college. 
3. I have an Associate of Science in Agriculture and hold specific agricultural certificates 

that certify me in the industry. 
4. I have transfer student status, Fall 2012. 
5. No orientation.  I was not going to drive 6 hours for orientation.  I did to schedule classes.  

I do not know were the First Year Experience office is.  Once on campus I did attend the 
Meet and Greet Fall of 2012 to meet professors, hear of events, and specifically 
remembers the PIC.   

6. I have an advisor and like that person and I feel I can approach them with any question.  I 
need some classes to finish graduating.  I met the transfer advisors at the Meet and Greet.  
The Transfer Students Resource just appeared one day.  I belong to clubs and consider 
the club demonstration the closest to an orientation.  The board at Russell Hall is great for 
me to learn what is going on elsewhere. 

7. I am a good student, but I did get a “C” in a class from a foreign teacher.  I could not 
understand the instructor and did not relate to them well.  I did retest out of classes to get 
credit for them here.  I also had to take ACT testing. 

8. Yes.  I am usually an A//B student.  Please see question 5. 
9. Yes.  I found the Student Transfer Resource pretty complete.  I was very surprised when 

it showed up.  I like the dates and events.  What it could use is how to use PASS, Zimbra, 
and DESIRE2LEARN.  The advisor or orientation people should advertise the site.  E-
mails and reminders would be good through this system.  The Meet and Greet was 
advertised this way and reminders are always good. 

10. The First Year Experience—I think it is for freshmen. 
11. I don’t know about the Women’s Resource Center. 
12. I receive financial support via student loans.  Taking out a loan felt different. I live off 

campus and received help from the housing office and received the list of apartments.  I 
live close to campus in an apartment.  I have an internship lined up for the summer, 
which will give me experience.  I am making friends and have a job off campus.  I have a 
boyfriend and have a community group I am active with. 

13. I know what alumni are and plan on being a member of here after graduation.  I have 
belonged to groups where I am an alumnus.  I could use jobs and teachers as references 
and making contacts with guest speakers from companies that visit the campus and my 
classes. 

14. I plan on graduating in another year and feel like I am on the right track.   
15. I have thought about a master’s degree and the future. 
16. I have never used the shuttle for transportation.  Overall I liked transferring in with a 

degree as classes were waved.  The advisor I have is knowledgeable on knowing how to 
get the classes that showed up as a partnership elective coupled be applied correctly with 
the right forms and signatures.  That helped keep my degree on track.  The first 
paperwork did not show up correctly and it took the right contact people and phone calls 
back to the community college to apply classes right.  It worked out good for me.  I had a 
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person at ACES, she said that everything that she could do would be done and go from 
there.  With help from the dean, she went above and beyond for my success.  I felt like a 
person and that she was going to make this happen.  It helped change my attitude, was 
encouraging, and she reassured me that I made the right choices for my future.  
Sometimes I feel like there is too much going on at the campus.  The students are 
constantly busy and have no down time.  There is an obligation to participate.  I would 
like to join some activities, and try to, but I work.  I do feel that it was a downfall 
transferring in from another state.  Many of my friends come from my work.  I like to 
travel with my extracurricular jobs and activities and will find my degree useful with 
interacting with my livestock. 
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Transfer Student L12 
 

Question Results: 
 

1. State System two-year community college. 
2. Transferring to a four-year was the next logical step. 
3. I have an Associate of Arts. 
4. I now have transfer status.  I took classes before I transferred.  There were some 

difficulties at the other school that needed to be cleared up and finished before I could 
officially transfer. 

5. No, but I do live on campus.  I have had access to the Transfer Students Resource, but do 
not know about First Year Experience, did get a check sheet for transfers.  I did a Meet 
and Greet at the other school, not here.  I felt familiar with campus as I have family in 
town that works on campus. 

6. I do not know what ACES is and I did not go through the admissions office for 
advisement.  I am thinking about switching advisors.  I don’t know how to do that. 

7. I have an advisor.  The advisor is different and I have no major connection with that 
person.  There is a personality conflict, so a trusted person helps me with getting the 
correct classes. 

8. I require extra help due to a disability.  Most experiences in the classroom are good.  I 
have had some conflict with a couple of professors and my advisor.  Many professors do 
not understand that I need a VISA for a disability.  The VISA is not a fake document.  
You need accommodation.  No professors say anything about accommodations in 
general.  All syllabus but one are on-line, some have working about VISA’s, but later in 
the semester they get shoved on the side.  I really like open book and open notes on-line.  
All but a few have been like that for me, which is good. (Note:  The disability is 
dyslexia.) 

9. The Transfer Students Resource surprised me when it showed up.  It is kind of there.  
Knowing that it is there for me and other students is helpful.  Resources, phone numbers, 
and Power Points would be nice.  More social and educational enhancements should be 
added.  Videos, MP3’s, anything media is great.  The form for switching advisors would 
be good.  There needs to be transfer students running it.  A transfer list would be nice. 

10. I don’t know what they are or whom they serve.  My impression is neutral. 
11. No. 
12. I am receiving services from the Disability Center and they are good advisors.  They give 

me access to Power Points, visual aids, and more universal design/blended learning 
materials.  I do not receive much for other student services, First Year Experience, 
advisement and the Teaching and Learning Center. 

13. Yes I know about alumni.  Alumni of school transferred from.  Not working on 
networking much, but planning to. 

14. I am working on graduating Spring or Fall of 2014.  I am in the process of building a 
network.  I also need a portfolio.  It is a process. 

15. I want a degree and I want to work for a PR firm or going into the armed services. 
16. I never thought I would be a transfer student here.  I thought about another Wisconsin 

four-year school.  This school just started calling me.  I am more prepared for here than 
the other four-year school.  It was natural to come here because of family here.  I wish I 
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could live in the dorms.  I wish I could join a club.  I wish as a freshman I could have 
joined in a sorority, but as a transfer it is a much shorter time.  I do not have a lot of 
friends.  I feel in transition and have more acquaintances than friends.  Some of my 
friends belong to an armed forces club on campus. 
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