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Abstract 

 The purpose of this study was to increase literacy scores through improving home to 

school connections. This was done by sending home literacy bags, which included language 

experience journals, reading calendars, “I Can Read” books, and popcorn words. Knowledge of 

sight words in the fall semester was compared to knowledge of sight words in the spring 

semester to determine the effectiveness of the literacy bags. Results of this study showed an 

increase in sight word knowledge, letter recognition, blending, and rhyming. In conclusion, 

literacy bags are an effective way to increase reading scores through home to school connections. 

The author of this study recommends improving the home to school connection through the use 

of literacy bags and parent communication. 

Introduction 

  “A child’s experiences in the early years of schooling may set her or him on a learning 

trajectory that affects an entire school career” (Galindo & Sheldon, 2011, p. 90). According to 

Sheldon, the two most influential contexts in which young children’s learning and development 

occur are home and school.  In my five years of experience as an elementary educator I have 

noticed that students who come from a home where parents participate in school culture (i.e. 

folders checked daily, phone calls returned promptly) tend to be more successful academically. 

In contrast, students whose parents do not participate tend to struggle.  Decades of studies 

conclude that parents and family members are powerful influences on student achievement 

across grades (Galindo & Sheldon, 2011; Wallace & Zeece, 2009).  As an educator I accept my 

role in this partnership. In my conversations with parents I have found they are often unaware of 

the academic expectations for their children.  They need to understand the expectations and be 

given guidance in how to help their child meet academic expectations.  Therefore, I believe that 
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establishing a strong base of communication with my parents is essential in helping my students 

be successful.  Parents need support and resources to help their child engage in high quality 

learning activities at home.  I need to provide materials and information to them frequently so 

they can practice the same reading skills the students practice at school.  This challenge led me to 

my overarching question: Will students’ reading fluency, reading stamina, reading 

comprehension, and sight word recognition improve when parents reinforce classroom 

instruction using materials I have provided? To answer this question, I enacted an action research 

study in my classroom.  I created literacy activities for parents to do at home with their student 

that related to the literacy activities being done in my classroom.  

Home to School Connections 

 Home and school constitute “overlapping spheres of influence” on children’s 

development and academic achievement, and  the degree to which educators and family 

members maintain positive relationships with one another helps determine children’s academic 

success (Epstein, 2001). Studies have shown that family involvement at school can have a 

positive influence on children’s education and cognitive development (Galindo & Sheldon, 

2011).  Parental involvement can be considered any interaction between a parent and a child or 

the child’s school that may contribute to the child’s development (Anderson, 2000). The onus of 

responsibility is not entirely on parents. Teachers must play their part as well. Parents tend to be 

more involved when schools or teachers make a stronger effort to engage them in their children’s 

learning (Sheldon, 2011). Studies have shown that children’s intrinsic motivation is more 

positive when parents receive weekly communication from the teacher. Newsletters, school 

websites, curriculum, open houses, and mini conferences are just a few examples of how 
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teachers can welcome parents and open the door to communication. Schools should focus on 

educating children and their families through parent involvement programs (Anderson, 2000). 

Early Literacy 

 Engaging young children in early literacy activities is not meant to push them beyond 

their years, but to allow their development to unfold at a natural and healthy pace (Huisman, 

2012). There are many factors that improve early literacy outcomes for children. Three of the 

most important components of early literacy are sight word recognition, time with text, and 

phonemic awareness.  

Sight words are words that students can rapidly recall from memorization. Sight words 

are common words which constantly occur in reading (Dolch, 1936). When readers know words 

by sight and can recognize them automatically, then word reading operates unconsciously (Ehri, 

2005). Being able to read words automatically from memory is the most efficient, unobtrusive 

way to read words in text (Ehri, 2005). When a child struggles to read, it is often found that they 

have a poor sight word vocabulary (Dolch, 1936). When a child develops strong sight word 

recognition, more time can be spent on decoding the less common words and comprehending 

what is being read. Studies have shown improving sight word recognition builds self-respect and 

self-confidence in struggling readers (Dolch, 1936).  

Reading aloud to children is essential to building early literacy (Richardson, Miller, 

Richardson, & Sacks, 2008). Research demonstrates that reading aloud to children promotes the 

development of language and other emergent skills that help children prepare for school 

(Augustyn, Duursma, & Zuckerman, 2008). When a child is read to, it increases the child’s 

listening vocabulary, letter and symbol recognition abilities, length of spoken sentences, and 

other comprehension abilities (Anderson, 2000). When children are read to they are introduced 
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to a variety of language patterns in which the child can begin to understand and construct rules 

used in the reading process (Anderson, 2000). Children begin to recognize letters, story structure, 

and literary conventions, understand that print represents the spoken word, and learn concepts of 

print when they are engaged in a shared book reading (Augustyn, Duursma, & Zuckerman, 

2008).  Having these skills helps build a successful reader.  

Phonemic awareness also plays a key role in developing early literacy. The English 

language is comprised of two to three dozen phonemes that can be combined in a variety of ways 

to form every word (Liberman & Shankweiler, 1979).  Phonemic awareness is the understanding 

that words are made up of these different phonemes or sounds (Snider, 1995). It also means that 

a person can attend to one sound in the context of other sounds (Snider, 1995). Research 

indicates that children without phonemic awareness tend to struggle as readers and that 

instruction in phonemic awareness can improve reading achievement (Snider, 1995).  

Home to School Connections to Build Early Literacy 

 Home to school connections are important for building early literacy skills. Early literacy 

development begins at birth and is highly correlated with school success (Wallace & Zeece, 

2009). Caregivers and teachers who facilitate literacy-related activities help create literacy-rich 

routines that support emergent literacy (Wallace & Zeece, 2009). Parents and teachers are very 

important role models for children’s language and literacy development. Parents are influential 

on their child’s perceptions of and attitudes toward literacy (Huisman, 2012).   

 Children’s literacy is built in incremental steps. Research suggests five different ways to 

encourage and foster early literacy skills at home, including: doing it daily, doing it in authentic 

ways, having fun with it, being creative, and making sure to be developmentally appropriate 
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(Huisman, 2012). Parents can engage in these activities by reading aloud to their child, 

interacting with environmental print, and engaging their child in conversation (Huisman, 2012). 

Most parents want their children to be successful readers but some are unsure how to help 

them (Richardson, Richardson, & Sacks, 2008). Teachers can provide parents guidance in this 

area by communicating what reading strategies are being taught at school and providing 

activities to be done at home (Jensen, 2006). In the current study, includes literacy bags are used 

for this purpose. Literacy bags provide materials and the means to bring learning into the home, 

and make it a fun and memorable experience. Family literacy bags are a great way to provide 

support for emergent literacy at home, while reducing pressure to “perform” in the presence of a 

teacher (Wallace, & Zeece, 2009).  

 These three concepts provide the backdrop to my study: a) positive interactions between 

schools and families are beneficial to a child’s education; b) building early literacy skills such as 

sight word recognition, time with text, and phonemic awareness increase children’s literacy 

success; and c) parents can help their children build these skills if information and resources are 

provided by the teacher. The information I gathered in my literature review led me to incorporate 

literacy bags, reading calendars, and language experience journals in my classroom as a way to 

build the home to school connection to benefit my student’s literacy development.   

Action Research 

 The purpose of this study was to explore the relationship of home-to-school connections 

and student’s reading scores. The research was divided into two focus areas: the impact of 

literacy bags including “popcorn” words and Language Experience Journals on student’s reading 

scores. I collected data through report card assessments, monthly reading calendars, parent 



HOME TO SCHOOL CONNECTIONS                                                                                   7 
 

surveys and DRA (Developmental Reading Assessment) scores from second and third quarter of 

the 2012 school year. 

Methods 

Setting 

This study took place in a school district located in a small Midwestern city. The 

community is extremely involved in making education a priority. As educators in this district, it 

is our goal for our Kindergartners to know 45 sight words by the end of the school year 

(Appendix A) and to be reading instructionally at a level four on the DRA (Developmental 

Reading Assessment).  

This study took place in a kindergarten classroom where students had been participating 

in Daily Five since September, which includes read to self, word work, reading to someone, 

work on writing, and listening to reading. The data were collected during the 2012-2013 school 

year. During reading instruction, the students get two mini lessons focusing on different reading 

strategies. Students break off and work on Read to Self, Word Work, Work on Writing, and 

Listening to Reading. During this time I often conference with students on what they should be 

working on during Read to Self.  Six of the ten students at a time take home literacy bags that 

include materials in relation to Daily Five components. Parents work with their child at home on 

the activities. Four of the ten students, take home a literacy based game to share with their 

families. Each student is able to keep the bags for three to four days at a time.  

The data from this study were collected quarterly. The dates for each quarter are as 

follows; quarter one was from September 4, 2012-November 11, 2012, quarter two was from 

November 12, 2012-January 1, 2013, quarter three was from January 22, 2013-April 4, 2013 and 

quarter four was from April 8, 2013-June 6, 2013. The quarterly assessments that are used for 
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our Kindergarten Report Cards provide data. I took data from the Fall and added it to my 

research from the Fall of 2012, but did not start my study until the Spring of 2013. I also made 

changes to my study from the data obtained from Spring 2013 to apply to Fall 2013. There is no 

data for Fall 2013 in this paper. The paper includes items that have been modified for the Fall 

2013 from the research obtained from the Spring Study. 

Participants (Spring) 

 Twenty-two kindergarten students (14 boys and seven girls) participated in this study. 

One girl moved at the end of February and one boy moved at the end of March. Both individuals 

started the study, but did not finish. The students vary in age from five to six years old and come 

from diverse educational backgrounds. Some of the students have attended professional 

preschools, academic daycare settings, and some have not had any educational experiences prior 

to their enrollment in kindergarten. One student is Native American and one student is both 

Native American and African American. The other 20 students are white Caucasians. One 

student receives Special Education Services and four students receive Title I reading services for 

twenty five minutes daily. Six students went to Academic Endeavors, an after-school reading and 

math program that ran from February through April, two nights a week. 

Materials and Procedures 

Literacy Bags. Literacy bags in Kindergarten were used to give students opportunities to 

work on sight words, word families, letter recognition, and letter sounds through engaging 

activities. During parent/teacher conferences in the spring, I discussed with each family the 

process by which Literacy Bags were going to be used. I had one hundred percent turnout for 

conferences, which made it easy to establish my expectations. Each family got a letter explaining 

the research, along with a survey about literacy which they were asked to fill out and return to 
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school. No incentives were given to children whose parents returned the survey. All of the 

parents appeared excited and enthusiastic about the upcoming activities. 

 There are ten literacy bags that go home with the children. Since I only have ten, they 

were rotated among my twenty students. In each bag there was a folder explaining what each bag 

had in it. Each bag had a whiteboard and marker in it along with a list of all kindergarten sight 

words. The bag also included four rings of different lists of words that the children could work 

on. We work on three-dimensional shapes as well, so a page with all of the shapes on it was 

included. Two of the bags include books to read as a family, a journal to respond to the story and 

a sight word game to play together. These activities were fun and educational for the students 

and I believe the instructional expectations were clear for parents. 

For this study I used “popcorn” words in my classroom which are sight words. Each sight 

word is written onto a popcorn kernel and put into our “popcorn machine” on Mondays where it 

will be “cooked” or practiced all week. On Fridays the words “pop” onto our word wall that 

contains popcorn boxes for each letter of the alphabet (see Appendix B for a picture). The kernel 

is put on top of the box corresponding to the first letter it begins with. We read or “pop” all of the 

popcorn words on the wall daily as part of our morning meeting. The students are also given a 

popcorn bag at the beginning of the year that they take home to hold the popcorn kernels they get 

each week. Every Friday I attach the next week’s popcorn word to their weekly newsletter for 

them to practice at home. 

Language Experience Journals. Students in this study also had “Language Experience 

Journals” which were sent home every Friday. The journal had a page for each letter of the 

alphabet. Each page contained the letter we were working on, a poem with many words that start 

with that letter, a picture of something that starts with that letter, and a space for an illustration of 
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the poem or things that start with that letter. At home, either with their family or independently, 

the students completed the page associated with the current letter.   

Students also had a reading log and reading calendar to fill out each month that is kept in 

a plastic sleeve in their take-home folder. On one of the reading logs, they got to color in a 

picture for each five minutes they read at home.  The reading calendar has a space for each day 

of the month for the family to fill out how many minutes the student read. At the beginning of 

the year, and throughout the year, I give parents several handouts with suggestions on things to 

do while reading aloud with their children at home (see Appendix C). 

During each week, students got Leveled Readers that they put into their “I Can Read” 

bags located in their book bins. These books contain sight words that we were working on and 

were books they could read. During “Read to Self” time, students were required to read these 

books first. On Fridays, the whole bag went home and the students read these books with family 

and brought the empty bag back on Mondays. Throughout the school year I also had “Mystery 

Readers” come into our classroom and read to us. The Mystery Reader brought in some books to 

read aloud to our class and was typically a parent of one of my students. I invited my mom, our 

principal, and other specialist staff at our school to read as well. As a school, we also had a 

morning during “I Love to Read” month where families came in to have breakfast and share 

books with each other in our classrooms.  

Parent Surveys. Parents were given a survey (see Appendix C for survey) at the end of 

the school year in relation to literacy. I asked questions in relation to the home reading calendars, 

helpful literacy tip letters that frequently went home, and popcorn words. I included questions 

about what is going well for them in terms of reading at home and I asked for suggestions of how 

I could make it more beneficial for them. I also tied in a few questions about what events parents 
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had attended that the school provided throughout the year. I received 13 in-depth surveys back 

out of 20 students. Parents stated that the reading calendars were “very helpful, it’s been nice to 

track just how much reading we’re doing and a good reminder to step it up when we notice we 

have been slacking.” One parents also stated that “the calendars have been a helpful reminder to 

keep up with reading throughout the week and are helpful to motivate our child to read.” 

 I received a lot of positive feedback about the use of “popcorn” words to help learn sight 

words. Parents stated that they loved the popcorn idea and games that I made to go with them, 

they also found that I was easy to communicate with. Parents also commented that they liked the 

popcorn words because it helped keep track of where their child needed to be and what words 

they needed more practice with. “They are a nice tool to have at home that is consistent to what 

is going on at school, my child likes to go through any book to show the popcorn words.” 

Procedures 

Beginning of the Year: Students were introduced to the monthly reading calendars and 

an informational letter was sent home to parents with expectations. The students learned their 

first focus letter and how to use their Language Experience Journals. A letter to all parents 

communicated my expectations (Appendix C). Students were given a popcorn bag at the 

beginning of the year. When the first sight word was introduced, the whole concept of “Popcorn” 

words was introduced. I communicated expectations of how to practice these via a letter at fall 

parent/teacher conferences (Appendix C). Parents were also given several handouts with helpful 

reading strategy advice (Appendix C ). Students were assessed quarterly on sight word 

knowledge and letter identification and data was collected on an assessment sheet (Appendix D). 

Week 1: The first ten students were introduced to the literacy bags, which included a 

whiteboard, marker, and folder. Inside the folder was a letter to parents with expectations, full 



HOME TO SCHOOL CONNECTIONS                                                                                   12 
 

list of all kindergarten sight words, a list of three dimensional shapes, and three rings of lists that 

included words students could practice writing.  Parent surveys were sent home prior to starting 

the literacy activities to get feedback. The surveys asked parents if they thought the “Popcorn 

Model” was helping their child and if the home reading calendars were helpful to encourage 

reading at home. The parents were also asked to give feedback on whether they use the reading 

suggestions at home and if they have anything they would like to change.  

Week 2:Ten different students took the literacy bags home over the weekend. “Popcorn” 

words were sent home along, reading calendars were filled out, and Language Experience 

Journals were sent home.  

Week 3: Ten new students took home the literacy bags home. Four of the ten students 

were able to take home bags that contained a literacy game. The games were “Popcorn Sight 

Words” and “Sight Word Dominos”. Directions were sent home with clear expectations to 

parents.  Each game had been introduced to the children during centers by the teacher prior to the 

children taking them home.  

Participants (Fall) 

 This fall my classroom demographics are fairly different in relation to my class from the 

previous study. I have twenty-three kindergarten students this year. I have 9 girls and 13 boys 

and of these twenty three students three of them receive Special Education Services and are on 

an IEP (Individualized Education Plan). The students vary in age from five to six. Some of the 

students have attended professional preschools, academic daycare settings, and some have not 

had any educational experiences prior to their enrollment in kindergarten. One student is Native 

American and one student is African American, and the remaining twenty-one students are 
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white. Four students receive Title I reading services for twenty five minutes daily. Four students 

have been recommended for Target services, a before-school reading and math program. 

Materials and Procedures (Fall) 

 The overall procedures and materials that used in Fall 2013 are similar to those used in 

the Spring 2013. Some modifications have been made from the research obtained in the Spring 

study. 

 Literacy Bags. The literacy bags that were used in the Spring study are being used this 

Fall. The bags include the same materials that were mentioned in the Fall study with a few 

changes. The bags will include books at each individual student’s instructional reading level. The 

students will read the books with their family along with filling out a journal page to share with 

the class. The bags will also contain a picture of Stretchy the Snake that helps us stretch out our 

words (see Appendix E for a picture). The students will use Stretchy to work on word families. I 

keep a running record of who has taken the bags home and make sure that each student gets a 

chance to take them home monthly. 

Popcorn Words. This fall, popcorn boxes were sent home with the students on “meet the 

teacher day,” along with a letter (see Appendix C for letter) explaining the purpose of popcorn 

bags.  A letter was also sent home with different activities to do with the sight words. The 

popcorn words are sent home on Fridays attached to the week’s newsletter. The students know 

the weekend before what word we will be focusing on the following week. Several parent 

handouts have gone home with ideas of activities to do with the sight words at home (See 

Appendix C for examples). 

 Language Experience Journals. The journals have been modified since the Spring study 

took place. An informational letter has been bound in the front of the journal conveying 
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expectations to parents. Each page of the journal has also been modified by adding the popcorn 

word to the top of each page with the corresponding letter that is being focused on. The students 

then practice writing the uppercase and lowercase letter along with the popcorn word. On the 

back, the students read the poem and then “butter” or highlight the focus letter. The students may 

also circle any popcorn words they know. At the bottom of the page with the poem, the students 

are to illustrate a picture that represents what is stated in the poem. I also encourage them to 

draw pictures of things that start with our focus letter. When the journals come back to school I 

check them for completion and I use a paperclip to clip together the ones we have done. If the 

student has not completed the page that is due I work with them on it during free play. I 

encouraged parents at fall conferences to send the journal back to school if they had a busy 

weekend and I can help them. This seems to help parents keep track of what letter we are 

working on. I have sent home a few letters reminding parents what is expected of the journals.  

Findings and Results 

The quantitative data from 2012-2013 school year shows that the majority of the students 

knew 100 percent of their sight words to mastery. Figure 1 shows students’ sight word 

identification scores stayed fairly consistent from first quarter through fourth quarter. I assessed 

each student individually by using our Kindergarten assessments (Appendix E), which included 

sight word identification, uppercase and lowercase letter recognition, and sound recognition. The 

students were assessed during the last week of each quarter. 

In Figure 1, the bar graph shows how many students achieved mastery with identifying 

sight words. If students receive a three, they are at 100 percent. Each quarter, more sight words 

are added and the percentages change to receive a three, two or one. The percentages change 

because the number of sight words increases.  Each quarter the number of students who achieved 
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mastery increased and by quarter four there were not any students that received a two and only 

one student received a one which was below eighty-five percent. 

Figure 1. Sight Word Mastery: Students who received a three mastered 100 percent of sight 

words, each quarter the percentages changed to score a three, two, or one. 
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In Figure 2, the bar graph shows how many students achieved mastery with upper case 

and lower case letter recognition. If the student obtained a score of three they are at 100 percent. 

Each quarter, more letters were added to the list and the percentages to earn a two and one 

changed as well. As the year went on and more letters were added, the percentage of students 

that were at mastery lowered slightly.  In quarter four all students achieved a mastery score. 

 

Figure 2. Upper Case Letter Recognition: Students who received a 3 mastered 100 percent of the 

letters assessed in each quarter. 

In figures 3, 4, and 5, a bar graph was created to show how many students achieved a 
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Figure 6. Blending Skills: Students who received a three mastered 100 percent of sight words, 

each quarter the percentages changed to score a three, two, or one. 

 

In Figure 7, the bar graph shows the students’ reading stamina from the beginning of the 
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Figure 7. Reading Stamina: The number of minutes the class as a whole read each month was 
recorded monthly. 
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 From the parent surveys I found that the reading calendars and popcorn words were 

effective in helping build literacy at home. The parents included that they would suggest 

continuing to send home any information in relation to reading aloud, building fluency, etc. as 

often as possible along with any suggestions on how to help them work on reading strategies at 

home.  

Taking it to the Next Level 

 After conducting my action research in the Spring, I decided to make enhancements to 

my classroom practices to make home-t- school connections even stronger. With the “popcorn” 

theme word wall being a success I gave each child a plastic “popcorn” box at mini conferences 

when they met me. Inside the box I included a bookmark with reading strategies on them that we 

would be learning throughout the school year. I also gave them a bookmark and pencil.  I 

included an informational sheet for the parents explaining how the popcorn box will be used and 

activities the students can do with the popcorn sight words when they come home. This helped 

engage students in literacy with an interesting concept to learning them. Providing parents with 

information on what to do with them helped them work with their student at home. The students 

did the same activities at school and at home bridging that home-to-school connection. 

My Language Experience Journals were changed dramatically. As a Kindergarten team 

we introduced two sight words by themselves without a focus letter. A focus letter is a letter of 

the alphabet that we focus on for a week. With that change, the first two pages of the journals 

related to experience with reading the word and writing it.  At the top of the page the sight word 

is in a popcorn kernel just like it is at school. After the first two weeks a letter is introduced 

along with the sight word. On the following journal pages the sight words are listed on the top in 

a popcorn word and the letter in which we are focusing on. The student then practices writing the 
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uppercase and lowercase letter along with the sight words. They then have a picture with an 

object that starts with the letter that they get to color. On the back of the page there is a poem 

with several sight words and words that start with the focus letter. There is space for the child to 

connect to what they have read with the help of their parents by illustrating what it means to 

them. At the very beginning of the journal I have included an in-depth instruction page to assist 

parents while they are completing it with their child. Each week that I send it home I have also 

included a half sheet with reminders and further instructions. 

When students do not complete their Language Experience Journals, I help them 

complete them at school and encourage them to help show their parents what they need to get 

done.  When I met with the parents at mini conferences before school started, I explained the 

students’ take-home folders in great detail. Inside the folders I include two plastic sleeves that 

hold a classroom calendar, lunch menu, reading calendar, and a “Reado” sheet. The reading 

calendar is a place where the students can keep track of how much they read throughout the 

month. I did not use a calendar to keep track of the minutes read this year. I decided to do a 

different activity called “Reado”.  The “Reado” sheet is in the form of a bingo sheet. In each 

square there are activities related to reading that the students can complete throughout the month. 

The data collected from this study helped me to make improvements to what I was already using. 

The data showed that when students were motivated and could see the improvements they were 

making their scores increased. Every two weeks the students will be assessed on letter 

recognition, letter sounds, and sight words that have been taught to mastery (Appendix D). This 

will then be sent home to communicate to parents what they have mastered and what the students 

need to work on. By making these changes, literacy has improved because they are able to take 

what we do at school and use it at home, which has increased their engagement in reading. 
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Students are also turning in multiple reading charts monthly this year. The “Reado” sheets have 

been coming back with positive comments from parents stating that they like the new activities 

associated with reading and it helps make learning at home more engaging.  

Implications and Conclusions 

 Throughout this research study all students have made gains in either their writing or 

reading stamina. Most of the students have mastered their sight words and letters thus far. 

Students are using their sight words in their journals and are often able to sound out any word 

they are trying to spell or read. Parents have been receptive to the literacy bags and also helped 

students participate in learning sight words through the “Popcorn” model. I will continue to 

collect data until the end of the school year when quarter four grades are assessed. I will look at 

the common trends from my first study to my second study. I will then figure out what can be 

modified for my next group. 

In the future, I hope to compare my research with students’ scores from my first study 

and my current students. Implementing the “Popcorn” method with the sight words excited the 

students and motivated them to do well. Each week they discuss how they know the upcoming 

words that are going to be added because they had seen it on the calendar already or had already 

practice over the weekend. I have noticed how engagement in reading has increased over time. 

Students enjoy identifying sight words and words they know in books. This study also helped me 

realize how much my students enjoyed playing different literacy games at school and then being 

able to share them with their families. It would be interesting to see if the theme of “Popcorn” 

was changed to frogs, or any other theme, if students would still be engaged and excited about 

learning the sight words. In education it is always hard because you always get some parents 

who just do not participate in learning as much as others.  
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In education it is always hard because you  always get some parents who just do not 

participate in learning as much as others. The greatest limitation with the implementation of this 

study was the time commitment that parents need to contribute to their children. With the literacy 

bags, there was also the issue of them not being returned on time and some bags have yet to be 

returned. While working with two different groups of students I was not able to determine that 

literacy bags were the cause of the scores my students received. I did not have a comparison 

group of students’ scores before the literacy bags. 

Overall I was pleased with the results of my study. It was exciting to see my students 

engage in literacy at home and at school. From this research process I learned that the more 

information I give my parents the more likely they are to follow through with helping their child. 

Giving parents examples of what my expectations are is also beneficial. My students did 

amazingly well at mastering their sight words this year along with letter recognition. They are 

also are doing really well blending and rhyming. This study helped me realize how important it 

is to make learning engaging and meaningful for my students. I also realized how vital 

communicating with their parents is. Being able to successfully communicate with the parents 

helps the school-t- home connection grow. I was disappointed, but not surprised, that the same 

two students struggled with the sight words throughout the study. Even though I knew they 

struggled I still encouraged them forward and thought of new methods to support their learning 

style. As an educator I will continue to strive for supporting each individual’s learning style. 
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Appendix 
 

Document A: Kindergarten Sight Word List 
 

Kindergarten Sight Words  
 

I see can the is 
like my a to go 
look at said and you 
he she it here me 
for this we an are 
not by have play in 
his her on that had 
or they be all do 

but how was your of 
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Daily Five 
Dear Parents and Guardians, 
 
Welcome to the fun world of reading! I just wanted to inform you on how our literacy block 
works at school. Your child might be talking about the “Daily Five” at home already. The 
purpose of this letter is to fill you in on what The Daily Five is all about, so you don’t have to 
nod your head while wondering what in the world your child is referring to. 
 
The Daily Five is a way of structuring the reading block so every student is independently 
engaged in meaningful literacy tasks. These research based tasks are ones that will have the 
biggest impact on student reading and writing achievement, as well as help foster children who 
love to read and write. Students receive explicit whole group instruction and then are given 
independent practice time to read and write independently while I provide focused, intense 
instruction to individuals and small groups of students. 
The Daily Five is comprised of: 

 Read to Self 
 Work on Writing 
 Read to Someone 
 Listen to Reading 
 Word Work 

There are very specific behavior expectations that go with each Daily 5 component. We will 
spend time working intensely on building our reading and writing stamina, learning the 
behaviors of the Daily 5 and fostering our classroom community. I will spend time learning 
about your child’s strengths and greatest needs as a reader so that I can best plan for each 
student’s instruction. 
 
One thing you’ll notice that may be a change for you is a direct decrease in the number of 
worksheets your child brings home. While worksheets keep students busy, they don’t really 
result in the high level of learning we want for your child. Instead, your child has been taught to 
select “Good Fit Books” or books they can read (picture walk), understand and are interested in, 
which they will read during Daily 5. They spend most of their time actually reading, which 
research supports as the number one way to improve reading. I anticipate the motivation and 
enjoyment of reading will skyrocket when this gift of choosing their own books accompanied by 
extended practice and specific reading instruction for each individual child.  
 
As you can see, I am excited about giving your child the opportunity to be involved in a structure 
that will have a positive effect on their education. 
 
Please think of our classroom library as you visit garage sales or clean your own child’s 
bookcase. It is our goal to make our classroom library as appealing as your favorite bookstore for 
browsing. If you ever have any questions, comments, or concerns please do not hesitate to 
contact me!                                  
 

Michelle Kelley 
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Popcorn Words 
In Kindergarten, we learn many “popcorn words”.  These 
words are learned by memory and your child should be 
able to read them and spell them. There are 45 words your 
child should know by the end of kindergarten.  

I have provided a popcorn box.  This popcorn box should 
be put somewhere accessible for your child to practice 
these words.  You can practice them by playing the 
“Popcorn Game” which is where you take turns pulling a 
kernel out and reading the word. If you pull out a kernel 
that says “POP” you need to put back all of your kernels.  

Please have them practice these words as they are sent 
home.  I will attach the “popcorn word” to the weekly 
newsletter on the Friday before we learn it.  Tear it off 
and add it to the popcorn box. 

   Thanks for your help,  

Ms. Kelley
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 Journals  

Just a few reminders: 

 Please check the directions sheet located on the first page 
of the journal 

 Please have the students use pencils when practicing 
writing the letters and sight words 

 Spacing sticks are provided to help the students with 
spacing between letters 

 Please return them on the following school day upon 
completion 

 There is a front and back to each page 

 Please only complete one page which contains the letter in 
which we worked on this week and the sight words that we 
worked on. 

 In the poem the students are to highlight or “butter” the 
letter we are working on and circle sight words they know. 

Thank you so much for your dedication and cooperation in 
doing all we can to help our little learners! Contact me with any 
further questions!  
   Michelle Kelley 
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When Reading Ask… 
 

 

What do you think will happen next? 

Where does the story take place? 

How did that make you feel? 

Why do you think that happened? 

Who was your favorite character and why? 

What was the problem in the story? 

How did they solve the problem? 

Why did you like or dislike the book? 
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November 22, 2013 
Here is a list of the Letters, Letter Sounds, and Sight Words we have learned so far. 
The circled letters or words are the ones your child did not know. Please practice 

these at home! We spend a whole week learning a letter, its sound, and a word. Any 
extra help your child receives will greatly impact their success in school!  

Thank you for all you do! -Ms. Kelley 

  
Letter Identification: 

S s M m R r T t A a B b N n 
  

Letter Sound: 

S  M  R  T  A  B  N 
  

Sight Word: 

I  see  can the  is  like  
 my  a  to  go am 
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Kindergarten Read-Aloud/Book-It Program 
Dear Parents, 
 
Please enjoy reading stories with your child every day at home! Research shows 
that many children who learn to read easily and remain good readers throughout 
school have been read to regularly from early childhood on. Not only does reading 
to your child help him or her to develop a love for reading, it enriches his or her 
language and vocabulary development. 
 
Furthermore, listening to and talking about stories is also great practice for 
attending to a task – something the children will be expected to do in school and in 
the real world. Finally, when you read to your child, you are helping him or her to 
understand how books and reading “work” (for example, we read the words instead 
of the pictures, we read the left page before the right page, etc.). 
 
Beginning in the month of October, the Kindergartners will participate in the 
“Read-Aloud” program. This is a month-to-month program that will continue 
throughout the school year until March. This program is optional, but it is 
encouraged (and fun!). Here’s how it works: 
 

 Please record how many minutes your child reads each day on the calendar 
that is provided. 

 Please return the completed calendar form at the end of the month to receive 
a certificate for a free personal pan pizza for your Kindergartner from 
Godfathers.  

 It is ok if you do not get a chance to read every day. If half of the calendar is 
filled out the child will get the certificate. 

 Please keep in mind that certificates expire one month from the date they are 
issued. 

Please let me know if you have any questions. Happy Reading! 
 
Sincerely, 

Ms. Kelley 
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My “ I Can READ 
Bag”  

In this bag are all of the books that your child can 
read to you. These books are books that we have 

read all week! Please keep these books at home and 
return the plastic bag on the next school day! 

Thanks for your continued support in helping build 
our readers! 

Ms. Kelley 

My “ I Can READ 
Bag”  

In this bag are all of the books that your child can 
read to you. These books are books that we have 
read all week! Please keep these books at home and 
return the plastic bag on the next school day! 

Thanks for your continued support in helping build 
our readers! 

Ms. Kelley 
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