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                               Abstract 

THE ROLE OF MOTHER TONGUE (MANDARIN CHINESE) IN ACQUISITION 

OF ENGLISH PRONUNCIATION FOR CHINESE STUDENTS 

                           Lei Chunxiao (Lois) 

Under the supervision of Raymong Spoto Ph.D 

 

    Pronunciation is the material carrier and the base of language, so it is vital for 

ESL students to firstly master the pronunciation well. Because English pronunciation 

plays an important role in listening comprehension, oral expression , the interest of 

the learner and confidence building as well as their self-assessment of English 

learning ability. Therefore, teaching pronunciation to ESL learners in China is a tough 

task owing to the fact that Chinese Mandarine and English belong to different 

language families which bear great differences. Chinese learners are prone to the 

transference of the mother tongue in consist of second-language acquisition. In this 

regard, this paper studies the role of the mother tongue in acquisition of English 

pronunciation for ESL students in the following aspects: 1) the contrastive analysis of 

English and Chinese in the phonetic aspect; 2) the analysis of language transfer in 

pronunciation and the enhancement of phonological awareness in the 

second-language acquisition; 3）the process of English pronunciation teaching; 4) 

some strategies or views for learning English pronunciation for ESL students. 
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                             CHARPTER 1 

 INTRODUCTION 

The study conducted by scholar Tran Chi-Chau (Ellis, 1994) has shown that 51% 

of errors made by a group of Chinese ESL learners are attributed to their mother 

tongue’s influence. Many Chinese EFL learners cannot help relating the phonetic 

knowledge of the mother tongue to that in English, and try to find some similarities of 

each other in order to learn and grasp English phonetics in the process of learning. 

Phonological awareness (Blachman, 2000) develops in two languages and then 

transfers to the other language. 

English and Chinese belong to two completely different language families, Ellis 

(1985), in the book, Understanding Second Language Acquisition, he points out that 

there are differences between the first language (L1) and the second language (L2). 

The learners of the L1 interfere with the L1 with the L2 where the L1 and L2 are 

similar, therefore the L1 actively aid the L2 learning. Otherwise, the L1 impedes the 

L2 learning. This process is called language transfer. According to Odlin (2006), 

transfer is the influence resulting from similarities and differences between the target 

language and any other language that has been previously (and perhaps imperfectly) 

acquired. Therefore, positive transfer and negative transfer of Chinese Pinyin system 

on English pronunciation will be reviewed in the context of the topic. 

Since pronunciation has a positive effect on learning a second language and 
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learners can gain the skills which they need for effective communication in English, 

the second-language learners have to deal with pronunciation is to change a 

conceptual pattern appropriate for the first language that they have internalized.  

Statement of the Problem 

The problem can be expressed as two questions, which are “What is the role of 

the mother tongue (Chinese Mandarin) in acquisition of English pronunciation for 

Chinese students?” and “How do Chinese students to handle this situation?”. 

Definition of Terms 

Phonological awareness is the recognition that spoken words are composed of smaller 

units of sound, which is crucial for learning to read (Blachman, 2000). 

ESL is the abbreviation for the term-English as a second Language. 

Delimitations of the Research 

  The research will be conducted in and through the Karrmann Library at the 

University of Wisconsin-Platteville. Primary searches will be conducted via the 

Internet through EBSCO host with ERIC, Academic Search Elite and Google/Google 

Scholar as the primary sources. Key search topics will include “English 

pronunciation”, “Chinese”, “ language transfer” and “ESL”. 
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                             CHAPTER 2 

                  REVIEW OF RELATED LITERATURE 

 

To teach English as a second language –mispronunciation or pronunciation 

errors 

Since the concern with EFL/ESL instruction has boomed in China, the 

reawakening of interest in pronunciation teaching has received much attention. Yule 

and Mcdonald (1994) recognizes that the learners would reach a stage of phonological 

development due to pronunciation training from the beginning stages of learning. 

However, problems relating to phonemic contrast in the learning of L2 pronunciation 

are revealed in the influence of the similarity and the difference between native and 

target language sound systems. Major and Kim (1999) believe that L2 phonology is a 

highly abstract parallel to the phonologies of L1 language rather than a mere imitation 

of the target language’s pronunciations.  

Though L2 learners may experience difficulty with a number of target language 

(TL) representations in the pronunciation, it is necessary to mention that three 

interesting learning situations in which the target language has different phonemic 

contrasts from the native language. In the first place, the native language has neither 

of the sounds which contrast with the target language. The second situation is one in 

which the native language contains one of the phonemes which contrasts with the 

target language. The third case is that the phones in the native language lack the 
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contrast with the target language, particularly a phoneme of the native language that 

has two or more allophones. They are categorized as separate phonemes in the target 

language (Fred, 2003). Among these three situations, the third has long been asserted 

as the cause of the greatest difficulty in L2 acquisition (Hardy,1993). 

Flege (1990) claims that the sounds in the target language that are ‘equivalent’ or 

‘similar’ to those in the native language are more difficult to acquire than the sounds 

which are classified as dissimilar. In this regard, it will lead to two effects: one 

consists of mispronunciations or pronunciation errors, and the another is the 

substituted pronunciation attributed to the native language where the target language 

meet certain specifiable similarity requirements in phonological contrast. 

Nevertheless, The cause of pronunciation errors may be due to a diversity of 

factors, such as an imperfect understanding of semantics, syntax, morphology, 

phonology, articulatory effects and letter-to-sound rules (Helen, Yuen & Lan Wing, 

2007). This paper will focus on phonological comparisons between L1 and L2. 

Comparative English-Chinese phonetic aspects- vowels  

Although English and Chinese belong to different language families, they can be 

separated into vowels and consonants at the phonological level, but what 

differentiates them are the vowel number and the place of articulation. There are 48 

phonemes in the English International Phonetic Alphabet, including 20 vowels and 28 

consonants. The vowel in English can fall into monophthong vowels and diphthongs. 

English monophthong vowels consist of 12 vowels: [i:], [i], [e], [æ], [a:], 

[ɔ], [ɔ:], [u], [u:], [ʌ], [ə:], [ə], and there are 8 diphthongs: [ ei ], [ ai ], [ɔi], 
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[əu], [au], [iə], [εə], [uə]. Nevertheless, in Chinese there are only six monophthong 

vowels: a，o，e，i，u，ü; and 13 diphthong vowels：ɑi，ei，ɑo，ou，iɑ，ie，uɑ，

uo，üe，iɑo，i(o)u，uɑi，u(e)i; and 16 nasal vowels: ɑn , en, in, ün, iɑn, uɑn , u(e)n, 

ɑnɡ, enɡ, inɡ, onɡ, iɑnɡ, uɑnɡ, uenɡ, ionɡ. Therefore, it can be concluded: 1) There 

are more monophthong vowels in English than that in Chinese Pinyin, in which [e] 

and [æ] have no similar phonemic contrasts in Chinese Pinyin; 2) English diphthong 

vowels sound similar with Chinese vowels, but they have a bit difference which will 

be explained it in the paper later. 3) Although there are no nasal vowels in English, the 

consonant [ ŋ ] sounds similarly with Chinese nasal sound.  

The Place of articulation of English cardinal vowels and Chinese single vowels can be 

seen in the following Figure 1 and 2. 

 Figure1:English monophthong vowels  Figure2:Single vowels of Chinese syllables 

 

           

It is easily recognized from Figure 1 that five pairs of antinomies, composed of a 

short vowel and a long vowel in 12 monophthong vowels, do not exist in Chinese 

Pinyin. For example, Chinese i (衣)[yi] sound like English vowels [i] and [i:]. As a 

matter of the duration of a vowel , the [i:] is called the tense vowel ( long vowel) and 

the [i] the lax vowel (short vowel) , but in Chinese there are no lax vowels. So English 

learners tend to confuse the lax vowel [i] with the Chinese vowel i (衣) [yi] , while the 
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position of the tongue and the acoustic quality of the Chinese vowel i (衣) [yi] is 

almost the same as the English vowel [i:]. It can be seen in the Figure 3.The situation 

is also comparable to Chinese u (乌) [wu] sound with English vowels [u] and [u:].  

Figure 3 

 

Comparative phonetic aspect –consonants 

Based on the consonant system of RP (Received pronunciation), there are 28 

consonants in English ( see in Table 1 ). They are divided into the voiceless or voiced: 

[ p ], [ b ]; [ t ], [ d ]; [ k ], [ g ]; [ f ], [ v ]; [ s ],[ z ]; [ ʃ ], [ ʒ ]; [ θ ], [ ð ]; [ tʃ ] and 

[ dʒ ]. Whereas in the Chinese Pinyin system, voiceless consonants outnumber the 

voiced consonants, such as: b [p], p [p’]; d [t], t [t']; g [k], k[k']; j[ʨ],q [ʨ']; x[ɕ]; 

zh[ʈ^ʂ], ch[ʈ^ʂ']; sh[ʂ]; z [ʦ], c [ʦ'] and s [s],  except five consonants that are 

voiced, those are [ m ], [ n ], [ l ], [ r ], [ ŋ ]. 

The ways of compounding and place of appearance between English and 

Chinese consonants are greatly distinguished. English consonant clusters often appear 

in a word, except [ŋ] cannot begin a word or [w ], [ j ], [ h ] at the end. The rest of the 

consonants could appear in any part of a word, but no consonant clusters occur in 

Chinese. Generally, consonants come at the beginning of words in Chinese Pinyin. 

From the following table, one can observe that: 1) /s, z/ are alveolar fricative in 
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English, whereas in Chinese, the former is a dental fricative and the latter is a dental 

affricative; 2) /h/ is a glottal fricative, but a velar fricative in Chinese. Sometimes in 

English, /h/ has no phonetic value when it appears at the head of some words. For 

example, hour is pronounced /auə/, /h/ is silent. Whereas, /h/ is pronounced in 

Chinese; 3) /r/ is approximant in English, but a retroflex fricative in 

Chinese.Furthermore, most Chinese students from south China are different to 

distinguish /r/ from /l/ affected by the regional dialects. 

 

Table 1 consonants of English and Chinese 
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The definition of Language transfer 

Language transfer is a common phenomenon in the second-language acquisition. 

Based on the behaviorist theory of language learning, second language acquisition 

(SLA) is mainly an outcome of old habits of the first-language learning, which 

interferes with the new habits of second-language learning.(Fires, 1945; Lado,1957). 

They believed that second-language learning is different from first-language 

acquisition due to the existence of an inter-lingual difference.  

In the late 1950’s, behaviorist theories of language learning were challenged by 

cognitive linguistics. Dulay and Burt (1974) claim that the process of 

second-language learning is almost the same as that of the first-language acquisition, 

but there are some differences between the two processes- naturalistic first-language 

acquisition and formal second-language learning. 

Contractive analysis and error analysis are two ways to construe the relationship 

between the first language and second language. Error analysis refers to the research 

on the errors made in the L2 learning process. Whereas contractive analysis refers to 

the comparison of two or more language of subsystems of languages in the order to 

determine both the differences and similarities between them. Therefore negative 

influence from first language will cause errors in second-language learning. This 

paper will take advantage of contractive analysis to discuss the similarities and 

differences between the English and Chinese pronunciation from a phonetic aspect.   

Wang (2011) indicates that there are some English vowels that do not exist as 

Chinese vowels, such as the front vowel [e ] and [ æ ], central vowel [ ə ] and [ ʌ ], 
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back vowel [ ɔ ], and the diphthongs [ ɔi ], [εə ], and [ uə ] etc. Some learners find it 

difficult to utter them because there are no corresponding phonemes in Pinyin system, 

therefore they resort to similar Chinese phonemes which result in mispronunciation in 

English.  

Furthermore, Wang (2011) emphasizes that the Chinese diphthongs differ from 

English ones. English diphthongs have an obvious glide from the former phoneme to 

the latter with a certain length and tense, whereas Chinese diphthongs do not have to 

glide or tense up the oral muscles. For example, in English phonetic transcription  

[ai] , there is an evident glide from the first rounded strong vowel [a] to the unrounded 

weak vowel [i], but in Chinese [ai] has a quick glide with no clear change of 

lip-rounding. Consequently, some other English diphthongs, such as [ei], [au] and [əu], 

are easily mispronounced as Chinese Pinyin [ei], [ɑu] and [ou]. Hence words like bay 

[ bei ], how [hau] and toe[təu] are pronounced as Pinyin [bei] (贝), [hao] (好) and [tou] 

(偷). (Wang, 2011) 

Some English consonants do not exist in Chinese Pinyin, such as the fricatives 

[v], [θ], [ð] and [ʒ], and the affricatives [tʃ], [dʒ], [tr] and [dr]. Therefore, Chinese 

learners tend to use the similar Pinyin sounds to take place of the English sounds 

when they begins to acquire the articulation of English pronunciation. The sound [s] 

and [z] in Pinyin sound similar to the [θ] and [ð] , the learners are likely to substitute 

[sink ] for [ θink ] in “think”, [ zis] for [ðis] in “this”. 

 The nasals and laterals are almost the same between English and Chinese, thus 

many similar consonant sounds between English and Chinese are grouped into two 



 

10 
 

categories according to their pronunciation similarity: 1) /b/, /p/, /m/, /f/, /d/, /t/, /n/, /l/, 

/g/, /k/, /r/ and /s/, 2) / ʃ /, / tʃ /, / dʒ/ , / ts / and /dz /. 

Zhang (2007) stated that native language transfer also occurs in English syllable 

constructions. The Chinese language has a preference for open syllable (Consonant 

+Vowel: CV), while English belongs to Consonant + Vowel +Consonant syllable 

system (CVC) . It is observed that the open syllable seemed to operate as a process 

independent of native language transfer in influencing the syllable structure of the 

inter-language phonology (Sabino, 7). In the Chinese speech system, it is a rare 

phenomenon that the consonants occur at the end of a syllable except for the 

consonant cluster /ng/. Thus, Chinese English learners are inclined to transplant the 

native language habits into the English syllable construction. For example, the initial 

consonant clusters are separated by inserting a slight vowel sound after the first 

consonant to make sure each syllable is kept open, Thus, the word ‘special’ is 

mispronounced somewhat like ‘sipecial’. 

Additionally, Wang (2011) stresses that Chinese consonants do not have the 

visible characteristics of a stop or a plosive as English does. Every consonant in 

Chinese Pinyin has a caudal sound, so learners easily add an short vowel [ə] following 

the consonant. For example, the pronunciation of English consonants such as /b/, /p/, 

/d/,/ t/, /g/ and /k/ is easily transfer to [b ə], [p ə], [d ə], [t ə], [g ə] and [k ə] due to the 

influence of the mother tongue. Thus, it is apparent that Chinese learners read the 

English words "wait" as [ weitə ], "sleep" as [sli:pə], and "good" as [gudə].   
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Analysis of phonological awareness 

Locke (1983) states that phonological awareness or sensitivity refers to the 

ability to conceptualize, reflect on, and manipulate sub-lexical segments of spoken 

language, such as syllables, onsets, rimes and phonemes. In phonological sensitivity 

tasks, children are required to categorize and segment speech sounds. Bialystok, 

Majumder and Martin ( 2003) indicate that any possible transfer from first language 

from second language is specific to the phonological similarity of the first language to 

the English target language. 

Lewkowicz (1980) states that phonological awareness is the awareness of and 

access to the sound system of one’s language which involves identification and 

manipulation of speech sounds, such as recognizing the number of sounds in a word, 

reversing the order of sounds in a word or combining a cluster of sounds to form a 

word. In Chinese, the basic phonological unit is the syllable-level unit, while in 

English the basic unit is the phoneme-level unit. Therefore, the phonological 

sensitivity of the speech-sound structure of spoken words is important in learning a 

language. 

To some extent, phonological awareness is a complex meta-linguistic construct 

for children who are second-language learners. This can develop in one of the 

children’s two languages and then transfer to the other language. Cross-language 

transfer also occurs between orthographically different languages. 

Gottardo et al (2001) and his colleagues observe a mixed group of Chinese 

students who were English language learners from Grade 1 and Grade 8. They found 
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that Chinese phonological skills were correlated with English phonological skills. 

Carvolas and Bruck (1993) point out that children’s phonological awareness develops 

as a function of the phonological structure of their native language. Across different 

languages, However, they vary greatly in terms of the saliency of the phonological 

units, thus children who are native to different languages often exhibit different 

developmental patterns. It makes sense to assume that the acquisition of phonological 

knowledge and the building of phonological representations are important in a 

second- language learning. 

The transfer of pronunciation is not exclusive restricted to phonetics properties. 

It also abounds in the phonemic system as well as suprasegmental patterns such as 

syllables, stress and tone. Li and Thompson (1981) put forward that Chinese, 

compared with English, Chinese is relatively simple in phonological structure, 

Mandarin has only four possible syllable structures: vowel, consonant-vowel, 

vowel-consonant, and consonant-vowel-consonant. Cheung et al (2001) propose that 

spoken Mandarin has a large number of open syllables and no consonant clusters, and 

Chinese orthography is logographic in nature where characters correspond to syllables 

and morphemes rather than phonemes. Pinyin is an alphabetic script with regular 

letter-sound rulers that encodes syllables into onset (initial phoneme) and rime units 

but does not further divide rime units into phonemes. For example: the final 

consonants in Mandarin, /n/ and /ng/, always appear with vowels in Pinyin such as 

/en/, /in/, and /ing/. They are regarded as one unit, not as a combination of two 

individual phonemes: /e/ and /n/; /i/ and /n/; and /i/ and /ng/.while in English it is the 
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reversed. 

Wang (2005) finds that Chinese initial-phoneme awareness transferred to English 

words in Chinese-English bi-literacy acquisition. This result may stem from the fact 

that Chinese and English have a shared phonological unit which is onset. The onset is 

considered to be a relatively easy phoneme to perceive and manipulate in a syllable in 

Chinese and English along with the rime unit. The phonological transfer is occurred in 

the aspect of both the shared phonological unit- onset awareness and the contrastive 

unit- tone awareness. 

Oller and Ziahosseiny (1970) recommend that the same letters representing 

similar sounds in the first language (L1) and the second language (L2) would make 

learners confused, especially when both the L1and L2 use the same set of symbols to 

represent their respective sound systems. Killingley (1998) cautions that it is well 

worth the extra time and effort spent on how to produce sounds which you might 

mechanically substitute with sounds related to the spelling system of your own 

language. Thus, language learners must transcend the symbol-sound association made 

in the L1 in order to produce the L2 sounds accurately.  

 

Developmental course of ESL pronunciation teaching 

The Reform Movement in the late 19th century is considered as the initiation 

period of English pronunciation teaching, which starts to attract attention. Howatt 

(1984) states that language teachers realize that English teaching methodology reform 

should begin with the correct English pronunciation teaching. 
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In the early 20th century, the Direct Method---intuition-imitate-repetition mode 

was very popular. This method focus on the fact that learners link what they have 

learned with what they need to express, and they do not use the target language as 

much as possible. It is required that the teacher teach pronunciation through oral 

communication. 

In the 1940s, the audio lingual and oral approach was popular. The English 

sound-contrast drill mode is based on structural linguistics, which pays more attention 

to the sentence drill and the habit of learner's pronunciation. With the help of phonetic 

symbols and pronunciation diagrams, charts and other teaching tools, teachers could 

carry out more effective pronunciation teaching activities such as word drills, 

syntagmatic drills. 

In the 1970s, the communicative approach, a variable sound teaching method,  

sprung up. Celce-Murcia (1978) elaborates that intelligibility is the act of being 

understood by a listener at a given time in a given situation. Thus, arriving at the level 

of intelligibility is the ultimate goal of English pronunciation teaching. Under the 

influence of the communicative approach, pronunciation training becomes diverse: 

listening and imitating; phonetic training; minimal pair drills; contextualized minimal 

pairs; visual aids; tongue twisters; developmental approximation drills; practice of 

vowel shifts; reading aloud/ recitation; and recording of learners’ production. 

   Li (2003) propers that some principles should be followed in English 

pronunciation teaching. First of all, the combination of concentrated teaching and 

integrated teaching should proceed in an orderly way. Secondly, the combination of 



 

15 
 

mechanical training such as imitation and repetition and meaningful learning should 

make the task clear. Thirdly, the combination of collective teaching and individual 

teaching should cater to students’ individual needs. Fourthly, the combination of 

imitation and comprehension is used to foster the ability. Fifthly, the comprehensive 

utilization of multiple teaching techniques is used to intrigue students’ interest such as 

demonstration, contrast, sign language, and the lip locating method. 

    As multimedia is introduced into the classroom, the student-centered teaching 

mode of pronunciation is in dire need, because students actively participate in and 

excavate their own potential in language. The process of the pronunciation course 

would be comprised of sensitization, discussion and explanation, imitation , practice 

activity, communication activity, and assessment. 

 

Strategies for learning English pronunciation for ESL students 

Factors interfering English pronunciation 

    Chinese students often find it frustrating to pronounce some English sounds 

properly, and some teachers sometimes find English sounds not easily taught simply 

by telling a learner what to do with his or her lips, teeth or tongue. Thereby the 

exploration of factors which impact the English pronunciation learning will give us a 

hint for ESL students.   

Lei (1993) concludes that there are several factors on pronunciation acquisition. 

First of all, English pronunciation is often neglected by the students who pay more 

attention to grammar, vocabulary or reading comprehension, and some students are 
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not confident about their pronunciation. The primary task is to improve the 

recognition of English pronunciation and establish the confidence to speak out. 

Secondly, the pronunciation of some English sounds seem somewhat complicated. For 

example, the sound 'ough' is articulated as [au], while it is pronounced as [ɔf]. 

Furthermore, phonological rulers such as complementary distribution, assimilation 

(dentalization and velarization), are difficult for ESL students. For example, /p/ in 

'peak' [pȹi:k] and 'speak' [spi:k] is articulated differently , /p/ is unaspirated after /s/ 

but aspirated in other places, which does not exist in Chinese Mandarin. Therefore, it  

is necessary to emphasize the pronunciation difficulties. Thirdly,  the most important 

factors are the mother tongue and the local accents. Wang (2011) points out that ESL 

learners are inclined to associate the pronunciation of certain words with the 

pronunciation of a Chinese character. For example, when some students remember the 

'pen', they might link its pronunciation with the '盆' ([pen] in Chinese Pinyin); the 

'environment' with the Chinese Pinyin 'yin, wai, ruo, men, te' next to it and even add 

tones to each pinyin. So it inevitably causes negative effects from the mother tongue. 

Fu（2003）sums up some points that should concern ESL learners in the process 

of English pronunciation learning. 

 1））））To enhance the awareness of Difference  

With regard to differences in phonemic inventories between two language 

systems, the transfer occurred in EFL is not just knowledge transfer, but the transfer 

of Chinese pronunciation habits, and the place of articulation. 

2) To enforce understanding of negative transfer and error avoidance 
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 Transfer errors appearing in English learning suggest that the learners are 

confused about the essential differences between the two languages that they conceive 

to be similar, which could come from both intra-lingual diversities and inter-lingual 

ones. Thus the contrastive studies of English and Chinese have shed much light to 

Chinese EFL teaching and learning. Therefore, it is an effective strategy to learn 

English pronunciation well by means of comparison of the two different 

pronunciation of English and Chinese. 

     3) To take advantage of positive transfer in English pronunciation teaching 

if necessary   

    In English teaching and learning, positive transfer is the process in which mother 

the tongue has a positive effect on English learning. As a result, making use of 

positive transfer will accelerate the EFL learning process. 
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                             CHARPTER 3 

CONCLUSIONS AND RECOMMENDATIONS 

     Gui (2000) indicates that the interference of the mother tongue in ESL 

acquisition is inevitable, and it often appears in the place where two languages have 

some plausible characteristics. Although English and Chinese come from two 

different language families, understanding the contrast between the English and 

Chinese pronunciation systems is favorable to solve English pronunciation problems. 

Therefore, in my view, it allows students to observe and compare the different places 

of articulation between English and Chinese by the way of examining the place of 

articulation, it helps students find some similar pronunciation in the different places 

and manners of articulation, and one can experience the nuances between the 

resembling sounds. 

However, traditional pronunciation teaching focuses on the articulation of 

phonemes such as vowels and consonants, while some suprasegmental features such 

as stress, tone, and intonation are ignored in practical teaching. Hence, teachers 

should integrate these two parts in pronunciation teaching. Yue & Han (2006) propose 

that students demand much more exposure to the real, natural language, and teachers 

should bend pronunciation teaching into language tasks and training with the 

contextual circumstance. In this way, language teaching embarks on the 

communicative and practical features.  

Selinker (1972) considers that instead of recognizing the effect of the mother 



 

19 
 

tongue on foreign language as interference, it is rather deemed as a cognitive process, 

a strategy or a regulator. As to learners, the major task shifts from overcoming the 

interference or negative diversion to adopting effective strategic or adjustable 

measures. Thus at the beginning of foreign language teaching, it is comparably easy 

to acquire a foreign language by making use of the mother tongue. however, we must 

conclude with the fact that it has been well documented that we should always avoid  

the negative transfer of the mother tongue in the the pronunciation teaching. 
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