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Determining whether or not the value-added elements would: 

(a) increase students’ cultural sensitivity and knowledge, 

(b) influence students’ perception about how they relate to and integrate knowledge about Scottish  

culture and education beyond simple awareness.  

 

Study abroad programs have demonstrated the ability to impact student growth in two areas  

(a)gaining perceptual understanding and (b) leading to personal growth and new personal relationships  

(Wilson, 1993). This study was the culminating research activity focused on the Special Education (SPED) in 

Scotland program (a six-week summer program) that incorporated the findings of two previous study phases. 

Two elements were identified from these studies as potentially having an impact on the effectiveness of the 

program are: 

 The need for a more structured reflection activity. 

 The participation of someone who was more familiar with the Scottish educational system. 

 

Based on a total of 15 participants (N=15), we were able 

to consider factors that may have affected the research 

results. Several demographic areas were assessed, 

including the age of the participants, education level, 

gender and time spent outside of the country. The 

demographic breakdown of the study’s participants  

is below: 

 

 

 

 Denial: an orientation that likely recognizes more observable cultural differences and may avoid or withdraw 

from cultural differences. 

 Polarization: a judgmental orientation that views cultural differences in terms of “us” and “them”. 

 Minimization: an orientation that highlights cultural commonality and universal values and principles. 

 Acceptance: an orientation that recognizes and appreciates patterns of cultural differences and commonality 

in one’s own and other cultures. 

 Adaptation: an orientation that is capable of shifting cultural perspective and changing behavior in culturally 

appropriate and authentic ways. 

Five general themes were identified from the reflections. Those themes were: 

 Behavior Management 

 Student A: “To effectively interact with the students who had severe social/emotional/behavioral 

disorders the teachers were not as authoritarian, teased the students, and were more flexible with their 

behaviors. The atmosphere was also more laid back than the atmosphere in a mainstream school.” 

 Families 

 Student P: “Divorce was a common occurrence, single parent homes existed, unemployment was 

abundant, and the American cookie-cutter family prevailed. Both my host parents worked outside the 

home at full-time jobs. The values I observed while in their household were almost identical to those of 

my family back home, which made me feel very comfortable living there. I think that these similarities 

are just another way to prove that families and their actions remain the same throughout the world. 

Observing these familial traits showed me that every citizen of the world is more alike than I thought.” 

 Act of Drinking Tea 

 Student Y: “I can’t count how many times I have been asked if I wanted tea and biscuits. There seems 

to be at least three times a day that my family would ask. This is something that we definitely do not 

have back in the US. I think it common for most Americans to have snacks throughout the day, but 

never do we have such a culturally consistent event. Once again, like the drinking, this seems to be 

more of a social thing.” 

 Conversations with Barbara Hookey 

 Student P: “Every class was linked by a common theme that encouraged the students to make 

connections between topics. In the US, every teacher teaches whatever subjects they want, as long as 

they fulfill the topics outlined by the school district.” 

 Student X: “Inclusion isn’t about location but rather the feeling that the student has about the 

educational experience.” 

 Political Conversations 

 Student H: “Honestly, I stayed away from conversations about US politics.” 

 Student D: “So many people I talked to had a general idea about American politics but I know nothing 

about politics outside the States.” 

 

 Expanding Boundaries:  
 program improvements for a deeper and richer international experience  

Method 
1. Starting in November 2010, monthly meetings were held to discuss  

topics related to Scotland and to prepare for staying with host families. 

2. Pre-test IDI taken in late March 2011. 

3. Reflections were completed during the six-week program. 

4. Post-test IDI taken in August 2011. 

5. Follow-up questions responses April 2012. 

Intercultural Development Inventory Results 
 All but one student had significantly overestimated their development in cultural sensitivity both in the pre and 

post tests. 

 The post developmental orientation showed that the majority of the participants scored at minimization. Three 

students scored at polarization. However, one student scored at adaptation while another scored acceptance. 

 

 

Final Conclusions 
 Because the country is similar (language and looks) it is easier to sit within a comfort level. 

 Although reflection questions were not perceived to require a deeper reflection, they served as a starting point 

for students to consider a variety of ideas abroad.  

 The two value-added elements increased participants’ knowledge base of Scottish culture. However, work still 

needs to be done on creating questions that provoke deeper reflective thinking, but still cover the cultural 

nuances. 

 

Female N= 14 

Age 18-21 N= 13 

Secondary Education Completion N= 15 

Time Lived in Another Country N= 2 

Received Public Education N= 15 

Perceived Orientation  Developmental Orientation  

Student Pre PO Level Post PO Level Pre DO 
 

Level Post DO Level 

A 123.54 Acceptance 129.02 Acceptance 101.78 Minimization 109.24 Minimization 

B 117.56 Acceptance 116.61 Acceptance 82.69 Polarization 81.26 Polarization 

D 123.4 Acceptance 124.3 Acceptance 100.39 Minimization 101.48 Minimization 

F 117.78 Acceptance 124.13 Acceptance 81.45 Polarization 100.29 Minimization 

H 121.31 Acceptance 117.1 Acceptance 94.2 Minimization 82.04 Polarization 

I 125.52 Acceptance 132.27 Adaptation 109.07 Minimization 122.38 Acceptance 

K 111.34 Minimization 119.81 Acceptance 69.88 Denial 87.47 Minimization 

L 121.75 Acceptance 121.31 Acceptance 92.67 Minimization 88.81 Minimization 

P 107.4 Minimization 114.9 Minimization 62.12 Denial 83.14 Polarization 

Q 116.73 Acceptance 123.19 Acceptance 79.52 Polarization 96.78 Minimization 

R     126.99 Acceptance     107.43 Minimization 

T 117.39 Acceptance 119.49 Acceptance 85.7 Minimization 87.51 Minimization 

W 117.01 Acceptance 120.02 Acceptance 83.35 Polarization 89.18 Minimization 

X 122.62 Acceptance 120.57 Acceptance 102.29 Minimization 91.23 Minimization 

Y 116.57 Acceptance 138.57 Adaptation 85.21 Minimization 160 Adaptation 
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