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I:  Introduction 

 

Statement of the Problem  

 

Transitioning from a career as a physical education teacher to one as the Dean of 

Students at East Troy High School has provided the opportunity to apply the knowledge and 

skills obtained through the Educational Leadership program.  In addition, the transition has 

provided the opportunity to learn-by-doing under the mentorship of a highly qualified principal.  

The process has proven that using the State Administrator and Teacher Standards as a guide is 

effective in developing the leadership required in a principal’s role.        

The new experiences have provided the opportunity to learn the various roles and 

responsibilities that administration encompasses.   An administration position requires a depth of 

knowledge in each facet of the administrator’s responsibilities.  The opportunity to be mentored 

by two different assistant principals, observe their individual leadership styles, and gain 

knowledge of teaching and administration has allowed for substantial growth as an educational 

leader.   

Methods and Procedures 

This paper will examine how competency in Wisconsin Standards One, Five and Eight 

for Teacher Development and Licensure will enhance leadership in the Administrative Standards 

Three, Five and Seven.  Aligning the Wisconsin Teaching Standards with the Administrator 

Standards provide the opportunity to comprehensively review the goals and focus of the school.  
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Merging the two sets of standards provides a focus and demonstrates knowledge in the following 

content areas:  curriculum, teacher evaluation, Positive Behavioral Intervention and Supports 

(PBIS), Response to Instruction (RtI) along with formative and summative assessment and 

benchmarks to measure student growth.   

Summary of Results 

 Having a thorough understanding of the teaching standards is essential to being an 

effective educational leader.  Aligning the standards to the expectations of an administrator will 

reinforce the learning targets and benchmarks for the school and have a positive effect on student 

learning.  Practicum hours provide the opportunity to evaluate teaching practices by observing 

other classrooms and strategies; along with providing the opportunity to grow as an instructional 

leader.  
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II:  Wisconsin Teacher Standard One 

Aligning Wisconsin Teacher Standard One which states “understands the central 

concepts, tools of inquiry and structures of disciplines he or she teaches and can create learning 

experiences that make these aspects of subject matter meaningful for pupils” to Administrator 

Standards Three (Instructional Program), Five (Family and community relations) and Seven 

(Context) is easily possible when the school is a Professional Learning Community (PLC).  A 

Professional Learning Community is a strategy developed by Richard DuFour and others that 

focuses on student learning.  In the book “Revisiting Professional Learning Communities at 

Work,” the Dufour’s and others define a PLC as “educators committed to working 

collaboratively in an ongoing process of collective inquiry and action research to achieve better 

results for the students they serve (p. 14)”.  They highlight six “characteristics” of PLC’s:  shared 

mission, collaborative culture focusing on learning, best practice, action orientation, continuous 

improvement and results orientation and research based evidence. 

 East Troy High Schools transitioned into a PLC three years ago.  It was a systems change 

that included redefining the school day, providing time for teachers to collaborate, using 

common assessments, gathering data, using data to inform instruction and a fundamental shift to 

prioritizing student learning.  A 21
st
 Century committee formed, which was led by parents and 

community members, to allow the groups to have a voice in the direction the school and district 

was heading.  The group proposed eight goals for the district to be implemented within two years 

that focused on preparing students for the 21
st
 century.   

 From an administrative viewpoint, it is important to have systems in place that nurture 

collaboration.  Creating a professional learning community in a school or district allows staff to 
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have the structure and support to collaborate, team and focus on student learning.  Providing 

platforms for the community to be involved, have input and have a voice in what is happening in 

the school enhances student learning.  It is imperative that the administrator provide the 

framework for collaboration between staff and the community.  



 8 

III:  Wisconsin Teacher Standard Five 

 Positive Behavioral Interventions and Supports (PBIS) is a data driven method that lets 

schools analyze behavioral referrals and data to provide support and interventions based on the 

individual needs of each student.  Wisconsin Teacher Standard Five outlines that the teacher 

“uses understanding of individual and group motivation and behavior to create a learning 

environment that encourages positive social interaction, active engagement in learning, and self 

motivation”.  PBIS provides the opportunity for documenting and analyzing the behaviors that 

occur in the classroom and the school.  Teacher Standard Five aligns with Administrator 

Standard Three which states “The administrator leads by advocating, nurturing and sustaining a 

school culture and instructional program conducive to pupil learning and staff growth” which 

PBIS can aid in achieving.  PBIS aligns with Response to Instruction (RtI) which provides 

support and interventions based on the demonstrated behavior.  PBIS outlines the expected 

behaviors and focuses on clear expectations and targets for behavior from all students which 

aligns with Tier One of RtI.  When a student demonstrates more support is needed, he or she 

receives more assistance through RtI.  A systematic approach to behavior and responses to 

behavior is necessary for an administrator to be able to gather data, analyze the behaviors that are 

occurring in the school and create responses that will address the specific behaviors.   

 At the high school, a Tier I Intervention is a privileged base system, which is a DuFour 

concept.  Students who have C’s or better in all classes receives the privilege of unstructured 

time for 30 minutes a day.  Students who demonstrate the need for additional support by having a 

grade lower than a C- are assigned to a subject area teacher for additional instructional support.  

Seniors have the opportunity to earn a senior privilege pass by not receiving any discipline 

referrals, having good attendance and obtaining C’s or better in all of their classes.  A senior 
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privilege pass means that the student does not need to be on school ground during study hall 

period and are allowed to leave the campus during lunch.  Grades and records are checked every 

three weeks and privileges are earned or lost based on the student’s current status.  These 

programs are highly effective in motivating students.  Initiating and supporting this program 

demonstrates competency for Administrator Standard Three.    

 Rick Smith wrote the book “Conscious Classroom Management” and emphasizes the 

importance of having clear expectations for students, reviewing the expectations and having 

impeccable classroom management before you can effectively teach all students.  Rick Smith is a 

resource for teachers if they struggle with daily classroom management.  In order for learning to 

occur, the classroom must be a place for learning and Rick Smith provides strategies to 

implement successful classroom management techniques. 

 Administrators are ultimately responsible for the climate of the school and the learning 

environment.  Administrators can use PBIS as a structure to create clear expectations, analyze 

data, reward positive behavior and create a positive school climate.  When teachers struggle with 

classroom management, the administrator should provide support and offer research-based 

interventions and tools.   
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IV:  Teacher Standard Eight 

 Teacher Standard Eight focuses on assessment and ensuring student learning.  Standard 

Eight states that the teacher “uses formal and informal assessment strategies to evaluate and 

ensure the continuous intellectual, social and physical development of the pupil” which directly 

correlates to Administrator Standard Three which focuses on having the administrator leading an 

instructional program conducive to pupil learning and staff development.  Formative assessments 

should be used frequently to collect data on student’s comprehension of the material and then the 

data results used to formulate instructional practices.  Summative assessments are used to 

compile grades at the end of units or semesters.  In a PLC, assessments are common among 

content areas to ensure the essential understandings are being prioritized.  A grade should be a 

measure of student learning. It is the administrator’s duty to ensure that grades are an accurate 

measuring tool.  Outlining the specific purpose of grading and utilizing common, formative and 

summative assessments will provide an accurate measurement of student learning.  An 

administrator is an instructional leader and should ensure teachers understand the expectations 

for grading.  Providing staff with knowledge and support on grading practices should be 

addressed within a Professional Learning Community.    

 Assessments and the data received from them should be reviewed by the teacher and 

administration as an instructional tool for the teachers.  When focusing on assessments, the 

desired outcome is student learning, so topics such as the toxic zero, which outlines the 

ramifications of students getting zeros for missing or late work and the impact it has on their 

overall grade, comes to light.  Does the grade with a zero averaged in to the final grade give a 

true representation of what the student learned?  The experts would say no.  Other factors arise 
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including grading on behavior and attendance, which should not occur.  It is important to use 

effective and accurate assessments to truly test student learning.   

 Teachers should analyze their grades based on summative assessments and compare and 

contrast their student’s results with other teachers.  Based on the evidence, teachers should teach 

and support each other when specific issues are identified.  For example, if a teacher notices 

through formative assessment that students do not understand a concept in the unit, the teacher 

should team with members in the PLC to find different strategies to present the material in a 

more effective manner.  Then, through reassessment the teacher should ensure that the students 

learned the concept.  Assessment is a powerful tool, and when performed correctly, continuously 

improves student learning.   
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V:  Conclusion 

 Using the Wisconsin Standards for teachers and administrators as a guide will facilitate 

the implementation of best practices and current interventions to ensure student learning and 

behavioral success.  Creating time for teacher collaboration, through a PLC, is an important task 

for the administrator.  Teachers and administrators should focus on data collected from 

assessments and analyze the data as a team at least monthly to inform instruction.  Using the 

Wisconsin Teacher and Administrator Standards as a guide can help administrators and teachers 

focus on essential tasks in the school.  Establishing a professional learning community that 

incorporates positive behavior interventions and utilizes assessment data to guide instruction can 

help create an environment for student learning.   

 A professional learning community is not an initiative or a program that is implemented,  

It is instead, a systematic change in the philosophy of teaching and learning.  A professional 

learning community allows for frequent and continual collaboration amongst teachers with the 

primary focus on student learning.  Wisconsin Teacher Standard One and Administrator 

Standards Three, Five and Seven emphasize the importance of focusing on student learning and 

student achievement.  A professional learning community encompasses all aspects of learning by 

creating a community with a shared mission, vision, values, goals and a commitment to student 

learning.   

 Creating a school culture that focuses on student learning is the principle role of the 

administrator and merges Wisconsin Teacher Standard Five and Wisconsin Administrator 

Standard Three. Having a systemic approach to behavior through PBIS and RtI will ensure that 

all students know the expectations of the school.  Utilizing a privilege based system rewards 
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students who meet the expectations and provides supports for students who need further 

instruction.   

 Using assessments to formulate instruction creates differentiated instruction that meets 

the needs of each individual student.  Creating an environment of collaboration through a PLC 

will allow for teachers to work together and improve the quality of instruction.  Using formative, 

summative and pre assessments provides data for the teacher to use when formulating 

instruction.  Aligning Wisconsin Teacher Standard Eight with Wisconsin Administrator Standard 

Three means that both groups, teachers and administrators, view frequent and correct assessment 

as essential to measure and improve student learning.   

 Administrators have the privilege of ensuring that all students learn and achieve a year-

plus of growth.  In order to confirm learning, administrators must create a community that 

values, supports and measures student learning.  Having competency in the Wisconsin State 

Teacher Standards will enhance the administrator’s leadership and demonstrates competency in 

Administrative Standards Three, Five and Seven.  Using the Standards as a guide will provide 

direction for the administrator and ensure student learning.   
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