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Abstract 

The Many Roles of a Principal 

Michelle Rielly 

Under the Supervision of Lisa A. Emendorfer, MSE 

The Master’s of Science in Education with certification in Educational Administration at 

the University of Wisconsin-Platteville immensely aides one in the completion of his or her 

professional portfolio.  Through the completion of the Educational Administration Certification 

Program, one is able to both learn from and collaborate with numerous administrators of various 

professional experiences and brilliant aspiring administrators.  In the first year’s classes, such 

issues as: personnel issues, classroom management, community relations, school climate, 

relationships with the district office, school board members, school culture, diversity issues, and 

management styles; and the ten Wisconsin Teacher Standards are tackled.  The second year’s 

classes consist of topics such as effectively managing organizations, operations, and resources of 

a school system in order to ensure a safe, efficient and effective learning environment; 

researching and resolving legal issues having an impact on school operations; and budgeting and 

finance, personnel planning, policy use and development, and facilities use.  Throughout both 

years in the Educational Administration Certification Program, over three hundred practicum 

hours in a variety of situations is also completed. 

 Wisconsin’s Department of Public Instruction (DPI) documents the Seven Standards for 

Administrator Development and Licensure.  Furthermore, the DPI states that “to receive a 

license in a school administrator category in Wisconsin, an applicant shall complete an approved 

program in school administration and demonstrate proficient performance in the knowledge, 

skills and dispositions under all of the following standards.”  The University of Wisconsin- 
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Platteville’s Educational Administration Certification Program successfully completes the 

aforementioned task and effectively prepares aspiring administrators for the fast-paced, fulfilling, 

and gratifying world of school administration. 

The subsequent pages identify, define, and reflect on the seven Wisconsin Administrator 

Standards.  Using practicum hours, these pages demonstrate familiarity and competency in each 

of the standards, including the ten Teacher Standards over a nine year period including both 

undergraduate and graduate work. 
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Chapter I 

Statement of the Problem 

John Quincy Adams once said, “If your actions inspire others to dream more, learn more, 

do more, and become more, you are a leader”.  Teachers are leaders within classrooms.  Teachers 

develop and deliver lessons that encourage students to “dream more, learn more, do more, and 

become more” in the classroom (Wisconsin Department of Public Instruction, 2008).  

Administrators, on the other hand, are leaders throughout the entire schools.  Through a 

developed vision, administrators encourage staff and students.  Many school administrators have 

transitioned from a career as a teacher.  Some administrators have transitioned so seamlessly, 

while others have found it to be an uphill battle.  How does one successfully proceed from a 

career as a teacher and classroom leader to that of an administrator and school leader? 

Method and Procedures 

 

The University of Wisconsin-Platteville’s Educational Administration Certification     

Program effectively prepares aspiring administrators for the fast-paced, fulfilling, and gratifying 

career of school administration.  The seven Wisconsin Administrator Standards of the WPPI are 

identified, defined, and reflected.  Competency is shown using knowledge gained from 

coursework and practicum hours over a nine year period including both undergraduate and 

graduate work. 
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Chapter II  

Wisconsin Administrator Standard 1 

The administrator has an understanding of and demonstrates competence in the Ten Teacher 

Standards. 

            The candidate’s competency in the ten Wisconsin Teacher Standards can be verified 

through the undergraduate educational portfolio.  Compiled evidence over the past nine years, 

four undergraduate years and five professional teaching years, prove competence.  The following 

Wisconsin Administrator Standards emphasize only a portion of the numerous experiences and 

opportunities in the undergraduate and professional career that have helped to lay a solid 

foundation for an administrative profession. 

 The Teen Experiences of War Unit demonstrates that “the teacher understands the 

central concepts, tools of inquiry, and structures of the discipline he or she teaches and can create 

learning experiences that make these aspects of subject matter meaningful for students” 

(Wisconsin Department of Public Instruction, 2008).  Students spend countless hours researching 

teens in war.  While reading Zlata’s Diary by Zlata Filipovic, students are able to relate their 

lives to the life of a teenage in wartime Sarajevo, and while reading The Diary of a Young Girl 

by Anne Frank, students are able to relate to the life of a girl during World War II.  Students also 

report how much their lives changed through writing a diary over the course of nine weeks. 

As an administrator, encouraging teachers to listen to what students want to learn is 

important because students must to be engaged in their own learning.  This will make learning 

experiences more meaningful for students.  It is imperative that teachable moments are 

encouraged with the goal being increased student interest.  Administrators should ask teachers to 

be flexible in lesson plans and to model flexibility themselves, especially when it encourages 

http://dpi.wi.gov/tepdl/stand10.html
http://dpi.wi.gov/tepdl/stand10.html
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student learning.  Administrators can model flexibility by encouraging teachers room to try new 

ideas and utilizing teachable moments while still requiring specific standards to be met.    

Involvement with the Branching Out program falls within the perimeter of “the teacher 

understands how children learn and develop, and can provide learning opportunities that support 

their intellectual, social, and personal development” (Wisconsin Department of Public 

Instruction, 2008).  The Branching Out program is an annual day-long retreat for girls in eighth 

grade sponsored by a local women’s shelter that includes workshops on varying topics facing 

young women.  Attending the Branching Out program helps a teacher comprehend the 

development of children in adolescence, which can be used as a tool to connect to and aid 

students.  By looking through experienced eyes, a teacher may be able to help a student with any 

problems he or she is having emotionally, mentally, and physically.   

As an administrator, building a strong and professional administrator/student relationship 

gains even more importance through experiences like involvement in the Branching Out 

program.  The workshops provide an administrator with numerous techniques on how to utilize 

resources for students who are struggling with depression and bullying.  Understanding students’ 

experiences helps an administrator foster an effective and healthy relationship that can last a 

lifetime.  Administrators can encourage teachers to chaperone workshops like Branching Out, so 

that teachers have the opportunity to relate to students outside of the classroom.   

The Of Mice and Men group project relates to “the teacher understands how students 

differ in their approaches to learning and creates instructional opportunities that are adapted to 

diverse learners” (Wisconsin Department of Public Instruction, 2008).  This end of the unit group 

project helps students of various intellectual levels work in groups where they are able to exhibit 
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knowledge of a novel and display unique skills.  This project demonstrates that students of 

different abilities and interests can work together cooperatively to complete a project.  At the end 

of the project, most students go above and beyond what they normally produce with a traditional 

classroom assignment. 

If students benefit from heterogeneous grouping, teachers can also benefit.    

Administrators can help teachers by serving as an instructional leader and by modeling 

acceptance of diverse learners.  Administrators can place teachers heterogeneously in groups and 

committees to foster new ideas and promote newfound enthusiasm.  An administrator can 

provide different opportunities to learn and share information in professional development 

meetings and then share with teachers that the same strategies of group work can be used in their 

classroom.  Administrators can stress the school’s acceptance of diverse learners in 

Individualized Education Plan (IEP) program meetings with parents.  Offering online courses in 

a school can help an administrator reach those who learn differently.  An online gifted and 

talented program offered through places like the Wisconsin Center for Academically Talented 

Youth (WCATY) not only reaches diverse learners, but also is not a financial burden on schools 

who cannot afford a gifted and talented program. 

The eighth grade research paper unit shows that “the teacher understands and uses a 

variety of instructional strategies to encourage student development of critical thinking, problem 

solving, and performance standards” (Wisconsin Department of Public Instruction, 2008).  The 

teacher provides students with a variety of instructional strategies to encourage the students to 

think critically and solve problems that support the school’s performance standards.  

Furthermore, this unit encourages students to research and write about something that interests 
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them.  Students should be presented with as many options as possible to make informed 

decisions about their futures.   

An administrator can encourage teachers to increase critical thinking and problem solving 

to meet performance standards.  Professional development can focus on Bloom’s Taxonomy and 

higher level thinking skills.  Project based learning can be introduced and encouraged in the 

school through a senior project that is a graduation requirement.  This would also match 

curriculum and instructional goals with students’ interests particularly in the world outside the 

classroom.  An administrator can support job shadowing, career inventory surveys, and college 

visits.  Finally, an administrator can encourage critical thinking and problem solving within the 

school staff through school improvement groups that target current school issues. 

The Accelerated Reader program is an individual student reading program and is a 

requirement in the school and is supported by the administrators and board.  It is part of the 

curriculum; therefore, the teacher is not allowed to completely disregard it.  However, an 

administrator can encourage teachers to develop creative ways to implement the program and 

also integrate other teaching strategies.  For example, the teacher can use group reading to 

motivate the students in completing quarterly reading assignments.  Incorporation of classroom 

book clubs and using group motivation show that “the teacher uses an understanding of 

individual and group motivation and behaviors to create a learning environment that encourages 

positive social interaction, active engagement in learning, and self-motivation” (Wisconsin 

Department of Public Instruction, 2008).  This activity also shows that the teacher can motivate 

students to learn in both individual and group environments. 
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An administrator can encourage and allow a teacher who may not agree with or 

understand the school’s requirements to develop innovative approaches to follow, but at the same 

time improve, a mandated requirement.  Encouraging teachers to improve curriculum within the 

school’s requirements is crucial.  An administrator should urge and possibly require teachers to 

attend curriculum meetings outside of the school district.  Administrators should also allow 

departmental curriculum planning time when necessary.  Evaluations of the effectiveness of 

current practices and programs should be a yearly occurrence.   

Working as a speech adjudicator and forensics coach demonstrates “the teacher uses 

knowledge of effective verbal, nonverbal, and media communication techniques to foster active 

inquiry, collaboration, and supportive interaction in the classroom” (Wisconsin Department of 

Public Instruction, 2008).  Coaching experiences present a teacher with the opportunity to 

provide real life learning for students headed to future careers.   

As an administrator, encouraging public speaking opportunities benefit not only students, 

but teachers as well.  While many teachers are comfortable speaking in front of a classroom, they 

may not be comfortable speaking in front of peers.  Providing teachers with opportunities and 

encouragement to speak in front of peers benefits all involved because ideas are shared and 

leadership is developed.  Administrators can ask teachers to present professional growth 

opportunities at in-services and to the school board.  An administrator can also utilize the media 

(radio, television, newspaper, and internet) to encourage community involvement in the school, 

inform others about school issues, and showcase school achievement. 

The eighth grade World War II PowerPoint project shows that “the teacher plans 

instruction based upon knowledge of subject matter, students, the community, and curriculum 
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goals” (Wisconsin Department of Public Instruction, 2008).  The students create informative 

PowerPoint presentations and present to their classmates, teacher, and community members. 

The freshmen final exam demonstrates “the teacher understands and uses formal and 

informal assessment strategies to evaluate and ensure the continuous intellectual, social, and 

physical development of the pupil” (Wisconsin Department of Public Instruction, 2008).  A 

written and oral final comprehensive exam was created using both formal and informal 

assessment. 

Administrators should encourage teachers to create formal and informal semester finals 

that target each kind of test taker; those who prefer group question and answer, multiple choice, 

true and false, matching, or short answer, so that all have a chance to excel.  Administrators can 

also work with teachers together to mentor progress.  Preparing a new final each year to ensure 

that students are assessed on exactly what they learned in class that semester, not just what was 

taught in years prior, is also essential.  Assessments can be informal, for example an oral 

question posed to a student, or formal, for example a final exam.  An administrator needs to 

make certain that teachers provide students with a variety of informal and formal assessments to 

accurately measure how well students are doing.  The administrator may then use the results to 

direct curriculum improvement. 

An administrator will also want to understand and use a variety of assessments (surveys, 

questionnaires, and interviews) to collect a variety of data to help guide decisions.  Striving to 

obtain a Masters demonstrates that “the teacher is a reflective practitioner who continually 

evaluates the effects of his/her choices and actions on other (students, parents, and other 

professionals in the learning community) and who actively seeks out opportunities to grow 
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professionally” (Wisconsin Department of Public Instruction, 2008).  Continuing to grow 

professionally and become the best teacher possible is vital in a competitive and expanding 

world.  Completing the Educational Administration program provided ample professional 

development opportunities for an aspiring administrator. 

It is beneficial to the school and the administrator to encourage professional growth.  

Growth can be accomplished through sharing any information received about Masters Programs 

and learning opportunities like workshops and conferences with teachers.  This can also be done 

by staying current with educational literature and recommending relevant material to teachers.  

In-service is also a great time to provide professional growth opportunities.  Teaching and 

administration is a life-long learning path, and an administrator should strive to encourage 

faculty to become life-long learners and high quality educators.  Acknowledging, or perhaps 

rewarding, teachers who accomplish a professional development goal is a great way for an 

administrator to show professional growth is one of the school’s priorities. 

Being a class advisor directly shows that “the teacher fosters relationships with school 

colleagues, parents, and agencies in the larger community to support students’ learning and well-

being” (Wisconsin Department of Public Instruction, 2008).  The responsibility of being a class 

advisor at school provides the opportunity to direct class meetings, help and supervise a student 

created float, supervise class fundraisers, monitor holiday events during school hours, supervise 

the class trip to the Milwaukee Zoo and a Brewers game, and plan and throw the eighth grade 

banquet.   

It is important for an administrator to encourage teachers to participate in the community.  

This presents the opportunity for teachers to be involved with all school activities that happen 
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after school hours.  It also encourages teachers and students to build healthy relationships outside 

of the classroom.  Administrators should encourage attendance at specific school-related events 

throughout the school year to facilitate teachers’ visibility.  Encouraging summer classes that 

focus on student interest is a great way to involve community experts.  Providing adult education 

classes is also an excellent way for administrators to develop a strong school/community 

relationship. 
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Wisconsin Administrator Standard 2 

The administrator leads by facilitating the development, articulation, implementation, and 

stewardship of a vision of learning that is shared by the school community. 

A leadership vision is created in coursework for the University of Wisconsin- 

Platteville’s Educational Administration Certification program.  Developing and directing the 

Academic Improvement Mission (AIM), at Belmont Community School demonstrates that “the 

administrator leads by facilitating the development, articulation, implementation, and 

stewardship of a vision of learning that is shared by the school community”  (Wisconsin 

Department of Public Instruction, 2008).  The AIM program is a mentor tutoring program for 

students in grades six through twelve developed, implemented, and maintained by the candidate.   

After school programs for credit deficient students and students receiving low grades in 

classes can be extremely beneficial when all students, staff, and peers are focused on one 

common goal.  The candidate’s vision of achievement for all students is reiterated through the 

AIM program.   The AIM program is an excellent example of an after school program that 

provides individual tutoring to help each student be successful.  An administrator needs to 

provide support programs that match the mission statement of the school.  This can include a 

program like the AIM model.  These opportunities for alternate methods of instruction can help 

students become successful.  All parties need to not only support a program in order for it to 

work, but also carry out appointed tasks.  It is easier for a staff to support a new and demanding 

program when an administrator’s vision is evident and embraced by all stakeholders.   The role 

of an administrator in initiating and mentoring a program like AIM, is to encourage and support 

staff involvement, monitor student progress, and evaluate the program’s effectiveness. 

Wisconsin Administrator Standard 3 
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The administrator manages by advocating, nurturing and sustaining a school culture and 

instructional program conducive to pupil learning and staff professional growth. 

Presenting professional growth opportunities to staff directly demonstrates that “the 

administrator manages by advocating, nurturing and sustaining a school culture and instructional 

program conducive to pupil learning and staff professional growth” (Wisconsin Department of 

Public Instruction, 2008).  An administrator can advocate, nurture, and support school culture by 

encouraging professional development opportunities followed by a knowledge sharing staff 

presentation.  Assisting a school’s staff in professional development can be accomplished by, for 

example, presenting methods on knowledge gained from attendance at a conference.  A 

conference on classroom management was shared with faculty. Information from the conference 

provided new tools in managing classrooms effectively, thus saving the school district money by 

only sending one staff member who was then able to return and share the information with other 

staff members. 

Not only is providing staff with opportunities for professional growth imperative, it is 

also important to provide those staff members occasion to present the knowledge gained from the 

experience to everyone else on staff.  This sharing of knowledge fosters a community of 

professional growth and knowledge sharing.   It also provides staff with the opportunity to 

become an “expert” to other peers.   

 Encouraging the staff to mentor new teachers or students teachers is also a great 

way for an administrator to promote staff development through the supervision and evaluation of 

others.  Not only will new teachers and student teachers benefit from the leadership of strong 

teachers, but the mentoring teachers will become motivated and learn new teaching methods and 

techniques.  This keeps an administrator’s more experienced teachers current. 
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Wisconsin Administrator Standard 4 

The administrator ensures management of the organization, operations, finances, and resources 

for a safe, efficient, and effective learning environment. 

Creating a consolidated plan project and a staff training project demonstrates that “the 

administrator ensures management of the organization, operations, finances, and resources for a 

safe, efficient, and effective learning environment” (Wisconsin Department of Public Instruction, 

2008).  In the simulation of consolidating a school district, administrative candidates compiled a 

district notebook; completed a thorough data analysis; built consensus on needs and programs to 

address those needs; completed a consolidated plan that included a narrative, performance goals 

and activities, a budget and PI-1086 for each title; and presented the plan to the school board and 

staff.  Through the a simulation, the candidate was able to practice managing a school and its 

operations, finances, and resources to create a safe, efficient, and effective learning environment. 

One important thing learned from the simulation is that administrators have many 

different roles.  The administrator must acknowledge issues with the highest priority and develop 

solutions with available funds.  To develop effective solutions, the administrator must be able to 

incorporate differing opinions on how to spend money involving teachers, the school board, and 

the community.  Limited resources, demand, time resources, space, and staff development plans 

may also prove to be obstacles that need to be overcome.  Focusing on a developed and 

articulated vision will help in overcoming these hurdles. 
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Wisconsin Administrator Standard 5 

The administrator models collaborating with families and community members, responding to 

diverse community interests and needs, and mobilizing community services. 

Providing students and community members with the opportunity to visit places of 

educational interest shows that “the administrator models collaborating with families and 

community members, responding to diverse community interests and needs, and mobilizing 

community services” (Wisconsin Department of Public Instruction, 2008).  Planning and 

chaperoning an educational trip that would benefit everyone involved collaborating with 

students, families, and community members.  To effectively plan the trip, community members’ 

schedules, finances, and interests were all taken into consideration.  As an administrator, there 

are many of different considerations that must be weighed when collaborating with others to plan 

a trip. 

It is important for administrators to encourage teachers to provide students with as many 

learning experiences outside of the classroom as possible while also being involved.  Scheduling 

a trip in the summer and outside of class time prevents students from missing vital classroom 

information. Because of large group rates, an educational summer trip financially provides 

students with opportunities to visit places they might not ever be able to visit.  When community 

members are allowed on a field trip sponsored by the school and chaperoned by a teacher, the 

administrator must take many precautionary steps including background checks, being aware of 

any health issues, and issuing discipline.  Administrators should also use school and community 

field trips as good public relations and announce such opportunities in the newspaper, radio, and 

school website. 
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Wisconsin Administrator Standard 6 

The administrator acts with integrity, fairness, and in an ethical manner. 

Preparing students and staff for a Holocaust survivor’s presentation demonstrates that 

“the administrator acts with integrity, fairness, and in an ethical manner” (Wisconsin Department 

of Public Instruction, 2008).  It is evident that the candidate worked with honesty, kindness, and 

in the best interest of the school district by bringing a Holocaust survivor and author to speak at 

the school and other neighboring schools.  The survivor provided personal perspective of a 

dramatic historical event.  He was treated with great admiration and respect from students and 

staff.  The candidate received several emails from community members and attending teachers 

from other school districts thanking the candidate for providing this once-in-a-lifetime 

opportunity. 

An important part of being an administrator is creating meaningful and worthwhile 

experiences for students and staff that not only increase knowledge within a classroom, but can 

also influence everyone well beyond the school.  Ethics were modeled and taught by the aspiring 

administrator through this experience.  For example, as an administrator, it is also reasonable to 

share these experiences with as many other school districts and community members as possible.  

This creates an even larger community of learning, builds relationships, and presents smaller 

school districts with many more worthwhile experiences.  An administrator can demonstrate 

fairness by providing teachers whose classes were not allowed to attend with a substitute teacher 

so that they may attend.  Publicity also affects a school district by creating a positive image far 

beyond one newspaper article.  In arranging for a presentation, an administrator must also keep 

into consideration many things including relevance, scheduling, finances, and audience.  The 

administrator when dealing with presentations must consider age-level appropriateness.   
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Wisconsin Administrator Standard 7 

The administrator understands, responds to, and interacts with the larger political, social, 

economic, legal and cultural context that affects schooling. 

Writing a paper that focused on the legal outcome of a case and attending the Wisconsin 

School Leadership Academy in Madison, Wisconsin, directly shows that “the administrator 

understands, responds to, and interacts with the larger political, social, economic, legal and 

cultural context that affects schooling” (Wisconsin Department of Public Instruction, 2008).  A 

much greater understanding of the political, social, economic, legal, and cultural context that 

affects a school district was gained as a result of writing the paper and attending the conference. 

Administrators are sometimes required assume a variety of roles.  In this case, the hat 

involves having a working knowledge of school law because administrators deal with school law 

on a daily basis: attendance, truancy, and civil rights, to name a few.  Additionally, it is 

imperative that school administrators stay up-to-date on the fast-paced and ever-changing world 

of school law.  In the candidate’s legal module, several school law incidents were studied and 

discussed including the banning of breast cancer awareness bracelets that read “I heart boobies”.  

This similar issue is now being brought to courts’ attention in Pennsylvania.  Administrators 

need to develop a network of peers where information and resources can be utilized involving 

the ever-changing world of school law.  Administrators must also remember that staff and school 

board members may have differing political views of their own.  Being a source of knowledge 

yet remaining respectful is imperative.  Administrators should encourage involvement in politics 

when it is in the best interest of the school. 
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Conclusion 

Proceeding from a career as an English teacher to one as an aspiring principal has 

presented the candidate with opportunities to apply the knowledge and skills obtained through 

the University of Wisconsin-Platteville’s Educational Administration Certification Program in 

realistic situations.  In addition, the transition has provided the opportunity to accumulate over 

three hundred practicum hours, with most being under the mentorship of a highly qualified 

principal and former graduate of the program.  The process has proven that using practicum 

hours in conjunction with Wisconsin’s Department of Public Instruction’s State Administrator 

and Teacher Standards for Development and Licensure effectively prepares aspiring 

administrators for the leadership, which is essential in an administrator’s role 

Practicum hours have provided the opportunity for the aspiring administrator to learn the 

many responsibilities that an administrator works with on a daily basis.   The opportunity to be 

mentored by an administrator, observe individual leadership styles, and gain knowledge of 

teaching and administration, allows for extensive growth as an educational leader.  

 

 

 

 

 

 

 

 

 



 
 

22 

References 

Bender, W.M, & Shores, C.F (2007). Response to intervention: A practical guide for every  

teacher. Thousand Oaks, CA: Corwin Press.  

Capper, C.A, & Frattura, E.M (2008). Meeting the needs of students of all abilities: How leaders  

go beyond inclusion. Thousand Oaks, CA: Corwin Press.  

Covey, S.R (2004). The 7 habits of highly effective people. New York, NY: Stenhouse  

Publishers.  

Jackson, R.R (2009). Never work harder than your students and other principles of great  

teaching. Alexandria, VA: Association for Supervision & Curriculum Development.  

Media, P. (2010). Waiting for "superman": How we can save america's failing public schools  

(participant guide media). Hollywood, CA: PublicAffairs.  

Morse, C.N (2010). Iim: Independent investigation method k-12 teacher manual and cd. Epping,  

NH: Active Learning Systems, L.L.C.  

Muhammad, A. (2009). Transforming school culture: How to overcome staff division.  

Bloomington, IN: Solution Tree.  

Payne, R.K (2006). Working with students: Discipline strategies for the classroom;. Highlands,  

TX: aha! Process, Inc. 

Ph.D., L.S (2006). Why gender matters. New York, NY: Broadway.  

Phillips, D.T (1993). Lincoln on leadership: Executive strategies for tough times. New York,  

NY: Warner Books, Inc. 

Reeves, D.B (2007). The daily disciplines of leadership: How to improve student achievement,  

staff motivation, and personal organization. San Francisco, CA: Jossey-Bass.  

Schmidt, L. (2002). Gardening in the minefield: A survival guide for school administrators.  



 
 

23 

Portsmouth, NH: Heinemann.  

Schwarz, P. (2006). From disability to possibility: The power of inclusive classrooms.  

            Portsmouth, NH: Heinemann.   

Smith, R. (2004). Conscious classroom management: Unlocking the secrets of great teaching.  

Fairfax, CA: Conscious Teaching Publications.  

Stronge, J.H, Tucker, P.D, & Hindman, J.L (2004). Handbook for qualities of effective teachers.  

Alexandria, VA: Association for Supervision & Curriculum Deve.  

 

 

 

 

 

 

 

 

 

 

 

 

 


