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ABSTRACT 

Roethke, M.M. Hispanic parental perceptions of the IEP process in the Midwest. Ed.S. in 
School Psychology, May 2010, 125pp. (B. DeBoer) 

As the Hispanic population within the United States and its schools continues to grow, 
schools must gain an understanding of how Hispanic parents are responding to and 
comprehending the information brought forth in the initial special education process in 
order to work towards increasing Hispanic parents' level of understanding and 
involvement in their child's education. The following study was completed to describe 
how Hispanic parents understood and were involved in their child's initial evaluation and 
IEP development. Hispanic parents across Minnesota and Wisconsin whose child had just 
gone through the special education process for the first time were interviewed within two 
weeks after their child's evaluation or IEP meeting. School psychologists from 30 school 
districts across these states helped recruit these Hispanic parents, and 17 of these 30 
provided data on their experiences working with Hispanic parents in the Midwest. This 
data from participating parents and school psychologists was qualitatively analyzed. 
Parent participants reported high levels of involvement and understanding throughout the 
special education process while school psychologists reported lower levels of 
involvement and understanding amongst Hispanic parents in the Midwest. Implications 
for school psychologists in increasing involvement and understanding amongst Hispanic 
parents in the Midwest were then discussed. 
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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

Hispanic children play a major role in bringing ethnic diversity into schools 

across the United States (Pena, Silva, & Claro, 2008). Schools must grow in their 

understanding of how to best work with this population, and these children's parents, as 

this diversity continues to rise. The Individuals with Disabilities Education Act (IDEA, 

2006) provides foundational guidelines explaining that schools must work to enable and 

increase parental involvement within the special education process, specifically in 

gathering information for assessment and in the development of the individual education 

plan, also known as the IEP. Hispanic parents in the U.S. have shown significantly lower 

levels of involvement in and understanding of their child's education, in comparison to 

White American parents (Stein, 1983). Research provides support showing that Hispanic 

families have many cultural differences and barriers to face when working with schools. 

These cultural differences and barriers create factors for schools to consider when 

working to increase Hispanic parental involvement in their children's education. Also, 

the diversity within the Hispanic population itself, in the United States, creates differing 

challenges for schools in various regions of the country. Schools must gain an 

understanding of how Hispanic parents are responding to and comprehending the 

information brought forth in the initial special education process in order to work towards 



increasing Hispanic parents' level of understanding and involvement in their child's 

education. 

Purpose of the Study 

The purpose of this study is to describe how Hispanic parents understand the 

results of their child's initial special education evaluation and IEP meeting and what their 

involvement level is in their child's initial evaluation and IEP development. Descriptive 

information will help provide schools, within the Midwest region of the country, a picture 

of the strengths and weaknesses within the IEP process seen in working with this specific 

Hispanic population. 

Significance of the Study 

This study will further the research on how to increase Hispanic parental 

involvement and understanding within the special education process. There are some 

studies that have looked at Hispanic parental involvement within the schools as well as 

within special education (Banning, Turnbull, & Pereira, 2000; Bennett, 1988; Delgado- 

Gaitan, 1991; Reynoso & Tidwell, 1996; Stein, 1983), however there are none looking 

specifically at how Hispanic families within the United States are responding to and 

understanding the initial special education process in the Midwest. Many of the previous 

studies were conducted in southern states where the Hispanic population within the 

schools is much more prominent. School personnel, in schools within southern states, 

could very well have more experience with, knowledge of, and resources for working 

with this population. The impact of the Hispanic population on the Midwestern school 

community itself may also vary, influencing how school personnel and Hispanic families 

interact as well as families' acculturation levels. Resources for working with this 



Hispanic group may also differ between regions. In some southern schools, Hispanic 

children may technically be part of a "minority group," yet this Hispanic group could 

easily make up the majority of the school. Midwestern schools are different in many 

ways. Hispanic children do not make up large majorities of school populations. This fact 

points toward the need to understand the Midwest's differing dynamics in working with 

the Hispanic population. A clear description of how Hispanic parents in the Midwest are 

understanding and being involved in their child's special education process will provide 

schools with a stronger understanding of what school personnel need to do to improve the 

special education process for the growing Hispanic population within Midwestern 

schools. 

Research Questions 

Given the purpose of this study, the following research questions were developed: 

R1: To what extent are Hispanic parents being involved in their child's initial 

special education process? 

R2: TO what extent are Hispanic parents understanding the results of their child's 

initial evaluation and IEP meeting, including the placement, goals, and objectives that 

were established for the child? 

Definition of Terms 

Four key terms used throughout this article are Hispanic, special education 

process, and IEP. Each is defined as follows: 

Hispanic: people whose country of origin is of Spanish or Latin American descent 

and who have a relation with the Spanish language and its culture (Oxford 

American Dictionary and Thesaurus, 2006). For this study however, it will refer 



to people whose country of origin is of Central or South American descent and 

who have a relation with the Spanish language and its culture. 

Special Education Process: the initial evaluation process and meeting that is held 

to decide if the child qualifies for special education. Qualified school personnel 

conduct the different assessments for this process, however the parents should be 

involved in providing information on the student and be active members in 

helping the school personnel decide on the educational placement for their child 

(IDEA, 2006). 

IEP: also known as "individual education plan." The IEP is created for the child 

who has qualified for special education because of a disability affecting their 

educational development. An evaluation results meeting is held where the team 

presents results from the evaluation and the team determines whether the child 

qualifies for special education based on the findings and the state special 

education criteria. If the child is found to qualify for special education based on 

the results meetings, an additional meeting is held where the individual 

educational plan is written. This second meeting may be held right after the first 

one or it may be at a later date. The school should actively involve the parents in 

the meeting's final decisions made in relation to the child's education, including 

the creation of the child's IEP. The IEP includes both educational goals and 

objectives (steps leading towards the goals) that the child, parents, and school 

personnel will work towards in the following year (IDEA, 2006). 

Acculturation: cultural modification of an individual or group that involves 

adapting traits from a new culture. This process often causes a person's cultural 



background to be more of an eclectic blend of traits from both their primary, 

original culture as well as the new culture they are involved with (Oxford 

American Dictionary and Thesaurus, 2006). 



CHAPTER I1 

LITERATURE REVIEW 

Hispanic Population in the United States 

The Hispanic population has grown into a thriving, ethnic subculture within the 

United States. This group continues to rise in numbers and makes up the largest minority 

group across the country (Bemstein, 2007). In addition, Hispanics currently make up the 

fastest growing minority group within the country as well (Llagas & Snyder, 2003). The 

1980 population of 14.6 million Hispanics in the United States represented a 61 percent 

increase since the 1970 census (Correa, 1987). As of July 2008, there were 46,943,613 

Hispanics in the United States, 285,827 in Wisconsin, and 216,574 in Minnesota (US 

Census Bureau, 2009). As of July 2009, there were 1,440,756 more Hispanics in the 

United States than in July 2008 (US Census Bureau, 2010). This strong growth within the 

Hispanic subculture has further led to an increase in the number of Hispanic children. It is 

estimated that the Hispanic population in the United States will make up at least 25 

percent of the total country's population by 2050 (Pena, Silva, Claro, 2008). 

The diversity within the Hispanic culture itself is also very strong. The Hispanic 

minority group within the United States consists of more than 20 cultural backgrounds, 

dialects, belief systems, and customs (Pena et al., 2008). The term "Hispanic" usually is 

used to describe people whose country of origin is of Spanish or Latin American descent 

and who have a relation with the Spanish language and its culture (Oxford American 



Dictionary and Thesaurus, 2006). For this study, however, it will refer to people whose 

country of origin is of Central or South American descent and who have a relation with 

the Spanish language and its culture. 

Hispanic children in schools often face risk factors that may impact their future 

academic outcomes. Hispanic students may have a parent who has less than a high school 

education, live in a family on welfare or receiving food stamps, live in a single-parent 

family, or have parents whose primary language is a language other than English (Llagas 

& Snyder, 2003). These characteristics help narrow the group of Hispanics of most 

concern with regards to Hispanics' response to the IEP process. Over 1.3 million 

Hispanics have immigrated to the United States in the past ten years (Gutierrez-Folch, 

2009). This group is often more vulnerable to fall under one of the four risk factors noted 

above. These Hispanics pose even further concern because of this as well as having less 

time to become more accultured to the American society. 

Hispanic children continue to thrive and play an important role within the 

American culture. As of December 2008, there were over 15 million Hispanic children 

under the age of 18 throughout the country (Pena et al., 2008). This large minority group 

of children can be seen in schools across the United States. Their culture brings with it 

new learning opportunities as well as unique challenges for schools to face. It is 

estimated that 70% of English language learners in the United States in grades six to 12 

are Hispanic students (Batalova, Fix, &Murray, 2007). Students who are English 

language learners often face special academic challenges and disadvantages. Hispanic 

students often struggle to increase their English proficiency when their native language is 

not nurtured (Pena et al., 2008). When these students' oral language proficiency in their 



native language is not enhanced through their schooling and home environment, their 

proficiency within the English language struggles to develop to a higher academic level. 

When going through the assessment and placement process, schools often neglect the 

important impact language, along with culture, can have on a student's ability to learn 

(Stein, 1983). This often overlooked impact of language and culture has the potential to 

further increase the achievement gap, in which Hispanic students perform lower in 

comparison to Caucasian, English-speaking students. A student's core need should not be 

their lack of language skills when they have qualified for special education. If this is the 

case, the special education they would then receive would not provide them with the 

appropriate type of support these students would really need. This type of need is 

serviced and supported through English language learner services and not through special 

education services. The gap between these English-language-learner students' academic 

skills and those skills of English-speaking students will only continue to grow. The 

achievement gap continues to be a growing challenge within many American schools 

(Llagas & Snyder, 2003). Language and cultural factors should be taken into deep 

consideration when schools are assessing students for receiving special education. 

Factors Impacting Families' Attitudes, Perspectives, and Involvement Level with 

the School 

Hispanic children also bring parents with their own attitudes and perspectives into 

play. Parents' actions, attitudes, and perspectives play a crucial role in their child's 

academic success. Several factors stemming from the family's culture, home life, and 

understanding of their American community have a major influence on the involvement 

level of Hispanic parents in their child's education (Reynoso & Tidwell, 1996). A 



school's ability to understand their own important role in building solid relationships with 

these families is important, yet a parent's understanding of why his or her involvement is 

so critical to the success of his or her child can make a valuable difference in how far the 

child is able to progress developmentally and academically. Hispanic parents' general 

involvement within the child's school community can also be important in extending that 

participation into their students' special education process. Parents' previous involvement 

or understanding in why they should be involved within the school community can 

enhance how effective the special education process will be for the child. There are many 

factors which impact the attitudes, perspective, and the involvement level parents have 

within their child's education. Many of these larger factors discussed in the literature 

include a language barrier, weaker communication between the Hispanic family and the 

school, lower socioeconomic status, differing worldviews, daily challenges for the 

Hispanic family including transportation, childcare, and rigid work schedules, the 

perceived separation of home and school by Hispanic parents, misunderstood social 

processes within schools, family factors, Hispanic parents' and schools' both 

misunderstanding their full role within the school system, and familial challenges within 

the Hispanic culture. 

Language barrier. One of the first of these many factors noted above is the 

language banier that exists between Hispanic, Spanish-speaking parents and the English- 

based school and staff that are educating their children. When a Hispanic parent struggles 

to understand the homework material their child must complete, they can easily feel less 

connected with their children's education and schooling (Correa, 1987). Hispanics 

typically have a lower socio-economic status and are often less educated than the average 



American (Correa, 1987). Lower socio-economic status combined with the language 

barrier can further increase the inability for Hispanics to comprehend the assigned work 

their child may bring home from school. It is important to note that Hispanic parents are 

interested in their child's education, yet they often find the language barrier a large 

obstacle in assisting the child with homework and participating in school events or 

meetings (Pena et al., 2008). Beyond help in the home, the language barrier may also 

have a negative impact on Hispanic parents' communication and interaction with teachers 

and other school professionals. 

Communication. The ability to communicate with Hispanic parents is crucial in 

building a solid relationship between the school and family, as well as gathering 

information on how to best serve and work with the individual child in the school 

environment. Many times English only speaking teachers are unable to gather 

information from a Hispanic parent that is critical to the education of the child simply 

because the parents are not able to speak English (Correa, 1987). At the same time, 

Hispanic parents are also many times unable to find the information they may be seeking 

from the school. Stein (1983) found that Hispanic parents of children receiving special 

education services ranked "more communication" and "provisions for childcare" as the 

top things the school could do to help overcome perceived barriers in making a 

connection with Hispanic families. Schools need to hold meetings and presentations in 

the language used within the family's home, encourage parents to ask questions and to 

make suggestions whenever possible, and help show parents how to participate in their 

child's special education program by clearly explaining parental rights and 

responsibilities along with available educational services (Stein, 1983). One example of 



this approach can he seen in work done within the California schools. Preschool teachers 

were taught to use Spanish to help encourage and build stronger Hispanic parent 

involvement within the school. These teachers worked with the parents and enabled them 

to become "co-teachers" within the classroom. This effort led to much more parental 

involvement within this preschool program (Delgado-Gaitan, 1991). 

Lower socioeconomic status and differing worldviews. Lower socioeconomic 

status poses another risk for Hispanic parents having lower involvement within the 

schools, similar to having lower levels of communication between the school and 

Hispanic parents. Many Hispanic parents within the United States are of a lower socio- 

economic status and have not received as much education as other American parents. The 

percent of Hispanic individuals and the percent of Hispanic children in poverty are eight 

and nine percent higher than that of White individuals and children (Llagas & Snyder, 

2003). Hispanic parents may have not had a positive school experience themselves, or 

their schooling may not have included as many years of study as other schools within the 

American education system. Parents with a history of less success in school may not have 

the self-efficacy that other parents have in helping children with school work or knowing 

how to help their children succeed academically (Desimone, 1999). Along with self- 

efficacy, their worldview can be affected by their lower socio-economic status and 

education level as well. 

Schools can improve their ability to increase a Hispanic family's involvement in 

the school system by better understanding Hispanic parents' often different worldview. 

Many Hispanics within the United States can be identified on the basis of several shared 

characteristics including the Spanish language, their values, traditions, their strong 



relation and value in the family, Roman Catholicism, the family relationship being 

strongly male-dominated and low divorce rates (Correa, 1987). Hispanics also tend to be 

more collectivistic rather than individualistic, meaning they value the group's success 

over their own (Pena et al., 2008). This fact helps to explain why there is a strong value 

in the home's family life and success more so than there is for the individual performance 

of the child at school. Hispanic parents often view the responsibility of teaching their 

child academic lessons as belonging to the school while the family's role is to teach 

moral lessons and values. This concept helps to illustrate one of the reasons why it is 

crucial for people who are working with these families to better understand their 

worldview (Pena et al., 2008). Hispanic parents must find a balance between these 

differing worldviews despite the variety of factors influencing their own perspectives 

including acculturation level, level of education, and socioeconomic status. Parents must 

also find ways of overcoming barriers in transportation, work, language, and childcare 

while working to balance the differing worldviews that surround them (Correa, 1987). 

Daily challenges. Transportation, childcare, and rigid work schedules are some 

other major barriers that often stand in the way of Hispanic parents being more involved 

within their child's education. The Hispanic family in the United States is under a 

number of pressures to acculturate and survive economically (Correa, 1987). Hispanic 

parents often must work as much as they are able to in order to survive economically and 

support their family, as many Hispanic workers are often being paid minimum wage 

(Correa, 1987). This could mean that school personnel may need to consider a home visit 

to connect with parents or to increase parental involvement. This effort on the school's 

end could help remove the challenge of transportation, time, and childcare that many 



Hispanic families often face (Pena et al., 2008). It is important to keep in mind that 

despite these many barriers, Hispanic families tend to think education is important for 

their children (Reynoso & Tidwell, 1996). Time, transportation, childcare, and work 

schedules are common barriers for Hispanic parents in becoming more involved with 

their child's education and school, yet these challenges are some of only the most 

common. Many others still exist. 

Perceived separation between school and home. The separation between home 

and school is a concept that is often very strong within the Hispanic culture and can have 

a large impact on parent involvement in the schools. The role of the school and the role of 

the home are seen as very different. A study done by Reynoso and Tidwell (1996) with 

Hispanic and White parents found that there was no significant difference in attitudes 

towards the value of education (in Whites and Hispanics), however there was a 

significant difference in participation levels of White and Hispanic parents due to baniers 

such as differences in written and spoken language, childcare, and lack of available free 

time. There may be no significant difference in the value of education between the two 

groups, because the difference in Hispanics was seen in how they view the role of the 

education system and not whether education is important or not. Hispanic parents believe 

the school's role is to teach academic lessons while the home is meant to teach moral 

lessons (Reynoso & Tidwell, 1996). School personnel can easily mistake Hispanic 

parents' view of school and home life as these parents not valuing education. Yet this 

may not be the case at all. Hispanic parents may not view the role of the school system in 

the same way that other parents in the United States do. 



When parents are unable to understand the school system itself, they often do not 

understand how or feel comfortable seeking out ways to get involved within their child's 

school community and education. Many Hispanic families do not understand the school 

system their child is a part of, which leads to lower participation (Delgado-Gaitan, 1991). 

Research done by Delgado (1991) showed how educating Hispanic parents in California 

about the school system itself, along with parents' rights and responsibilities, can lead to 

a sense of empowerment. School personnel worked to build a stronger relationship with 

Hispanic parents by providing training in Spanish about the school system itself. A 

support group within the school district was formed to help address the need for these 

Hispanic parents to better understand their children's school system as a whole. This 

group included school personnel and parents from within the district. When the Hispanic 

parents developed a stronger understanding of how the school system works, the roles 

and responsibilities of school personnel, and their rights and responsibilities as parents, 

they reported feeling much more empowered and a part of their children's education and 

school community. This strong feeling and confidence in Hispanic parents led to more 

involvement within their child's school (Delgado-Gaitan, 1991). When this confidence is 

obtained, schools should encourage further involvement by assuring their actions are not 

placing parents back in a stance of non-involvement within the IEP meeting. 

Social processes within schools as a potential barrier. There are many ways 

school personnel can intentionally or unintentionally minimize Hispanic parents' 

involvement within the IEP meeting. Research done by Bennett (1988) highlighted many 

social processes that were observed where the Hispanic parents' role in designing the IEP 

for their child was minimized towards a stance of non-involvement. These included 



presenting many of the problems as being solely within the child, not considering factors 

within the school environment that may be relevant to the problems seen within the 

child's education, and not sharing all of the gathered information. These weaknesses 

within the IEP meeting could further obscure understanding relationships between the 

school environment and challenges seen within the child's development. This in turn 

could further affect Hispanic parents' ability to become more actively involved in 

designing their child's IEP (Bennett, 1988). Some Hispanic parents explained they felt 

that if they complained too much or too strongly school staff would take their frustration 

out on the child. Other Hispanic parents often felt that they were misunderstood when 

they did voice complaints, and thereby either withdrew into passive silence or became 

angry and aggressive (Bennett, 1988). School personnel should monitor their own actions 

to prevent negatively impacting Hispanic parents' level of involvement within the IEP 

process. 

Family factors. Another defining characteristic of the Hispanic culture that can 

impact family involvement within the schools is the acceptance of traditional gender roles 

often seen in parents. The mother is typically the primary caregiver in raising the children 

while the father tends to work full time to support the family (Correa, 1987). Hispanics' 

large emphasis on family tradition and male-dominion can mean there is less familial 

support for the mother in becoming involved with the child's schooling. The two, distinct 

roles are strongly defined, making it less likely that the father will be involved with the 

mother in the child's education and school. This dynamic brings with it the potential for 

more stress to be placed on the mother in relation to the child's educational development. 

One study (Shapiro & Tittle, 1990) found that Hispanic mothers with at least one child 



with an orthopedic disability were significantly more depressed than the average 

population of Hispanic mothers without children with disabilities. Maternal emotional 

and attitudinal adaptation was most closely correlated with the child with a disability's 

psycho-behavioral adjustment. The two influential factors that led to more positive 

maternal adjustment were receiving factual information on the disability of the child and 

receiving emotional support (Shapiro & Tittle, 1990). Ideally, schools would provide 

Hispanic parents who do not have a partner who is involved in their child's education the 

support needed to best provide for their child. 

Close, extended family members provide one common support for Hispanic 

parents in raising their child. The Hispanic culture has always emphasized the role of 

family (Shapiro & Tittle, 1990) and community (Banning et al., 2000) as being crucial in 

providing foundational support for things throughout each member's life. (Shapiro & 

Tittle, 1990). The welfare of the child is often handled through loyal extended family 

members (Correa, 1987; Pena et al., 2008). Hispanic families who are living with a child 

who has special needs look to their extended family members for emotional support as 

well (Shapiro & Tittle, 1990). Even in situations where Hispanic parents do receive 

enough emotional support from their families to raise their child with a disability, 

Hispanic parents may not understand why their involvement in their child's education is 

so important. 

The other large topic discussed within the literature related to Hispanic family 

culture is the concept of respeto. A study done by Calzada, Femandez, and Cortes (2010) 

explained that this concept highlights the tendency for Hispanics to highly respect any 

form of perceived authority. This also involves not challenging those they believe to be 



the "expert" in any given area. The study asked 49 Hispanic mothers of school children 

what they believed their core values to be for themselves as well as in raising their 

children. The concept of respeto, family, and religion were reported to be the top three 

values, including deference and obedience towards those they believe to be the experts or 

the authority (Calzada, Femandez, & Cortes, 2010). This study shows that Hispanic 

parents, who may view school personnel as the experts relative to their child's education, 

may have a natural tendency to withdraw from making decisions related to their child's 

education due to this core value of respeto. This factor, along with differing perspectives 

on what parent "participation" or "involvement" mean within the Hispanic family and the 

child's education, may present challenges in Hispanic parents understanding what their 

role in the special education process should be. 

Hispanic parents understanding their role and the school system. Hispanic 

parents may not always understand the importance of becoming involved in their child's 

school and education. Hispanic parents demonstrate less knowledge about the IEP 

process and special education than do African and White Americans (Stein, 1983). Many 

Hispanics don't have the basic information about the process or system. This lack of 

knowledge about the school system, including the IEP process, along with the cultural 

belief in the school and home being separate could lead to Hispanic parents simply not 

knowing why their involvement really is crucial in their child's educational development. 

Hispanic parents place a very high level of trust in what the school is doing to educate 

their child and often report a high level of satisfaction within the school. In comparison to 

African American and White parents, Hispanics are overall much more satisfied with the 

schools' work in improving their children's education and development (Stein, 1983). 



Understanding how to better support a child with disabilities is also something, similar to 

understanding the school system, that Hispanic parents may need further support in 

learning more about. Lower socioeconomic status, similar to not having the basic 

information on school processes, can lead to further isolation from the school and a 

weaker understanding of why it is important to be involved. 

One study (Banning et al., 2000) described the "action planning process" used in 

the schools to increase parental involvement in Hispanic families. Researchers from this 

study brought together 38 Hispanic parents, their children with disabilities, and 22 

professionals within the school community that work with these children. Researchers 

began the study by presenting to the participants what the action planning process was, in 

both English and Spanish. Focus groups were then held, with the help of Spanish 

translators, to facilitate discussion amongst the participants. The goal of this one-time 

meeting was to help educate these families on how to create an action plan for reaching 

the unique goals of the individuals with disabilities and their families. The Hispanic 

families and professionals learned and discussed how to create these action plans; 

through deciding on how to make logical accommodations for the child with a disability 

and how to practically reach the goals of the children and their families. Professionals 

and Hispanic families both acknowledged that collaborative partnerships must be created 

amongst school personnel and Hispanic families in order to accomplish this. Hispanic 

parents and the school professionals also discussed how working together to create these 

action plans would act as a support for providing stronger care for the child with a 

disability. Through this discussion, Hispanic families expressed a stronger understanding 

of how and why to share in the responsibility of caring for their child while school 



personnel were also able to educate Hispanic parents further on how to be more involved 

within their student's education and provide better support for their child with a disability 

(Banning et al., 2000). Hispanic parents expressed appreciation for the collectivistic, 

positive approach in this study. Parents reported at the end of the process that this type of 

planning could increase their child's accomplishments (Banning et al., 2000). The group- 

based nature of the action-planning process seemed to match well with the Hispanic 

culture's strong collectivism. This social support can further help prevent isolation of the 

Hispanic family from the school community. 

Preventing Hispanic parents from becoming isolated from their child's school 

community may also involve overcoming barriers rooted in lower socioeconomic status. 

Parents are more likely to attend a school function, such as an action planning group, 

without these challenges. Hispanic parents with lower socioeconomic status can face 

challenges in increasing their involvement within their children's education. The lower 

socioeconomic status within the Hispanic population can lead to further isolation from 

the school community (Delgado-Gaitan, 1991). This potential isolation from the school 

community can lead to miscommunication between school personnel and Hispanic family 

members. This weaker connection between the school and Hispanic parents creates 

additional reasons why it may be very intimidating for a Hispanic parent to participate in 

an evaluation or IEP meeting, on top of the stress and pressure they may be experiencing 

in realizing that their child may have special challenges to face. When there is nothing 

done to prevent this lack of communication between the school and family, parents often 

become passive observers during a meeting and often feel excluded (Correa, 1987). The 



way in which school professionals communicate with parents becomes crucial within the 

special education process. 

The issue of many Hispanic parents coming from a lower socioeconomic status 

also illustrates one of the limitations within the literature relative to barriers of Hispanics' 

understanding and becoming involved in the special education process. Whether or not 

the barriers discussed above, related to daily challenges such as transportation, work 

schedules, and childcare, the language barrier, and traditional gender roles, represent 

challenges relative to Hispanics for cultural reasons or for reasons more closely tied to 

lower socioeconomic status has not been clearly addressed. This limitation makes it 

difficult to separate barriers related to a lower socioeconomic status from those barriers 

related to the unique Hispanic culture. More research is needed to better understand 

whether or not there are specific barriers relative to the Hispanics specifically, and not 

simply those families of lower socioeconomic status, impacting their involvement and 

understanding in the special education process. In a parent survey done in 2001 with 

parents of English language learners in the United States, involving parents of various 

ethnicities, 38 percent of parents cited work and insufficient time as a reason for not 

being able to become more involved in their child's education (Kauffman, Perry, & 

Prentiss, 2001). This same author also explained that the language barrier causes further 

problems for those families of a lower socioeconomic status who have little or no 

education themselves. These parents may feel intimated and have much less confidence 

in contributing to the special education process (Kauffman et al., 2001). Rudnitski 

(1992) stated that parents from racial or ethnic minorities and lower socioeconomic 

statuses feel less connected with their child's school than those of middle class parents. 



This author further explained that minority parents' inability to use the English language 

proficiently, combined with the emotional and practical stressors from their lower 

socioeconomic status and its daily challenges, further enhances this sense of disconnect 

from the school community. These examples from the literature help to illustrate that 

those similar barriers, discussed above with the Hispanic population, have been reported 

within other ethnic minorities coming from lower socioeconomic statuses as well. 

The school's role and potential support. School professionals need to clearly 

inform the parents of the student's educational disability. This approach allows all IEP 

team members to then create an educational plan for the child together (DuFon, 1993). 

Schools can use Hispanic parents' native language, as discussed above, and provide 

parents with a better understanding of how the special education system works, as 

discussed later, to help them become more involved with supporting their child's 

education (DuFon, 1993). Teachers giving parents clear expectations of how and why to 

become involved at the start of the school year can also lead to parents having a better 

understanding of how they are a critical component of their child's educational success 

(Delgado-Gaitan, 1991). Research done by Delgado-Gaitan (1991) illustrates this concept 

well. The study assessed how educating Hispanic parents on how their child's school 

system was set up, and on their rights and responsibilities, influenced these parents' 

involvement level. Parents who realized how critical they were in their child's 

educational success became the most involved within the school community. Teachers 

helped to build this understanding by addressing the parents in their native Spanish 

language, delivering clear expectations for parents at the start of the school year, 

including parents in making decisions about their student's education and classroom 



environment, and keeping in consistent communication with parents. Further, the parents 

in Delgado-Gaitan's research were taught how to communicate with the school. This 

skill, along with understanding how the school system was designed to work, allowed 

parents to gain confidence in knowing how they could have an impact on the school 

system as well as their children's academic success. The Hispanic parents' increased 

involvement allowed for more consistency between the home and school environments 

for the Hispanic students (Delgado-Gaitan, 1991). 

In another study by Reynoso and Tidwell (1996), Hispanic parents who had 

children receiving special education demonstrated significantly higher involvement than 

those Hispanic parents whose children were in regular education. When Hispanic parents 

of children in special education were able to understand why it was so important for them 

to become involved in the education of their child and how to do this specifically, they 

were much more engaged within the school and IEP process (Reynoso & Tidwell, 1996). 

Yet placement in special education can lead to another barrier that can challenge 

Hispanic parents' involvement. 

Familial challenges within the Hispanic culture. Traditional or religious beliefs 

can act as a barrier in parental involvement for many Hispanics. The culture's strong 

religious beliefs provide faith and hope that may be needed when parents initially grieve 

about their child's disability, yet this same faith can also lead to questioning why their 

child has a disability (Correa, 1987). The Hispanic culture can associate a child having a 

disability with stigmas (Pena et al., 2008). Some Hispanic families may try to "hide" the 

child rather than acknowledge they have a disability in order to project their family in the 

"best possible light" (Correa, 1987; Banning et al., 2000). Some Hispanics fear that their 



family would reject their request for help in caring for their child with a disability 

(Banning et al., 2000). When a Hispanic family is able to receive support from extended 

family, the potential stress the child may create for the immediate family can be reduced. 

A child who has a disability can have a large impact on the family's functioning 

within the Hispanic culture. The large emphasis on family within the Hispanic culture 

helps to intensify how much of an impact the child with a disability can have on the 

family dynamic as a whole. The mother, who is often the main caregiver for the child 

with a disability within the Hispanic family, must carry the burden of balancing extra 

support and care to the child with the disability and the rest of the family members 

(Shapiro & Tittle, 1990). If the mother does not believe she is successfully handling this 

balancing act, she may feel higher levels of stress or depression stemming from her belief 

that she is not succeeding in her primary, familial role (Shapiro & Tittle, 1990). Further 

challenges within the home environment can develop from different family members 

obtaining diverse acculturation levels. 

The acculturation of the child and the parents within the family can vary greatly 

and can have many different effects on the family dynamic. Hispanics must balance 

different and competing worldviews when living in the United States (Pena et al., 2008). 

As reported earlier, Hispanics tend to have a more collectivistic outlook compared to the 

typical American outlook, which is often more individualistic (Pena et al., 2008). There 

are significant, positive benefits to families achieving a higher degree of acculturation. 

They are more likely to access preventative services, have a positive perception of their 

health, and have the entire family on the same page with regards to making decisions and 

interacting with members of other American communities (Pena et. al, 2008). These 



benefits can lead to positive relationships within their community as well as within the 

family itself. Parents' levels of acculturation may affect their level of participation in the 

special education process and program as well as their educational attitudes (Reynoso & 

Tidwell, 1996). Often schools facilitate the exclusion of students and parents, knowingly 

or unknowingly, by establishing activities that require specific majority, culturally-based 

knowledge and behaviors about the institution (Delgado-Gaitan, 1991). 

Parents that are less accultured may find strategies to help sort out and understand 

the school process. Older siblings often act as the median between their less accultured 

parents and the American, Anglo society because they are typically more accultured than 

their parents (Correa, 1987). A study done by Lecroy and Krysik (2008) demonstrated 

that greater attachment to school and higher levels of parental support, along with greater 

connections with peers, were associated with higher GPA in Hispanic students. It is 

important to take acculturation level into consideration when planning culturally 

appropriate services with Hispanic students and their families. This is also true when 

school personnel are beginning the initial special education process with Hispanic 

students and their families (Pena et al., 2008). 

The Special Education Process within the General Population 

The special education process is a crucial component within the educational 

system that can either help or hinder a positive relationship between the school and the 

family. This experience for the family can be huge in setting the tone for how 

comfortable, informed, and involved the parents will continue to be within their child's 

special education. In a study presented at NASP by Miller and Dehn (2002), Caucasian 

parents from Wisconsin, who had recently attended their first IEP meeting for their child, 



were contacted by telephone and interviewed on their understanding of and feelings about 

various components of the IEP process. Overall parents reported fairly positive 

perceptions of the special education process, however they also reported some 

weaknesses in the procedure. Researchers found that 16 percent of parents reported that 

the meeting did not at all provide them with a better understanding of why their child was 

having difficulties in school while 16 percent of parents were unsure if their child had a 

disability that significantly interfered with the student's learning and education. Eleven of 

14 parents whose children had been placed for learning disability services knew that their 

child had been placed in that category. Also, 12 percent reported being asked to sign the 

IEP without having the goals of the IEP reviewed with them. Finally, 12% reported they 

were not asked for suggestions about how to help their child at any point (Miller & Dehn, 

2002). While many parents perceived the special education process as positive, there 

were still some areas that could be improved upon. Hispanic families can face further 

challenges with the special education process even beyond these basic issues highlighted 

in this past research. 

Lessons in Working with Hispanic Families 

Schools should consider factors beyond those that are problematic for American 

Caucasian families when working with Hispanic families. The underrepresentation of 

Hispanics among school personnel, including teachers, counselors, school psychologists, 

and administrators often results in schools having difficulty recognizing special factors 

they need to understand in working with Hispanics (Factors affecting Hispanic American 

educational attainment, 1996). Consequently, there are few school professionals who are 

linguistically, culturally, and socially empathic to the needs of Hispanic students (Factors 



affecting Hispanic American educational attainment, 1996). The percentages of Hispanic 

children within schools across the United States have continued to rise while the number 

of school psychology practitioners has remained relatively constant (Nahari, Lopez, & 

Esquivel, 2007). Minority membership within the National Association of School 

Psychologists, also known as NASP, has remained low with only 3% Hispanic 

membership in 2005 (Curtis, Lopez, Batsche, & Smith, 2006). Due to the cultural, 

traditional roles of the Hispanic mother and father, the mother may be working to 

understand the special education process with less support from her husband. The father 

is often limited with available time during the school day, because his cultural role has 

him focused on providing for the family (Correa, 1987). Another challenge schools must 

consider is getting Hispanic parents to do more than just provide information during the 

IEP process. IDEA emphasizes the need to have parents involved in making decisions 

and designing goals for the child in their individual education plan. Cultural beliefs and 

attitudes of Hispanic parents could limit their participation in designing their child's 

education plan (Reynoso & Tidwell, 1996). Limited understanding of the school system 

and parental acculturation level may have an impact on their level of involvement within 

the special education process and program as well (Reynoso & Tidwell, 1996). The 

concept of participation varies across different ethnicities and socioeconomic status too 

(Stein, 1983). Stein's research (1983) showed that Hispanics were very satisfied with the 

school's work, yet these parents were not actively participating in their child's special 

education program. They were not part of the assessment process, active in the IEP 

development, or working on the same goals and objectives within the IEP at home (Stein, 

1983). The lower socioeconomic status of many Hispanics creates potential risks for 



lower academic success. However, it also creates the potential opportunity for parental 

involvement to have an even greater impact on the child's educational success if a 

positive connection is made with the school and visible to the Hispanic children of these 

parents who become actively involved (Reynoso & Tidwell, 1996). 

Hispanic children of lower socioeconomic status have the potential to even further 

benefit from parental involvement in their education. Children of lower socioeconomic 

families have shown to benefit, even more so than the average, from parental 

involvement in their educational progress and success (Reynoso & Tidwell, 1996). 

Hispanic parents who become educated on how to support their child with a disability can 

further benefit from the group action planning seen in Banning, Turnbull, and Periera's 

research (2000). The use of group action planning by Hispanic parents has the potential 

to increase support for their child. Hispanic parents are generally less involved in their 

children's education than other American parents, yet children from minority and low 

income families benefit the most when parents are involved (Reynoso & Tidwell, 1996). 

Increasing parental support in the education of their children may not only benefit the 

parents, but it also may have a positive effect on Hispanic children's school achievement, 

self-esteem, and positive attitude towards education (Reynoso & Tidwell, 1996). Parental 

input on educational goals for their child could have an important, positive influence on 

their child's educational development and success. Hispanic parents' involvement can 

have the potential for great benefits in their children's education. 



Fulfilling Ethical and Legal Obligations Along with Making Better Connections 

Between the Home and School 

Schools across the United States are challenged with having to continually work 

to better understand the Hispanic population as it continues to grow rapidly. School 

psychologists must work to overcome this gap of not fully understanding this thriving 

culture. A growing number and significant portion of the special education population 

comes from Hispanic homes with linguistic and cultural differences that warrant serious 

consideration by schools (Stein, 1983). The strong parental trust in schools that is often 

seen with Hispanic parents is not enough. School personnel must attempt to involve 

Hispanic parents more actively in the partnerships that are mandated by PL 94-142 

(Stein, 1983). This federal legislation, along with judicial decisions and state codes, 

require parents of special education students to take an active role in educational-decision 

making and in planning the child's special education program (Reynoso and Tidwell, 

1996). Schools need to ensure that they are communicating the necessary information 

related to these guidelines to the families they are working with. They also need to be 

concerned with how often power arrangements are created and have an effect on 

Hispanic families' involvement and acceptance of the school's work and ideas (Bennett, 

1988). School personnel need to work to better understand the similarities and differences 

that exist between the home and school environment for the Hispanic child. 

Schools need to understand each child's home and school lives to design 

challenging, yet realistic educational goals. Success towards reaching IEP goals may not 

be met at the same rate or in the same way if there is no consistency and support of these 

objectives in the home. School personnel need to get beyond the cultural barriers to 



connect and work with the family to support the IEP goals at home if possible. The closer 

parents are to the education of their child, the greater impact they can have on their 

child's educational achievement (Reynoso & Tidwell, 1996). When parents are involved 

with their child's schooling, they are able to reinforce classroom lessons in the home, 

providing more consistency for the child (Reynoso & Tidwell, 1996). Hispanic parents 

can have a stronger understanding of the child's educational program, learn ways to work 

more effectively with the child, and provide more emotional support for the child when 

they are involved in their child's special education process (Reynoso & Tidwell, 1996). 

These important benefits then provide an increased sense of belonging for both the child 

and parents (Reynoso & Tidwell, 1996). If schools are able to better understand a 

Hispanic family's background, they will have more direction in how to approach and 

work with the family. 

Educators and family members can begin to understand cultural differences when 

they make connections that build a foundation of respect (Allen, 2008). Effectiveness of 

different parental involvement practices do differ among race and ethnicities (Desimone, 

1999). Because of this, schools need to enhance their understanding of how Hispanic 

parents are feeling in response to how schools are working with them. If schools better 

comprehend how Hispanic families are responding to the special education process the 

school leads them through, they will be more able to adjust and improve upon any 

weaknesses that may be present. By improving the special education process for Hispanic 

families, schools would be able to work towards increasing parental involvement and 

their compliance with IDEA. As seen in past research (Reynoso & Tidwell, 1996; Stein, 



1983; Delagdo-Gaitan, 1991), this involvement can have a large, positive impact on 

Hispanic children's educational success. 



CHAPTER I11 

METHOD 

Participants 

A group of 19 Hispanic parents from Minnesota and Wisconsin were given the 

opportunity to take part in a telephone interview done in the parent's preferred language, 

in either Spanish or English. The Hispanic parents were required to have just completed 

their first experience in going through the initial special education process for their son or 

daughter. Seven parents consented to being contacted for the interview, however only six 

were reached via telephone within the two weeks following their child's special 

education meeting. Those six parents were then interviewed, four in Spanish and two in 

English. During the first six months of data being collected, only Hispanic parents who 

had just completed their first experience in going through the initial special education 

process and whose child had qualified for special education services were asked to 

participate. However during the last three months, Hispanic parents whose child had not 

qualified for services, but who had still just gone through the process for the first time, 

were also invited to participate. This change was made to increase the potential number 

of participants in the study. 

The six parent participants were initially asked demographic questions about their 

child who had been evaluated for special education as well as questions about themselves 

in relation to that child. All six participants were female and reported being the mother of 



the student who had been referred for special education. The students, who had been 

evaluated for special education, consisted of four males and two females, one of whom 

was in kindergarten, one was in second grade, three were in fourth grade, and one was in 

sixth grade. Within this group, four of the six students had attended other schools prior to 

their current school where the special education process was complete. After starting first 

grade, two students had attended two other schools while two different students had 

attended one other school. None of the students had been referred for a special education 

evaluation prior to the current evaluation that was done relative to this study. The 

participants had also not attended any type of special education meeting prior to the 

special education evaluation done relative to this study. 

Participants were also asked 18 demographic questions, including seven final 

acculturation questions, which addressed information specific to the parents of the child. 

The six participants reported to be 28, 36, 38,42,43, and 43 years old. The highest level 

of education reported by four of the participants was twelfth grade while one participant 

reported eighth grade and one reported having no formal education. The majority of 

participants reported being a stay-at-home mother for their work while one mother 

explained she was working as a supervisor for a restaurant. All six women were married 

and indicated that the father of their child was from Mexico, with the exception of one 

mother who reported that her husband was from Honduras. Of the six participants, four 

were from Mexico, one was from America, and one was from Honduras. Three 

participants reported speaking and reading Spanish better than English, two reported 

speaking and reading Spanish and English both equally well, and one reported speaking 

and reading only Spanish. Four participants reported to "usually" use Spanish in the 



home as well as with their child while two reported using Spanish more than English in 

the home and with their child. One participant reported prefening to use only Spanish, 

three reported preferring to use mostly Spanish but some English, and two reported 

prefemng to use Spanish and English equally. However, all six participants reported 

Spanish to be the primary language they use when communicating with their child. This 

information can also be seen in Appendix I. 

The final seven questions were asked to gather information on participants' 

acculturation levels of and relations with the American and Hispanic cultures. The total 

number of years participants had lived in the United States included seven, eight, nine, 

15, 25, and 36 years. Overall, two participants rated themselves as "very Hispanic," two 

as "mostly Hispanic," and two as "bicultural or equally Hispanic and Anglo." 

Specifically, five participants reported preferring Spanish and English music and 

television equally while one reported preferring mostly Spanish music and only television 

programs in English. Three mothers reported preferring mostly Hispanic food while the 

other three mothers reported prefemng Hispanic and other food equally. Finally, one 

participant reported her close friends being all Hispanic, two reported their close friends 

being more Hispanics than Caucasian Americans, two reported "about half and half," and 

one reported all of her close friends being Caucasian Americans. This information can 

also be seen in Appendix I. These items were then scored based on an acculturation scale 

(Cuellar, Hams, & Jasso, 1980). Scores closer to 1 indicate low acculturation, scores 

closer to 3 indicate a bicultural orientation, and scores closer to 5 indicate high 

acculturation. Parent one earned a mean score of 1.9, parent two earned a mean score of 

2.2, parent three earned a mean score of 2.3, parent four earned a mean score of 2.9, 



parent five earned a mean score of 2.4, and parent six earned a mean score of 2. Using 

this classification system, the participant sample scored closer to the midrange, scoring an 

overall 2.3, and can be characterized as somewhat bicultural. 

Thirty school psychologists participated in recruiting the six Hispanic, parent 

participants. These school psychologists represented five districts from Wisconsin and 

eight districts from Minnesota. Seventeen of those thirty school psychologists reported 

information based on the final school psychologists' questionnaire (see Appendix G). 

Five of these 17 school psychologists were from Wisconsin while the other 12 were from 

Minnesota. These 17 school psychologists represented eight different districts whose 

Hispanic population ranged from 6.7 percent to 32.1 percent. One of the 17 school 

psychologists interviewed was bilingual and therefore did not face the same language 

barrier that other participants faced. Finally five of the six school psychologists who 

recruited at least one Hispanic parent were interviewed with this final questionnaire. The 

other 12 school psychologists who completed the final questionnaire had not recruited 

any Hispanic parents for the study. However, seven of the eight school psychologists who 

had reported inviting one or more Hispanic parent to participate were able to complete 

the final questionnaire. 

Procedure 

Permission from both the University of Wisconsin- La Crosse Institutional 

Review Board and the participating schools from Minnesota and Wisconsin were 

obtained before the study began. Eighty-two school psychologists from 42 districts were 

initially contacted by telephone and asked if they would be willing to participate in 

helping to recruit Hispanic parents for the researcher to interview. If the school 



psychologist was interested, the process and materials were then reviewed over the phone 

before they were sent the "information to participating schools" (see Appendix A) and 

parental consent folms. Further contact was then made with district and school 

administrators to gain district consent and approval to continue working with those 

participating school psychologists. One district was also visited by the researcher in 

person and was presented with the research proposal and materials as well. The author 

submitted 16 district applications. Three of those 16 districts decided to not participate in 

the study, leaving 13 districts for potential Hispanic parents to be recruited through. The 

"district consent form" (see Appendix A) was completed and returned by those 

participating districts or schools. There were 32 school psychologists who initially 

consented to participating in the study, however only 30 ended up submitting paperwork 

for approval. The Hispanic population within the student body of the 13 participating 

school districts ranged from 6.7 to 32.1 percent (see Appendix H). 

When a Hispanic family's special education meeting had ended the school psychologist 

or the present translator from the participating school asked the parents if they would be 

interested in volunteering to take part in a survey being done to better understand 

Hispanic families' perspectives on the special education process. This was done using the 

"script for introducing the interview opportunity to Hispanic parents" (see Appendix A). 

Interested Hispanic parents were asked to complete a consent form in Spanish or English, 

which ever they preferred (see Appendix B and C). After the consent form was 

completed and signed, the school psychologist then completed and faxed, with the 

completed consent from the parents, a brief form (see Appendix D) indicating who was 

present at the meeting, the reason for referral, what test results were discussed, and if or 



what special education category the child qualified under. The researcher then called the 

parent to conduct a structured interview in the parent's preferred language (see Appendix 

E) within two weeks of the special education meeting. This interview lasted no longer 

than 30 minutes. The English version of this structured interview can be seen in 

Appendix F. Participants whose child had not qualified for special education services 

were not asked items 22a, 22b, 33,40,43 or 45, as they did not applied to those parents. 

After all six interviews were complete, the 30 participating school psychologists were 

called via phone. Seventeen of these 30 school psychologists were reached and 

completed a follow-up questionnaire. This questionnaire was done to collect data on 

school psychologists' perspectives relative to working with Hispanic parents throughout 

the special education process. This questionnaire can be seen in Appendix G. 

Instrument 

The interview was adopted from Miller and Dehn (2002) and was translated into 

Spanish by the researcher. The interview was then reviewed by a professional, Spanish 

translator from St. Francis Hospital in Shakopee MN, Monica Roe. She is originally from 

the country of Honduras. After an introduction by the researcher, the interview consisted 

of six parts. The first section asked questions about how the school contacted and worked 

with the parents prior to the special education evaluation meeting. Parents ranked their 

responses on a Likert scale ranging from one to five. The second section covered 

information related to the placement of the child. Parents answered either "yes" or "no" 

or ranked their perceptions on a Likert scale ranging from one to five. The third section 

covers information on assessment results from the evaluation of the child. Both open- 

ended questions and questions answered through the use of a Likert scale were presented 



to participants in this section. The fourth section included two questions addressing 

parental rights. Both "yes/no" options as well as one open-ended question were 

presented. The fifth section covered parent participation at the special education meeting. 

There were 47 questions total that included rankings on a L ie r t  scale, yeslno questions, 

and open-ended questions. The last two questions within this section asked parents what 

suggestions and thoughts they had on the special education process as well as how 

educators could improve the process. The final section included questions covering the 

parent's demographic information. The interview was finished with thanking the parent 

for their time and letting them know who they could contact if they had any further 

questions. 

Data Interpretation 

The objective of this study was to describe Hispanic parents' perspectives of the 

special education process. The data were interpreted using descriptive statistics and 

looking for patterns within the data collected. Responses obtained from the interview 

questions provided outcome variables. Means of individual items were calculated using 

the six participants' responses as well as the means for each participant in the five 

different sections of the interview, including their involvement, understanding, and 

reported attitudes towards the special education process, as well as barriers to parental 

involvement, and feelings of parents relative to the process. Each participant's 

acculturation level was determined by calculating the mean score of their responses to 

nine items from Cuellar, Harris, and Jasso (1980). 



Hypotheses 

Hispanic parents will report low levels of involvement during the IEP process. It 

is expected that there will be a mean of less than four, indicating parents were 

involved less than "somewhat well." 

Hispanic parents will report low levels of understanding the evaluation process as 

well as the results of the assessment. It is expected that there will be a mean of 

less than four for each, indicating parents understood the evaluation process and 

its results less than "somewhat well." 



CHAPTER IV 

RESULTS AND DISCUSSION 

Involvement in the Special Education Process 

The first hypothesis was that Hispanic parents would report low levels of 

involvement during the special education process. It was hypothesized that there would 

be a mean of less than four, on the one to five scale used ranging from "not at all" to 

"very much," on those items addressing involvement, indicating parents were involved 

less than "somewhat well." To address this hypothesis, information was gathered on 

Hispanic parents' involvement within the special education process, including both their 

assessment process as well as the meeting that was held with school personnel and the 

family to review the evaluation results. Specifically, participants were asked to rate on a 

scale from one to five, with one being "not at all," two being "not much," three being "an 

average amount," four being "somewhat well," and five being "very much," how 

involved they were with contributing information before and during the evaluation. Most 

of the parents' responses indicated that generally they were very involved, reporting 

mostly fours and fives. Three participants reported that school personnel collected 

information from them prior to the evaluation meeting "very much," while two reported 

"somewhat," and one reported "an average amount." Three mothers reported that prior to 

their evaluation meeting, school personnel talked with them and gathered information 

from them about their child's difficulties at school and what decision would be made at 



the meeting "somewhat well," while the other three mothers reported that these two 

things were discussed with them "very much." Four mothers reported that school 

personnel talked with them about what would be discussed at the meeting "somewhat 

well" while the other two mothers reported this to be "very much." Participants indicated 

that test or evaluation results were discussed prior to their results meeting, with four 

mothers reporting this to be done "very much" and two mothers reporting this to have 

been done "somewhat." Parents' involvement with reviewing their rights was more 

mixed with four mothers saying school personnel had reviewed these with them before or 

during the evaluation "somewhat well," one reporting "very much," and one indicating 

"not much." One parent reported that school personnel had talked with her about what 

disability her child was considered for "very much" while three others indicated school 

personnel did this "somewhat well," and two indicated "not much." Five of the six 

mothers reported to answer questions, talk about their child's strengths, and talk about 

their child's weaknesses, difficulties, and needs at their special education meeting "very 

much" while one mother indicated she did this "somewhat well." All six mothers also 

reported that they were asked if they agreed with the decision made about whether their 

child had qualified for special education services. Four mothers indicated they "very 

much" felt a part of that decision that was made while the other two mothers indicated 

they felt a part of the decision "somewhat well." Four mothers had a child who qualified 

for special education services and therefore had an IEP created for the student. Of these 

four mothers, two reported that teachers had written goals and objectives to create the 

IEP prior to meeting yet these goals and objectives were reviewed with the parents at the 



meeting. The other two mothers reported that they had collaboratively worked with 

teachers to form goals and objectives for their child. 

School psychologists were also asked about their perspective on Hispanic parents' 

involvement in the special education process. Specifically, 17 school psychologists were 

asked how IEP goals and objectives were most commonly created in their schools. 

Twelve school psychologists explained that teachers generally write goals and objectives 

before the IEP meeting and ask the parents to sign off without reviewing them while five 

said that teachers often write the goals and objectives but carefully review them with 

parents, making changes based on parents' thoughts or recommendations. Only one 

school psychologist reported that the goals and objectives were carefully reviewed with 

Hispanic parents and adjusted based on the parents' input while 16 reported that when 

working with Hispanic parents, teachers wrote the goals and objectives prior to the IEP 

meeting and asked parents to sign off on the IEP without reviewing them. Six school 

psychologists also noted that Hispanic parents are more likely to simply agree with what 

school personnel have to say and not add anything to the discussion while two school 

psychologists further explained that their lower socioeconomic and educational status 

seemed to play a role in the awareness and understanding of the process and system. 

The differences seen in parent participants' reports and the school psychologists' 

reports about Hispanic parent involvement could be due to multiple reasons. Participants, 

including both Hispanic parents and school psychologists, could be reporting accurate 

information based on their perspective yet their views may simply be different. There 

may be a different understanding amongst the participants related to what "involvement" 

or "participation" really means as well as differing expectations related to involvement 



throughout the special education process. School personnel, as they are guided by the 

Individuals with Disability Act, look for parents to provide information throughout the 

special education process as well as to add input and ask questions while the special 

education team, including the parents, work to make decisions for the child. However 

many Hispanic parents place a high level of trust in the school personnel's work and 

thoughts relative to this and often do not become as involved with making decisions with 

school personnel related to the child's education (Stein, 1983). Also, it was very difficult 

to recruit Hispanic parents to participate. This difficulty may have led to a biased sample, 

which could have led to the parent participants' reported higher levels of involvement not 

being representative of the Hispanic population the school psychologists were generally 

reporting on. This information could suggest that both participating parents and school 

psychologists may have been reporting accurate information, yet the Hispanic parents' 

reports might not be representative of the Hispanic population throughout the Midwest. 

Parents' reported responses to the involvement items within the interview were 

used to calculate the means of the individual items as well as the average, numerical 

response for each parent within the area of involvement on the interview. These item and 

participant scores can be seen in Appendix J. The average reported scores for each parent 

participant in the area of involvement were 3.3,4.6,4.9,4.7,4.7, and 4.5. The majority of 

parent participants were found to report high levels of involvement, as indicated by a 

mean score of greater than four. This was seen in the overall average score for each 

participant as well as the average score found for each item in the area of involvement. 

However it is important to again highlight that the small sample of participants may not 

be representative of Hispanic parents throughout the Midwest and that the view on what 



"involvement" or "participation" means could differ from what is meant with these terms 

by school personnel. Prior research has shown that the understanding of "participation" 

and "involvement" can vary across groups, including parents, school personnel, and those 

coming from different socioeconomic statuses (Stein, 1983). Even if Hispanic parents 

provide information throughout a child's evaluation, they may not be an active team 

member in making decision related to the child's education. 

Understanding of the Special Education Process 

The second hypothesis stated that Hispanic parents would report low levels of 

understanding the evaluation process as well as the results of the assessment. It was 

thought that there would be a mean of less than four for each, indicating parents 

understood the evaluation process and its results less than "somewhat well." To address 

this hypothesis, participants were-asked about their understanding of the special 

education process. The majority of participants reported a high level of understanding, 

with many responses again being fours and fives using the same scale discussed above. 

Five of the six mothers indicated that they understood the evaluation and testing involved 

in the special education process "very much" before agreeing to the evaluation. The sixth 

mother reported feeling "neutral" on this same item. Five of the six mothers reported 

reading the pamphlet given to them about their parental rights. Three of these five 

mothers then indicated that they understood the information "very much" while the other 

two reported understanding the information "somewhat well." After the evaluation 

meeting all six participants reported clearly understanding the purpose and results of each 

test administered to their child "very much" while also gaining a better understanding of 

their child's learning potential and their child's skills in reading, math, or written 



language "very much." Five mothers reported gaining a better understanding of their 

child's behavior through these test results "very much" while one mother reported 

"somewhat well" to this same item. Four of the six participants reported that "all" of the 

school personnel did the "best job" of explaining test results to them after the people 

present at their meeting were reviewed with them by the researcher, unable to pick just 

one team member. One parent identified the speech and language pathologist and 

bilingual director for this same item while another participant identified the school 

psychologist. Participants were also asked if their child had qualified for special 

education. Four mothers reported yes and two reported no, each being accurate based on 

information sent from their child's school. Each participant was also able to accurately 

identify whether or not their child would be receiving special education services. 

However, only two of the four mothers whose child had qualified for special education 

were able to correctly identify their child's disability. All four mothers whose child had 

qualified for special education services reported that they were "very much" clearly 

provided with basic information about the special education program and services their 

child could receive and that they "very much" understood the goals and objectives 

created for the child's IEP. 

Overall participants reported having a higher level of understanding, indicated by 

each participant's average score for this area being above four, throughout the special 

education process. Parents' reported responses to the understanding items within the 

interview were used to also calculate the means of the individual items as well as the 

average, numerical response for each parent within the area of understanding on the 

interview. These item and participant scores can be seen in Appendix J. The average 



reported scores for each parent participant in the area of understanding were 4.5,5,5,4.9, 

5, and 4.6. All parent participants were found to report high levels of understanding, as 

indicated by a mean score of greater than four. This was seen in the overall average score 

for each participant as well as in the average score found for each item in the area of 

understanding. There was only one averaged item score in this area that was found to be 

below four. This item specifically asked parents which category of special education their 

child had qualified under. There was an item later in the interview that asked participants 

if they had any suggestions for improving the special education process for Hispanic 

parents. Parents reported that explaining all terms used by school personnel relative to the 

process as well as increasing communication between the school and parents would help 

with understanding the information and process better. These responses contradicted the 

numerical data found within this section of the interview which had suggested a high 

level of understanding. Prior research pointed to school personnel needing to be clear on 

what special education and school terms mean with Hispanic parents as well as there 

being a need to increase the amount of communication between Hispanic parents and 

school personnel (Stein, 1983; Delgado-Gaitan, 1991; Reynoso & Tidwell, 1996; Pena, 

Silva, & Claro, 2008 ). These suggestions could help parents in the Midwest more fully 

understand the special education process. 

Parents' Reported Attitudes towards the Special Education Process 

Questions looking at participants' attitudes toward the special education process 

were asked using the same scale discussed above, with a response of five indicating "very 

much," four indicating "somewhat well," three being "neutral," two being "not much," 

and one being "not at all." Overall, the majority of participants' responses showed that 



there were some mixed thoughts on how parents should be involved with the special 

education process. All six participants reported that parents have the right to be involved 

in their child's special education programming. Five of the six mothers reported that 

parents want to be an equal partner in education and decision making, that parent 

participation significantly improves their child's services, and that parents feel as though 

they are part of the evaluation process "very much." The sixth mother reported feeling 

"neutral" that parents want to be an equal partner in education and decision making and 

that parents feel as though they are part of the evaluation process while also reporting 

parent participation significantly improves the child's services "somewhat well." Three 

of the six mothers indicated that parents want to supply information but not otherwise 

participate in actually planning their child's school service "very much" while one 

mother reported "not m u c h  and two mothers reported "not at all" to this same item. Four 

out of the six mothers reported that parents should "not at all" he given the option to not 

attend IEP meetings while two mothers reported "very m u c h  to this same item. The 

results help to highlight that participating Hispanic parents do value their child's 

education and want to be a part of it, yet the concept of what that participation really 

means again may vary from how school personnel may define it. Hispanic parents' 

cultural background and differing understanding of the educational system may impact 

their involvement in designing their child's educational plan (Reynoso & Tidwell, 1996). 

Their contextual background of education as well as their understanding of the school 

personnel's roles and responsibilities related to their child's education may limit their 

participation in the process, yet they can still value their child gaining an education. 



School psychologists were also asked about Hispanic parent attitudes towards the special 

education process. Specifically, they were asked whether or not Hispanic parents "not 

caring" about their child's education was a barrier to their involvement level within the 

special education process. All 17 school psychologists reported that the Hispanic parent 

not caring about their child's education was "not at all" a reported factor impacting the 

parent's involvement. All 17 participants further noted that Hispanic parents not caring 

about their child's education was "not at all" believed to be a barrier (by the school 

psychologist) in Hispanic parent involvement levels either. This idea was supported by 

past research that showed no difference in the valuing of education amongst Hispanic 

parents and Caucasian parents (Reynoso & Tidwell, 1996), yet the perceptions of how 

their children's education should be handled as well as the roles and responsibilities of 

the school personnel and parents involved with the student varied. Hispanic parents in 

this study as well as in past research discussed in the literature have reported that they do 

value and care about their child's education (Reynoso & Tidwell, 1996; Pena et al., 2008; 

Stein, 1983). 

Overall, both school psychologists and participating Hispanic parents reported 

that they believed parent involvement in the special education process does improve the 

educational services their child will receive, yet the mixed responses from the parents 

throughout this section help to highlight the differences that could exist between what 

school psychologist view as "involvement" and what Hispanic parents view as 

"involvement." Planning services and making decisions were components that fewer 

parents reported needing or wanting to be a part of. These results could support the 

concept discussed within the literature that Hispanic parents do want what is best for their 



child educationally, yet they often believe school personnel know "what is best" for their 

student (Pena et al., 2008). 

Barriers to Parents' Involvement 

Barriers to Hispanic parents' participation in the special education process were 

looked at through a series of questions answered through the same scale discussed in the 

previous section. Three out of six mothers reported feeling "very much" as though they 

and school personnel had different goals for their child. One of the six mothers reported 

"somewhat" to this same item, one reported feeling "neutral," and one reported "not 

much." Five out of six mothers indicated "not at all" to feeling as though school 

personnel may see them as pushy, angry, anxious, or as an adversary while one mother 

reported feeling "neutral" toward this item. Four out of six mothers reported "not at all" 

worrying about childcare, transportation, and time conflicts while one mother reported 

feeling "neutral" and one reported "very much" toward this same item. This finding did 

not strongly support previous research which discussed these daily challenges as being 

typical barriers for Hispanic parents (Correa, 1987). However, five of the six parent 

participants reported being mothers who were not working. It is possible that this may 

have impacted the time they had available to come in or to be in contact with school 

personnel. Four mothers indicated that communication was "not at all" a problem while 

two mothers reported feeling "neutral" towards this barrier. One out of six mothers 

reported ethnic and cultural differences were barriers to clear understanding "very much" 

while two reported "somewhat," one reported feeling "neutral" and two reported "not at 

all." Two of six mothers indicated that a limited understanding of the school system made 

some of the information confusing "very much" while three mothers reported feeling 



"neutral" and one mother reported "not at all." These findings related to parents 

understanding the school system highlight the possibility that parent involvement could 

be increased through helping parents to better understand the school system. This concept 

is similar to that found in previous research where Hispanic parents were taught about the 

school system as well as how to communicate with the school. Understanding how their 

school system worked enabled parents to gain confidence in knowing how they could 

have an impact on the school system as well as their children's academic success. This 

understanding and sense of empowerment that was discussed by-Delgado-Gaitan (1991) 

increased the involvement of the Hispanic parents within the author's 1991 study. This 

information suggests that the six parent participants within this study could have 

benefited from better understanding the school system surrounding the special education 

process. All participants reported "not at all" feeling like they were not really interested 

in being there. 

Along with understanding the school system and parents' interest level within 

their child's education, Hispanic parents feeling as though they have important 

knowledge to contribute to the process as well as their sense of comfort in 

communicating with school personnel are also factors in their involvement level 

(Reynoso & Tidwell, 1996; Stein, 1983; Correa, 1987). Two out of six participants 

reported "somewhat" feeling as though the school staff were the "experts" so they said 

less in the meeting than they otherwise may have, while one mother responded feeling 

"neutral" to this item, one reported "not much," and two reported "not at all." Three of 

the six mothers reported the purpose of the meeting was "very much" clearly explained 

while the other three mothers indicated "somewhat well" for this same item. These mixed 



feelings towards communicating with and interacting with school personnel help to 

highlight the communication barrier discussed within the past literature. Stein (1983) 

discussed the issue that Hispanic parents often don't receive the information they may be 

seeking from the schools, which may lead to Hispanic parents further feeling as though 

school personnel are the experts who will help the child develop educationally. This same 

author also discussed that when school personnel do not initially explain parents' roles 

and responsibilities within the special education process, Hispanic parents are often 

unaware of how they could and should be involved throughout the process. Hispanic 

parents not clearly understanding the purpose of the meeting as well as why their 

involvement is key to their child's success could act as baniers to their involvement 

within their child's education and the special education process. Overall there were 

mixed feelings towards these various barriers that had been discussed in past literature 

and research done with Hispanic parents in the schools. 

Within the area of barriers to Hispanic parent involvement, school psychologists 

were asked to first rate the frequency of how often these barriers discussed above had 

been reported to them relative to Hispanic parent involvement in the special education 

process. The school psychologists were then asked to rate what they believed to be the 

frequency of those same barriers impacting Hispanic parent involvement. Regarding what 

has been reported to the participating school psychologists, two school psychologists 

reported that transportation does "not at all" impact Hispanic parent's involvement, eight 

reported "not much," one reported that they did not know, five reported that it "somewhat 

often" does impact their involvement, and one reported that transportation "often" 

impacts their involvement within the special education process. Five school psychologists 



reported that language is "not at all" a barrier that impacts Hispanic parents' involvement 

in the special education process, seven reported "not much," four reported that it 

"somewhat often" was, and one noted that language "often" was a reported barrier 

impacting Hispanic parents' involvement level. Thirteen of the 17 school psychologists 

further noted that they are often able to offer transportation to parents while 16 noted they 

do have translators to help work with parents in their school(s). The literature looking at 

these daily challenges discusses the need for schools to do just this (Pena et al., 2008). 

This information collected from the participating school psychologists highlights how 

schools' efforts relative to removing these challenges can help improve Hispanic parent 

involvement. Five participants noted that work schedules were reported influences on 

Hispanic parent involvement "not much," one reported not knowing, nine participants 

reported it to be "somewhat often" impacting their involvement, and two reported work 

schedules to "often" be reported as impacting Hispanic parents' involvement level. Three 

school psychologists said that viewing school as a separate role and responsibility from 

parenting in the home was "not at all" a reported hanier relative to Hispanic parents' 

involvement while five said that it was "not much" a reported barrier, two did not know, 

two reported that it "somewhat often" was, and four reported that it "often" was a 

reported barrier in Hispanic parents' involvement level. Three school psychologists noted 

that childcare was "not at all" a reported barrier in Hispanic parent involvement while 

nine said that it was "not much," and five reported it to be "somewhat often" a reported 

barrier in Hispanic parents' involvement. One school psychologist further noted that it 

was "somewhat often" reported that Hispanic parents believe school personnel know 

what is best for their child, causing them to show lower involvement levels. 



School psychologists were then asked to rate what they believed to be the 

frequency of those same barriers, relative to Hispanic parents' involvement levels within 

the special education process, from their own perspective. Three school psychologists 

reported that transportation is "not at all" a barrier, five reported "not much," five 

reported "somewhat often," and four reported it to "often" be a barrier in Hispanic 

parents' involvement within the special education process. One participant reported 

believing that language was "not at all" a barrier, three reported "not much," seven noted 

that it "somewhat often" was, and six said that it was believed to "often" be a barrier 

impacting Hispanic parents' involvement levels. One school psychologist thought that 

work schedules were impacting Hispanic parents' involvement "not much" while one 

participant reported not knowing, eight reported "somewhat often," and seven noted that 

it "often" impacts Hispanic involvement levels. One participant reported believing that 

viewing school as a separate role and responsibility from parenting in the home was "not 

much" impacting Hispanics' involvement level, two reported not knowing, seven 

reported that it "somewhat often" is a barrier, and six noted that this view is "often" a 

barrier in Hispanic parent involvement within the special education process. Two 

participants said they thought childcare was "not at all" a barrier, seven reported "not 

much," and eight noted that childcare was "somewhat often" a barrier to Hispanic 

parents' involvement. Finally, 11 school psychologists explained that Hispanic parents 

believing that school personnel know what is best for their child is "somewhat often" a 

barrier in Hispanic parents' involvement level throughout the initial special education 

process. Overall this data showed that the majority of school psychologists believe 

transportation, language, work schedules, believing school personnel know what is best 



for their child, and Hispanic parents seeing school as a separate role and responsibility 

from parenting in the home to be barriers to Hispanic parent involvement "somewhat 

often" or "often." 

The information gathered from school psychologists is somewhat consistent with 

Stein (1983), Pena, Silva, and Claro (2008), and Banning, Turnbull, and Pereira's (2000) 

findings in that transportation, work schedules, language, and childcare are typical 

barriers in Hispanic parent involvement within the special education process. Although 

information reported from parent participants was not completely consistent with this 

past literature, some responses were. Again it is important to also note that five out of the 

six parent participants were mothers who were not working and that several participating 

school psychologists reported having translators and providing transportation to parents 

in the schools. This reported information fit in well with the literature that emphasized 

that school personnel should look to remove as many of these barriers as possible in order 

to increase parental involvement in the special education process. The majority of school 

psychologists in this study further reported that their school staff does work to do this 

also through the use of social workers providing transportation, allowing parents to bring 

their children to meetings, and offering meeting times to parents early in the morning as 

well as in the evening. 

Feelings Experienced by Parents 

Hispanic parents were asked about various feelings they may or may not have 

experienced after the completion of their child's special education meeting. Again, 

questions were answered using the same scale discussed above. Three out of six parents 

reported feeling comfortable "very much" while one reported "somewhat," one reported 



feeling "neutral," and one reported "not much." All mothers responded "not at all" to 

feeling angry, upset, or defensive with the exception of one mother who reported feeling 

"neutral" towards feeling angry and feeling defensive. Four of the six mothers reported 

feeling "not at all" tired while two reported feeling "neutral" with regards to feeling tired. 

One out of six mothers said she felt "somewhat" confused, two felt "neutral" towards this 

item, and three reported feeling "not at all" confused. The majority of mothers reported 

feeling neutral or somewhat positive towards feeling happy, relieved, and content after 

the meeting. Three of the six participants reported feeling "very much" happy while one 

felt "somewhat" happy, one felt "neutral," and one reported feeling "not much" 

happiness. Two of the six participants reported feeling "very much" relieved, one 

indicated feeling "somewhat" relieved, and three reported feeling "neutral" toward this 

item. Finally, two of the six mothers reported feeling "very much" content, one reported 

feeling "somewhat" content, two reported feeling "neutral" toward the item, and one 

reported feeling "not at all" content. Overall, the majority of the responses were positive 

with regards to participants' feelings after their child's special education meeting, 

however there were also some mixed feelings reported. Participants who had reported a 

lower number of years spent in the United States, as well as a lower age level, were found 

to report lower levels of positive feelings toward the process. This could suggest 

acculturation playing a role in parents' understanding and positive feelings toward their 

child's special education process. Delgado-Gaitan (1991) discussed the need for schools 

to help parents feel empowered relative to their child's school system. When parents are 

able to understand the school system or process, they will feel more positive and able to 

become more involved within their child's education. This past literature, along with the 



findings discussed here relative to parents' positive feelings toward the process, suggest 

that working to educate Hispanic parents on the school system and special education 

process could help increase Hispanic parents' involvement within and positive feelings 

toward their child's special education process. 

Delgado-Gaitan's work (1991) also highlights the need to decrease parents' 

negative feelings thronghout the special education process. Throughout this section, with 

each of the six participants, there were several pauses during the interviews when parents 

were asked if they had experienced a somewhat undesirable emotion, including feeling 

angry, upset, confused, and defensive. Parents required more time to consider and 

respond to the item. Often times parents would repeat their response to these items more 

than once to ensure the researcher had understood them. It appeared as though they were 

more interested in reporting positive things about their experience and their interactions 

with school personnel than they were about addressing any potential negativity they may 

or may not have experienced. This information, along with the responses seen thronghout 

this section suggests that parent participants overall reported feeling fairly positive about 

what had gone on during their child's evaluation andlor IEP meeting. It is also possible 

that parent participants may have been avoiding reporting any negativity experienced. 

This information is consistent with what school psychologists had reported in that 

Hispanic parents are "often pleasant to work with" and are often very willing to simply 

go along with what school personnel suggest or propose. However it is also important to 

note that the participating school psychologists reported concerns that Hispanic parents 

are also very willing to simply allow school personnel to make decisions regarding their 



child's education, rather than being an active member within that decision-making 

component o f  the process. 

Further Thoughts Reported by School Psychologists in Working with Hispanic 

Parents 

Beyond the involvement and understanding o f  Hispanic parents, school 

psychologists were also asked about what strategies had worked well for them when 

working with Hispanic parents. School psychologists reported having trained translators 

who are able to get to know the parents and who understand the special education 

process, conducting interviews face-to-face rather than over the phone, maintaining 

strong eye contact, using strong visuals to help present information to parents, providing 

transportation when necessary, explaining the special education process and system 

initially, contacting parents frequently to continually build rapport, and explaining the 

direct value o f  parent involvement to parents relative to their child's educational success 

are successful strategies they have used when working with Hispanic parents. Several of  

these suggestions support what was discussed in the literature within this study. Correa 

(1987) discussed the importance o f  increasing communication with Hispanic parents as 

early in the special education process as possible while Delgado-Gaitan (1991) 

highlighted the importance of  ensuring parents understand the process and system. 

Bringing parents in to participate in various meetings or school events was also found to 

be one common way to decrease transportation being a barrier within parent involvement 

(Pena et al., 2008). There were multiple challenges in working with Hispanic parents that 

were reported by participating school psychologists including parents not understanding 

the school system, school personnel talking with parents over the phone rather than in 



person, parents not having a context to understand the school and special education 

system, and not always knowing what parents are really thinking about the school's work 

or information presented. Participating school psychologists also reiterated challenges 

already discussed including parents not having enough confidence to become more 

involved due to the language barrier and not understanding the system, the perception of 

Hispanic parents that their roles and responsibilities related to their child are much more 

limited in the school than in the home, school personnel having to rely on translators for 

communicating or connecting with Hispanic parents, and Hispanic parents believing the 

school personnel simply "know what is best" educationally for their child. Again, these 

noted challenges have been discussed in the literature. Specifically, Reynoso and Tidwell 

(1996) discussed the common tendency for Hispanic parents to view their role related to 

the child as being to foster the child's development in the home. This development in the 

home is often thought to he very separate from the child's development at school, which 

Hispanic parents often believe is for school personnel to foster rather than the parents. 

This perception can play a large role in Hispanic parent involvement levels within their 

child's education (Reynoso & Tidwell, 1996). School psychologists also noted that lots of 

encouragement is often needed to increase Hispanic parents' involvement levels 

throughout the special education process and that working with Hispanic families as soon 

as possible within the process is crucial. Hispanic parents may not understand why 

upholding similar academic expectations in the home environment that are held in the 

school environment can have a positive impact on the student's overall academic 

development. Four school psychologists noted that the Hispanic parents they have 

worked with want the school to simply "do what is best for the child" because they do 



value their child's education, yet they place a much higher level of trust in school 

personnel than other parents might. Reynoso and Tidwell (1996) also explained that 

Hispanic parents often place a very high level of trust in school personnel, believing that 

school personnel are the experts relative to supporting their child academically. Two 

participating school psychologists reported that Hispanics often "don't care about the 

numbers" but that they simply want their child to receive the best possible help, which is 

often thought to he whatever school personnel suggest. This idea was also supported by 

past literature. Specifically, Pena, Silva, and Claro (2008) explained that Hispanic parents 

do value their child's education, yet they often believe school personnel are the ones who 

know how to best educate their child. One school psychologist reported that Hispanic 

parents are often part of gathering information for the evaluation, yet they are much less 

involved in making decisions relative to their child's education. Six school psychologists 

reported that the Hispanic parents they have worked with have always been very polite 

and kind towards school personnel. 

Finally, school psychologists were asked if they had any thoughts on why it may have 

been so difficult to recruit Hispanic parents to interview. Eight participants reported that 

they simply did not have the students to meet this study's criteria for participants while 

one reported that often times Hispanic parents are not at the evaluation or IEP meetings, 

one explained that Hispanic parents may be nervous to be questioned about a process 

they may not have understood fully, two noted that parents may not understand the 

concept or value of research, four reported that it may have been viewed as "just one 

more thing to do in their busy day," and one noted some parents may he here illegally and 

fear being reported. 



Final Thoughts on Regional Differences 

There were many common challenges and barriers found within the data collected 

through this study that were also seen in the literature, which had primarily looked at 

Hispanics in the southern region of the United States. This suggests that there may be 

many similar challenges for Hispanic parent involvement and understanding related to 

the special education process throughout the United States, yet the resources and support 

for both Hispanic families and school personnel working with this population in the 

Midwest may differ. Specifically, many school personnel in the Midwest likely had lower 

levels of training andlor experience related to working with the Hispanic population than 

those school personnel in other parts of the country with higher numbers of Hispanic 

families. This could be due to fewer opportunities to work with Hispanic families in the 

schools as well as fewer training resources or opportunities in the Midwest. Resources for 

both Hispanic parents as well as school personnel may have also differed in what was 

available to work with and increase Hispanic parent involvement and understanding. 

Again lower numbers of Hispanics in the Midwest could result in lower numbers of 

available supports for Hispanic families within their neighborhood or city communities as 

well as fewer professionals experienced and knowledgeable in working with Hispanics 

available to train or teach other school personnel. These differences would likely impact 

the relations and work between school personnel and Hispanic parents in the Midwest. A 

stronger sense of community support for Hispanic parents and further training, 

educational support, and resources available to school professionals relative to working 

with this population could enhance both parents' and school personnel's abilities to work 

with one another in a stronger, more effective manner in benefiting the child. 



The smaller population of Hispanics throughout the Midwest may also cause 

Hispanic parents to feel a lower amount of support from other Hispanic families. In many 

southern areas of the United States, the Hispanic minority group may still comprise the 

majority of the school, city, or community's population. This social support found with 

higher numbers of one's own group can impact confidence levels or resources in 

becoming involved or working to understand a process or system. 

Limitations of the Study 

The major difficulty that was experienced throughout this research was recruiting 

Hispanic parent participants. Ten out of thirteen schools were able to report the number 

of parents who were asked to participate in the study. Those ten schools reported that a 

total of 19 Hispanic parents were asked to participate but that only seven consented to 

being contacted by the researcher. There were originally 82 school psychologists from 42 

different districts contacted yet only 30 school psychologists from 13 different districts 

agreed to help recruit parents, as was mentioned above. These numbers help to highlight 

the large effort made in trying to recruit Hispanic parents. Also, with so few parents 

consenting to be interviewed, it is likely that the participants could have many differences 

in their acculturation, social economic statuses, views, involvement, and understanding of 

the special education process compared to those Hispanic parents who did not participate. 

Therefore there is most likely a selection bias within the parent sample. However, there is 

no way to know for certain what those differences, amongst participants and non- 

participants, might be. Another possible, contributing factor to a participant bias can be 

seen in information provided by the school psychologists. One thought as to why 

Hispanic parents may not have been willing to participate in the study, as was reported by 



the participating school psychologists, was that Hispanic parents may not have 

understood the process well enough to feel comfortable in answering questions about it. 

This suggestion highlights the possibility that the Hispanic parents who chose to 

participate may actually consist of those parents who understand the school process the 

best. 

Lower numbers of participants within this study resulted in a much smaller 

sample size than what was originally planned for. Despite the value of finishing this 

research in a descriptive manner, this study was originally intended to be quantitative. 

The small sample size suggests that the results found may not be representative of 

Hispanic parents in the Midwest who had recently gone through the special education 

process. Another concern discussed in prior research was further risk factors for Hispanic 

children who come from families with a parent who has less than a high school 

education, live in a family on welfare or receiving food stamps, live in a single-parent 

home, or have parents whose primary language is not English (Llagas & Snyder, 2003). 

One further limitation with this study was that these risk factors may not have been 

represented within the small sample size of participants and that demographic 

information was not collected on all of these factors. 

Beyond the number of participants, one other piece of information that was not 

collected regarding parent participants was the socioeconomic status of the father or 

family as a whole. Information was only collected on the parent participant's occupation. 

Five out of the six participants, who were all mothers, reported being a stay-at-home 

parent. No further information was collected on the socioeconomic status of the other 

parent or family. This further information would have been helpful in determining 



whether the participants did represent a Hispanic population who were or were not also 

living in lower economic conditions. 

One limitation relative to the interview was that it was conducted over the phone 

by someone they did not know. Although parents were told initially that all of their 

responses would be kept confidential and that their names would not be recorded with 

any of the responses or shared with anyone, there still may have been a perceived lack of 

confidentiality or a fear in not knowing how their responses could influence themselves 

or their child. 

Directions for Future Research 

One area to further pursue would be to collect further data on the involvement and 

understanding of Hispanic parents related to the special education process. This 

information could be analyzed quantitatively with a higher number of participants in 

order to gain a more representative perspective on Hispanic parents' involvement and 

understanding throughout the Midwest. School districts outside of Minnesota and 

Wisconsin could be invited to participate as well as parents who have recently gone 

through the special education process. These two factors could help to increase the 

number of potential participants. 

Beyond gathering and describing further data from Hispanic participants, 

collecting more information on both parents' professions or income could help to better 

understand the relation between parents' barriers relative to lower socioeconomic status 

and those more closely related to the Hispanic culture. One other method to further 

understand this area would be to collect data from parents of other ethnic minorities and 

from various socioeconomic conditions who also have a child going through the special 



education process. Information could then be compared across groups to determine how 

these barriers come into play based on minority status or economic circumstances. Also, 

asking school personnel specific questions about whether or not the reported barriers seen 

within the Hispanic population are also seen in other minority groups or families coming 

from lower socioeconomic conditions in their schools would help to further determine 

whether those barriers are due to cultural differences or lower socioeconomic status. 

Implications for School Psychologists 

Data collected from the six parent participants relative to their levels of 

involvement throughout the special education process at times conflicted with 

information gathered from participating school psychologists. The six Hispanic parents 

reported being involved with the process, both prior to and during the evaluation and IEP 

development while the participating school psychologists indicated that the Hispanic 

parents they have worked with are generally less involved in the process as well as in 

making decisions regarding their child's education. This conflicting set of information 

highlights the need for school psychologists to clearly explain the roles and 

responsibilities to Hispanic parents of both parents and school personnel relative to the 

special education process at the very beginning of the child's assessment. Hispanic 

parents' view on what "involvement" or "participation" in the process may be very 

different than what school personnel believe these concepts to be. School psychologists 

should initially work to ensure that all of the assessment team members, including the 

parents, have the same understanding of what each member's role and responsibilities are 

along with the direct implications they have relative to the student's success. However, 

school psychologists should also recognize that school personnel's Americanized view on 



what "involvement" and "participation" mean is often different from Hispanics' view on 

these terms. School personnel may need to somewhat adjust their understanding and 

acceptance Hispanic parents' perspectives related to participation. School psychologists 

should take a leadership role in helping educate school personnel on traditional 

Hispanics' perspectives. School psychologists should work to find a balance relative to 

involvement in the special education process based on individual family circumstances 

rather than simply projecting preset standards on parents with different beliefs. 

Ensuring that Hispanic parents understand the value of their involvement within 

the special education process should help them see and understand the direct link their 

involvement has in fostering educational success within their child. School psychologists 

need to initially explain to Hispanic parents that although school personnel do know what 

may be good for students in the academic setting, they as the child's parents are still the 

expert on that individual child. When Hispanic parents believe that school personnel 

simply "know what's best for their child," they may have a tendency to withdraw from 

helping the special education team make decisions related to their child's education. 

Within this study, participating school psychologists reported that Hispanic parents 

believing school personnel know what is best for their child is "somewhat often" a barrier 

in Hispanic parents' involvement levels throughout the process. Also, six school 

psychologists reported that Hispanic parents were more likely to simply agree with what 

school personnel had to say and not add anything to the discussion about their child's 

education. Related to this idea, the six participating parents emphasized the positive 

experiences and feelings they had within the process while hesitating to answer items 

related to undesirable emotions. This could suggest that Hispanic parents may prefer to 



avoid any type of perceived confrontation, questioning, or negativity with school 

personnel throughout the special education process. This in turn may have an impact on 

their willingness or desire to be involved in making decisions relative to their child's 

education within the school while also increasing their desire to simply go along with 

what school personnel suggest. The concept of respeto, discussed earlier and seen in past 

research, may help to explain this tendency. This strong value within the Hispanic culture 

may lead to Hispanic parents withdrawing from the decision-making process simply as a 

way of respecting school personnel's thoughts and opinions, who they may view as the 

experts relative to their child's education. School psychologists should work to prevent 

this tendency by again making sure Hispanic parents understand that they are the experts 

on their child and that their information about the student is valuable in enabling the team 

to provide the best possible support for the child at school. Topics or concerns that could 

be perceived as more confrontational should be presented with care along with an 

explanation as to why they are being discussed. Although Hispanic parents' willingness 

to go along with what school personnel may suggest for their child, school psychologists 

still must work to aide in those parents understanding the direct value in their 

involvement relative to their child's success. 

There are also multiple ways school psychologists can work to increase Hispanic 

parents' understanding of the special education process. Participating Hispanic parents 

within this study reported having high levels of understanding overall, yet they also 

verbalized needing more clarification in some of the same areas they had just rated as 

understanding "somewhat well" or "very much." Specifically, they reported higher levels 

of communication between school personnel and parents, and school personnel more 



fully explaining all of the special education terms used throughout the process would help 

increase their understanding. School psychologists working to increase the amount of 

communication between school personnel and Hispanic parents would help to ensure that 

those parents and school personnel develop the same goals for the process and child as 

well. Within this study, three out of six mothers reported feeling "very much" as though 

they and school personnel had different goals for their child. Also the majority of 

participating parents reported reading the brochure indicating their rights as a parent 

relative to the special education process, yet whether they were able to fully understand 

its implications throughout the special education process is not known. Hispanic parents 

could benefit from school psychologists fully reviewing these rights with parents prior to 

the evaluation beginning as well as at the evaluation meeting. This would also help to 

ensure parents are truly able to provide informed consent to their child being evaluated. 
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APPENDIX A 

INFORMATION TO PARTICIPATING SCHOOLS 



September 1,2009 

Dear School Psychologist, 

Thank you for volunteering to assist me with this study of Hispanic parent involvement in 
and Hispanic parent perceptions of Individual Educational Program (IEP) meetings. Your 
school's participation in this study is important, because learning more about Hispanic 
parent perceptions of the IEP process will help educators in the Midwest better the 
process and make meetings more parent-friendly. Neither your district nor any of your 
personnel will be identified during data analysis or presentation of the results. I intend to 
publish the results in a professional journal. 

The study will work as follows: 

1. After an IEP meeting, the school psychologist, with the help of the translator used 
at the meeting as well as the script enclosed, will invite the parent to participate in 
the study, give the parent the consent form, and immediately collect the 
completed form from the parent. Remember, we are only interested in Hispanic 
parents who are at an initial IEP meeting. That is, do not include reevaluations 
and do not include cases where the child is not placed in special education. 

2. If the parent consents, the school psychologist would then fill out the one page 
information form on what happened during the IEP meeting, and then fax that 
form and the consent form to me within 24 hours of the completed meeting. The 
fax number is 608-785-8443. Please also remember to first send through the 
confidentiality cover sheet included in this packet. 

3. I will call the parent within two weeks of the meeting and conduct a phone 
interview in Spanish, lasting approximately 30 minutes. 

This study has been approved by the Institutional Review Board at the University of 
Wisconsin- La Crosse. Enclosed you will find more information, including a parent 
consent form and an abstract of the study. Please don't hesitate to contact me if you have 
any other questions or concerns. Questions regarding study procedures may be directed to 
Megan Roethke (952-994-1685), the principal investigator, or the study advisor Dr. Betty 
DeBoer, Department of School Psychology, UW-L (608-785-6891). Questions regarding 
the protection of human subjects may be addressed to the UW-La Crosse Institutional 
Review Board for the Protection of Human Subjects, (608-785-8124 or irb@uwlax.edu). 

Please complete and fax the enclosed district consent form if you will still allow me to 
conduct this study in your school. I look forward to including your school in this 
research. Thank you, in advance, for your consideration and help with this work. 

Sincerely, 

Megan Roethke 
School Psychology Program 



CONFIDENTIALITY COVER SHEET 

Confidential to 
Megan Roethke 

School Psychology Program 

University of Wisconsin- La Crosse 



Hispanic Parental Perceptions of the IEP Process in the 
Midwest 

The purpose of this study is to highlight findings 

from interviews to be conducted in Wisconsin and Minnesota 

in which Hispanic parents will be asked about their 

experience with their child's initial IEP process. 

Information on what parents did and did not understand, 

what parents found most useful, and what made parents most 

uncomfortable with the IEP process will be outlined. The 

author will provide recommendations on how to improve the 

IEP process for Hispanic families. 



District Agreement Form 

The school district, , gives permission 
for Ms. Megan Roethke to recruit participants for a study on Hispanic 
parents' perceptions and experiences at IEP meetings. The school agrees to 
allow parent volunteers to be recruited for the study. After initial placement 
Individualized Plan (IEP) meetings, the school psychologist will present 
Hispanic parents with an informed consent form. Parents who consent will 
then be asked to complete a 30 minute phone interview with the University 
of Wisconsin- La Crosse researcher (Megan Roethke) in Spanish on their 
experiences. Results may be published in a professional journal; however 
school information will not be reported. 

Signature Title 

Date 

Please fax completed form to: 

Megan Roethke 

608-785-8443 

Phone 



Script for Introducing the Interview Opportunity to Hispanic Parents 

(For School Psychologist &/or Translotor) 

*Note- Please use whichever language His~anic Dorents are most comfortable using! 

Prior to the meeting" 

[In English) 

I have a quick, opportunity to  share with you. Would you mind talking with me for just a few 

minutes after the meeting is finished? (Thank you!) 

Tengo una idea rapida que cornpartir con usted. CLe importaria hablar conmigo por solo unos 

minutos despues de que la junta termine? (iGracias!) 

After the meetingw 

Thank you for staying just a few extra minutes. There are some researchers a t  the 
University in La Crosse, WI who are working to improve the overall experience Hispanic families 

have with public schools. The researchers are planning to talk to  many Hispanic parents, like 

you. They are very interested in hearing your thoughts on your experience here today. Your 

opinions can help schools learn how to work better with Hispanic families, especially the ones 

with children being evaluated for special help. Your specific information would not be shared 

with anyone besides the university researchers a t  any time, including school workers. If you 

would be able to learn more about this, there is a short informed consent form I can quickly go 
over with you. Would you be willing to hearjust a bit more about this important opportunity? 

Gracias por quedarse solo por unos minutos extra. Hay algunos investigadores en la 

Universidad de La Crosse, WI quienes estan trabajando para mejor la experiencia en general que 

las familias Hispanas tienen con las escuelas p6blicas. Los investigadores estin planeando hablar 

con muchos padres Hispanos, como usted. Ellos estan muy interesados en escuchar a sus 

pensamientos sobre su experiencia aqui hoy. Sus opiniones pueden ayudar las escuelas 

aprenden c6mo trabajar mejor con las familias Hispanas, especialmente las familias con niiios 
que estan siendo evaluados para la ayuda especial. Su information especifica no sera 

compartida con nadie mas aparte, de 10s investigadores de la universidad en ningljn mornento, 

incluyendo 10s trabajadores de la escuela. Si usted estaria dispuesto a aprender mas acerca de 
esto, hay una forma con informaci6n corta de consentimiento que yo puedo repasar 



rapidamente con usted. LEstaria usted dispuesto a escuchar s61o un poco m6s acerca de esta 

oportunidad importante? 

*If they are interested, after presenting the consent form t o  them, please verify that they 

understand what it says. If they are unable to read it, please help them to understand what it 

is saying. 

Thank you- Again, your help with this research is VERY much appreciated!!! 
Please don't hesitate to contact me with any questions or concerns that may arise. 

Meg Roethke (Phone- 952-994-1685 or E-mail- roethke.mega@students.uwlax.edu) 



APPENDIX B 

CONSENT FORM IN SPANISH 



FORMULARIO DE CONSENTIMIENTO INFORMADO 
Participacibn de 10s padres en las juntas y el proceso det PEI y sus opiniones 

Estimado uadrelmadre: 
Usted tom6 parte recientemente en una junta del Plan Educativo Individual (PEI por sus 
iniciales) de su hijola. Los estudiantes de la Universidad de Wisconsin-La Crosse estiin 
investigando la percepcidn de 10s padres del proceso del Plan Educativo Individual de su 
alumno(a) y las juntas asociadas con el proceso. Este estudio es importante porque les da 
a 10s maestros la informaci6n que pueden utilizar para asegurar que el proceso del PEI 
sea miis fiicil y c6modo para 10s padres. Si usted estarfa dispuesto(a) a participar, alguien 
de la universidad le llamarii en unos dias y le hari unas preguntas. Esta llamada tomarii 
aproximadamente 30 minutos. Por favor, lea firme, y regrese este formulario de 
consentimiento informado si usted estaria dispuesto(a) a participar. 

Esta investigacibn se conduce por la Dra. Betty DeBoer, psic6loga y profesora de la 
universidad, la Seiiorita Megan Roethke, una estudiante de psicologia. Ellas son del 
Departamento de Psicologia de la Universidad de Wisconsin-La Crosse y estiin 
disponibles para responder a cualquiera pregunta y pueden ser contactadas a1 952-994- 
1685. Para miis informaci6n de la proteccidn de sujetos humanos, llame a la Mesa 
Directiva de Revisar 10s Estiindares de Proteccidn de Sujetos Humanos de la UW-La 
Crosse, (608-785-8124 o irb@uwlax.edu). 

Doy mi consentimiento informado para tomar parte en esta investigaci6n sobre la 
participaci6n de 10s padres en las juntas y el proceso del PEI y sus opiniones. Doy mi 
consentimiento a la escuela que comparta la informaci6n del PEI incluyendo asisti6 a la 
junta, la razdn por la referencia inicial, 10s resultados que fueron discutidos, 10s servicios 
para que el niiio calific6, y la perspectiva del psic6logo escolar de la junta. Doy mi 
consentimiento a que 10s resultados del estudio sean presentados, publicados, 
distribuidos, siempre y cuando la informacidn es mantenida completamente confidencial. 
Ningdn nombre, ni informaci6n personal, serii conectado con 10s datos ni 10s resultados. 
He sido informado que aunque un registro serii mantenido de haber tomado parte en el 
estudio, toda informaci6n y opiniones completas hechas por mi seriin identificadas por 
ndmero solamente. 

He sido informado que el prop6sito general de este estudio es el de reunir informaci6n 
sobre la participaci6n de padre en, y la percepci6n del proceso de PEI. 

He sido informado que no hay molestias ni riesgos implicados en mi participaci6n en este 
estudio. 

He sido informado que no hay procedimientos "disfrazados" en este estudio. Todos 10s 
procedimientos pueden set tornados en el valor nominal. 



He sido informado que soy libre de retirarme de este estudio en cualquier momento sin 
penalidades. 

He leido esta forma y he tenido la oportunidad de tener todas rnis preguntas contestadas. 

Nombre (Irnprima por favor): 

Firma: Fecha: 
NLimero de telCfono: 

Mejor dia y tiempo para llarnar: Distrito escolar: 

Nombre de la persona de contact0 para la escuela: 
Favor de notar: Algunos de 10s que se ofrecen para este estudio no podrin ser llamados 
para una entrevista. 

School Ps~~cl~olopis f  Please Note: You fax this form (with the IEP info form and 
confidentiality cover sheet) to: 608-785-8443 



APPENDIX C 

CONSENT FORM IN ENGLISH 



INFORMED CONSENT FORM 
Parent Involvement in and Parent Perceptions of the IEP Process and IEP Meetings 

Dear Parent: 

You recently participated in a process and meetings related to your child's Individual 
Educational Program (IEP). Researchers at the University of Wisconsin-La Crosse are 
interested in your reactions to and perceptions of the IEF' process and meetings you just 
completed. This study is important because it will provide educators with information 
that may be used to make the IEP process a more parent-friendly process. If you agree to 
participate, someone from the University will call you within a few days and conduct a 
telephone interview with you that will take an estimated 30 minutes. Please read, sign, 
and return this informed consent form if you agree to participate. 

This research is being conducted by Dr. Betty DeBoer, school psychologist and 
professor, and Miss Megan Roethke, graduate student of school psychology. Both are 
from the School Psychology Department at the University of Wisconsin-La Crosse. They 
are available to answer any questions and can be contacted by calling 952-994-1685. 
Questions regarding the protection of human subjects may be addressed to the UW-La 
Crosse Institutional Review Board for the Protection of Human Subjects, (608-785-8124 
or irb@uwlax.edu). 

I give my informed consent to be contacted further about this study of parent involvement 
in and parent perceptions of the IEP process. I consent to the school releasing information 
on the IEP meeting that was just completed including who was present at the meeting, the 
reason for the initial referral, what tests results were discussed, what the child did qualify 
for, and the school psychologist's perspective on how the meeting went. I consent to the 
study results being presented, published, or distributed as long as the information is kept 
completely confidential. No names or personal information will be attached with any of 
the results. I have been informed that although a record will be kept of having 
participated in the study, all information and opinions collected from me will he 
identified by number only. 

I have been informed that the general purpose of this study is to gather information about 
parent involvement in, and perception of the IEP process. 

I have been informed that there are no expected discomforts or risks involved in my 
participation in this study. 

I have been informed that there are no "disguised" procedures in this study. All 
procedures can be taken at face value. 

I have been informed that I am free to withdraw from this study at any time without 
penalty. 



I have read this form and have had all my questions answered. 

Name (Please Print): 
Signature: Date: 
Phone Number: Best Day and Time to Call: 
School District: 
Name of School's Contact Person: 
Please Note: Some of those who volunteer for this study may not be called for an 
interview. 

Scl~ool Psycholoaist Please Note: You fax this form (with the IEP info form and 
confidentiality cover sheet) to: 608-785-8443 



APPENDIX D 

IEP INFORMATION FORM 



SCHOOL PERSONNEL: PLEASE FAX IN WITH CONSENT FORM 

School: Completed by (name and position): Phone #: 

Parent's Telephone #: Child's First Name: Parent's First Name: 

Please return, along with the signed consent form and confidentiality cover sheet, to: 
Megan Roethke at 608-785-8443 (fax). Thank you! 

Who was present a t  the meeting? Please check all that apply: 
- 1 parent Please specify by circling: mother father other: 

- 2 parents Please circle all that apply: mother father stepmother 
stepfather other: 

- Parent friend or advocate. Please specify by circling one: friend advocate 
- Regular education teacher. If more than 1, how many? - 
- Special education teacher: If more than 1, bow many? - 
- Pupil services director or other administrator (please specify): 
- School psychologist 
- ChildIStudent 
- Physical therapist 
- Occupational therapist 
- Speech and language therapist 
- Nurse 
- Social worker - Interpreter 
- Other (please specify): - Advocate 

Reason for Referral: 

Test results discussed. Please check all that apply: 
- IQ 
- Achievement 
provided: 
- Adaptive behavior 
- Behavioral rating forms 
- Systematic behavioral observations 
- Other (please specify): 

Child qualifed for services under: 
- Cognitive Disability 
- Learning Disability 
- Speech and Language 
- Emotional Disturbance 
- Other Health Impairment 
- Other (please specify): 

Type of placement or support 

- Cognitive Disability 
- Learning Disability 
- Speech and Language 
- Emotional Disturbance 
- Occupational Therapy 
- Physical Therapy 
- Nursing 
- Aide 
- Regular education classroom 

modifications 
- Other (please specify): 

Please rate the (participating) parents' acceptance of testing results: 
Very negative Somewhat negative Neutral Somewhat positive Very 
positive 

Which best describes the type and amount of parent participation? 



Negative and minimal. Parent was resistant to even answering questions. 
Minimal. Parent mostly listened and answered questions briefly. 
Some. Parent answered questions sufficiently and asked at least one question. 
Average. Parent answered questions, expressed opinions, and asked questions. 
Above Average. Parent asked and answered questions, expressed opinions, and gave unsolicited 
input. 
Far above average. Parent tried to monopolize the meeting. 

Please rate how well you feel the meeting went. (Please comment on back) 
Poorly Somewhat poorly Okay/ average Well Very well 
Please rate how well you feel the parent($ accepted the placement. (Please comment on 
back) 
Poorly Somewhat poorly Okay/ average Well Very well 



APPENDIX E 

INTERVIEW IN SPANISH 



Las Perceuciones del el Proceso de Educacio'n Especial (ZEP) 

La introduccio'n 

Hola, soy Megan Roethke, una estudiante de posgrado en la Universidad de Wisconsin- 
La Crosse. Llamo a hacerle algunas preguntas acerca de un IEP reciente que usted es 
tuvieron en la escuela de su niiio. Si usted recordari, despu6s del IEP reciente usted firm6 
una forma de consentimiento para tomar parte en un estudio para ser realizado por el 
programa de psicologia de la escuela en La Crosse. Soy interesado a aprender acerca de 
c6mo padres hispinicos se sienten acerca del proceso para la educaci6n especial en su 
escuela. Pensamos que por hablar con padres, nosotros podemos aprender c6mo hacer a 
padres hispanos se sienten mfis cdmodo y comprenden el proceso mejor. iEstfi usted 
todavia dispuesto a completar una entrevista acerca de sus experiencias en la reunibn? La 
entrevista tomari aproximadamente 30 minutos. ~ E s  este un tiempo bueno? 

iSi no, vuelve a llamar cufindo? 

~Preferiria usted hablar conmigo en ingl6s o espaiiol? - ingl6s - espafiol 

Sus respuestas durante esta entrevista son confidenciales y no compartidas con cualquier 
escuela. Su nombre no seri registrado en el registro de esta entrevista; sus respuestas no 
serfin conectadas con su nombre cuando la informaci6n es analizada. Mis bien, sus 
respuestas serin combinadas con las de otros padres. 

Todas las preguntas siguientes son acerca de usted y acerca de su niiio, que fue discutido 
en la reuni6n reciente. 

1. iCuil es su relaci6n con este niiio? 

El Padre La Madre La Madrastra El Padrastro Otro Guardifin 

( Venfique aquisi el padre ofrece que el niiio es adoptado. (;No 
pregunte!!!) ) 

2. iCu6l es la fecha de nacimiento del niiio? 

4. ~ S U  Grado? 5. iSu gknero? 
Masculino/Femenina 

7. iEste niiio ha sido referido anteriormente para una evaluaci6n de IEP? Si/No 

9. iHa estado usted en una reuni6n IEP para este o cualquier otro nifio? Si/No 

~Cufintas escuelas ha asistido su niiio hasta de esta uno desde el comienzo de gradfia 
primero? 



Participacio'n en el Proceso de Educaci6n Especial 

L(LEA LENTAMENTE) En una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 
siendo "no mucho," 3 siendo "una cantidad media," 4 siendo "algo bien," y 5 siendo 
"mucho," cuinta informaci6n reuni6 la escuela de usted por formas de entrevistas e 
informaci6n ANTES o DURANTE la evaluacibn? 10. 

 antes de la reuni6n reciente alguien, de la escuela habl6 con usted (o el otro padre del 
nifio) acerca de lo siguiente? 

12. Las dificultades que su niiio tenia en la escuela 

13. Los resultados de la prueba o la evaluaci6n 

14. De cual incapacidad fue considerado su nifio 

15. Sus derechos como un padre 

16. Que seria discutido en la reunidn IEP 

17. Qu6 decisi6n seria hecha en la reunidn 

34. ~ L e y 6  usted el folleto acerca de 10s DERECHOS del PADRE? Sf/no/nunca 
Recibi6 

a. iSi SI, cuin bien lo comprendi6 usted? 

Ahora, le pedir6 a usted preguntas sobre la reunidn rnisma ... 

Las pr6ximas 3 preguntas dirigirin cuinto USTED participd en la reuni6n de IEP. LEn 
una escala de 1 a 5 con 1 siendo "nada en absoluto," 2 siendo "no mucho," 3 siendo "una 
cantidad media," 4 siendo "algo bien," y 5 siendo "mucho," cuhto usted. ... 

55 a. ~Contesto pregunta? 

55 b. ~Hablo de las fuerzas de su niiio? 

55 c. ~Hablo de las debilidades de su niiio, de las dificultades, o de las necesidades? 

24. ~ F u e  preguntado usted en la reuni6n si usted concord6 con la decisidn que su nifio 
tenia 10s criterios para incapacidad y calific6 para servicios especiales de educacibn? 

33. (SZ EL NZNO CALZFZCO PARA la EDUCACION ESPECIAL): ~ F u e  ofrecido 
usted la elecci6n de demorar la segunda parte de la reuni6n IEP cuando 10s objetivos 
iban a ser escritos? 



Ahora le hare preguntas acerca de sus sentimientos acerca de otras cosas que sucedieron 
durante la reuni6n. En una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no 
mucho," 3 siendo "una cantidad media," 4 siendo "algo bien," y 5 siendo "mucho," por 
favor valore cada una de las declaraciones: 

35. ~Cuin to  se sintid usted parte de la decisidn que fue hecha, con respecto a la 
colocaci6n de su nifio en servicios especiales? 

43. ~Cdmo fueron seleccionados 10s objetivos de IEP y como fueron desarrollados? 

I -  Maestro escribid objetivos metas antes de la reunidn y pidid a1 padre quefirmaran sin 
revisarlos 

3- Maestro escribio' objetivos y metas per0 con cuidado 10s revisd con el padre y cambios 
hechos basados en la recomendacidn de padres 

5- Padre sometid objetivos, quejkeron utilizados como una base. El padre y el maestro 
escribieron en colaboracidn objetivos y metas 

iEn una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no mucho," 3 siendo 
"neutral," 4 siendo "algo bien," y 5 siendo "mucho," diga por favor c6mo usted, como un 
padre, valoraria las siguientes declaraciones: 

53 a. Los padres tienen el derecho de participar en la programacidn especial de la 
educaci6n de nifio. 

53 b. Los padres quieren ser un socio igual en la educaci6n y en la toma de 
decisiones. 

53 c. Los padres quieren surninistrar informaci6n per0 no de tomar parte en planear 
servicios de la escuela de su nifio. 

53 d. La participaci6n de 10s padres mejora apreciablemente 10s servicios de nifio. 

53 e. Los padres se sienten como que ellos son parte del proceso de evaluaci6n. 

53 f. Los padres deben ser dados la opci6n a no asistir las reuniones de IEP. 

La comprensio'n de Proeesos de Edueaeibn Especial 

22. iEn la reuni6n del equipo, FUE DECIDIDO que su niiio CALIFICO para alguna 
educacidn especial o cualquier servicio especial? SUnoIno sabe 

22 a. iSi SI, seri proporcionado su uifio con servicios especiales? Silnolno 
sabe 



22 b. iSi SI, para qu6 categoria de incapacidad calificd su niiio? 
Demora CognitivaIIncapacidad de AprenderIIncapacidad 
EmocionaUOtra Incapacidad/Demora de Hablar o IdiomaDJo 
sabelotra: 

Si "no" o "no Sabe" a 22a o 22b, verijka la forma proporcionada por el psico'logo de 
la escuela. Si fue informado que el ninlo fue colocado, entonces estado tan alpadre y 
pasa con las preguntas abajo. 

25. iEn una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no mucho," 3 
siendo "una cantidad media," 4 siendo "algo bien," y 5 siendo "mucho," que bien 
comprendia usted lo que la evaluaci6n y prueba serian implicado antes de aceptar? 

27. iEn la misma escala de 1 a 5, cuin claramente fue explicado el prop6sito de cada 
prueba a usted durante la reunibn? 

a. Y 10s RESULTADOS de cada prueba? 

28. (Entrevistador: S610 haga las preguntas que aplican) - (FYI, the 2nd #28 from 
original interview! ! !) 

En una escala de 1 a 5, cuinto le dieron la explicaci6n de resultados de prueba en la 
reuni6n le da una mejor comprensibn de su del aprender de niiio y 

i. Su aprender o su potencial? 

ii. iLas habilidades en la lectura, en las matemiticas, o en el idioma 
escrito? 

iii. iLa conducta? 

Ahora le pedir6 a usted preguntas sobre sus sentimientos sobre otras cosas que ocurrieron 
durante la reuni6n. iEn una escalade 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no 
mucho," 3 siendo "neutral," 4 siendo "algo bien," y 5 siendo "mucho," 

40. iCuin claramente fue proporcionado usted con informaci6n bisica sobre el 
programa especial (y servicios relacionados) que su niiio podria recibir? 

45. iEn una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no mucho," 3 
siendo "una cantidad media," 4 siendo "algo bien," y 5 siendo "mucho," cuin bien 
comprendi6 usted 10s objetivos y las metas? 

Barreras 

iEn una escala de 1 a 5, cuinto se sinti6 usted asi durante la reuni6n IEP? 



54 a. El sentimiento que usted y profesionales de escuela tienen objetivos diferentes 
para su niiio. 

54 d. El sentimiento que el personal de la escuela le puede ver como insistente, 
enojado, ansioso o como un adversario. 

54 e. Preocupindose por cuidado de niiios, transporte, conflict0 con tiempo, 

54 f. La comunicaci6n fue un problema. 

54 g. Las diferencias ktnicas o culturales fueron barreras de la comprensi6n clara. 

54 h. Su comprensi6n lirnitada del sistema escolar hizo parte de la informaci6n 
confundida. 

54 i. El sentimiento que usted no estaba interesado realmente en esti alli. 

54 j. El sentimiento que el personal de la escuela eran 10s "expertos" asi es que usted 
dijo menos en la reuni6n que usted de otro mod0 hubiera dicho. 

54.  hay cualquiera otros sentimientos? 54 1. & 54 m. 

Sentimientos 

El entrevistador: leyd forma de psicdlogo de escuela para ver cud1 pruebas fueron 
dadas- entonces continlia 

Introducci6n: Veo que a usted le dieron 10s resultados de varias pruebas por (lista a todos 
10s terapeutas y personas de la escuela que pueden haber informado pmeba resultados) 

28. ~ C u i l  persona en la reunidn hizo el mejor trabajo en explicarla 10s resultados a 
usted? El HablarIIdioma, Psicologia, Maestro de educaci6n regular, Maestro de 
Educacidn Especial, el Terapeuta ocupacional, el Fisioterapeuta, Otro: 

Yo le preguntark acerca de c6mo usted sentia despuks la reuni6n. .... 

LEn general, en una escala de 1 a 5, con 1 siendo "nada en absoluto," 2 siendo "no 
mucho," 3 siendo "una cantidad media," 4 siendo "algo bien," y 5 siendo "mucho," 
cuinto de estos sentimientos sinti6 despuks la reunibn? 



32 e. Confundido(a) 

32 f. Feliz 

60. iQu6 sugerencia tiene usted para cdmo educadores quizis puedan mejorar 
reuniones de IEP (o alg6n comentario adicional acerca de la reunidn de IEP)? 

Demogrcifico del Padre: 

Nosotros apreciariamos si usted nos pudiera proporcionar con la siguiente informacidn 
siguiente sobre usted mismo. 

El entrevistador: Encircle el genero de padre (NO PREGUNTA A MENOS QUE SEA 
NECESITADO) - 1 b. HombrelMujer 

1 c. iCui1 es su edad? 

iCuil es su nivel completado mis alto de educacidn? 

1 d. El circulo: 4, 5, 6, 7, 8, 9, 10, 11, 12lescuela secundaria 
trabajo a una universidad 

GED alg6n 

Escuela ticnica (anuncia institute) universidad de 2 aiios universidad de 4 aiios 

graduado colegial Otro: 

1 h. iEs usted un padre sin pareja?  NO PREGUNTE A MENOS QUE POCO 
CLARO) ! 

iQu6 tip0 del trabajo hace? 

2. iQu6 es su pais de origen? iQu6 es el pais de origen 
de la padrelmadre del niiio (otro padre) ? 

3. ~ P o r  lo general, qui  idioma(s) le i  y habla usted? 

a. Solo Espaiiol 

b. Espaiiol mejor que Ingl6 



c. Ambos por igual 

d. Ingl6 mejor que Espaiiol 

e. Solo InglCs 

4. iCuBl fue el idioma(s) que habl6 cuando era un niiio(a)? 

a. Solo Espaiiol 

b. Espafiol mejor que Ingl6s 

c. Ambos por igual 

d. Ingl6 mejor que Espaiiol 

e. Solo InglCs 

5. iPor lo general, en quC idioma(s) habla en su casa? 

a. Solo Espaiiol 

b. Espaiiol mejor que Ingl6s 

c. Ambos por igual 

d. Ingl6s mejor que Espaiiol 

e. Solo InglCs 

6. iQuC idioma prefiere usted? 

a. S610 espaiiol 

b. En su mayor parte espaiiol, alglin ingl6s 

c. Espaiiol e inglCs acerca de igualmente (bilingiie) 

d. En su mayor parte ingl6, alglin espaiiol 

e. S610 ing16 

7. iC6mo son sus amigos y amigas mBs cercanos? 

a. Solo HispBnicos 

b. MBs Hispfinicos que americanas cauchicas 

c. Casi mitad y mitad 



d. MAS Americanas caucAsicas qui HispAnicos 

e. Solo Americanas caucisicas 

8. iCuAnto tiempo total (incluyendo antes de estancias) ha vivido en 10s Estados 
Unidos? (escribe lo que ellos dicen) 

Menos de 5 aiios, 5-10 aiios, o m h  de 10 aiios 

9. iQu6 es el idioma primario que utiliza a1 comunicar con su niiio? 

10. L Q U ~  es su preferencia de m~isica? 

a. S610 espafiol 

b. En su mayor parte espaiiol 

c. Igualmente espaiiol e inglks 

d. En su mayor parte ingl6s 

e. inglis s610 

11. iQu6 es su preferencia de alimento? 

a. El alimento exclusivamente hispano 

b. El alimento en su mayor parte hispano, algfin otro 

c. Acerca de igualmente hispano y otro alimento 

d. En su mayor parte otro 

e. Exclusivamente otro 

12. iQu6 ve su televisi6n preferencia? 

a. S610 en espaiiol 

b. En su mayor parte en espaiiol 

c. Los programas igualmente espaiioles e ingleses 

d. En su mayor parte en inglis 

e. S610 en ingl6s 

13. iC6mo lo valoraria usted? 



a. Muy hispano 

b. En su mayor parte hispano 

c. Bicultural-igualmente hispano y Anglo 

d. En su mayor parte Anglo 

e. Muy Anglo 

Gracias tanto para tomar parte en esta entrevista. Si usted tiene cualquier pregunta acerca 
de esta entrevista, se siente por favor libre llamar a Megan Roethke a 952-994-1685. 
Tenga una buena tardeldida noche. 



APPENDIX F 

INTERVIEW IN ENGLISH 



Parent Perception o f  the Special Education (IEP) Process Interview 

Hi, I'm Megan Roethke, a graduate student at the University of Wisconsin-La Crosse. I'm 
calling to ask you some questions about a recent IEP meeting you had at your child's 
school. If you will recall, after the recent IEP meeting you signed a consent form to 
participate in a study being conducted by the school psychology program at La Crosse. I 
am interested in learning about how Hispanic parents are feeling about their school's 
special education process. We think that by talking to parents, we can learn how to make 
Hispanic parents feel more comfortable and understand the process better. Are you still 
willing to complete an interview about your experiences at the meeting? The interview 
will take about 30 minutes. Is this a good time? 

If no, call back when? 

Would you prefer to talk with me in English or Spanish? Spanish- 
English- 

Your responses during this interview are confidential and not shared with any school. 
Your name will not be recorded on the record of this interview; your responses will not 
be connected with your name when the information is analyzed. Rather, your responses 
will be combined with those from other parents. 

All of the following questions are about you and your child, who was discussed at the 
recent meeting. 

1. What is your relationship with this child? 

Mother Father Step-Mother Step-Father Other 
Guardian 

(- Check here if the parent volunteers that the child is adopted. Don't 
ask!!!) 

2. What is the child's date of birth? 

4. Their Grade? 5.. Their gender? 
Malememale 

7. Has this child been referred previously for an IEP evaluation? Yes/No 

9. Have you ever been at an IEP meeting for this or any other child? Yes/No 



How many schools has your child attended prior to this current one since the start of 
first grade? 

Involvement in the Special Education Process 

(READ SLOWLY) On a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 
heing "an average amount," 4 being "somewhat well," and 5 being "very much," how 
much information did the school collect from you through interviews and information 
forms BEFORE or DURING the evaluation? (10.) 

Prior to the recent meeting, did anyone from the school talk with you (or the child's other 
parent) about the following? 

12. Difficulties your child was having in school 

13. Test or evaluation results 

14. What disability your child was being considered for 

15. Your rights as a parent 

16. What would be discussed at the IEP meeting 

17. What decision would be made at the meeting 

34. Did you read the pamphlet about PARENTS RIGHTS? Yes/No/Never Received 

a. If YES, how well did you understand it? 

Now I will ask you questions about the meeting itself.. 

The next 3 questions will address how much YOU participated at the IEP meeting. On a 
scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 heing "an average 
amount," 4 being "somewhat well," and 5 being "very much" how much did you .... 

55a. Answer questions? 

55c. Talk about your child's strengths? 

55d. Talk about your child's weaknesses, difficulties, or needs? 

24. Were you asked at the meeting if you agreed with the decision that your child met 
criteria for a disability and qualified for special education services? 

33. IF THE CHILD QUALIFIED FOR SPECIAL EDUCATION: Were you offered the 
choice of delaying the second part of the IEP meeting when the goals were to be written? 



Now I am going to ask you questions about your feelings about other things that 
happened during the meeting. On a scale of 1 to 5, with 1 being "not at all," 2 being "not 
much," 3 being "neutral," 4 being "somewhat well," and 5 being "very much," please rate 
each of the statements: 

35. How much did you feel a part of the decision that was made, regarding your child's 
placement in special services? 

(Open-ended question that INTERVIEWER rates)- 1, 2, 3, 4, or 5 

43. How were the IEP goals and objectives selected and developed? 

I -  Teacher wrote goals and objectives before the meeting and askedparent to sign off 
without reviewing them 

3- Teacher wrote goals and objectives but carefully reviewed them with the parent and 
made changes based on parent recommendation 

5- Parent submitted goals and objectives, which were used as a base. Parent and teacher 
collaboratively wrote goals and objectives 

On a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 being "neutral," 4 
being "somewhat well," and 5 being "very much," please say how you, as a parent, would 
rate the following statements: 

53a. Parents have the right to be involved in their child's special education 
programming. 

53b. Parents want to be an equal partner in education and decision making. 

53c. Parents want to supply information but not otherwise participate in actually 
planning their child's school services. 

53d. Parent participation significantly improves child's services. 

53e. Parents feel like they are a part of the evaluation process. 

53f. Parents should be given the option to not attend the IEP meetings. 

Understanding of the Special Education Processes 

22. At the team meeting, was it DECIDED that your child QUALIFIED for any special 
education or any special services? Yes/No/Don't Know 

22. a. If YES, will your child be provided with special services? Yes/No/Don't 
Know 



22. b. If YES, what disability category did your child qualify for? 
Cognitive Delaybeaming Disability/Emotional 
DisabilityISpeech and Language Delaylother Health 
Impairment/Don't Knowlother: 

*If "No" or "Don't Know" to 22a or 22b, check the form provided by the school 
psychologist. If it was reported that the child was placed, then state so to the parent and 
go on with the questions below. 

25. On a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 being "neutral," 
4 being "somewhat well," and 5 being "very much," how well did you understand the 
evaluation and testing that would be involved before agreeing to it? 

27. On the same scale of 1 to 5, how clearly was the purpose of each test explained to you 
during the meeting? 

a. And the RESULTS of each test? 

28. (FYI- 2nd Number 28 off of original interview!!!) (Interviewer: Only ask the questions 
that apply) 

On a scale of 1 to 5, how much did the explanation of test results at the meeting 
give you a better understanding of your child's 

i. Learning or potential? 

ii. Skills in reading, math, or written language? 

iii. Behavior? 

Now I am going to ask you questions about your feelings about other things that 
happened during the meeting. On a scale of 1 to 5, with 1 being "not at all," 2 being "not 
much," 3 being "neutral," 4 being "somewhat well," and 5 being "very much," 

40. How clearly were you provided with basic information about the special program 
(and related services) that your child could receive? 

45. On a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 being "neutral," 
4 being "somewhat well," and 5 being "very much," how well did you understand the 
goals and objectives? 

Barriers 

On a scale of 1 to 5, how much did you feel like this during the IEP meeting? 



54a. Feeling you and school professionals had different goals for your child. 

54d. Feeling school personnel may see you as pushy, angry, anxious or as an 
adversary. 

54e. Worrying about childcare, transportation, time conflicts. 

54f. Communication was a problem. 

54g. Ethnic or cultural differences were barriers to clear understanding. 

54h. Your limited understanding of the school system made some of the information 
confusing. 

54i. Feeling like you were not really being interested in being there. 

54j. Feeling like the school staff were the "experts" so you said less in the meeting 
than you otherwise might have. 

56d. The purpose of the meeting was clearly explained. 

54. Are there any other feelings? 541 & 54m 

Feelings 

(Interviewer: read school psychologist form to see which tests were given- then continue) 

Introduction: I see that you were given the results of several tests by (list all the therapists 
and school personnel who may have reported test results) 

28. Which person at the meeting did the best job of explaining test results to you? 

SpeechILanguage, School Psychologist, Classroom Teacher, Special Education Teacher, 
Occupational Therapist, Physical Therapist, Other: 

I am going to ask you about how you felt after the meeting.. ... 

In general, on a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 being 
"neutral," 4 being "somewhat well" and 5 being "very much," how much of these 
feelings did you feel after the meeting? 

32a. Comfortable 

32c. Upset 

32d. Tired 



32e. Confused 

32f. Happy 

32g. Relieved 

32h. Defensive 

32i. Content 

60. What suggestion do you have for how educators might improve IEP meetings (or any 
additional comments about the IEP meeting)? 

Parent Demographics 

We would appreciate it if you could provide us with the following information about 
yourself. 

Interviewer: Circle Parent Gender Ib. Male/Female (DON'TASK UNLESS 
NEEDED!) 

lc. What is your age? 

What is your highest level of education completed? 

Id. Circle: 4, 5, 6, 7, 8, 9, 10, 11, 12high school GED some college 

Technical School (post high school) 2 year college 4 year college 
graduate degree 

Other: 

lh .  Are you a single parent? (DON'TASK UNLESS UNCLEAR!) 

What type of work do you do? 

2. What is your country of origin? What is the 
country of origin of the child's fatherlmother (other 
parent)? 

3. In general, what language(s) do you read and speak? 

a. Only Spanish 

b. Spanish better than English 

c. Both equally 

d. English better than Spanish 



e. Only English 

4. What was the language you used as a child? 

a. Only Spanish 

b. Spanish better than English 

c. Both equally 

d. English better than Spanish 

e. Only English 

5. What language(s) do you usually speak at home? 

a. Only Spanish 

b. Spanish better than English 

c. Both equally 

d. English better than Spanish 

e. Only English 

6. What language do you prefer? 

a. Only Spanish 

b. Mostly Spanish, some English 

c. Spanish and English about equally (bilingual) 

d. Mostly English, some Spanish 

e. Only English 

7. Who are your close friends? 

a. All Hispanics 

b. More Hispanics than Caucasian Americans 

c. About half and half 

d. More Caucasian Americans than Hispanics 

e. All Caucasian Americans 

8. How long total (including prior stays) have you lived in the United States? 
(write what they say) 



Less than 5 years, 5-10 years, or more than 10 years 

9. What is the primary language you use when communicating with your child? 

10. What is your music preference? Circle one. 

a. Only Spanish 

b. Mostly Spanish 

c. Equally Spanish and English 

d. Mostly English 

e. English only 

11. What is your food preference? Circle one. 

a. Exclusively Hispanic food 

b. Mostly Hispanic food, some other 

c. About equally Hispanic and other food 

d. Mostly other 

e. Exclusively other 

12. What is your TV viewing preference? Circle one. 

a. Only programs in Spanish 

b. Mostly programs in Spanish 

c. Equally Spanish and English programs 

d. Mostly programs in English 

e. Only programs in English 

13. How would you rate yourself! Circle one. 

a. Very Hispanic 

b. Mostly Hispanic 

c. Bicultural~qually Hispanic and Anglo 



d. Mostly Anglo 

e. Very Anglo 

Thank you very much for participating in this interview. If you have any further 
questions about this interview, please feel free to call Megan Roethke at 952-994-1685. 
Have a good eveningldaylnight. 



APPENDIX G 

FOLLOW-UP QUESTIONNAIRE FOR PARTICIPATING SCHOOL PSYCHOLOGISTS 



1. I am interested in hearing your thoughts on working with Hispanic parents throughout 

the initial evaluation and IEP process. From what you remember based on what may 
have been reported, please rate the frequency of the following barriers impacting 

Hispanic parents' involvement in their child's education: 

On a scale of 1 to 5, with 1 being "not at all," 2 being "not much," 3 being you "don't know," 4 

being "somewhat often," and 5 being "often," 

- Transportation - Work - Childcare 

- Language -Sees school as separate role and responsibility from parenting in 

the home 

-Don't Care - Other: 

(Also)- From yourperspective, please rate the frequency of those same barriers (with the same 

scale): 

- Transportation - Work - Childcare 

- Language - Sees school as separate role and responsibility from parenting in 

the home 

- Don't Care -Other: 

2. How are IEP goals and objectives most commonly selected and developed with most 

fom,l,es in your school? 

1- Teacher wrote goals and objectives before the meeting and askedparent to sign off without 

reviewing them 

2- Teacher wrote gools and objectives but carefully reviewed them with the porent and made 

changes based on porent recommendation 

3- Parent submitted goals and objectives, which were used as a base. Parent and teacher 

collaboratively wrote goals and objectives 

(2b) How are IEP goals and objectives most commonly selected and developed with Hispanic 

fomlbes in your school? 

3. What strategies have worked well for you in working with Hispanic parents? 



4. What are your greatest challenges in working with Hispanic parents? 

5. Do you have other comments about working with Hispanic parents? 

6. Do you have any other comments about recruiting Hispanic parents for this study? 
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HISPANIC POPULATIONS WITHIN PARTICIPATING SCHOOL DISTRICTS 

Table 1 

School Number Percentage of His~anic students within the district ~ouulation 
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DEMOGRAPHIC INFORMATION OF HISPANIC PARENT PARTICIPANTS 

Table 1 

Participant responses 

Participant Numbers 

Item 1 2 3 4 5 6 

Age of parent 28 43 36 42 38 43 

Highest level of None 12 8 12 12 12 

Education 

Profession Stay at Stay at Stay at Stay at Restaurant Stay at 

Home Home Home Home Supervisor Home 

Mother's origen Mexico Mexico America Mexico Mexico Honduras 

Father's origen Mexico Mexico Mexico Mexico Mexico Honduras 

Language Generally Spanish Spanish Both Spanish Both Spanish 

Read and Spoken better than better than Equally better than Equally better than 

English English English English 

Language used Spanish Spanish Spanish Spanish Spanish Spanish 

As a Child better than better than 

English English 

Language usually Spanish Spanish Spanish Spanish Spanish Spanish 

Spoken at Home better than better than better than better than 

English English English English 



Preferred Language 

Close Friends 

Total Years in 

The United States 

Primary Language 

Used with Child 

Music Preference 

Food Preference 

TV Preference 

Rate Yourself 

Spanish Mostly 

Spanish, 

Some 

English 

Half and More 

Half Hispanics 

7 8 

Spanish Spanish 

Mostly Both 

Spanish Equally 

Mostly Mostly 

Hispanic Hispanic 

Both Both 

Equally Equally 

Mostly Mostly 

Hispanic Hispanic 

Both Mostly Both Mostly 

Equally Spanish, Equally Spanish, 

Some Some 

English English 

All All More Half and 

Hispanics Caucasians Hispanics Half 

36 15 25 9 

Spanish Spanish Spanish Spanish 

Both Both Both Both 

Equally Equally Equally Equally 

Both Both Both Mostly 

Equally Equally Equally Hispanic 

Both Only Both Both 

Equally English Equally Equally 

Very Bicultural Bicultural Very 

Hispanic Hispanic 



APPENDIX J 

CALCULATED MEANS OF ITEM RESPONSES AND PARTICIPANT AVERAGES 



CALCULATED MEANS OF ITEM RESPONSES AND PARTICIPANT AVERAGES 

Table 1 

Calculated Means of Participant Averages 

Participant Numbers 

Area of Interview 1 2 3 4 5 6 

Involvement 3.3 4.6 4.9 4.7 4.7 4.5 

Understanding 4.5 5 5 4.9 5 4.6 



CALCULATED MEANS OF ITEM RESPONSES AND PARTICIPANT AVERAGES 

Table 2 

Calculated Means of Individual Items within the Parent Involvement Section of Interview 

Item Average of Six Participants' Reported Scores 



CALCULATED MEANS OF ITEM RESPONSES AND PARTICIPANT AVERAGES 

Table 3 

Calculated Means of Individual Items within the Understanding Section of Interview 

Item Average of Six Participants' Reported Scores 

- - 

(Not numerically scored, yet all answered correctly) 

(Not numerically scored, yet all answered correctly) 

(Not numerically scored, yet 2 out of 4 knew correctly) 

4.7 

5 

5 

5 

5 

4.8 

5 

5 


