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THESIS ABSTRACT 

RURAL VERSUS URBAN PROFESSIONAL SCHOOL COUNSELORS‟ PREFERRED AND 

ACTUAL DUTIES 

UW-Platteville 

Julie A. Jones 

Under the Supervision of Dr. Dominic Barraclough  

 

STATEMENT OF THE PROBLEM 

Many of the author‟s practicum student peers have noted that, due to the lack of money and 

many other factors in schools, professional school counselors are being asked to take on duties 

that are not part of a school counselor‟s role.  Student peer observations support these effects 

being more prevalent in rural areas.   

 

METHODOLOGY 

Each participant was given a demographics questionnaire and the School Counseling Activity 

Rating Scale (SCARS) (Scarborough, 2005).  The data was obtained at the Wisconsin School 

Counseling Association (WSCA) Conference in Stevens Point in February, 2009.  A homemade 

jar of apple butter or homemade soap was given to each participant that filled out a survey.  Two 
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hundred eighty of the original three hundred surveys were handed out.  Predictive Analytics Soft 

Ware (PASW) was used to analyze the data collected. 

 

SUMMARY OF RESULTS 

Professional school counselors in rural areas report doing less counseling and would prefer to do 

more, while counselors in more urban areas report doing more counseling and yet would prefer 

to do less.  The same pattern can be found for consultation activities; counselors in more rural 

areas do less consultation and prefer to do more, while counselors in more urban areas do more 

consultation and prefer to do less.  Also, counselors in more rural areas prefer to do more 

curriculum development, coordination, and non-counselor duties than those in urban areas.   
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CHAPTER I 

INTRODUCTION 

Practicum students in Wisconsin have reported differences in the focus of school 

counseling as it is taught to them in graduate school, compared to how they see it practiced in 

schools.  They do see counseling happening, but they also report seeing lots of other activities 

happening such as bus duty, study hall monitoring, and serving lunch.  These inappropriate 

duties seem to be more prevalent in rural areas.  On the one hand, in these times of economic 

struggle, everyone needs to chip in and be a part of the school team.  On the other hand, those 

extra activities can make the school counselor less available for students.   

The students are a school counselor‟s main concern; in fact, standard A.1 of the 

American School Counseling Association‟s (ASCA) Ethical Standards for School Counselors is 

“Responsibility to Students”, not responsibility to spaghetti.  How does a school counselor do 

their part while making themselves available for the students at the same time?    

It can, therefore be an ethical issue when school counselors are performing duties 

inappropriate for their profession, or when they are creating dual relationships.   A dual 

relationship is when two people have more than one relationship with one another.  Dual 

relationships can complement each other and they can conflict with each other.  Counselors need 

to be specifically aware of dual relationships that conflict.  One example that comes to mind is 

those school counselors who also coach.  While a school counselor wants to do his or her   part 

and help out where needed, he or she knows that the Ethical Standards for School 

Counselors(2004) state, “The professional school counselor avoids dual relationships that might 
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impair his/her objectivity and increase the risk of harm to the student”.   If a school counselor is 

also the basketball coach, who does a basketball player/student with an alcohol problem turn to?  

As the coach he or she would have to suspend that student from the team, yet as the counselor he 

or she is bound by confidentiality not to tell the coach.  What therefore happens when one person 

holds both the counselor and the coach title?  This student is at risk and has no one to turn to. 

School districts are not allowing opportunities for school counselors to use their training 

to most benefit students, but instead are asked to do other duties, such as making master 

schedules, disciplining students, and serving spaghetti.  The author was never trained to make 

master schedules or discipline students during her classroom experience, she did however have 

an opportunity to serve spaghetti and see master schedules during her practicum experience.  

This observation supports the conclusion that school counselors‟ time can be used in 

inappropriate ways, and their talents wasted.   

It is also important to note that duties such as master schedules and bus duty can be 

performed by a person being paid a lesser salary as opposed to a master‟s degree level salary.  It 

is not financially sound for a counselor to take on these duties.  After all, a surgeon does not mop 

floors while a patient waits for surgery.  Consider the cost of a hospital stay if the surgeon also 

had to clean the room?  

  Scarborough and Culbreth (2008) looked at the level of students that counselors 

worked with, how many years of experience they had, if they were a member of the American 

School Counseling Association (ASCA) or not, and their knowledge of the National Standards 

for School Counselors (if this is a formal organization it should be capitalized).  They also 

conducted self-efficacy assessments and a school-climate assessment. The purpose of the 
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Scarborough and Culbreth (2008) study was to examine variables that may be associated with the 

discrepancies between how school counselors actually spend their time and what they would 

prefer to do.  They also examined the way school counselors prefer to spend their time compared 

to the way the Comprehensive School Counseling Framework suggests it should be spent.  The 

authors found that counselors‟ self reported preferences for how to spend their time were 

reflective of a comprehensive school counseling program.  School counselors preferred not to 

spend their time on non-guidance related duties. School counselors that worked with higher 

grade levels were also found to be associated with a higher discrepancy between actual and 

preferred duties of school counselors.  Also, fewer years of experience were associated with a 

higher discrepancy between actual and preferred duties of school counselors.  Lower levels of 

outcome expectancy (belief that what we do leads to particular outcomes) were also associated 

with a higher discrepancy.  Attempts to incorporate national standards into practice of a school 

counselor were associated with lower discrepancies.  Peer consultation was associated with 

lower discrepancies.  Also, grade level of students worked with accounted for the highest amount 

of variance among the curriculum activities. 

The models that school counselors are trained with, such as the ASCA and the state 

comprehensive models, summarize school counselors‟ duties into three or four categories, 

depending on the model, as well as percentages of how much time should be spent in each.  

Nowhere in the text of these models is there time allocated for administrative duties, testing 

students, or serving spaghetti.  So, what is being lost so that school counselor can have time to 

administer a state achievement test or teach a math class?  Is it worth the sacrifice to the school 

counseling program or does it make things worse for the student?  For example, a student is 

depressed, suicidal, and cannot focus on his or her studies, so they go to the counselor‟s office 
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but she/he is not available.  The student goes to class and the counselor is teaching because the 

original teacher is out sick.  What happens if the student does not want to talk to her/him in front 

of the whole class? 

The problem remains that school counselors‟ time is being consumed by other duties 

(Scarborough, 2005).  The question in the author‟s mind is why?  Can administration, staff, and 

board members not see that having the school counselor serve spaghetti is a waste of a valuable 

resource, which could otherwise be used as an aid in raising academic success for students?    

Perhaps the economic struggles and large abundance of extra duties, particularly in rural areas, is 

so great that administrators cannot see past the immediate need to delegate duties. The 

participants in Scarborough and Culbreth (2008) were from two Southern states.   The author 

wanted to gather data on Wisconsin School Counselors‟ actual and preferred duties.  The author 

also wanted to look at the differences among rural and urban school counselors to see if rural 

school counselors are in fact less able to perform appropriate duties.   

STATEMENT OF THE PROBLEM 

Many of the author‟s practicum student peers have noted, presumably due to the lack of 

money and many other factors in schools, professional school counselors are being asked to take 

on duties that are not part of a school counselor‟s role.  This seems even more prevalent in rural 

areas.   

PURPOSE OF THE STUDY 

The purpose of this study is to determine if there are differences in the self-reported 

duties performed by professional school counselors working in rural versus urban areas.  Also, 
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this study will look at the preferred and actual duties of professional school counselors in both 

contexts. 

SIGNIFICANCE OR IMPLICATIONS OF THE STUDY 

It is important that we be aware of what professional school counselors in Wisconsin 

prefer to do and what they are actually doing.  It is also important that we be aware of the 

differences that exist for rural versus urban schools.  These factors are important, as they can aid 

in curriculum improvements, certification requirements, and when reviewing the effectiveness of 

the profession.      

ASSUMPTIONS NECCESSARY TO UNDERTAKE THE STUDY 

The author is assuming that all professional school counselors in Wisconsin are equal in 

competence and that they all want to counsel students.  The author is also assuming they all have 

an equivalent level of education in the area of counseling in schools.  

DELIMINATIONS OF THE STUDY 

The author will be reviewing a list of demographic questions for each participant.  

Among the demographics will be questions regarding the community in which they work, the 

number of the students they serve, their job satisfaction levels, their future career plans, other 

duties they perform at school, their ability to be successful at their job, and the skills they use 

from their graduate education.  The author will also be reviewing the participant‟s preferred and 

actual duties as a professional school counselor. 

METHODOLGY 
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 Each participant completed a demographics questionnaire and the School Counseling 

Activity Rating Scale (SCARS; Scarborough, 2005; see Appendix A).  The author obtained data 

at the Wisconsin School Counseling Association Conference in Stevens Point, Wisconsin, in 

February,  2009.  The author gave a stipend of homemade jam to each participant that completed 

a survey.  The author used Predictive Analytics Software ,(PASW) to analyze the resulting data. 

Participants. Two hundred and eighty professional school counselors participated in this study.  

The individuals were asked to participate as they passed by in the hall at the Wisconsin School 

Counseling Conference.  Nineteen surveys that were handed out were not returned.  One survey 

had to be eliminated from the data as the respondent worked in a military boarding school and 

could not provide community information.  Two hundred and sixty usable surveys were 

collected, thus the usable survey response rate was 92.85%.    

 

 

 

 

 

 

 

CHAPTER II 
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REVIEW OF LITERATURE 

Duties and Roles of School Counselors 

School counselors‟ roles have been, and still remain, a controversial topic.  In the 20 

years prior to 2000, 34 articles were published on the topic of elementary school counseling and 

counselor‟s roles (Burnham & Jackson, 2000).  This unclear understanding of what a school 

counselor‟s roles should be could lead to counselors being assigned inappropriate duties.  

“School counselors may believe they make a difference, but without „hard data‟ to support these 

claims, school counselors run the risk of losing their positions (Whiston, 2002 as cited in 

Scarborough, 2005).  If they are being assigned inappropriate extra duties there is a good chance 

they are not being seen as a needed resource but rather as someone with extra time to dump 

duties on.   

 “School counselors prefer to spend their time in accord with best practice” (Scarborough 

and Culbreth, 2008).  Unfortunately school counselors are not actually performing at their 

preferred rates in best practice (Scarborough and Culbreth, 2008).  It is also important to note 

“when school counselors implement appropriate duties, students‟ academic and behavioral 

success has been found to increase” (Brigman & Campbell, 2003; Sink & Stroh, 2003 as cited in 

Baggerly & Osborn, 2006).  

Aside from the impact on students, delegating additional duties to counselors affects their 

performance as well.  A regression analysis of 1,280 counselors in Florida (Baggerly & Osborn, 

2006) indicated that appropriate duties, high self-efficacy, and district and peer supervision are 

positive predictors of career satisfaction, while inappropriate duties and stress are negative 
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predictors of career satisfaction.  The only positive predictor of career commitment was 

performing appropriate counseling duties and the only negative predictor was stress.  Career 

satisfaction and commitment are important links to achievement in a job and accomplishments of 

a job (Baggerly & Osborn, 2006).  Also, the better satisfied employees are with their jobs, the 

more likely they are to increase their commitment to those jobs (Hamermesh, 2001).  High stress 

levels among school counselors have also been attributed to roles not being clearly defined and 

to having to assist in administrative tasks (Struder & Allton, 1996). 

There are numerous well-established educational models, programs, and resources 

available for school counselors.  For example, the Wisconsin Department of Public Instruction 

(DPI) has recently published a new Wisconsin Comprehensive School Counseling Model 

(WCSCM, 2008).  The WCSCM divides a school counselor‟s duties into four categories similar 

to those described earlier by Scarborough (2005): School Counseling Curriculum, Individual 

Student Planning, Responsive Services, and System Support.  The School Counseling 

Curriculum includes classroom activities, groups, and career planning activities.  The suggested 

time to be spent in this area is 35-45% for elementary counselors, 20-30% for middle school 

counselors, and 15-25% for high school counselors.  Individual Student Planning includes 

individual student appraisal, individual student advising, and transition planning.  The suggested 

time to be spent in this area is 5-10% for elementary counselors, 30-40% for middle school 

counselors, and 35-50% for high school counselors.  Responsive Services includes counseling, 

consultation, referrals, and peer facilitation.  The suggested time to be spent in this area is 30-

40% for elementary counselors, 25-35% for middle school counselors, and 25-35% for high 

school counselors.  System support is a broad area and includes committees and councils, 

community outreach, consultation, parent involvement, professional development, program 
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management, research and development, and staff and community relations.  The suggested time 

to be spent in this area is 10-15% for elementary counselors, 10-15% for middle school 

counselors, and 10-15% for high school counselors.   

The WCSCM (2008) suggests that school counselors spend more time consulting because 

consulting is both a Responsive Service and System Support.  The WCSCM suggests spending 

25-40% on Responsive services, depending on what grade level of students involved and 10-15% 

on System Support.  

Non-counseling activities or other duties are all tasks that do not fit into any of the 

models discussed in this paper. The question to be asked when a school counselor is to take on 

other duties not appropriate for their position is, “in place of what?”   Note that no time was 

allotted for other duties in the WCSCM.  The assumption is that those duties will get replaced 

throughout the transition period of incorporating the new model into the school‟s individual 

counseling programs. 

School counselors performing other duties or inappropriate duties can also be an ethical 

problem (McCarthy & Sorenson, 1993).  As stated before, one example that comes to mind is 

coaching and counseling.  Another dual relationship might be filling in for the principal.  This 

happens, particularly in rural schools that cannot afford to employ an assistant principal.  This 

again can lead to a student being put at risk. 

School counselors from two Southern states were surveyed to assess their actual duties 

(Burnham & Jackson, 2000).  Of  80 counselors, 20 counselors spent 10% of their time on other 

duties, 17 spent 13-20%, 16 spent 25-30%, 5 spent 38-40%, and 11 spent 50-88%.  Forty six of 
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the original 80 counselors spent 25% of their time on individual counseling and 20 spent 50%.  

The amount of time spent on group counseling ranged from 10-23% .  For group and classroom 

guidance, 30 counselors met once or twice a week, 14 met twice a month, 16 met monthly, 4 met 

every 6 weeks, and 9 did not meet regularly.  The average percentage of time spent on 

consultation was 18.42% (Burnham & Jackson, 2000).   

Seventy of the 80 counselors reported they coordinate the state testing in their schools, 

while 65 out of 80 conducted in-service training for faculty on the assessment and instrument 

procedures, and 72 out of eighty interpreted the state test results individually for students, 

parents, and teachers.   

The majority of participants were involved in other activities, and 17 counselors had an 

assistant of some kind to help with non-counselor duties (Burnham & Jackson, 2000).  Results in 

this study are similar to results found in other studies cited in Burnham & Jackson (2000).  As 

can be seen from these results, school counselors are still spending time on other duties, and 

schools are wasting a valuable Master‟s Degree level resource--the counselor.  A recent study 

found that school counselors would prefer to do more of the appropriate duties, as described in 

the SCARS assessment, than they are actually doing (Scarborough and Culbreth, 2008).   

School Counseling Activity Rating Scale 

 Scarborough (2005), categorized appropriate school counselors duties into four 

categories: counseling (individual and small groups); coordination (the organization and 

management of regular and special program activities); consultation (with parents, teachers, and 

other professionals); and curriculum (classroom lessons).  These four categories were delineated 
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from the ASCA, 2004 Comprehensive National Model.  School counselors who report doing the 

activities described in this assessment would therefore be complying with the ASCA 

comprehensive national model.   

Rural Effects 

Nearly 50% of all United States school districts are both small and rural (National Rural, 

Small Schools Taskforce Report, 1988 as cited in Worzbyt & Zook, 1992).   In addition, most 

school counselors are in need of larger budgets simply to purchase books, materials, and 

equipment to support existing programs. In addition to creating new programs that they believe 

would benefit their student body and community.  Counselors also have ever-increasing 

responsibilities (Worzbyt & Zook, 1992). If these factors were plaguing urban working school 

counselors they would likely be worse for rural working school counselors.  

The problems in rural communities as seen by community members, board members, 

administration, and other staff are the staggering workloads, low salaries, meager resources, 

shortages of staff development opportunities, high rate of administrative turnover, and difficulty 

attracting qualified personnel due to low income rates (Cole, 1988 as cited in Worzbyt & Zook, 

1992).  If school counselors were not being able to do the appropriate duties because 

inappropriate duties are taking up too much of their time, then working in a rural district would 

soon increase this problem. According to the WCSCM 2008, “A factor that affects school 

counseling program effectiveness is the ratio of counselors to students”.  Shortage of staff in 

rural areas is not helping the matter of school counselors trying to find time for appropriate 

duties that need attention. 
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HYPOTHESIS 

While school counselors would prefer to perform duties of best practice in both rural and 

urban areas, there would be a statistically significant difference between the actual and preferred 

duties as measured by the SCARS.  Additionally, rural school counselors would exhibit a greater 

difference between actual and preferred duties as compared to their colleagues in urban schools. 
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CHAPTER III 

METHODOLOGY 

Participants. Two hundred eighty professional school counselors were given surveys and asked 

to participate in this study.    Nineteen surveys were not returned.  One survey had to be 

eliminated from the data as the respondent worked in a military boarding school and did not 

provide community information.  Two hundred sixty usable surveys were collected, thus the 

response rate was 92.85%.  The participants were 197 females (75.8%), 59 males (22.7%), and 4 

who did not wish to disclose this information (1.5%).  The average age of school counselors was 

41.08 years (SD=12.44). Also, 17.7% of respondents reported that they work in an urban 

community, 27.3% work in a suburban community, and 52.3% in a rural community.  Other 

general demographics can be found in Appendix B. 

Procedure. The individuals were asked to participate as they passed by in the hall at the 

Wisconsin School Counseling Conference in Stevens Point, Wisconsin,  in February, 2009.  

Completing both parts took each participant 20 minutes on average.  For their participation in the 

study they were offered either a jar of homemade apple butter or a bar of homemade soap.  

Participants were asked to complete the School Counseling Activity Rating Scale, (SCARS) 

(SCARS; Scarborough, 2005), and 22 demographic questions (see Appendix C).   

In this study, participants‟ (SCARS) subscale scores will be compared among the type of 

communities in which they work.  They self-reported working in a rural, suburban, or urban 

community.  According to the official U.S. Census Bureau definitions, a rural area is comprised 

of an open area with settlements and fewer than 2,500 residents (Economic Resources Services, 
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2009).  The Census Bureau defines an urbanized area as an area with a nucleus of 50,000 or 

more people (Economic Resources Services, 2009).  Also, as we know, new cities or settlements 

are forming around bigger ones every day.  These areas are often called suburbs.   

Instruments. SCARS. The SCARS (Scarborough, 2005) was designed to measure the frequency 

of school counselors‟ actual performance in job-related activities, and the frequency school 

counselor would prefer to perform those same activities. Survey items reflect activities in each of 

two general areas: intervention activities (e.g., counsel students regarding personal problems, 

conduct classroom lessons, addressing career development, and the world of work) and non-

guidance-related activities (e.g., perform hall, bus, or cafeteria duty; schedule students for 

classes).  

“Respondents were instructed to rate actual performance for an item regarding whether they 

never do this [activity] (1), rarely do this [activity] (2), occasionally do this [activity] (3), 

frequently do this [activity] (4), or routinely do this [activity] (5). Similarly, on the second 

dimension, preferred performance, participants rated whether they would prefer to never do this 

[activity] (1), would prefer to rarely do this [activity] (2), would prefer to occasionally do this 

[activity] (3), would prefer to frequently do this [activity] (4), or would prefer to routinely do 

this[activity] (5)” (Scarborough & Culbreth, 2008).  The SCARS was constructed to encourage 

participants to identify their actual frequency rating and their preferred frequency rating for each 

activity before moving to the next (Scarborough & Culbreth, 2008). 

Original Reliability The Cronbach‟s Alpha reliability coefficients from the manual for the 

SCARS ranged from (0.75-0.93). The Counseling Activities Actual subscale was reported as 

0.85, the Counseling Activities Preferred 0.83, Consultation Activities Actual 0.75, Consultation 

Activities Preferred 0.77, Curriculum Activities Actual 0.93, Curriculum Activities Preferred 
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0.90, Coordination Activities Actual 0.84, and Coordination Activities Preferred 0.85.  Other 

Activities section of the Scale was separated into three smaller sections:  Clerical Activities, 

Fairshare Activities, and Administrative Activities.  The Cronbach‟s Alpha ratings for Fair Share 

subscale ranged from (0.83-0.84) (Scarborough & Culbreth, 2008).   

Validity. Face validity of the SCARS is strong as is apparent in the example in Appendix A.  A 

previous factor-analysis was completed which supported the separation of the SCARS into four 

subscales scores (Scarborough & Culbreth, 2008). 
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CHAPTER IV  

RESULTS 

Reliability. Reliability for the SCARS subscale scores was computed to confirm that they  were 

accurate measures.  Cronbach‟s Alpha reliability coefficients for the ten subscales were 

between.79-.96 (see Table1).   

Hypotheses.   Initially, means and standard deviations were computed on each subscale score by 

type of community (see Table 1).  ANOVA‟s looking for differences between the different types 

of communities found a statistically significant difference in only one: the Actual consulting 

subscale (F(2,249)= 4.945,p=.008), with urban school counselors doing more than suburban, 

followed by rural.  
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Table 1 

Cronbach's Alpha Reliability for SCARS Subscales 

  

SCARS Subscales Alpha 

Counseling Activities Actual 0.86 

Counseling Activities Preferred 0.95 

Consultation Activities Actual 0.85 

Consultation Activities Preferred 0.92 

Curriculum Activities Actual 0.96 

Curriculum Activities Preferred 0.96 

Coordination Activities Actual 0.89 

Coordination Activities Preferred 0.95 

Other Activities Actual 0.79 

Other Activities Preferred 0.86 
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Table 2 

Means and Standard Deviations for SCARS Subscales by Community 

SCARS Subscales   Urban Suburban Rural 

Counseling Activities Actual NS Mean 3.38 3.15 3.10 

  (0.55) (0.97) (0.70) 

Counseling Activities Preferred NS Mean 3.31 3.32 3.44 

  (1.47) (1.23) (0.98) 

Consultation Activities Actual** Mean 3.49 3.27 3.06 

  (0.81) (0.99) (0.76) 

Consultation Activities Preferred NS Mean 2.99 3.23 3.24 

  (1.39) (1.21) (1.03) 

Curriculum Activities Actual NS Mean 3.21 3.07 3.08 

  (1.10) (1.46) (1.37) 

Curriculum Activities Preferred NS Mean 3.28 3.61 3.61 

  (1.60) (1.34) (1.15) 

Coordination Activities Actual NS Mean 2.63 2.64 2.57 

  (0.70) (0.89) (0.73) 

Coordination Activities Preferred NS Mean 2.81 3.02 3.17 

  (1.32) (1.15) (1.03) 

Other Activities Actual NS Mean 2.61 2.48 2.54 

  (0.91) (0.93) (0.86) 

Other Activities Preferred NS Mean 1.77 2.01 2.11 
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Continuation of Table 2     

    (1.00) (0.85) (0.81) 

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviations in () 



27 

 

The following SCARS subscale results show no significantdifferences were found by 

community; Counseling Activities Actual (F(2,250)=2.364,NS), Counseling Activities Preferred 

(F(2,249)= 0.351,NS), Consultation Activities Preferred (F(2,250)= 0.786,NS), Curriculum 

Activities Actual (F(2,250)=0.180,NS), Curriculum Activities Preferred (F(2,250)= 1.243,NS), 

Coordination Activities Actual (F(2,250)=0.351,NS), Coordination Activities Preferred 

(F(2,250)= 1.879,NS),  Other Activities Actual(F(2,249)= 0.350,NS), and Other Activities 

Preferred(F(2,248)= 2.681,NS).   

Exploratory Results. In further analyzing the data, overall means and standard deviations were 

computed for the sample‟s scores on the SCARS subscales.  Additionally the author and thesis 

advisor computed some exploratory tests, consisting of multiple paired-sample t-tests.  These 

were computed in order to look at differences between actual and preferred subscale scores. 

Significant differences were found in four out of the five paired-sample t-tests (Table 3 and 

Table 4).   

 A significant difference was found between counseling activities actual and counseling 

activities preferred (t(258)=-3.14,p<.002).  School counselors, in general, prefer to do more 

counseling than what they report doing. 

A significant difference was found between curriculum activities actual and curriculum 

activities preferred (t(259)=-5.60,p<.001).  School counselors, in general, prefer to do more 

curriculum work than what they report doing. 
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A significant difference was found between coordination activities actual and 

coordination activities preferred (t(258)=-6.95,p<.001).  School counselors, in general, prefer to 

do more coordination work than what they report doing. 
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Table 3 

Means and Standard Deviations for SCARS Subscales  

SCARS Subscales Mean   

Counseling Activities Actual 3.13 (0.82) 

Counseling Activities Preferred 3.34 (1.19) 

Consultation Activities Actual 3.15 (0.90) 

Consultation Activities Preferred 3.15 (1.20) 

Curriculum Activities Actual 3.04 (1.39) 

Curriculum Activities Preferred 3.50 (1.36) 

Coordination Activities Actual 2.56 (0.81) 

Coordination Activities Preferred 3.02 (1.17) 

Other Activities Actual 2.52 (0.92) 

Other Activities Preferred 2.00 (0.89) 

Note. Standard Deviations () 
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Table 4 

T-tests for SCARS Subscales Actual by Preferred 

SCARS Subscales t Df sig 

Counseling Activities Actual- -3.139 258 0.002 

Counseling Activities Preferred**    

Consultation Activities Actual- 0.138 258 0.890 

Consultation Activities Preferred NS    

Curriculum Activities Actual- -5.599 259 0.001 

Curriculum Activities Preferred***    

Coordination Activities Actual- -6.954 259 0.001 

Coordination Activities Preferred***    

Other Activities Actual- 10.489 256 0.001 

Other Activities Preferred***       

Note: *p<.05   **p< .01   ***p<.001 NS>.05    
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A significant difference was found between other activities actual and other activities 

preferred (t(256)=-10.49,p<.001).  School counselors, in general, prefer to do less other (non-

counselor) duties than what they report doing. 

A series of ANOVA‟s were also computed in order to look for differences between the 

subscale scores and the years of experience school counselors have.  Partial eta-squared (2
p) 

scores were also computed to show an estimated percentage of variance explained by the 

dependent variable; small = 0.01, medium = 0.06, and large = 0.14 (Kittler, Menard, & Phillips, 

2007).  Consistently it is the actual subscales scores that show significant differences as 

counselors gained more experience; the preferred scores, however, did not have significant 

differences. For specific means and directions of the differences see Table 5.   

  Specifically a significant difference was found among the Counseling Activities Actual 

Subscale scores and the number of years of experience school counselors have (F(4,254)= 

2.880,p=.015, 2
p =.054).  The more years of experience school counselors have the more 

counseling they actually do.  It can also be estimated that there is a small association between 

how much counselors actually consult and how many years of experience they have.  

A significant difference was found among the Consultation Activities Actual Subscale 

scores and the number of years of experience school counselors have (F(4,253)= 3.700,p=.003, 

2
p=.068).  The more years of experience school counselors have, the more consulting they  

  



32 

 

Table 5 

Means and Standard Deviations for SCARS Subscales by Years of Experience 

SCARS Subscales   

1-3 

years 

4-6 

years 

7-9 

years 10-12 years 

13+ 

years 

Counseling Activities Actual* Mean 2.81 3.01 3.15 3.26 3.30 

  (1.13) (0.71) (0.81) (0.64) (0.68) 

Counseling Activities Preferred NS Mean 2.99 3.28 3.44 3.43 3.50 

  (1.58) (1.05) (1.43) (0.96) (0.96) 

Consultation Activities Actual** Mean 2.78 3.04 3.23 3.27 3.35 

  (1.19) (0.76) (0.85) (0.81) (0.78) 

Consultation Activities Preferred NS Mean 2.78 3.14 3.19 3.26 3.32 

  (1.56) (1.08) (1.33) (1.06) (0.97) 

Curriculum Activities Actual* Mean 2.97 2.83 2.97 3.24 3.20 

  (1.68) (1.38) (1.30) (1.22) (1.29) 

Curriculum Activities Preferred NS Mean 3.31 3.45 3.66 3.64 3.57 

  (1.75) (1.22) (1.35) (1.20) (1.18) 

Coordination Activities Actual* Mean 2.28 2.52 2.55 2.70 2.70 

  (1.12) (0.66) (0.77) (0.62) (0.71) 

Coordination Activities Preferred NS Mean 2.84 3.12 2.99 3.17 3.07 

  (1.60) (1.02) (1.27) (0.99) (0.96) 

Other Activities Actual** Mean 2.04 2.59 2.80 2.71 2.54 

  (1.10) (0.85) (0.87) (0.68) (0.85) 
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Other Activities Preferred NS Mean 1.74 1.97 2.11 2.16 2.05 

    (1.13) (0.81) (0.92) (0.85) (0.74) 

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviations in () 
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actually do.  It can also be estimated that there is a medium association between how much 

counselors actually consult and how many years of experience they have.  

 A significant difference was found among the Curriculum Activities Actual Subscale 

scores and the number of years of experience school counselors have (F(4,254)=2.287,p=.047, 

2
p =.043).  It can be estimated that there is a small association between how much counselors 

actually do curriculum work and how many years of experience they have.  

A significant difference was found among the Coordination Activities Actual Subscale 

scores and the number of years of experience school counselors have (F(4,254)=2.330p=.043, 

2
p =.044).  The more years of experience school counselors have the more coordinating they 

actually do.  It can also be estimated that there is a small association between how much 

counselors actually do coordination work and how many years of experience they have.  

Finally, a significant difference was found among the other activities school counselors 

actually do and the number of years of experience school counselors have (F(4,253)= 

3.815,p=.002, 2
p =.070).  It can be estimated that there is a medium size association between 

how much counselors prefer to do coordination work and how many years of experience they 

have. 

Lastly, the author looked at the differences among the subscale scores and the amount of 

skills participants reported using in their profession from their graduate education.  This data 

might be of interest to faculty teaching school counselors as well as to new counselors coming 

out of graduate school. 
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The results from the ANOVA computed among all ten SCARS subscales and the 

counselors‟ self-reported use of the skills they learned in graduate school are reported in Table 6. 

There was a significant difference found among the Counseling Activities Actual Subscale 

averages and the amount of skills learned in graduate school that counselors use (F(3,255)= 

4.517,p=.002, 2
p =.066).  The more counselors reported using their skills from graduate school, 

the more counseling they did.  Also, it can be estimated that there is a medium size association 

between how much counselors actually counsel and how much they use the skills they learned in 

graduate school.   

 A significant difference was found among the Consultation Activities Actual Subscale 

scores and the counselors‟ self-reported use of the skills they learned in graduate school 

(F(3,254)= 5.226,p=.001, 2
p =.076).  It can be estimated that there is a medium size association 

between how much counselors actually consult and how much they use the skills they learned in 

graduate school.  

A significant difference was found among the Curriculum Activities Actual Subscale 

scores and the counselors self-reported use of the skills they learned in graduate school 

(F(3,255)=4.310,p=.002, 2
p =.063).  It can be estimated that there is a medium size association 

between how much counselors actually do curriculum work and how much they use the skills 

they learned in graduate school.  
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Table 6 

Means and Standard Deviations for SCARS Subscales by Skills Used 

SCARS Subscales   

Yes, 

Always 

Yes, most of 

the time 

Yes, 

occasionally Rarely 

Counseling Activities Actual** Mean 3.36 3.19 3.11 2.89 

  (0.77) (0.85) (0.70) (0.49) 

Counseling Activities Preferred NS Mean 3.46 3.41 3.29 3.57 

  (1.26) (1.10) (1.22) (0.80) 

Consultation Activities Actual*** Mean 3.38 3.21 3.12 3.13 

  (0.85) (0.89) (0.84) (0.80) 

Consultation Activities Preferred NS Mean 3.38 3.20 3.08 3.30 

  (1.18) (1.14) (1.23) (0.63) 

Curriculum Activities Actual** Mean 3.34 3.07 3.15 2.32 

  (1.38) (1.36) (1.33) (1.24) 

Curriculum Activities Preferred* Mean 3.72 3.59 3.44 3.50 

  (1.38) (1.25) (1.38) (0.88) 

Coordination Activities Actual** Mean 2.78 2.59 2.55 2.50 

  (0.79) (0.74) (0.82) (0.61) 

Coordination Activities Preferred* Mean 3.37 3.04 2.96 3.01 

  (1.17) (1.06) (1.22) (0.77) 

Other Activities Actual NS Mean 2.54 2.52 2.50 2.89 

  (0.98) (0.85) (0.89) (0.84) 
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Other Activities Preferred NS Mean 2.16 2.02 1.95 2.15 

    (0.94) (0.86) (0.87) (0.71) 

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviations in () 
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 A significant difference was found among the Curriculum Activities Preferred Subscale 

scores and the counselors self-reported use of the skills they learned in graduate school. 

(F(3,255)= 3.317,p=.011, 2
p =.049).  It can be estimated that there is a small association 

between how much counselors prefer to do curriculum work and how much they use the skills 

they learned in graduate school.  

A significant difference was found among the Coordination Activities Actual Subscale 

scores and the counselors self-reported use of the skills they learned in graduate school 

(F(3,255)=3.3933p=.004, 2
p =.058).  It can be estimated that there is a small association 

between how much counselors actually do coordination work and how much they use the skills 

they learned in graduate school.  

A significant difference was found among the Coordination Activities Preferred Subscale 

scores and the counselors self-reported use of the skills they learned in graduate school 

(F(3,255)= 2.602,p=.037, 2
p =.039).  It can be estimated that there is a small association 

between how much counselors prefer to do coordination work and how much they use the skills 

they learned in graduate school.  

No significant differences were found among the Consultation Activities Preferred, the 

Counseling Activities Preferred, the Other Activities Actual, and the Other Activities Preferred 

Subscale scores when compared by the counselors‟ self-reported use of the skills learned while 

in graduate school. 
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CHAPTERV 

DISCUSSION 

Hypothesis  

My primary hypothesis was that there would be a significant difference in the actual 

duties of professional school counselors in rural versus urban areas; however, their preferred 

duties would not be significantly different.  Only the scores on one subscale were found to be 

significantly different: actual consultation activities. Counselors who work in more populated 

areas reported doing more consultation.  

Perhaps one reason for the lack of significant differences found in these ANOVA‟s could 

be the high number of school counselors who work in rural areas in Wisconsin.  As can be seen 

in Appendix B, 52.3% of the participants in this study worked in a rural area, just over half of the 

sample.  Only 17.7% reported working in urban areas and 27.3% in suburban areas. 

Though significant differences were not found, the means went in specific directions. 

Often the directions for actual practices were opposite of preferred practices directions.  For 

example, the more rural the area in which they worked, the less counseling school counselors 

actually performed.  Then, when looking at the preferred counseling scores, the more urban the 

area in which they worked the less counseling they preferred.  This makes sense in hind-sight as 

counselors who are doing more counseling would not need to prefer to do more as they would be 

satisfied with the amount they do.  The same pattern was true for consultation duties.   

With the Curriculum subscale scores, the direction of the data was a bit different as the 

differences between suburban and rural were not very large or substantial, yet the urban 
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counselors did more curriculum work.  Also, the more urban the community in which they 

worked, the less curriculum work they preferred to do.  The direction for coordination was also 

not as clear as rural counselors did report doing the least amount of coordination, but suburban 

counselors did slightly more than urban counselors.  In the preferred column, rural counselors 

still preferred to do more than urban counselors.   

Another interesting factor, which the author did not anticipate, is that rural counselors‟ 

data rendered in the direction of more reported other activities than urban counselors.  Even 

though the differences were not significant, the direction still baffles me.  If these duties are, in 

fact, hindering their ability to do the activities they prefer to do, then why would they prefer to 

do more than urban counselors did?   

Perhaps school counselors, particularly in rural areas, believe they will always have to do 

some other duties if they remain in a rural district.  This brings to mind the earlier discussions in 

the introduction of this paper.  How do school counselors pick up the extra duties plaguing the 

school team, and still fulfill their appropriate duties?  These duties can be lunch duty, playground 

duty, study-hall management, creating a master schedule, and much more.  The fact of the matter 

is that someone has to do them.  Perhaps budgets have cut the person originally in charge or that 

other person has taken on additional duties and can no longer do them.  If other staff does not 

feel that the school counselor is doing his pr her fair share they may not be receptive to 

consultation.  Consultation is a key component in school counseling (WCSCM, 2008).  School 

counselors need to be on the direct line of communication with all members of the school team 

and community in order to see the whole picture of a student‟s lifestyle.  It is in no way a benefit 

to have other staff members of the team upset with a school counselor.  In some ways, school 
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counselors taking on other duties is simply to keep others from being upset and excluding them 

from social circles. 

ADDITIONAL FINDINGS 

 The results of the paired-sample t-tests were exciting for the profession of School 

Counselors.  The results showed that School Counselors generally prefer to do more counseling 

related duties.  The author felt this was particularly exciting because it supports the emphasis of 

her graduate program.  Also, it supports her ability to go into the profession as a school 

counselor .  Professors of school counseling graduate programs should also feel proud as they are 

sending the right message  and it is being received and relayed again .   

 Scarborough, (2008) also ran a series of t-tests to review the subscale scores.  All of the 

differences between preferred and actual scores were significant in her study.  Counselors on 

average preferred to do more counseling, consultation, coordination, and curriculum work than 

what they were actually doing and preferred do less other duties than what they were actually 

doing.  

 There was no difference found between the consultation actual and preferred subscale 

scores.  The fact that they were equal could be seen as a good thing as school counselors in 

Wisconsin are consulting more than occasionally.  Also the perception of school counselors in 

Wisconsin thus far is that they know what they should be doing, therefore , if they do not prefer 

to be doing more, the assumption is that they are doing enough.  Also, perhaps by doing the other 

duties they keep the communication lines open, which enables more consultation.   
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School counselors in Wisconsin prefer to do more curriculum work than they are doing.  

Curriculum work is important in that it is preventative by nature and would eliminate some work 

later .  It is also a great way for counselors to get out in the halls and in classrooms.  It is 

important to see all students routinely.  Seeing the counselor routinely around the school helps to 

build rapport, trust, and increase approachability.  Also the school counselor has been trained to 

notice warning signs in students.  The classroom is a great place to notice these types of 

behaviors.  It also helps the counselor to see how an individual student might be different in class 

than in his or her  office. Finally, curriculum work can also help the school counselor to 

empathize with teachers‟ reporting behaviors.      

 The results from the other-duties subscales were opposite in that school counselors 

preferred to do less than they report doing.  This result supports the author‟s earlier assumption 

that school counselors will want to spend more of their time in counseling-related duties.  

Unfortunately, it also supports that school counselors are still performing other duties more than 

rarely.  This is disheartening for the profession because the school counselors‟ time is being 

wasted.   

Looking at the difference among the subscale scores and the number of years of 

experience was encouraging.  The actual subscale scores were all significant and the preferred 

were not.  Apparently, the longer counselors work in the profession, the more they report doing, 

while the amount they prefer to do does not change much.  Perhaps the burnout rate of a 

counselor is not too high.  They still want to do good and counsel students even after 13+ years.  

A single search on Ebscohost brought up 113 articles related to teachers‟ burnout.  A similar 

search for school counselors brought up only one article (Ebscohost, 2009) 
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 The author was impressed to find that counselors who reported using the skills they 

learned in graduate school also reported doing more counseling.  They also reported preferring to 

do more counseling.  This finding verified the author‟s feeling regarding this issue.  The program 

at UW-Platteville has a strong emphasis on mental health.  School counselors graduating from 

UW-P should be well prepared to do what other counselors in the field report doing. 

 School counselors who reported using the skills they learned in school also reported 

doing a fair amount of consultation.  This is another bonus for UW-P graduates as consultation is 

emphasized tremendously in its Counseling in Schools course.  Professors of the School of 

Counseling graduate program at UW-P, often give out their personal cell- phone numbers and 

encourage students to call if they need consultation on what to do, especially in their first years 

after graduation.   

 Another note that can be made in this research is that school counselors who reported 

always using the skills they learned in graduate school tended to have higher mean scores on all 

four actual subscales.  Also looking at Table 6, it can be seen that the less school counselors 

report using the skills they learned in graduate school, the less they report doing other duties.   

 Perhaps some of these school counselors graduated a while ago and programs are better 

now.  Or, maybe some graduate programs are better than others at preparing counselors for the 

profession.  School counselors that say graduate school did not prepare them for the work they 

do might not be doing what they should be doing. 

LIMITATIONS  
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 Counselors‟ self-reported performance of duties could cause a self-presentation bias due 

to individuals wanting to look good.  Also, statistical analysis was affected by some incomplete 

surveys.  All participants were surveyed at the Wisconsin State Conference, making it easy to 

generalize to all school counselors in Wisconsin, and not as easy to generalize to other states‟ 

school counselors.    

Additionally, the SCARS assessment used Likert-scale responses rather than percentages, 

due to Likert-style questioning being easier for the participant to report.  Humans are often 

inaccurate when reporting their own estimations, particularly in percentages.  Perhaps this is 

related to the earlier discussions of wanting to look good, however, it is difficult to compare the 

Likert-scores to the comprehensive models of school counseling as they describe best practices 

in percentages.   

RECOMMENDATIONS 

The author recommends that this research be used to inform and educate administrators 

and others who have authority to decide the school counselors‟ duties.  The author also realizes 

that there is an administrative lens in schools:  administration cannot always see the big picture 

because they are always handling immediate problems.  So, when they are faced with ten things 

that need to be done they often need to just get them passed off their desk so they can move on to 

the next ten things.  A school counselor needs to do his or her part and bring this to the 

administrations‟ attention.  They can do this by documentation and reports.  As mentioned by 

Scarabrough, (2005) the SCARS is a great assessment to use to document your duties for 

administration.  School counselors can also give out surveys and gather statistics from the 

student body that will support his or her need to be attending to appropriate duties.    
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After noticing the preference of school counselors to do more curriculum work, the 

author would recommend that school counselors get their curriculum schedule arranged and 

added directly to the master schedule.  This may eliminate some other duties coming his or her 

way as the author imagines the master schedule is a tool used when administration is delegating 

extra duties.  Another way for school counselors to eliminate some other duties would be to keep 

an updated weekly schedule available for staff and students to see.  A school counselors‟ 

schedule could appear open if their multiple responsibilities are not apparent.  

Furthermore, it is important for school counselors to be a part of the school team.  

Keeping communication lines open and having colleagues see them as approachable are two 

good reasons a school counselor would want to do his or her part to help out and take on some 

extra duties.  While doing their fair share the author recommends that the school counselors try 

to choose duties that will give them more access to students and not put them in unhealthy dual 

relationships.  For example, avoid disciplinary roles.  Contrary to everything negative being said 

about serving spaghetti, it is better for a school counselor to serve spaghetti than to sit in for the 

principal.   

This highlights the importance of being aware of dual relationships and other ethical 

issues that may come up when taking on other duties.  It is not appropriate to discipline students 

when you are the counselor and being the coach may be putting your players at risk.  Try to bring 

financial wastes of your time to your administrations attention.   

FUTURE STUDIES 
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 In future studies researchers could look at Wisconsin school counselors‟ knowledge of 

the current Wisconsin Comprehensive Guidance Model.  They could also look at their 

willingness to adapt to the new model versus their district‟s or school‟s willingness to allow 

adaptation.  After all, counselors are already reporting doing or wanting to do the duties outlined 

in the new model.  These are also the duties and skills being taught to them in their graduate 

programs.  So why are they still doing other duties?  Perhaps it is to be an equal member of the 

school team?     

 Future research could also look specifically into what other duties counselors are doing.  

Are these duties similar to what counselors should be doing?  Are counselors just too nice by 

nature and thus take on lots of extra duties that are being pushed around due to a lack of 

resources or staff in the school?     

 Another interesting topic would be to look more closely into school counselors‟ burn out 

rates.  It could be hypothesized from the results gathered here that school counselors enjoy what 

they do as they report wanting to do more, with the exception of the other duties they take on.  If 

wanting to do more duties is related to the lack of burnout, school counselors should have low 

rates of burnout.     

 Last, but not least, future research could look at the association between school 

counseling programs and skills being used in the field.  The data in this study suggests that 

school counselors using the skills learned in their graduate programs do more counseling, 

consulting, curriculum, and coordination than those who report not using skills learned in 

graduate school. 
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APPENDIX B 

Table 10. 

Percentages for General Demographics 

 

Variables Percentage 

Gender  

Female 75.8% 

Male 22.7% 

Race  

white (non-Hispanic) 95.0% 

Native Hawaiian or other pacific islander 0.4% 

Asian 0.4% 

American Indian or Alaskan Native 0.4% 

two or more races 1.5% 

another race not noted 0.4% 

 did not wish to disclose 1.9% 

Current Marital Status  

married 70.0% 

single never married 16.9% 

divorced 7.3% 

in a domestic partnership and unmarried 3.1% 
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widowed 0.8% 

did not wish to disclose 1.9% 

First Religion  

Catholic 35.0% 

Christian 12.3% 

Methodist 7.3% 

Lutheran 25.0% 

Atheist 0.4% 

Jewish 1.2% 

none 6.5% 

other 7.3% 

did not wish to disclose 5.0% 

Type of school employed by  

public school 91.2% 

non-parochial private school 0.8% 

parochial school 2.7% 

other 2.3% 

Community   

urban  17.7% 

suburban 27.3% 

rural 52.3% 

Live in the community in which they work  
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Yes 40.0% 

No 55.8% 

Employment percentage  

work part time in one school 9.2% 

work in one school full time 71.5% 

work in two school 12.3% 

work in three schools 1.9% 

work in more than three schools 1.5% 

What they plan to do in the next year  

keep position as is 72.7% 

retire 4.2% 

keep their positions & look for other opportunities 12.7% 

Other Duties    

coaching 19.2% 

taught classes 5.0% 

administrative duties 6.5% 

PTA 3.9% 

secretarial duties 3.1% 

disciplinary roles on the playground or at recess 

time 14.3% 

study hall directors 0.4% 

kitchen staff 0.4% 
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other duties not listed 33.9% 

Grade level work with  

pre-k students 15.1% 

elementary  37.3% 

 middle school 33.1% 

junior high 6.1% 

high school  35.0% 

K-12.   6.5% 

Note: The percentages in some categories may add up to more than 100% as the respondents 

were allowed to circle all that applied to them.  The percentages in some categories may add up 

to less than 100% as respondents choose not to disclose information.  
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APPENDIX C 

1. How old are you? ____________________________ 

 

2. How do you identify yourself? 
A. Male  
B. Female  
C. Transgender  
D. Other 

 

3. What is your current marital status? 
A. Married     
 B. Single never married     
C. Divorced     
D. In a domestic partnership and unmarried  
E. Widowed 

 

4. What is your religious affiliation?  
A. Catholic     
B. Christian       
C. Methodist     
D. Lutheran      
E. Atheist      
F. Jewish   
G. Buddhist       
H. None 
I. Other____________________    
J. Do not wish to disclose           

 

5. Which of the following do you most identify with?  
A. Hispanic or Latino          
B. Black or African American       
C. Native Hawaiian or Other Pacific Islander          
D. Asian          
E. American Indian or Alaskan Native          
F. Two or more Races        
G. White (non-Hispanic)                         
H. Other_________________________   
I. Do not wish to disclose           
 

6. How many years have you worked as a Professional School Counselor?  
A. 1-3   
B. 4-6    
C. 7-9   
D. 10-12  
 E. 13 + 
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7. Which level do you work with as a professional school counselor? (Circle all that apply) 
A. Pre-Kindergarten 
B. Elementary    
C. Middle     
D. Junior High 
E. High School    
F.  K-12   

 
8. Do you work as a professional school counselor? 
A. In a public school       
B. In a non-parochial private school       
C. In a parochial school      
D. Other 
 

9. How many professional school counselors work at the school (not the district) in which you 
are employed? 
A. 1    
B. 2    
C. 3    
D. 4 or more    
E. other 
 

10. How many students are you responsible for as a professional school counselor? 
A. 0-100   
B. 100-200   
C. 200-300   
D. 300-400 
E. 400+ 
 

11. In your best estimate, in the school in which you are employed as a professional school 
counselor, what percent of your students are?  
________A. Hispanic or Latino        
________B. Black or African American     
________C. Native Hawaiian or Other Pacific Islander          
________D. Asian         
________E. American Indian or Alaskan Native         
________F. Two or more Races      
________G. White (non-Hispanic) 
________H. Other __________________ 
  

12. In your best estimate in the school in which you are employed as a professional school 
counselor what percent of your students are  
__________A. Low Social Economic Status 
__________B. Middle Class Social Economic Status 
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__________C. High Class Social Economic Status 
 

13. A parent or guardian calls to inquire about their child, what do you need to do to recall 
the student they are referencing?   Please estimate the percentage of students you work with 
that you would need to do the following to recall. 
__________A. Pull a file  
__________B. Ask someone about the student 
__________C. Nothing I know the student 
__________D. Other 
_____________________________________________________________________________________
_____________________________________________________________________________________ 
 

14. How would you describe the community in which you work as a professional school 
counselor in? 
__________A. Urban 
__________B. Suburban 
__________C. Rural 
__________D. Unincorporated 
__________E. Other 
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________ 

 
15. Do you live in the same community as you work as a professional school counselor? 
A. Yes    
B. No    
C. Other______________________________________________________________________________ 
 

16. Do you work full time in only one school as a professional school counselor? 
A. Work in one school part time   
B. Work in one school full time   
C. Work in two schools.  
D. Work in three schools  
E. Work in more than three schools 
 

17. Do you perform any other duties at your school outside of your duties as a professional 
school counselor for either pay or as a volunteer? (Circle all that apply) 
A. Coach      
B. Teacher     
C. Administrator    
D. PTA     
E. Secretary  
F. Kitchen Staff   
G. Maintenance   
H. Disciplinary Staff (play ground or recess time)      
I. Librarian     
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J. Study Hall Director      
K. Other____________________ 

18. Do you feel you are able to be successful in your position as a professional school 
counselor? 
A. Yes, always      
B. Yes, most of the time     
C. Yes, occasionally     
D. Rarely    
E. Never 
 

19. Do you use skills you learned in graduate school as a professional school counselor? 
A. Yes, always      
B. Yes, most of the time     
C. Yes, occasionally     
D. Rarely    
E. Never 
 

20. Do you feel satisfied with your job as a school counselor? 
A. Yes, always      
B. Yes, most of the time     
C. Yes, occasionally     
D. Rarely    
E. Never 
 

21. In the next year do you plan to? 
A. Keep your position as is           
B. Retire         
C. Quit 
D. Keep my position and look for other opportunities             
E. Other________________________________________________ 
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22. Briefly describe the community in which you work as a professional school counselor. 
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APPENDIX D 

Subject Consent Form for  

Participation of Human Subjects in Research 

University of Wisconsin—Platteville 

 

PLEASE DO NOT PUT YOUR NAME ANYWHERE ON THIS SURVEY. There is no need to identify yourself. 

You will be participating in a study designed to measure Professional School Counselors’ actual and 

preferred job duties.  Additionally there will be demographic questions about you and the community in 

which you work.  You will be completing the School Counseling Activity Rating Scale (SCARS) survey as 

well as a series of demographic questions. Please answer all questions to the best of your knowledge.  

When you are finished, all materials will be placed in a locked box provided for you.  Participation in this 

study should take you about 20 minutes.  It is not anticipated that this study will present any risk to you. 

Your participation in this study is entirely VOLUNTARY; you can withdraw consent at any time and have 

the results of your participation, to the extent that they are identifiable as yours, returned to you, 

removed from the experimental record, or destroyed.  You also have a right to refuse to answer any or 

all of the questions without penalty.  The information collected will not be linked to you in any way and 

will be completely anonymous.  Only the lead researcher will be able to unlock the box and only after 

everyone has completed their questionnaires. 

If later you have more questions about this research or if you would like a copy of the results, you can 

contact Julie Jones, Researcher or Dr. Dominic Barraclough, Thesis Chair, Department of Counselor 

Education, (608) 342-1138. 

If you have any concerns regarding your treatment as a participant in this research you can contact Ms. 

Kathy Lamox, Office of Sponsored Programs, (608) 342-1456. 

You may keep this informed consent form for your records. 

Again, PLEASE DO NOT PUT YOUR NAME ANYWHERE ON THIS SURVEY. 

Thank You,  

Julie Jones Student, Researcher  

Dr. Dominic Barraclough, Thesis Chair  

(608) 342- 1138 
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APPENDIX E 

Table 7. 

Means and Standard Deviations for SCARS Subscales by Number of Students 

SCARS Subscales   

100-

200 

200-

300 

300-

400 400+ 

Counseling Activities Actual NS Mean 2.74 3.18 3.22 3.11 

  (1.47) (0.65) (0.65) (0.90) 

Counseling Activities Preferred* Mean 3.11 3.41 3.42 3.39 

  (2.01) (1.09) (1.00) (1.18) 

Consultation Activities Actual NS Mean 2.79 3.23 3.27 3.08 

  (1.45) (0.77) (0.75) (0.97) 

Consultation Activities Preferred* Mean 2.77 3.26 3.31 3.08 

  (1.76) (1.16) (1.01) (1.16) 

Curriculum Activities Actual* Mean 3.11 2.90 3.08 3.26 

  (1.61) (1.31) (1.27) (1.48) 

Curriculum Activities Preferred*** Mean 2.84 3.40 3.69 3.66 

  (1.90) (1.31) (1.02) (1.41) 

Coordination Activities Actual*** Mean 2.17 2.68 2.76 2.38 

  (1.19) (0.75) (0.66) (0.84) 

Coordination Activities Preferred* Mean 2.60 3.12 3.18 2.96 

  (1.67) (1.17) (0.97) (1.16) 

Other Activities Actual** Mean 2.07 2.68 2.69 2.27 
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  (1.25) (0.90) (0.71) (0.98) 

Other Activities Preferred* Mean 1.54 2.13 2.13 1.90 

    (1.03) (0.98) (0.76) (0.93) 

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviation () 
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APPENDIX F 

Table 8. 

Means and Standard Deviations for SCARS Subscales by Satisfaction 

SCARS Subscales   

Yes, 

Always 

Yes, 

most of 

the time 

Yes, 

occasionally Rarely 

Counseling Activities Actual** Mean 3.34 3.10 3.11 2.70 

  (0.80) (0.79) (0.46)  

Counseling Activities Preferred NS Mean 3.37 3.36 3.57 3.50 

  (1.38) (1.12) (0.58)  

Consultation Activities Actual*** Mean 3.24 3.17 3.24 3.29 

  (1.00) (0.83) (0.58)  

Consultation Activities Preferred* Mean 3.14 3.15 3.55 4.00 

  (1.46) (1.07) (0.63)  

Curriculum Activities Actual** Mean 3.32 3.05 2.73 4.13 

  (1.37) (1.35) (1.32)  

Curriculum Activities Preferred* Mean 3.50 3.55 3.65 4.13 

  (1.59) (1.22) (0.83)  

Coordination Activities Actual** Mean 2.66 2.59 2.41 3.00 

  (0.89) (0.76) (0.45)  

Coordination Activities Preferred* Mean 3.00 3.03 3.35 4.54 
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  (1.37) (1.05) (0.82)  

Other Activities Actual NS Mean 2.49 2.51 2.89 2.10 

  (0.90) (0.88) (0.82)  

Other Activities Preferred NS Mean 2.01 1.99 2.26 1.80 

    (1.06) (0.81) (0.61)   

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviation () 
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APPENDIX G 

Table 9. 

Means and Standard Deviations for SCARS Subscales by Feeling Successful 

SCARS Subscales   

Yes, 

Always 

Yes, 

most of 

the time 

Yes, 

occasionally Rarely 

Counseling Activities Actual** Mean 3.22 3.17 3.10 2.95 

  (1.05) (0.75) (0.42) (0.07) 

Counseling Activities Preferred* Mean 3.13 3.41 3.50 4.00 

  (1.61) (1.08) (0.98) (0.57) 

Consultation Activities Actual*** Mean 3.19 3.16 3.52 2.93 

  (1.06) (0.85) (0.50) (0.51) 

Consultation Activities Preferred* Mean 2.92 3.19 3.49 4.14 

  (1.51) (1.10) (0.95) (0.40) 

Curriculum Activities Actual* Mean 3.03 3.11 3.12 2.50 

  (1.40) (1.34) (1.46) (2.12) 

Curriculum Activities Preferred** Mean 3.21 3.60 3.70 2.67 

  (1.75) (1.22) (1.10) (0.97) 

Coordination Activities Actual** Mean 2.80 2.57 2.51 2.42 

  (0.96) (0.76) (0.57) (0.71) 

Coordination Activities Preferred* Mean 2.85 3.06 3.24 3.96 
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  (1.49) (1.06) (1.03) (0.27) 

Other Activities Actual NS Mean 2.45 2.54 2.72 2.15 

  (0.99) (0.87) (0.85) (1.06) 

Other Activities Preferred NS Mean 1.94 2.05 1.92 2.20 

    (1.14) (0.83) (0.72) (1.13) 

Note: *p<.05   **p< .01   ***p<.001 NS>.05; Standard Deviation () 

 


