MAKING HARD CHOICES:
CONTINUING EDUCATION AND THE
ARCHIVAL PROFESSION
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ABSTRACT: Continuing education has received little critical examination by archivists. This article categorizes the audiences that benefit from archival continuing education and priorities among those audiences. In attempting to comes to terms with
questions regarding the type of continuing education needed by archivists the article
also addresses a more basic question regarding the type of education archivists should
receive prior to entering the profession, since what is offered through continuing
education depends in part on what the recipients of that education already have learned.
Finally, the article outlines a possible model structure for future archival continuing
education.

Education has been discussed frequently by archivists. Archivists' discussions about
education, however, have usually focused on defining the basic skills needed to work
effectively in the profession. A well established body of literature discusses the kind
and quantity of pre- and post-appointment education initiates should receive before
or after they enter the "real world" of archival practice.' This systematic discussion of
basic archival education has formed the intellectual foundation for three separate
Society of American Archivists (SAA) pre-appointment guidelines. 2 Archivists have
paid scant attention to educational issues not associated with fundamental education.
In the area of continuing education archivists have discussed the content of selected
aspects of continuing education but the archival community has not engaged in a systematic discussion of continuing education's overall goals and objectives. 3 Symbolic
of this lack of systematic thinking is the absence of a profession-wide continuing
4
education guideline adopted by SAA Council.
This lack of systematic thinking about continuing education is all the more curious
given the great amount of time practicing archivists invest in it. A cursory examination of the offerings made available through the Society of American Archivists' Education Office, not to mention the many educational opportunities available through
regional, state, and local archival organizations, makes it clear that archival organizations are deeply involved in offering continuing education and archivists are active

8

ARCHIVAL ISSUES

Vol. 21, No. 1, 1996

participants. Such a strong commitment to doing continuing education makes more
imperative a clear understanding of why and how continuing education is undertaken.
This article therefore seeks to answer two questions. First, who is the current and
future audience for archival continuing education, and second, having defined the audience, what kinds of continuing education programs would best meet the audience's
needs?
The question of audience is in many ways unique to archivists. Continuing education is a hallmark of a range of professions.' Indeed, the literature describing professional continuing education has gone so far as to say that a basic justification for the
creation of professional organizations is to offer continuing education to their members. However, in most other professions the nature of the audience for continuing
education generates little discussion. Professionals are individuals who through academic degree or some form of licensing have been certified to be members of the
profession. Continuing education is designed to meet the needs of these professionals.
As a report to the surgeon general of the United States put it, continuing education was
to be "above and beyond basic, core or qualifying preparation for entrance into a profession." '6 Individuals with avocational interests, enthusiasts, and others usually may
attend professional continuing education programs, but they are not considered part of
the profession nor a significant audience for professional continuing education.
Because archivists have historically lacked an accepted entry-level academic credential or some form of pre-appointment licensure, archival continuing education
cannot begin with the simple assumption that the audience for continuing education is
a group of individuals who have experienced a common education or training. Who
then is the audience for archival continuing education? This question can be answered
several ways but one approach is to divide the overall potential audience into three
knowledge-based categories: professionally employed archivists who have experienced some form of formal, pre-appointment archival education; professionally employed archivists who have not experienced any form of pre-appointment archival
education; and enthusiasts and other individuals who have an avocational interest in
archives. Each of these three groups have a stake in archival continuing education.
Enthusiasts and others interested in archival knowledge frequently attempt to use
archival continuing education programs as a mechanism through which to obtain basic
or fundamental knowledge about archival practice. Because anyone interested in the
care and preservation of information found in textual or visual material shares a common concern with professional archivists there is a natural tendency for those with
this interest to turn to archivists for information. Great-aunts who serve as family
historians, volunteers seeking to preserve community history, and individuals who
want to know what to do with crumbling scrapbooks often hope to extract from archival continuing education information relevant to their needs.
In addition to this large group of individuals with an avocational interest in archival
knowledge, two small subgroups of professionals in disciplines other than archives
also seek information about archival practice. First, a few supervisors with non-archival professional training seek an appreciation of the professional archival skills members of their staff possess and about which their administrative position requires them
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to make judgements and decisions. These supervisors occasionally appear among the
participants in "Introduction to Archives" workshops.
Second, a few professionals in other disciplines who for one reason or another must
become directly involved with archival work also seek out a means through which to
develop an appreciation of archival knowledge, primarily so that they can become
intelligent consumers of archival services. For example, when a new body of federal
regulations required that archaeologists conducting research funded all or in part with
federal funds "archive" the findings and records from archeological digs, the Society
of American Archaeologists contacted the Society of American Archivists to arrange
workshops on the nature and practice of archival work at the annual professional meeting of archaeologists. These workshops were designed to make clear what archaeologists should and should not expect from the archivists who would ultimately become
responsible for their field records.
Although in many cases significant, these professional sub-audiences for continuing archival education, non-archival supervisors of archivists and non-archival professionals who are significant consumers of archival services, tend to be relatively few
in number, particularly when compared to the large audience of genealogists, members of local history societies, and others who have an avocational interest in archival
7
knowledge.
Most professions pay little or no attention to the avocational audience interested in
whatever information the profession possesses,. Archivists, however, have been sensitive to this audience because of the peculiar nature of the professional archival community. Unlike most other professions, the professional archival community includes
a number of professionally employed archivists who lack any pre-appointment archival training. The educational needs of this group of archivists is in many ways identical to that of the various individuals with an avocational interest in archives. Individuals in both groups seek basic, elementary information regarding thephilosophy and
practice of archival work. Although the professionally employed individual may seek
a greater variety of educational opportunities and a more advanced level of education,
the individual's starting point on the learning curve regarding archival knowledge is
exactly the same as that of a genealogist who wants to know a little bit more about how
the archives works. Both the professionally employed individual who lacks pre-appointment archival training and the individual with an avocational interest in archives
begin their education by seeking fundamental knowledge.
Prior to the development of expanded opportunities for graduate level archival education, the distinction in educational needs between archivists who entered their careers without any archival training and hobbyists who spent their work time secretly
thinking about how to do better genealogical research was a distinction without a
difference. Both groups needed to learn the same basic information and therefore
there was no good reason to worry excessively about who attended archival continuing education offerings. Indeed, an education program that consciously served both
groups could be presented in a very positive light in that it answered two distinct
needs with one workshop.
The creation of graduate level archival education programs and the growing number
of professionally employed archivists who have had the benefit of attending those
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programs, radically altered the educational needs of some members of the archival
profession. Continuing education which was little more than fundamental training was
of no interest to formally educated archivists. Despite the shortcomings of formal
pre-appointment archival education, what was said in a one-day workshop on the "fundamentals" of appraisal was not likely to be much different from what the pre-appointment educated archivist had learned in the lectures he or she had heard on appraisal while attending "archives school." This growing group of archivists with formal archival training had continuing education needs very similar to those of individuals in other professions and significantly different than those individuals employed as
archivists but who had learned about archives on the job. 8
It is clear that over time a demographic change has occurred and will continue to
occur in the audience for archival continuing education. Although there still remain
many routes to becoming an archivist, the increasingly typical route is that of preappointment education. As the nature of the education experienced by archivists
changes, the nature of continuing education must reflect this change. Increasingly
archival continuing education must respond to the needs of a growing number of archivists who received their fundamental archival education in graduate school. At a
minimum, this means offering more of what archivists have historically called "advanced" continuing education workshops. This adjustment represents little more than
9
an adjustment to a change within the market for continuing education.
If change in archival continuing education caused by the changing educational background of the audience is inevitable, the rate of change and the balance between "fundamental" and "advanced" continuing education (the character of which will be examined in the second part of this article) will be based upon several decisions. The two
most important of these decisions are, first, how the archival community chooses to
characterize the nature of the profession, both internally and externally, and, second,
how the archival community chooses to respond to the educational concerns of those
individuals with an avocational interest in archives.
The second question, the educational concerns of individuals with an avocational
interest in archives, is by far the easier to resolve. Few if any professional societies
seriously consider the needs of individuals with an avocational interest in their profession. Rather, individual professionals, working through community-based institutions, make available appropriate educational opportunities for this group. For example, professional associations in the medical field do not offer "fundamental" education designed for lay individuals who wish to learn more about heart disease or
cancer prevention. Rather professionals based in a particular community offer appropriate educational opportunities, usually under the sponsorship of a hospital, health
maintenance organization, or some other local body (and in some cases in conjunction
with literature and other assistance available from a nationally-based organization dedicated in part to public education, such as the American Heart Association or the American Cancer Association). This model is a fundamentally sound one for archivists to
follow.
The staff of archival institutions can offer the kinds of educational opportunities
sought out by those interested in archival topics. Although archival institutions have
not often included public education as part of their mission, doing so makes sense
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both from an educational and an institutional viewpoint. In terms of education, because the institutions are locally-based, they can conveniently offer fundamental education in the local community. Costs to both the institution, which uses staff already
on-site, and participants, who have little or no travel expenses, are minimal. Staff
preparation needed for undertaking such education should also be minimal. The basic
knowledge needed to teach the workshop should already be known to the archives
staff. The actual organization of the workshop, the preparation of handouts, publicity,
and other associated matters certainly involve a real commitment of time, however
once done the material and mailing lists developed can be regularly re-used with only
modest additional increments of work to "refresh" dated material and update mailing
lists.
While costs to both institution and participants are low, the value of an educated
public, even if small in number, who have directly benefited from the existence of an
archival institution and will support the need for the archives is high. In an era when
competition for resources is intense and the vast majority of the public does not
express itself on the issues of the day, cultivating vocal supporters is critical. Anyone
motivated enough to attend a half-day workshop on preserving photographs is also
quite likely to be capable of firing off a letter to their legislator. A faculty member
who regularly uses the archives personally, or for his or her classes, is quite likely to
intervene personally when the vice-president for finance questions the cost effectiveness of maintaining the archives. Service to the community, however the community
is defined, establishes a relationship to the public that helps protect the archives from
unfavorable decisions. A relationship exists between service and support which the
staff of archival institutions need to recognize, develop, and nurture. One effective
way to do this is to create a program which meets the educational needs of individuals
with an avocational interest in archival knowledge.
The primary service vehicle through which to reach individuals with avocational
interests in archival information is the local repository. Archival professional organizations should limit themselves to playing a supportive role in this area. National and
multi-state regional archival groups, because of their distance from the general public, are not in a position to offer cost-effective training to those individuals with an
avocational interest in archival information. National and regional organizations, however, may choose to make available well crafted literature prepared at the national
level for distribution by local repositories. Again, borrowing from the medical model,
organizations like the American Cancer Society frequently prepare well crafted literature for the general public which can be obtained by intermediary organizations
like hospitals or HMO's at little or no cost. Preparing such high quality literature
supports the effort to raise public consciousness while at the same time simplifying
the work to be done by the local agency in presenting appropriate educational programs.
Two exceptions should be made to the generally supportive role played by professional organizations in meeting the public's interest for archival knowledge. First,
national and regional archival organizations may directly serve the needs of other
professionals who wish to learn about archives. Other professionals will likely seek a
more theoretical kind of knowledge about archival practice than the more pragmatic,
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hands-on advice that individuals with avocational interests in archival information
will seek. Because of this qualitative difference, national and regional organizations
may be able to provide effective educational opportunities that meet the needs of other
professionals who seek more information about archives.:
Professional archival associations that exist at the state or local level may also
choose to deliver directly avocational educational programs. Because these organizations are more locally focused they are often able to deliver low-cost programming
to those interested in obtaining archival knowledge. However, if the delivery of such
information by a local archival association pre-empts programming by local repositories it will prove counter-productive to the long-term good of the profession in a
specific area. The general welfare of archives in an area will be better served if the
public is acquainted with, relies upon, and will rally to the support of a local archival
repository. However if a local repository cannot be persuaded to act, of if there simply is not a local repository, a professional organization may step in to fill the void.
Despite these two exceptions, archival associations should in general decline to serve
directly the educational needs of non-archivists.
If the question of how to deal with the educational needs of individuals with an
avocational interest in archives can be resolved relatively simply, the question of how
to cope with the educational needs of two very different groups of professional archivists, those with and those without formal, pre-appointment archival education, is much
more vexing. The overall need for basic archival education delivered through continuing education models clearly declines in direct proportion to the number of new archivists who enter the profession with pre-appointment archival education. At the
same time these new archivists look for archival continuing education to be similar to
the continuing education found in other professions: an education which builds upon
a common body of pre-appointment knowledge held by those who had elected to enter the profession. This kind of continuing education is substantially different than
that traditionally offered by archival professional organizations.
If the problems in archival continuing education were only the result of changing
educational demographics, an answer to the problems is not difficult to envision. A
transitional period could be seen where both forms of continuing education could be
offered: one program aimed at supplying post-appointment fundamental education
and a second program directed towards those who had already received this basic
knowledge through pre-appointment education. Although this solution would be in
the short run cumbersome and expensive, eventually the need for basic education
would disappear and basic continuing education offerings, including older offerings
labelled as "advanced workshops," would be discontinued in favor of newer curricula
designed to meet the needs of those with pre-appointment education.
This transitional model works only if the archival community accepts the idea that
henceforth all entry level archivists will have pre-appointment, graduate level archival
education. Unfortunately, a fundamental philosophical dispute exists among archivists over this very point. The archival community has not resolved within itself if
such pre-appointment education is essential.
The existing philosophical dispute is illuminated by disagreements which emerged
over language found in the first published draft of what would become the 1994 SAA
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guideline for a master's degree in archival administration. When published as a draft
document, the guideline called for the MAS degree to be "the only recognized, preappointment education for archivists." 1 This language clearly established the essential character of pre-appointment archival education and, indirectly, defined the future
of archival continuing education. Obviously, if all future archivists would have preappointment education, eventually all future continuing education would be geared to
the needs and educational level of those archivists. However, the Committee on Education and Professional Development (CEPD), the body within SAA responsible for
developing the draft document, received dissenting views on whether the MAS degree
was the only acceptable path to becoming an archivist. One educational model clearly
in the mind of some archivists was post-appointment education. This dissent led CEPD
to weaken the clause. CEPD recommended and SAA Council adopted language stating
that the MAS degree was "the best form ofpre-appointment education for archivists."' 1
This phrasing was designed to leave open the door for alternative, although undefined,
forms of fundamental archival education while at the same time establishing the pri12
macy of the MAS degree over other alternatives.
The experience of CEPD in drafting the 1994 pre-appointment educational guidelines indicates that some members of the archival profession remain committed to
retaining post-appointment basic educational opportunities. Because of this commitment a transitional model for archival continuing education that slowly phases out
post-appointment continuing education regarding archival fundamentals cannot yet be
implemented.
An alternative to the transitional model is one in which archival continuing education permanently offers two different educational programs: a post-appointment fundamental education program for those needing basic archival education and a different program to serve the needs of those who attended "archives school" prior to being
employed as an archivist. Such a model has been adopted in Canada and knowledgeable authors, such as Timothy Ericson, have also suggested that, practically, such a
system will be needed for at least the current generation of U.S. archivists.' 3
Although a two track approach may be needed in the short run, a permanent two
program approach is a bad idea for both economic and philosophical reasons. Economically, an open-ended commitment to a two program model represents a drain on
limited archival continuing education resources. Even if one assumes that the amount
of resources that can be devoted to archival continuing education will expand gradually, it is doubtful that the resources available to support archival continuing education are sufficiently generous to fund adequately two very different kinds of postappointment educational programs. The two program model is particularly wasteful in
that it continually places resources into an inferior form of basic archival education.
The 1994 MAS guidelines make clear that basic-level, post-appointment education is
a less desirable way to obtain knowledge about archives. That being the case, it is
foolish to invest professional educational resources to support a less desirable educational model. Rather, it seems logical to assert that the profession devote its limited resources to supporting the most effective model through which to deliver basic
archival knowledge: pre-appointment education.
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If the economic argument against supporting an open-ended commitment to basiclevel, post-appointment archival education is clear, the philosophical argument against
this idea is less obvious but in the end more compelling. Archival education, as well as
the professional activities of archivists, are means to an end. Archivists learn about
their profession and carry out their day-to-day activities in order to identify and preserve archival records. The appropriateness of all professional archival activity must
be validated or rejected by how successfully the activity advances this ultimate archival goal. The philosophical question, then, is what form or forms of archival education
will best serve the goal of preserving archival records. This philosophical question
must be followed by a second, more practical question, regarding the steps necessary
to create the most desirable archival educational system.
Philosophically, it seems clear that the preferred form of education for entry level
archivists consists of a rigorous body of graduate-level study. There would seem to be
no way to make a case that any imaginable combination of basic post-appointment
archival education could equal in intensity or breadth the learning opportunities made
possible through graduate-level study. If pre-appointment learning is the preferred
path to entry level archival knowledge, then objections to implementing a standard
calling for this form of education must rest on some practical problem making the
ideal situation impossible to reach. Archivists who argue for the permanent continuation of fundamental level, post-appointment archival educational opportunities do appear to rationalize the need for it on just such practical issues.
Two practical problems are frequently raised. The first is that graduate archival educational opportunities are not equally available to all those who would seek them and
thus allowance must be made for this inequality by supporting post-appointment basic
archival education. The second is that, regardless of what the archival community may
wish, employers will continue to hire professionally untrained individuals as archivists and thus there will continue to be a need to offer basic post-appointment educational opportunities for these "archivists by appointment." 14
The question regarding the equal availability of pre-appointment, graduate level,
archival educational opportunities, while significant, is not sufficiently persuasive to
justify investing in a professional, post-appointment archival educational system. The
hard reality in most small professions is that graduate level training is not equally
accessible to all individuals. To hold graduate level archival education to a higher
standard of accessibility than other forms of graduate level education is unreasonable. Furthermore, even if archival programs were particularly few and far between, it
would be wiser to address this shortcoming by making it possible for one or two
premier graduate level archival education programs to enter the distance education
field rather than allocate those same resources to maintain a less desirable, postappointment educational program. The infrastructure investment in distance education would be minimal as colleges across America are already developing facilities to
make possible distance education. Thinly stretched archival faculty may have trouble
initially finding the time to develop the necessary "extension" courses. However, a
basic commitment by archival faculty to maximize the impact of their program, as
well as a deep interest by university administrators in increasing tuition revenues by
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reaching out through distance learning, will likely drive the adaptation of archival
courses in premier programs to the tools of distance education.15
The more substantive objection to abandoning post-appointment basic archival education is based on the observation that employers have in the past hired individuals
who lack professional training as archivists and the belief that employers will continue to do so in the future. The belief is buttressed by a recent survey of archival
employers which revealed that almost half of the respondents did not consider pre16
appointment graduate level archival education essential for entry level archivists.
Compounding this problem is the failure of the National Archives and Records Administration (NARA), the nation's single largest employer of archivists, to validate
the legitimacy of pre-appointment archival education through the agency's hiring practices. If a history degree and in-house training is good enough for NARA, it is difficult to argue that some form of post-appointment basic continuing education isn't
also good enough for most other archival employers.
In dealing with the example set by NARA, archivists outside of the government
should make clear to NARA employees at all levels, but particularly those in the highest administrative offices, that NARA hiring practices have failed to keep pace with
the changing realities of archival education. When the National Archives was first
established there were no archival educational programs in institutions of higher learning. When the agency established the NARA Institute it was engaging in pioneering
archival educational work that set the standard for its day and met a critical need.
However, NARA officials must hear from their professional colleagues that in-house,
post-appointment archival education is no longer adequate to convey basic archival
education. SAA's pre-appointment educational guidelines have increased the level of
knowledge expected of new archivists to a point where no amount of in-house training, in-service workshops or institutes, or other forms of on-the-job training offer
comparable educational opportunities. Just as the Center for Disease Control cannot
by itself educate someone to become an expert on communicable diseases, and would
be ridiculed were it to try, the National Archives can no longer by itself educate someone to become an archivist, and leaves itself open to ridicule should it persist in continuing to assert that it can. In both cases there are well established university-based
educational programs that can better teach individuals interested in a relevant professional career than can a federal agency.
If NARA hiring practices represent a major impediment in implementing the ideal
archival pre-appointment and continuing education system, NARA administrators
should also be peculiarly susceptible to professional persuasion. NARA is made up of
archivists and thus the problem archivists encounter when they attempt to communicate with senior administrators should not, in this instance, occur. Everyone speaks
the same language and while persuading NARA administrators to recast their hiring
policies may not be easy, with the weight of the profession leaning on the agency, it
should be possible.
Persuading employers other than NARA to fall in line and employ only those who
have received pre-appointment archival education as archivists will prove more difficult. The task, however, is not impossible. The same study that reported that almost
half of the current archival employers in the country do not consider pre-appointment
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graduate level archival education essential also noted that slightly more than a quarter
of the respondents already believed such education was essential and that only 8.8
percent of the employers did not see benefits from establishing such programs. 17 A
core group of employers who support an entry level degree clearly already exists and
the vast majority of employers can see benefits from graduate level archival study and
thus can be presumed to be at least willing to listen to arguments regarding the essential character of such an education. Thus, if a campaign of persuasion, perhaps linked
to existing archival outreach efforts such as "Archives Day" and other forms of professional promotion, were mounted it would likely meet with considerable success.
However, it is not difficult to believe that some employers will disregard the
profession's best advice and employ as an archivist an individual who lacks pre-appointment archival education. This pragmatic observation, however, is not in and of
itself sufficient reason for the profession to maintain a post-appointment basic archival education program. This is so because basic post-appointment educational programs are, in the long run, counterproductive to the basic mission of the archival
profession: adequately preserving the historical record.
The idea that abandoning archival remedial education helps preserve the historical
record is clearly counter-intuitive. The intuitive answer to the problem of archivally
untrained individuals employed as archivists is post-appointment training. This answer springs from an intuitive belief that something is better than nothing and some
education is better than none. However, the impact of perpetuating among employers
and the public the erroneous idea that anyone, after a couple of workshops, can adequately care for the primary documents that make up our nation's historical heritage
far outweighs the good that can be accomplished by helping a single individual better
care for a specific group of records. In the long run, the best way to care for historical
records is not to undertake remedial education for usually well intentioned-but, ultimately, hopelessly undertrained-"archivists by appointment,,' but rather to argue
persuasively for the need to hire in the first place professionally educated archivists.
Without doubt a campaign of persuasion will take time to be effective. During the
period when the campaign is underway the professional archival community must realize that it is generally counterproductive to offer post-appointment basic education.
The right hand must work in concert with the left hand and employers who choose to
ignore the archival community's persuasive efforts should be denied the fig leaf provided by a few workshops to which they can send their "archivist" for training. In the
short run, employers and the public must be educated regarding the consequences of
allowing historical records to be cared for by individuals who lack professional archival education. To make this point professional archivists must, in the short run, let
inadequately cared for records rot.18
Adopting a policy that is detrimental to some historical records in the short run in
order to obtain a longer run objective has precedent in American archival history. In
the long battle to establish the National Archives historians dedicated to the creation
of that institution repeatedly rejected the idea of a "hall of records," something like a
records center run by clerks, in favor of a more scholarly, cultural institution staffed
by individuals with professional training. That the hall of records was something did
not convince the historical community to accept it and abandon their quest for the
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more important goal of a culturally oriented archives. The undoubtedly true observation that while they argued for that goal a certain number of federal records would
inevitably be lost also did not dissuade them. The importance of a National Archives
that could employ staff with a strong professional education was clear. The inadequacies of a hall of records operated by a group of clerks was obvious. If the price to
achieve the goal of a national archives was the rotting of scores of federal records,
they concluded it was a price worth paying.
To establish the principle that historical records require the care of professionally
educated archivists will also require paying a price. The archival community today is
challenged by employers and a public who would treat historical records as if they
were the equivalent of retail store blue-light specials. The archival community can
accept this treatment and make the best of it, rationalizing the decision by pointing
out that sometimes a blue-light special is not a bad deal. The archival community can
also take the high ground and argue that the source material of American history deserves better than bargain basement treatment. The difference in cost between treating historical records as rummage sale items, rather than as quality merchandise in
fine department stores, is not so great that the employers and the public cannot be
persuaded to spend the extra dollars required. Archivists should be willing to pay the
short-term price-to lose some historical records-in order to make this broader,
more fundamental point that will affect the care of historical records for generations to
come.
Making an immediate sacrifice in order to achieve a broader goal will require faith in
the archival profession and in the profession's ability to change societal attitudes. Not
all archivists share such a faith. Some will say that a quest to bring professionalism to
the care of all archival material is a noble but quixotic goal that cannot be achieved.
Other archivists may express concern that the public will turn on them should they fail
to leap forward to save endangered documents. Some archivists will simply throw up
their hands and cast their profession and themselves as being hopelessly trapped in an
endless spiral of public apathy, declining resources, and ever diminished professional
capability. Other archivists will choose to believe that substantial, if incremental, change
can take place which will benefit the profession and the information archivists preserve. Other archivists will argue that a loss of historical records, although tragic, can
be used to educate the public to the need for professional archivists working in adequately funded archives. Other archivists, like those historians who kept the faith and
eventually saw the creation of a National Archives, will believe that the noble quest
can be achieved. The choice each archivist makes regarding their vision of the future
will determine how the archivist views the prospects for success in a campaign to
convince employers to hire archivists with pre-appointment archival education and, in
turn, the need for post-appointment basic educational opportunities.
There is no evidence-based method through which to demonstrate the validity of
these alternate visions. Each is possible. However a profession that accepts a view of
itself as poor and lacking the persuasive ability to improve its possibilities is not
likely to attract bright young minds to itself, not likely to retain its most capable
practitioners, and not likely to accomplish collectively much worth remembering.
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Hunkering down with a couple of beers and whining about the cruelness of fate rarely
leads an individual or a group to new accomplishments.
Therefore I prefer not to hunker down and instead envision a profession that believes in its own importance, the power of its persuasiveness, and its ability to obtain
adequate resources to do what should be done to preserve the historical record. 19 This
faith in the archival profession's ability to change positively the future validates the
assertion that archivists can persuade employers to hire only individuals with pre-appointment graduate level archival education. It also validates the loss of records that
may occur as part of a systematic campaign to establish a national standard for the
level of archival education that entry level archivists must possess, just as it was necessary to sacrifice some federal records to establish the National Archives.
Armed with this faith, it is apparent that the pragmatic objections to eliminating
remedial professional education from the archival continuing education curriculum
do not hold. Distance education can solve the problems of unequal access to educational resources. A faith in our own professional persuasiveness can answer critics
who believe we can never establish a sufficiently high entry level of professional
archival education to eliminate the need for remedial education. Removing these pragmatic objections, it is clear that the professional goal of preserving historical documentation would be better served by a body of practicing archivists who henceforth
entered archival work with a predictable base line of professional education.
The archival community should begin to plan a future revolving around a model that
assumes all archivists have enjoyed the benefit of pre-appointment education. This
model should offer archivists true professional continuing education rather than fundamental knowledge supplied through the tools of continuing education. The model
should look toward the day when post-appointment basic archival education is unneeded.
It is clear that this model cannot be implemented immediately. A period of transition must be established that acknowledges and makes allowances for the unique problems created by the limited past availability of pre-appointment archival education for
many of today's archivists. In the short run, archival continuing education should function in accordance with a transitional model that recognizes the existing educational
demographics of the current generation of archivists.
In order to cope with the demands created by this transitional period the American
archival community might do well to look at the examples created in Canada. In Canada
provincial archival councils and associations have established systematic, rigorous,
and planned professional post-appointment educational opportunities. For example,
the Archives Association of Ontario (AAO) has established a fourteen-workshop core
curriculum. Each workshop is two days in length and the entire package of workshops
is offered over a planned five-year cycle.20 In fact, one approach to creating such a
system would be to license for use in the United States a Canadian program. Whether
licensed from the Canadians or invented anew, if the American archival community
wishes to make a commitment to post-appointment education we should do so with
2
the rigor demonstrated by our Canadian colleagues. 1
Unlike our Canadian colleagues, however, American archivists should support the
growth of pre-appointment education by setting definitive, short time periods for re-
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medial education efforts. We should talk not in terms of generations but in terms of
years. We should offer one or perhaps two cycles of post-appointment education
based on the Canadian model with the clear understanding that those archivists who
need to be "grandfathered" into the profession through this method should undertake
it now. Over a five-to ten-year period we should, in a planned and systematic way,
bring post-appointment educational opportunities to an end.
Even as the archival community plans for the final round of remedial, post-appointment education, it should primarily focus its attention on developing curricula and
delivery mechanisms that serve pre-appointment educated archivists. Although some
resources will undoubtedly have to be spent to prepare for a comprehensive remedial
post-appointment program, resources spent in this area will have a very short lifespan.
However, resources allocated to develop post-appointment continuing education will
have considerable "legs," and thus represent a better way to spend limited development dollars.
If archival continuing education should be focused upon and increasingly devoted
to the educational needs of archivists with pre-appointment education, then archival
educators must think about how to meet the needs of this audience. As has already
been noted the archival continuing education of the past is of minimal relevance to
this group of archivists. Archivists with pre-appointment education, particularly archivists who will emerge from programs offering a master's degree in archival studies, will have no need for fundamental education and will likely also know what has
traditionally been labelled "advanced" continuing education. This audience of archivists has and will continue to develop educational needs fundamentally different from
those archivists that preceded them. Thus, archival continuing education must be restructured to meet those needs.
Three kinds of educational venues should be implemented to meet the educational
needs of archivists who learned their profession through graduate level coursework:
professional review and discussion, specialized training, and non-traditional education and training. Each venue would offer archivists a distinctive kind of education
experience with inter-related but unique curricular elements. Collectively, the three
venues offer a way for archivists with graduate level archival education to refresh and
extend their knowledge for the life of their professional career.
Professional review is critical to ongoing professional education. No matter how
well an archivist learned basic theory and fundamental skills in "archives school,"
over time that theory and those skills will become dated. Theory evolves. Fundamental skills experience basic revisions to reflect new ideas, new research, and new technology. The basic fact that over time all things change suggests a need for workshops,
seminars, and other educational opportunities that review core archival theory and
practice that practicing archivists should take on a regular basis, perhaps every five or
ten years. The goal would be to keep practicing archivists in touch with basic ideas and
make practitioners aware of evolution in ideas or concepts that have influenced contemporary thinking and practice. Ultimately, professional review would be designed
to make certain that as archivists mature they continue to be aware of and reflect in
their work the best thinking of the day regarding archival theory and practice. The
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curriculum for professional review would reflect the core curriculum taught to entry
level archivists attending graduate school.
Within the archival science area continuing education offerings could be constructed
in two alternate ways. One approach would be to offer continuing education organized
around the traditional core activities an archivist performs. 22 Educators could envision
a workshop on each of these topics very similar to the way SAA and other associations
today offer basic or advanced workshops on these functions.
An alternate way to offer this information would be to group professional review
opportunities into three broad categories: theory, methodology, and practice. Professional review offerings on theory would review and analyze the basic ideas and concepts underlying archival work. Methodology offerings would analyze the broad ideas,
whether theoretical or pragmatic in nature, that inform day-to-day practice. Practice
would look at the pragmatic aspects of actually doing archives, with an emphasis on
changes in the way archivists do perform their daily tasks.
The advantage to this kind of grouping over the more traditional functional approach
is that it would allow professional review offerings to take a broad overview of archival science rather than slicing the pie narrowly. By taking the broad approach professional review offerings could touch briefly on continuities and take the time to explain areas of change. The approach also acknowledges the obvious: that development
of theory, methodology, and practice across archival functions is not equal over a
given period of time.
Professional discussion is a variant upon the professional review format. Professional discussion would allow for in depth discussion of both core archival ideas, and
ideas and topics that fall outside of the core of archival theory and practice but which
are of deep professional interest to archivists. Although it could be assumed, but probably should be argued persuasively to many archivists, that all archivists need to attend
professional review offerings on a regular basis, professional discussion offerings
would be more topical in character and thus would come and go based on the felt
needs of the archival community.
Specialized training should also be offered to meet the felt need of archivists. In
contrast to professional review, which seeks to revisit the basics in archival science
to illuminate both continuities and change, or professional discussion, which also
focuses primarily on ideas rather than practice, specialized training would seek to
impart a new skill or set of skills that the workshop participant could take home and
use immediately. Specialized training would build upon a core knowledge of archives,
but would focus on giving archivists immediately useful skills in rapidly evolving
areas.
Finally, non-traditional education and training should be offered. Clearly, archival
continuing education needs to make room for the innovative and experimental. Such
workshops might be created out of felt professional need or the visionary force of
one or two determined archivists. This is a laboratory open to any and all comers
persuasive enough to sell their ideas to those who must approve the workshops in the
first place and those who will pay the money to take it. Non-traditional offerings may
in the end prove to be utter failures, be successful as a one-time offering, or work
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their way into the canon of professional review. The point is to make available a formalized venue that allows for innovation and experimentation.
Grafted onto this educational structure would be one other continuing education
component. An appreciation component would be created to meet the needs of individuals in other professions who have need to understand archival theory and practice
but who do not plan to actually work as archivists and whose own professional education does not normally include this information. An appreciation course might in content be rather similar to what today are called "Introduction to Archives" workshops.
The difference between today's offerings, however, and an appreciation course would
be the audience. Appreciation courses would be marketed to professionals who need
to know about how an archives is run, not to individuals trying to run an archives. 23
The continuing education structure outlined above establishes a future-oriented model
for archival continuing education. The focus of the program would plainly be to meet
the needs of the emerging generation of university educated archivists. The program
would also recognize an ongoing need for those in professions other than archives to
obtain information about archival theory and practice by making available archival
appreciation offerings.
A systematic consideration of the goals and purposes of archival continuing education leads to the conclusion that archivists should begin to plan for the day in the next
five to ten years when archival continuing education will be designed to meet the
needs of individuals who have had pre-appointment, graduate level education. There
are sound reasons for the archival community to move continuing education in this
direction and there are no practical objections to this change sufficiently persuasive
to stop archivists from working towards a day when all newly hired archivists will
bring to their work a solid body of archival knowledge obtained through graduate level
education.
As a short term measure, the archival community will need to support two forms of
continuing education. One program will meet the needs of the growing number of
pre-appointment educated archivists while the second program will assist an ever declining number of archivists who assumed their first professional position without
pre-appointment archival education. Although it is impossible to predict how long
this transitional period will last, it should be a goal of the archival community to
complete the transition within the next five to ten years.
However long the transitional period proves to be, the professional archival community should be clear that the two program system of archival continuing education
is transitional rather than a permanent state of affairs. Archivists should work towards
and anticipate a future in which continuing education serves a community in which all
of its members will have experienced graduate level archival education.
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