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 ABSTRACT 

 

Since the development of science and technology and the quality-oriented 

education are gradually valued by the whole society in recent years, the reform of the 

English teaching class has been increasingly recognized, the aim of which is to enable 

students to use English effectively. Teaching English through the multimedia as a new 

teaching method has been carried out in many colleges. 

Through a review of the literature, it is obvious that most research conducted on the 

multimedia assisting English teaching is significant. For example, Brinton (2001) 

supposed that multimedia tools serve as an important motivator in the language teaching 

process because “media materials can lend authenticity to the classroom situation, 

reinforcing for students the direct relation between the language classroom and the 

outside world”.  Computer Assisted Foreign Language Learning (CALL) will surely be 

the trend of college English teaching in China. 
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CHAPTER 1 

INTRODUCTION 

Just as science and technology has developed with each passing day since the last 

century, foreign language teaching has progressed from the original Grammar-Translation 

Approach to the Audiolingual approach, Communicative Approach, and other newer 

methods. When the digital revolution developed, the new technology was applied to 

language teaching all over the world. China is no exception. More college English teachers 

in China have now realized the power of computers, and they are trying to use computers to 

aid their teaching. Levy (1997) said that “Computer-assisted language learning can reduce 

the anxiety of students and turns out to be a positive side of learning”. Another computer 

advocate, Tuman (1992), believed that increasing the use of computers in the classroom 

would bring about increased opportunities for meaningful learning experiences. These 

experiences include those which engage students in reflection on their thinking process and 

result in increased cognitive awareness. With limited teaching resources, we should make 

full use of multimedia and the Internet. 

Much of the discussion about Computer Assisted Instruction (CAI) in college English 

teaching is about multimedia tools such as computers, projectors, or the Internet, and 

multimedia information which includes documentation, pictures, audio and video materials, 

courseware, materials on the Internet, and so forth. The purpose for using multimedia in 

teaching is not just to relieve teachers from the mechanical repetition of teaching, nor to 

substitute machines for teachers, but to supply the students with a more genuine language 

environment, to inspire them to learn English enthusiastically, to promote interaction 

between teachers and students, and to provide the students with more background 

knowledge for further learning of English culture. It might be very difficult to achieve those 

goals without comprehensive understanding of the techniques of applying multimedia. 
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The application of multimedia is useful in English teaching. According to students of 

the multimedia movement, Brinton (2001) and Hartnett (cited in Brinton, 2001), the 

teacher and ESL can gain advantage by multimedia-aided English teaching. 

 This paper reports what the advantages are of applying multimedia in English 

teaching including the process, the multimedia characteristics, and the influence or 

advantages that can help teachers adjust and improve their teaching. However, many 

college English teachers do not know how to adapt themselves to the new technology, 

fearing that they may be replaced by computers. Still, there are some teachers who 

welcome CAI with great zest but handle it inappropriately.  Teachers should change their 

teaching ideas and recognize its impersonal attribute as one kind of teaching method. Thus, 

they can utilize modern education technology reasonably to fulfill the target of college 

English teaching. 

 

Statement of the Problem 

The problem expressed as questions are “What are the advantages of applying 

multimedia in English teaching?” and “What are the potential learning outcomes for 

students in second language acquisition? “, as well as “What is communication in foreign 

language teaching approaches?”. 

 

Definition of Terms 

 

Multimedia.  Multimedia is any combination of text, graphics, art, sound, animation, and 

video with links and tools that let the teacher/learner navigate, interact, and communicate 

with the computer. When you allow the user (the viewer) to control what and when these 

elements are delivered, it is interactive multimedia. When you provide a structure of linked 
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elements through which the learner can navigate, interactive multimedia becomes 

hypermedia. (Internet 1) 

Language.  Language is a means of verbal communication. It is instrumental because 

communicating by speaking or writing is a purposeful act. It is social and conventional in 

that language is social semiotic and communication can only take place effectively if all the 

users share a broad understanding of human interaction, including associated factors such 

as nonverbal cues, motivation, and socio-cultural roles.  

CLT. CLT approach is one of the most characteristic features of communicative language 

teaching. It pays systematic attention to functional as well as structural aspects of language. 

 

Delimitations of the Research 

The research was conducted in and through the Karrmann Library at the University 

of Wisconsin-Platteville, over a period of ninety days. Primary searches were conducted 

via the Internet through EBSCO host with ERIC, Academic Search Elite, and 

Google/Google Scholar as the primary sources. Key search topics included “gender 

influence”, “learning strategy”, and “ESL”. 

Method 

A brief review of literature on the previous studies of educational technology and 

multimedia was conducted. A second review of literature relating to research, studies, and 

advantages of applying multimedia in foreign language teaching was also conducted.  The 

findings were summarized and recommendations were made.  
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CHAPTER 2 

                  REVIEW OF RELATED LITERATURE 

From Constructivism to CALL 

Constructivism is a theory concerning knowledge and learning. It describes both what 

`knowledge' is and how one `comes to know’. It also holds the idea that knowledge is 

constructed by the knower based on mental activity. Learners are considered to be active 

organisms seeking meaning (Fosnot 1995).  In teaching English as a foreign language 

(EFL), constructivism requires the students to learn English through use and practice 

because only in this way could the students perform effectively in English in a real and 

unpredictable communicative context. The learning of English for Chinese students begins 

as early as grade three or even grade one in the primary school, yet many students still 

could not successfully communicate with foreigners after they graduate from universities. 

This is partly because conventional English instruction is still oriented around the teachers, 

textbooks, and classroom activities. It is common to observe that in a traditional English 

class. The teachers are still regarded as the source of knowledge and take all the 

responsibilities in the classrooms.  Students are considered as the passive learners and they 

are used to `being fed' by the instructors. This results in their failure in using English 

appropriately in real life.  

When applying constructivism to college English teaching, the teaching principles 

should be observed (Song 2002). 

 Student-centered learning. Learning does not simply mean that teachers impart 

knowledge to students. Rather it should be the re-recognition and decoding of the new 

information by the students based on their already possessed knowledge and experience. 

They construct their own comprehension on new knowledge and improve their former 

knowledge system through bidirectional interaction between the former and present 
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experience. Constructivists focus on students in learning, proposing that students  should  

not be  the  passive  receivers  but  the  constructors  of  information. 

  Guidance of teachers in learning. Though constructivism regards students as the 

center of learning, it does not neglect the guidance of teachers. It believes that teachers are 

the tutors, helpers, and promoters of students, and they should create a good and real 

learning environment for students and inspire students with interests. 

  Collaborative learning. This is another important principle of constructivism, 

according to which students should attach importance to collaboration and negotiation.          

One researcher in the early 90’s, Schwier (1993), explained the influence of 

constructivism in multimedia design principles, “Democratic environments do not impose 

highly structured learning strategies on the learner. Rather, democratic environments 

emphasize the learner's role in defining what is learned, how it is learned, and the sequence 

in which it is learned” (p.165).  Continuing the explanation and the relationship with 

multimedia, the author said “Democratic and cybernetic environments might emphasize a 

more constructivist orientation--one in which multiple realities are recognized as legitimate, 

and therefore, learners may be empowered to express an array of appropriate directions, 

processes and outcomes for learning” (p.166). 

Communicative Language Teaching Approach 

Modern linguistics developed as a social science in the early 19th century. Earlier 

views of language learning focused primarily on the mastery of grammatical competence, 

which refers to the knowledge of the building blocks of sentences and the formation of 

sentences. Language learning was regarded as a process of mechanical habit formation. 

This kind of approach requires students to memorize grammar rules by rote and do lots of 

exercises to practice using them. With more and more joint ventures and foreign companies 

established in China, more Chinese learners set the demanding goal of mastering English to 
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a high level of accuracy and fluency in communication. The command of fluent English 

and the ability to communicate with English speakers are now regarded as the prerequisite 

for success and advancement in many fields of employment. The demand for an 

appropriate teaching methodology therefore has become stronger than ever.  

Richards (1992) defined modern linguistics as `the study of language as a system of 

human communication'. Thus, `communicative approach' is employed by the majority of 

language teachers today in their classrooms. According to Richards (ibid.), communicative 

competence includes four aspects of language knowledge: 

Knowing how to use language for a range of different purposes and functions 

 Knowing how to vary our use of language according to the setting and the 

participants (e.g. knowing when to use formal and informal speech or when to use 

language appropriately for written as opposed to spoken communication) 

 Knowing how to produce and understand different types of texts (e.g. narratives, 

reports, interviews, conversations) 

 Knowing how to maintain communication despite having limitations in one's 

language knowledge (e.g.  through using different kinds of communication strategies) 

    In Communicative Language Teaching (CLT), one of the main principles is to provide 

opportunities for learners to experiment and try out what they know. This principle seems 

hard to follow in a traditional class. However, multimedia such as video, flash or some 

carefully designed courseware can help the teachers to create a life-like situation where 

students can practice the target language and build up their communicative competence. 

Consequently, `activities that required learners to negotiate meaning and to interact 

meaningfully were required' in the classroom (Richards 1992). Besides, according to 

Huang (1999), the CLT teaching in the multimedia lab presents a large impact on the 

student-teacher communication. The student-teacher communication seemed to be blocked 
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to some extent by the layout of the multimedia lab. Physically, the multimedia lab is larger 

than the traditional classroom. The physical distance enlarged the psychological distance. It 

has the tendency that the two-way communication between the teacher and the students 

turned to be the one-way teacher to student communication. Next, in a traditional 

classroom, the teacher provides the topic-specific situation for students to make use of 

language as much as they can. Since the traditional classroom is far from any similarities to 

the real life situation, the teacher has to tell students to use their imagination and place 

themselves in that situation. Nevertheless, the multimedia lab offers the opportunity for 

students to visualize the situation. The computer software creates a virtual world that is 

very similar to the real world. It is a world that you can see.  

In a word, it is considered very important for teachers to create an interactive learning 

environment in which learners can associate with each other in the target language and 

negotiate meaning through interaction.  

Application of multimedia as instructional technology in English teaching 

Since the early 1960s, language teachers have witnessed dramatic changes in 

language teaching. The focus of instruction has broadened from the teaching of discrete 

grammatical structures to the fostering of communicative ability (Warschauer &Kern 

2000:41-58).Together with the appearance of communicative approaches. The emergence 

of multimedia tools in language teaching has attracted the attention of teachers, 

academicians, educationalists and experts. In fact, multimedia has already been used in 

college English teaching when teachers show pictures to students or play magnetic tapes 

in class. Early in the late 19th century, foreign language teachers tried using pictures as a 

certain kind of media to introduce new vocabulary to students with the adoption of the 

Direct Method. In the 1920s, the famous inventor Thomas Edison proclaimed that the 

motion picture surely would revolutionize the existing educational system and would 
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replace textbooks in the near future. With the appearance of more and more new 

technology, language instructors felt quite optimistic about the application of new 

technology to language teaching. In the 1970s, the game-like computer-assisted 

instruction (CAI) also showed a bright future for educators who concern most about the 

variation of teaching methodology and the students’ autonomy. Yet, neither the motion 

pictures in the early 20th century, nor CAI today prove very successful in education 

reform partly because of the lack of teaching strategies. In a multimedia assisted class, 

teachers’ lack of strategies of applying those limited multimedia materials may make the 

students feel very bored. Consequently, they may lose interest in learning. Therefore, it 

still seems to be an uncertain question whether multimedia actually enhances and 

promotes foreign language learning. This will be under discussion in the later chapters. 

Advantages of using multimedia in English teaching 

Multimedia can be a tool for the learner that might play a part in enhancing the 

students' thinking. Brinton (2001) supposed that multimedia tools serve as an important 

motivator in the language teaching process because `media materials can lend authenticity 

to the classroom situation, reinforcing for students the direct relation between the language 

classroom and the outside world'. Hartnett (cited in Brinton, 2001) shared the same 

viewpoint by saying that media tools appeal to students' senses and help them process 

information, thus empowering their understanding of the target culture and increasing their 

motivation toward language learning, reinforcing the teaching points, and saving the 

teacher's unnecessary explanation. 

The rationales stem from the awareness that the emphasis in foreign language 

learning has moved from a traditional approach--one that focuses on the study of the 

language itself--to a communicative approach. However, language is more than a tool for 

communication, and it also represents social and cultural background. Learning merely 
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the target linguistic knowledge cannot successfully engage learners in real-life 

communication in the target culture; they also need to acquire the target pragmatic 

competence, the capacity to incorporate cultural knowledge into language use and choose 

appropriate language in different socio-cultural contexts. The application of multimedia 

materials can achieve that goal in a satisfying way. 

With the help of multimedia, English instructors may present an explanation in 

words and pictures rather than solely in words. For example, students who listened to a 

narration explaining how a bicycle tire pump works while viewing a corresponding 

animation produced twice as many useful solutions to subsequent questions than did 

students who listened to the same narration without viewing any animation 

(Mayer&Anderson1991). This is called multimedia effect. In this multimedia 

environment, students aided by multimedia explanations are able to build two different 

mental representations: a verbal model and a visual model. The combination of these two 

models may help students to comprehend the meaning of the target language better. 

Multimedia materials may create a learning environment wherein students practice 

their language skills and acquire target culture with abundant real-life materials (Brauer 

2001). According to Mollica (cited in Brinton, 2001),  multimedia  provides  teachers  

with  a  means  of  presenting  material  in  a time-efficient and compact manner 

while stimulating students' senses, thereby helping them to process information more 

readily. In other words, such media as audio and video equipment, computers and related 

software, and Internet resources have been seen as effective tools to develop students' 

language competence so that they can interact with native speakers comfortably and 

successfully in real-life. In addition, learners can also have more opportunities to absorb 

target social and cultural information and learn pragmatic knowledge, which is difficult 

to achieve in the traditional class. Wang (2009) points out with audio-visual environment 
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clues, the students can never wait to be “fed” by teachers.  They will try their best to 

move into the target languages, and to search for various different cultures, information 

such as how the native speakers behave and interact with each other, and their values on 

all things, including customs, housing, clothing, and even food. Owing to the rich 

contextual setting available, students can adopt a spontaneous way of learning, and to 

learn to think in a way to widen their scope of knowledge outside of the textbooks which 

form the process of large new information receiving and intensified patterns. For example, 

in order to arouse students’ interests and self-confidence in language learning, teachers 

can organize students to express new ideas, to generate their own creative languages in 

different contexts, to discuss and negotiate with each other through watching films, and 

making up text film and classroom film by themselves. The interesting films produce 

more vivid and direct perception through the senses, which strengthen a student’s long 

memory and improve their comprehension. 

   Applying multimedia makes classroom teaching more vivid and the students less 

nervous. In the multimedia assisted class, instructors may require students to do research 

by themselves and give presentations in class more frequently than in the traditional class 

so as to cultivate interest of English learning in students, and encourage students to gain 

confidence in directing their own learning. Positive effective benefits for students in a 

multimedia environment are frequently reported. Beauvois (1998) found that students 

participating in a Local Area Network (LAN) writing project showed positive attitudes 

towards learning in that setting. She concluded  that  students  found  it  beneficial  

because  the  LAN  represented  a low-anxiety situation and they had more control 

than in a traditional classroom. It is the same case in speaking practice. Many learners 

feel more confident when they practice speaking using computers than in face-to-face 

settings. They feel free to pronounce without feeling embarrassed by their errors. In 
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addition, provided with visual aids, students can practice more effectively and confidently. 

As Pennington argued (cited in Gong 2002) computer training systems for pronunciation 

seem to be one of the few environments where learners' consciousness of their own 

spoken language errors does not interfere with their learning. Besides, the curiosity of 

students for the new technology also helps in motivating them to learn the target language. 

Learning with multimedia is relatively new to most students.  However, the process of 

learning proves to be interesting and encouraging and it enables the students to get better 

results with their own efforts, which in turn gives the students more confidence and 

motivates them more. Thus a beneficial circle forms.    

   Owing to the advantages of applying multimedia in language instruction, there is no 

reason why the advanced technology should not be used in language teaching and 

learning. 

Current problems in multimedia assisted English teaching 

Currently, if an English class uses a computer, it is usually claimed as Multimedia 

Assisted Foreign Language Teaching (MAFLT), regardless of how often and in which way 

the computer is used. Usually some teachers may just present texts or pictures without 

making any explanation, or play an audio or visual material from the beginning to the end 

without any pause and then ask the students to do the exercises.  Wang (2009) said: “the 

audio-visual method also has its own drawbacks”. He sums up some disadvantages. First 

of all, some films will normally last one hour, even two hours, that is to say, the 

audio-visual class will become a simple entertainment class, just watching films 

pleasurably rather than language learning process so that the students lose their clear, 

exact directions. Maybe they will be led to failure in practice. Second, many types of 

equipment in the language labs don’t work in the period of class frequently. Third, not all 

filmstrips on various topics with languages fit for students’ level. Fourth, not all film strips 
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can provide appropriate and accurate pictures of the target culture and language, which 

may easily lead to learners’ misunderstanding of the cultures. 

Pennington (1995) thought that the benefits of MAFLT may fail to be realized due to 

various types of misapplication or improper use. Actually, all these are not the real 

purpose of using multimedia. It is the misunderstanding and misuse of multimedia. 

According to Prawat (1992), teachers are viewed as important agents of change in 

the reform effort; however, they are also viewed as major obstacles to change because of 

their adherence to out-of-date forms of instruction that emphasize factual and procedural 

knowledge. The use of multimedia tools in the classroom presents some challenges for 

teachers. Harrell (2000) thought that teachers who were not familiar with the tools might 

turn their lessons from a success to a failure as they failed to use the tools to support the 

lessons. In fact, a teacher without experience in this approach is sometimes overwhelmed 

with both the possibilities and the potential barriers’ (ibid.). In addition, Brinton (2001) 

claimed that the preparation of teacher-made media materials requires far more time and 

energy than that of normal lesson planning. As a result, quite a large number of language 

teachers express their inability or unwillingness to use multimedia in their classrooms. He 

(ibid. no ibid in APA) classified them into the following groups: 

Type 1: I'm all thumbs. I can't use media. 

Type 2: My school district has no budget for media. 

Type 3: I have no time to prepare media materials of my own. 

    Type 4: The syllabus I teach from is too tightly structured to allow for 

        materials to be brought into the classroom. 

    Type 5: I teach advanced levels (alternatively, a given skill area such as 

        Composition or reading) and therefore don't need to use media. 
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In terms of this survey, the author thought though 100% of the English teachers now 

have a computer, 94% feel it necessary to improve the skills in using computers, 53% 

find it too difficult to carry out MAFLT, and 33% find it difficult to do so. Only one 

among74 feels comfortable while using those strategies of applying multimedia. 

In addition, according to Liu, S. l., & Liu, C.Y.’s (2004) study, some teachers think 

that using multimedia is pointing and clicking the mouse. They know that chalk and 

blackboards are out of date. They type the content of the textbooks into the computer. In 

the class, they still thoroughly explain the grammar and the words that would bring 

difficulties and translate the important and difficult sentences to students, or ask the 

students themselves to translate them. Some teachers even read aloud the content on the 

screen from the beginning to the end to the students. They ignore that teaching is guiding 

and facilitating learning, enabling the learner to learn, setting the condition for learning. 

As for students, they are busier with copying the script than they were before because 

with the help of multimedia everything to be taught has been typed into computers before 

class, so a lot of time can be saved and therefore, more things can be crammed into them. 

Therefore, there is no time left for them to think or to communicate. 
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CHAPTER 3 

CONCLUSIONS AND RECOMMENDATION  

Through reviewed studies, it becomes evident that most research is conducted on the 

advantages of using multimedia in foreign language teaching. However, some problems 

raised during teaching cannot be ignored. In addition, these studies state the importance of 

communication in foreign language teaching. Clearly, multimedia is applied to teaching 

more widely.  This is of special significance to English teaching. To summarize, the 

findings include the following: 

1. Communicative language teaching approach 

In Communicative Language Teaching (CLT), one of the main principles is to 

provide opportunities for learners to experiment and try out what they know. This principle 

seems hard to follow in a traditional class. However, multimedia such as video, flash, or 

some carefully designed courseware can help the teachers to create a lifelike situation 

where students can practice the target language and build up their communicative 

competence. Consequently, `activities that required learners to negotiate meaning and to 

interact meaningfully were required' in the classroom (Richards 1992).  Besides, Huang 

(1999) also stated the CLT teaching in the multimedia lab presents a large impact on the 

student-teacher communication. 

According to Richards and Huang applying multimedia to English teaching could 

create more authentic language environment for the                                                                                                                                                                                                                                                                                                                                                                                                 

learners, which enables them to communicate in English in real-life situations. So the 

Communicative Language Teaching (CLT) approach is necessary. At present, the CLT 

approach is the most popular language teaching method in the world. It emphasizes 

learning English during the process of communication and for communication. Therefore, 

the authentic environment and communicative purposes make it possible to combine 

multimedia as an English teaching assistance and the CLT approach. 
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2. Advantages of using multimedia in FLT 

The reviewed studies reflected researchers focus on the influence of multimedia on 

English teaching, first and foremost, multimedia has contributed a lot to higher teaching 

quality.  

 Brinton (2001) and Hartnett (cited in Brinton, 2001) have the same viewpoint, 

Brinton supposed that multimedia tools serve as an important motivator in the language 

teaching process because “media materials can lend authenticity to the classroom 

situation, reinforcing for students the direct relation between the language classroom and 

the outside world”. Hartnett says that media tools appeal to students' senses and help them 

process information, thus empowering their understanding of the target culture and 

increasing their motivation toward language learning, reinforcing the teaching points, and 

saving the teacher's unnecessary explanation. Perhaps, language is more than a tool for 

communication, and it also represents social background and cultural knowledge. 

Learning merely the target linguistic knowledge cannot successfully engage learners in 

real-life communication in the target culture; they also need to acquire the target 

pragmatic competence. Using multimedia can rapidly demonstrate background 

knowledge related to the texts and help the student construct relevant schema.  

In terms of Mollica (cited in Brinton, 2001), Wang (2009), Beauvois (1998) and 

Gong (2002)’s studies, the application of multimedia produces some active effects for 

English teaching. To summarize there are five advantages of multimedia teaching: 

1.Creating real language environment in classroom.  2. Promoting and motivating 

students in English learning. 3. Promoting an advanced interaction. 4. Improving students' 

autonomous learning. 5. Increasing students and teacher’s background knowledge. 
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Multimedia teaching mode has many advantages. If the teacher makes good use of 

the advantages of multimedia technology and the internet resources and work out 

courseware, students will surely benefit greatly from them. However, multimedia is not 

perfect. There still exist some limitations and problems in the application. According to 

the problem I will give teachers some suggestion to solve these problems. These 

suggestions involve the following aspects.  

 A small class is always superior to a big class in language teaching. In a small 

class, the teacher has more time to spend on each student and students have more 

opportunities to participate in class activities and ask questions. However, the 

author has no chance to practice the proposed strategies in a small class because 

of the general arrangement of the English course. So I suggest that those 

strategies be applied to small multimedia classes to see whether they can achieve 

equal or even better results. 

 In the class, teachers can not use the same teaching materials to different students. 

Different students have different thoughts and different ideas. Teachers should 

design different courseware to different students. Besides, Teachers should use 

multimedia reasonably and timely. Although there are so many advantages for 

application of multimedia in English teaching, English teachers should not apply 

it all the time, and teachers should choose teaching materials and teaching tools 

according to the teaching content and the teaching targets. 

 Last but not least, it is strongly suggested that English teachers should know 

some basic knowledge on how to make courseware by software such as: 

PowerPoint, Flash, Authorware, etc. It will be very convenient if the teachers 

have a command of these skills. Moreover, with the ability of compiling 
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courseware, the teachers certainly will overcome the limitation caused by the 

fixedness of courseware and syllabus. 
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