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High school special needs student’s attitudes about inclusion were examined in

this study.  All students participating in this study were involved in inclusion.  The study

presents information from students’ perspectives on the perceived success of inclusion.

When contemplating inclusion in a school system, it is important to look at the

careful planning that goes into each school.  Every program that is developed is made

specifically for that particular school and students.  Each year, the program should be

evaluated and carefully planned out again.

Like most ideas, there are many who support inclusion in the schools.  It is

important to take into account not only the teachers’ attitudes on inclusion, but also the

students’ attitudes as well.  This study hypothesized that students would describe their

inclusion experience as being a positive experience.  The results reported socially

positive experiences but not academically.
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CHAPTER ONE

Introduction

Restructuring education requires great commitment and effort individually and

collectively.  This commitment requires that we believe each child can learn and succeed,

that diversity enriches us all, that each child has strengths and needs, and effective

learning results from everyone putting their efforts together to ensure the success of each

student.  Inclusion is the opposite of segregation and isolation.  Inclusion is meant to

create a sense of belonging where schools and classrooms meet the needs of all students.

In an inclusive school, every child receives a planned, high-quality education with

individual attention and support services.

Special education programs are designed to provide students who are disabled

with a quality education.  These students may be hard of hearing or blind-vision

impaired, deaf, have speech problems or have some other health or behavior problems.

Each of these special students differs in the extent they require instructional adapting into

the educational system.  Only a small proportion of students actually have severe

disabilities, most have only mild learning problems.

The Public Law 94-142, the Education for All Handicapped Children Act of 1975,

sometimes called the mainstreaming law, guaranteed appropriate educational services to

all school-aged students with disabilities.  The law required students with disabilities be

educated with regular classroom peers whenever appropriate.  Special education students

have a legal right when deemed appropriate to be educated in the same school and

classrooms with children who are not special education students.  Public Law 101-476,

the Individuals with Disabilities Act of 1990, was an update to PL 94-142.  It basically
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makes some modifications to wording and states that IEPs need to address the needed

transition for student’s ages 16 and older.

Today, inclusion is much different from when it began.  Regular classrooms are

not the only service given to those with special needs.  These students are given aid and

assistance including individualized instruction from a specialist if necessary.  Hopefully

preventing students from failing and “falling through the cracks.”  General education

teachers or special education consultants can assist in the general classroom to help the

students with disabilities if they are having problems.  This allows the general educator to

keep their attention on the rest of the class.

The way inclusion works is through specialized teams. The team is made up of

the student’s parents and often the student as well as all involved in the student’s

education, such as the general educator and special educator.  The team creates a written

plan that is reviewed at least once a year to keep the student’s learning goals.  The team

records the student’s progress of performance and lists the long and short-term goals.

They also note what special education services are provided, as well as what the general

education program was for the rest of the class.  The parents have to give their approval

of the educational program and the child’s placement.

When selecting placement for students with special needs, it is important to

follow the principle of least restrictive environments, or LRE.  This is the best placement

for a student with disabilities that allows them to have the closest placement to the

mainstream of education.  This does not necessarily mean that students should be placed

in a classroom that is less intensive just so they can be mainstreamed.  Usually a student

with disabilities can be placed in a regular classroom with assistance from a student or
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special education consultant (Burnette, 1992, p. 3).

Analysis (Burnette, 1992, p. 3) has shown that outcomes from established special

education programs indicate they haven’t worked as well as inclusion.  The main

difference is that with inclusion the student receives adequate support and services while

in the regular classroom.  The parents as well as the general educator and special educator

are involved in creating a specialized IEP for each student.  For students, it benefits them

socially.  They should be accommodated so that they do not feel they are different or

isolated from their friends.  It is important that they realize that they do need to do things

differently or work a little harder to understand what some students take for granted, but

they have the same opportunities.

There are many reasons supporting inclusion in the education system.  As

mentioned above, it is a benefit to the student socially.  It is imporì¥Á

aring them for life.  It is beneficial to them because they can learn what things they as an

individual need to do to understand and learn.  The student needs to learn to be more

responsible and seek help when additional assistance is needed.  In a program where the

student is pulled out of the classroom, they are always being given the best environment

that benefits them.  In a regular classroom setting, if they are having problems, they have

the opportunity and responsibility to take control and ask for help.  It also gives them a

chance to be more creative.  Often students with disabilities provide creative ways to

learn different things.  They sometimes have skills that they use that will benefit their

fellow classmates.  This will allow them to give their input and make them feel good

about themselves.  It will help build their self-esteem.

Although there are many positive points to inclusion, it is also necessary to review
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the negatives.  In a lot of cases, the regular education teacher may not know how to best

facilitate and accommodate the student with disabilities.  At this point the student is the

one who is getting hurt or losing out on an education.  There seems to be a lack of

communication and follow-up on students with disabilities.  Sometimes the regular

education teachers do not even interact with the special education assistants that are in the

classroom.  They do not know the strengths and weaknesses of the student with

disabilities in their classroom.  Sometimes the regular education teacher may not think

the student is capable of the same things as the other students.  They may not give them

the same push to learn which stops them from potential learning. The regular education

teacher sometimes feels it is too much work for them.  There are also some cases where

the severity of the disability is overlooked and students who should be pulled out of the

regular classroom are not.  This makes them fall even further behind and may require

such extensive teacher intervention that the regular education teacher cannot attend to the

needs of the other students (Dickens-Smith, 1995).

There are several negatives to inclusion, but the benefits outweigh the negatives.

The students are able to stay with their peers and not be segregated from the normal

activities of the school.  This de-emphasizes labeling allows the other students to

understand that people with disabilities are capable of many things too.  Current practices

work to stop inappropriate placement of students to allow them to function as “normal”

as possible in the classroom setting.  Success is most likely when general education

instruction is individualized and when support is available not only to students with

special needs, but also to their teachers (Dickens-Smith, 1995).

Implementing inclusion involves a decision making process that keeps students
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individual educational goals and objectives in mind.  The first step is to identify these

individual educational goals and objectives that are to be emphasized during the general

education activities.  It is important to take these activities and elaborate on the

expectations of the student’s performance.  State exactly what is expected of each

student’s progress.  Next, determine what to teach.  This is done by the IEP.  The

educator needs to determine the content of the general education activity, theme, or unit

of study.  The IEP should determine if the student would be able to actively participate

and achieve the same essential outcomes as non-disabled students without modification

to the activity.  If it is believed the student could not achieve the same outcomes,

educators need to select or design any appropriate adaptations.  These involve things such

as selecting instructional arrangements, employing student-specific teaching strategies,

engineering the physical and social classroom environment or selecting natural supports

and supervising arrangements.  If the adaptation strategies are not effective, an alternative

activity is needed.  Finally, evaluate the effectiveness of the adaptations.  This will allow

the team to make more effective decisions the next time.  This program provides a

summary of the students’ primary objectives, generates a brief positive profile of the

student, and identifies any critical management needs.  It also helps the team to make

decisions about where a student’s objectives will best be met and implemented.

Statement of the Problem
The purpose of this study was to evaluate the perceived success and attitudes of

the students participating in inclusion in the academic calendar year of 2000 by asking

the students a series of questions related to their inclusion experience.  According to the

literature and research related to success of inclusion in the schools today, inclusion is

much more a factor in the education of special education students and their ability to
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adapt to the general education classroom setting.  This researcher attempted to determine

whether inclusion in the schools is more successful today and is more readily accepted by

all those involved with the planning and educating of students.  The curriculum has also

evolved into a more extensive learning tool for educators.

Research Hypotheses
This study is designed to determine if students who are involved in inclusion are

being treated the same as regular education students, seen through the eyes of the

students. This study hypothesized that students will describe their inclusion experience as

being as a positive experience.

Assumptions
When dealing with inclusion, there are several assumptions that are apparent.

Although there are many assumptions related with inclusion, the following assumptions

are the most frequently discussed:

1. Students with disabilities can not learn in a general education atmosphere,

which the pace and materials are to demanding to keep up with.

2. Students with disabilities will require more one on one teaching than regular

students.

3. Students with disabilities will be disruptive if place in general education

classes.

Limitations
This researcher believes that the limitation is minimum. The two main Limitations

for this study are:

1. Students were limited in number due to low inclusion rates of the schools

selected to participate in this study.

2. Students may not answer the questions openly and honestly. This might be due
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to discomfort talking to strangers or that they think they need to answer in a certain way.

CHAPTER TWO

Review of Literature
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The review of literature will attempt to give the reader documentation and an

understanding of Inclusion.  It will attempt to explain and identify persons who will be

effected by inclusion and the need for creating and implementing an inclusion program.

Chapter two will present literature dealing with five objectives: A) principles of

inclusion, B) planning for inclusion, C) teachers’ attitudes on inclusion, D) students’

attitudes on inclusion, and E) national studies on inclusion.

Principles of Inclusion
Much controversy surrounds the idea of including students with disabilities in

general education classrooms.  The Individuals with Disabilities Education Act (IDEA)

as interpreted by the US Department of Education has taken the act to mean that “the

regular classroom in the neighborhood school should be the first option considered for

students with disabilities” (Burnette, 1996, p. 2).  In other words the schools should have

inclusion of students with disabilities.

Those who take the position of supporting inclusion believe that students with

disabilities should have the opportunity to participate in general education classes and

activities as their non-disabled peers.  Students’ special education team still individually

designs the educational programs for those students with disabilities.  This is known as

the student’s individual education program or IEP.  The IEP is a written statement of the

educational program designed to meet a child’s unique needs.  It includes goals and

objectives and a list of related services and assistive technology the child may need

(Burnette, 1996).  At times students with severe disabilities may require special

instruction in functional goals that will exist outside of the general classroom.  This

however does not mean the students needs isolation from other peers.  Most importantly

the classroom just tries to get all the students the best learning experience it can by
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providing more active classes, varying the teaching methods and having flexible

resources and support.

Any success of students with disabilities in general education classes is related to

the support and services they receive.  A clear implementation providing the best

environment in a classroom is to first seek to meet the needs of all students.  The focus

should be that both the regular and special education teachers have involvement from the

beginning stages of decision making about student placement and individual needs. The

need for including students with disabilities with the necessary supports in general

education classes alongside their non-disabled peers can be viewed from three different

perspectives: the student with disabilities, peers without disabilities and the school staff.

Inclusion in general education classrooms may be more appropriate for students with

certain types of disabilities over others, by examining the benefits of inclusion, it seems

that placement is more dependent upon the individual’s characteristics and the service

system, rather than the disability type (Burnette, 1996).

Planning for Inclusion
Moving inclusion into the school programs can have many benefits for the student

with disabilities.  Probably the most often noted benefit is the possibility that natural peer

supports and friendships will develop (Snell, & Janney,1993).

It is important for a child’s development to have interaction with other students.  Without

this interaction, the student will not have a chance to develop peer support or friendships.

These friendships help build confidence and self-esteem as well.  Inclusive programs

provide students who have disabilities with age-appropriate, typical role models.  These

role models can have a positive influence on their communication ability, dress, social

interaction, behavior, motivation for learning, and self-concept.  Educators will be able to
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show them direction and give them confidence.  Inclusive programs give students the

feeling that they belong.  This is a basic need that serves as a building block for self-

esteem and self-actualization.  This is important in making a student want to learn and go

to school.  Some students may not be able to respond due to limited communication skills

or motor limitations.  Inclusion will allow them to improve their awareness of the

environment, become alert to others, learn appropriate behavior and gain overall

happiness.  If a student doesn’t get exposed to other students and activities of everyday

life, they may become depressed and inactive.  It is great learning to learn by watching

others.  Finally inclusive programs provide a more realistic and normal context for

learning than segregated programs.  The skills that students learn in inclusive classrooms

are more likely to be skills that are needed and used during school and can be used in

everyday situations outside of school.

There are also many benefits for typical students and the school community by

having inclusion in schools.  Many students, educators, and peers will gain positive

expectations for students with disabilities.  They will improve their attitudes towards

students with disabilities and realize they are capable of many things.  Inclusion can aid

parents of children with disabilities by better informing them and providing a future

positive base of experience.  It is important that parents feel support and together they can

do this as a whole.  The community will be able to look forward to having more

capability to address legislation that influence persons with disabilities in a sensible and

non-prejudiced manner.  More people in the community will have a greater

understanding of their needs and how the schools can provide education to all students.

As a society, the appreciation for human diversity and individual differences will be
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increased simply through inclusion.  This is because inclusion will bring about

improvements in social cognition and increased tolerance of others.  People will have

reduced fear of differences because they will not be secluded from these differences.

People will have development of their personal values and principles and gain friendships

and interpersonal acceptance.  Overall, this will build student’s self-concept (Snell, &

Janney, 1993).

Finally there are benefits for school staff.  Studies have shown that by increasing

the staff’s motivation to interact with students with disabilities and having them learn the

skills needed to teach them, has resulted in an increased feeling of ownership of the

students.  They felt responsible for students’ accomplishments and proud to have them

succeed. By having an interest in active learning, the staff encouraged students to learn

cooperatively.  Teachers provided an environment where everyone participated.  Overall,

this created an increased expectation for learning.  It also recognized that all students

have the potential to learn (Snell, & Janney, 1993).

Unfortunately there are some potential areas where inclusion in schools can cause

some concern.  There seems to be increased parental concern over children with

disabilities being accepted by others.  Of course all parents want their child to feel

accepted and comfortable.  It is natural for a parent to worry about this.  They are afraid

their child will become lonely if they can’t develop friendships from not being accepted.

Some parents and people in the community may be concerned with the fact that there

may be general education and special education teachers who are unwilling or uncertain

about how to accommodate students with disabilities in the mainstream classroom.  This

can result in a loss of needed services for children with disabilities.  The basic concern is
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fear.  Fear is what all of these issues rests upon.  Inclusion can deal with fear by carefully

planning positive experiences for all involved, eliminating the fear.  Inclusion takes the

work of teachers, administrators, and parents to build an informed educational plan and

develop goals.  Activities can help reduce the gaps between all of those involved and

provide information that will result in a successful experience that can be shown to other

school systems (Snell, &Janney, 1993).

“An inclusive school has a philosophy and vision that all children belong and can

learn in the mainstream of school and community life” (Burnette, 1996, p. 8).  A sense of

community life is only one of the characteristics of inclusive schools.  Although inclusive

schools are individualized and have many different strategies, there are many common

characteristics that can be found in them.

Leadership is another characteristic of inclusive schools.  The principal plays an

important role in the school.  They play the role of actively involving all of the school’s

staff in planning and coordinating ways to make the school successful.  There is no one

way to achieve a successful inclusive school.  One more thing that does result in

successful efforts is planning, preparation and ongoing support.  This comes from

collaboration and cooperation of both the students and staff supporting one another.  This

could involve buddy systems, cooperative learning, team teaching, co-teaching, and

student-teacher assistance teams.  Not only does collaboration need to come from the

staff and students, but also a partnership with the parents needs to be developed.

Inclusive schools look at parents as an equal in the education of their children.

Teachers’ Attitudes on Inclusion

Teacher’s views on inclusion have been varied.  The problem begins with
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students with disabilities being taught mostly in segregated setting such as self-contained

classrooms, cluster sites, or separate day schools.  Many teachers are rejecting the

philosophy of inclusion because they are unclear of what exactly inclusion is and how it

affects them.  Simply stated, “Inclusion is a philosophy that embraces a solution for

educating special education students and their non-disabled peers within the same setting

and/or the least restrictive environment” (Dickens-Smith, 1995, p. 2).  Yet, this is the

philosophy that is being rejected by teachers.  Many teachers felt that although the issue

of inclusion had been brought out in public, the views of the classroom teachers were

noticeably missing from any topic of public discussion.  A study was done to better

understand teachers’ understanding and perceptions of inclusion through the use of focus

group interviews.

The focus groups were used as a way to solicit teachers’ views.  The study stated

that  “the underlying premise of focus group interviews is that individuals are more

willing to reveal their true perceptions and feelings within a group involved in discussing

a common issue” (Vaughn, Schumm, Jalled, Slusher, & Saumell, 1994, p. 5).  This gave

the teachers the opportunity to discuss what they thought inclusion was and what it meant

to them.  It allowed them to feel they could share their point of views without constraint.

If any teachers still had not formed an opinion on the subject, this was a time when they

would be able to use what they heard from other teachers to build their own point of view

(Vaughn, Schumm, Jalled, Slusher, & Saumell, 1994, p. 5).

The study came up with an overwhelming feeling opposing inclusion.  Several

teachers commented that imposed inclusion would be enough to get theì¥Á

 the study was fear.  They expressed fear for the academic success of general and
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Students with disabilities. Concern for lawsuits and increased workload was also a fear

expressed.  Overall, the fear was for what it would mean for their roles in the classroom.

Many teachers expressed fears that something would happen to other children in the

classroom or the child with disabilities and that they would either be sued or in some way

be held responsible. According to (Vaughn, Schumm, Jalled, Slusher, & Saumell, 1994,

p. 13). [An elementary education teacher stated it like this, “God forbid something would

happen to that child (the student with disabilities) and believe me, it would be no one

else’s fault but mine because that’s what the parents would bring it down on.  I think it’s

so unrealistic, if it happens, and it probably will happen.]

In addition to the teachers’ strong feelings against inclusion, they also felt the

people responsible for this educational decision had no idea of what was going on in the

schools.  They described the groups responsible as the administrators, policy makers, and

university personnel.  These groups were described as “out of touch” and working only

“in theory but not in practice.”  They felt that their interests were not considered when

establishing polices for inclusion.  Teachers’ views in the study could be summarized as

follows” inclusion is promoted by people who don’t work in classrooms and who are

unaware of the procedures and consequences of implementing practices they establish.

On the other hand, another study that dealt with teachers’ views on inclusion had

a different perspective (Dickens-Smith, 1995) found that when educators were trained in

techniques for including students with disabilities and sharing responsibilities with other

educators, they had a change in attitude, by understanding the philosophy behind

inclusion as being the assumption that students with disabilities and non-disabled

students would get the same opportunity in the same classroom. Inclusion provided for
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students with disabilities in the regular classroom setting.  With this in mind, the teachers

were more accepting.  They accepted this based on the fact they would have clearly

defined roles with adequate support systems in place.

 Research on inclusion has shown that teachers develop a positive attitude change

toward inclusion when they have received training.  When proper planning and training

have not taken place, researchers report that teachers have negative attitudes towards

inclusion.  The key to promoting and gaining acceptance of inclusion is staff

development.  Teachers who are less enthusiastic before the inclusion training, learn

more about it and how it helps all involved and change their attitudes about inclusion

once they have a better understanding of what their roles and expectations are (Dickens-

Smith, 1995).

One further way to look at teachers’ attitudes is how they look at their students

with disabilities who are being included in the regular classroom setting.  Inclusion may

not work if teachers’ attitude toward the student is negative.Siegel (1992) evaluated

teachers’ attitudes toward students with learning handicaps mainstreamed into their

classrooms.  In Siegel’s (1992) study, some teachers had negative attitudes towards

students with disabilities of inclusion, but those teachers didn’t have rejecting attitudes

towards these students.  The study found that the rejecting attitude was related to

teachers’ success with students with disabilities.  Teachers were overwhelmingly

concerned for their students with learning handicaps.  It was evident that the regular

education teacher was most concerned with having the skills, competence, knowledge

and support to be able to teach students with disabilities as well as the regular student.  If

they had these skills, they felt they could be successful with all students, therefore
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eliminating the rejecting attitude.  These results suggest that simply changing teachers’

general attitudes may not necessarily change teachers’ behaviors or their ability to cope

with students of inclusion.

Students’ Attitudes on Inclusion
When considering inclusion, not only do we need to consider the teachers’

attitudes, but we also need to look at the students’ attitudes toward inclusion.  By

examining the view students with disabilities take toward regular education can provide

an insight into how well inclusion will work in the schools.

Students do not view inclusion in the same way as adults.  That only supports the

need for students to be consulted about academic programming.  It seems that the

students’ perception of classroom interaction should be considered since they are the

targets of teacher behavior and they are who really counts.  “For example, one research

study found that certain teaching adaptations that appeared to be desirable and were

commonly used by educators proved to be less desirable to students. The teaching style

adaptations included using different textbooks, using different tests, and modifying

homework assignments” (Cutbirth & Benge, 1997, p. 338).  What the students really

wanted was teacher interaction, including teachers working more closely with students.

The students didn’t care if they got new books or if they had different tests; what they

were concerned with was how the teacher conveyed the information they were to learn.

They wanted the teaching to be done through interaction not books.

The study (Cutbirth & Benge, 1997, p. 340) conducted to investigate attitudes of

educators and of students with disabilities towards inclusion had interesting results as far

as how the students felt about inclusion.  Students with disabilities showed more negative

than positive view towards inclusion in the regular schools.  Students without disabilities
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also had the same negative perceptions toward inclusion.  These results show that the

view of students is that inclusion doesn’t meet their needs in education.

National Studies on Inclusion
How do schools go about implementing inclusion?  Since all schools are unique,

the results can vary, but the National Center on Educational Restructuring and Inclusion

(NCERI) conducted a study to identify the nine key factors of implementing inclusion.

The areas studied included: 1. The initiation and planning process; 2. The role of

inclusive education in school and district restructuring; 3. The extent of inclusive

education; 4. staffing and school organization; 5. staff attitudes; 6. instructional strategies

and classroom supports; 7. parental response; 8. students outcomes and program

evaluation; and 9. fiscal issues.  These areas are the basis of the structure that schools

follow when trying to develop an inclusive schools.  This restructuring takes a lot of time

and effort by everyone involved.  This can be seen through all the areas of restructuring.

There is an area devoted to parents, and an area devoted to staffing and organization.

These are the important people who all need to be involved in restructuring to an

inclusive school (NCERI, 1995).

Although inclusion is becoming a more widely known way of teaching today, it

does not mean that inclusive education is a common practice in school systems across the

country.  “Most of the five million students with disabilities receiving special education

services continue to be educated in separate settings” (NCERI, 1995, p .2).  But the key

findings from the study done in 1995 on inclusion showed that the number of school

districts that were reporting using inclusive educational programs increased from the

previous year.  These programs are proving to be positive to both students with

disabilities and those without.  The teachers are also finding that they are gaining positive
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outcomes for themselves from teaching in an inclusive environment.

Another national survey on inclusive education broke down the factors that were

necessary for restructuring and inclusion.  These seven factors were 1. Visionary

leadership; 2. collaboration; 3. refocused use of assessment; 4. supports for staff and

students; 5. funding; 6. effective parental involvement; 7. models and classroom practices

that support inclusion.  The survey was conducted to identify inclusive education

programs.  Districts who used inclusion were contacted for more information on their

program and what it involved.  Based on their findings, the seven factors were developed

(NCERI, 1994).

Visionary leadership is listed as the first factor necessary for restructuring for

inclusion.  It was noted that “leadership and money” was all it took to have inclusion

succeed.  Leadership was the key element for success.  A leader should have a positive

view of the value of education for students with disabilities.  It was important to keep in

mind the needs of the students who would be included in the regular classroom.  It was

important that the leader keep an optimistic view of the capacity of teachers and schools

for change and to accommodate the needs of all students.  Everyone should benefit from

the change and restructuring towards inclusion. Teachers should have greater fulfillment

of their teaching and be able to have the assistance and help in planning they needed to

serve the educational needs of the students. Students were able to learn in the classroom

whether they were disabled or not.  The learning environment provided for the needs of

all the demands of the classroom (NCERI, 1994).

It is not reasonable to believe that one teacher can do all the planning and meet all

the educational needs of all the students in the classroom.  It takes collaboration from a
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team of teachers in developing goals and structure.  Buildings planning teams, scheduling

time for teachers to work together, and recognizing teachers as problem solvers are all

necessary tools for collaboration.  It is important for the special education teacher and the

regular education teacher to work together to meet the needs of all students.  Time should

be allocated to plan their lessons and discuss the needs of all the students (NCERI, 1994).

There are many ways to test students to see what they have learned and the

success of their education.  In inclusive education schools, the change towards more

“authentic assessment” has been designed to measure the performance of each student.

This means to pay more attention to students’ portfolio of work and performance.  By

studying the students’ work, teachers can gain a better understanding of what the

student’s needs are.  This will also assist the teacher in planning the lessons to be more

focused on the students’ needs (NCERI, 1994).

A successful inclusive educational program also involves staff development and

flexible planning time for special education and general education teachers to meet and

work together in planning to meet students’ needs.  It is important to have teacher aids

and help from others in making sure that the needs of all students are met so they do not

fall behind. It is not realistic to expect one teacher to be able to meet the strengths and

weaknesses of all the students in his/her class.  By assigning aides to classrooms, the

teachers can be sure to teach all students (NCERI, 1994, p. 3).

A key factor in the planning process with teachers is the involvement of parents in

the planning process.  “Schools and districts conducting inclusion programs reported that,

in the past, parental involvement had been more perfunctory than substantive, more a

matter of honoring due process procedures than enhancing the educational experience”
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(NCERI, 1994, p. 4).  Parents are encouraged to participate in their child’s education by

providing family support at home and work with their child on his or her homework and

encourage him/her to read.  It is also important for parents to work on the development of

the educational programs and act as co-learners with their children.

There are many models and classroom practices that support inclusion.  Each of

these models allows for a different role to be played by the teacher.  A co-teaching model

is where the special education teacher co-teaches alongside the general education teacher.

They work together to teach the lessons and share in all off the responsibilities.  This is

slightly different from a co-teaching consultant model.  In this model the special

education teacher still has his/her own program that is separate from the general

education teacher, but he/she also co-teaches within the general education classroom for

several hours a week.  This allows the other students to remain familiar with the special

education teacher and allows the special education teacher to stay on the same lesson plan

as the general education teacher.  A parallel teaching model is where the special

education teacher works with a small group of students from a selected special student

population in a section of the general education classroom.  This would allow students

with disabilities to still have contact with the other students, but they would just be on

their own pace for learning.  This might allow the students to have more specialized

attention by working in a small group (NCERI, 1994).

The final two models of inclusion teaching are team models, and methods and

resources teacher model.  A team model is where the special education teacher teams up

with one or more special education teachers to form a team.  This team is responsible for

all the children in the classroom or a particular level.  The methods and resources teacher



25

model is slightly different in that the special education teacher would have several

students that are distributed in general classes and the teacher works with all the general

education teachers.  This model doesn’t allow for watching students more closely.  It

seems that they would have more of the attention of the general education teacher and the

special education teacher would focus his/her time on the classrooms that needed the

attention depending on the day and the lesson (NCERI, 1994).

CHAPTER THREE

Methodology

This chapter will describe the participants in this study.  The purpose and

structure of the data collection is described in detail as are the procedures and limitations

of the study.

Participants
The participants came from two selected high schools.  The two high schools

were mid-western. The schools were chosen because of the availability of special
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education students mainstreamed into general education classes.

Instrumentation
A questionnaire was developed and was given to only the students with

disabilities who participated in inclusion.  Each participant was asked to respond to ten

questions.  All participants were given and asked to have their parents complete a

permission release form before any information was gathered.  The questions that were

used in developing this questionnaire were general questions that focused on the student’s

positive and negative attitude about the process of inclusion.

The questionnaire further dealt with students’ positive and negative attitudes on

their treatment from their teachers, their treatment from other students in the classroom,

as well as how well they were understanding what was being taught to them.

No measures of validity/reliability have been established because the instrument

used was specifically designed for this study.

The questions that were included in this study were questions that were the most

common and most frequent asked questions associated with inclusion. Negative and

positive concerns about inclusion were combined to create the questions used. A copy of

the finalized questionnaire is located in Appendix A.

Procedure for Data Collection
Each student was asked a series of eighteen questions dealing with their

experiences with inclusion. Students were assured that there were no right or wrong

answers to the questions that they were answering and that no one would know how they

answered to a specific question. The students’ answers were tape recorded and reviewed

after all the students had participated.

Procedure for Data Analysis
 Student’s responses were compared to the answers of that of another student for
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the same question. After comparing the responses the common themes were reported.

Limitations of Method
The high schools participating in this study were selected based on the fact that

they had special education students involved in inclusion, as well as their willingness to

participate.  All students who where identified as students with disabilities and that who

were participating in inclusion were asked to participate in the study.  The data gathered

was obtained solely through the questionnaires.

CHAPTER FOUR

Results

Demographics
The sample for this study was taken from two Upper Midwest High schools, one

rural and the other urban.  To participate in this study the students had to be identified as

having special needs and be involved in regular education classes. The student’s range

from grades 9 to12.  They ranged in age from 14 to21 years of age.  There were 7 females

and 8 males who participated in this study.

Research Questions
Question 1: Explain how your work in the regular education classes differs from

your special education classes.
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Many of the students interviewed agreed on the differences between regular

education classes and special education classes.  They felt they received more help in

their special education classes, which allowed them to achieve better grades.  When the

students received more specialized attention, they were less distracted by their peers

while trying to study.  There were however a few students who preferred the regular

education classes over the special education classes because they felt more comfortable

with themselves and the work they were doing.  This allowed them to challenge

themselves and they felt they were working harder than they would in their special

education class.

Question 2: How do the teachers in regular education compare to the special

education teachers in the ways they help you succeed?

The students agreed that the special education teachers were more helpful to

them.  This was backed up by various reasons.  The students realized that the regular

education teachers had to give their attention to more students, while the special

education teachers had fewer students to teach.  This allowed the special education

teachers to get more in-depth with their responses to the students and stay with them until

they fully understood the concept.  Some of the students felt the regular education

teachers didn’t care if they understood or not.  They just kept the class moving.

Question 3: In what ways are you treated differently by the regular and special

education teachers?

Many of the students seemed to notice that they were being treated differently by

the regular education and special education teachers.  The students felt that the special

education teacher had a better understanding of the students’ progression in class and
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their weaknesses in learning.  The special education teachers would tell the students when

they were doing something wrong and help them fix it.  The students didn’t feel the

regular education teachers did this or didn’t care about them.  However, some of the

students didn’t feel they were being treated differently by either.  They felt both teachers

knew their roles and did them to the best of their ability.

Question 4: Describe the size of your regular education classes as they relate to

your ability to concentrate in class.

The size of the classes had similar effects on the students.  In regular classroom

settings, the students noticed the other students around them more and they said they

would talk more and were not able to concentrate on what they were supposed to be

doing.  They felt the smaller class size allowed them to be more personable with the

teacher and get more help when they needed.  They also could concentrate on what they

were supposed to be doing.

Question 5: Describe the pace of the regular education classroom teacher’s

instruction.

The pace of the regular education classroom teacher’s instructions was said to be

much faster than that of the special education classroom teacher’s instructions.  Many of

the students felt the regular education classroom teacher went too fast which made it hard

for them to keep up.  They said the teacher would lecture and not ask questions until they

were finished.  Some of the students also felt that the regular education classroom

teachers would give a lot of assignments at one time and expect them done the next day.

They felt they were being rushed and this caused them to be confused and not fully

understand what they were learning.
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Question 6: Describe the pace of the special education classroom teacher’s

instruction.

The pace of the special education classroom teacher’s instructions was preferred

by most of the students.  They felt the special education classroom teachers didn’t teach

as fast as the regular education teachers.  They allowed the students to work at their own

pace when they understood what they were doing.  They also would explain the

assignments and lectures in many different ways so the students could understand.  They

believed the teachers made sure you knew the materials before they moved to the next

topic.

Question 7: What is the level of comprehension of the materials presented in the

regular education classroom?

Although the students seemed to feel the regular education classroom teachers

taught at a much faster pace than the special education classroom teachers, they did say

they understood what they were saying.  They agreed that at times, they could be a little

confused, but then they would go ask questions, mostly of their special education

teachers.  One student admitted that if he didn’t understand what the regular education

classroom teacher was saying, he just wouldn’t pay attention.

Question 8: When you don’t understand something in the regular education

setting, who helps you understand?

When the students didn’t understand something that was taught to them in the

classroom, the majority of them said they would seek the help of the special education

teachers.  They were able to get more personalized attention from the special education

teacher.  Many of the students also felt comfortable asking their peers in the classroom
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for assistance.  Some of them said they had study groups in both regular and special

education classes that allowed them to ask their peers for assistance.  

Question 9: How well do you feel the regular education students accept you in

your classes?

Question 10: Give some examples of how you are treated by students in the

regular education setting.

The students all seemed to agree that the other students in the regular education

classroom accepted them.  Some felt there were some students who thought they were

cool, therefore they wouldn’t talk to them, but it didn’t bother them.  They had friends

they could talk to and ask for help.  The understanding received by the researcher was

that they were treated as part of the class.  There are always going to be people who like

and dislike each other.  This wasn’t affected by the fact that some students were part of a

special education class.

Questions 11: What do you do when you don’t understand something in the

regular education setting?

Students gave the same response for question eleven and eight. When the students

didn’t understand something that was taught to them in the classroom, the majority of

them said they would seek the help of the special education teachers.  They were able to

get more personalized attention from the special education teacher.  Many of the students

also felt comfortable asking their peers in the classroom for assistance.  Some of them

said they had study groups in both regular and special education classes that allowed

them to ask their peers for assistance.  

Question 12: Does anything in the regular educational setting make it difficult to
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pay attention in class?

Some of the students found that the regular education classroom setting was more

difficult to pay attention in.  They found that the larger class size caused them to be more

easily distracted.  The room was louder because more students were talking.  The

students were with more of their friends and they wanted to talk to them instead of

concentrating on what the teacher was saying.  Many of the students also mentioned that

the regular education classroom teacher lectured for the majority of class and they found

this boring and this lost their attention.

Question 13: How comfortable do you feel about asking your regular education

teacher for help?

Although it seemed many of the students felt comfortable asking their regular

education classroom teacher for help; some were hesitant to do so.  They felt embarrassed

asking questions in front of their peers, in fear that they would be laughed at or people

would say they were dumb.  They didn’t want to ask a weird question.  Many times the

students said it depended on the teacher and how their relationship was with them.  Some

they felt comfortable with, while others they wouldn’t go to.

Question 14: Is there adequate time to complete assignments and tests in the

regular education setting?

The majority of students felt they were given enough time to complete

assignments.  They said they were often allowed time in class to do them.  Sometimes

when they didn’t finish assignments, they could do them in class the next day.

Question 15: How would you ask for test or assignment accommodations if you

needed them?
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Many of the students felt comfortable asking the regular education teachers for

more time on tests and assignments if they needed it.  Some of the students could move to

a different area to take a test where it is quieter, or they might even get the test read to

them.  This might allow them to understand things better.

Question 16: Does your regular education teacher use any of the following, along

with the lecture and readings: Visual aids? Yes No

Cooperative learning groups? Yes No

Hands-on activities? Yes No

Students felt that their regular education teachers did not use enough visual aids,

but felt that the cooperative learning groups where helpful.

Question 17: Describe your feelings about being in regular education classes.

The students had mixed feelings about being in regular education classes.  When

reviewing the answers the students gave as to how they felt about the regular education

classes, the students indicated that they liked to be in the regular education classes

because they could be near their friends.  It made them feel more like everyone else and

not separated from their peers.  Many of the students said they enjoyed the regular

education classes because when they did well, it made them feel good about themselves

because it was more of a challenge.

Question 18: If given a chance to choose which would you prefer to be in special

education or regular education? Why?

When asked which classroom they would prefer, it seemed that overall the

students all picked the special education classroom because they could understand and

learn more in there.  In the special education classroom they were able to get more
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individual attention that helped them succeed in the class.

Hypothesis
This study was designed to determine if students who are involved in inclusion

were being treated the same as regular education students.  The study was based on

student actual perception of how they felt they were being treated.  This study

hypothesized that students would describe their inclusion experience as being a positive

experience.  Based on the responses given by students, students overall reported positive

social experiences. The academic experiences are unknown because it was not a

measuring variable.

CHAPTER FIVE

Discussion, Conclusion, and Recommendation

Discussion
It is important to take into account not only the teachers’ attitudes on inclusion,

but also the students’ attitudes as well.  Inclusion is meant to create a sense of belonging

where schools and classrooms meet the needs of all students. The teachers and students

who participated in this study believed that inclusion was a worth while program.  This

researcher believes that for a school to have a successful inclusion program it must be

evaluated each year.

Conclusion
The students who participated in this study felt that being involved out side of

special education gave them a chance to be a part of the schools’ social scene. This is

something that this researcher feels is very important for the overall development of

young students. Schools are communities from within a community, so if we want
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students to become active, productive members in the outside community, we must allow

them to become active, productive members in the school community. Special education

students should be given every opportunity that regular education students are given.

Students learning disabilities, goals, and societal demands and needs are changing so

education (schools) much be willing to explore new teaching methods.

 The students who were interviewed felt that they could do the work in the regular

education classes if it was taught at a slower pace. Inclusion like many education

programs can be a negative experience for students if there is lack of communications

from persons involved. It is a program that should never have any limits associated with

it.

Recommendation
In the researcher’s opinion, in the schools that participated in this study, their

special education departments were under staffed. A school must have a teacher or

teacher aide whose primary responsibility is to assist students who are involved in

inclusion. The special education teacher or teacher aide must have a consistent relation

with the regular education teacher so that the student participating is given a fair chance

to succeed.

Another variable that would be useful in studying this topic is to compare the

demographic data. For example; compare urban student responses to rural student

responses or freshman responses to seniors. For future research on this topic the

researcher suggests that future researchers spend one school day with each participant

and at least one week inside the school to capture the school climate.  This will not only

help to relax the subject, it will also help the researcher understand from what cues and

from where the subject is gathering his/her information.
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APPENDIX A

Parents Letter of Consent
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To better understand the inclusion model, I am currently recording student responses for

my thesis on the topic of “High School Special Needs Students; Attitudes About

Inclusion” for a Masters of Science in Education with a Certification in Special

Education at University of Wisconsin-Stout in Menomonie, WI.

This letter serves as a consent letter to ask your permission in allowing your son/daughter

to participate in this research.  If you decide to allow your son/daughter to participate in

this study, I will ask them 18 (eighteen) pre-approved questions concerning their

inclusion involvement. To assure that responses are accurately recorded, the test session

will be tape recorded.  I assure you that your son’s/daughter’s responses will be kept

confidential.  No names of individuals or schools will appear on the final report, as they

are not necessary for this research.  Total estimated time for this test is 30 minutes.

Your signature and your son’s/daughter’s signature indicate that you have read the

information provided above and have decided to participate.  At any time, your
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son/daughter may withdraw after signing this form.  If you have any additional questions

or concerns, feel free to call or e-mail me (LaRue Pierce) at (507) 646-8251 or

 pierce@stolaf.edu

Signature (Parent/Guardian) Date

Signature (Student) Date

Appendix B

Questionnaire
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Research Questions

1. Explain how your work in the regular education classes differs from your special

education classes.

2. How do the teachers in regular education compare to the special education teachers in

the ways that they help you succeed?

3. In what ways are you treated differently by the regular and special education

teachers?

4. Describe the size of your regular education classes as they relate to your ability to

concentrate in class.

5. Describe the pace of the regular education classroom teacher’s instruction.

6. Describe the pace of the special education classroom teacher’s instruction.

7. What is the level of your comprehension of the materials presented in the regular

education classroom?

8. When you don’t understand something in the regular education setting, who helps
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you understand?

9. How well do you feel the regular education students accept you in your classes?

10. Give some examples of how you are treated by students in the regular education

setting.

11. What do you do when you don’t understand something in the regular education

setting?

12. Does anything in the regular educational setting make it difficult to pay attention in

class?

13. How comfortable do you feel about asking your regular education teacher for help?

14. Is there adequate time to complete assignments and tests in the regular education

setting?  Yes     No

15. How would you ask for test or assignment accommodations if you needed them?

16. Does your regular education teacher use any of the following, along with the lecture

and readings: Visual aids?  Yes   No

Cooperative learning groups?  Yes   No

Hands-on activities?  Yes  No

17. Describe your feelings about being in regular education classes.

18.  If given a chance to choose which would you prefer to be in special education or

regular education? Why?
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