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Abstract 

This research will highlight both Erikson’s and Chickering’s theories on identity development.  

The research will also illustrate the short comings in Erikson’s and Chickering’s models as they 

relate to students of color.  The research paper will analyze racial identity developments as a 

model to maximize higher learning experiences for students of color. Finally, the research will 

offer ways that predominately white institutions can improve campus climate, retain students of 

color, and develop inclusive and multicultural curriculum within the classrooms.     
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Chapter 1: Introduction 

People of color have a profoundly difficult task when it comes to developing a positive 

racial identity because they receive a double message from society: All people are equal, but 

some people are more equal than others (Ponterotto & Park-Taylor, 2007). If people of color are 

not supported in positive identity formation, they can easily incorporate racist messages 

unconsciously into their view of themselves and others. This negative internal thinking limits 

their potential, ―putting the brakes‖ on the future, cutting down on options and possibilities.  

When people of color come to understand that their values, traditions, and beliefs are 

viewed as insignificant, they can become frightened. It takes extra work for individuals, families, 

and society to help a person of color feel safe, to learn to avoid oppressive situations, and to 

know when it is and is not safe to display who they are. People of color face a delicate balance 

between trying to protect them from prejudice and needing to teach themselves about the dangers 

and learn survival skills. It is important that the people of color understand the type of challenges 

they are up against and find a support network to foster knowledge and an outlet were others will 

be able to relate and share their experience in successful survival.   

Arthur Chickering and Eric Erickson are two well known researchers that have laid the 

foundation of identity development within the field of psychology.  Chickering focused more on 

the college student’s progress with their identity and Erickson focused on the life span 

development of identity within an individual. Chickering’s Theory of Identity Development is a 

psychosocial theory that views development as a series of tasks or stages dealing with thinking, 

feeling, believing, and relating to others.  Chickering proposed seven vectors of development that 
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contribute to the formation of identity.  The seven vectors are: developing competence, 

managing emotions, moving through autonomy toward interdependence, developing mature 

interpersonal relationships, establishing identity, developing purpose, and developing integrity.    

Students move through these vectors at different rates, vectors can interact with each 

other and students often find themselves re-examining issues associated with vectors they had 

previously worked through.  Although not rigidly sequential, vectors do build on each other, 

leading to greater complexity, stability and intellectual aspects of development.  According to 

Chickering and Reisser (1993) the development of your identity involves being comfortable with 

your body, being comfortable with your gender and sexual orientation, having positive self-

esteem, personal stability, and a sense of self.  

Chickering and Reisser (1993) added that establishing identity also includes reflecting on 

one's family of origin and ethnic heritage, defining self as a part of a religious or cultural 

tradition while also seeing self within a social and historical context. It is highlighted that 

establishing identity involves finding roles and styles at work, at play, and at home that are 

genuine expressions of self and that sharpen self-definition (Chickering & Reisser, 1993). It 

involves gaining a sense of how you are seen and evaluated by others. Identity establishment 

leads to clarity and stability and a feeling of capable, familiar, and worthwhile.  

Erikson described identity as "a subjective sense as well as an observable quality of 

personal sameness and continuity, paired with some belief in the sameness and continuity of 

some shared world image (Broderick& Blewitt, 2006). One of the main elements of Erikson’s 
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psychosocial stage theory is the development of ego identity. Ego identity is the conscious sense 

of self that we develop through social interaction (Broderick& Blewitt, 2006). According to 

Erikson, our ego identity is constantly changing due to new experience and information we 

acquire in our daily interactions with others. In addition to ego identity, Erikson also believed 

that a sense of competence also motivates behaviors and actions. Erik Erikson believed that 

every human being goes through a certain number of stages to reach his or her full development. 

the eight stages that a human being goes through from birth to death are: trust vs. mistrust, 

autonomy vs. shame, and doubt,  initiative vs. guilt, industry vs. inferiority, identity vs. 

confusion, intimacy vs. isolation, generativity vs. stagnation, integrity vs. despair. 

In each stage, Erikson believed people experience a conflict that serves as a turning point 

in development. These conflicts are centered on either developing a psychological quality or 

failing to develop that quality. During these times, the potential for personal growth is high, but 

so is the potential for failure. The identity models by Chickering and Erickson all focus on the 

psychosocial process of defining the self and also acknowledge the cognitive complexity of the 

self-definition process.  The traditional models in both categories (psychosocial and cognitive 

structural) are stage models in which growth occurs linearly in a stepwise progression 

(Broderick& Blewitt, 2006). 

There are many variables that influence the development of one’s identity. However, 

racial identity development is influenced mainly by external experiences because the ideology of 

race is socially constructed and it has no biological barring.  According to Janet Helms (1990) 

racial identity refers to a sense of group or collective identity based on one’s perception that he 

http://psychology.about.com/od/cindex/g/conflict.htm
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or she shares a common racial heritage with a particular racial group.  Racial identity seems to be 

a frame in which an individual categorizes themselves and others based on physical 

characteristics and the place of origin of one’s ancestors (Chavez & Guido-DiBrito, 1999).   

Physical features such as skin color have been the tool aiding in individuals and groups to 

distance themselves from those who are different from them. It is a surface level manifestation 

based on what we look like yet, has deep implications in how we are treated in society (Chavez 

& Guido-DiBrito, 1999).  The treatment varies depending on one’s social economic status, 

sexual orientation, religion, and gender.  This research paper will focus on race and how it 

affects college students’ success. 

The understanding of racial identity development is constantly changing and evolving 

due to the societal dynamics that dictate people’s behaviors. It is important to understand that 

society is an oppressive culture where those who are different are discriminated against and 

oppressed (Sue & Sue, 1999).  People of color that live in this society face the challenge of not 

developing a healthy self because they are not of the dominant group.  When interacting with 

individuals who are not of the dominant group, their worldviews are likely to be linked to the 

historical, cultural, and current experiences of bigotry and oppression (Sue & Sue, 1999).   

Looking through the eyes of people of color and trying to understand their experience of 

dealing with racism, oppression, white supremacy, and discrimination one would think that this 

would have a profound affected on them psychologically.  According to Tajfel (1978) groups 

held in low regard by society would internalize these negative attitudes and would be adversely 
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affected. How it is that people of color can endure these obstacles that society and those of the 

dominant race perpetuate and continue to have a positive identity about oneself?   

It is imperative to understand that deep conscious immersion into cultural traditions and 

values through religion, family, neighborhood, and educational communities instills a positive 

sense of racial identity and confidence (Wijeyesinghe & Jackson, 2001).  Many developmental 

and social psychologists consider racial identity as one of many facets of an individual’s social 

identity.  A person of color would have to be oblivious to his or her social surroundings to not 

view their daily world through the lenses of race.  A person of color not being conscious of their 

race can be potentially harmful to him/herself. For example, a mother of color explains to her 

teenager headed for the mall to make sure he/she keeps all of their receipts. The purpose of this 

statement is to voice the concern of safety and potential racist harassment that the child may have 

to endure due to being falsely accused of stealing.  People of color’s experiences are shaped and 

formed through their social interactions and depending on how they understand those 

experiences will determine how they will react and engage in the social process.   
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Chapter 2: Review of Literature 

An individual’s identification with their own cultural values, behaviors, beliefs, and 

traditions will aid them in successfully understanding their social experiences.  There are 

multiple models of racial identity development that have been proposed for African Americans, 

Latino Americans, Asian Americans, and European Americans. Cross’s model of Nigrescence is 

a five stage model for African Americans moving from self hatred to self love: (1) preencounter, 

(2) encounter, (3) immersion-emersion, (4) internalization, and (5) internalization-commitment 

(Cross, 1991).  Cross suggests that individuals in the preencounter stage believe that race does 

not matter and never give their racial group membership much thought.  The exploration of one’s 

identity in this stage is very low and their group esteem could be either positive or negative.  The 

encounter stage emerges due to an occurrence of a traumatic, racially prejudiced event that 

shakes a person from their original view so that they are more receptive to new interpretations of 

their racial identity.   This stage can also be initiated from many small and negative incidents that 

open an individual’s eyes.   

Once the individual navigates through the encounter stage, the person decides to be 

Black, explores what it means to be Black, and fully immerses oneself into everything that is 

Black.  Emerging from the immersion-emersion stage, individuals enter the internalization stage 

in which they are confident and proud of their identity as a Black person and have positive group 

esteem.  Individuals in the internalization-commitment stage take their confidence in and 

commitment to their race one step further and work toward elevating the status of African 

Americans and eliminating racism in our society.  Individuals begin to join social justice groups 
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and find resourceful ways to giving back to the Black community by rebuilding and educating 

others.       

The orientation of Latino identity varies from Cross’s model of Nigrescence.  Ilan 

Stavans (1995) described Latino identity, as a ―labyrinth‖ or mazelike in qualities.  Many stage 

models acknowledge that racial identity development can be cyclical and not necessarily linear, 

the stages are usually presented in the order that most people are thought to progress through 

them.  Latino development suggests patterns and orientations than predicted steps. The patterns 

within Latino orientation are responses to the pressures faced coming to define oneself in a 

society that often disparages their identity and seeks to impose definitions rather than allow self 

identification (Stavans, 1995). Latino –integrated is when an individual understand and are able 

to deal with the full complexity of Latino identity.  These individuals have a sense of themselves.  

They are able to understand, explain and use the interconnections, and understand and identify 

with many parts of themselves.  A Latino-integrated individual is comfortable with inclusive of 

all types of Latinos.  They have the ability to educate other Latinos about race and racial identity.  

This orientation uses the widest lens possible in viewing Latinos and the social context of the 

United States (Vigil, 1998).  These individuals within this orientation see themselves and other 

Latinos as one of many groups coexisting in the multicultural fabric distinct from one another 

and as members of various groups. The orientation of Latino-identified their notion of race is 

more fluid, inclusive, and dynamic orientation than the others.  Many Latinos identify 

themselves as La Raza, which is a name taken by the organizations that initiated and have 

continued the struggle for political, social, and economic empowerment of the Chicano 

community (Vigil, 1998). Latino identified persons view Latinos as a whole across all subgroups.  
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Culture is secondary to raza because they value the unity among all Latinos to fight against 

discrimination and injustices that occur within society. 

The orientation of subgroup identified describes an individual that of themselves having 

their own ethnic or national origin subgroups which focus on their own identification.  They 

view themselves separate from Whites but do not necessarily identify with other Latinos or 

people of color.  Individuals with this orientation employ a more narrow and exclusive view of 

their groupness (Vigil, 1998). These Latinos join a subgroup not for a sense of shared history or 

culture but for the practical reality of greater numbers lead to society power.  Latino as ―Other‖ 

is the orientation where the individual is not aware of their history, background, or culture.  They 

simply see themselves as individuals of color.  They do not adhere to Latino cultural values or 

norms but do not identify with White cultural values or norms either.  They frame race as White 

or not White.  Individuals in undifferentiated orientation identify themselves as just people.  

They claim to not see color and do not seek association with other Latinos.  White identified 

orientation see themselves as White and feel superior to people of color.  This orientation 

includes individual’s who value and prefer Whiteness.  They have assimilated to White culture 

and society and disconnect themselves from other Latinos. 

Asian Americans racial identity development theory occurs through five stages.  Every 

stage is characterized by basic components of an identity that is a self concept that includes 

evaluation and meaning attribution (Han& Hsu, 2007). The five stages are sequential but that does 

not mean that an individual has to progress linearly.  Individuals can get stuck within a particular 

stage and never move to the next.  The five stages are: (1) ethnic awareness, (2) white 
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identification, (3) awakening to social political consciousness, (4) redirection to an Asian 

American consciousness, and (5) incorporation (Han& Hsu, 2007). The first of ethnic awareness 

an individual becomes educated on their ethnicity and their cultural heritage.  An individual 

would expose themselves in their culture by interacting with family members and friends.  This 

ethnic experience leads to a positive self concept and a clear ego identity.  White identification is 

the stage where the individual is exposed to painful encounters and develops a strong sense of 

being, different from their peers. The Asian cultural tendency toward group or collective 

orientation has taught them to attend to the reactions of others in their social circle and to try to 

fit in rather than stick out (Han& Hsu, 2007).  In turn, Asians Americans may feel pressured to fit 

in at all cost in order to avoid public embarrassment.  These influences cause individuals to 

internalize white societal values and standards and to view themselves through the eyes of white 

society especially regarding the standards of physical beauty and attractiveness (Han& Hsu, 

2007).  There are two phases within this stage: active white identification – individual grows up 

in predominately white environment and repress negative feelings and experiences associated 

with being Asian.  These individuals see themselves as white and distant themselves from Asian 

Americans.  Passive white identification is surrounded by Asian environment and identify with 

the Asian culture.  

However, they do have periods of ―wish thinking‖ and fantasying about being White.  

This stage is marked by negative attitudes and evaluations of self as Americans of Asian ancestry 

and includes behaviors that reflect turning one’s back on other Asian Americans and on other 

minorities.  Moving through the stage of  white identification the individual evolves to social 

political consciousness.  The individual finds meaningful support system and a new paradigm, 
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which enables them to reinterpret their past negative experiences of personal shame and take 

ownership of their identities in light of the societal illness called racism (Han& Hsu, 2007).  Asian 

Americans began to accept that they will never be included in the dominant society as long as 

White racism exists.  The individual then experiences redirection into an Asian American 

consciousness.  During this stage immersion into the Asian American experiences occurs.  The 

discovery of lack of knowledge is revealed about their culture.  As the individual becomes 

educated about the real experience of Asian Americans feelings of anger and outrage develop 

toward the dominant White system for the acts of racism toward their people (Han& Hsu, 2007).  

A clear political understanding is development of what it means to be Asian American in this 

society. Through the long process of identity development the individual reaches the last stage of 

development which is incorporation.  Asian Americans become confident in who they are and 

proud of their cultural heritage and identity.  They are able to relate to other groups without 

losing who they are.   

The creation and evolution of White identity in the United States is inseparable from the 

belief/value system of comprehensive racism and its enactment in this country (Wijeyesinghe & 

Jackson, 2001). The greater the extent that racism exists and is denied, the less possible it is to 

develop a positive White identity. Jim Jones (1978) described three types of racism individual, 

institutional, and cultural.  Individual racism is when personal attitudes, beliefs and behaviors are 

designed to convince oneself of the superiority of Whites over non-Whites. Institutional racism is 

when social policies, laws, and regulations whose purpose is to maintain the economic and social 

advantages of Whites over non-Whites. Cultural racism is societal beliefs and customs that 

promote the assumption that the products of White culture are superior to those of non-White 
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(Wijeyesinghe & Jackson, 2001).  In order to develop a healthy White identity, defined in part as a 

non-racist identity, virtually every White person in the United States must overcome one or more 

of these aspects of racism. 

Additionally, he or she must accept his or her own Whiteness, the cultural implications of 

being White, and define a view of self as a racial being that does not depend on the perceived 

superiority of one racial group over another. The evolution of a positive White racial identity 

consists of two processes, the abandonment of the value/belief system of comprehensive racism 

and the development of a non-racist White identity.  Helms (1984) outlined six stages of the 

identity development for White people.  Contact is the first stage of the white identity model 

described as obliviousness. The individual has a lack of awareness about the social significance 

of being White.  They are unaware of social expectations and role with regard to race.  An 

individual will see themselves as just a person.  Disintegration is when the individual initially 

acknowledges their white identity. They began to have a growing awareness of racism and White 

privilege as a result of personal experience.   

Once the person acknowledges white privilege they move through reintegration.  In this 

stage the individual consciously acknowledges white identity.  The individual retreats from 

situations that stimulate internal conflict and becomes defensive about White culture.  Pseudo-In-

dependence is when the individual abandons beliefs about White superiority, and develop an 

intellectual understanding of White privilege and the need to dismantle racism.  The individual’s 

interactions increase with people of color to help themselves function more like Whites. Honest 

appraisal of racism and significance of Whiteness occurs within the stage of 
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Immersion/Emersion.  The development of a positive white identity with pride submerges and an 

active anti – racist stance is taken. Finally, a commitment by the individual is for anti racist 

activity and recognition of the ongoing need for examining one’s own assumptions occur within 

the stage of autonomy.   

Racial identity has evolved as numerous theories and models have put forth diverse 

perspectives.  Many models and theories conceptualize racial identity as one’s identification with 

a particular racial group (Cross, 1971).  While other models are based on linear developmental 

stages, attitudes towards one’s own racial group and the racial groups of others.  Cross (1971) 

describe racial identity as being a combination of two different aspects of identity reference 

group orientation and personal identity.  These two types of development are vital within college 

students lives.  Reference groups and personal identity is a very important stage within students 

of colors life when challenge with developing and exploring who they are among being a part of 

the underrepresented group on campus.  

  Students of color face similar college adjustment difficulties as other students. Major 

components of the challenges include financial stress, academic preparation, the living/learning 

environment, stereotype threat, and faculty/student interaction. One theme common to all the 

identified factors, although not always stated or acknowledged, is institutional and individual 

racism.  

Students of color come to college with fewer financial resources backing them than white 

students. They come from families with incomes that are disproportionally lower that white 

students, and are more dependent on financial aid to fund their college education.  Students and 
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their families are left with the pressure of not being able to afford their percentage of family 

contribution towards college tuition.   

 Many students of color attend urban area schools because of historical housing patterns 

caused by segregation.  These primary and secondary schools in this area are predominately 

populated by people of color. These schools are characterized by crowded classes, less qualified 

teachers, under-funding, and disrupted learning environments (Stephen, 2007). The tax structure 

of school financing, largely based on property tax, guarantees that schools in poor neighborhoods 

will be grossly under-funded compared to affluent suburbs. This under-funding leads to poorer 

facilities, low teacher salaries, and all the educational disadvantages these imply. Students 

emerge from these schools with lower scores on achievement tests and inferior preparation for 

their college experience. 

Many students of color enter college well prepared academically but still succeed at 

lower rates than comparable white students. Allen (1985) studied black students with a 

background of high achievement (over half were in the top 10% of their class), "mainstream" 

family backgrounds (65% from 2 parent households) and relatively high family incomes. He 

discovered that these students, who seemingly fit the profile for success, received college grade 

point averages well below what their high school averages would predict. Academic preparation 

seems to be less predictive of college success for black students than for white students.   

Self esteem and stereotype threat have been related to academic success of students of 

color.  Stereotype threat refers to being at risk of confirming, as self-characteristic, a negative 

stereotype about one's group (Steele & Aronson, 1995).  Steele and Aronson (1995) showed in 

http://reducingstereotypethreat.org/bibliography_steele_aronson.html
http://reducingstereotypethreat.org/bibliography_steele_aronson.html
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several experiments that Black college freshmen and sophomores performed more poorly on 

standardized tests than White students when their race was emphasized. When race was not 

emphasized, Black students performed better and equivalently with White students. The results 

showed that performance in academic contexts can be harmed by the awareness that one's 

behavior might be viewed through the lens of racial stereotypes.  

The performance of students at traditionally black institutions verses those who attend 

predominately white institutions have found that students in black colleges perform better 

academically and report greater social and academic satisfaction (Walter, 1992). These and 

similar findings have led ones to propose that factors related to the educational institution may be 

of equal or more significance to the success of black students than traditional measures of 

academic preparedness. These factors such as institutional fit, alienation, racial climate, and 

student support all play a role in how comfortable the student is at the institution.  The 

probability of students of color being retained at the institution and completing all four years is 

high if the student is academically and socially satisfied. White institutions are not created to the 

needs of students of color and their culture in mind.  It is important that these institutions address 

these needs and evaluate their campus climate. 

A hostile campus climate complicates students of color ability to integrate and adjust to 

campus life and influences their college success.  If a student of color finds that he/she is 

submerged in an environment where the majority of the people are oblivious to their complicity, 

in the perpetuation of an ideology of white supremacy then students of color will be adversely 

impacted by such a setting.  Students of color typically perceive the environment of an institution 
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differently from white students.  They usually notice the non-inclusive and unwelcoming living 

environment and the differential treatment from faculty and staff.  Students of color find 

themselves having difficulty relating to faculty outside of the classroom because of the 

emotional, social, and academic detachment that faculty displays. Students sense the tension and 

uneasiness in their interaction with staff or faculty.   

Within the classroom students of color become uncomfortable because they are often 

treated as representatives of their race and not as individuals.  Faculty and staff are at the core of 

the academic experience.  The teacher/student relationship inside and outside the classroom has a 

profound impact on the student’s educational experience.  According to Tanaka (2007) students 

who feel most positive about their college instructors feel most satisfied with the universities 

social environment, administration and classes. Perceptions of supportive environments reinforce 

positive learning and social outcomes for students, especially for issues of racial understanding. 

A significant challenge facing our nation’s colleges and universities is determining the 

role of multiculturalism in the college curriculum and developing culturally relevant pedagogy. 

―A multicultural education exposes racism, heterosexism, classism, and other real equity 

concerns‖ (Gorski 2006).  Many institutions rarely deal with these issues directly; they usually 

create generic programming centered on ―Celebrating Diversity‖ but never really challenging the 

white male, heterosexual, English-speaking, Christian mindset that is prevalent at most American 

institutions.  Most of the professors at colleges and universities across the U.S. feel that they 

would dilute their subject matter if the attempted to infuse multiculturalism into their curriculum.  

Some educators have gone so far to say that multicultural education tends to separate and lump 
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people unfairly into groups.  They also have stated that by acknowledging and attempting to 

eliminate inequities has contributed to racial conflict.  This will be a major battle in the world of 

academia as our campuses become more diverse (Gorski 2006).   

Institutions that decide to take this step will be preparing their students to function in a 

world that is becoming increasingly diverse and will provide them with the tools that they need 

to gain insights into core values such as empathy, acceptance, appreciation of cultural diversity, 

and respect for human rights and dignity. Students of color will also benefit from a multicultural 

curriculum because they will develop pride in their heritage. When they see their home cultures 

and languages being studied in the mainstream classroom, they will feel that their culture has 

been validated. This helps to develop positive self esteem in culturally and linguistically diverse 

students. All students in the class develop pride in their origins and will be encouraged to study 

and share them. Students attending a university that has implemented a multicultural curriculum 

will gain a greater understanding of world cultures and world geography.  

In the article Establishing Intellectual Space for Black Students, Dr. Adams conducted a 

study which focused on the experiences of Black students at the University of Louisville which 

is a large, predominantly White university that houses one of the few comprehensive Black 

Studies programs in the nation.  This study demonstrated that the potential for improved 

cognitive and behavioral development for Black students at predominantly white colleges and 

universities exists if these students have access to organized Black Studies curricula and/or 

programs (Adam, 2005).  

The benefits of this "Black Studies effect" are many. For example, Tanaka (2007) stated 

that society has moved away from educating students to be critical thinkers and is, instead, 
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teaching them to be technicians. However, Black Studies programs teach students to learn and 

grasp their histories and empower them to have informed voices in their own struggles. Black 

students' intellectual and social development may be stunted if curricula and overall climate of 

the programs remain the same—with the consequence that Black students are seldom exposed to 

scholarly work related to the Black experience and must construct their young adult racial 

identities from the raw and flawed racial stereotypes perpetuated in the media and popular 

culture (Adam, 2005).  

On the other hand, since Black Studies programs facilitate students' movement through 

William Cross's stages of identity development, students exposed to such programs may achieve 

the fifth level at which they are committed to the Black community as a whole and capable of 

working toward the empowerment of that community (Adam, 2005). 

The analysis within this study discovered that those who enrolled in Black Studies courses felt 

less pressure to focus on extraneous issues (e.g., "stereotype threat," meeting expectations rooted 

in White cultural norms as embodied in the values and behaviors of White students and faculty) 

and were able to focus on their work and improve their academic performance (Adams, 2005).  
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Chapter 3: Conclusion 

The strongest statistical relationship was between the students' satisfaction with the 

University and their satisfaction with University administration and faculty of the same race. 

According to Adam (2005), there are four main reasons for having more professors of color in 

our institutions. The first three are often the most readily apparent: 1) Professors of color serve as 

role models for all students and counter negative stereotypes that are often portrayed in the 

media and elsewhere in our society; 2) Professors of color diversify the workplace, providing all 

teachers with more inter-cultural experiences, strengthening human resources; 3) Professors of 

color act as role models for students of color to consider teaching as a career path. Irvine adds to 

these postulations, however, what may be the most compelling reason to attract more professors 

of color to the classroom. Professors of color have a more profound, positive impact on the 

achievement and retention of students of color due to culturally-based practices, higher 

expectations, and roles as cultural mediators and advocates. 

   The results also revealed a statistically significant relationship between identity 

development and increased persistence, i.e., students becoming more knowledgeable about 

themselves, their history and culture; and believing themselves to be equipped to succeed in an 

often hostile or indifferent environment. An excellent point was highlighted within the study 

about the absence of a multicultural curriculum can cause Black students to internalize their 

marginalized statues.  Tanaka (1994) stated that many courses claim to have diversity 

components, but these components continue to omit the origins and history of how the disparities 
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came to be. He stated that a true discussion of race is avoided because of the fear of the emotions 

it may elicit in the classroom, emotions with which many professors are neither prepared nor 

willing to deal. Therefore, students, particularly students of color, become accustomed to a 

glossy picture of race relations in America, and the taboo issues of race are not explored and go 

unchallenged in an environment that is supposed to promote critical thinking (Adam, 2005). 

It is reasonable to speculate, based on these findings, that the combined effect of the 

content conveyed in Pan African Studies courses and the climate created in the classroom 

enhanced persistence and graduation.  Black students seemed to want to learn this information 

and it seemed to give them not only knowledge, but also a sense of empowerment, identity, and 

worth. 

Looking at the finding of this study it is safe to say that students that are guided through 

the stages of racial identity development will be retained and recruited at predominately white 

institutions at much higher rates than their peers that do not undergo the process.  It seems 

evident that academic preparedness, campus climate, commitment to educational goals and 

institution, social and academic integration, and financial aid all have a profound effect on 

students of color success.  The role that educational systems play is vital in promoting the 

development of identity concepts for the participants.  Institutions, curriculum, and campus 

climate affect student’s sense of self, identity, and meaning.  

The results of Adam’s study have clear significant policy implications for American 

colleges and universities. First, universities must establish viable Multicultural Studies programs 

with faculty, curriculum, programs, and resources needed to produce the effects supported by the 

findings of this study. Second, there must be a commitment to hiring faculty who themselves are 
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committed to teaching and dedicated to advising and mentoring students, and being involved 

aggressively in promoting students' interests and goals.  And third, institutions must ensure that 

the benefits of Multicultural Studies programs can be shared as widely as possible, by requiring 

that all students take introductory courses in Multicultural Studies as part of their general 

education core requirements (Adam, 2005). 

Educators can create positive multicultural learning environments by teaching in 

authentic, relational, and self sharing ways, by encouraging and offering nonjudgmental 

processing of multiple perspectives and facilitate a sense of respectful community within the 

learning environment (Chavez & Guido-DiBrito, 1999).  Educators can really help students 

understand the benefits of developing an appreciation for multicultural skills by helping them to 

recognize that this is crucial to their future work environments.    
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