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ABSTRACT 

Some non-English majors in China are still not clear about the reasons why they need to 

learn English. Most of them have studied English for a long time, since middle school, and they 

are not aware of the benefits they gained through learning English. It is easy for them to follow 

teachers’ instructions without strong motivated self-learning. The phenomena of a few 

independent learning models may explain why non-English majors usually do not have a 

systematic way of learning English, or a clear goal for studying the language. However, the only 

concern they have is to pass the final English examination at the end of a given semester. 

Learners’ motivation determines the degree of their efforts and personal participation in learning 

English. This thesis examines Chinese non-English majors’ motivation of learning English, looks 

at definitions of extrinsic motivation, intrinsic motivation, Gardner’s social-educational model, 

and addresses how to facilitate the efficient teaching. Researching Gardner’s theory on 

non-English majors’ motivation can help teachers to use classroom activities that can stimulate 

students’ interests in learning English better. 

Robert Gardner and Wallace Lambert (1959) classified motivation into two types: 

integrative motivation and instrumental motivation. “Integrative motivation was defined in terms 

of a median split on scores obtained on subtests from the Attitude/motivation Test Battery, while 

instrumental motivation was situationally determined in terms of monetary reward for doing 

well” (Gardner & Maclntyre, 1991). Motivation can also be categorized into intrinsic motivation, 

deriving from inner desire and competence, and extrinsic motivation, deriving from external 

reward and stimuli. This paper also reviews motivation theories, including Gardner’s social 
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psychological approach and Gardner’s socio-educational model. 

The relevant motivation theories can help teachers to build a supportive learning 

environment, to initiate students’ interest, and to enhance their learning motivation. As far as 

non-English majors, they generally lack learning motivation and have lower proficiency; 

therefore it is necessary for teachers to use appropriate strategies to cultivate students’ 

motivation. 
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CHAPTER 1 

INTRODUCTION 

In second language (L2) learning, as in every other field of human learning, 

motivation is the crucial force that determines whether a learner embarks on a task at 

all, how much energy he/she devotes to it, and how long he/she perseveres (Williams 

& Burden, 1997, p. 23). This indicates that motivation has a direct influence on the 

learner’s use of L2 learning strategies. It determines to what extent the learner is 

willing to interact with native speakers and how much input the learner can obtain 

from learning the target language. It also affects the learner’s language proficiency 

(Williams & Burden, 1999, p. 19).  

Statement of the Problem 

Most of non-English majors have studied English for a long time, since middle 

school, and they are not aware of the benefits they gained through learning English. 

Meanwhile, non-English majors usually do not have a systematic way of learning 

English or a clear goal for studying the language. Therefore it is of great importance 

to look at what the students’ motivations are, what the role of students’ motivations in 

learning English is, and how to promote a more efficient classroom. 

Purpose of the Research 

Making effective motivational strategies need to take into consideration 

students’ motivational attitudes towards learning English. Teachers cannot enhance 

learners’ motivation level without knowing the basis of the unmotivated reason. 

Therefore, teachers can always find out the following response by asking questions to 
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assess students’ motivation in class. For example, what goals do learners’ tend to set? 

Do students appreciate English learning? Are students sure of their capabilities of 

achieving certain level of learning outcomes? For the majority of learners, the attitude 

of the answer will greatly influence their motivational level in learning English. 

Teachers cannot do much in improving learners’ motivation without searching the 

students’ response to those questions. However, the relevant motivation theories can 

help teachers to build a supportive learning environment, to initiate students’ interest, 

and to enhance their learning motivation. The more English teachers know about their 

learners as individuals, and the more that they know about motivation to learn, the 

more effective teaching will be. In order to produce effective English learning in the 

classroom, teachers should be required to make full use of intrinsic and extrinsic 

motivation theories, and also have to observe learners’ reactions. 

Assumptions 

For the purpose of this paper, it was assumed that all research and review of the 

current literature was accurately reported. It is also assumed that the literature will make 

recommendations on how best to use the research available. 

Delimitation of the Research 

Primary searches were conducted via the Internet through EBSCOhost with 

ERIC and Academic Search Elite as the primary sources. Key search topics included 

“motivation,” “Extrinsic Motivation,” and “Intrinsic Motivation.” 

Methodology 

A brief review of literature on the history of motivation was conducted. A second 
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review of literature relating to classification and application was also conducted. The 

findings were summarized and recommendations were made
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CHAPTER 2 

REVIEW OF LITERATURE 

The Definition of Motivation 

There has been a considerable amount of research conducted on motivation in 

the last few decades. However, there has been lack of a consensus with regard to its 

exact meaning, and the term has come to be used in different ways by different people. 

Although scholars admit the importance of motivation in language learning, so far, 

there has been no general agreement on the definition of motivation. 

Concepts of Motivation in General Sense 

Wall (1958, p. 23-27) says that “motivation is perhaps the most obscure and 

difficult of all theoretical issues in general and educational psychology.” The word of 

motivation is derived from the Latin term “motivus” which suggests the activating 

properties of the processes involved in psychological motivation (Wilhelm, 2008, p. 

967). 

The Gale Encyclopedia of Psychology (2001, p. 398) defines motivation as 

“the drive that produces goal-directed behavior.” Motivation is regarded as part of the 

influences that control the initiation, direction, intensity, and persistence of behavior. 

According to the MIT Encyclopedia of the Cognitive Sciences (MITECS) (2001, p. 

777), “motivation is a modulating and coordinating influence on the direction, vigor, 

and composition of behavior. This influence arises from a wide variety of internal, 

environmental, and social sources and is manifested at many levels of behavioral and 

neural organization. At higher levels, motivational states interact with cognitive 
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processes in influencing behavior.” 

Other scholars also explain what the motivation means in their own opinion. 

Motivation is “a theoretical construct used to explain the initiation, direction, intensity, 

persistence, and quality of behavior, especially goal-directed behavior” (Maehr & 

Meyer, 1997, p. 21). Gardner (1985) asserts that “motivation is the combination of 

effort plus desire to achieve the goal of learning the language plus favorable attitudes 

towards learning the language” (p. 10). Pintrich and Schunk (1996) think that 

“motivation is the process whereby goal-directed activity is instigated and sustained” 

(p. 71). 

Williams and Burden (1997, cited in Liu Donglou, 2002) define motivation 

according to social constructivist framework. In their opinion, motivation can be 

defined as “a state of cognitive and emotional arousal, which leads to a conscious 

decision to act, and which gives rise to a period of sustained intellectual and/or 

physical effort in order to attain a previous set goal (or goals)” (p. 120). 

Dörnyei’s (1998, cited in Liu Donglou, 2002) defines it as “a process whereby 

a certain amount of instigation force arises, initiates action, and persists as long as no 

other force comes into play to weaken it and thereby terminate action, or until the 

planned outcome has been reached” (p. 14). 

Still there are many other types of classification made by specialists. Brown 

(1981, cited in Huang & Tang, 2002) divides motivation into three types: global 

motivation, situational motivation, and task motivation. Global motivation is a general 

attitude to language study; situational motivation is a motivation of learner under the 
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natural acquisition, different from motivation of learner in class; task motivation is a 

motivation of the concrete mission (p. 74). Wen Qiufang (2001) classifies motivation 

into deep motive and surface motive on the basis of stimulus-response theory in 

behaviorist psychology. And proceeded from course and result aspect, motivation 

could be divided into task motivation and resultative motivation (p. 107). 

Motivation is a broad term involving many concepts. That is why many terms 

created to define it, those definitions usually only partially cover what the term 

motivation really implies. In spite of the difference in the definition of motivation, the 

meaning can be boiled down into three points: why people decide to do something, 

how long they are willing to sustain the activity, how hard they are going to pursue 

(Dörnyei, cited in Liu Donglou, 2002, p. 16). 

Concepts of Motivation in L2 Learning 

People with strong language learning motivation are more willing to put an 

extra effort; therefore they are more likely to achieve a higher proficiency in learning 

language. A number of viewpoints offer quite a different perspective on motivation. 

Gardner (1985) defines motivation in L2 learning as “the extent to which the 

individual works or strives to learn the language because of a desire to do so and the 

satisfaction experienced in this activity” (p. 10). This definition includes three 

components: “(a) effort expended to achieve a goal, (b) a desire to learn the language, 

and (c) satisfaction with the task of learning the language” (p. 13). These three 

components can be assessed within the areas of motivational intensity, desire to learn 

the language, and attitudes toward learning the language. The well-known instrument 
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used to measure the language learning motivation is Attitude/Motivation Test Battery 

(AMTB) (Gardner, 1985). AMTB was developed by Gardner and Lambert in 1959. 

Gardner’s (1985, cited in Wong, 2007) AMTB test is made up of more than 130 items 

and is modified and administered to elicit pre-service teachers of Chinese language’s 

motivational orientation to learn English, their preferences and needs to learn English 

as well as their learning strategies in learning English (p. 71). 

Cognitive discussion on motivation centers on the function of a person’s 

thought rather than of some instinct, needs, or state. Keller (1983) defines motivation 

as the “choices people make as to what experiences or goals they will approach or 

avoid, and the degree of effort they will exert in that respect” (p. 389). In relation to 

his concept, he proposes that the four categories of motivational conditions are what 

instructional designers should know to make the instruction interesting and 

meaningful; in other words, the instructional designers have to pay attention to: (a) 

Interest (Attention): whether the learners’ curiosity is aroused; (b) Relevance: whether 

the highly desired goal is perceived to be related to instruction; (c) Expectancy 

(confidence): whether the learners perceived likelihood of success; (d) Satisfaction 

(outcome): whether extrinsic rewards and intrinsic motivation meet the learners’ 

anticipations (p. 395). 

From the process-orientated view of motivation, Dörnyei and Ottó (1998) 

attempt to achieve a synthesis of the static and dynamic conceptions of motivation by 

defining it as the “dynamically changing cumulative arousal in a person that initiates, 

directs, coordinates, amplifies, terminates, and evaluates the cognitive and motor 
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processes whereby initial wishes and desires are selected, prioritized, operationalized, 

and (successfully or unsuccessfully) acted out” (p. 64). 

Each approach reflects a different perspective from which L2 learning 

motivation is conceptualized and defined. However, from whatever angle the 

researchers look at the concept, most of them have identified two crucial components: 

the conscious decision directed to some goal(s) and the effort expended to achieve the 

goal(s).      

The Classification of Motivation 

Extrinsic Vs. Intrinsic Motivation 

Since 1990, second and foreign language researchers had begun to challenge 

Gardner’s theory and tried to develop other theories of language learning motivation 

(Clement, Dornyei & Noels, 1994; Crookes & Schimidt, 1991). One of the best 

known approaches that reveal other types of motivation in language learning was Deci 

and Ryan’s (1985) self-determination theory. The theory has been one of the most 

influential approaches in mainstream psychology. In self-determination theory, the 

focus is mostly on the two main terms: extrinsic and intrinsic motivation. Intrinsic 

motivation is based on personal interests, desires, and need for fulfillment. However, 

extrinsic factors such as rewards, praise, and promotions also influence motivation (p. 

37). As defined by Daft (1997), motivation refers to “the forces either within or 

external to a person that arouse enthusiasm and persistence to pursue a certain course 

of action” (p. 526). Intrinsic motivation also refers to the motivation to engage in an 

activity that is enjoyable to do so (Deci & Ryan, 1985). That is, those who are 



 

 

 9  

intrinsically motivated may feel more enjoyment and satisfaction from performing the 

task. On the other hand, extrinsic motivation refers to the motivation to learn 

something in order to arrive at an instrumental end (p. 38). In other words, those who 

have extrinsic motivation will do things for a purpose. After they achieve the goal, 

they might lose their interests in the same task. According to Deci and Ryan’s 

self-determination approach to motivation, extrinsically motivated behaviors are those 

that are performed not because of inherent interest but an attempt to arrive at some 

instrumental end (Noels, Clement, & Pelletier, 1999). The validity of the 

self-determination framework for assessing learner motivation in L2 settings has been 

empirically tested by Noels, Clement and Pelletier (1999). 

Integrative Vs. Instrumental Motivation 

The famous classification was made by Gardner and Lambert (1959). Students 

who are most successful when learning a target language are those who like the 

people that speak the language, admire the culture, and have a desire to become 

familiar with or even integrate into the society in which the language is used 

(Norris-Holt, 2001). This form of motivation is known as integrative motivation. 

“Integrative motivation usually refers to the affective aspects of motivation—liking 

for or enjoyment of an activity.” (Brophy, 1987, p. 41). Learners wish to integrate 

themselves within the culture of the targeted language group, to identify themselves 

with its community and become a part of that society. 

In the English as foreign language (EFL) setting such as China, it is important 

to consider the actual meaning of the term “integrative.” As Benson (1991, p. 45) 
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suggests a more appropriate approach to the concept of integrative motivation in the 

EFL context would be the idea that it represents the desire of the individual to become 

bilingual, while at the same time becoming bicultural. According to Benson (1991), 

this occurs through the addition of another language and culture to the learner’s own 

cultural identity. As China is predominantly monolinguistic country, opportunities to 

use the target language in daily verbal exchanges are relatively restricted. There is 

also limited potential for learners to integrate into the target language community 

(Huang & Tang, 2002). 

In contrast, instrumental motivation is described that individual learners want 

to acquire a new language as a means for attaining instrumental goals. This is 

generally characterized by the desire to obtain something practical or concrete from 

the study of a L2 (Hudson, 2000). With instrumental motivation, Norris-Holt (2001) 

implies that “the purpose of language acquisition is more utilitarian, such as meeting 

the requirements for school or university graduation, applying for a job, requesting 

higher pay based on language ability, reading technical material, translation work or 

achieving higher social status” (p. 4). 

Gardner and Lambert (1959) suggest the most successful students are 

integratively motivated, but this conclusion has not really been adequately 

substantiated. One area where instrumental motivation can prove to be successful is in 

the situation where learners are provided with no opportunity to use the target 

language and therefore, no chance to interact with members of the target group (p. 45). 

Lukmani (1972) finds that instrumental motivation is more effective than integrative 



 

 

 11  

motivation in the case of non-westernized female learners of L2 English in Bombay, 

India (p. 263). 

In fact, research (Au, 1988) has shown that both motivation types are 

important in the language study context, as was indeed corroborated in the present 

study (p. 80). Brown (2000) cites the example of international students residing in the 

United States, learning English for academic purposes while at the same time wishing 

to become integrated with the people and culture of the country, and he makes the 

points that both integrative motivation and instrumental motivation are not necessarily 

mutually exclusive. Learners rarely select one form of motivation when learning a L2, 

but rather a combination of both (p. 101). 

Certainly a student who has strong integrative motivation will be likely to 

succeed, but the same is also true of the student who has strong instrumental 

motivation. Also it is possible that a particular reason for language study can be either 

integrative or instrumental, depending on the social and psychological factors 

involved (Ely, 1986). The social situation helps to determine both what kind of 

orientation-learners have and what kind is most important for language learning (p. 

29-33). 

Motivational Models in Foreign and Second Language Learning 

As one of the determinants of L2 learning outcome, motivation has attracted 

more and more attention from scholars. Researching on L2 motivation has occupied a 

peculiar position in various theories of L2 learning. In the following, the paper 

concentrates the influential motivation theories in this field in order to obtain more 
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insights into the complicated issue of EFL motivation. 

Gardner’s Social Psychological Approach 

Learning a foreign language is different to learning other subjects, because 

language belongs to a person’s social being, and it is a part of one’s identity. Learning 

a foreign language involves far more than simply learning skills. “It involves an 

alteration of self-image, the adoption of new social and cultural behaviors and ways of 

being, and therefore has a significant impact on the social nature of the learner” 

(Williams, 1994, p. 77). It is not surprising that the Social Psychology of Language 

has developed into an important discipline in its own right, therefore, it is a nature to 

find that a number of models of language learning in social-psychological approach. 

Gardner (1994) established scientific research procedures and introduced standardized 

assessment techniques and instruments, making remarkable contributions to L2 

Learning motivation research. His classical social-psychological model remained 

dominant and unchallenged for many years, and his revised model, from the moment 

it appeared, also attracted much attention and caused people to rethink about L2 

learning motivation (p. 525). 

Gardner’s Social-Educational Model 

According to Gardner (1985), motivation has three components: motivational 

intensity, the desire to learn the language, and attitudes toward learning the language. 

In other words, motivation is a combination of effort plus desire to achieve the goal of 

learning the language plus favorable attitudes toward the language. These three 

aspects have been tested in the measures of Attitude/Motivation Test Battery (AMTB): 
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motivational intensity, the desire to learn the language, and attitudes towards learning 

the language respectively (p. 78). 

Integrative and instrumental orientations are the most widely known concepts 

associated with Gardner’s classical motivation theory. According to Gardner and 

Lambert (1959), integrative orientation is identified with an individual’s desire for 

cultural and/or linguistic integration, while instrumental orientation refers to learning 

the language for an instrumental purpose, such as getting a better job, earning more 

money or passing an examination (p. 268). The former orientation concerns a positive 

disposition toward the L2 group and the desire to interact with and even be 

assimilated into valued members of that community; the latter is the utilitarian 

counterpart of integrative orientation, pertaining to the economic and practical 

advantages of L2 proficiency, such as a better job or a high salary (Gardner, 1985, p. 

52). Gardner (1959) tends to hold that “an integrative orientation is a particularly 

important source of motivation since it is rooted in the personality of the learner, and 

it is likely to exert its influence over an extended period of time and sustain learning 

efforts over the time, which is necessary for attaining language learning success” (p. 

270). In contrast, an instrumental orientation is based on the advantages that can arise 

if a language is known. Therefore, an instrumental motive, which is dependent on 

external rewards, is less effective than an integrative motive (p. 271). 

A distinct feature of this model is that all variables are tested by empirical 

research. According to Gardner’s AMTB (2003), it consists of a series of self-report 

questionnaires, and AMTB contains a battery of questions in order to measure 19 
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different subscales which represent different aspects of motivation. “The AMTB, 

apart from being a frequently used standardized instrument with well documented 

psychometric properties, also offers a comprehensive list of motivational factors that 

have been found to affect learning achievement significantly in past empirical studies” 

( p. 171).  

However, some problems arise from terminological issues. First of all, it is not 

always easy to distinguish between integrative and instrumental orientations. As Ely 

(1986) points out, a particular reason for language study can be either integrative or 

instrumental, depending on the social and psychological factors involved (p. 30). 

Another problem is that the classification of L2 learning motivation into integrative 

and instrumental motivation cannot cover all possible kinds of L2 learning motivation 

(Oxford & Shearin, 1994). Oxford and Shearin have found other possible kinds of L2 

learning motivation “such as receiving intellectual stimulation, seeking personal 

challenge, enjoying the elitism of taking a difficult language and so on” (p. 19). 

Graham (1984) has identified a new orientation—“assimilative motivation, which is 

believed to be distinct from integrative motivation in that the latter involves a desire 

to establish a social relationship with the target-language community” (p. 24). 
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CHAPTER 3 

Conclusion 

Motivation for learning a foreign language is complicated. This poses a great 

challenge to foreign language teachers. Teachers should first be aware that motivation is a 

complex area involving many interrelated factors, so it is not proper to take a simplistic view 

to understand motivation. Teachers should also be aware that due to the complexity of 

motivation, it is far from enough for them only to initiate students’ motivation, and it is also 

very important for them to enhance and sustain students’ motivation. It is very common to see 

that students are highly motivated when started to learn a foreign language, but soon give up 

learning because they cannot sustain their motivation. Therefore, it seems more important to 

protect students’ motivation than initiate students’ motivation. In addition, teachers should 

recognize that though students’ learning achievement is closely related to motivation, it is 

connected with other factors, such as aptitude, personality, learning strategies, and previous 

learning experience. Therefore in L2 learning and teaching, teachers should take other 

learners’ individual differences into account. 

Another point that teachers should pay attention to is that in order to motivate students 

effectively, they themselves have to be motivated first. It can hardly be imagined that a 

depressed teacher in the classroom can help his/her students to learn. Successful teachers who 

intend to change the emotional factors of their students should first be aware of their own 

emotional status. As Van Lier (1996) claims, “teacher development involves three parts, 

having (knowledge of subject matter and pedagogy, of self and others), doing (their skills and 

their abilities to construct learning opportunities) and being (their personal qualities, their 
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vision, and their sense of mission)” (p. 73). In other words, good language teachers should 

know and do, but most importantly they also should concern about their own emotional status. 

Then, teachers’ motivational strategies will be much more effective. 

The more English teachers know about their learners as individuals, and the more that 

they know about motivation to learn, the more effective teaching will be and the more 

learners will learn. To produce effective learning in the classroom requires a reasonable 

combination of intrinsic and extrinsic motivation and observing students’ reactions. 
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