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Abstract

Oral presentation is an important skill to convey one’s ideas in communication.
The students of English in China show an obvious lack of training in the ability of
oral presentation with limited knowledge of the relevant skills. Since the improvement
of oral presentation requires both skills and practice, it is suggested in this paper that
teachers and students should raise the awareness of importance of developing the skill,
learn the presentation skills, increase the opportunities for practice, and teachers

should implement oral presentation effectively in ESL classrooms.
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CHAPTER 1
INTRODUCTION

According to studies about second language acquisition, the ability to speak and
communicate effectively is as crucial as the ability to write and read. Speaker will
often be asked to explain and justify their ideas in many circumstances. Public
speaking should be considered a necessary part of university life.

In current ESL classrooms in China’s universities, students’ abilities of acquiring
English as second language have not been fully developed. Most students have strong
reading ability and language analytical skill, but lack systematic training of practical
English. Therefore, it is difficult for them to apply the knowledge in the future life.

In order to improve the quality of English teaching, teachers should try to find
new ways to change the dullness of traditional teaching by using Oral Presentation
Instruction (OPI) in ESL classrooms. OPI can make the teaching much more

effective.



Statement of the Problem

The problems to be addressed are 1)what is the current situation of traditional
English teaching and the teaching effect in ESL classroom of China’s universities? 2)
what is the relationship between the use of OPI and growth in second language
acquisition by students? And 3) what are best strategies for implementing OPI
effectively?

Significance of the Problem

There are many jobs and occasions, which require the ability to give a short
presentation in English to a group of people such as in a seminar, interview, at a
conference or workshop, etc.... If you are an interpreter, you will not only need
ability to listen and interpret well, but the skill of presenting the ideas of both sides
correctly and confidently. At an international conference, presentation of your
academic paper and ideas to others in clear and convincing English is important. In a
business negotiation, presentations must briefly and correctly convey relevant
requirements, plans and concerns. These examples illustrate how English is becoming
the most popular global language for people to interact with each other. Therefore the
ability to present in English is highly useful and valuable.

Delimitations of the Research

This research will be conducted in and through the Karrmann Library at the
University of Wisconsin-Platteville. Primary searches will be conducted via the
Internet through Google, Wilson Data Base, and Academic Search Elite as the
primary sources. Key search topics include “English teaching in China”, “Oral
Presentation”, “Communicative Language Teaching”, “ESL teaching methods™ .
Review of the literature will be conducted in Library of Beijing Foreign Studies

University.



Method of Approach

A brief review of literature on the current situation of English teaching was
conducted. A second review of literature relating to research, studies, and introduction
of oral presentation was conducted. The findings were summarized and
recommendations were made.

CHAPTER 2
REVIEW OF RELATED LITERATURE

The Current Situation of English Teaching in China

Let’s look at the wider context of educational reform in China and the new
direction toward quality education. English language teaching in China has been
influenced by the communicative language teaching and other language teaching
approaches from other countries in the last two decades, but it has retained some of
it’s essentially "Chinese characteristics". Today many Chinese people are learning
English. Yet what can we say about the fruits of their efforts?

Chinese students’ English is often called “deaf and dumb English” because
they are not very good listening and speaking. It’s a common phenomenon that
Chinese students still have difficulty in communicating with native speakers of
English even though they have learned English for more than 10 years. Companies
complain about the poor proficiency of listening and speaking English. The college
graduate student who has passed CET-4 or even CET-6 cannot communicate well
with a foreigner! Many Chinese students studying in the US also find it difficult to
use English if they don’t practice and communicate with native speakers often. A
Chinese Vice-Premier also stated that poor proficiency of English has influenced

Chinese economic development.



Many Chinese students of English feel worried and helpless either in a seminar
or a workshop organized by a western tutor or while studying abroad. In most

situations they tend to keep quiet and passive unless they are forced to present.

The Importance of Applying Oral Presentation to ESL Classroom

The aim of both teaching and learning a foreign language is to be able to use the
language in communication with others. Speaking and writing are considered two
major productive or output skills in conveying one’s ideas. Speaking as a more direct
and daily communication skill may vary from monologue, dialogue, discussion,
argument or debate to public speech. Since monologue is important as a way of
receiving information we actually put that information to the test in dialogue. As
Cordelia puts it, knowledge and information is limited unless it is communicated to
others. Making a presentation is one of the ways of making dialogue formally or
informally with a group of people for information communication.

With the progress and development of English language learning and teaching in
China in the last two decades, presentation may not be a new concept in the university
classroom. However, it has to be admitted that many students still show a lack of
training in performing a proper presentation in English when necessary. On the other
hand, through the study in the University of Wisconsin-Platteville, | have noticed that
quite a number of teachers have neglected the necessity or importance of providing
adequate training and practice of the skill for students, which displays a sharp contrast
in learning process between China and America classrooms.

According to Stott, oral presentation is different from formal large-scale lectures
and public speeches. Interaction between speaker and audience in formal large-scale

lectures and public speeches is very much limited by size of audience; oral



presentation tends to be used to present ideas and information in an interactive way;

They can be a particularly effective way to communicate your concept and complex

ideas because the presenter can use overhead projector and other visual aid and the

audience can ask for further clarification.

With Stott’s definition, we now realize how commonly presentation takes place

around us and will take place in the future. As we know in our life there are so many

jobs and occasions which require the ability to give a short presentation in English to

a group of people such as in a seminar, interview, a workshop, a conference, etc...

Asking students to give presentations has the following advantages:

it is a good opportunity for presenting student to practice unaided
speaking

it is a good opportunity for the other students to practice listening to
English

it increases the presenting student's self-confidence when using English
it can be good real situation practice for those students who may actually
need to give presentations in English in their future careers

it is an excellent generator of spontaneous discussion

it is a good practice for student’s critical thinking, creative thinking and

integration of skills.



The Measure of Applying Oral Presentation Effectively in ESL Classroom
Whether students themselves will be keen to give presentations will depend on

various factors. Students’ levels of oral proficiency is one factor. From intermediate
upwards, students should derive real benefit from this type of activity. (That is not to
say that below this level they should not attempt presentations.) Culture is another
factor. Some ethnicities in China are quite used to speaking in public and glad to have
the opportunity to practice their spoken English in this way. Other ethnicities are
much more conservative and will be reticent or downright unwilling. At the individual
level, a student who is an expert on something of great interest may be more keen to

talk than one who apparently has nothing to talk about.

Traditionally, Chinese students are more introverted than extroverted. They
are timid and shy and do not actively communicate with others. As a result, this
may serve as a detriment to their communicative competence.

Self confidence is a very important factor for a successful presentation. Few
people are fortunate enough to be naturally accomplished in the talent of public
speaking. Most have had to learn some fundamental rules and skills in order to
become effective in the art of oral presentation. In the English classroom training,
teachers have the obligation to introduce these rules and skills while providing
opportunities for the students to practice. They should let the students know that most
people share the feeling of being nervous and scared when giving a presentation.
Some surveys indicate that over 41% of the people place public speaking as what they
fear most, including some most successful orators and spokespersons. Since there are
thousands of presentations being made every day, you have got good company if you
have such a feeling as an ordinary speaker. However, fear can be reduced or even

overcome if you have built up self confidence and are well prepared for that. If you



say, “I can’t present well.” It may become true. It sends exactly that message to your
sub-conscious and your audience. So to present well you have to believe it’s possible,
to know it’s desirable and to want to make it happen.
v Key steps

Subject Choice

Before deciding the topic of a presentation, teachers should elicit interests from
each student such as hobbies, professional activities, family background etc. Rarely
do you find that every student in a group is a policeman, professional brain surgeon or
stand-up actor. Yet, with a little prompting, the teacher will often find that each
student has an interest or skill that is particular to her but of potential interest to
others. Having looked a little into each student's mind, the teacher can store the
interests for the moment when the teacher starts teaching presentations. Even then, a
teacher doesn’t need to suggest to each student what he/she could talk about. The can
be asked to choose their own topics. Teachers should say something like: “The subject
could be anything, for example, your work, your hobby, your favorite book.” Only if
a student is at a complete loss, should the teacher help with a previously elicited list of
interests.
Time Limit

If students are apprehensive about giving a presentation, it may help to point out
how long the presentation should last. It need not to be a long presentation, just 5 or
10 minutes, plus questions. The shorter the talk, the longer it will take to prepare. This
is because it is harder to indicate everything you think is important in the given time.
In real situations, it is more difficult to prepare and give a 5-minute presentation than
a 20-minute one. The important thing is that they are given a time-limit of some kind.

It is up to the teacher to decide the time-limit. It will depend on the amount of your



students, the overall time, topics and whether the presentations are to be given during
the same lesson or over a series of lessons. If teaching presentation giving (rather than
using presentations simply for speaking practice) one should adhere strictly to time
limits. However, it would be wise to set a certain amount of overrun time into a lesson

plan.

Visual aids
Encourage students to use support material and visual aids during the

presentation. The bare minimum would be a whiteboard or flipchart, PPT is
recommended. If you have an overhead projector, so much the better. Remind the
students not to overcrowd their graphics. One graphic, one point; two graphics, two
points. And emphasize the value of realia, actual products or samples that the
presenter brings in from outside is also very helpful. Keep in mind that your visual
aids should support the presentation. They should not duplicate what you are saying,
and you should not read them to the audience.
Preparation

The key element of a presentation is preparation. Teacher should not make this
point too forcefully, give students enough time to prepare. Encourage students to
practice the presentation at least once in front of another person before the day of
presentation. Proper preparation gives the presenter confidence, the better prepared
you are, the more confident you will feel. And the more confident you feel, the better
you will be able to convey your all important message in a relaxed, professional

manner.



The Presentation
There are various modes of presentation practice in the classroom, including
individual, pair, group or class types.

a) Set aside a few minutes in class whenever possible to introduce the
relevant skills for presentation and organize some activities for students to
practice.

b) Encourage brainstorming discussion among students to input the ideas and
information into each other’s mind so that they may be equipped with the
courage and power to present.

c) Use talk in an explanatory way in pairs or groups in the process of
problem solving to develop the students’ habit of explaining and
commenting. Train then in the ability not just to give facts, but give
opinions and generalize the main ideas and themes.

d) Make students paraphrase and re-phrase the major points in reading or
listening to develop the ability to convey their understanding quickly and
correctly.

Keywords And Notes

Teach students how to prepare notes and keywords instead of a long text.
Remind them that the ultimate goal of presentation is speaking spontaneously, not
simply to read a text and present audience the top of their head. Presentation would be
fascinating when the presenter knows the subject, and speak fluently. Otherwise, it
would be boring.
Questions

There will be a question and answer section during the presentation. The reason

for doing this is to see if the presenter mastered topic and how the presenters handle
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them. Questions and answers are a significant valuable part of any presentation for
there is true interaction between presenter and the audience. Encourage students to
ask questions, even hostile questions, positively. The hostile questions always make
the presentation more interesting and instructive if it has been handled correctly.
Teacher Feedback

When teaching presentations, teacher will probably want to give feedback on
each presentation. Try using a prepared observation feedback form, divided into
sections such as body language, signposting, English proficiency and audience
rapport. After the presentation, teacher can give comments verbally and/or in writing.
A feedback form is particularly valuable in giving the presenting student something
tangible to take away, both as a mark of achievement and as a tool for improvement.
And teacher should certainly strive to ensure that the overall feedback is positive,
meanwhile not avoiding pointing out the important negative points that need to be
worked on.
Peer Feedback

Teacher may wish to receive feedback from the audience on the presenter’s
performance. Teacher can give the audience a prepared feedback form before the
presentation so that the audience can watch out the points and give comments later on.
This depends on different culture, there are some nationalities will be unwilling to
criticize their colleagues, so teacher should be very careful to handle this kind of
feedback. In all class, the audience should be looking for positive points at least as
much as for negative ones. This can be a useful activity as it sensitizes all students to

the do's and don'ts of presenting.
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Using Video

Video each presentation, review it later on, can be very helpful to the students.
Provide each participant a video copy (not audio only) of his performance if possible.
Sometimes, it is not appropriate to video students’ presentation; it depends on
different culture and level. The important point is that any such exercise should have a

positive, beneficial result. If the teacher is not sure about that, ask the students first.

4 The Teacher's Role

Working with students on oral presentations is a challenging job for teachers
because it is not only involves training in students’ integrated skills such as public
speaking, critical thinking, but also requires more of teachers in lesson planning and
effort in teaching strategies. Presentation is a student-centered activity which asks
students to be responsible for their own learning. When a teacher changes the role
from the traditional authoritative expert to the facilitator of learning, students feel a
dramatic change. Making English class a communicative place is very important.
Teacher should choose some topics close to daily life such as school life, family,
interesting events and let students make conversation on these topics day by day.
Students can preliminarily read relevant passages assigned by the teacher to widen
their vocabulary and to build their sense of language.

According to King (2002), the teacher's role in oral presentations not only
involves preparing detailed guidelines, organizing groups, helping students to select
topics, guiding their research and helping them learn the use of various visual aids,
but also the holding of question and answer sessions, providing feedback on the
sequencing of ideas, and evaluating their performance. Step-by-step procedures of
how to prepare students for successful oral presentations are as follows:

Handout
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King (2002) points out that “since oral presentations involve multi-skills, a
carefully planned and constructed guideline will help develop students' receptiveness

to oral presentations.”

® Hand out assignment forms to organize students and help them distribute
jobs among themselves.

® Stress the time limit of presentations. If it is a twenty five-minute
presentation, it will probably be thirty-five minutes in class, allowing for
pauses, operating machines, and receiving questions from students. The
teacher may need another five minutes of class time to have students fill
out peer evaluation forms.

® Give student several choices of how to delivery the presentation.

® Give clear grading criteria to help students understand teacher’s
expectation for presentations.

® Provide student peer and teacher evaluation forms

Grouping and Scheduling Student Presentations

It is a challenging job to plan presentations for a large English as foreign
language class. Dividing students into groups will save class time, cooperative
learning skills will be developed by conducting group projects with 4-5 students in
one group, it also reduces the anxiety of being a single presenter. Have student choose
their own partners since it is easy for them to work out their own schedules for getting
together after class and avoid the time conflicts among them. It is wise to have
dynamic group because students do not work hard and contribute if they have fixed
group members to rely on. Change group members or the roles of group members in

certain periods according to their interest and proficiency of English if necessary.
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Choosing Topics and Gathering Information

Presentation exercises provide opportunities for students to study interesting
topics in detail, and to explore factors of successful public speaking. Learners are free
to choose any topic they prefer in three categories: event-or goal-oriented,
student-initiated, and in-depth topic studies, in order to enhance their self-expression
and creativity. Low-level students are not required to choose a topic that necessitates
research, although they are encouraged to do so. It is interesting to see the variety of
topics presented by students. Students presented different topics in their writing due to
several reasons: their ability to master the English language, their personal
enthusiasm, and their daily contact with this world.

Topics presented by students in the past were categorized as follows: performing
arts, culture and customs, fairy tales and short stories, current issues, sports, holidays
and American culture, the student's field of specialization, hobbies, scripts from the
TV shows, entertainment and shows, traveling and tourist spots, and newspaper
articles.

Handling Technical Problems

Make sure that students know how to handle the equipment themselves, help
them handle the equipment before the presentation. Usually, students concentrate all
their energies on the performance and ignore the importance of checking the
equipments in advance and assume everything will happen as they plan. It is
important to emphasize the equal importance of both rehearsal and the performance; it
will prevent students from panic on the day of the presentation. Moreover, wasted
class time in fixing technology can adversely affect the presentation, and even be a
cause of failure at worst or the need for presenters to represent their material on

another day. There are something that teacher should do to ensure the quality of
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presentation. First, tell students what facilities are available in the class such as
VCR/DVD, tape recorder, PowerPoint, over head projector and slide projector. Show
the students how to use the available equipment if necessary. Meanwhile, answer
possible problems that they may come up with their equipment. Second, prepare a
microphone for presenters in advance to make sure good voice quality. Third,
demonstrate successful presentation and give presenters important skills to make
successful presentation, for example, good eye contact. Also provide them useful
websites of how to make successful presentation.

Students should know how to handle the equipment themselves and make sure
everything is working a week before the presentation. Get familiar with the equipment
and rehearsal with the equipment before the day of presentation. Come to class earlier
to check and set up the equipment on the day of presentation. Make sure writings and
illustrations are big and clear enough to be seen from the back of the classroom. Do
not use unclear color.

Holding Question and Answer Sessions

These short sessions are like quality control that is necessary and helpful in
ensuring effective presentations. Teachers can spot possible difficulties students might
encounter and prevent the problems. Check with the group about what they are going
to do a week before their presentation. Encourage students to contact the teacher if
they run into any problems.

Preparing Peer and Teacher Evaluation Forms

Marilla Svinicki and Karron Lewis mention the particular value in Preparing for
Peer Observation A Guidebook: “Peer observations are particularly useful in a
program of faculty self-assessment and improvement. Instructors who wish to analyze

their own teaching and student learning can benefit from a colleague's observation”.
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Provide peer evaluation forms before the presentation, students will be able to learn
each group’s strong and weak points through evaluating their peers; The teacher
evaluation form should be given to students while assigning the work. It can be used
as a guideline for students to prepare their presentations. In this way, students are
informed in advance of the criteria by which their presentations will be evaluated. It is
helpful for students to know the teacher's expectations and grading criteria. The form
may include checklists, rating scales and written analysis. Make sure the evaluation
criteria is clear.

CHAPTER 3
CONCLUSIONS AND RECOMMENDATIONS

Oral presentation is an effective communicative activity to promote oral
proficiency. Nevertheless, oral presentations can be a time-consuming project with no
guarantee of a satisfactory performance. The question of whether the adaptation of a
mainly student-centered approach would be appropriate in ESL context, especially in
China, where instruction is teacher-centered is often raised. Many teachers wonder
how many students can learn from such experience because oral presentations take
quite a large of amount of class time. An obvious gap between the current level of
performance and the intended learning experience often results in a breakdown of
language production and frustration for students.

Almost all the English classes in the universities of China have very large
numbers of students. On average, there are 40 students in each English class. Teachers
can also ask students to present in small groups. Group presentation gives student
more opportunities to do more that a lone presenter can hope to do and creates a
collaborative learning environment. In group presentation, role plays and other
creative techniques are feasible; the interaction between presenters and audiences can

be greatly increased. Presenters can have different roles in the presentation; one
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person can manage the audio-visual aids while one concentrates on talking,
presentation tasks can be managed better.

However, oral presentations, if properly guided and organized, provide a
learning experience and teach life long skills that will be beneficial to learners in all
school subjects as well as later in their careers. Among the many advantages of
making oral presentations for the students are bridging the gap between language
study and language use; using the four language skills in a naturally integrated way;
helping students to collect, inquire, organize and construct information; enhancing
team work; and helping students become active and autonomous learners.

In addition, there are more and more new technologies both at school and home.
Students incorporate video cameras, slide projectors, PowerPoint, VCR/DVD,
overhead projector and other visual aids into their presentations which become more
effective and interesting.

In sum, the improvement of English oral presentation requires both skills and
practice. For the L2 or the foreign learners, self-confidence is even more important.
Due to the reserved characteristics typical of most Chinese students and the traditional
teacher-centered way of education, reformation may take some time. In China,
teachers usually have greater authority or power than the students who are always
very cautious to speak or question or challenge in front of their teacher, even in their
mother tongue. As a result, they have even more difficulties to present in English.
Therefore in a non-English speaking environment the classroom practice will surely
play a very important role in fostering the students’ ability in this respect. Teachers
should adopt the attitude that increasing presentation opportunities for the student is
preparing them for a more popular and competitive future in an ever-expanding

English world.
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