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Abstract

Method
•Participants

• 50 Surveys were collected from 22 General Education teachers, 15 Special 
Education teachers, 10 Teaching Assistants, and 3 “other” staff .

•Instruments
•A survey designed by the researcher was administered to all participants
•Previously grouped historical data were provided by the school district as
well as the Minnesota Department of Education

•Procedure
•Surveys were administered during a mandatory monthly staff meeting.  A 
brief explanation of the project as well as implied consent was addressed by 
the researcher.  All staff were encouraged to participate, but  participation  
was anonymous and no incentives or requirements were imposed on 
participation.
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For any school-wide system of teaching or classroom -management, 
teachers must feel the chosen system is efficient and effective. Objective 
program evaluation data including: rates of attendance, problem behavior 
referrals and academic achievement, all indicated positive trends following 
implementation of RC at the school.  Similarly, teachers attitudes also 
tended to be favorable related to the implementation and use of RC. 
Further, teachers who are more familiar with the RC manual were more 
likely to find certain RC components more valuable as well as easier to 
implement.  In addition, those teachers who were familiar with the manual 
were more likely to  actually implement certain components of RC more 
often.

PROGRAM EVALUATION DATA
•Rates of attendance, referrals for discipline support and academic 
achievement indicated positive trends following implementation of RC.

SURVEY DATA
Frequency
•The majority of teachers reported using each of the RC components at 
least 3 days per week (with the exception of the Assessment and Reporting
component).

Utility
•73 percent of teachers rated” agree” or “strongly agree” on item #23 (RC 
is easy to use)
•Item #5 (How thoroughly have you read the RC manual) was significantly 
correlated with items 24 (Morning Meeting is easy to implement) and  25 
(Classroom Organization is easy to implement).  

Effectiveness
•Respondents agreed with statements indicating RC has increased 
students’ social skills, time spent learning, academic performance, 
motivation, appropriate classroom behavior, and ability to self-monitor, 
while decreasing problem behaviors.
•Stepwise multiple regression analysis for items 16-22 revealed the only 
significant predictor (R=.639) for item #7 (RC is a valuable approach) was 
item #21 (RC has increased student’s appropriate classroom behavior). 

Differences Between Groups
•Special Education teachers’ ratings were significantly lower for item #5 
(familiarity with RC manual) compared with general education teachers.
•Teaching Assistants’ ratings were significantly lower on item #8 (Morning 
Meeting is a valuable component) when compared with general and 
special education teachers.
•Teaching Assistants’ ratings on items #15 (RC takes too much time to 
implement)  was significantly higher than other groups, while items #16 
(RC has improved my students’ social skills) and  #23 (RC is easy to use) 
were significantly lower when compared with general and special 
education teachers.

Teacher Response Scale
1.0-1.49 = Strongly Disagree
1.5-2.49 = Disagree
2.5-3.49 = Neither Agree nor 

Disagree
3.5-4.49 = Agree
4.5-5.0 = Strongly Agree

Students who reside in at-risk communities often face challenges that lead
to reduced attendance rates and poor academic achievement. Most
research indicates that increasing academic learning time can lead to
optimal success in school children. In addition, classroom achievement has
been shown to increase as a result of reduction in problem behaviors and
consistent classroom management. The RC approach seeks to increase
positive behavior changes in students by reducing problem behavior.
Schools that provide motivation for their students to attend, through
community building, have shown great success in increased attendance as
well as participation (Haslinger, Kelly, O'Lare, 1996). One component of the
RC approach is Morning Meeting. Morning meeting fosters a sense of
community building within a school or classroom. Schools that have
implemented morning meeting alone have shown improvement in student
use of social skills and appropriate behaviors (Wood, 2002). RC seeks to
provide the student with a caring, stable environment, where the student
will feel welcome and part of a small community that places emphasis on
respecting all persons and cultures. Providing students with an
environment that embraces their culture allows for an environment much
more conducive to learning. Many American Indian populations have
struggled with finding a link between the values of the home and the values
and cultural norms of the school community (Hammond, Duplox, & Ingalls,
2004). Researchers have assessed the effectiveness of the RC approach.
However, there are no studies that assess the impact of the RC approach
with the American Indian elementary school population.

This study examined teacher attitudes toward the use of the Responsive
Classroom (RC) approach in the areas of frequency, utility and effectiveness.
Survey data were collected from teachers within a northern Minnesota
school district. The school district consisted primarily (over 90%) of
American Indian Students. Retrospective data were also collected for an
evaluation of program effectiveness in the areas of rates of attendance,
academic achievement, and referrals for problem behaviors.

Purposes
The purposes of this study were to examine the effectiveness of the
Responsive Classroom approach at a northern Minnesota school district.
The study was designed to assess the impact of the RC approach on rates
of attendance, academic achievement, and referrals for problem
behaviors. The study also examined teacher knowledge and attitudes on
the use of the RC approach in the areas of frequency, utility and
effectiveness.

Means and Standard Deviations of Teacher Responses to Survey Items

Question N M SD

7.  Responsive Classroom (RC) is a valuable approach. 48 4.60 .610

8.  Morning Meeting is a valuable RC component. 49 4.73 .446

9.  Classroom Organization is a valuable RC component. 49 4.31 .796

10.  Rules and Logical Consequences is a valuable RC component. 48 4.69 .512

11.  Guided Discovery is a valuable RC component. 49 4.29 .645

12.  Academic Choice Time is a valuable RC component. 49 4.04 .735

13.  Assessment and Reporting is a valuable RC component. 46 3.63 .799

14.  I have used other methods of teaching in the past that I would prefer to use. 44 2.34 .963

15.  RC takes too much time to implement. 48 1.98 .838

16.  RC has improved my students’ social skills. 48 4.21 .683

17.  RC has decreased problem behaviors in my students. 46 4.04 .759

18.  RC has increased the amount of time my students actually spend learning. 47 3.79 .806

19. RC has increased my students’ academic performance 47 3.60 .742

20.  RC has increased my students’ motivation. 36 3.69 .749

21.  RC has increased my students’ appropriate classroom behavior. 46 4.00 .760

22.  RC has increased my students’ ability to self-monitor. 47 3.70 .883

23.  The RC approach is easy to use 48 3.85 .850

24.  Morning Meeting is easy to implement. 47 4.15 .859

25.  Classroom Organization is easy to implement 47 4.15 .859

26.  Rules and Logical Consequences is easy to implement. 48 3.96 .713

27.  Guided Discovery is easy to implement. 48 3.96 .779

28.  Academic Choice Time is easy to implement. 46 3.50 .837

30.  Assessment and Reporting is easy to implement. 44 3.23 .677

31.  I would like to know more about why my school has chosen the Responsive 
Classroom approach.

43 2.14 .941

Please circle number of days per week . . .

32.  I implement Morning Meeting 35 4.17 1.317

33.  I implement Classroom Organization 34 4.26 1.189

34.  I implement Rules and Logical Consequences. 39 4.77 .583

35.  I implement Guided Discovery 36 3.19 1.508

36.  I implement Academic Choice Time 36 3.36 1.355

37.  I implement Assessment and Reporting 26 2.58 1.172
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