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Abstract

Research Questions
The purpose of this study was to determine Wisconsin special education teachers’ 

familiarity and perceptions of the RtI paradigm. In particular, the study focused on 
three specific areas of interest: 

1. Determining the impact of the changing role and function of special education     
teachers' in the wake of RtI.

2. Identifying special education teachers' attitudes and perceptions towards RtI
implementation,

3. Determining special education teachers' assessment of whether special education 
students will be served more or less effectively under RtI.  

Method
Participants 

400 elementary level special education teachers, randomly drawn 
from each of the 12 CESA divisions of Wisconsin Public Elementary 
Schools.

Instruments
A questionnaire adapted by the researcher from a prior study            
conducted by McCutcheon (2007) consisted of 33 questions  
pertaining to participants familiarity and perceptions related to the RtI
paradigm.
5 Demographic questions regarding, sex,  highest  
degree held, years of experience and teaching position were also 
included. 

Procedure
A list of names and addresses were randomly obtained from the        
Wisconsin Department of Public Instruction (DPI) homepage. 
A cover letter explaining the nature of the research , the 
questionnaire and a self return envelope were sent to each name               
drawn. 

Results
Means & Standard Deviations of Elementary Special 
Education teacher responses are presented in Table 1. 

Implications of Research
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The traditional IQ-achievement discrepancy model for identification of specific 
learning disabilities (SLD),  is soon to be replaced by a new model known as 
Response to Intervention (RtI). With this change in our educational framework, 
will also come a change in the role and function of all teachers. Of particular 
interest are the perceptions special education teachers have towards the 
implementation of RtI. The purpose of this study is to gather information related 
to teachers’ familiarity and perceptions of the RtI paradigm. 

Review of Literature

Teachers’ expectations and outcomes. 
Special education teachers’ agreed with statements which expressed the 
potential positive outcomes RtI implementation could provide students.  Special 
Education teachers agreed with statements which described the long-term 
benefits of RtI for all students, as well as the benefits associated with early 
identification of students who are falling behind. Special education teachers also 
agreed with statements  that emphasized collaboration across disciplines under 
the RtI paradigm. Interestingly, special education teachers generally supported 
RtI implementation. However, they were less optimistic (neutral) regarding 
support of RtI other teachers, as well as effectiveness of early intervention for K-
3 grade levels. 

Evidenced Based Decision Making 
Evidenced-Based decision making is an integral facet of the RtI paradigm, used to 
make appropriate educational decisions for students. Special education teachers 
agreed with all questionnaire statements that reflected the conceptual 
framework for utilizing evidence-based decisions under the RtI paradigm; 
however, they were less inclined to agree with statements which placed the 
responsibility of collecting such data on teachers. In general, special education 
teachers agreed with the conceptual  features of RtI, but were in less agreement 
with the practical application of teachers’ responsibility to collect such data.

Resources 
Special education teachers indicated that there is a lack of resources available to 
effectively implement the RtI paradigm. Special education teachers also stated  
they will have a larger work load under RtI.  They disagreed with questionnaire 
statements reflecting the idea that decision making under RtI should belong 
solely to special education teachers. Although special education teachers feel 
there is a lack of resources, they agree that RtI is a collaborative effort across 
disciplines.  Special education teachers felt that the implementation of RtI will  
require extensive in-service and pre-service preparation and training. 

For the past several years, America's education system has followed a 
discrepancy model in identifying eligibility for students with SLD. No Child 
Left Behind (NCLB) 2002, and the reauthorization of the Individuals with 
Disabilities Education Act (IDEA) 2004, have resulted in significant impending 
reforms in our educational practices.  Several pedagogical changes are 
expected to be enacted within schools across the nation, as both initiatives 
present schools with a directive to focus on the academic progress of all 
children (Flanagan, Ortiz, & Alfonso, 2008). Included in the 2004 
reauthorization of IDEA were elements of a new model known as Response 
to Intervention (RtI). The RtI model involves early screening, early 
intervention, and continuous progress monitoring.  It often involves a three 
tiered approach to  assist struggling learners. The RtI paradigm will  alter the 
way teaching and learning strategies are used in our schools. Special 
education teachers will likely provide services to more children, regardless of 
whether they exhibit significant discrepancy criteria (Gerber, 2005). These 
new procedures will radically alter the day to day routine which all teachers, 
especially special education teachers, have come to know. 
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Table 1
Means and Standard Deviations of Teacher Responses 

Item Mean SD Qualitative 
Description

#2. Our school uses a systematic approach (prior to special education referral) in 
identifying and helping students who are not meeting academic or behavioral 
expectations.

3.74 1.131 Agree

#3.I support the implementation of RtI 4.06 .903 Agree
#5. If RtI is implemented in my school, it will likely help to improve students’ 
academic outcomes.

3.90 .875 Agree

#6. In the long-run, the potential results of RtI are likely to benefit all students. 4.04 .824 Agree
#8. Early identification of students who are falling academically behind is important 4.85 .485 Agree
#14. I agree that more specialized training will be needed for my position under RtI. 3.69 1.017 Agree
#13. In order to effectively help implement RtI, all teachers will need additional in-
service preparation and training. 

4.49 .582 Agree

#21. I expect to work with general education teachers more often under RtI. 3.90 .824 Agree
#23. Collaboration across educational disciplines is critical in order for RtI to succeed. 4.50 .611 Agree
#25. It is reasonable to assess all students three times a year to see if all students are 
meeting academic expectations (e.g., quick screening of reading, math, and priority 
content areas).

3.90 .814 Agree

#27. It is reasonable for teachers to collect progress monitoring data once a week on 
students receiving targeted options (Tier III, intensive, individually designed 
interventions).

3.57 1.015 Agree

#29. When a student is having problems, I use academic data to monitor his/her 
academic progress over time.

4.14 .674 Agree

#30. I use behavioral data to determine if a student’s behavior improves in the 
classroom.

4.17 .725 Agree

#31. It is important to know a student’s rate of academic or behavioral improvement 
over time before making individual educational decisions.

4.31 .701 Agree

#32. It is important to demonstrate to teachers and parents how students have 
academically or behaviorally improved over the course of the year.

4.56 .516 Agree

#33. It is important that students receive small group general education 
interventions before being considered for special education eligibility.

4.50 .665 Agree

#4. The majority of teachers in my school support implementing RtI. 3.01 .978 Neutral 
#7. The implementation of interventions is more effective for students in lower 
grade levels (K-3) rather than upper grade levels (4-12). 3.02 1.182

Neutral

#10. Using a percentage of special education funds to provide preventative
interventions in general education is an effective use of those funds. 3.06 1.206

Neutral

#11. I perceive RtI as changing the role and function of my job.
3.14 1.136

Neutral

#15. Teachers at my school meet regularly (2-3 times a month) in teams to discuss 
students learning. 3.42 1.311

Neutral

#16. I expect to work with special education students more often under RtI.
2.99 1.000

Neutral

#17. The implementation of RtI will likely lower the number of students identified as 
needing special education for learning disabilities. 3.15 1.022

Neutral

#19. RtI is primarily a general education initiative.
3.38 1.172

Neutral

#20. I expect to work with general education students more often under RtI.
3.24 1.097

Neutral

#22. I expect to work with school psychologists more often under RtI.
3.43 .950

Neutral

#24. I expect my workload to increase under RtI.
3.32 1.065

Neutral

#26. It is reasonable for teachers to collect progress monitoring data once a week on 
students receiving selected options (Tier II, supplemental, small group 
interventions).

3.47 1.022
Neutral

#1. I perceive RtI as a demand placed on me from the administration. 2.10 1.084 Disagree
#9. Schools have the resources (e.g. time, money, staff) to develop effective multi-
tiered educational programs.

2.22 1.120 Disagree

#12. The impact of RtI will reduce the number of special education jobs. 2.32 .879 Disagree
#18. RtI in schools applies solely to special education decision-making. 1.83 .844 Disagree


