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FROM THE EDITORS: 

When we started planning for this special issue of Feminist Collections, we 
weren't sure just what response we would get, but wanted to produce something 
that might show how women's studies folk are using the Internet and its various 
electronic abilities. What arrived in the mails - eledronic and snail -was a 
range of experiences, mostly about classroom teaching with the Net, but also 
covering electronic research, authoring via e-mail, training, privacy issues on the 
Web, and much more. We've organized the articles into three groupings: 
classroom use of electronic resources (e-mail, interactive television, and World 
W~de Web); national and international networks; and varied other interesting 
projects. 

In pulling together all these pieces of technological experience, we struggled 
some with terminology. In an attempt to be consistent across the issue, we've 
standardized spelling of such terms as e-mail, online, World W~de Web, web 
page, homepage, and website, fully realizing that at this point in the evolution of 
the medium there's not that much agreement. One web mistress pleaded a good 
case for using "email" without the hyphen, making it less mysterious and 
technical-sounding. We hope the conventions we've chosen don't distract you 
from the interesting content about using new technologies to assist in teaching, 
learning, research, networking, writing, and generally furthering communication 
among women. 

If this special issue of FC whets your appetite for more explorations of the 
consequences of the information revolution for women, we invite you to use 
Linda Shult's recently completed bibliography "Information Technology and 
Women's Lives," where you'll find some 750 citations on gender differences in 
use of computers, the education and career paths of women in computer science, 
the impact of computers on office work and other employment by women, the 
health concerns of women workers manufacturing computer components or 
keyboarding long hours, women's use of online resources, and numerous Internet 
sites focusing on the topic. The bibliography is accessible from our website 
(http://www.library.wi~~.eduflibrariesiWomen~Studies/ or directly at gopher:// 
silo.adp.wisc.edu/70/1 l/.uwlibs/.womenstudies/.infotech). 

A. to our own electronic adventures, we're quite pleased to announce that 
many of our publications are now available on searchable CD-ROM databases. 
New Books on Women & Feminism, WAKE: Women S Audio-visuals in English, 
The History of Women and Science, Health, and Technology, and several of our 
other publications have been combined with women-related databases such as: 
Women of Color and Southern Women from the Center for Research on Women 
at Memphis State University; Women Studies Abstracts; and Women's Health 
and Development from the World Health organization library. Titled Women 's 
Resouxes International, the CD-ROM is available from NISC (National Infor- 
mation Services Corporation) at an annual subscription fee of $895 (plus 
shipping). (Address: Wyman Towers, 3100 St. Paul St., Baltimore, MD 21218.) 
Feminist Collections will soon be available in full text from SoffLine, along with 
more than forty sister periodicals (including Belles Lettrzs, Herizons, New Moon 
Magazine, Sojournez and Women in Sport and Physical Activity). We'll cer- 
tainly let you know when it is ready for distribution. 

We'd like to see Feminist Collections as a forum for ongoing discussion of - - 
women and information technology, so we invite your reactions to the papers in 
this issue or brief reports about your own experiences using new technologies. 

COMlNG UP NEXT ISSUE: 

Reviews on: 
Immigrant and Refugee Women 
Latin American Women 
Young Ferninids 

PYus a look at 'zines 
and all the regular cohmnc 
New Refmence Works, Computer 
Talk, Periodical Notes, Items of 
Note; and more. 

P.H.W. and L.S. 



/ Where Did the Feminist Teacher Go? Reconsidering 
Authority in the Multimedia Classroom 

by Allison Fraiberg 

w h e n  Susan Jarratt argues for a 
return of conflict to the composition 
class, her critique lies in what she sees 
as feminist pedagogy's reliance on a 
hyper-individualized studentcentered 
environment that nurtures expression 
at the expense of conflicf persuasion, 
and argument It's not that Jairatt 
disagrees with the central tenets of 
feminist pedagogy: student-centered, 
active, and collaborative classrooms; 
students accountable for knowledge 
processes and contexts; a revised 
power differential between teachers 
and students; a multiplicity of perspec- 
tives. For Jarratt, however, multiplicity 
without contention is simply a peda- 
gogy that denies, rather than displaces, 
the mechanisms of power. Jarratt 
explains that early work in feminist 
pedagogy "deserves praise," but "we 
must strengthen the goal of displacing 
teacher authority with a more carefully 
theorized understanding of the 
multiple forms of power reproduced in 
the classroom".' This report explores 
the tenets of feminist pedagogy, 
including the return of conflicf within 
computer-mediated communication 
environments in order to attain a more 
theor id  understanding of power in 
feminist, computerized classrooms. 

I n  her essay exploring feminist 
use of technology in the composition 
class, Billie J. Wahlstrom notes how 
teachers have developed methods to 
"facilitate collaborative writing by 
turning to netw~rks."~ Wahlstrom's 
analysis foregrounds foundational 
questions of access and socialization 
with respect to computer-mediated 

work, but other scholars have high- 
lighted online work, particularly with 
electronic bulletin board systems, as a 
crucial factor enabling more feminist 
pedagogical objectives. Those who 
have embraced networked technologies 
in classrooms often cite events and 
characteristics that resonate with the 
vocabularies of feminist pedagogy. 
Speaking specifically of electronic 
mail, Gary Lee Stonum suggests that 
those who "feel themselves to occupy 
margmalized subject positions can feel 
more empowered by the facelessness of 
electronic exchange."' Leroy Searle is 
even more forthright in terms of the 
egalitarian potential. "Because 
computers have no eyes, no proprio- 
ception, no power of recollection, and 
no prejudices," he argues, "the 
machine does not care about one's 
race, gender, sexuality, or appear- 
ance."' For these theorists, the com- 
puter can instantiate a certain sense of 
multiplicity. Jay Boersma foregrounds 
the idea of collaboration when he sees 
his students work on the Internet Relay 
Chat, citing that they "greatly looked 
forward to the weekly sessions as an 
opportunity to 'be together. "'' Fred 
Kemp's analysis of networked class- 
rooms asks us to consider the "tuhu- 
lence" of electronic communication 
and to "give up the quest for clos~re."~ 

Networked classroom communica- 
tion has been theorized as being 
collaborative, evocative of multiple 
perspectives, studentcentered, and, to 
infuse Jarratt's position, even conten- 
tious - all characteristics of a rigorous 
feminist pedagogy. Certainly draw- 
backs have been seen in this context: 

for example, Boersma complains of 
time constraints and Searle, respond- 
ing to flaming practices, is compelled 
to develop the maxim, "It is not a l l  
right to be an asshole" for students.' 
These issues can be drawbacks, but I 
am more specifically concerned here 
with Jarratt's central call that we 
reexamine the dynamics of power in 
classrooms that engage feminist 
pedagogy. While the authorial role of 
the instructor in networked communi- 
cation may seem to diminish, I believe 
that in actuality the mechanisms of 
power and authority become, in these 
contexts, even further intensified at the 
site of the instructor. I want to suggest 
that computer-mediated communica- 
tion via e-mail or bulletin boards 
refocuses unilateral power to an 
astounding degree on the teacher. Like 
Jarratt, I believe that the redistribution 
of power in classes is fundamentally 
linked to a thorough understanding of 
the locus and dynamic of teacher 
authority. 

T h e  following 0 b ~ ~ a t i 0 n S  are 
drawn from my work developing the 
Computer-Integrated Courses Program 
in the English Department at the 
University of Washington from 1990- 
1994. Each of the computerized classes 
uses, among other things, an electronic 
bulletin board system developed for 
local networks by Rob Weller, systems 
analyst for the English Department. 
This program, called BABEL, allows 
instructors to organize e l e c t r 0 ~ ~  
discussion "rooms" based on course 
content. Participants, working under a 
pseudonym of their own choosing, 
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re into any room and post questions 
and respons4 to comments that 
instructors and other students have 
provided. All postings can be read by 
any participant for the remainder of 
the course. The discussions I have 
selected are from three entry-level 
composition classes during Winter 
Quarter 1994. Samples were chosen 
that seemed representative of the tone 
of the discussion as a whole. Instruc- 
tors played visible roles by using their 
names, titling the rooms, and offering 
an initial question for students to 
consider. 

In Class A, the instructor had set 
up a course evaluation room titled 
"Comments and Suggestions," request- 
ing "ongoing feedback on the course," 
with the directive that responders be as 
"constructive as possible." After 
several weeks of generally constructive 
comments, BugarMan posted, "Why 
did today have to be so boring?" The 
same day BugarMm was taken to task 
by Daisy: "Don't you ever have 
anything constructive to say?" Daisy 
had clearly taken the instructor's 
words to heart; she took it upon herself 
to quell the turbulence and redirect the 
discussion toward more constructive, 
and instructor-authorized, ends. In 
Class B, where the instructor titled her 
evaluations room "Class Suggestions," 
she asked, "What activities, exercises 
from 104 would you like to see 
continued in 105'7" All of the re- 
sponses from students related specs- 
cally to class assignments - no turbu- 
lence, no quelling of that turbulence by 
students. 

In Class C, students were told: 
"This is the room to let you give me 
constructive feedback about the class" 
(emphasis mine). The tone shifted, 
however, as the posting also asked 
students to write about "what you think 
should NEVER EVER be forced upon 
a class again" (emphasis original). 
Moreover, the room was given the 
index heading "Gripes." The posting$ 
adopted the tone the instructor created. 
"NO POETRY in here - please," 
begged rsb. Bozeman agreed: "Poetry 
is an evil opiate of the masses." 
Though students were asked to be 
constructive. the instructor's tone 

ushered in a permissiveness that did 
not go unnoticed. No one confronted 
the person who made the flip remark. 
The students, quite simply, did exactly 
as their instructors asked, exhibiting 
very structured senses of hierarchical 
teacherly authority. 

The fourth class (Class D) offered 
an even more poignant demonstration 
of internalized power structures. The 
instructor in this class set up two 
separate rooms for open discussion (i.e. 
not course-related). He simply called 
one "Social" and the other "Anything 
Goes." Two apparently similar rooms 
elicited dramatically different conver- 
sations inside. The instructor opened 
the Social room with the questions, 
"What's going on? What do you think 
of college life?" But he opened the 
Anything Goes room with a riskier 
premise: "This room is one in which 
you can say anything you want, as long 
as you don't insult specific people in 
the class. Profanity is ok here. Read the 
postings at your own risk." Students 
took the instructor's lead. 

The comments in the Social room 
were tame and innocuous. Students 
complained about dorm life, dorm 
food, and the differences between 
college and high school. The Anything 
Goes room, however, developed into 
the most outrageous I have observed. 
Discussions darted about wildly, the 
tone bordered on belligerence, and 
some of the debates edged toward 
harassment. Someone swore, just to be 
the first to do so. Another told a 
religious joke, spurring a lot of 
response. 

Miriam Greenwold 

Perhaps the most telling posting 
in the room came from Scooby, who 
used the topic of the room to create a 
space for fantasy: "Does anyone out 
there ever wonder what it would be 
like to be totally out of control all of 
the time? I would love to just cut loose 
for about 8 days non stop! ! ! ! ! This is 
what I would do ..." Scooby then listed 
a detailed itinerary of events covering 
eight days (partying, skiing, leaving 
for a foreign country with stolen 
money, surfing in Australia, etc). 
Ironically, for Scooby, being out of 
control requires a very specific plan, 
mapped out with incredible detail and 
structure, as if one needs a tremendous 
amount of control to actually be out of 
control. Scooby controls, even limits, 
the fantasy about the lack of control, 
just as it takes a great deal of authority 
on an instructor's part to create a room 
where there is the perception of a 
complete lack of authority. 

I n  exit sunreys I have read, 
students claim to feel very "free" on 
BABEL: they like the format and like 
writing to each other. At the same 
time, teachers often feel as if they lack 
authority on BABEL. Both students 
and teachers perceive a displacement 
of traditional forms of authority and 
power. In terms of feminist pedagogy, 
such a dynamic can be seen as a 
successful move towards establishing 
collaborative, multi-faceted, and active 
contexts for teaching. Electronic 
networks can help in this respect, but 
we, as feminist educators working in 
computerized teaching environments, 
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first must recognize that teacher- 
centered authority is not lost. In fact, 
as these demonstrations have shown, it 
can be intensified. Authority ends up 
concentrated at a certain point of the 
conversation: the titling of a room, the 
opening posting, the beginning. To hil 
to recognize that shift is to fail to take 
responsibility for instigative power in 
the computer classroom. Electronic 
environments can offer the space for 
feminist pedagogy and contention, but 
the disciplining of power in those 
contexts can be just as centralized as 
those forms of power that we seek to 
dismantle. 

[Allison Fraiberg teaches Rhetoric, 
Composition, and Cultural Studies in 
the English Department at California 
State University, Los Angeles. Her 
recent work has appeared in College 
Literature, Works and Days, Women's 

Studies, and Postmodern Culture; she 
is currently completing a book on 
contemporary women 5 performance 
comedy.] 
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Using a Web Page in a Women's Studies Class 
URL: http://www2.ncsu.edu/unity~ockers/class/hss200/ws.html 

by Beth Hardin and Maria Pramaggiore 

Integrating information technolo- 
gies such as the World W~de Web into 
a women's studies course serves two 
feminist pedagogical goals. First, we 
empower students, giving them more 
control over their learning process by 
helping them develop the skills to use 
information technologies. Second, we 
familiarize students with the enormous 
body and tremendous variety of 
women's studies resources, reinforcing 
the importance and ubiquity of 
women's issues both inside and outside 
academe. Furthermore, designing a 
course-specific web page makes our 
teaching more flexible and effective. 
Periodically adding links to the web 

page makes it a dynamic resource 
created for and, ultimately, by the 
students. This process provides 
students access to specific websites of 
interest to them and allows us to 
address current issues that textbooks 
do not treat comprehensively. 

Establishing a Course-Specific 
Women's Studies Web Page 

When planning to use the web 
page' in Introduction to Women's 
Studies, we wanted it to be an integral 
resource that students could use with 
minimal difficulty. Although we teach 
at a large, technology-oriented univer- 

sity, we believed students could not be 
assumed to have the computer literacy 
to use the web page. We prepared 
tutorial handouts and devoted two class 
periods (and several sessions outside 
class) to training. As it turned out, 
three-fourths of the students had never 
used their computer account for 
Internet work, so this hands-on support 
was essential. 

The web page was tailored to this 
particular course; headings in the first 
major section correspond to topics on 
the syllabus (e.g., feminism in U.S. 
history; race and racism; violence and 
abuse; women, class, and work). We 
found relevant websites by browsing 
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the Web, subscribing to listsews that 
announce new sites, and reading 
listsews devoted to women's studies or 
feminist issues. Rather than merely 
listing links on the class web page, we 
included descriptions of the kind of 
information available at the link. 

We also wanted the web page to 
provide a single interface for locating 
course materials, sending email, and 
obtaining information on subjects 
beyond the scope of the course. 
Buttons at the top of the page link to 
the class syllabus, the class listserv 
archive, help information, the library 
catalog, and Web search engines. One 
button also links to a form that makes 
it easy for students to send email to 
the class listserv and the two instruc- 
tors. In addition to material on class 
topics, we included links to other 
women's studies programs; essays on 
feminism, race, gender and sexuality; 
electronic discussion lists and 
newsgroups; women's organizations 
and activist resources; and local 
women's resources. These links 
provided good starting points for 
students seeking more information of 
their own choosing. We added new 
links to the web page throughout the 
semester as they were announced or as 
students found them. 

We also wanted the web page to 

provide a single interface for 

locating course ma!erials, 

sending e-mail, and obtaining 

information on subjects beyond 

the scope of the course 

Before the course began, we met 
several times to discuss the organiza- 
tion of the web page; the actual 
construction took one week by a person 
proficient in HlML. For someone less 
experienced with this language and 
technology, using an dreadyexisting 
women's studies web page would be a 
viable option. Our web page could be 

used in other Introduction to Women's 
Studies courses, and could be revised 
to refiect syllabus changes and to 
incorporate new links. 

Using the Web Page in the 
Classroom 

We assigned three exercises that 
required students to use the web page. 
The first, part of the initial training, 
required students to find a website of 
interest to them, bring the URC to 
class, and discuss what they found. We 
subsequently linked these URCs to our 
web page. For the second assignment, 
students were asked to interview a 
woman about a body-image issue, find 
a related website, and post their 
findings to the course listsew. This 
proved to be an extremely effective 
exercise, allowing students to integrate 
theory, "real world" experiences, and 
Web resources. Finally, students were 
required to use two web sites as sources 
for their final papers. 

The course-specific design of the 
web page and the training sessions 
were critical to the course's success. 
The design of the web page made it 
wssible for students to coordinate 
class readings and discussions with 
Web resources. Furthermore, teaching 
students to use the Web gave them the 
tools to explore at their own pace. 
Students evaluated the course in 
precisely these terms: "I like the way 
[the web page] o rgan id  the Internet, 
so you don't have to know URCs or 
anything too complicated." "Very 
interesting layout." "The information 
is versatile and helpful in linking to 
other resources." "The training 
sessions were helpful." "The extensive 
handouts were also helpful for teaching 
oneselfin follow-up sessions." 

In general, student response was 
overwhelmingly positive. A survey 
early in the semester gauged student 
interest in using the Web and a final 
evaluation examined the web page's 
usefulness to the course, their own 
feelings of competence at using it, and 
their plans to use the Web in the 
future. Comments were universally 
favorable regarding the training, 
handouts, web page design, and use of 

information technology in the course. 
Several students went beyond 

pragmatic discussions to acknowledge 
the importance of mastering these new 
information technologies. One wrote, 
"I am glad that computer literacy is a 
component of this class. It is the first 
attempt by any instructor to correlate 
technological resources with classroom 
material." Several students remarked 
that using the Web made them aware 
of the scale and variety of women's 
studiedissues; many found websites of 
interest and planned to visit them in 
the future. 

Conclusions 

We believe we achieved our goals 
of empowering students with Web 
skills and familiarizing them with 
women's studies as a field of academic 
and activist interest. Our experience 
suggests that this success was based 
upon: 1) devoting class time and, if 
possible, out-ofclass time to training 
students; 2) requiring students to use 
the Web for assignments; and 3) 
designing a fully integrated, course- 
specific web page that can grow to 
reflect the interests of students in a 
particular course. 

[Beth H d i n  is completing her M.S. in 
Technical Communication at North 
Carolina State University. She 
founded OnLine Design, a consulting 
firm that designs web pages for 
educational, not-for-projt, and 
commercial use. 
Maria Pramaggiore is Assistant 
Professor of Film Studies and Women's 
Studies in the Department of English 
at North Carolina State University.] 

NOTES 

I Although we used HTML to con- 
struct our web page, recently released 
software allows the creation of web 
pages in an environment similar to a 
word processing program. 



Feminist Empowerment Through the Internet 
by Lucretia McCulley and Patricia Patterson 

Moving from silence into speech 
is for the oppressed, the 
colonized, the exploited, and 
those who stand and struggle 
side by side a gesture of defiance 
that heals, that makes life and 
new growth possible. It is that 
act of speech, of 'talking back,' 
that is no mere gesture of empty 
words, that is the expression of 
our movement from object to 
subject - the liberated voice.' 

Our goal in this article is to reflect on 
women "talking back" in a different 
medium, that is to say, in cyberspace. 

T h e  Universitv of Richmond's 
upper division Political Science course, 
"Women and Power in American 
Politics," has several ambitions. 
Among these is an exploration of the 
power of information technology to 
foster political research by and about 
women and to advance feminist 
political aims. 

In the Fall of 1993, the majority of 
the (mostly female) students drawn to 
the class were unfamiliar with and 
intimidated by computers. By 1995, 
students enrolled in the course were 
considerably more aware of and 
comfortable with electronic technology, 
although the range of skills and 
attitudes was large. 

The instructor in the 1993 class 
introduced most of the students to 
electronic mail (e-mail) for the first 
time. With the help of librarians and 
computing staff, students were taught 
how to subscribe to listservs and to use 
telnet and gopher commands. They 
begab to communicate electronically 
with one another and with the instruc- 
tor, sent messages beyond the campus 
(to the White House, for example), and 
accessed several gopher research sites. 

Student enthusiasm is captured in a 
1993 e-mail message: "'lbnks again! 
I never would have learned this on my 
own, and it's something I've been 
wanting to learn for a while. It's also 
great to know you can just play around 
and not worry about messing anything 
up. I'm losing some of my computer 
ph~bia."~ 

'Itvo sections of the same course 
were offered in the Fall of 1995, and 
technology was in even greater 
evidence. The instructor this time 
structured experiences and collected 
reactions more intentionally and 
purposefully. She and the Women's 
Studies Librarian began by asking 
students about their experiences with 
computers and information technolo- 
gies and their rationales for using or 
avoiding them. In addition to teaching 
the skills covered in the 1993 class, we 
worked together to develop a 
homepage of resources in Women and 
Politics (http://www.urich.edu/ 
-library/wp.htm) and to teach students 
to use the World Wide Web. Finally, 
the course syllabus included specific 
assignments to connect to websites for 
class preparation. 

The results of these forays into 
cyberspace were much more compre- 
hensive and varied in 1995 than they 
had been two years earlier. Not only 
could one take for granted that e-mail 
messages would be received and read, 
but this time Internet resources made 
their way into the course in a much 
more integrated way. For example, 
several student papers cited Web 
sources in their bibliographies. 
Students prepared an address book of 
interesting websites as well as three 
homepages highlighting websites for 
other young women interested in 
politics and public policy. Class 
members were also excited to learn 
that they could keep track of emerging 

events in the world and the state via 
the Internet. Some students followed 
events in Beijing at the United Nations 
Fourth World Conference on Women, 
while others, attending a statewide 
conference, were familiar enough with 
computer technology to understand a 
workshop on an in-house system for 
tracking bills in the Wginia General 
Assembly. 

w h a t  is the particular relevance 
of these activities to a course on 
women and politics? Because our focus 
is the feminist political uses to which 
information technologies can be put 
and their role in the political empower- 
ment of young women, we asked 
students on their final exams in 1993 
and 1995 to reflect on the wlitical 
opportunities that information tech- 
nologies might offer uniquely to 
women. Their responses reflected 
much insight and understanding of the 
possibilities. 

Students proposed that electronic 
mail offers a kinder, less intimidating 
environment for less aggressive 
students to network not only with each 
other, but with politically engaged 
others at the grassroots. They also 
realized that cyberspace offers a way to 
reduce the isolation feminists often 
experience and provides a place to 
exchange ideas from m y  points of 
view, across boundaries of gender, 
race, and culture. Many saw the 
Internet as a way for women to contact 
government officials, to develop a 
more efficient substitute for the 
organizer's telephone tree, and to form 
political coalitions across the country 
and the world. 

Electronic communication reduces 
students' own preoccupation with 
physical appearance and self-presenta- 
tion, as typified by the following 
student comment: "Electronic mail 
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eliminates the need for concern about 
one's appearance and voice because it 
eliminates the need for gender identifi- 
cation a l l  together. This anonymity 
allows women to proceed forward 
without being self-conscious in their 
appearances and mannerisms." This 
might not only aid individual women's 
coming to voice, but could help female 
candidates circumvent such pfeoccupa- 
tions on the part of the mass media. 
Moreover, students hold out hope that 
electronic media will offer them, and 
&male candidates as well, some relief 
from the labels Jamieson says are 
attached to women's speech: witch, 
heretic, whore, or hysteric.' If female 
candidates are "able to be heard and 
not seen", in electronic forums, then 
their issue positions and qualifications 
might be highlighted as much as the 
sensational or horserace aspects of 
their campaigns. As another student 
said, " ...[Wj ith the stigma of gender 
removed, women are able to compete 
equally with their male counterparts in 
political and analytical debates." 

Students also believe the Internet 
and electronic mail offer new mecha- 
nisms for recording and valuing 
traditional female experience. They 
see opportunities for female citizens to 
participate politically from their 
homes, without added concerns for 
child or elder care that often accom- 
pany community activism. One 
student wrote: "As Elshtain notes, in 
the past, only male experiences have 
been recorded and valued. Females 
were associated with the private sphere 
- sexuality, natality, and the human 

body. ... With today's advancing 
technology, women have the possibility 
of escaping these barriers and penetrat- 
ing the public sphere via the Web." 

w e  have compared the 1993 
and 1995 courses in an effort to 
articulate linkages between technology, 
feminist political empowerment, and 
Women's Studies. Some of the 
changes over these two years reflect 
growth in research about gender and 
technology, changes in the technolo- 
gies themselves, growing campus 
resources, developing skill levels, and 
multiplying ~nteket  &sources. Other 
differences have resulted from our 
embrace of the technology and the 
opportunities it affords us for feminist 
change. In the words of one student: 
"Feminists could begin a real discus- 
sion - one not dependent on publica- 
tion of articles or exchange of ideas 
through the mass media. The Internet 
will provide the nearest approximation 
our society can offer to a mass meeting 
of feminists." 

[Lucmtia McCulley is Dimctor of 
Public Services and Women k Studies 
Librarian, Boahvright Memorial 
Library, and Patricia Patterson is an 
Assistant Professor of Political 

Science. Both work for the Universib 
of Richmond, a small, privately- 
endowed, undergraduate universib 
dedicated to providing a liberal arts 
environment. 1 

NOTES 

bell hooks, Talking Back: Thinking 
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MA: South End Press, 1989), p.9. 
2. This and ensuing quotes from 
student e-mail and final examinations, 
PS 321, University of Richmond, Fall 
1993 and 1995. 

Kathleen Hall Jamieson, Eloquence 
in an Elechonic Age: The Transfoma- 
tion of Political Speechmaking (New 
York: Oxford University Press, 1988), 
p.70. 
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The Use of E-mail Discussion in Fostering a Learning 
Community in an Undergraduate Psychology of 
Women Course 

by Tracy Luchetta 

Feminist scholars have noted a 
striking consistency between current 
trends in pedagogy and principles of 
feminist pedagogy. These trends 
include encouraging active vs. passive 
learning; creating a studentcentered 
learning environment; respecting 
issues that arise from the students; 
emphasiig understanding over 
coverage; and emphasizing peer 
interaction.' Feminist teachers share "a 
commitment to taking women students 
seriously, a consciousness of the extent 
to which gender is embedded in our 
social structures, and an understanding 
of the differing educational needs of 
different groups of students."2 Parallel- 
ing these-&& are rapid advance- 
ments in commter and information 
technology, including computer- 
mediated communication systems (i.e., 
electronic mail), which are transform- 
ing the structure of the classroom and 
the ways in which learning takes place. 
Described here is how an e-mail 
discussion list was used to foster a 
learning community in an undergradu- 
ate, upper-level Psychology of Women 
course, focusing particular attention on 
e-mail discussion as an alternative to 
the instructional model of the teacher 
as authority. 

Feminist teachers and scholars 
eschew traditional authoritarian 
classroom structures for many reasons. 
Where the teacher is the transmitter of 
or conduit for information, authority is 
granted by virtue of the instructor's 
expertise as conferred by the academic 
community. Feminists recognize that 
knowledge systems are contextual and 
socially constructed, therefore, authori- 
tarian instructors and classrooms tend 
to replicate and perpetuate dominant 
knowledge systems that often neglect 
feminist principles. Power relation- 

ships both within and outside the 
classroom are paramount in influenc- 
ing the creation of knowledge, as well 
as what constitutes knowledge and 
who creates it' Secondly, women 
students have found that authoritarian 
instructional methods tend to recapitu- 
late status inequities and discrimina- 
tion present in the various institutional 
settings they confront throughout their 
lives.' Gender-related inequities in the 
quality and patterns of college instruc- 
tion can contribute to women's 
perceptions of invisibility in the 
classroom and serve as barriers to 
women's academic achievement.-' 
Finally, by examining authority in the 
larger context of intellectual develop- 
ment Belenky, Clinchy, Goldberger, 
and Tanrle have observed that persons 
capable of constructivist learning are 
able to "integrate knowledge that they 
felt intuitively was personally impor- 
tant with knowledge they had learned 
from ~thers."~ 

Feminist principles as applied to 
teaching Psychology of Women courses 
have resulted in shared leadership in 
the classroom, cooperative structures, 
and emotiodpersonal learning. 
Suggested teaching methods often 
include journal assignments containing 
personal reflections on lecture, 
discussion, and reading materials; 
experiential exercises integrating 
cognitive and affective learning; and 
introspective autobiographies integrat- 
ing theory and research with personal 
development.' Rapid advancements in 
computer and information technology 
have increased the possibilities for 
disseminating authority in the class- 
room and creating a classroom 
environment that encourages personal 
knowledge and experience as grounds 
for expertise. Students are encouraged 
to rely on their own implicit knowl- 

edge and the experiences of other 
students as resources in an interactive 
learning community. 

I n  a Psychology of Women course 
offered in the Spring of 1995 at the 
University of Wisconsin-Green Bay, I 
established an e-mail distribution list 
on an open-access course account that 
included addresses of a l l  students 
enrolled in the course.8 Messages sent 
to the list were distributed to all 
members of the list. Forty-two students 
(ninety percent of them women) were 
enrolled in the course. During the first 
week, students received instruction on 
the procedures for using e-mail and 
sending mail to the course account. To 
encourage students to take responsibil- 
ity for their expression and to docu- 
ment their participation, I requested 
they sign their messages. To encourage 
student ownership of the list, I limited 
my contributions. However, I did use 
the list to disseminate general course 
information, such as clarification of 
assignments, reminders of due dates 
and special programs, etc. 

Specific Objectives and Methods 

The course syllabus specified the 
structure and objectives of participa- 
tion in e-mail discussion. The mini- 
mum requirement was three contribu- 
tions throughout the semester taking 
one of the following forms: 
1. a comment on the reading, either 
positive or negative (looking for 
agreementldisagreement with a 
particular passage based on their own 
personal or intellectual experience); 
2. a message about other readings or 
current events related to the psychol- 
ogy of women; 
3. a comment on class discussion; 
4. a question about the reading or 
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class discussion that a student was 
perhaps hesitant to bring up in class, 
or something confusing from the 
reading assignment; 
5. a reply to another class member's 
message. 

Specific Examples 
Some of the student postings 

clearly illustrated use of personal 
knowledge and experience as grounds 
for expertise [italics are mine]: 

"Six years ago, I was involved in 
a physically/emotionally abusive 
relationship that lasted for 3 
years. I coulddejnitely relate to 
and w r 1 5  many of the points 
[the speaker] made." 

"I would just like to express 
some thoughts about the chapter 
we are reading this week on 
mothering. Being a mother of a 1 
year-old son, I could relate to a 
lot of what the chapter dis- 
cussed. This particular idea 
caught my attention: 'Once a 
woman beunnes a mother, the 
role is hers for life, and she will 
be defined by society largely 
through that role, much more 
than men are defined through 
their roles as fathers.' Speakmg 
fiom my own experience, after a 
baby is born, a mother's entire 
life changes .... It isn't difficult to 
see how the two roles can 
become unbalanced after the 
baby is bom." 

" ... A lot ofwhat we know is 
from our own personal ewperi- 
ence. This should not take awqy 
from the personal experience of 
the nextperson. It seems 
dangerous to assume that 
because one has not experienced 
oppression (or perceived an 
oppressive experience as such) 
that oppression will never affect 
them .... 

"As I was watching the video on 
rape, it brought back the terror 
of my own attempted rape. I 
didn't tell anyone at the time, 
partly because I got away, and 
partly because I had felt I had 

put myself in a vulnerable 
position .... I have come to realize 
that no one has the right to rape 
anyone, no matter what the 
circumstances." 

These examples demonstrate 
students' reliance and elaboration upon 
their personal, nonacademic experi- 
ences and tacit knowledge to substanti- 
ate points discussed in class and in the 
text. Discussion of violence against 
women stimulated self-disclosures that 
poignantly illustrated resonance with 
the topic. In the context of class 
discussion of women and achievement, 
one student noted the lack of appropri- 
ate and effective mentoring for 
returning women students and, as a 
result, has become a mentor herself. 
While not unique to either Women's 
Studies courses or to electronic forums, 
e-mail contributions extended the 
boundaries of the course beyond the 
classroom walls and provided students 
greater opportunity for personal 
involvement than I have observed in 
other courses using extemporaneous 
class discussion or journal entries, 
intended for review and critique by the 
instructor. Computer-mediated 
discussion forums can also provide the 
unique benefits of interactively 
validating each other's experiences and 
implicit knowledge, thus creating a 
context for shared authority, i.e., the 
mutual legitimization of common and 
diverse perspectives. 

In teaching Psychology of Women, 
I found a computer-mediated discus- 
sion forum to be a valuable method for 
dispersion of authority in the class- 
room and, potentially, for challenging 
traditional hierarchical authority as 
vested in the instructor and the text. To 
quote author Doris Lessing, "That's 
what learning is. You suddenly 
understand something you've under- 
stood all your life, but in a new way."9 

[Tracy Luchetta is Assistant Professor 
of Human Development (with cross- 
appointments in Psychology and 
Women k Studies) at the University of 
Wisconsin-Green Bay. She teaches 
Psychology of Women in the Women k 

Studies and Psychology programs, and 
has published in Women & Health and 
The American Psychologist.] 
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Internet Resources and Women's Studies: Expanding 
the Horizons of a Rural Campus 

by Ann Donihue Travers 

One-hundred acres df fields, 
stone walls, and woodlands surround 
the single building comprising the 
nonresidential Tonington campus of 
the University of Connecticut Its 
setting, described as quiet and rural in 
the university's catalog, is in actuality 
remote and isolated. It is by far the 
smallest of the five regional campuses. 
Despite this, the campus draws 
students from a relatively large 
distance and is the only institution 
offering a bachelor's degree in the 
county. 

Researching and teaching a course 
on women and American education at 
this campus proved an isolating 
experience for me. Contact with the 
six full-time and thirty-two part-time 
faculty members was minimal. For the 
majority of M t y ,  teaching at the 
campus serves as a second job. 
Interaction between M t y  consists of 
rushed greetings through office 
doorways on the way to classes. 

Due to this lack of opportunity for 
consulting with colleagues, I relied 
heavily on Internet resources. I found 
a tremendous support network through 
the Women's Studies Mailing List 
(WMST-L) at the University of 
Maryland, owned by Joan Korenman. 
List members gave suggestions for 
texts, articles, assignments and syllabi. 
Their unequivocal support was far- 
reaching. including e-mail correspon- 
dence, offers to tape selections of songs 
discussed in an article on teaching in 
the feminist classroom, and willing- 
ness to photocopy and mail articles. 
These women formed a wellspring 
from which I could draw for my work 
as researcher and instructor, a resource 
I could not find on campus. 

My nontraditional students. 
primarily women, experienced similar 

feelings of isolation. Relationships 
between them formed only in the 
context oftheir classes, and most knew 
each other by 6rsl name only. Their 
full lives provided little or no opportu- 
nity for interaction outside the class- 
mom. In addition, their schedules did 
not allow them to track down informa- 
tion sources at other libraries across 
the state. or wait three to six weeks for 
interlibrary loans. Repeated budgetary 
cutbacks having been placed on the 
regional campus, and with its very 
continuation threatened almost 
annually, the library offered limited 
resources. 

T o  combat students' feelings of 
isolation and the difficulties they 
encountered accessing information, I 
incornrated Internet resources into the 
course. "Internet Student Account" 
was listed on the syllabus under the 
course requirements and these ac- 
counts were set up prior to the first 
class session by the computer instruc- 
tor on campus. My objective was to 
share the feelings of empowerment that 
such a tool could bring to women in 
geographically remote settings. 

Yet numerous obstacles appeared 
along the way. The majority of women 
in this part ofthe state. have had little 
access to the knowledge and skills 
required to use information technolo- 
gies. Internet has not been established 
in public schools throughout this rural 
county. The few public libraries 
fortunate. enough to have Internet 
access are still developing Internet use 
policies for their patrons. Municipali- 
ties may have a homepage on the 
World W~de Web, but their town halls 
do not have Internet access. 

These students' inexperience with 
information technologies naturally led 

to their hesitancy. One student dropped 
the course after the first class session 
because of the computer requirement. 
A second remained uneasy with this 
aspect of the course throughout the 
semester. Some students had families 
to care for in addition to working full- 
time and attending classes at night 
Opporhmities to use the system outside 
of class were limited. For these 
reasons, thirty minutes of each of the 
first three class sessions were set aside 
to work in the computer lab. I took on 
the role of what Marie T. Banich and 
Betsy Wdson refer to as "mentor 
mom,"' providing the support and 
direction required by the students as 
they navigated the system. Periodi- 
cally throughout the semester addi- 
tional class time was provided for 
online research. Without class time 
devoted exclusively to use of the 
technology, these students would not 
have been able to develop the neces- 
sary Internet skills. 

My objective was to share the 

feelings of empowerment that 

such a tool could bring to 

women in geographically 

remote settings. 

weekly e-mail correspondence 
served as a basis for class discussions. 
Pertinent postings from the Women's 
Studies List were forwarded to the 
students, offering real-world examples 
of topics listed on the syllabus. 
Students read about the difficult issues 
faced by a list subscriber 
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reviewing the sexual harassment 
policies at her institution. After 
viewing a video clip of Myra and 
David Sadker's work with gender 
equity in public schools and reading 
excerpts from their recent text Failing 
at Fairne& the posting from Joan 
Korenman announcing Myra's death 
held special meaning for the students. 
Statistics posted by a subscriber 
regarding comparative publishing rates 
and teaching loads of women and men 
provided current data for our discus- 
sions of gender equity in higher 
education. Shannon Faulkner's 
struggle to gain access to the Citadel, 
the all-male military academy in South 
Carolina, was a favorite discussion 
topic. A posting announcing her 
speaking engagement at Susquehanna 
University in April was shared with 
the students as was a summary of her 
speech provided by a list member who 
attended the talk. 

Students were also introduced to 
gopher and the World Wide Web as 
means for online research. Some 
students accessed biographical infor- 
mation on women educators they 
selected for papers; others found 
current statistics on women in nontra- 
ditional academic programs. No 
longer were these students limited to 
the constraints of a branch library. 

O n e  student simply stated, 
"There is so much at our fingertips. 
And to be able to use this tool to 
expand our knowledge is the most 
exciting part." Internet resources 
expanded the quiet horizons of this 
rural campus, giving students access to 
a new world of information extending 
far beyond the one-hundred acres of 
fields, stone walls, and woodlands. 

[Ann Donihue Travers holak a degree 
from Teachers College, Columbia 

University, in Educational Psychology. 
Cumntly she is working as an Internet 
Training consultant with administra- 
tors, faculty, and librarians and also 
does some writing.] 
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Interactive Television: Teaching and Learning Viewed 
Through a Feminist Perspective 

by Lisa LaSaIIe 

1 teach via distance education in 
the Department of Speech-Language 
Pathology or "communication disor- 
ders," but communication disorders are 
exactly what happen when distance 
education technology does not work 
the way it should. On the other hand, 
distance education in general and 
interactive television in specific hold 
promising communication possibili- 
ties. 

Interactive Television (ITV) and 
The WONDER Network 

Interactive television allows 
for two-way audio and video interac- 
tion between people at multiple sites. 
For a recent course I taught, I used a 
type of ITV - the W~sconsin Overlay 
Network for Distance Education 

Resources or "WONDER" - a fiber- 
optic network for the state of Wiscon- 
sin.' Although WONDER allows 
interaction between up to four sites, I 
taught to two, my originating site at 
University of Wisconsin-Eau Claire 
(UWEC) and one remote site at 
University of Wisconsin-Stevens Point 
(UWSP). The course was a graduate- 
level, twocredit Communication 
Disorders course ("Fluency Disorders 
II"), aimed at helping pre-professionals 
learn how to best assess and treat 
people who stutter. 

ITV Experiences Viewed Through 
a Feminist Perspective 

I decided to teach this course 
because: a) I wanted to try a more 
sophisticated type of distance educa- 

tion than the audio-only format I had 
used previously, and b) the chair of the 
Communicative Disorders Department 
at UWSP had requested I teach it 
because their previous course instruc- 
tor had resigned. Before negotiating 
with the UWSP chair, I consulted my 
mentor about what I should ask for 
(i.e., overload pay, a "facilitator" at 
W S P  as per recommendations h m  
distance education specialists,2 and an 
optimally small class size). Consulting 
a woman mentor is crucial to women 
faculty's successes,' and my mentor 
has always given good advice. Follow- 
ing negotiations, I was pleased that I 
was assigned a helpful, pro-active 
facilitator who was released from her 
clinical supervisory responsibilities to 
help me with the course. However, I 
was displeased that the class size was 



as large as forty-three students, thirty- 
one at UWSP and twelve at UWEC. 

C a r o l  Gillimn's "ethic of care" 
states that ''women judge themselves in 
terms of their ability to care."' Per- 
haps this ethic of care is what attracts 
women to helping professional fields 
like communication disorders or 
nursing. I have found that students 
like hearing personal stories of actual 
clients and seeing demonstrated 
intervention with them, so I incorpo- 
rated case study projects based on real 
clients and videotapes of clients. I also 
invited people who stutter -clients 
from the university clinics at both sites 
- to tell their personal stories and 
answer student questions. These client 
speakers fielded questions from both 
remote and originating sites and were 
much less hesitant about the ITV 
format than I initially imagined. 
Students responded enthusiastically to 
this experience. 

Another feminist classroom 
practice is what bell hooks refers to 

i "engaged" teaching - education, she 
says, should be a practice of freedom, 
student expression should be valued, 
and "teachers must be actively commit- 
ted to a process of self-actualization 
that promotes their own well-being if 
they are to teach in a manner that 

i empowers students."' To involve the 
students, I had them compose essay 
exam questions outside of class as well 
as answer them. I was engaged myself 
in research on stuttering during the 
semester I taught this course, and I 
think the associated intrinsic rewards 
and "self-actualization" I felt were 
reflected in at least some of my 
lectures. Perhaps these activities are 

why the two highest-rated course- 
related items on student evaluations 
were: "Exams are creative and require 
original thought" and "This course is 
up-to-date with developments in the 
field." 

Although hooks suggests that 
feeling "welln allows us to be truly 
"engaged" in our teachingilearning 
practices, unfortunately, the reverse is 
also true. For about thirty minutes at 
the beginning of one class day and 
fifteen minutes of another, the WON- 
DER network was "down." Although 
technicians at UWEC and UWSP 
actively worked on if M y  !king the 
problem by turning the system off and 
back on again (similar to what I do 
when I give up on my computer), the 
situation consisted of mostly women 
waiting to use what Lenskyj has 
pointed out is, after all, a "man-made" 
techn010gy.~ 

F r o m  videotape selfcritique, I 
identified my own distracting tendency 
to utter self-regulatoory comments as I 
pushed buttons, such as, "Now I'll take 
us back to the Astound presentation" 
or "OK, let's focus in on this page on 
the document camera." Although I 
gradually decreased these comments, 
the need to be aware of the technology 
simultaneously with the content kept 
me from being as engaged as I would 
have liked. I strongly encouraged 
students to use the Internet for e- 
mailing me and each other, for 
subscribing to a "listserv" dedicated to 
people who stutter as well as to 
clinicians and researchers, and to visit 
the Stuttering Home Page on the World 
Wide Web. Many students did one or 
more of these activities; however, due 

to inequities between the sites for 
Internet access and e-mail systems, I 
did not feel justified in factoring these 
activities into students' course grades. 

It is important to note that in 
helping professional fields with a 
clinical component, faculty workloads 
are generally heavier. Probably 
because they are predominately female, 
communication disorders and nursing 
fields both are, at worst, "little valued, 
underpaid, overworked"' and, at best, 
humanistic, rewarding professions that 
fulfill the ethic of care. Yet it has been 
documented that, compared to face-to- 
face teaching, distance teaching 
requires more works and more time.' 
My recent experiences with creating a 
learner's manual of readings and other 
assignment explanations, and of 
traveling to "broadcast" from UWSP, 
definitely confirm this. 

Students' responses on course 
evaluations indicated problems beyond 
the responsibility of the distance 
teacher. Three of the most differently 
rated aspects of the technology between 
the sites seem to reflect feminist 
teachingileaming issues of ownership, 
choice, and a comfortable learning 
environment. First, UWEC students 
were likely to disagree with or respond 
"not applicable" to the item "This 
system has made it possible to take 
courses I otherwise would not have 
been able to take," whereas this item 
was the most strongly agreed with by 
UWSP students. Similarly, UWSP 
students responded much more 
favorably to the idea of taking another 
course delivered this way. The only 
item UWEC students rated substan- 
tially higher than UWSP students 
concerned the classroom as a good 
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physical learning environment (size, problems that currently burden ITV 
temperature, comfortable seating, etc.). 
Crowding thirty-one students into a 
distance education classroom designed 
for fewer resulted in lower rating of 
physical setting than from students 
arrayed more comfortably. These data 
show, I believe, that inter-site equity 
may be impossible to achieve due to 
factors beyond the distance educator's 
control. 

Two Future Directions for Women 
Teaching and Learning over ITV 

To create an ITV distance educa- 
tion experience that matches more of 
the feminist perspectives on teaching 
and learning, I suggest careful atten- 
tion to two factors: 
1) Limited class enrollments, There is 
a noticeable lack of such a recommen- 
dation in the distance education 
literature;lo in fact, some statements 
appear to oppose limiting student 
numbers. l1 When faculty are the ones 
being requested to teach distance 
education courses, statements regard- 
ing "more is better" concern me. We 
are obviously in an era in which 
administrators need to share campus 
resources, but it should never be at a 
cost to the learners. If we intend for 
distance education to be truly interac- 
tive, limiting class enrollment is a 
necessity. Otherwise, we run the risk of 
too many students being silenced 
because they feel "crowded," as many 
of my students reported. 
2) Reduced workload andlor in- 
creased extrinsic rewards for teachers 
who have an initial interest in distance 
education, thus improving their sense 
of well-being, allowing for more 
engaged teaching, and increasing the 
likelihood they will be willing to teach 
at a distance again. Nursing faculty 
member Diane Billings suggests some 
ways workload reduction can be 
accomplished (e.g., release time for 
planning and teaching).12 Team 
teaching, as well as limiting class 
enrollment, could partially reduce 
faculty workload. Administrators need 
to adequately support and recognize 
what they say they value. Network 
consortiurns could solve some of the 

teachers (e.g., system operation; travel 
arrangements between sites; Internet 
access equity; etc.). 

In conclusion, I think these ITV 
experiences reflect the ambiguity and 
infancy of the state of distance educa- 
tion, indicating the need for clarifica- 
tion and development in directions that 
we who teach distance education 
courses will need to help decide. One 
feminist principle that could be applied 
to an "infant technology" like distance 
learning is not to let others - who are 
not actively using distance education 
- do all the decision-making for us. 
Our sense of "well-being" is negatively 
affected when technology and the 
political structure surrounding it does 
not work as we believe it should, so 
becoming truly "engaged" in the 
virtual classroom will take time, 
thoughtful planning, and hard work. 

[Lisa LaSalle is an Assistant Pmfessor 
in the Communication Disorders 
Department at University of Wiscon- 
sin-Eau Claire. She was a 1994-1995 
Wsconsin Teaching Fellow, funded by 
the Undergraduate Teaching Impme- 
ment Council, and she serves on the 
U W C  Network for Excellence in 
Teaching Council and Mentoring 
committee. ] 
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Interactive Video and Female Learning: 
Implications for a Feminized Profession 

by Debra Gold Hamen and Sheri D. Iroin 

"I refuse to take any interactive 
video courses." 
"If I had known that so many 
classes were video ones I never 
would have come to this 
school." 

"I hate being on camera', I'm 
a h i d  of souuding stupid." 

"They're just doing this to save 
money so they won't have to hire 
more teachers." 

A f t e r  a century of feminization, 
librarianship is being revolutionized by 
information technology. The 
profession's educators are incorporat- 
ing technology into many aspects of 
the curriculum, by offering courses 
about the Internet, advising students by 
e-mail, and teaching interactive-video 
classes. However, just as female 
workers often discover that technology 
undermines their careers, women 
students voice concerns that technol- 
ogy negatively affects them. Students 
feel under siege, see their personal and 
professional values disregarded, and 
fear displacement by technology's 
encroaching masculinization.' As a 
professor (Debra) and student (Sheri) 
in San Jod State University's state- 
wide School of Library and Informa- 
tion Science (SLIS), we have experi- 
enced education's technologizing 
firsthand. In this essay, we will draw 
from our experience with interadive- 
video courses to explore how technol- 
ogydriven education is affecting 
women faculty and students.l 

Faculty Perspective 

Because the majority of my 
students are female; I wony that 
women's communication styles hinder 
them in their academic and profes- 

sional careers. Research reveals that 
women often experience difliculty in 
asserting authority, expressing them- 
selves in public, engaging in aggres- 
sive debate, or having ideas credited.' 
To address these issues, I have adopted 
a teaching style that works with 
women's socialization (i.e., supportive 
and collaborative rather than authori- 
tarian and hierarchical)' to instill 
needed confidence as students embark 
on their careers. 

When approached to teach an 
interactive-video class: I reluctantly 
agreed. My fears fell into three 
general categories: technology, 
teaching style, and interpersonal 
relations. Technology was my immedi- 
ate concern. Would the cameras, 
microphones, and monitors unnerve 
me? Would I be expected to deal with 
technical problems? Could my 
collaborative, nonhierarchical instruc- 
tional mode be transferred to another 
medium? Since I would be dealing 
with different audiences (live and 
telecast), could I be a teacher and 
media personality simultaneously? 
Considering American popular media 
images, would a middle-aged, over- 
weight, bespectacled woman be 
accorded the respect and authority a 
professor requires? Finally, could I 
establish any relationship with students 
viewed only on a TV monitor, would 
their educational experience be 
compromised, and did I want to be 
party to it? 

Having taught two interactive- 
video courses, I can reflect on the 
legitimacy of my fears and some 
implications of video courses for 
women. Surprisingly, technology 
proved the least troublesome. Poor 
sound quality, transmission intemp- 

tions, and distracting camera shots 
were somewhat disruptive, but most 
were merely amusing, and the technol- 
ogy proved not as intrusive as antici- 
pated, thanks to the strategic setup of 
the studio. "Real-time" transmission 
enabled me to respond immediately to 
distant students' questions. Cameras 
and microphones were positioned to 
minimize their distraction, while a 
large monitor placed among the desks 
put both classes within my field of 
vision. In short, the classroom was 
arranged in as traditional a format as 
possible, and the technology was 
simply part of the landscape. 

The microphones proved most 
intrusive. Students, especially at the 
distant site, had to be assertive to make 
their questions heard. Male students 
appeared more comfortable with this 
arrangement and became the primary 
discussants. Many women refused to 
use the microphone, to have their 
voices broadcast or their ideas recorded 
on videotape. As a result, traditional 
female reticence silenced many 
women. Happily, female mutual 
support soon reappeared, as the less 
inhibited students assisted shyer peers 
by intempting me to indicate when 
another had a question.' 

My teaching style was affected by 
the television format. In a seminar 
class, I sadly discovered how difficult 
it was to keep a discussion going. 
Increasingly I filled class sessions with 
lectures, videos, and guest speakers, 
capitulating to student fears. My next 
video class, I determined, would be a 
lecture course. This second class 
succeeded, but each session was a 
performance, involving elaborate 
preparation, careful timing, and visual 
aids. I'm painfully aware of how 



quickly, when challenged, I abandoned 
my feminist interactive teaching style 
and reverted to a traditional, hierarchi- 
cal pedagogical mode. 

I remain most concerned about 
distant students' isolation and the 
difficulty of breaking down barriers 
between the two campuses, particularly 
when something as simple as learning 
students' names becomes a ~hallenge.~ 
To encourage social interaction 
between classes, I kept microphones 
"live" during class timeouts, but they 
broadcast students' private conversa- 
tions and my private student advising 
as well. After observing students 
congregate in the restroom for private 
conversation, I turned the microphones 
off. So much for recreating the 
ambiance of the traditional classroom 
and breaking down intercampus 
barriers! 

The most effective means of 
forging ties with remote students 
proved to be travel to the distant site. 
On my first visit, I arranged personal 
meetings with students to learn 
something of their backgrounds and 
ambitions and advise them about 
assignments. This was very instruc- 
tive, for I discovered that students' in- 
person and video personalities differ. 
In one instance, a student disability 
had not been revealed by the television 
monitor. The students, too, can see the 
teacher as other than a media figure. 
As one exclaimed, "So you're not 
really purple!" 

Conducting class from the remote 
site, I was sensitized to distant stu- 
dents' experience, particularly their 
problems and discontents. This also 
reversed the power dynamics between 
the "classes." Despite promotional 
rhetoric regarding the efficacy of video 
teaching, there are, in reality, two 
separate classes, with different person- 
alities, and the instructor can discern 
the push abd pull between groups like 
competing siblings. When class is 
taught from the remote site, the distant 
students are empowered, dominate the 
discussion, and make local circum- 
stances the center of attention. The 
home site becomes passive, reluctant to 
discuss, even a bit jealous. Indeed, one 
student commented that she felt 

deprived when I taught from the other 
site: she was not sure she would have 
liked the class had the sites been 
reversed. Her distant peers agreed. In 
effect, all were saying they preferred 
the traditional classroom and personal 
contact with the instructor. 

Student Perspective 

Students' responses to educational 
technology reflect not only their 
expectations but society's ambivalent 
expressions about where technology is 
taking us. Certainly my classmates 
and I were aware that the use of 
interactive technology in our classes 
was consistent with larger socioeco- 
nomic trends, but we still questioned 
how it would directly benefit our 
education. 

I have participated in three 
interactive video classes and witnessed 
the reactions of other women students. 
Most were not comfortable with 
distance education and expressed some 
specific, sometimes passionate, 
opinions. Many felt that communica- 
tion between distant students and 
instructor was awkward, dependant as 
it was on interactive video and e-mail. 
They worried over technical and 
equipment problems, such as using 
microphones and being televised when 
speaking in class. 

Part of distance education's lack of 
appeal has less to do with the technol- 
ogy per se, and more with students' 
perceptions of how class should be 
conducted. Wedded to the traditional 
classroom learning environment, 
students expect that interactions with 
the instructor should be face-to-face in 
a discrete space of four walls. Students 
feared that technology would imper- 
sonalize communications and displace 
their relationship with the professor. 

Student interaction also proved 
problematic. For example, in one class 
the distant students effectively argued 
with the teacher to change the class 
syllabus because of their access to 
special computer equipment. We 
campus students thought the distant 
students demanding and rude, the 
distant students thought we were "not 
with it." Supposedly we were taking 

the same class, albeit eight-hundred 
miles apart. Were we not supposed to 
be having the same experiences? 

That situation also illustrates what 
researchers have observed: that 
although distant students interact with 
the teacher less than do the campus 
students, they interact with each other 
more? Students at the campus end 
seemed to have a less developed group 
identity and were more emotionally 
invested in maintaining the status quo. 
This suggests that the traditional 
classroom structure may actually foster 
more passive student behavior, while 
the distant education model may 
encourage students to be more active 
participants in learning. 

What I understand now is how 
dynamic interactive video classes can 
be. Each classroom develops its own 
social structure or group dynamics, 
based primarily on location. So, not 
only does individual interaction occur 
(via video and e-mail), there is a group 
sensibility that influences interaction 
as well. The implications for regional, 
national, and even international 
exchanges of ideas are potent. This is 
one of the most exciting aspects of 
interactive technology and could be 
serviceable in communicating signifi- 
cant women's issues. 

Conclusion 

Preliminary research has shown 
that interactive video classes do not 
interfere with learning, that students at 
both sites have the same rates of 
academic achievement. However, one 
should differentiate between the 
learning experience and what is 
learned. Students at both sites can 
demonstrate the abstract or technical 
knowledge learned in class, but are 
they gaining the experience and 
confidence to apply that knowledge in 
a professional setting? This is a 
crucial issue that has yet to be fully 
considered. 

Despite lingering reservations, we 
believe that through mindful classroom 
design and lively interaction, video 
courses can be positive for women. 
True, interactive technology is chang- 
ing communication channels and 



forcing new forms of expression. Yet 
compared to the traditional, male- 
delined classroom where instruction is 
teacherantered, hierarchical, and 
noncollaborativ; the for 
~roductive collaboration between 
students and faculty are very promis- 
ing. If within this interactive context 
new educational partnerships can be 
forged, feminist pedagogy just may 
survive. 
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Using Computer Conferencing To Break Down Racial and 
Gender Barriers in the College Classroom 

by Mary Kay Schleiter 

w h e n  I was teaching a 
Women's Studies course that focused 
on African perspectives, the class 
experienced conflict caused, in part, by 
by the differences in students' back- 
grounds. Although conflict can be a 
learning opportunity, this discord 
blocked learning by suppressing 
communication. To open communica- 
tion barriers, I instituted an anony- 
mous journal, a notebook passed 
around the room during class as an 
outlet for conversation more honest 
and frank than the verbal discussion. 
The journal was successful and became 
a starting point for class discussion. It 
broke the ice, improving discussion 
during class. 

During the following semester, an 
e-mail discussion substituted for the 
paper journal and has become a 
valuable tool for working through 
communication barriers. Furhermore, 
an analysis of this computer discussion 
provides insights into the racial and 
gender dynamics of my classes. 

Computer conferencing, of course, 
is different fiom face-to-face discus- 
sion. Exchange is available at al l  
times, not just during the class period. 
The audience is invisible in some 
ways, making participation easier for 
shy students. Electronic communica- 
tion may be less inhibited and more 
honest than face-to-face communica- 
tion.' Because fewer social norms 
regulate behavior: communication 
may be more blunt.' Electronic con- 
ferencing has the potential of disrupt- 
ing hierarchies and equalizing commu- 
nication across levels4 because nonver- 
bal indications of status are unavail- 
able. Age, gender, racdethnicity, and 
other distinctions are also blurred. 

American Studies, w& composed of 
thirty-five students: six African 
American women, three African 

American men, nineteen European 
American women, and six European 
American men. There were no Asian 
Americans or Native Americans in the 
class and only one Hispanic man, 
whose participation was not included 
in this analysis. 

Students varied in the kind and 
amount of participation in the com- 
puter discussion. The electronic ex- 
change helped African American 
women to increase their participation 
in and connectedness to the class. 
Although their rate of involvement in 
class discussion was low, their partici- 
pation in the computer conference was 
high. 

African American women took a 
leadership role by using the computer 
discussion to try to influence the 
direction of the class, acting as 
intermediaries between the class and 
me (the instructor) or between groups 
of students. Grant ' reports that 
African American elementary school 
girls often act as helpers and interme- 
diaries in the classroom, providing 
recognition, but interfering with their 
own academic progress by taking time 
away h m  academic activities. A 
related "intermediary" phenomenon 
was happening in our class. The 
women requested changes in class 
policy and procedures, such as the 
format and timing of tests and assign- 
ments. Examples: "I think we should 
spend more time on affirmative 
action"; or "After talking to some of 
the students in the class[, w]e really 
like the idea of test 4, but we do see 
some problems. We think we should 
be able to work in groups. . . ." 
During the semester, I was unaware of 
the intermediary role played by Africa~ 
American women students. It became 
obvious only during analysis of the 
interactions. lbenty-one percent of 
the e-mail participation of African 
American women concerned class 

policy, compared to twelve percent for 
European American women and 
eighteen percent for European Ameri- 
can men. 

African American women, along 
with European American women, were 
also expressive leaders, taking respon- 
sibility for thanking and praising other 
class members. Forty-four percent of 
their participation focused on these 
process tasks, issues instnunental to 
communication across barriers and to 
the cohesiveness of the group, but 
unrelated to the subject matter of the 
class. This compared with twenty- 
seven percent of such behaviors for 
European American women, twenty- 
nine percent for African American 
men, and thirty-four percent for 
European American men. Although 
the high overall participation level of 
African American women was high, 
their participation in substantive 
discussion was low. 

African American men partici- 
pated little in either class period 
discussion or e-mail exchange. When 
African American men did contribute 
online, twenty-eight percent of their 
comments were about the technical 
aspects of the computer conference - 
problems with software, questions 
about whether a message got through, 
etc. - evidence of technological 
barriers to participation. This com- 
pared with four percent technical 
comments for the other three groups. 
Low class attendance - which they 
attributed to health problems, car 
trouble, and job conflicts - contrib- 
uted to the situation. However, the 
structure or atmosphere of the class 
may have made their participation 
difficult, since membership in a small 
minority can create stress, as demon- 
strated by Kanter.6 

European American women, the 
predominant group in the class, 
participated at a high rate in both class 



discussion and e-mail discussion. 
They were the most likely to make 
connections between the subject matter 
of the class and their personal experi- 
ences and observations. Example: 

This reminded me of the time 
when me and my husband fmt 
lived together before we got 
manied. We didn't have much 
money and we found a fairly 
decent apartment in a predomi- 
nantly black neighborh ood.... I 
found myself locking my house 
door all the time and not just 
when I was leaving but also 
when I was home .... 

Like African American women, Euro- 
pean American women took the role of 
expressive leaders by publicly thanking 
and praising members of the class: 

I thought that the revisions and 
synthesis done to ow letter to the 
- Corporation were very 
good. I would like to say thanks 
to the three class members who 
took the time to put the letter 
together. 

European American men partici- 
pated less than average in the e-mail 
discussion and, as noted above, a third 
of their participation was not substan- 
tive. Like African American women, 
European American men took a leader- 
ship role by evaluating the class and 
discussing how it should be changed. 
When they participated in substantive 
discussion, it tended to be impersonal, 
often focusing on the readings: "It is 
fair to say that this part of the book 
was a gut-churning adventure." 

Compared to women in the class, 
European American men contributed 
relatively little to substantive discus- 
sion about class material. However, 
their high participation in discussion 
during class time helped balance their 
low level of substantive interaction on 
e-mail. 

T h e  problems of overt coaic t  
and distrust observed in previous 
classes were not evident in this one. 
However, African American men did 
not function as N1 members of the 
team for much of the semester. I do 

not yet know why that happened - 
whether the cause was their token 
status in the class, circumstances in 
their individual lives, technological 
barriers, or something else. 

The intermediary role taken by 
African American women and Euro- 
pean American men, and the expres- 
sive leadership contributed by the 
women, also opened lines of communi- 
cation, integrating students into the 
class. These roles are comparable to 
those described by Bales7 as contribut- 
ing to the success of groups. It is 
important, though, to insure that 
students' contributions to the unity of 
the group not interfere with their own 
learning. 

The computer conference contrib- 
uted to open communication and a 
sense of unity within the class. 
Compared to class discussion, there 
was more talk about feelings, which 
helped break down stereotypes and 
build connections. 

"But I feel bad because by 
trying to visualize the bad 
experience to the class, I feel that 
I may have unintentionally made 
you feel bad." 

"As an African American 
Student it really hurts me to 
watch films such as the one we 
watched in class today. I begin 
to get very bitter. The problem 
with my bitter feelings is that I 
do not know who to blame." 

This type of communication corre- 
sponds to Saiedian'e observation that 
using a computer-based discussion to 
accompany a class leads to greater 
cooperation among students. On e- 
mail, students were more likely to 
connect the class material to personal 
observations and experiences, which 
helped make the substance of the class 
more concrete and gave students more 
trust in one another across racial and 
gender boundaries. E-mail also gave 
students more opportunity to discuss 
how the class was going, providing me 
with quick feedback. Using an e-mail 
conference as part of a class provides 
space for interaction without the time 
and performance pressures that affect 
the class period. This outlet can 

change the relationships among 
students to allow for more successll 
classroom activities. 
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After the Walls: Breaking NEWW Ground in Electronic 
Communication 

by Nina Beth Huntemann 

m e  women in Munnansk) had 
their first tmining and sent off a 
message to us in Washington. 
Well, I had turned on my 
computer probably an hour later. 
There was the message. I sent 
one back and two hours later 
they went back on and there it 
was, and they cri ed.... There was 
that kind of joy, constant1 y.... 
Ohere was so much talk going 
on, so much communication.' 

Internetworking - using online 
technologies to build political and 
social change networks - is at the 
heart of a growing number of organiza- 
tions, having matured into an effective 
forum for discussing feminist concerns 
and planning political action. Follow- 
ing a tradition in feminist organizing, 
electronic communication technology 
- specifically e-mail and online 
discussion groups - may prove to 
parallel social spaces women created in 
17th-century French salons and 20th- 
century kitchen klatches. This article 
highlights the journey of one interna- 
tional women's organization, The 
Network of East-West Women, to 
broaden their influence and facilitate 
feminist awareness through computer 
communication technology. N E W ' S  
model of democratic political partici- 
pation and feminist social change via 
the Internet may inform international 
nonpmfits and grassroots organiza- 
tions wishing to explore online 
technologies' potential for furthering 
women's rights at home and world- 
wide. 

History and Structure 

Ironically, the fall of the Iron 
Curtain and the optimistic transitions 
to democratic political systems that 
swept through East and Central 
Europe following the events of 1989 
did not initially expand women's 
aaxss to political and economic 
spheres. The meager rights women 
had secured under communist rule 
were threatened during the tumultuous 
changes of the emerging civil societies. 
Responding to the need for interna- 
tional discussion and support for 
women's rights in postcold-war 
Europe, writers, professors, lawyers, 
union organizers, students, and 
feminist activists from East and West 
founded NEWW in 1990, with the aim 
to "support the formation of indepen- 
dent women's movements" and - its 
p r i m  objective - to "increase the 
capability of women and women's 
NGOs to intervene effectively on policy 
regarding women's lives." 

NEWW pursues this objective 
through programs to forge communica- 
tion links between individual women 
and women's groups in East Central 
Europe (ECE) and the former Soviet 
Union (fSU) regions. These groups - 
women's organizations situated across 
the ECE, RU, and U.S. - also hold 
representative positions on N E W ' S  
governing board, the International 
Steering Committee. On-going 
N E W  projects include a committee 
of women from fourteen countries in 
ECE and RU who monitor the legal 
impact of emerging governments and 

law in postcommunist countries, an 
international research group that 
supports the formation of women's 
studies centers, programs, and librar- 
ies, and a training program in Russia 
for selfdefense instructors. 

In recent years, rapid changes in 
the political and social environment of 
the former Soviet Union have intensi- 
fied the need for N E W  members to 
communicate quickly and effectively. 
Because existing modes of communica- 
tion (telephone, fax, postal mail, and 
face-to-face meetings) were often 
unreliable and always expensive, 
during spring of 1994 N E W  ex- 
plored the possibilities of electronic 
mail to improve telecommunication 
connections. Funded by the Eurasia 
Foundation, Ford Foundation, 
MacArthw Foundation, and World 
Learning, Inc., N E W  trained 3 
women as e-mail instructors who then 
traveled to 3 1 cities in the former 
Soviet Union and East Central Europe, 
teaching over 150 women how to use 
e-mail and the Internet. By April 
1995, forty e-mail accounts were 
opened and the electronic backbone of 
N E W ' S  governing body, the Interna- 
tional Steering Committee, was 
complete. 

E-mail Training 

In May of 1995, a domestic 
violence staff person from Hungary 
wrote: 

Sisters, The e-mail training in 
Budapest has been awhile, and 
the women here are no less 
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enthusiastic .... I would also like 
to take this opportunity to say 
how much I appreciate all your 
wonderful work and am 
fascinated by how electronic 
networking is bringing like- (and 
different-) minded people 
together the world over.' 

Essential and unique to the 
N E W  On-Line Project is its training 
program. Challenged by drastically 
different levels of computer know-how 
throughout N E W ,  and facing 
potential language barriers both in 
training and in integrating interna- 
tional groups into the English- 
dominated Internet, trainers initially 
would have to adapt to the level and 
language of each new trainee group, as 
well as the eauiument and telecommu- 
nications i&cture of each 
country. Three women were hired to 
overcome these potential complications 
and lead the four-month e-mail 
training tour in the R U  and ECE. 

For eight weeks in Washington, 
DC, Victoria Vrana (United States), 
Roma Ciesla (Poland), and Galina 
knediktova (Russia) studied all 
aspects of electronic communications, 
from sending and receiving e-mail, 
conducting research on the Internet, 
and using online discussion groups, to 
installing modems, configuring 
communication so-, and learning 
country-specific telecommunications 

requirements. As NEWW employees, 
the trainers were also instructed in the 
purpose of the On-Line Project - its 
objective, structure, and future goals. 
This perspective was important to the 
first few hours of each training, during 
which the instructor and trainees 
would discuss what they hoped to gain 
from using the technology. Once a 
focus was clear and participants 
understood why they were learning e- 
mail, the trainer would then cover 
specifics, including basic computer 
skills if necessary, and other Internet 
resources when time allowed. 

N E W  further increased the 
efficacy of their program through an 
on-going support system: after the 
training tour, NEWWs e-mail trainers 
formed the core of a technical support 
group, available to the On-Line Project 
participants for trouble-shooting 
computer problems. Not only was this 
internal support group familiar with 
participants' equipment and telecom- 
munication systems, but saved the 
women's organizations costly consult- 
ing fees. Tailored e-mail instruction 
and accessible technical support 
provided by NEW-employed trainers 
has cultivated an autonomous network 
of skilled computer users. Trainer 
Victoria Vrana commented: 

I taught really long hours 
sometimes, but it was great .... 
O h e  teaching was so easy and 
so fun.... The trainings would be 
really different, depending on the 
group. Some groups could go all 
the way to the Internet. In 
Germany we had a two-hour 
discussion about privacy and the 
future and how this affects 
communication and what you 
can do, and building your own 
Web site .... On other places we 
started with using the mouse.. .. I 
always tried to talk a little bit 
about the concepts of e-mail and 
Internet and what it meant, and 
what that would mean for them, 
and how e-mail was different for 
them than for those in other 
countries ...By the end of the 
week, these women would be 
my friends and we would have 
exchanged life stories by that 
point and we would be giving 
each other gifts.' 

Women.East-West and the Inter- 
national Steering Committee 

A common failure of computer 
training initiatives is the trainees' lack 
of sustained motivation and enthusi- 
asm to use what was learned. NEWW 
avoided this pitfall by providing 
trainees instant indication of their 
presence and connection to others 
online. Prior to the e-mail training 
tour, N E W  opened an online 
discussion group, women.&-west, as 
a meeting place to discuss issues 
regarding women in the fSU and ECE 
regions and to post announcements of 
member activities and NEW-related 
information. All N E W  On-Line 
participants were subscribed to this list 
after completing their e-mail training 
and some of their first messages to 
women.&-west were introductions, 
often written and electronically posted 
during training. Participants would 
then see their message on the discus- 
sion group, along with "welcome" 
responses from other women.east-west 
subscribers. 

The N E W  On-Line Project has 
also pioneered a method of governance 
via electronic communication, the 
International Steering Committee. A 
meeting begins with a welcome 
message and agenda list from the 
moderator e-mailed to all members of 
the ISC. Members read the first 
message and then e-mail their opinions 
and questions regarding the agenda 
items to a single e-mail address. Every 
ISC member receives the responses, 
which may prompt additional com- 
ments or initiate a vote. During the 
first ISC meeting, consisting of six 
weeks of e-mail correspondence, 
N E W  members discussed the 
organization of online meetings, 
including how to share minutes with 
local members, a process for choosing 
the meeting moderator, and voting 
procedures. 

Holding meetings online nourishes 
an on-going conversation between 
N E W  governing members, unhin- 
dered by distance, time zones, and busy 
schedules. The structure of online 
technologies potentially increases the 
effectiveness and &ciency of group 



decision-making, allowing several 
agenda items to be discussed at once 
and in more depth than infrequent, 
time-stressed, face-to-face  meeting^.^ 
Furthermore, the ISC models the On- 
Line Project's underlying objective to 
facilitate, through non-hierarchical 
communication methods, a democratic 
process of information exchange and 
g~vemance.~ 

Conclusion 

Dear sisters! We've just finished 
our e-mail training with Galina 
Venediktova in Murmansk. 
Today is Sunday. It is stiU 
winter in Murmansk. It is very 
cold, a lot of snow, strong north 
wind is blowing. But it is warm 
in our co[z]y room moreover 
because we all are in a very good 
mood. We feel very enthusiastic 
about e-mail .... We are very 
happy to participate in the 
N E W  On-Line Project. We 
are v q  interested in contacts 
with organizations implementing 
projects similar to those which 
we develop. We are eager to 
hear &om you .... See you on- 
1ine.7 

Information technologies, as the 
NEWW On-Line Project demonstrates, 
can function as effective tools for 
facilitating feminist discussion, 
promoting political parU3pation, and 

furthering women's concerns. The 
essence of online technologies - the 
World Wlde Web, discussion groups, 
searchable databases - is linking 
resources, ideas, and people. W~th a 
strong tradition of self-supported 
communication networks. women's 
organizations must take advantage of 
the most extensive communication link 
available today - the Internet - to 
continue building forums for feminist 
social change. 

[Nina Beth Huntemann, a graduate 
student in the Department ofCommu- 
nication at the University ofMassa- 
chusetts Amherst, is cumntly writing 
her Master k thesis "The New Girls ' 
Network: Using Computer Communi- 
cation Technology for Feminist Social 
Change." During the summer of 1995, 
Ms. Huntemann was an intern at the 
Network of East- West Women in 
Wmhington, DC. She can be reached 
via e-mail at <nbh@comrn.urnass. 
edu> or on the World Wide Web at 
<http://kww-unix. oit. umass. e d d  
-nbh>.] 
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CONTACTING N E W  
The Network of East-West Women can 
be reached via e-mail at 
<newwdc@igc.apc.org> 
You can subscribe to the electronic 
discussion group <women.&-west> 
by sending an e-mail message to 
<majordomo@igc.apc.org>. Leave the 
subject line blank, and in the body of 
the message type: subscribe women- 

Creating a Virtual Sisterhood Online 

by Barbara Ann O'Leav 

I n  February 1995 Virtual Sister- 
hood, a brand-new initiative dedicated 
to strengthening and ma-g the 
impact of feminist organizing through 
promotion of electronic communica- 
tions use within the global women's 
movement, put out an online call 
asking, "Are you actively working to 
get women online? Publishing 
women-produced information elec- 
tronically? Struggling to integrate 

electronic communications into the 
daily operations of your women's 
organization, project or initiative?" 
We invited anyone who answered 
"YES" or who wanted to help digitize 
the women's movement to join a new 
online discussion group, vs-online-strat 
(short for Virtual Sisterhood online 
strategies). 

Vmnline-strat is the meeting 
place for a network of women and men 

committed to getting women's infor- 
mation, ideas, and perspectives online. 
Building on the fabulous feminist 
electronic communications work 
already underway all around the world, 
vs-online-strat provides a forum in 
which activists can identify the 
roadblocks to engaging women and 
their organizations fully in the elec- 
tronic communications world and can 
share solutions. 
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In the past year, vs-online-strat 
participants have engaged in energetic 
information exchange and strategy- 
building on a wide range of issues 
concerning women's effective use of 
electronic communications. Online 
access barriers (rural access, financial 
obstacles, lack of infrastructure, level 
of skill and comfort with computer 
technology, etc.), electronic publishing, 
online traininglmentoring, linking to 
other media (extending online infor- 
mation to women without access and 
vice versa), and funding for online 
initiatives are among the issues that 
have been raised and examined. 

As the nexus point for a global 
network, vs-online-strat is not only a 
forum for discussion. It's also the 
organizing center for V i  Sister- 
hood projects. Virtual sisters on the 
list are volunteering their time and 
talents to make our Global Directory: 
Women's Organizations & Electronic 
Communications, the World Wide Web 
Development project, the Multi-lingual 
Information Resource project, our 
newsletter Sea Change - l idingsfim 
the Mrtual Sisterhood, and other 
initiatives a reality. In fact, we're in 
the process of developing effective 
ways to organize large numbers of 
virtual volunteers in an open, relaxed, 
collaborative effort. Together we're 
feeling our way toward a system that 
will allow for flexibility in defining 
project goals and linking up volunkers 
with projects that meet their interests 
and skills. 

Sometimes balancing the activist 
and the informationexchange features 
of the list is a challenge. Recently 
we've begun experimenting with a 
second, private list where V i  
Sisterhood volunteers coordinate the 
more intensive project work. As we 
move into our second year, we'll 
continue to explore ways to keep vs- 
online-strat a useful discussion space 
while encouraging list members to be 
active participants in Virtual Sister- 
hood projects. 

Another challenge facing us is the 
language barrier. Vs-onlinsstrat 
discussions are conducted in English, 
but we're taking steps to put a dent in 
that barrier. In 1996, virtual volun- 
teers are preparing to make Virtual 
Sisterhood information available 
online in Chinese, French, German, 
Japanese, Russian, Spanish, and 
possibly other languages. These 
outreach efforts to non-English- 
speaking women may lead to the 
creation of vs-online-strat sister lists in 
other languages, development of 
electronic information resources in 
those languages, or other new initia- 
tives in support of diverse women's 
online use across barriers. These plans 
will evolve as interest areas are 
idenaed and volunteers emerge to 
tackle them. 

T h e  invitation to participate in 
vs-online-strat is still open. If you'd 
like to strategize or volunteer with 
Virtual Sisterhood, engage online with 
vs-online-strat in one of two ways: 
electronic mailing list or electronic 
conference. Anyone with an e-mail 
address can subscribe (free of charge) 
to the mailing list by sending the 
message SUBSCRIBE VSGNLINE- 
STRAT to <majordomo@igc.apc.org>. 
Once subscribed to the list, partici- 
pants receive all future messages at 
their e-mail address and contribute to 
the discussion by e-mailing to <vs- 
online-strat@igc.apc.org>. Anyone 
with online access through the Asso- 
ciation for Progressive Communica- 
tions (AFT) network can participate 
through the vs.onlinestrat conference. 
Conference access has the added 
advantage of providing an easy-to- 
browse record of past discussions, 
which facilitates newcomers' efforts to 
catch up on what's been covered. 

Who participates? It's hard to say! 
Over the come of the past year the 
number of mailing list subscribers has 
grown from an initial base of appmxi- 
mately one hundred to nearly three 
hundred from all around the world. 

Many more join us through the APC 
conferencing from networks in 
Mexico, Canada, U.S.A., and Europe 
(United Kingdom, Norway, Russia, the 
former Yugoslavia), among others. 
Feminist activists. Internet service 
providers, BBS operators, Web 
developers, online trainers, academics/ 
educators, publishers, translators, 
students, writers, publicists, farmers, 
and many others of all ages join the 
discussion. Not everyone chimes in. 
For some the list is an information 
resource they can cull for topics 
relevant to their work and interests. 
For others it's a forum for sharing their 
experiences, calling for help, and 
expressing solidarity with their virtual 
sisters. 

We know that vs-online-strat is 
making an impact. For instance, we're 
making new information resources 
available online. The World Wide Web 
site for Women 'space, a newsletter 
from rural Nova Scotia (http:l/ 
www.softaid.net/cathy/vsister/w-space/ 
womspce.html), was made possible 
through a joint venture with Virtual 
Sisterhood, Cathy Ganssle at 
softaid.net (donor of Web space for the 
project) and the newsletter creators, 
Scarlet Pollock and Jo Sutton. Spin- 
sters Ink, a feminist press, now has a 
World Wide Web presence (http:l/ 
www.lesbian.orglspinsters-inW) 
developed by V i  Sisterhood's Web 
Development Team and hosted by Amy 
Goodloe's Lesbian.org Web site. Amid 
all the project work, active strategizing 
continues with energy and a strong 
sense of sisterhood. Join us! 

To find out more about V i  
Sisterhood initiatives visit our World 
Wide Web site at http://www.igc.apc 
.orgh&3er/ 

[Barbara Ann 0 'Leary is the founder 
of Mrtual Sisterhood, a global women S 
elechonic support network committed 
to expanding women S access to and 
ejfective use of elechonic communica- 
lions.] 



Electronic Witches: Women Activists Using E-mail 
in the Former Yugoslavia 

by Kathryn Turnipseed 

An activist in Yugoslavia uses e- 
mail in her ducation program with 
women and girls in a community 
where, until recently, women were sold 
into maniage and denied their basic 
right to education. Articles depicting a 
range of women's experiences around 
the world, gathered from postings on 
email conferences, are used to educate 
students about their basic human rights 
and to bring this group of isolated, 
rural women into the global commu- 
nity of women. The stories elicit 
laughter, curiosity, recognition, and 
surprise. 

Living in strongly heterosexist 
societies, lesbians are keenly aware of 
our invisibility in public life. Labrys, a 
lesbian human rights group in 
Belgrade, uses e-mail to publish 
reports of human rights violations, to 
link with intemational advocacy 
groups, and to further projects begun at 
international conferences. The 
international solidarity available over 
email is critically important to 
minority groups as our advocacy for 
human rights and inclusion places us 
at odds, sometimes violently so, with 
the dominant culture. 

Citizens of Tuzla used e-mail to 
express their rage and grief at the 
deliberate shelling of the center of the 
city on the Day of Youth, 1995, which 
resulted in the deaths of 67 youth and 
injuries to 128. Women in Belgrade, 
Zenica, Sarajevo. Zagreb, Europe, and 
North America used e-mail to send 
messages of solidarity to people in 
Tuzla. While the international media 
had moved on to the next story (the 
hostage-taking of UN soldiers), e-mail 
expressions of solidarity and support 
continued to flow into Tuzla and 

countered a general sentiment of their 
grief having been too quickly forgot- 
ten. 

T h e s e  examples illustrate how 
women have incobrated e-mail 
communications into their lives. My 
work with Electronic Wltches is biased 
by my belief that in facing every 
critical issue in former Yugoslavia - 
including post-war normalization, 
social reconstruction, the return of 
refugees, the protection of civil 
liberties, and the bringing to justice of 
war criminals - women are capable 
and must exercise intelligent leader- 
ship that is decisive, strong, and 
inclusive of others. E-mail can 
enhance the participation of women in 
public life as it enables the production 
and broad distribution of information. 
E-mail is a tool for women in former 
Yugoslavia to bring to light the 
violence that is embedded in silence. 

To appreciate the critical value of 
electronic communications to anti-war, 
feminist, humanitarian, and other civic 
initiatives in the Former Yugoslavia, it 
is necessary to appreciate the political 
and social context in which women 
live. During the violent breakup of 
Yugoslavia, many public leaders were 
stirring up prejudice, hate, and fear 
between people of different ethnic 
backgrounds. Wlth the start of armed 
conflict in Croatia in 1991, normal 
communications between citizens in 
the emerging States were disrupted, 
resulting in an almost total breakdown 
of communication between people 
working on opposite sides of the 
fighting. 

The politics of nationalism and the 
creation of a culture in which power is 
allied to and defined by force is 
expressed by silencing alternative 

views, restricting individual freedom, 
and reviving traditional norms. These 
policies have had specific gender 
implications in the Former Yugoslavia. 
Regardless of the level of military 
activity, women's rights are under 
attack, women have less visibility in 
the public sphere, and are virtually 
excluded from State-level decision 
processes, including the negotiation in 
Dayton of an unjust cease fire. Mascu- 
linity is militarized, demanding a 
deeper machismo and a display of 
patriotism through military service; 
correspondingly, femininity has been 
constructed into "Sexualized Woman" 
or "Patriotic Mother." Several 
women's organizations have received 
the blessing of the State for their 
provision of a variety of social services 
to the survivors of war-induced trauma 
and relocation, yet this stands in 
contrast to the invisibility of women's 
calls to end domestic violence or for 
appointment to leadership positions. 

Local and international media 
play a critical role in the construction 
of culture and the interpretation of 
wars in the Former Yugoslavia. The 
international mass media have 
documented and brought into homes 
around the world countless stories of 
the political violence in Former 
Yugoslavia. Many people in the world 
know that numerous citizens in Bosnia 
and Hercegovina have been starved, 
physically beaten, forced from their 
homes, and killed, yet most people still 
are unaware of the oppressive condi- 
tions endured by ethnic Albanians 
living in Kosova. Due to widespread 
coverage, there is international 
awareness that rape is used as an 
instnunent of militarized nationalism, 
yet people do not learn of the persis- 
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tence of male violence in the home nor 
the impact of NATO and UN forces on 
prostitution in the region. 

Images of rwal women displaced 
from their homes by threat or force are 
often featured in television reports and 
news articles from the region. Women 
do comprise a majority of the refugee 
and displaced population of this 
region, but we also comprise a majority 
of anti-war, human rights, environ- 
mental, and social reconstruction 
activists. With the periodic exception 
of groups working with women 
survivors of sexual violence, much of 
women's work for peace goes unre- 
ported in the mass media. Rarely do 
journalists widen their view to include 
pictures of women in all our diversity 
taking effective action. We do not read 
about the lesbian who raised money to 
support a lesbian and gay human 
rights group; the woman who returned 
from exile to initiate a literacy pro- 
gram; or the woman who lives in a 
refugee camp and is leaming to use 
computers. 

The horrors of war are worthy of 
reporting, yet the mass media often do 
not place it in proper context. In the 
shadow of the media's popularized 
images of war, violence, and ethnic 
divisions lie other widespread and 
pervasive effects of militarism: 
societies are mnning on fragile 
economies with many citizens on the 
brink of survival, there is resurgent 
religious influence in public life, 
conservative social policies abound, 
and many young people have emi- 
grated. The Dayton Peace Accords 
have brought relief to many people, but 
are not likely to bring back those who 
have resettled in third countries, nor 
have they replaced widespread cyni- 
cism and hopelessness. The narrow 
space for alternative views renders e- 
mail indispensable to activists who 
strive to restructure communities so 
that people have power over their own 
lives, participate fully in community, 
and live in dignity and freedom. E- 
mail enables activists in this region 
who must work outside traditional 
structures to speak for themselves, to 
be informed, to coordinate programs 
across national borders, to maintain 

relationships, and to meaningfully 
participate in global social change 
movements. 

T h e  ~lectronic Witches project 
was initiated in spring of 1994 (with 
two women working part-time) to 
broaden women's access to electronic 
mail. Since then, Electronic Witches 
has worked with more than one 
hundred women from thirty organiza- 
tions throughout former Yugoslavia. 
These women come from a wide 
variety of backgrounds - difFerent 
ethnicities, religions, sexual orienta- 
tions, education levels, classes, and 
professions. Threaded through this 
diversity in life experience runs an 
overwhelming similarity in women's 
experience with information technol- 
ogy. Women understand the power of 
information, its potential to enhance 
their social change goals, and the need 
to share it widely. This group, 
however, generally has enjoyed neither 
regular access to computing resources, 
training appropriate to their needs, nor 
encouragement to creatively explore 
the potential uses of the computer. 
Overwhelmingly, the computer has 
been placed outside of women's 
familiar framework; it has been 
mysticized and generalized as the 
domain of men. Women who have 
used typewriters for years, for example, 
don't immediately see the linkage of 
skills, as computer technology has 
been mystified. 

Under such conditions, Electronic 
Witches training includes materials 
that are relevant and easy to under- 
stand, with a minimum of technical 
jargon and a focus beyond skills 
transfer to the alleviation of women's 
fears and low self-confidence regard- 
ing use of technology (attitudes that 
have been ingrained through life 
experience of gender-based discrimina- 
tion). Exercises used during training, 
instead of exalting the technological 
wonders of e-mail or the computer, 
focus on daily, practical applications 
relevant to women's lives. We have 
witnessed many women's attitudes 
toward e-mail shift from skepticism or 
distaste to curiosity or enthusiasm as 
they watch their fiiends quickly 

incorporate e-mail into their work and 
personal communications. 

Women are motivated to use e- 
mail principally for the exchange of 
private messages and to locate infor- 
mation available on public electronic 
conferences and mailing lists. Women 
also use e-mail to communicate with 
international funders and solidarity 
groups, to publish articles on local 
conditions, and to coordinate projects 
across national borders. 

M a n y  resources have recently 
become available to support the 
broadening of women's access and 
utilization of e-mail networking in 
former Yugoslavia. The Network of 
East West Women have included 
women in the region in their e-mail 
networking project, the Association for 
Progressive Communications (APC) 
has raised funds to support women's 
direct involvement in the Zamir 
Network, and the Women's Informa- 
tion and Documentation Center in 
Zagreb has initiated a Women's 
Regional Networking Project. Now 
that a core group of women use e-mail, 
there is a shift toward increasing 
women's participation in public e-mail 
conferences and multiplying the 
benefits of e-mail by sharing infonna- 
tion with groups that do not now have 
computers. 

[Kathryn Turnipseed is a lesbian 
feminist activist. She fieed herself 
Ji.om a job us a commetcial banker to 
enjoy the richness of life existing 
beyond the walls of multi-national 
capitalism. She is slowly learning that 
peace is every step. E-mail a d h s s  
for Electmnic Witches is: 



Increasing Women's Use of Electronic Networks: 
The Women's Networking and Support Program of the 
Association for Progressive Communications 

by Justine Akman 

"It's easier to teach political people to 
be technical than it is to teach techni- 
cal people to be political" 

-Gisell Mills. APC Partner trainer 

Statistics show that fewer women 
than men are engaged in the realm of 
new communication technologies. How 
can we understand this problem, and 
how do we reverse the trend? I propose 
here that one must acknowledge the 
context (ideological. political, eco- 
nomic, and socio-psychological) within 
which the relationship between women 
and technology occurs in order to 
understand and efkctively address this 
issue. To demonstrate how this may 
happen, I will discuss the experience of 
the Women's Networking Support 
Program (WNSP) of the Association 
for Progressive Communications 
(APC). The APC is a global computer 
communications network that started 
the WNSP in an effort to bring more 
women's groups online. (See Susan 
Mooney's related article.) The APC's 
"contextual approach" is demonstrated 
in various program components, 
including their training and outreach 
projects and computer-based initia- 
tives. 

When one "considers the context" 
in examining the, relationship between 
women and technology, neither the 
dehitions of "technology" nor of 
"women" are assumed. Technology is 
defined as social practice. That is to 
say, technologies and their uses cannot 
be separated from the social conditions 
into which they are introduced. Such a 
definition enables incorporation of 
women's influence and opinions into 
methods of technological development 
and use. A contextual analysis also 
negates theories proposing that women 
have a particular or innate nature 
causing them to relate to technology 

differently than men. Considering the 
wntexts that shape different women's 
social existence helps to understand 
what we mean when we say "women," 
giving insight into their relationship 
with technology without making 
assumptions about women's nature. 

The types of issues that may affect 
the relationship between women and 
technology are countless. The ideologi- 
cal impetus behind technological 
development, women's relative poverty 
to men, women's exclusion from the 
technological realm throughout 
history,' and women's "computational 
reticence" caused by technology's 
anchoring in values most often 
associated with menZ may all contrib- 
ute to a particular and unique juncture 
between women and technology. What 
is important is to realize that both 
women and technology change 
according to space and time. This, I 
propose, is the conceptual framework 
within which the WNSP has operated. 

In the WNSP training and 
outreach projects for women, both the 
technology and the training are altered 
according to users' needs in specific 
situations. This differs from many 
technology training projects for 
women. A number of attempts 
throughout the 1980's to increase girls' 
and women's participation in science 
and technology amounted to narrow 
critiques of the education system,3 with 
girls being encouraged to adjust their 
own means of working to the dominant 
modes of scientific practice.' Con- 
versely, others have tried to generalize 
conclusions about girls' and women's 
means of learning, working, and 
knowing to explain why they have 
been reluctant to engage in the 
technological realm.5 Rigid assump 
tions about the nature of women would 
make it difficult to meet the variety of 

experiences encountered in a global 
project such as the APC's. 

]Rather than making assumptions 
about women's needs, the APC has 
developed several ways of finding out 
what particular groups of women want 
out of their training. Sally Burch, the 
APC Women's Outreach Program 
Coordinator, describes the project as 
" ... a process of discovering what's 
most effective and exploring with 
women what their needs are and how 
they feel about traditional training 
 course^."^ This openness is reflected 
throughout the training projects. The 
APC often consults with trainees about 
their interests and concerns about 
computer communications. A clear 
example was the Asian Women's 
Meeting on Electronic Networking,' as 
described by Karen Banks, the WNSP 
training w-ordinator: 

The agenda was collectively and 
continually revised to respond to 
the diverse needs of the women 
participating. Morning sessions 
were allocated to a sharing of 
women's stories, women's 
histories, their experiences of 
new technologies, specifically 
communication technologies, 
their expectations, concerns and 
visions for Beijing and bey~nd.~ 

Further, individual trainers strive to 
shape each training session to women's 
specific experiences with computer 
communications. Gisell Mills, a 
partner trainer of the Institute for 
Global Communications (the United 
States APC member network) de- 
scribed her approach: 

Going into an organization I 
have already talked with the 
people, read their literature. 



identified what their main areas 
of interest are, looked at what 
they could do starting with e- 
mail all the way to building a 
gopher. ..so I can talk intelli- 
gently with them about what are 
some of the ways they can use 
this? 

The flexibility demonstrated in these 
examples is one of the factors enabling 
APC's success in introducing elec- 
tronic networking to wonien from so 
many different backgrounds. It would 
be dangerous to assume that women 
from Ecuador to Australia are con- 
fronted with the same issues in 
computer networking. 

The APC has also actually altered 
the nature of computer networking 
technologgLin order to meet women's 
needs. One of the most serious prob- 
lems with technological development 
in general is that it usually occurs 
apart from user contexts, an especially 
serious concern for women, who have 
traditionally been once-removed from 
consideration in this process due to 
their g e n e .  The APC has instead put 
the needs of women's organizations at 
the forefront. According to Sally 
Burch, "The technology is not what is 
important. What is important is 
exchange, networks of information, 
moving our work forward and using 
the technology to meet our goals."10 
Therefore, for the APC, it is the users 
who determine the direction of 
technological development, not 
technicians. 

F o r  the training and outreach 
programs, Web ~et&rks (the Cana- 
dian APC member network) has 
developed a manual especially for 
women's groups called "Web for 
Women." While explaining basic 
tenets of computer networking, "Web 
for Women" also includes explanations 
of why women's groups may want to 
use Web, barriers to using computer 
communications, lists of resources of 
interest to women's groups, warnings 
about language and protocols on the 
Internet that women may find offen- 
sive, and full explanations of how to 
use the World Wlde Web. Essentially, 
the manual helps alter the "social 
construction" of the technology so that 
it is more pertinent to women." 

The communications options 
possible through a computer network 
are another important element of its 
nature.1z Alternatives vary from 
broadcast (online publishing) to 
cooperative forms of communications 
(interactive conferences or 
newsgroups). The APC is structured 
through central nodes that enable a 
wide variety of communication 
options: electronic mail, conferences 
(private and public), and online 
databases. Many of the APC nodes also 
now include full Internet connectivity, 
increasing the range of navigational 
tools. To some extent, women's groups 
may choose from these tools according 
to their specific communication needs. 

Organization of information is 
also crucial to a network's nature. The 

APC's standard conference format is 
very convenient, with conferences 
organized by both topic and function, 
and are searchable by keyword. When 
searching under the keyword 
"women," for example, a user would 
find such conferences as "women.only" 
(an informal, conversational confer- 
ence for the exclusive use of women), 
"women.news" (a conference for 
international news stories about 
women), and "women.fonJm" (a 
conference where groups can post 
events of particular interest to women). 
Further, women in countries with full 
Internet access can view the Canadian 
and United States APC nodes' 
homepages on women's issues, which 
include links with women's organiza- 
tions' homepages, online databases, 
listings of women's groups online, lists 
of Internet resources for women, 
conferences on women's issues, and 
more." Making this information easily 
accessible has been an important 
component of getting women and 
women's organizations interested in 
computer communications. 

Finally, through the women's 
outreach program, the APC has made a 
particular effort to increase the current 
information that may be of interest to 
women's organizations online. A 
major thrust of the women's program 
in Latin America, for example, has 
been to encourage increased exchange 
in Spanish and Portuguese. W~thin this 
program, seven new conferences have 
been created. 



CONCLUSION 
As computer networking technol- 

ogy has become easier to use in some 
countries, more women have started to 
get online. However, the issues de- 
scribed here remain: if women are not 
tobe left behind in the development of 
new communication technologies, then 
neither the concepts of "women" nor 
"technology" can be considered static. 
The APC has demonstrated that 
technological development can and 
must occur with women in mind, and 
must be done flexibly enough to meet 
the diversity of needs and experiences 
of women represented in a global 
computer network such as the APC. 

[Justine Akman recently completed a 
Master ofArts degme in Communica- 
tion Studies at Concordia Universiw, 
Montreal, Canada. She is now a 
Project Coordinator for NirvCentn?/ 
Web Networks, the Canadian node of 
the APC, and formerly worked for 
AhM?C (the WorldAssociation of 
Communiw Radio Broadcasters), where 
she coordinated the global Women 9 
Network ] 
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The APC Women's Networking Support Project 

by Susan Mooney 

T h e  Women's Networking 
Support Project (WNSP) was launched 
in 1993 by The Association for 
Progressive Commmunications (AFT), 
a global network of computer networks 
serving the nonprofit progressive 
community worldwide. Its original 
purpose was to help women's organiza- 
tions prepare for the Fourth World 
Conference on Women (EWCW) in 
China in 1995, to assist women in 
getting online and using computer 
communications tools, and to increase 
the flow of information, particularly 
between the information-rich North 
and the South. The WNSP developed 
regional programs in Latin America, 
Africa, and Asia, giving rise to 
national women's networks such as 
WomenzNet in Australia, WomensNet 
in the U.S., Modem Mujer in Mexico, 
and The Canadian Women's Network- 
ing Support Program in Canada. 

As women and organizations 
prepared worldwide for the FWCW, 
they needed to share information 
quickly and cheaply. This need became 
even more acute in the final days 
before the Beijing Conference, as the 
Chinese Organizing Committee 
changed travel and participation 
requirements daily, visa problems 
increased, and lobbying strategies were 
being refined. The WNSP was 
designed to answer these needs and to 
educate women on how to use APC 
networks to exchange e-mail and 
access up-to-date information about 
conference logistics and various 
conference documents using electronic 
conferences and gopher. The WNSP 
also provided training and education 
about how women could use these 

emerging technologies for cornmunica- 
tion, publication, and research beyond 
the Conference. WNSP was concerned 
about the inequity in numbers of 
women and men online and the 
negative impact this would have on 
women's ability to communicate, 
access information, and build strategic 
global alliances. 

A s  information technologies 
speed ahead and more information is 
produced first or only online - more 
recently only in World Wide Web 
pages - the WNSP has been con- 
cerned about the potential impact on 
women worldwide. Women in the 
North, who already had more access to 
information and cheap, reliable 
communication, have been moving 
(through the ubiquitous Internet) even 
further ahead of their Southern sisters 
who don't have the same opportunities. 
The WNSP has strived to reduce this 
growing gap by focusing resources on 
Latin America, Africa, and Asia, 
providing multilingual information 
and making information accessible 
through a variety of applications. For 
example, at the FWCW, the goal was 
to get information out as quickly as 
possible to the widest audience. 
Therefore the APC information team 
collected the most critical information 
(such as plenary speeches and state- 
ments, position papers, and delegate 
speeches) and put it online in elec- 
tronic conferences, the gopher, and the 
Beijing web page, finally e-mailing it 
to those who only had e-mail access. 
Much of this information was then 
taken off-line and distributed on paper 
via traditional networks such as 
FEMNET in Africa 

AFT also provided free on-site 
computer training workshops in many 
languages in Huairou. The workshops 
ranged fiom introductory hands-on s 
mail, research, and electronic 
conferencing trainings to strategy 
sessions about how to increase organi- 
zational efficiency and impact via 
computer networking and the Internet. 
Although many women had never used 
email or the Internet, they immedi- 
ately grasped the usefulness ofthe 
tools and were enthusiastic about 
adapting it to their specific needs. 

If the promise of emerging 
computer networks is to be realized, it 
is critical that those who have informa- 
tion continue to share with those who 
don't. If it takes two weeks for a 
woman in Latin America or Africa to 
receive a paper copy of the Draft 
Platform for Action, her ability to 
impact the debate and organize her 
constituency is seriously compromised. 
For computer technologies to truly 
have the social impact they promise, 
the United Nations and other organiza- 
tions that publish critical information 
must also make it available online. 

[Ms. Mooney has over eight years 
experience in women S activist work. 
She is the founder and current coordi- 
nator of WomensNet, the interactive 
on-line sewice for women at the 
Institute for Global Communications 
QGC). Her experience with women S 
computer networking includes devel- 
oping women S networking efforts at 
IGC and sewing as the U.S. Represen- 
tative to the global Association for 
Progressive Communications (APC) 
Women S Networking Support Pro- 
gram. I 



Feminism and Linguistics: 
How Technology Can Prove Our Point 

by Fabienne Baider 

It is well known that language is molded by politics and 
by the ideology of a community. In turn, the way this very 
community sees the world is influenced by language. But 
Franqoise Lionnet goes as far as writing that: 

in absence of scientific or experiential grounding, it is 
language that conditions our concept of race and ... the 
boundaries of that concept change according to 
cultural, social and linguistic realities.' 

Language, I believe, conditions not only our concept of 
race but also our concept of gender, and this idea evolves 
according to historical circumstances. Interestingly, current 
scientific methods and electronic technologies help provide 
the necessary "scientific grounding" to support the idea of 
gender construction in language. I investigated the choice 
of quotations about women found in an electronic version of 
the Dictionarium Latinogallicum (1552),' the first Renais- 
sance Latin-French dictionary. My purpose was to establish 
whether the lexicographer could, for authority/illustration, 
have chosen different quotations about women than he in 
fact selected from the primary texts. 

Why work on dictionaries? 
As innocent dictionary users, we rarely question the 

validity of these standard reference tools. Their alphabetical 
order gives them a scientific aura and a definite air of 
objectihty; the quotations are justified by their canonid 
authority. However, more and more feminist researchers 
have how biased these reference tools are.' Generally 
written by men (French dictionaries are actually aN written 
by men), dictionaries support men's view of the world and, 
of course, their view of women, who become the Other. As 
Paula Treichler comments, "Editors pretend to report 
usage"; but for her, and for any informed reader, they not 
only "report usage," but, acting as linguistic legislators, 
perpetuate stereotypes, as Treichler proved with her work on 
the Random House Dictionary: 

[h4lasculine-gender examples are three times more 
common than feminine-gender examples .... seven out of 
ten are likely to reflect stereotypes. This tendency is 
evident not only in stereotypically 'feminine' entries 

hke: 'dedicate,' 'emotional,' 'passive,' and 'vain' but 
also in neutral entries.d 

Dictionaries, then, must be considered as a discourse on 
society and consequently about women, as socio-cultural 
texts with their political agenda carried through repetition 
of usage. 

Why the Dictionarium? 
Professor T.R Wooldridge and his team of researchers 

at the University of Toronto edited an electronic version of 
the very important Latin-French dictionary, Estienne's 
Dictionari~m.~ This tagged version allows researchers 
(thanks to the text indexing and retrieval software, 
WordCruncher) to identify and classify, in a very short time, 
references for all the occurrences of one lexeme (word). As 
soon as the data have been identified, we can use the feature 
Key Word In Context (KWIC) to find concordances (i.e., the 
alphabetical index of the principal words contained in the 
dictionary, with their immediate contexts). 

I first gathered all the occurrences offemme ("woman") 
in Estienne's Dictionarium; this allowed me to classify them 
into lexical fields and therefore define the role of the woman 
as described in this dictionary. Four lexical fields were 
found: 

1. Sexuality and reproduction 
2. Spouse and family 
3. Social relationships (namely linked to appearance) 
4. Metaphors or generic value 

One can immediately notice a common determinant to 
all these lexical fields: the woman is always defined by and 
for men. The first two fields speak for themselves; as to 
representation of woman in her social relationships, she is 
limited to be femme d'untel (spouse of so and so), or defined 
in relationship to a nephew, husband, father, and even a 
son! Finally, the lexical field of "metaphors and generic 
value" includes figurative expressions of the preceding 
fields (i.e., sexuality, reproduction, appearance, etc.). 
Systematically, for instance, a woman is metaphorically 
compared to a bird, a cow, or any female animal,6 and bed is 
by metonymy wifewoman. One must also notice that 
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"sexuality" is limited to two main characteristics: violence 
and adultery. Here are some examples from the dictionary: 

.) adultery 
CUBILB ALICUR~S TEWBARE. OuIom. Coucher avec la 

f i  d'oubuy 
"to sleep with aomebody elae'a wife." (Dictionarium 

S.V. temero, 1296) 
C O N D m  TORUS. OuIo. Quadune femme prend dons 

et argentpour permeftre qu 'on couche avec elle. 
"when a woman taked gifta and money to aUow a 

man to aleep with her." (Dictionarium s.v. torus, 
1321) 

.) violence (occurrences de force */violw): 
V m  VIRQNI o m .  TERENT. Ywkr unefille. 
Kto rape a girt" (Dictionarium s.v. offero, 9 1 1) 
S ~ U M  PER VIM O B ~  CIC. Forcement de femme, 

ou violcment. 
"to force a womam" (Dictionarium s.v. oblatus, 91 1) 
L- OSCULA CARPHRB. O m .  Baiser une femme d 

force 
to Kkias a woman forcefully." (Ihctionarium S.V. 

oseulum, 934) 

This work shows, then, a systematic and negative 
connotation associated with the word woman and therefore 
the pejoration of the concept of womanhood. Even the 
stereotypically feminine qualities such as "tender," "com- 
passionate," "beautiful," etc. are rarely found; love for a 
woman is as scarce as lust is abundant. On the other hand, 
sexist comments such as the following are not uncommon: 

ANIMA VIRG. L 'haleine, et le vent qui sort de la 
bouche. 

F o ~ m  AMMA UXORI TUAE h m .  LPh&he de ta 

f- put. 
"your wife's breath stinks" (Dictionarium s.v. anima, 

94) 
IN MEDIA m o m  EXCLAMAUIT MULW. CIC Ayantja d 

dmu' beu 
' 'h~-&unk woman" (Dictionarium s.v. medius, 805) 

My question, then, is "Why did the lexicographer choose 
these examples?" For instance, did he have any choice 
other than quoting "your wife's breath stinks" in order to 
exemplify the word ANIMA? To answer this question, I 
consulted the CD-ROM" that includes all classical Latin 
texts ever written and is the primary data base for the 
quotations of Estienne, the lexicographer. My work had two 
additional aims: 

- to check whether the obviously mysogynist quotations 
about woman were of frequent usage, which would justify 
their inclusion in the dictionary; 

- to gather all the quotations from the works of Cicero, 
the mostquoted author, for the word "femme." This would 
serve as a comparison of the lexical fields found in the 
Renaissance dictionary for the word "femme" with those 
found in the primary texts from which the lexicographer 
took the auotations. I could then attem~t to answer the 
question: 'did Estienne make a choice &at influenced the re- 

presentation of woman in his dictionary? Or was he hithful 
to his primary data? 

Some results 
First of all, I should explain that the term femme 

semantically covers three basic words in Latin: MULIER, 
which is the more generic meaning of "woman"; UXOR, 
"spouse"; and FEMINA, "young woman.'' Morphologically, 
femme comes from the Latin etymon FEMINA, whose 
meaning would also be the same.g 

My initial research questioned whether Estienne could 
have chosen more 'neutral' collocations for woman than 
haleine-femme-put (breath-wife-stinks) or 6 demi-beu (half 
drunk). Though I found these quotations in the original 
Latin works, I also discovered that they occurred only once 
in all the texts. So in all the Latin texts ever written, 
women are once found drunk, yet it is this exception that 
appears in the dictionary.' Of course men are also men- 
tioned in quotations as being drunk, but conversely, they are 
described as drunk many times in the primary texts, and this 
high frequency justifies the presence of the quotations. The 
work still to be done is to examine each exceptional (and 
mysogynist) usage and check the lexicographer's motivation 
(i.e., did he choose this quotation because of a linguistic 
feature he wanted to exemplify?). 

As far as the quotations of Cicero are concerned, I 
recorded 223 occurrences of MULIER in the orator's texts, 
192 occurrences of UXOR, and 68 of FEMINA. Having 
examined the context in which these words were used, I 
classified them into three categories: neutral context (the 
typical example is UXOR ["spouse"]; derogatory context 
(typical examples include MULIER); and positive context 
(FEMINA is often associated with a superlative in - 
ISSIMA). 

This classification shows that the Latin root FEMINA 
is associated with positive connotations, which are not 
found in the Dictionarium for its derived French word 
femme. What happened to the extremely positive meanings 
of FEMINA? Further research should examine when and 
how this shift of meaning occurred. 

These few examples show how much work can be done 
with current technology. Many electronic texts are freely 
available on the Internet, and the CD-ROM I used is also 
free. Computers are an extremely efficient tool for proving 
with numbers, statistics, and precise examples what Dale 
Spender has summarized in her title Man Made Lan- 
guage:I0 we women daily have to use a language in which 
we are represented sometimes as a sexual object, sometimes 
as a reproductive organ, and too often in a derogatory 
manner. 

[Fabienne Baider is currently writing her dissertation on 
semantics andgender bias in the French language with the 
help of Suzanne Fleischman and Terence Russon 
Wooldridge. ] 
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for a Dictionary (New York: Avon, 1979). Other references 
on feminist research on dictionaries include Alma Graham, 
"The Making of a Nonsexist Dictionary" in Language and 
Sex: Diflemnce and Dominance, ed. Barrie Thorne and 
Nancy Henley (Rowley, MA: Newbury House, 1975) on the 
American Heritage Dictionary. 
' Francine Wattman Frank and Paula l? Treichler, Lan- 
guage, Gendec and Profssional Writing: Theomtical 
Approaches and Guidelines for Nonsexist Usage (New 

York: The Modem Language Association of America, 
1989), pp.53-59. 

The importance of this dictionary is explained in 
Wooldridge's Les Dibuts de la lexicographiefron~aise 
(Toronto: University of Toronto Press, 1977), pp. 18-19. 
Nina Catach (L'Orthographe, published in Paris by Presses 
Universitaires de France, 1978, p.29). whose research was 
based on the spelling found in different dictionaries, 
established that the French Academv dictionaries were 
directly linked to Estieme's dictionkes. 

Several birds' names originating as metaphors for young 
girls have also become abusive epithets for them, such as 
Columbine, quail, flapper: bird, chicken, hen, seagull. They 
all began affectionately, then acquired the meaning "a 
prostitute." 
7 viol - "rape" 
This Packard Humanities Institute (Ph.0 Demonstration 

CD-ROM is available from the Center for Computer 
Analysis of Text (CCAT), University of Pennsylvania. I 
worked with the Demonstration CD-ROM No.6, 1991 
version. 

It is interesting to note that in Italian and in Spanish, the 
word for woman derives from MLTLIER: moglie and mujer 
respectively. 
loDale Spender, Man Made Language, 2nd ed. (Boston: 
Routledge & Kegan Paul, 1985). 

Attitudes Toward Computers: The Changing Gender Gap 

The Computer World: 1984 to 1995 

In 1984, three years after IBM introduced its personal 
computer, Apple introduced the "computer for the rest of 
us." W~th its elegant design, graphical user interface, and 
mouse, the Macintosh was expected (by Apple) to drive IBM 
back to the world of mainframes and to invite users into a 
non-techie, user-friendly world. In that same year, I began 
to study student attitudes toward the computer. Now, ten 
years later, the DOS world has embraced a Mac-like, 
graphical interface, and I have found that the attitudinal 
gender gap which existed in 1984 has all but disappeared.' 
Based on survey research done at the School of Business 
here at the University of Cincinnati, I propose that the 
changes found over the decade may be attributed partly to 
the attractiveness of more user-friendly interfaces, but 
primarily to an increase in exposure to computers at school, 
at home, and in the workplace. 

The Decline of Anxiety Among Business Students 

During the early 198OYs, many researchers were looking 
for gender-based differences in attitudes toward the com- 
puter to determine whether a "critical filter" might discour- 
age women from using computers, enrolling in computer 
classes, and majoring in computer science. In business, we 
were particularly interested in determining whether a 
differential approach to computers might have an impact on 
careers. 

Much of the early evidence indicated that gender- 
related differences did exist.? Generally, women reported 
higher anxiety levels, a preference for group work (using a 
cooperative rather than competitive approach), less interest 
in playing computer games, less desire for a home computer, 
less time spent in using the computer, and less interest in 
computer classes. 



As expected, I did find that the gender gap so apparent women and ninety-two percent of the men agreed that they 

I I men chose "useful" while most women chose "challenging" 
I6e and more women than men selected "fun." This is an 

in 1984 grew less pronounced in the late 1980's.' By 1994, 
there were no significant differences between the mean 
responses of men and women to any of the survey questions; 
almost seventyeight percent of the women and seventy-one 
percent of the men said they were not generally apprehen- 
sive about using a computer, and the Fear Index, designed to 
measure attitudes toward speclfic concerns, also showed a 
remarkable change. (See Figure 1.) 

F w r e  1. 

What Changed? 

would have to use computers at work at some point in their 
careers. Almost all students reported some exposure to 
computers, and when I asked respondents if they considered 
themselves computer-literate, tlurty percent of the women 
and thirty-six percent of the men said they did. 

Computers are Useful, But Also Fun 

I did not ask a general attitude question in 1984, but in 

interesting result. Webster and Ma~tocchio' found a 
relationship between computer anxiety and "playfulness" 
(but no relationship between playfulness and gender) and 
said that playfulness may predict effectiveness better than 
either computer attitudes or computer anxiety. 

1994, when I asked each student to choose a word that best 
described his or her overall attitude toward computers, I 

1 a O 3 ( 3 = ~ c o H c e m )  expected women to say "useful" and men, "fin" @lost of 
the research finds that women are goal-oriented users, while 
men spend more time "playing.") Instead, I found that most 

Who Owns a Computer? 

When I looked at computer ownership, I expected men 
would report a higher ratio of ownership, but that the 
difference in ownership rates would decrease. In 1984, 
twenty-three percent of all women and thirty-five percent of 
all men reported owning home computers; in 1994, over 
forty-three percent of the males and fifty percent of the 
women owned computers. It may still be true that women 

In 1984, on the first day of class, women reported 
significantly more concern than men about learning to 
operate the equipment, about machine malfunction, about 
possible physical hazards, and about programming. How- 
ever, even in 1984, this self-reported anxiety decreased by 

do not use computers as frequently as men, and they may 
not be the primary users of the computers in their house- 
holds. (I did not ask whether the computer was a family 
computer.) 

F w r e  2. 

the end of the quarter and did not have any measurable 
impact on class performance; on average, women earned 
higher grades than men. 

Over the next decade, women reported progressively 
less anxiety on the first day of class, and by 1994, men were 
actually reporting more anxiety than women in two areas 
(learning to operate computer equipment and learning to 
program). In 1994, women still reported more concern than 
men about physical hazards andlor discomfort about 
malfunction. (See Figure 2.) In fact, women reported more 
concern about physical hazards andlor discomfort than they 
had in 1984. 

Experience at Work 

Most students (almost sixtyeight percent of the women 
and over eighty-seven percent of the men) reported being 
employed in 1994; about three-fourths of the employed 
women and over half of the employed men said they used 
computers at work. Further, ninety-seven percent of the 
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Women as Collaborators 

I expected that women would prefer group work, but 
that the difference between men and women would lessen 
with time. In 1984, about twenty-one percent of women and 
nineteen percent of men preferred group work. By 1994, 
this had changed significantly, with fifty-five percent of 
women and eighty-four percent of men reporting they would 
prefer to work in groups. It is not unusual for business 
students to do a considerable amount of class work in 
groups; I think increased exposure to group work in 
business classes may explain some of this change. Still, 
women are now less likely to prefer group work, a seeming 
contradiction to the commonly held view that women prefer 
collaboration. 

L a b  Assistance 

Regarding the campus microcomputer lab we share 
with other departments, I expected that women would be 
more likely than men to prefer professor-directed labs, but I 
expected the difference to diminish with time. In 1984, 
about fifty-six percent of women and forty-five percent of 
men said they preferred direct supervision; in 1994, over 
eighty percent of both men and women said they would 
choose the professor-led lab. It appears that all students are 
now much more likely to prefer direct supervision andlor 
lab assistance, probably because computers are still per- 
ceived as dijlicult to use. 

Single-Sex Classes? 

I expected that women would be more likely to prefer 
single-sex classes, but in 1984, just three percent of women 
and ten percent of men agreed that they would. In 1994, 
only one woman said she would prefer single-sex classes, 
while three-fourths of the women and eighty-four percent of 
the men disagreed. I continue to find no evidence to 
support the idea that women would feel more comfortable in 
single-sex classes. Also, the majority of the students in the 
sample (seventy-one percent of the men and ninety percent 
of the women) rejected the idea that the computer culture is 
a male culture. 

Applications 

Women preferred word processing applications and 
men, graphics applications. For both women and men, 
programming was the least preferred use of the computer in 
1994. Although men did report more concern about 
learning to program in 1994 than they had in 1984, in most 
previous years, women expressed more apprehension than 
men about learning to program. I believe this fear of 
programming influenced their general attitude toward 
computers. Since applications software is now widely 
available (and also because there is some evidence that the 
programminglmental discipline argument does not always 
hold), students are no longer required to write programs in 
our introductory course; this is probably partially respon- 
sible for some of the decline in apprehension. 

Conclusions and Comments: 

I conclude that the attitudinal gender gap found in the 
1980's among our business students has disappeared. 
Women are expressing more confidence about working with 
computers, and more men agree that they will have to use 
computers at work. Both men and women are now report- 
ing less overall apprehension than they did in 1984. 

Still, several areas of concern (use of online services, 
job segregation, job stereotyping, and the continuing gap in 
the formal study of computer science) remain. I am 
watching with particular interest the increasing use of 
electronic communications, and in 1995, expanded the 
survey instrument to include more specific questions about 
the use of online services. Although most surveys continue 
to find that men make up a decided majority of online users, 
there is evidence to indicate that women who have owned 
computers for a considerable period of time are more likely 
than their male counterparts to use online  service^.^ Some 
data suggest that women employees may have more favor- 
able attitudes toward e-mail than their male colleag~es.~ 

Women are, of course, already heavy users of some 
providers and lists, and the latest G W  survey7 of Web users 
shows increasing Web use among women. Women now 
constitute almost thirty percent of that survey's respondents, 
and an increase in women's participation has been consis- 
tently observed in every G W  survey since the first (January, 
1994). This is significant because the Web is, arguably, the 
most important development in the computer world over the 
last decade. In my work, I am moving from studying 
general attitudes toward computers to studying attitudes 
toward specific applications. The decade ahead beckons. 

1J.M Callan, former system analyst and now Associate 
~rofessor of ~ a n a ~ e m e n t ,  university of Cincinnati, is 
interested in nontraditional management careers for women 
and gender differences in attitudes toward computers.] 

NOTES 

I For the purposes of this paper, I compared results from the 
same entry-level computer classes in 1984 and in 1994. 
Sample sizes were fiftyeight (thirty-five women and 
twenty-three men) in 1984 and seventy-nine (fifty women 
and thirty-nine men) in 1994. 
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Women, the World Wide Web, and Issues of Privacy 

by Leslie Regan Shade 

Women's Web Content 

World Wide Web content designed 
for and by women has been increas- 
ing,' and covers a diverse topical range 
-for the academic, the activist, and 
the anarchist. There are both solid and 
indispensable information and re- 
sources. with a sense that information 
can be empowering, and a playfulness 
and zestful irony. It is a Mllment  of 
what Maureen Ebben and Cheris 
Kramarae called "creating a 
cyberspace of our own."l Sites can be 
loosely classified into these topical 
categories: Computer Science and 
Engineering; Academic Programs; 
Gender and Sexuality; Healthcare; 
Activism; and Fun Things (including 
personal homepages and 'zines). 

Several online ventures have been 
initiated to get women actively 
involved in Web creation and design. 
One is Webgrrls!,' conceived by Aliza 
Sherman, which provides an alphabeti- 
cal listing of Webgrrls! and links to 
local Webgrrls! gatherings, classes, 
and job information. Another is the 
Spiderwoman4 mailing list, which 
offers women Web designers a support- 
ive atmosphere for dealing with 
technical, social, and economic issues 
of Web development and consulting. 

Access to and equity on the 
emergent information infrastructure, 
however, are paramount public policy 
concerns. Dale Spender echoes the 
remarks of many feminists when she 
writes that, TG glass ceiling may be 
preventing women from getting into 
the top levels of general management, 

but it is also preventing them from 
getting into cyberspace in appreciable 
numbers. Yet this is where the new 
communities are being formed; this is 
where the new human values are being 
f~rged."~ 

Despite the increase in women's 
content, more active visibility of 
women online, and an increasing 
percentage of women online each 
year: recent surveys indicate that 
gender equity has not been achieved. 
The third WWW User Survey con- 
ducted by the G W  Center at Georgia 
Tech inquired into the gender demo- 
graphics of Web users. Of the more 
than 13,000 unique responses received 
in a one-month period from April to 
May, 1995, only 15.5 percent of the 
users were female, with 82 percent 
male, and 2.5 percent choosing not to 
reveal their gender. The researchers 
noted that, "compared to the First 
[GWJ Survey in January of 1994, this 
represents a 10 [percent] increase for 
women and 12 [percent] decrease for 
men. This trend is quite linear ... and 
suggests an even maldfemale ratio 
could be achieved during the first 
quarter of 1997."' 

The surveyors' conclusions may be 
encouraging, but the numbers are still 
far from equitable, and women already 
online have recently raised the issues 
of privacy and harassment. The recent 
furor over a site titled "Babes On the 
Web" provides some illustrative 
material concerning emergent 
gended social norms on the Internet. 
Here I would like to address some of 

the issues raised by this controversy 
and provide a brief oveniew of the 
technical issues concerning security 
and privacy on the Web. 

Babes on the Web 

In the Spring of 1995, a website 
called "Babes On the Web" (BOTW) 
appeared, the creation of Robert Toups. 
Toups created links to the personal and 
professional Web pages of a multiplic- 
ity of women and rated the pages using 
a ranking system (the "Toupsie" scale) 
consisting of small GIF photos of 
Toups from the neck up. (On a scale of 
1 to 4 photos, one picture indicated a 
mere "Dog-O-Matic" rating, whereas 
four pictures signified the accolade 
"Babe-O-Rama.") 

Toups wrote: 

Along with being a Capitalist 
Pig, I am a proud Male Chauvin- 
ist Pig. As such, I have gathered 
all the World W~de Web sites of 
Women I could find. Instead of 
rating them on quality of design, 
I am grading them on a four 
Toupsie scale according to their 
personal pictures. My rating 
system is totally subjective to my 
personal tastes and whims. If 
this page is offensive to you, 
then go to The National Organi- 
zation for Women (NOW) Home 
Page and cry to them. Maybe 
they will organize a cyber- 
protest against my page or 
maybe you will find something 
else to bitch about. Either way, I 
won't care.' 



Incensed women accused Toups of 
harassment, electronic stalking, and 
also of violating intellectual property 
and copyright norms. One irate woman 
launched a campaign to get Toups' ISP 
(Internet service provider) to deny him 
service, another set up her own "Anti- 
Babes on the Web page," and several 
women offered their own online 
commentary on BOTW. 

Toups claimed that 'Tlacing a 
Home Page on the World W~de Web is 
an invitation for entry. Having a 
personal photo on that page is an 
invitation for it to be rated based on 
the 'Toupsie Scale."' Although many 
women take exception to having their 
personal homepages unknowingly 
linked, can providing a link to a 
publically-accessible Web page be 
constitutive of harassment? Unwritten 
and unenforceable Net courtesy 
dictates that permission should be 
sought if one intends to provide a link 
to someone's homepage through their 
website. Though Toups assured 
women that, at their request, he would 
un-link their pages from his site, some 
women claimed that their repeated 
requests were not honored by Toups, 
and this refusal led many to consider 
Toups' behavior harassment. 

A feared consequence of Toups' 
actions is that it can discourage more 
women from participating online and 
designing their own homepages. For 
instance, will women be less apt to 
post personal photographs of them- 
selves, for fear of being harassed, 
ridiculed, or subject to rating on the 
"Toupsie scale"? 

What are the remedies if women 
believe their privacy is breeched 
because of untoward "advances" due to 
the public nature of their homepages? 
One solution is to aid and educate 
Internet service providers (ISPs) in 
developing policies for friendly and 
supportive environments, while 
respecting the tenets of freedom of 
speech. Online harassment guidelines 
have been advocated by several groups, 

including the Coalition for Public 
Information. They recommend such 
guidelines for everyone who receives 
an Internet account, plus a mechanism 
for including grievance procedures for 
complaints of sexual haras~ment.~ 
Some networks, such as educational 
and community-based "free-nets," have 
instituted AUP's (acceptable use 
policies) that would be excellent 
reference points for determining and 
administering "netiquette" guidelines 
for appropriate behavior in broader 
electronic forums. 

Privacy and Security on the Web 
As one security expert stated, "The 

moment you install a Web server at 
your site, you've opened a window into 
your local network that the entire 
Internet can peer through. Most 
visitors are content to window shop, 
but a few will try to peek at things you 
don't intend for public consumption. 
Others, not content with looking 
without touching, will attempt to force 
the window open and crawl in."lo 

Most Web homepages are in the 
public domain and therefore not 
mnfidential. To ensure that docu- 
ments at your site will remain confi- 
dential, they can be protected by: 

1. Restricting the IP address, subnet or 
lomain: only browsers connecting 
From particular IP (Internet) addresses, 
mbnets or domains can access them. 
2. Restricting user name and password: 
remote users must provide a name and 
password to get access. 
3. Providing encryption using public 
tey cryptography: the text cannot be 
read by anyone but the intended 
recipient. 
1. Asking for user authentication: 
letermines and verifies the identity of 
.emote users, simply through user 
lame and password, or through more 
mmplex cryptographic means using 
wblic key cryptographic authentica- 
ion systems, such as digital signa- 
ures. 

Most Web servers log every access, 
including the IP address and host 
name, time of the download, user's 
name, URL requested, status of the 
request, and size of the data requested. 
Some browsers even provide informa- 
tion about the client the reader is using 
and the client's e-mail address. Net 
norms dictate that, just as you 
shouldn't forward or post a personal e- 
mail message from a public site 
without the author's permission, site 
visitor data shouldn't be made public. 
Such statistics are private and outsid- 
ers can be prohibited from knowing 
detailed information by summarizing 
the logs (i.e., "You are the 1.500th 
person to access this site"); insiders 
can be protected by having a clear site 
policy on Web usage and training on 
security risks. 

Two main standards bodies, the 
World Wide Web Consortium (W3C) 
and the Internet Engineering Task 
Force (ElT) are working on the 
design, development, and deployment 
of security mechanisms for the Web.I1 

Conclusion 

Toups claims that "Babes on the 
Web" provides a forum for "...people to 
discover the wonderful HTML cre- 
ations of women from around the 
world. Cyberspace's image as an 'AU 
Boys' Club' has been dispelled as men 
and women travel through the lists of 
links to the works of women showing 
off their lives, careers, kitly-cats, 
boyfriends, girlfriends, husbands, 
lovers, artwork, dreams, goals and 
desires."12 

However, many would disagree 
with Toups, and instead his creation 
has kindled a robust debate (both 
online and in the media) regarding the 
gendered nature of harassment, issues 
of freedom of speech, and Web privacy 
and netiquette guidelines. I concur 
with Ellen Spertus who has written 
that: "In some cases we'll be able to 
put pressure on harassers, but in others 
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we won't be able to stop them. So 
what?! Mr. Toups doesn't detract from 
my dignity when he acts foolishly. 
There's no reason my peace of mind 
should be disturbed by what he does. I 
could flame him, publicly ridicule him, 
etc., but I have better uses for my 
time."13 

[Leslie Regan Shade fittp:// 
w. facl.mcgill.ca/gpdshade. html) is 
currently completing a dissertation, 
~ender-and ~ o m m u k t y  in the Social 
Constitution of computer Networks, at 
McGiN University b Graduate Program 
in Communications. She has been 
active in public internst issues sur- 
rounding the information in f  astruc- 
ture in Canada. (Her e-mail a d h s s  
is: ac90~enet .car le ton.ca) . ]  
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Whose Voice? Whose Text? 
Negotiating Co-authorship in Cyberspace 

by Amanda Goldrick-Jones and Linda M. LaDuc 

In 199 1, when Linda and I were 
Ph.D. students, we received a startling 
invitation to coedit a technical 
communication journal's special issue 
highlighting research in gender and 
technical writing. We had developed 
collegiality and friendship through 
various feminist projects, but now had 
a more challenging opportunity. 
Somewhat overcome by the responsi- 
bility, we anticipated the workload, but 
didn't realize how our collaboration 
would be shaped by its long-distance, 
electronically mediated nature. I was in 
Vancower, Linda was in Massachu- 
setts, and we relied almost solely one- 
mail to exchange ideas, drafts, and 
project management information. Now 
we realize that not only the success of 
the project, but ow friendship, was 
tested and challenged, e-mail collabo- 
ration led us to negotiate power, 
control, trust (central concerns in 
professional collaboration),' and voice 
in interesting ways, during two 
particular crisis periods. In explaining 
how e-mail shaped our collaboration, 
we suggest that e-mail creates opportu- 
nities for collaboration during which 
strategies for maintaining closeness, 
connection, and a collective voice may 
be balanced with strategies for preserv- 
ing distance and individual autonomy. 

Crisis # 1: 'Whose Voice?* Co- 
Authorship by EMail 

Feminist theorists are challenging 
the notion that one voice - a 
monologic voice that can silence others 
- must predominate in discourse. 
Rather, they suggest that certain 
patterns of collaboration can be 
dialogic; that is, they do not obliterate 
individual participants' contributions 
or voices (see Burnett and Ewald).l 
Through sharing and exchanging 
"voices," speakers and writers in 
collaboration displace an autonomous 

"voice" with discourse that is "open- 
ended and multi-~oiced."~ 

Though initially oblivious to this 
possibility, Linda and I tested the 
effectiveness of e-mail as a way to 
work through the question: "What 
happens to our voices in collabora- 
tion?" In retrospect, we see that the 
immediacy of e-mail (rapid response, a 
high degree of communicative accessi- 
bility) and the distancing effects 
(ability to delay responses and access 
only to limited nonverbal communica- 
tion cues) profoundly shaped how we 
negotiated control and voice. 

At first, we relied little on e-mail. 
AAer I moved back to Vancouver, we 
spent some time editing the essays 
we'd chosen for the special issue, 
sending them back and forth by parcel 
post (snail mail). Finally, we met face- 
to-face again in November 1993 to 
plan our introduction - the last time 
we would meet before finishing the 
project. Linda said she felt especially 
fertile during this exchange, excited 
about how our synergy would highlight 
the contributions of the authors with 
whom we'd worked. I felt rewarded 
intellectually and personally because 
we gained instant feedback and support 
from each other. I took notes as we 
brainstormed, so we agreed that I'd 
write up our outline, then draft the first 
pages. By relinquishing note-taking 
and outlining, Linda was already 
trusting me to have captured both of 
our initial ideas and concepts, antici- 
pating that I'd reflect ow dialogue. At 
the time, we did not anticipate how 
"writing over" each other in successive 
e-mail exchanges would result in our 
exploring ways to meld our idiosyn- 
cratic "voices." 

I e-mailed Linda "our" outline in 
December, then in January 1994 sent 
her part of the first draft. While I had 
forwarded solid ideas, I had no sense 
of owning each word and little 

awareness of a strong individual voice 
at this stage. I assumed that co- 
authoring would necessitate passing 
wntrol back and forth, and trusted 
Linda to make appropriate revisions 
and additions. As soon as she received 
my draq Linda e-mailed back: "[qf I 
need to talk to you about how I mesh 
mine, I'll give you a call." No call 
came, but at the end of Febnrary, she e- 
mailed her changes and additions, and 
I was intrigued by her accompanying 
message: 

Amanda - hope I haven't 
mined a fiiendship and collabo- 
ration by asserting myself into 
your emailed text so fieely, but I 
had no idea how hard this would 
be. It was really difficult for me 
to add without re-writing a lot, 
and trying to imagine this also in 
my own voi ce.... I hope you 
won't be offended by my very 
f i e  re-writing, adding, cutting, 
moving around. You permitted 
me to list my name first, and I 
figured l'd better work for this 
honor. But if 1 have changed 
contexts or meaning ...p lease feel 
as f i e  to put them back. I will 
not be offended, as I hope you 
won't be by my attempts to 
create some kind of voice that 
represents both our styles and 
so unds.... 

I was surprised that she seemed 
worried about seizing control from me. 
I had viewed my material simply as 
grist for the common mill, not as my 
property. To assure her that I didn't 
see her revisions as invasive, I replied: 
"I am impressed and gratified - to be 
honest - that you completed [the 
draft], including the framing of the 
articles.. . . I think your "voice-over" 
has added a lot more depth and 
richness and perspective than I could 
have managed alone." 



In fact, Linda's "apology" showed 
sensitivity to the fact that what I called 
her '%oice+ver" could be perceived as 
a power mwe, "wer-writing" my text 
and thus creating a monologic voice. 
Linda was asking me to consider this 
question of control and its relation to 
how our idiosyncratic writing styles 
reflected our individual voices. As she 
pointed out, control of voice is a 
feminist issue: keenly aware of the 
obliteration of women's voices in 
history, as in our daily lives, she 
sought feedback about whether she had 
unintentionally arrogated authority and 
overridden me, obliterating my voice. 

For us, this concem was precipi- 
tated by the unique nature of e-mail as 
a medium of communication. Unlike 
regular mail, phone, or even fax, e- 
mail's welldocumented ability to 
aRw kdmbvr i f fen  responses, 
combined with the capacity of some 
mailer programs to let writers edit into 
each other's texts, makes it easier to 
write "over" someone's text. This both 
fiees and complicates how collabora- 
tive writers negotiate control over style 
and voice. In our experience, co- 
authorship in cyberspace allowed us to 
negotiate a "voice" that was both 
collective and polyphonous, as we have 
done in this piece. Probably because of 
our friendship, we were also prepared 
to "listen" respectfully to each other's 
spealung voices in our inner ears, as 
we read and wrote over each other's 
texts. 

Crisis #2: "Whose Text?" 
Copyediting by EMail 

In contrast to this positive experi- 
ence, by March 1994 we had a crisis 
that directly challenged our friendship. 
Linda was doubthl about her ability to 
copy-edit the final article drafts alone, 
but I had a pending conference 
presentation and research papers to 
grade. In response to Linda's rquest 
for me to take over the editing, I had 
an electronic panic-attack, to which 
Linda replied: 

I feel really shaky about my 
copyediting efforts - Ijust 
don't have the experience at 

doing this.. .. I'm only concerned 
that my edits are not apt to be as 
thorough as yours - please, 
please, I am relying on you to do 
the galley stuff- I really and 
truly do not have this necessary 
eye for details .... Can you tell I 
tore my hair out over this? 

understood her message to mean that 
she thought I was leaving her stranded 
and that she was overly worried about 
the publisher's deadline. Guilty about 
causing her anxiety, yet feeling a bit 
emotionally bludgeoned, I sent a 
pleading e-mail message directly to the 
publisher, who agreed to a more 
forgiving schedule. Linda still did 
some editing in late March, albeit 
"with serious misgivings," and sent 
her work to the publisher. In April I 
squeezed the rest of it into my sched- 
ule, and agreed to do final proofkad- 
ing in June. That same month, when 
Linda visited me in \rancower after a 
conference, she looked happily over 
my shoulder as I put the finishing 
touches on the galley proofs. 

What we didn't explore at the timt 
was how our friendship had been 
tested. We agreed, much later, that we 
had felt angry and impatient with each 
other's apparent intransigence about 
conflicting schedules and needs. We 
have since come to realize that, faced 
with tense negotiations over managing 
the text and workload, we used the 
distancing effects of e-mail to dampen 
these tensions. Almost instinctively, WI 

had avoided voice contact during that 
time, never discussing our copy-editinl 
problem over the phone (whereas we 
discussed our introduction by phone 
once or twice), and keeping e-mail 
exchanges to a terse minimum. E-mail 
ultimately made our negotiations wer 
voice a rewarding learning experience 
but its efficiency, distancing, and 
"cooling effects" - indeed, the 
qualities of disembodiment that critics 
like Cheris Kramarae and Jam 
Kramer' have called into question - 
allowed us to distance ourselves from 
this crisis in our authoring relationshil 
and work our way through it. 

?oice(s) in Cyberspace 
We both believe our collaboration 

vas overwhelmingly positive, person- 
~lly and professionally, in no small 
wt due to our appreciation of the 
echnology. The fluidity and imme 
Liacy of writing collaboratively in 
*rspace allowed us to negotiate 
ontrol over voice openly (an issue 
~fien tacit or unspoken), and we 
uorked through multiple "voice-overs" 
n ways that did not erase or suppress 
bur individual voices and interprets- 
ions of events. At the same time, the 
iistancing or disembodying effects of 
:-mail created a place for us to 
withdraw emotionally during crisis- 
mints in the project. Thus, we learned 
how distance, detachment, or indirect- 
mess could be as productive as togeth- 
:mess and blunt honesty in collabora- 
ion. 

To us it is ironic that the fluidity 
Jf communication in cyberspace 
lepends on technology informed by 
linear thinking and logocentrism, 
m u s e  usually our electronically 
mediated collaboration was "didogic," 
~xemplifying qualities of feminist 
discourse proposed by rhetorical 
theorists like Dale Bauer and Susan J. 
McKinstq,' Lisa Ede and Andrea 
Lun~ford,~ and Jan Swearingen.' At 
certain critical times, however, our 
collaboration was "monologic"; one of 
us necessarily would take over respon- 
sibility and control, thus occasionally 
privileging one voice. In electronically 
exchanging and negotiating "whose 
voice? whose text?", we found our- 
selves shifting between a "feminine" 
emphasis on closeness, connection, 
and the sharing of voice, and a 
"masculine" emphasis on distance, 
autonomy, and the preservation of 
individual space. 

Our experience suggests that 
feminist collaborations should be 
attentive to ways in which different 
electronic media force changes in 
writing practices. Such questions as 
"What happens to individual voice? 
Why is this important?" are relevent to 
relationship-building as well as text- 



building. By taking advantage of both 
the immediacy and the distancing 
effects of computer-mediated commu- 
nication, feminist writers will be in a 
position to shape new and effective 
professional communication practices. 

[Amanda GoldrickJones. an Assistant 
Pmfessor at the Universiv of 
Winnipeg in Manitoba, teaches pm- 

fessional writing and composition in 
the Centre for Academic Writing as 
well as feminist theory in the Women S 
Studies pmgram. She is now complet- 
ing her Ph.D. in rtretoric at Rensselaer 
Polytechnic Institute in Tmy, NI: 
Linda M. LaDuc, who ~ c e n t l y  
received her doctorate@m 
Rensselaer Polytechnic Institute, 

directs the business writing pmgrams 
in the School of Management at the 
Universily of Massachusetts. Her 
research interests include women S 
leadership communication, pmposal 
writing, and cross-cultural issues in 
pmfessional writing.] 
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The Women, Information Technology, and Scholarship 
(WITS) Colloquium at UIUC: A Feminist Model for 
Education and Activism on Campus 

by Betsy Kruger and Jo Kibbee 

Shortly after Dale Spender's 
provocative 199 1 address to the 
University of Illinois at Urbana- 
Champaign (UIUC) campus commu- 
nity, "Feminism Does Not Compute: 
The Computer Age - Implications for 
Feminism," Cheris Kramarae (F'rofes- 
sor of Speech Communication) and H. 
Jeanie Taylor (Associate Director of 
the UIUC Center for Advanced Study) 
began envisioning a campus-wide 
colloquium to explore issues of gender 
equity and information technology. 
Together they submitted a successful 
proposal to the Center for Advanced 
Study for starter sponsorship of the 
colloquium. Later that spring, 
Women, Information Technology, and 
Scholarship, or WITS, was born, and 
almost five years later, continues to 
thrive. WITS is described here as a 
model for academic women elsewhere 

who may be interested in organizing 
for both education and activism around 
campus, national, and global issues 
pertaining to equity and information 
technology. 

From the start, WITS was envi- 
sioned as an interdisciplinary group, 
and members would unanimously list 
this attribute as one of the group's 
greatest strengths. The thirty or so 
faculty and academic professional 
women invited by Kramarae and 
Taylor to participate in the colloquium 
during its inaugural year came from 
diverse campus departments - the 
University Library, the National Center 
for Supercomputing Applications 
(NCSA), and departments within the 
colleges of Education, Communication, 
Life Sciences, Art and Design, Library 
and Information Science, and Liberal 
Arts and Sciences. The multiplicity of 

viewpoints fiom across many disci- 
plines around issues of mutual concern 
have given texture and depth to WITS' 
discussions and energized its efforts. 
Despite their diversity, WITS members 
share at least three commonalities: 
involvement with information technol- 
ogy, interest or research in gender 
issues, and a willingness to commit 
their time and energy. 

WITS' concern are reflected in 
its goals: to promote equity in the 
development and use of information 
technologies and to raise awareness of 
issues of gender and computing on 
campus, nationally, and internation- 
ally; to empower its members through 
continuing education opportunities and 
by developing and sustaining a support 
network to enhance members' research 
efforts and development of computing 
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expertise. With these goals in mind, 
members hold monthly meetings, 
organize workshops, sponsor speakers, 
and initiate various outreach efforts. 

Monthly WITS meetings are 
much-anticipated and stimulating 
gatherings. Topics for discussion have 
included the gender gap in the use of 
computers; electronic publishing; 
pornography, sexual harassment, and 
censorship on the Internet; computer 
networks as feminist resources; 
information technology and privacy; 
campus information technology 
policies; and the social implications of 
telecommunications networks. 

Workshops are generally orga- 
nized (and frequently taught) by one or 
two members and tend to have a "how- 
to" and "hands-on" focus. Examples 
include e-mail, remote access to the 
University Library's online catalog, 
Mosaic and Netscape web browsers, 
digital imaging and manipulation 
using Adobe Photoshop, designing 
World W~de Web homepages with 
hypertext mark-up language (HTML), 
and an awesome virtual reality 
experience. Less hands-on and more 
informational workshops have ad- 
dressed (or will) everyday issues such 
as computer ergonomics or have 
featured demonstrations of various 
campus information technology 
initiatives, such as a project to make 
selected digitized im&& from several 
notable American museums available 
over the campus network for educa- 
tional purposes. 

Outreach efforts to the campus 
and wider communities are an integral 
part of WITS and have included 
publications, arranging speakers for 
the campus community, and commu- 
nity volunteerism. In 1992 the group 
published an edited collection of essays 
entitled Women, Information Technol- 
ogv. and Scholarship,' based on 
discussions and presentations from its 
first year. In 1995, WITS developed 
and began distributing a policy 
statement brochure., "Gender Equity in 
Global Communication Networks: A 
Global Alert,"z as a vehicle for sharing 
several WITS policy recommendations 

with individuals and groups helping to 
shape the emerging global telecommu- 
nication network. The brochure also 
invites other groups to share their 
policy recommendations on the WITS 
Gender and Information Technology 
Policy Quilt, part of the WITS World 
W~de Web homepage: also developed 
in 1995. 

Another important outreach effort 
is sharing computing expertise where 
needed in the campus or local commu- 
nity. For example, individual WITS 
members have volunteered their time 
giving demonstrations of Prairienet 
(the Champaign-Urbana community 
freenet) and speaking on science and 
technology opporhmities for women at 
the University High School career day. 

Attention to administrative and 
organizational issues has been crucial 
for sustaining the group's focus and 
longevity. For the first several years, 
the Center for Advanced Study 
provided meeting space and refresh- 
ments for the monthly meetings, and 
also covered the cost of mailings to 
WITS members. Jeanie Taylor and 
Cheris Kramarae, with input from the 
WITS Advisory Group, provided the 
lionesses' share of energy for keeping 
up the group's momentum. Growing 
pains are both inevitable and neces- 
sary, however, and starter sponsorship 
by the Center for Advanced Study 
ended at the close of the 1994195 
academic year. In Fall 1995, WITS 
found a new home in the Graduate 
School of Library and Information 
Science (GSLIS)', and individual 
members took on responsibility for 
organizing the semester's meetings 
and events. With membership at 
around thirty to thirty-five women, the 
group had maintained an informality 
and intimacy that accounted for much 
ofwhat made it work well. Concerns 
about the "by invitation only" tradi- 
tion, however, as well as interest in the 
group's activities by more women than 
space seemed to permit, led to a 
reevaluation of membership during 
Summer 1995. Adoption of active and 
inactive membership categories on a 
semester by semester basis has permit- 
ted more women to join. WITS is now 

in a transitional period as it learns to 
function within its new organizational 
arrangements. 

T h e  WITS Colloquium believes 
that the new communication technolo- 
gies must be structured and used in 
ways that are beneficial and equitable 
for all. Members will continue to 
explore and agitate around these 
important issues, and urge academic 
women elsewhere to consider similar 
initiatives. 

[Be@ k h g e r  is the Head of Central 
Circulation and Bookstacks at the 
University oflllinois at Urbana- 
Champaign Library. She has been a 
member ofthe Women, Information 
Technologv, and Scholarship (WITS) 
Colloquium at UIUC since 1993. (Her 
e-mail a d h s  is betsyk@uiuc.edu) 
Jo Kibbee is the Coordinator of 
Central Public Services and Head of 
the Refemnce Library at the University 
oflllinois at Urbana-Champaign. She 
is a charter member ofthe Women, 
Information Technology, and Scholar- 
ship Colloquium. (Her e-mail addmss 
is j-kibbee@uiuc.edu)] 
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Champaign, IL 61820 USA. 



Women's Studies and the Net Effect! 

by Lynne Alice 

w h a t  follows is very much a 
field report from a rapidly developing 
women's studies program in New 
Zealand where communication 
technology is central to courses offered 
in most departments. In Women's 
Studies, we have not yet been able to 
develop new databases and computer 
programs, but we are focused on 
utilizing networks and existing 
information sources to augment our 
resources and empower our students. 

The Women's Studies Programme 
at Massey University includes an 
extensive distance education compo- 
nent Currently all but one core 
undergraduate course is also taught by 
correspondence. Recently the program 
added World W~de Web pages and e 
mail discussion lists to its facilities. 
The rationale for this was four-fold. 
F i d y ,  we want to enable wider 
participation in issue-specific tutorials 
between on-campus and extramural 
students. Not only does this break 
down the barriers of isolation for 
extramural students, but reminds 
internal students that the courses are 
constantly attracting more interest than 
they are aware of on what is essentially 
a provincial campus setting. Many 
extramural students are older, profes- 
sional persons whose demographics 
contrast markedly with on-campus 
students. Connecting these groups 
through technology is beneficial for 
both. Face-to-face connections are 
more dElicult to achieve within a 
thirteen-week semester. 

We also teach (through participa- 
tion) computer skills relevant to areas 
of potential employment for Women's 
Studies graduates. This coursework 
does not include computer languages 
and programming, but rather focuses 
on encouraging students to feel 
comfortable and become more adept at 
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networked communications. Staff are 
encouraged to thoroughly learn 
programs that access the Internet and 
informally pass this on to their 
students. Although, as in most univer- 
sities, workshops are offered by 
computer personnel, we've found that 
they are not always sensitive to the 
needs of women and not often aware of 
the extensive feminist resources 
available to Women's Studies students. 
While we are working towards 
changing this situation, in the mean- 
time, one-on-one tutoring speeds up 
the process of helping students to 
claim their own spaces. Assigning 
projects that require first-year students 
to access and evaluate online feminist 
resources available in this country has 
been a positive and useful beginning. 
Workshops offered at national confer- 
ences have created a great deal of 
interest, not only in women's studies 
areas but also in lesbian and gay 
databases. 

Like most women's studies 
programs offering an undergraduate 
major, we see the following two 
categories of skills as necessary for 
graduates who will most likely work in 
community- based organizations, 
government departments, service 
industries, teaching, and research: 
familiarity with communication 
technology programs such as e-mail 
(Eudora), file transfer (Fetch), gopher 
-gopher), the Internet 
(Netscape); as well as some educa- 
tional "chat" programs. Students are 
also introduced to bibliographic search 
engines like First Search, Current 
Contents, and Carl Uncover. Their 
learning, both through assignments 
and informal workshops, includes a 
detailed grasp of how these programs 
and protocols work and the social 
contexts that have produced them. We 

consider that over the period of taking 
their undergraduate degree, students 
should also learn the basic skills to 
design and compile databases. This 
mostly entails working their course 
topics and bibliographic sources into 
hypercard stacks, but we are also 
hoping to extend this to create "knowl- 
edge webs" of hitherto unpublished 
research in this country. The impetus 
for this comes h m  a lack of oral 
histories of women's lives and the 
sense that networked knowledge bases 
that have social issues as their focus 
may be able to become learning and 
activist tools of use to both university- 
and community-based feminists. It is 
important to us that students learn 
quickly to access the variety of existing 
materials available electronically all 
over the world. While this is an 
outcome of our isolation, perhaps, it's 
also building on an attraction for 
electronic technology that is wide- 
spread here. It is said that New 
Zealanders buy more technology per 
head of population than most other 
'induistrialized' countries! Women's 
Studies at Massey shares the typically 
limited financial and equipment 
support endured by most women's 
studies programs, but maintains that 
identifying the skills and knowledge 
required by employers of our graduates 
enables us to mainstream into core 
courses an ongoing process of com- 
puter skills-building for students. 

T h e  Programme's web pages 
were designed not simply as publicity, 
but as resources for students seeking 
materials not commonly found in 
Libraries or bookshops. While in New 
Zealand it is important to make 
available overseas information that is 
difficult or expensive to access, we 
have also prioritized the storing of 



student and staff articles, reports, and 
reviews. The highly successful 
feminist electronic journal Feminist 
Studies in Aoteama was a result of this 
demand for unpublished or not-yet- 
published feminist writing to be 
distributed more broadly. Publishing 
of New Zealand feminist work is 
difficult because of the hegemony of 
international publishers and the 
inevitable popular-readership focus of 
many local presses. Information 
technology may potentially resolve 
some of these difficulties for feminists, 
as long as knowledge about access and 
what is available is shared. The 
monthly electronic journal is available 
through email and the Web 

(fmst@stonebow.otago.ac.nz; http:// 
www.massey.ac.nz/-WWWII1S/FMSTI 
1nfo.html) and contains original 
content from academic scholars and 
students, about seventy percent of 
whom are local. It's our view, from the 
isolation and distance of the southern 
hemisphere, that the importance of 
using information technology in 
women's studies cannot be underesti- 
mated. Not only does it enable 
repositories of materials that may 
otherwise be lost, it also offers a means 
of communicating and debating local 
and global women's issues in a world 
where physical location, social, 
economic, and cultural specificities 
continue to make more personal 
contact unlikely in the same depth. 

[Lynne Alice is the Director of 
Women 's Studies at Massey University, 
New Zealand, where she teaches 
feminist theory and queer studies. Her 
book Feminism Beyond Gender will be 
published by Macmillan this year and 
she is currently working on a Women 's 
Studies textbookfor second- and third- 
year students. The Women 's Studies 
Pmgramme at Massey University may 
be reached at I? 0. Box 11-222, 
Palmerston North, Aoteama (New 
Zealand). The Web address is: htp:// 
cc-server9.massey. ac. nd-wwwms] 

A Blueprint for Teaching Elementary Teachers 
About the Internet 

by Kim Dayton 

w h e n  I first "discovered" the 
Internet in October 1993, its vast 
potential as a K-12 educational 
resource quickly became apparent to 
me. My son, then five years old, was 
attending a private preschoolkinder- 
garten, but would be entering public 
school the following fall. Although I 
teach in a professional school, I have 

long been interested in the content and 
scope of elementary and secondary 
education, particularly that provided in 
the public schools. My first 
"netsurfing" activities consisted largely 
of exploring educational databases and 
resources. It seemed to me that the 
Internet and the nascent, text-based 
World Wide Web offered - in an era 

of declining 
financial sipport 
for and even 
hostility towards 
public education 
- access to a 
quality and 
quantity of 
educational tools 
costing far less 
than the typical 
curricular 
materials. I 
thought, too, that 
the Internet could 
empower K-12 
teachers, the vast 

majority of whom are women, provid- 
ing greater control over their teaching 
methods and materials and a means for 
collaboration with colleagues all over 
the world. At the time, however, I had 
little more than a vague notion of how 
one might best bring teachers and the 
Internet together. 

A little more than a year later, I had 
become sufficiently fascinated with 
(some might say addicted to) the Web 
and its possibilities that I had started 
authoring web pages - first my own 
homepage and then a small site for my 
law school. Meanwhile, I had discov- 
ered that the school district in which 
my son's school was located was 
hopelessly out of touch with the 
Internet revolution occurring through- 
out the country. The district lacked 
even a local area network connecting 
its two dozen or so schools, and 
district-wide Internet access was not 
even under consideration. Moreover, 
most schools in the district were poorly 
equipped in terms of computer hard- 
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ware and software, and training in the 
use of technology was virtually 
nonexistent for any teachers other than 
each school's technology specialist 
(usually its librarian). 

I t  occurred to me that one way to 
bring the Web to my son's school - 
and ultimately to the school district as 
a whole - would be to develop a 
World Wide Web site for the school 
even before it had Internet access. The 
school librarian was enthusiastic; she 
endorsed the idea of a school 
homepage, gave me the go-ahead to 
develop the site, and provided substan- 
tive information and graphics. Because 
the school had no Internet access, I 
located the site in my own university 
account. Designing a simple web page 
is not difiticult, and within a couple of 
days I had put on-line a prototype 
page. Meanwhile, the librarian1 
technology specialist persuaded the 
Parent Teacher Organization @TO) to 
pay for a separate phone line to 
connect one of the school's nine 
computers to the Internet through a 
private provider. I agreed to pay for 
six months of connect time, and other 
parents and grandparents also pledged 
financial support. 

At a meeting of the school's 
Computer Committee, the librarian 
presented this PTOIparent-funded 
proposal to the school district's 
director of instructional technology, so 
that teachers (student access wasn't 
contemplated at the time) could access 
the school's homepage and the Web. 
Extremely suppo&v~ of the proposal, 
the district coordinator even promised 
us a faster modem. More than a month 
elapsed while the school obtained 
necessary authorizations from school 
district administrators (who agreed to 
the proposal only after they were 
assured that no school district funding 
would be involved and made aware 
that a vocal group of parents strongly 
supported it). Finally, in late March 
1995, the librarian "logged on" to the 
school's Internet account for the very 
first time, and she and the school's 
other teachers were able to see the 
homepage and begin to explore the 
Web. 

Because of the timing, most 
teachers' curriculum plans were in 
place for the rest of the year, and only 
one or two were able to take advantage 
of the school's new resource. The 
librarian, however, assisted by the 
Computer Committee's parent repre- 
sentative, formed an after-school 
computer club - comprised about 
equally of girls and boys - in which 
students in third through sixth grades 
began learning to write HTML 
documents. The school's eight- 
computer lab, without an Internet 
connection, was configured as a 
minature "Web" so that students could 
access documents written by others in 
the club and stored on the lab com- 
puter which acted as the mini-Web's 
server. By the time school ended in 
late May, about a dozen students had 
learned enough HTML to create their 
own homepages. The librarian also 
began learning HTML in anticipation 
of eventually taking over maintenance 
of the school's site. Through its 
website, the school almost immediately 
began receiving contacts fiom other 
elementary schools interested in 
collaborative projects, and even heard 
from the daughter of a former student 
who ultimately donated part of her 
father's collection of rare agates to the 
school for permanent display. 

By the following fall, most teachers 
at the school had become fully commit- 
ted to promoting and using the 
resources made accessible by the 
school's Internet connection. In 
October, the librarian organized an all- 
day in-senice training session focused 
on technology and the Internet; nine of 
the school's eleven full-time teachers 
attended. My ninety-minute workshop 
on using the Internet to supplement 
"regular" curricular materials was 
repeated three times. Teachers and 
students have since begun to use the 
Web regularly; for example, in 
November, sixth-graders constructed a 
time line of Russian history, using only 
the Web as a resource, in preparation 
for visiting "The Treasures of the 
Czars" museum exhibit in Topeka. 
The second-grade language arts 
instructor has recently incorporated a 
Web-based research component in 

student report-writing activities. 
Teachers have come to realize the 
Web's potential to free them from the 
budgetary and bureaucratic restraints 
imposed by the hierarchical structure 
of public education. 

T h e  consequences ofjust one 
school in the district initiating a Web 
presence and obtaining Internet access 
have been profound. Parents and 
teachers at other schools who learned 
about our school's website almost 
immediately began demanding 
comparable access. In late November 
1995, a district-wide Internet Commit- 
tee (of which I am a member) pre- 
sented to the Board of Education a 
proposal for implementing a local area 
network and district-wide Internet 
access; this proposal addressed, among 
other things, anticipated concerns 
about children's potential exposure to 
the unseemly side of the Web. There is 
every reason to think that, by the end 
of this school year, every teacher in the 
district who wants it will have some 
form of Internet access, and all the 
district's schools will have connectivity 
by the end of the summer. The rest, I 
believe, will follow. 

[Kim Dayton is Professor of Law at the 
University of Kansas School of Law, 
where she teaches courses in criminal 
and civil procedure, intellectual 
property, andfeminist theory. She is 
also a strong supporter of the use of 
technology and the World Wide Web, to 
enhance curricula at all educational 
levels. Professor Dayton currently 
maintains a number of educational 
and public-service oriented websites.] 



Insights into Automation Training 
at a Saudi Women's College Library 

by Patricia Myers-Hayer 

w h e n  I first heard about the 
American Library Association's 
Library Fellows' Program in 1987, I 
knew right away this was something 
I'd like to do. When the chance came 
to work in the Kingdom of Saudi 
Arabia, I applied and was selected. 
My six-month fellowship lasted from 
October 1994 through March 1995, 
and was to center on training women 
library staff at King Abdd Aziz 
Women's College. 

King Abdul Aziz University, 
located on the eastern edge of Jeddah, 
consists of two main campuses, the 
Central Campus (men's) and the 
Women's College. Everyone can enter 
the central campus and walk around, 
but most university buildings are off 
limits to women. The Women's 
College is, not surprisingly, for women 
only. Men are generally not allowed 
on the premises. Electricians, carpen- 
ters, and custodial staff are all female, 
usually expatriates. Materials and 
correspondence are transferred daily 
between the two campuses. 

Shortly after my arrival in the 
Kingdom, I visited the Central Library. 
At that time, women were permitted in 
the Central Library only once a week, 
on Thursdays (part of the Saudi 
weekend, Thursday and Friday). Most 
library services (including the marvel- 
ous CD-ROM collection) were closed 
down at this time, although books 
could be checked out. The Central 
Library looks like a small- to medium- 
sized college library in the United 
States. Its shelves are full and it is 
pleasing to the eye, with nice study 
areas. It has a sizeable periodicals 
collection and a very impressive 
collection of CD-ROMs - unlike the 

Women's Library, which has neither. 
While the men's library stays open 
until ten o'clock at night, six days a 
week, the women's facility closes 
promptly at two in the afternoon, to the 
dismay of some academic staff who 
teach until then. 

w h e n  I first set eyes on the 
Women's Library at King Abdd Aziz 
University, I was surprised at the 
newness of the building. My delight 
lessened when I learned how much 
smaller the Women's Library collec- 
tions were than those in the Central 
Library. The original proposal for my 
work there indicated I would be 
training the women's staff in online 
cataloging and reference at the 
Women's College. I hadn't been aware 
that a l l  cataloging was in fact carried 
out in the Central Library, where men 
performed this task. The women 
hadn't cataloged since a decision some 
years before to centralize the catalog- 
ing. The staff in the Women's College 
Library, therefore, largely performed 
public services and reference work. 
Several of the women staff have 
master's degrees in library science and 
some have a bachelor's in library 
science (which is more typical of 
library programs in the Middle East) 
and the same would be true of male 
staff. Online catalogs are new, 
however, and few people are comfort- 
able with them yet. Libraries have 
access to some other online services, 
although when I was there, King 
Abdul Aziz University libraries did not 
have access to Internet. 

I started my training work by 
giving refresher sessions on searching 
the online public catalog. The DOBISI 

LIBIS system accommodates both 
Arabic and English scripts. Though 
easy to search, it has some drawbacks 
as a public catalog. Actually, it is two 
catalogs - one in Arabic (with Arabic 
menu, for use in searching the Arabic 
collections) and one in English 
(English menu, for locating items in 
English). From a public services point 
of view, the main disadvantage to the 
system is that the menu appeus on the 
screen in either English or Arabic, not 
both. If one is unfamiliar with how to 
toggle back and forth between the two, 
immediate confusion results. At the 
start of the day, a technical services 
librarian would set up three terminals 
with the menu in English, and three 
with Arabic menu. After searching, 
library users sometimes couldn't return 
the screen to the menu or would leave 
it in the alternate language. Students 
approaching the screen would see an 
unexpected script, give up, and head 
for the manual catalog. Although 
written instructions outlined how to 
toggle back and forth between Arabic 
and English, these weren't clear to the 
uninitiated. The men's library had 
better charts on toggling between 
catalogs, but when I tried to have some 
of them put into the Womens' Library, 
I met with resistance from staff who 
believed their way was better. Staff 
would wait for students to ask for help, 
even when it was obvious they didn't 
understand the computers. Although I 
made little headway influencing &, 1 
hope I was able to be of assistance to 
enough students so that they could help 
others become comfortable with the 
online catalogs. 

While training people how to use 
the public catalog, I discovered that 



many of the Women's Library's 
holdings did not appear there. Not 
only did Women's Library staff not 
know how to catalog online, but they 
didn't know how to add information on 
their library's holdings, and the men 
weren't allowed on campus to do it for 
them. This situation opened the door 
for getting women some training in 
working online. I first learned via 
telephone how to add holdings 
information, then learned the mecha- 
nisms of cataloging in DOBIS online 
in Arabic and English. I cataloged 
some records, which were reviewed by 
the men's library staff. The results 
were good, so my hope is that the 
online training has expanded to 
include the women library staff. 

Another sign of the electronic 
age in both libraries is barcoding of 
books, and an interesting cultural note 
revolves around the connection of 

barcoding to the abbaya (black cloaks 
worn by Saudi women which cover 
them head to toe). When women enter 
the library, they must leave their 
abbayas (and other belongings) at the 
door, as the garment offers a means of 
smuggling books out of the library. 
Once barcoding is finished, perhaps 
people will at least be allowed to cany 
their purses and study materials into 
the library, and maybe their abbayas as 
well. 

Though information access in the 
university - and, I learned by visiting 
with public school librarians, in grade 
schools as well - is two-tiered, I also 
noted that women are observing these 
Merences and beginning to speak out 
about the need for equal treatment. I 
met many extremely capable and 
articulate women during my stay and 
am optimistic about their future. 

[Patricia Myers-Hayer is a senior 
cataloger in the Cooperative Catalog- 
ing team at the Library of Congress. 
She has an MA.  in Library Science 
fiom the University of Wisconsin- 
Madison, an M.A. in Near Eastern 
Literatu~sfiom the University of 
Michigan, Ann Arbor: and has worked 
at Library of Congress since 1980. 
She spent a year in E g ~ p t  on the 
Center for Arabic Studies Abmad 
program, worked at Sultan Qaboos 
Universityfiom 1986-1988, and 
cataloged Arabic materials at the 
Library of Congressfiom 1980-1986.1 

Helping Re-entry Women Develop Library Technical Skills 
and Research Strategies 

by Linda Marie Golian and Rita M Pellen 

Introduction 

Information literacy, as defined 
recently by the American Library 
Association, is the ability to recognize 
when information is needed. Today, to 
a large extent, it means computer 
literacy as well. Skills of locating, 
evaluating, and effectively using 
information from a variety of sources, 
both print and electronic, are essential. 
Pewle who are information literate 
know how knowledge is organized, 
how to find information. and how to 
use information in such a way that 
others can learn from them.' These 
individnals are prepared for lifelong 
learning because they can locate the 

information needed to handle most 
tasks or decisions and have the skills to 
be independent learners in all spheres 
of life. Today's restructuring of the 
learning process enhances the critical 
thinking skills of students and empow- 
ers them to perform effectively in 
personal, professional, and civic 
activities.' 

Academic librarians must adopt 
information literacy as a priority and 
accept the responsibility of assisting 
reentry women - and other nontradi- 
tional students - in acquiring 
information literacy skills. To assist 
librarians in this task, this article will 
examine why women decide to enroll 

in college, highlight specitic educa- 
tional participation barriers they might 
experience, and suggest how academic 
librarians can help reentry women 
develop library technical skills and 
research strategies. 

Enrollment of Re-entry Women in 
Higher Education 

As reported in Pmjections of 
Education Statistics to 2005,' women 
play a major role in the ever-increasing 
higher education enrollment. The 
number of women students grew from 
6.2 million in 1980 to an estimated 8.1 
million in 1993, an annual growth rate 



of 2.1 percent apd a 30 percent 
increase over the period. According to 
projections from the "middle altema- 
tive forecast" (representative of the 
most likely outcome), enrollment of 
women is expected to reach 8.8 million 
by the year 2005, an increase of 8 
percent from 1993. Women accounted 
for 55 percent of all college students in 
1993 and are expected to maintain 
their share of the total in 2005, when 
projected female enrollment hits 9.1 
million. As for the 35- to 44-year-old 
female population, enrollment will 
continue to increase for most of the 
period 1994 to 2005. 

Why Women Re-enter Higher 
Education 

The above statistics show a 
continuing trend in academic partici- 
pation by reentry women. Women 
enroll for a variety of reasons, includ- 
ing family, personal, and career needs.' 
Researchers divide reentry partici- 
pants into three subgroups: goal- 
oriented learners, activity-oriented 
learners, and learning-oriented 
 learner^.^ 

Goal-oriented women reenter 
college to achieve specific life objec- 
tives. Two examples are someone 
actively seeking a job promotion, or a 
midlife housewife struggling for 
independence and identity. 

Reentry college students who are 
activity-oriented tend to participate in 
learning activities for social bonds 
rather than to acquire a specific skill. 
Women hoping to escape the loneliness 
or boredom of the home or office 
would be in this subgroup. 

Learning-oriented reentry college 
women pursue education for its own 
sake. For these women, education 
meets their fundamental desire to learn 
and to grow through the acquisition of 
knowledge. 

Participation Barriers 

Using computers can be important 
to the successful college experience, 
from finding out what helping senices 

are available, to getting at library 
resources, to word-processing for class 
papers. Academic librarians can assist 
reentry women in developing library 
technical expertise and research 
strategies, including computer skills, 
but because research shows that 
students in greatest need of educational 
assistance (such as reentry women) 
ofien fail to participate in programs 
designed especially to help them,6 
librarians also need to understand why 
women do not take part. 

Perceived barriers to learning can 
be divided into three categories: 
situational, institutional, and disposi- 
tional. Most students, including re- 
entry women, have the greatest 
problems with situational and institu- 
tional barriers. 

Situational barriers include 
conflicts with home and job responsi- 
bilities. Many reentry women have 
the added burden of indticient child 
care options andlor limited funds to 
pay for child care. Safety concerns, 
such as evening classes in urban 
centers, are additional burdens for 
many reentry women. 

Some institutional barriers might 
be bureaucratic restrictions associated 
with community colleges and universi- 
ties, such as sex and age quotas, 
deficiencies in counseling opportuni- 
ties, lack of on-campus child care 
facilities, and financial aid practices 
that work against part-time students. 
Reentry women also have difliculties 
with c o w  and library support 
services not offered during nontradi- 
tional business hours such as evenings 
and weekends. 

The dispositional barrier has to do 
with self-concept and self-esteem 
issues, perhaps the most diflicult to 
overcome in teaching computer 
literacy. Many reentry women suffer 
guilt as a result of manipulative family 
pressures and lack of support. It is not 
uncommon for reentry students to 
doubt their abilities to succeed in an 
academic environment, while some 
bright women hesitate to excel in 
academics for fear of appearing too 
ambitious.' 

Recommendations 

If academic librarians are to help 
develop library technical and research 
skills, they must understand the roles 
of lack of self-esteem and other 
participation barriers and also ac- 
knowledge the various levels of 
educatio&l, research, and technology 
experience students bring with them. 

To help these special patrons, 
library administrators must first deiine 
the library's role of bibliographic 
assistance through careful planning, 
setting objectives, and continuous 
eval~ation.~ Reentry women comprise 
a complex student profile, so a wide 
variety of instructional methods and 
techniques are suggested. 

Among the possibilities are 
establishing and publicizing special 
library instruction sessions for return- 
ing women students. One-on-one 
librarian consultations can be helpful 
for students uncomfortable with or 
unable to attend group sessions. The 
Women's Studies Center may be 
willing to collaborate in presenting an 
annual forum highlighting senices 
and organizations available for women 
students. Librarian participation in 
this forum and other university 
women's programs can insure aware- 
ness of library resources. Training 
sessions for librarians willing to help 
reentry women can help sensitize 
them to student needs. Campus offices 
such as Student Senices can then be 
informed about these specially trained 
individuals. 

An information area for reentry 
women inside the library might 
include fliers on counseling opportuni- 
ties, workshops, discussion/support 
groups and the like both on campus 
and in the community. A videotape 
about the library and-other university 
services (e.g., child w e  facilities, 
weer  counseling office) would be a 
good resource for reentry women 
students to check out and view at 
home. Librarians can help build 
collaborative learning opportunities by 
introducing new reentry students to 
successful senior reentry students in a 
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bibliographic instruction class. 
Alumni who were former reentry 
students themselves might be good 
resources; ask them how the library 
can better serve such students. 

To help reentry women in 
learning to use new technology, some 
possibilities are: 

1. Provide opportunities for 
women with little computer experience 
to experiment with research technol- 
ogy. Design computer training 
sessions with an emphasis on reducing 
their fears. Help build self-confidence 
by encouraging use of new technolo- 
gies and being patient and supportive 
during these risk-taking ventures. 
Provide handsan, one-onane training 
for re-entry students. Have students 
perform a literature search using a 
specific CD-ROM product in which 
they must download results to a disk. 

2. Allow students to work 
together in small groups or teams in 
learning new technology skills or 
research strategies. Reentry students 
have a tenden& to overcollect 
bibliographic citations. Teach reentry 
women how to de-select unnecessary 
items. 

3. Watch the "lingo" used during 
bibliographic instruction sessions. 
Take time to explain the new terrninol- 
ogy, such as Boolean logic. Compile 
and distribute a glossary of new 
technology terms that can help re-entry 
women develop their research skills. 

4. Integrate new information with 
previous learning in small chunks. 
Mow time for new information to sink 
in and provide opportunites to use the 
new information and skills? 

Conclusions 

Although challenging, working 
with female re-entry students is a 
rewarding experience. A basic under- 
standing of participation motivators 
and barriers is helpful when designing 
instructional programs for this rapidly 
increasing student group. Effective 
librarians establish a climate of mutual 
trust by creating opportunities for 
learning in a comfortable, nonthreaten- 
ing atmosphere. Because reentry 
women students have varied levels of 
information literacy skills, academic 
librarians should consider implement- 
ing special programs to address their 
needs. 

[Linda Marie Golian is the Serials 
Department Headfor Florida Atlantic 
University in Boca Raton, Florida and 
is a member ofthe American Library 
Association k ACRL Women k Studies 
Section. She mceived an Educational 
Specialist Degme in Adult Education 
in 1995. Linda designed and currently 
facilitates a .6 CEU class entitled 
"Learning How to Study" specially 
designed for m-enhy students. 
Rita M. Pellen is the Assistant Dimc- 
tor for Public Services and Head, 
Refemnce and Collection Development 
at Florida Atlantic University Library, 
Boca Raton, Florida. She is a member 
ofthe American Library Association k 
ACRL Women k Studies Section.] 
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FEMINISM AND SOCLQL CBANGE: 
BRIDGING THEORY AND PRACTZCE 
Gottfried, Heidi, ed. University of IUinois 
Press, 1996. 



FEMINISM AND THE POLITICS OF 
DIFFERENCE Gunew, Sneja & 
Yeatman, Anna, eds. Westview Press, 
1993. 
FEMLMSM AND THE POLITICS OF 
DIFFERENCE Gunew, Sn eja & 
Yeatman, Anna, eds. Bridget Wdliams 
Books, 1993. (Address: P.O. Box 5482, 
Lambton Quay, Willington, New Zealand) 
FEMINISM3: THE THIRD G E m -  
TION IN FICTION. Zahava, h e ,  ed. 
WestviewPress/HqerCollins. 19%. 
FEMINIST CULTURAL THEORII 
PROCESS AND PRODUCTION. Skeggs, 
Beverly, ed. blanchester University Press. 
1995. 
FEMINIST FOREMOTHERT IN 
WOMEN'S STUDIES, PSYCHOLOGE: 
AND MENTAL HE4LTH. Chsler, 
Phyllis, et al., eds. Hamngton ParW 
Haworth, 1995. 
FEMINIST LEGAL THEORY VOLUME 
I: FOUNDATIONS AND OUTLOOKS. 
O l m ,  Frances E., ed. New York Univer- 
sity Press, 1995. 
F E M m T  LEGAL THEORY VOLUME 
U: POSITIONING FEMINIST THEORY 
WITHIN THE LAIC( Olsen, Frances E., 
ed. New Yo* University b, 1995. 
FEMINLST PERTPECTIVES ON 
FAMILY CARE: POLICIES FOR 
GENDER JUSTICE Hooyman, Nancy R. 
& Gonyea, Judith. Sage, 1995. 
FEMINIST THEOLOGY IN DIFFER- 
ENT CONTEXTS. Fiorenza, Elisabeth 
Schussler & Copeland, M. Shawn, eds. 
Orbis, 1996. 
FEMmTIST VISIONS OF GENDER 
S I M W T I E S  AND DIFFERENCES. 
Kimball, Meredith M. Hamngton Park, 
1995. 
FERNRURSX Q E  D., AND OTRER 
EARLY WRITINGS, Stein, Gertrude. 
Liveright, 1996. 
FETAL RIGHTS, WOMEN'S RIGHTS: 
GENDER EQUALITYIN THE WORK- 
PLACE Samuels, Suzanne Uttaro. 
University of Wisconsin Press, 1995. 
FIGHTING FOR ALR Mildon, Marsha. 
New Victoria. 1995. 
FIGMENTS OF A MURDER 
Hanscombe, Gillian. Spinifex. 1995. 
FINDERS: POEMS BY JULJE P M O N -  
NESBITI: Parson-Nesbilt, Julie. West 
End, 1996. 
M T  IMPRESSONS. CaUoway, Kate. 
Naiad Press, 19%. 
FRONTUNE FEMINISM, 1975-1995: 
ESSAYS FROM SOJOURNER'S FIRST 
20 EARS. Kahn. Karen, ed. Aunt Lute 
Books, 1995. 
GENDER & DISCOURSE Tannen, 
Deborah. Oxford University Press, 1996. 

GENDER POWER, LEADERSHIE: AND 
GOVERNANCE Duerst-Lahti, Georgia & 
KeUy, Rita Mae, eds. The University of 
Michigan Press, 1995. 
GENDERING THE MIDDLE E4SZ 
EMERGING PERSPECTIVES. 
Kandiyoti, Deniz, ed. Syracuse University 
Press, 1996. 
GIRL HURZ POEMS. Laino, E.J. MiUer. 
Alice James Books, 1995. 
GIRLS: CC&4LLENGING THE WORLD: 
A UNITED NATIONS LEAFLET FOR 
SECONDARYSCHOOL STUDENTS. 
United Nations Department of Public 
Information, 1994. 
GREER HEROINE CULTS. h n ,  
Jennifer. University of Wisconsin Press, 
1995. 
GUILTY PLE4SURE.S: FEMINLST 
CAMP FROM MAE WEST TO MA- 
DONNA Robertson, Pamela. Duke 
University Press, 1996. 
A HANDBOOK FOR THE DEVELOP- 
MENT OF SAVINGS GROUPS AND 
WOMEN'S BUSLVESS S K U .  Save the 
Children Philippines Field Ofice; ed. by 
Peggy Clark; ill by Hilda Gorham. Save 
the Children. (Address: 54 W~lton Road, 
Westport, CN 06880 ) 
"HE LEADETH ME " Gaudet, Frances 
Joseph. G.K. Hall, 1996. 
THE R U T H  RATIONALE FOR 
FAMILY PLANhTNG: TIMING OF 
BIRTHS AND CHILD SURVIVAL 
Department for Economic and Social 
Information and Policy Analysis Population 
Division. United Nations Publications, 
1994. 
HELEN: MITE, LEGEND, AND THE 
CULTURE OF M I S O G M  Meagher, 
Robert Emmet Continuum, 1995. 
HETEROSEXUAL PLOTS & LESBUN 
NARRATIVES. Farwell, Marilyn R. New 
York University Press, 1996. 
HOME AND HAREM: NATION, 
GENDER, EMPIRE, N THE C U L  
TURES OF TRAVEL Grewal, Inderpal. 
Duke University Press, 1996. 
IN THE EMBRACE OF GOD: FEMI- 
NIST APPROACHES TO THEOLOGI- 
CAL ANTHROPOLOGY Graff, Ann 
O'Hara. Orbis Books, 1995. 
INTEGRATIVE FEMINISMS: I3 UILD- 
ING GLOBAL YISIONS, 1960s-1990s 
Miles, Angela Routledge, 1996. 
INTERNATIONAL FEMINIST PER- 
SPECTIVES ON EDUCATIONAL 
REFORM: THE WORK OF GAIL 
PARADISE KELLY Kelly, Dav~d H., cd. 
Garland, 1996. 
INTERNATIONAL MIGRATION 
POLICIES AND THE STATUS OF 
FEMALE MIGRANTS: PROCEEDINGS 

OF THE UNITED NATIONS EXPERT 
GROUP MEETING ON LNTERNA- 
TIONAL MIGRATION POLICIES AND 
THE STATUS OF FEMALE MI- 
GRANTS, SAN M M T O ,  ITALK 28-31 
MARCH 1990. Department for Economic 
and Social Information and Policy Analy- 
sis, Population Division. United Nations 
Publications, 1995. 
ISKWEWAK-K4E' KI YAW NI 
WAI;KOMAKANAK: NEITHER INDUN 
PRINCESSES NOR EASY SQUAWS. 
Awose, JaniceMsko-Kisikawihkwe (Red 
Sky Woman). Women's Press (Canada), 
1995. 
THE JEWISH WOMAN: AN ANNO- 
TATED SELECTED BIBLIOGRAPHK 
19861993 (WITH I99M995 RECENT 
TITLES LIST). Masnik, Ann S., wmp.; 
ed. by Doris B. Gold. Biblio, 1996. 
JOYCE'S WARING WOMEN: AN 
LVTRODUCTION TO FINNEGANS 
WA&E Brivic, Sheldon. University of 
Wlswnsin Press, 1995. 
JULIA KRISTEVA (TI): A BIBLIOGRA- 
PITI! Nordquist, Joan, comp. Reference 
and Research Services, 1995. 
KATHARLNE HEPBURN: STAR AS 
FEMINIST Britton, Andrcw. Continuum, 
1995. 
KATLE'S CANON: WOMANISM AND 
THE SOUL OF TEE BLACK COMMU- 
NITY Cannon, Katie Geneva. Continuum, 
1995. 
KISS ME DMDLII FEMINISM & 
CINEMA FOR THE MOMENT 
Jayamanne, Laleen, ed. Power Publica- 
tions, disk Indiana University Press, 1995. 
(Address: Power Institute of Fine Arts, 
University of Sydney, NSW 2006, Austra- 
lia) 
LADY GOD. Luders, Lesa. New Victoria, 
1995. 
LATIN-AMERICAN WOMEN WRIT- 
ER&? CLASS, RACE, AND GENDER 
Jehenson, Myriam Yvonne. State Univer- 
sity of New York Press, 1995. 
LEARNING ABOUT SEYUALIm A 
PRACTICAL BEGINNLNG. Zeidenstein, 
Sondra & Moore, Kirsten, eds. The 
Population Council, Inc., 1996. 
LESBUN VOICES FROM LATIN 
AMERICA: BRE/IKlNG GROUND. 
Martinez, Elena M. Garland, 1996. 
LESBUNS IN PRINZ A BIBLIOGRA- 
PHY OF L5OO BOOKS WITH SKVOP- 
SES. Gillon, Margaret, cnmp. Bluestock- 
ing Books, 1995. 
LOVE'S HARVEST. Herring, Peggy. 
Naiad, 1995. 
LOVE'S WORK: A RECKONING WITH 
LIFE Rosc, Gillian. Schocken Books, 
1995. 
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LUDIC FEMINISM AND AFTER 
POSTMODERNISM, DESLRE, AND 
LABOR IN U T E  C4PITALISM. Ebert, 
Teresa L. University of Michigan Press, 
1996. 
MANGOS, BANANAS AND COCO- 
NUTS: A CUBAN LOVE STORK Novas, 
Himilce. Arte Publico Press, 1996. 
THE MIGRATION OF WOMEN: 
METRODOLOGICAL ISSUES IN THE 
MEASUREMENT AND ANALYSIS OF 
INTERNAL AND INTERNATIONAL 
MIGRATION United Nations Interna- 
tional Research and Training Institute for 
the Advmcement of Women (JNSTRAW). 
INSTRAW, 1994. (Address: P.O. Box 
No.21747, Santo Domingo, Dominican 
Republic) 
MONO LAKE: STO- Cummings, 
Martha Clark. Rowbarge, 1995. 
MOSCOW YANKEE Page, Myra 
University of Illinois Press, 1996. 
MYLIFE Duncan, Jaadora. Boni & 
Liveright, 1927; repr. Liveright, 1995. 
NAlTERING ON THE NET WOMEN, 
POWER AND CYBERSPACE S p d e r ,  
Dale. Spinifex, 1995. (Address: 504 
Queensberry St., North Melbourne, Wc. 
305 1, Australia) 
NATURE'S BAN: WOMEN'S ZNCETT 
LITERATURE McLennan, Karen 
Jacobsen, comp. Northeastern University 
Press, 1996. 
NEITHER MAN NOR BEAST FEMI- 
NISM AND THE DEFENSE OF 
ANLUAU. Adams, Carol J. Continuum, 
1995. 
NIGHTSHADE W i i m s ,  Karen. Rising 
Tide, 1996. 
NORTHERN BLUE Richardson, Traccy. 
Naiad, 1996. 
NOTABLE BUCK AMERICAN 
WOMEN: BOOK IZ Smith, Jessie Carney, 
ed. Gale, 1996. 
NOTHING HAPPENS: CHANTAL 
AKERMAN'S HYPERREALIST EVERY- 
DAY Margulies, Ivone. Duke University 
Press, 1996. 
ONLY PARADOXES TO OFFER. 
FRENCH FEMINISTS AND THE 
RIGHTS OF MAN. Scott, Joan Wallach. 
Haward University Press, 1996. 
OUT FOR BLOOD: TALES OF MYS- 
TERY AND SUSPENSE BY WOMEN 
Bmwnworth, Wctoria A., ed. Third Side, 
1995. 
OUT OF THE NIGHT Bruyer, Kris. 
Naiad, 1996. 

PARIS FRANCE Stein, Gertrude. 
Liveright, 1996. 
THE PEOPLE FROM HE4 WIN. 
Sanford, John. 1943; rcpr. University of 
Illinois Press, 1996. 
PUHNG FOR KEEPS Rios, Stevie. 
Rising Tide Press, 1995. 
PRIESTESS, MOTHER, SACRED 
S I S m  RELIGIONS DOMINAATED BY 
WOMEN. Sered, Susan Starr. Oxford 
University Press, 1994. 
PROSE BY VICTORL4N WOMEN: AN 
ANTHOLOGK BPOOmf~eld, Andrea & 
Mitchell, Sally, ads. Garland, 1996. 
PROTECTING WOMEN: LABOR 
LEGZSUTION IN EUROPE, THE 
UNITED STATES, AND AUSTRALIA, 
1880-1920. Wlkander, Ulla, et al., ed. 
University of Illinois Press, 1995. 
RE-YISIONING FEMINISM AROUND 
THE WORLD. Feminist Press, 1995. 
REAL GORGEOUS: THE TRUTH 
ABOUT BODY & BEAUTE! Cooke, Kaz. 
Norton, 1996. 
RESEARCH ON SOUTH ASIAN 
WOMEN IN CANADA: SELECTED 
ANNOTATED BBLIOGRAPHY WITH 
SURNAME rm)M 1972-1992 Naidoo, 
Josephine C. Josephine C. Naidoo, 1994. 
REISTRUCTURING PATRICARChT 
THE MODERNIZATION OF GENDER 
INEQUALITY IN BRAZE, 191M940. 
Besse, Susan K. University of North 
Carolina Press, 1996. 
ROOT OF BIlYiVWZSS: DOCUMENTS 
OF THE s O C m  HISTORY OF 
AMERICAN WOMEN Cott, Nancy E., et 
al., eds. Northeastern University Press, 
1996. 
SALOME OF THE TENEMENTS 
Yezierska, Anzia. 1923; rcpr. University of 
Illinois Press, 1995. 
THE SEARCH. McAUester, Melanie. 
Naiad, 1996. 
SMUAL COERCION AND REPRO- 
DUCTIVE HEALTH: A FOCUS ON 
RESEARCH. Heisc, Lori, et al. The 
Population Council, 1995. 
SIGNIFICANT OTHERS: CREATMTY 
AND INTIMATE PARTNERSHIP 
Chadwick, Whitney, & De Courtivron, 
Isabelle, eds. Thames & Hudson, 1993. 
SINUOSITES, LEJBIAN POETIC 
POLITICS Allen, Jeffner. Indiana 
University Press, 1996. 
SIREN SONGS: GENDER, AUDZ- 
ENCW: AND NARRATORS IN THE 
ODYSSEY Doherty, Lillian Eileen. 

University of Michigan Press, 1995. 
SISTERS IN THE WILDERh'ESS: THE 
CHALLENGE OF WOMANIST G O B  
TALg Williams, Delores S. Orbis Books, 
1993. 
SONG OF THE HUMMINGBIRD. 
Limon, Graciela. Arte Publico Press, 
1996. 
SPINSTERS AND LESBIANS: rmlE 
PENDENT WOMANHOOD IN THE 
UMTED STATES. Franzen, Trisha New 
York University Press, 1996. 
A STRANGER'S SUPPER AN OR4L 
HISTORY OF CEhTENARLQN WOMEN 
IN MONTENEGRO. Milich, Zorka 
Twayne'Simon & Schuster, 1995. 
STRIPPED TALES Guest, Barbara: ill. by 
Anne Dunn. Kelsey St., 1995. 
THINKING THROUGH: ESSAYS ON 
FEMINISM, MARXISM AND ANTI- 
RACISM. Bannerji. Himani. Women's 
Press (Canada), 1995. 
THE T L 3  OF TEE PAST THE 
GE'TTYSBURG DL4RLES OF SALOME 
hfIERT STEWARZ 18541922. Rodgers, 
Sarah Sites. Thomas Publications, 1996. 
(Address: P.O. Box 303 1, Gettysburg, PA 
17325) 
TITUBA, RELUCTANT WITCH OF 
SALEM: D E W S H  INDIANS AND 
PURITAN FANTASIES Breslaw, Elaine 
G. New York Univmity Press, 1996. 
TO BE REAL: TELLJNG TEE TRUTH 
AND CHANGING THE FACE OF 
FEMINISM. Walker, Rebecca, ed. 
Anchor/Doubleday, 1995. 
TO MAKE MY BREAD. Lumpkin, Grace. 
University of Illinois Press, 1996. 
TO SERVE MY COUNTR% TO SERVE 
MYRACE: THE STORY OF THE ONLY 
AFRICAN AMERICAN WACS STA- 
TIONED OVERYEAS DURING WORLD 
WAR IL Moore, Brenda L. New York 
University Press, 1996. 
US. WOMEN'S AWEREST GROUPS: 
INSTITUTIONAL PROFILES. Slavin, 
Sarah, ed. Greenwood Press, 1995. 
UNSETTLING SETTLER SOCIETIES: 
ARTICUUTZONS OF GENDER, RACE, 
ETHNICITI: AND CUSS.  Stasiulis, 
Daiva & Yuval-Davis, Nira, eds. Sage, 
1995. 
VIOLENCE AGAINST WOMEN AND 
CHILDREN: A CHRISTIAN THEO- 
LOGICAL SOURCEBOOK Adams, Cam1 
J., & Fortune, Mane M., eds. Continuum, 
1995. 



WEAVZNG L D E N T Z S :  CONSTRUC 
TZON OF DRESS AND SELFIN A 
HIGHLAND GUATEMALA Town! 
Hendrickson, Carol. University of Texas 
Press, 1995. 
WEAT GOD ALLOWS: THE CRISIS OF 
F m  AND CONSCIENCE IN ONE 
CATHOLIC CHURCH. Shaph, Ivor. 
Doubleday, 1996. 
WETO CAN S P W :  AUTHORITYAND 
CRITICAL LDENTITE! Roof, Judith & 
Wiegman, Robyn, eds. University of 
Illinois Press, 1995. 
m o  wovw, zum THOUGHT I n  
Ruiz de Burton. Maria Amparo; ed. by 
Rosaura Sanchez & Beatrice Pita. 
Lippincott, 1872; repr. Arte Publica Press, 
1995. 
THE WiSH LZSZ Bennett, Saxon. Naiad, 
1996. 
THE W O W C E N T E R E D  ECONOME 
DEALS', REALITI; AND THE SPACE 
ZN BETWEEN. Edwalds, Loraine & 
Stocker. Midge, eds. Third Side Press, 
1995. 
THE W O W  WITHOUT EYPERI- 
ENCES Dicnstfrey, Patricia Kelsey St., 
1996. 
THE WOMANSOURCE CATALOG & 
REVEW TOOLS FOR CONNECTING 
THE COMMUNITY OF WOMEN 
Rosoff, Ilene, eds. Celestial Arts, 1995. 
WOMEN AND COMPUTERS. Grundy. 
Frances. Intellect Books, 1996. 
WOMEN AND FUNDAMENTALZSM: 
ISLAM AND CHRISmNITE! Gemmi, 
Shahin. Garland, 1996. 
WOMEN AND bUZUET S O C L E S :  
CRISIS AND OPPORTUNITE! Einhorn, 
Barbara & Ym, Eileen James. Edward 
Elgar Publishing. 1995. 

WOMEN AND MUSIC: A SELECTIKE 
ANNOTATED BIBWOGRAPHY ON 
WOMEN AND GENDER ISSUES ZN 
MUSIC, 19874992. Ericson, h4argare.t D. 
G.K. Hall, 1996. 
WOMEN AND RELIGION ZN BRITAZh' 
AND I R E W D :  AN ANNOTATED 
BIBWOGRAPHY FROM THE REFOR- 
MATZON TO 1993. Johnson, Dale A. 
Scarecrow, 1995. 
WOMEN AND THEOLOGY Hinsdale, 
Mary Ann & Kaminski, Phyllis H., eds. 
Orbis. 1995. 
WOMEN CREATZNG WOMEN: 
CONTEMPORARY UUSH WOMEN 
POETS Haberstroh, Patricia Boyle. 
Syracuse University Press, 1996. 
WOMEN, CCREATWZTI; AND THE 
ARTS: CRITICAL AND AUTOBICA 
GRAPHICAL PERSPECTICYES. 
Apostolos-Cappadona, Diane & Ebersole, 
Lucinda, eds. Continuum, 1995. 
WOMEN CRITICS 166iL1820: AN 
ANTHOLOGY Folder Collective on Early 
Women Critics, ed. Indiana University 
Press, 1995. 
WOMEN FLLM DIRECTORS: AN 
ZNTERNATIONAL BIOCRITICAL 
DICTZONARY Foster, Gwendolyn Audrey. 
Greenwood Press, 1995. 
WOMEN ZN PRISON: ZNSLDE THE 
CONCRETE WOMB Watterson, Kathryn. 
Northeastern University Press, 1996. 
WOMEN IN THE RIBLICAL W O W :  
A STUDY GULDE VOL I: WOMEN IN 
THE WORLD OF HEBREW S C l -  
TURE Gruber, Mayer I. Scarecrow, 1995. 
WOMEN OF THE COMMONWEALTH: 
WORK, FFAMnZ AND SOCL4L 
CHANGE ZN NINETEENTHENTURY 
MASSACHUSETTS. Porter, Susan L., ed. 
Univmity of Massachusetts Press, 1996. 

WOMEN ON THE BRINK OF DI- 
VORCE: A GUIDE TO SELF-HELP 
BOOKS David, Cynthia. Highsmith 
Press, 1995. 
WOMEN, POWTZCS, AND THE 
UNITED NATZONS. W~nslow, Anne, ed. 
Greenwood Press, 1995. 
WOMEN'S ETHNICITIEY: JOURNEYS 
THROUGH PSYCHOLOGY Wyche, 
Karen Fraser & Cmsby, Faye J., eds. 
Westview, 1996. 
WOMEN'S HISTORX BRITAZh', 1855C 
1945: AN ZNTRODUCTION. Purvis, June, 
ed. S t  Uartin's, 1996. 
WOMEN'S STUDIES AND CULTUZW 
A FEMLNIST INTRODUCTION. 
Buikema, Rosemarie & Smelik, Anneke, 
ads. Zed, 1995. 
WOMEN STATE AND TERRITORL4L 
LEGISLATORS, 1895-1995: A STATE- 
BYSTATE ANALYSZS, WITH ROSTERS 
OF 6,000 WOMEN Cox, Elizabeth M. 
McFarland, 1995. 
WOMEN WORKERS: AN ANNOTATED 
BIBWOGR4PHI: 1983-94. International 
Labour Office. International Labour 
Office, 1995. 
" WORKLNG TOGETHER TO WARD 
WOMEN'S EQUAWTY": DISCUSSION 
PAPER FOR CONSULTATIONSI 
<<ENSEMBLE PER.$ LJEGALITE DES 
FEMMES:>> DOCUMENT DE TRA- 
VAII, P=5'Z fin COIL'SL'LTATZONS. 
Status of Women Canada. Status of 
Women Canada, 1996. (Address: 360 

Albert St., Ste. 700, Ottawa, Ontario, KIA 
1C3 CANADA) 
WRITING AS WITNESS: ESSAY AND 
TAU.  Brant, Beth. Women's Press 
(Canada), 1995. 
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Announcing New Website 

UNIVERSITY OF WISCONSIN SYSTEM 
WOMEN'S STUDIES LIBRARIAN'S OFFICE 

URL: http://www.library.wisc.edu/libraries~WomensStudies/ 

Ksit our homepage for 

9 Descriptions of our publications and services 

9 Tables of contents and articles from Feminist Collections: A Qwrterly of 
Women's Studies Resowces 

9 Full-length bibliographies including "The Glass Ceiling," "Ecofeminism," 
"Feminist Aesthetics," "The Feminist Ethic of Care," "The History of 
Women and Science, Health, and Technology," "Women Mystery Writers," 
"Mentoring Women in Higher Education," and "Women and Science: 
Issues and Resources." 

9 Core lists of women's studies books on such topics as "Aging," "Health," 
"Language," "Lesbian Studies," "Mass Media," and "Women of Color in the 
U.S." 

9 Catalog of the U. Wisconsin System Women's Studies Audiovisual Collection 

9 Links to selected other websites on women and gender including 
Online newsletters and periodicals 
First chapters of books 
Syllabi and other course-related materials 
Subject-arranged list of sites on art, business, music, science, 

international concerns, women's studies research centers, women 
writers, and more 

Archives of electronic discussion lists 

9 Links to search engines and general databases 

phw 2/15/96 
email: wiswsl@doit.wisc.edu 



The ultimate women's studies resource: 

Women's Resources 
International CD-ROM 

Women's Resources Internutimu71 (1972-present) is a new CD-ROM of over 116,000 records drawn 
from a variety of essential women's studies databases. Enjoy unprecedented access to all of these 
databases exclusively on a NISC DISC. 

Women's Resources International provides all of these databases: 

Women Studies Abstracts (1984-present) is edited by Sara Stauffer Whaiey and provides more than 30,000 
records. Approximately 2,500 records are added per year. 

Women's Studies Database (1972-present) is compiled by Jeanne Guillaume, Women's Studies Collection 
Librarian of New College, University ofToronto and provides more than 52,000 records drawn from 125 
journals worldwide. Coverage includes humanities, social sciences, health, law, and informat~on on grassroots 
feminism and feminist organizations. About 4,000 records are added per year. 

Women Studies Librarian: lfilesfiom the University of Wisconsin: 

New Book on Women &Feminism (1987-present) is the complete guide to feminist publishing provides 
22,000 citations. About 2,800 records are added per year. 

WAVE: Women's A u d e  in English: A Guide to N o n p h  Resources in U6men.s Snrdior (1985-90) is a 
guide to 800 feminist films, videos, audiocassettes, and filmstrips. Includes distributor contact info. 

Women, Race, ilnd Ethniciry: A Bibliography (1970-90) is an annotated, selective bibliographv of 2,400 books, 
journals, anthology chapters, and nonprint materials. 

The Histmy of Women and Science, Health, and Technology: A Bibliogmphic Guide to the Professions and the 
Disciplines (1970-95 - selective coverage) is an excellent tool for curriculum development: over 2,350 records 
from biographical and historical books and articles. 

Women of Color and Southern Women: A Bibliography of Social Science Research (1975-present) is 
produced by the Research Clearinghouse on Women of Color and Southern Women at the University of 
Memphis in Tennessee and provides over 7,600 citations on eighteen different ethnic groups. About 500 
records are added per year. 

Women's Health and Development: An Annotated Bibliography (1995) provides 200 records drawn 
mainly from English-language journals and other holdings of the World Health Organization library in 
Geneva. The bibliography was compiled by the Division of Publishing, Language & Library Services, Office of 
Library & Health Literature Services. and is dedicated to the memory of the late chief of the libra~y, Dr. 
Deborah Avriel (1935-95). 

Major topics 
Q feminist theory 

feminist history 
9 family 
Q employment 
Q mental health 
9 physical health 
Q psychology 
Q reproductive rights 
Q family planning 

Victorian period 
Q Modern period 
Q literary criticism 
Q art, language & culture 
Q sports & physical activities 
Q political/social activism 
Q grassroots movements 
Q law 

child abuse 
Q domestic violence 
Q lesbianism 
9 developing countries 
Q raciavethnic studies 
9 prejudice & sex discrimination 
Q immigrant experience 
Q women in development 
Q international feminism 

women's liberation movement 

Annual subscription including semi-annual updates is just $895. Add $18 for shipping & handling ($35 foreign). See below for L.4N rates. 

National Information 
Services Corporation 

A Company in the Public Inreresf- 

@- Try it free for 30 days! I 

LANs: 1 user: no extra charge / 2-10 concurrent users: add 50% to price 1 11-20: add 100% 1 
21-35 add 150% 1 3 6 +  add 250%. WANVDial-in access: call. 

s. s o F LV A R E B Y Novice. Advanced, and Expert search modes 
full Boolean, truncalion & proximity retrieval R O v  TM configurable interface, output, LAN setup, elc. ARIGHT easy record display. sorting & output 

Wyman Towers. 3100 St .  Paul St.. Baltimore. MD 21218 USA 
Hardware: 386 or greater PC with DOS. 180KB RAM (512KB without ext. memory); CD-ROM. 
License: Signature of license agreement required. Price, databases included subject to change. 

4101243-0797 Fax: 410/243-0982 Emal l :  sales@nisc.com 




