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Inclusion is the practice of educating stedents with disnbilities in the same environmesnt
with their prers, There has heen much discussion and dissgresment an how and when
inilassan shoubd be used. In (ks paper, a variely of topics were discussed. These lopics
incladed the fallowing: 2) What is inchusion, b) benefits of inclusionary practices, ¢}
factors that may comiribube o &0 unssccesaful inchualonary prapram, d) low an Inclusive
Physical Educution program cen be developed amd fostered, and ¢ soame topic arens
inwalving inclusion that warrant future research, The rescarch invalved in writlng this
PapEr carmes fram peﬁndi:djh&dhﬂﬂd-ﬁwtll H.fn':un!plﬁk.irg wilk a rﬂ.r':lfn!'
mnidiwidials on the tople of inslusion. The Enformambon presented wes then examined ard
onatyred, The analysis meluded & discussion of the magority af the wopics listed shove,
Based on the fisdings it could be recommeended that everyone invalved in an inclsive
pragram should h:'wu-pﬂ‘l_l.' educsted an fnclustan, and inclugion can not be successfd
unleas the nesds of the student are considered the greatest imporianee.
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INTRODUCTION AND OVERVIEW
Introdisction

The fopic af this critical amalysis is inclusion, This paper examined the literature
regarding a variety of sspects of inclusion, Inifialky, the author discusses what inclusion
jig snd v (1 differs fromn mainstreaming and integestion.  Secondly, the development of
incluslon as an educstional appaosch will be imvestigated. This will be followed by o
discussion of federal ragulsions for special educalbon and (e impact they bave had on
ilee devedopment of Inslualon, The awihar will then consider the berseifia that can be
gained from: inclusion by the students, will and without disnbilitiss, the schoals and by
gty eedfl, Afer looking sl the benefits thel can he gained from a successful
ingleshonary progrem, sanys factors that may cmiss an inclasionary program o bs
urssceesefis] will be discussed. The varioas philosophies of how inclushon should be
approached in the schools will be analyzed, fllowsd by a discusslon regarding
aparoprinbe rales for llgher education in this process of change. An inebasive physical
educalson program will be described along with stralegios thal may assiat in fostering
ke busdve physbeal edseation and n helping te make it sscceasful. Posallale ideas for
fabare research in e area of inchusion will thes be discussed.

Fimally, the aaibar will critically anslyze all of the information presented, snd iry

1o declpher what is pealtive and what I8 negative sbowl inchusion, An anslysis will then



be given an whl mekes a succesaful inchisive propmm wark ard what kinds of tlkings
need o he done 8o cresle mone succesefil inclusive progrmms.
Beed

Lack of consistency in the interpretution of intlusion reduces the effectivensss of
inclusionory programs {DoPeepe, 1984 The concept and use of inclasion will never
reach its full polential unless we afl ghore eommon ideas and & common goal. The anly
vy imctusion will be truly successlal b if ibe school system his a goal to keep the
child's meeds first. This means leoking at esch child a3 an ledividual snd detesminkag
vilsad pncthods and procedures woald benefis the child the most {Siabnback & Stainbeck,
1992, Anytime the gool wavers Toom this, we ars risking the educsibonal future of the
chald,

Puspose

The puepase af thia paper was to nvestignte the variows philosophies nnd methods
concerning incfusion 0 bath phyeical education and regalor education. Throagh the
inwestigation and analysis it is hoped that the positive and negalive nspecis of inclision

may be delermined and besi practices in physical education may be discussed.



CURRENT KNOWLEDGE BASE
Iesclusivg
Muinstreaming. integrmtion, md inclugion are (ke key worda often ased
synomymoasly in public schools todny, These thres words represeni theee very different
concepie, yei the words are often wsed interchangeably. [nclusion s ibe comeepl of
educating all chdldren with disabdlitbes in regular edwecation seltings awd fnvolving tie use
of epecial rescurces, personnel, ond correuls o meke (hem aseecsafil wilhin these
setiings (Block & Vagler, 1994). For netnes, individisale with severs montal retandation
muy participate in & regular claesroom even if they need extr help in areas such as
gaining living akills and adaptive behaviors, This differs from masnetreaming in bath
concepl and definition,
Manstreaming refers o an edocalional practies of taking a stedent with
E i gabilities oud of & segregated chssroom and placing ihat studeni indo 2 regular
clagsroam withowl changing (ke carriculum of clmsroom procedined Lo meol The apecial
pobds of the swdent (Grosse, 1991). Whsl separsies maingireaning from inedusion in the
encal abvlioua way |8 thel m inehusion, (e curtenlum iz adepted 1o Ot the meads of the
atadent, while in malnstresming, the currlcuiuen remnlss consisent for all of the ssudenis,
Thvas in mainstreaming, belp e given, but here is no individualizetbon made for

corriculum.

_ | _ |



Iniegration valves removing Individuala from special classrooms and placing
them |n regular clagses, bt mose ofien than nod, the only classes involved in integration
are those sach as mussc, arl, s pliysical education. Iniegraticn takes place onky when it
baas besem predetermdned by il achoal stafl to bive a hkigh probability of success,
Indegrution ks mose commenly wilized with individisals who have mdld to moderals
bmypalrenents and oot with thoss individesls that have severe mental or playsical
diesbllitles (Hlock, 1904},

Evoluiios of Inclusi

hany individonls have beon diecriminated againes and consequently osimeized
from soeiety for a vamiety of reasoms (Beame-Smith, Palion, & lbenbach, 1994). For
coamphe, meembers belonping to minonily reces and unonbodax religious groups have
aifter heen viewed negatively nnd treated differently by the larger majarity. Amy
chircterisiic an individusl may possess hat differs from what is considersd to be
“niseenal™ meay resalt (b discrimination sgainst that individual, Thess charscteristics
i lude the pressncs of Heabling conditions and’or cognitive Impsiments,

Imidividuals with disabiliiios keve been segregated from aociety for wvesra, They
have beet densed thelr rghte & Fumen beings and hidden away because sazicty thought
thot was best for them, Altheugh we are rapidly nearing the end of ike 20 centory, a
century filled with progress and new idess, we continue to struggle with the concept of

fally accepting endividusals with disahilities as equal memhers of soviety. The prachice of



inclnsion im public education exemplifies this ongoing strupgle that many schoal
parsonne] arg debating,

Inchusion is & concepd that has been buill cul of the fight 1o resstalbslish e rghts
af mdividissls with dissbilitics; thoss Agh's that weee given 1o lem becanse they were
inchividunl peeple, then inken away [rom fhem because thay were individaals wilh
disabilities. i is mol & new comoepl but i has been mismberproted and misised far g5 baig
{ht fls meaming ardd imbentions are io longer clear. One of b Bxctors comributing bo the
lack of clarity is thet many individuals talee the idea of inclusion and change il 1o
accammodaie their wwn endeavars (Beime-Smith, & al, 19%4). Teachers, parenis, ond
echonl officials al a variety of tomes have changed wisl they feel inelugion is in arder to
accominodate curment ideas of where they wint stodents placed or of what they think
sliedonts nead, For Instence, (8 child's home school does nod have & specinl education
pragram, they are often based io another school as opposed 6 designing a program bof
the stadent ot the school closest 1o lseir horme. In doing this, ihey have imerpresed
inchision ns heing a place where the child (2 most sasily accommpdated ard not asa
program where the child can leam with hiather peen asing a currculum adapied to fid
inddividunt needs,

Inclusionary praclices have just started o become more known within ibe los
geven areight years (Block, 1994} Prior to that, special educaticn and segregnied classes
wre widely scceplod. Speclal edecation classes before 1975 exisved only in a few areas

within the United Ststes. At that time, individuals with disshilities were gifher placed in




ingtitutions, or if they were allowed in school, were placed in segregnied schonls or
classrooms [Beime-Smith, = al., 1994y

In 1975, P.L, 94-142, the Education for All Handicapped Chikdren Act (EAHCA)
wis prgsd, This sy sued that a1l chibdeen with dieabibues, age 3-21, had a rght 1o be
edicaled [nn an enveranmend which was mast like thal of (heir peers and 1o receive a froe
arul approgrinte public edwscation, This act infroduced the concept of least restrictive
emvitanmend, which was a wery imporinont stepping stans an the ropd fe inclusion, The
concopt of least restnstive enviroamenl involves edueaiing childres with disabilies, o
the maxirnumi exiend possible, with children without disabilities. This also stipulates that
individunls witl disnbilities will be removed from eduerional environments only when
their disabality is sach thal education in reguler classes cannot be ackieved (Block, 1594),

A the fime EAHCA was paseed, mos specinl education classes were still
segregated aml physieal education was conaldered (o he totally separate from special
educotion. The EAHCA was an imparian slep towsnds changes in the eduosibon of
inelividunks with disabiliizs. The coneept of lessi resldetive anviconment iniredsssd the
idea that imtegration could be successfully achieved, When the Regular Edeestion
Imitiative, which hae becomn syncnymous with inclosion (Block, 1904), was introduced,
jpenple began thinking about what would heppen IF all siedents wore aducated togoiber in
regulor clasgrooms. The Regular Bducation Indtintive encournped special education amd
regular educstion to work opether which kogically kead 1o ideas of full inclugion (Davis,

[989). When EAHCA wos rezatbarized in 195940, inclugion slarted 1o become an



imponiant word and n foreseenblz practice. In 1950, the lnvw wos remamed ikhe Individaals
with D¥isakilities Education Act (TDEAL

The liederal governenend did Belp to hring about ik concepd of inclusion, bl s
Inck of providing specific regulations for its developmsent has als -nu1:|1r|l:||.lh:d to the
enksconesplions about inchesion. The laws they have passed have toached on the need for
inclusive schools, but they have not told anyome how to aceomplish this tnek, 17 the fmwes
hecome mote apecifie, inclusion moy becomes belter understood and subsequeptly, more
widespread.

The: EAHCA 52t general guidelines to foster the practice of inchusion, Due fo
EAHCA s Inck of specificity for procedures and a wanety of misimlerpretations by schonl
personnel, many schools are nat practicing inclusion as the law intended. The IDEA
reasbvarizntion alse emphasised that children with disabilities shoald be educated with
chilires In regular classmoms ta the preatest extent possible (Stein, 1994). Spocifically,
IDEA requires the following:

To the maxinmim extent appropriate disabled children,

ircluding children in public or privete institulions or other core

incilitics, sne educated with children whe ae not disabled, and

that special clnsses, separate schnaling, or other removal of

disabled children fran reguler educalion enviroaments ocours

cnly when the metune ar severity of the disability is such that ediscation

in regular classes with the use of soplementary sids nnd services

canmot be achicved satisfactorily (10 U.S.C. 14155)(B).



IDEA emphnsized what is required in the schoals and offered suggestions on how
to provide o variely of least resirictive environments where the students shoald be
edsicated, but did not provide procedural detail regarding how Lo deliver services in the
least resirietive envirommest Therefore, the loss keft the respanaibility to the teschers,
parenis, and sdminigieniors o corry oul the spirit and intent of the vt the best of thedr
knowledge and sbilities. As such, il 1= essentlal that all peaple ievelved in delivery of
wervices lor students with disabaliibes interpret and underatasd the Baws inthe same
AAANEEL.
Bepedits of Inclusion

The benefits of incluaion are nasny, et they do not surface immediately. An
increwse in positive ndaptive behavior on the part of studemts with disabilities ks one of the
higgest benefits that con be geined from inclusionary proctices (Block & Vogler, 1994),
Aulaptive behavior refers to the “degres and efficiency with which the indivedusl meels
the giandards of personal indepesdence and social responsshilily expecied of his age and
cultmral growp™ (Beeime-Smith, e al., 1994} In the past, studesis with similar disabilitbes
were placed iogeiher inow segregated classmom, For insiance, ina speech therapy
program, six students that could rat talk well would be placed |m the same classsoom 1o
learn * po to ik, Without a constant pesitive exanple of proper speech exhibited by
nondisabled peer modeks, how were they sappased (o leam this skill? Padicipating in an

imlusiomary program allows stadents with disabililies to observe approprinte behovior



(hraughout the school doy, nod jus at o few opportane moments. This opporiunity hos
heen slown to increass e developement of proper adaptive hebaviors (Block & B,
1953,

Arailber benedlt pained from inclusion is prenter spoeptancs intn sociely & an
adull, Children with disshilities whoe ane seldom secn in society smong, thedr peers would
bieve much dafficully Fnding acceplascs as an adalt, Hawewes, (§ clilldren with
diszhilities aro sllowed to have beaming oxperbnces in the esme clsseroome, year after
yenr alongsids their peers, e i 2 mone Hkely peer accoptances will be foatered later in
life

The beraliis of inchusion sre felt by more than just those mdivideals with
dizabilitbes. Children without disshilitics ane abso affected in o posilive manner.
HMondisabled individuals &re glven an opporbanify io accepd eiher children on the hasis of
whi they &ne as people, & oppoded o looking sobely at their digability. Each and every
student in ibe classroom has ceriain aress in which he or she excele. By fostering
inclussan, all children are provided nemersas opparniiles to experience the fact that i1 is
acoeptable 1o be different and that diffarences are not bed. 13 bas been shown thit contpct
between people can make n dilferenes in afbiudes and bebavlars if the contnet is fregquens,
intgractive, plessand, focased on commen goals, memmingfiel, lomg, and mutheally
reapectfial (Shemill, Heikinare-Tohansson, & Sliminger, 1994}, These chamcteristics

wocmrately desoribe a good and patentially swocessful inclusive program.



Teachers may aleo feel benofits from imclasion. In an inglesive pesting, teachcrs
are ofien given the eppariunity to team tesch, |n lhis teaching method, the teachers work
singether to doterm ine wihat @8 beal for (eir studemds, plan the kessons, and beach the
clnsees, This gives them the apportunily nod ealy 1o have exim assstancs so that they do
nid experience beacler bum oul, bul ales to watch and leam from a felkow teacher on a
daily basss which miny in tum ineregee thelr effectivensss as a teacher, Taese things can
he very belplisl for & new teschor, of even for a teacher who has been tenching for severnl
years and needs somo fresh |dess,

Oither people In and ow of ke school sysiem may also receive benefits, Parents of
studenis wilk desabdliises may find (bt their children arg wuch maore capabls of
indeperdent behaviors, When tle shadents are constantly exposed to thesr nondisahled
pecte, thay may conse o realize thal they are not so different and they can do more on
thulr awa. 1i may also be fownd that ibe sbedents withoul dlzsbilitles help thelr parends fo
better mniberstand individuaks with desabilitbes, which may bn e help to develop a boiber
suppirt gvsbem for the parents of individuals wiss apo desabled.

Ohws of the rendons that schools 8o mol suppoed inclasbon 18 becaes they oflen leel
that it will cost thems more mooey (Stem, 1994), Contrary to this fesling, isclumionary
programa have aflen been fourd to cosl the schoal less tban or the sane #8 comparable
sepregated programs (Kelly, 1994), 1 s segregated school system, stadends are often
Maced in separate closses from ihedr peers and are (aughd by teachers who are tmined o
teach individunls wilh special needs (Block, 1995), In this system of special edweation,



ie povammant helps sach distsiel pay for special educalion eachers, physical therajsts,
oceupaiional therapisis, and imnspoctaibon (Whitniro, F99G). Tho yearly price lag per
student im ihis system ks 325,000 (Whitmire, 1996}, The schools in this system &lso
rrely hove thempists or specinlisis of any kind &1 the schoal full time. They are forced 1o
shiare (ke specialials wilk cither other school systems or businesses. In an inclusive
echool ayelem, mol 8 nuch noney is spest on apecinl education teachers ap
transportation for indlvidunla with disgbilitics, so mare nvoney eon be spent on specialists,
spocinl aasistanis, adapiive equlpmesd, and teaching masteriats. An inchisive ayaiem
allews each school districl to have iheir own specinlists and advocates that all stodens
receive benefils from these specinlists. An inclusive progmm may not cost less than n
traditicnnl program, hut i alse does not cost mose, and it may be found that the maney

spent becomses more beneficial for thoss involved.

Some Individuals involved in a sebool sestem may feel desabacks o an
inghusionary program pat into practice by (ndividunls willbous proper educntbon o
knowledge of inclusion, Oflen times, phikasophies of inclusion may be put indo proclees
with teachers who have not been ienlred o leach shasdents with disshilities (s an inclusive
selting. Thess circumslances may sct b stadends ap for fxikare and b2 teachers for basd
expenences as well, Some studenis with dizshilities may slzo find that i is oo big of s
challenge to e involved in o classsoom with their peers. For instance, they may begin to

Feel thal ihey ean ot keep ap with their classwark of communicals effectively with their



potrs, Mordissbled peers may find themselves nal needing as much help as thase with
disshilities and nod as skilled os the gifted students, Individuals whose sbilitics fall in
hetween the gifled stodends and the studenis with disabilithes may have difficalty
receiving the belp dbey need. This may happen if the inslnecton are friling to put he
studenils’ needs firsl or 1f they are Bol receiving enough support from pides or other
service providers and teachers. This scenario is characleristic of a poorly planmed
inclusive program or a program thil exceeds natural propartionss (a kigher percemage of
individisls with digabititics than is fund in society) (Stambeck & Stamback, 1992),
Luck of teacher trasning andiar collaboratlen among school persennel ore two
possible reasons why inclusionury practices are ansacosssfal. A schoal system that
practices successfil ipsluglon requires school persosmel 1o work os a tesm (Block, 1994),
Im @ systern that usifizes tenms, the baachers and service providers participrie in scheduled
meetings to discuss the individual needs of the students. Collshoralion nisong b
members cam belp the colime schoal work mane elliciestly in thelr efforts o deliver
services bo ofl students. Thes collabarstion shoubd incliade warking logotber an (b
folloeing: Endividueal difficuliics with studenta, possible curriculum adapintions,
diseiplme praciices, peer tobaring, teasn tesching and school policies. Teackera and other
peoplo imvedved in ke scheol imist be able to work ogether or (ke teachers may begin Lo
feel that they are nol prepared o teach siudenis with disabilities ns well as their other

glsdents. Wit tlss help of inssrvices, special aesistants, aides, parents, and other



beachers, beacking all of the children logeiber can be a very rowardimg experence botl for
the teacher and for ihe stadents.

Soclety"s acecptence of differencea has to start somewhere, ond the schaols sre an
exceflent plisos to hegm, The world is over changlag, asd ifwe are galag to grow wiil it
we need b be willing to scoepl individuals as they are. Every individual can be nffecied
and infleenced in o safe environment, An inclusive school system has the potential fn
inflmence the nititules of the l=aders of fomomow's society, In doing this, iomamow's
gaciety miy be more open fo individwals with disabilities and what they hove to offer,

Inclusion ve Exclusion

Genernlly, three basic philesophical belsafs exist lownnd moluston, Cine
philosophy suggests that all children, regandless of shilities or disabilities, should be
allvwed to parficipate in a classroom wilk their peers. This helief is known as full
inclusion, A second philosophy contends that studenis with disabilities should nod be
allowed to paricipabe in & classmaom with their peers. Lasthy, the mest common
philosophy madintaing that some students shoudd be afforded this right, but nat all of them,
This moat common philosoply (8 wihene maleaifeaming and miegration are ousd. These
arg the thres philosaplies mast often discussed when regarding inclusion wilh parents,
renchers, and atadents.

Thoss who beliewe in fall irclusion accept and encourage the idea that all
studends, regardiess of ability lewel, can leam logether Im ihe same clasarcom wiik proper

suppart and assislance. This woald also include studsats with profound mental



refprdntion, ond thoss with very minimal body coalnsl that regquins conglant cne on one
albemiion and care, Mot of the peaple who belleve in the concept of full inclusion are the
parente of individuaks with disabdlili=s nnd those peaple that have been involved with
successfial inclusionary programs (Slainback & Seainbeck, 1992). Thess are hes same
people that ore genemlly very well sducaied an fhe concept of inclusion and be bewelil
it may hold for all studests and for o schood system, The next philasaphy, (het of ned
including studenis with dissbilities in regular elassroame, is commoaly shared by thoao
poaple wio heve never beon cxpossd o an inclsve program, Thess individuals who
ghare this belfiel may not have any experience with individuaks with disabibities andior
enaty have misconceplioss about their possible leaming capabilities, Mary of those
individunls have also been tought or encouraged ko believe thal special, ssgregated
envinanments s belber for students thad need extra belp

indiwidanis From o vareeay of backgrounds may share ibe third philosophy,
Individusle msnlly shane the philcsophy who hawe limiled sxperience wilh inclesion bug
wha have been sxposed 1o it The majority of those wha share this philoscphy fiecl that
children wilh mikd cr modermle diszhilities, such as a child with Down syndrome and
mild mental retordntion, may be allowed to paricipate in & reguler classroom, bat thoss
ghildren who hove severe or profownd disshilities, sech ox a child with spasiic consbral
palsy and prafound memal retandaibon, ane mone subted w & segregaied clasaroom or
school. I all peaphe could experience o suceasslal program that 18 conducted within an

incluslon fmmewoek, it may be possibls o devebop a common coneepd conceming ihe



[+

eneaning of inchasson. 17 schools would allow time for collohoradive prociiees the
outcomes would eshance the development of inclisive education. These oulconses wouhl
mast likely inchade improvements in cimend practices used by the school systeme and in
thve procesa of teacher imining wsed in higher education,
{ Higher Bducation [n Ingiasi Practi

I inohasian is fo ullimately be successiul in school syaieme &1l ower ihe coundry,
higher educatson will hive to expand its roks i teaching America's future educrlons
sheal inclusionary practices {DePave & Coc Kirp, 1994), 1n tbe past, when ieochers
wiere presenbed with a child with epesial nesds in their classroom they simply leamss
from experence throughout the year. Soame of lbese leachers rogs o meet the challengs
sacosaelally, while others did nol. Thess professicnnls should nod be put inlo n
clrcumatascs such & this in which they muet cither gink or awim. With mn expanded rale
in thi: area of higher edscation, leschers will be betler prepared 1o teach lndividuals with
iigabilities, and they will ni longer find themsedves in that position

Al this time, fubare educabors are commonly required ba lake o clas that deals
with individissls with dissbllivics and aslrategics for scluding thess individaals |n ths
clsroom. Instesd of having one clees that deala specifically with individuals with
dianbilitles, edueatons In highes educalion should collabarsie to provide educalions]
oppartunities for all studemts {DePaaw & Goo Karp, 1594}, This idea waould imvolwe
fhage in special eduestion and regmlar edwcation communicating and collnborsting (o

croate o new system which mstruots future teachers an how o pat stadents first and how



i ndapi their ienching program and syl 1o sccommedate & variety of different ability
bevels, This mew sysbem would include idens and simbegies on how bo teach oll students
in every clnss they toke, This system would do sway with the "inchesion” class and place
ine basborsary proctices n the currbealum of every clrss. Knowledge shout individuals
with dsabilitics would be infused throughout the camiculum (DePavw & Goc Kap,
1954), Thes concept of infusicn in ligher educalion would oncoarage the teaching of
things such as ahmwarma] gail in a biomechanics ¢lass or bow (0 consined an [EP iha
curricubum/administration cless. This methed would integrate and lmyolve specipl
educalion concepls within the regular beaching courses, [ l=e new glassus are adoplod
by mara people in higher edseatlon, the concepl of inclusion may be inplemeied in
clissrooms and acheal syateme mwars andably in the future,

Currently, molashon in phvaieal dication (2 ol & eonmmon pracbos. In my
personal oxperbence, reverse mebaskon ls mach mone comaan (including students from a
regulr edweatlon clsspoam (b on adapied physieal edweation class) Inclosion in
phiysscal educaibon can be o mone difficalt propositon than that of nclusson in the regular
closaroom. As s siated by Block, (1994, p. 17-08), “Inclusion suggesia thai sindenis wiik
digabilitios receive their individual edwcation pragram in phoeical education (IEP-PE) in
the context of general physical education with adapéations and supports ns needed to
ensure approprislesess, safily, ond success”, In (ke clnssroom, & student with special
teipds may be given wark different fromm that of the siudent’s peess wilh litle or na




nitention bromght to them, In n physical edocation classroom, there meay be {ines when ®
is necessary o have a sludent participating in an aclivity while the other stadents
participnie n something else, 1t may sometimes bo difficull to teach two differont lessons

weitheud bindering or slewing down the performance of amy of the stadente. One method

| of secomplishlng this my be to ssipn & poer helper (rom (b6 class to cach etsdent wilk
gpecinl needs (Farmholie & Rectar, 19950 1 needed, ihase belpers coubd paribeipate in
altemalive activilies wilh their pastner, Inchusion in physical eduealson classes should

mnimtain essentinlly the seme nltimate goal as is found in @ regular classroom. This goal

|
|
|
| 18 to bave clidldres witk snd withool disshilides working lopothor &3 poers and helping
‘ coch oller schieve their own goals (Block & Vagler, 1904).

' An inelusive physical education program is a program in which all stedents are
E abile to participie regardless of the extent of their abilitkes or disabilities (Block, 1996).
'r It & progran sisch as this, & variety of febors roed 16 be considered o keep the class

r rumning smoothly. Some of theae fectors imclude: tesching siyle, adapling surriculion,
F clazs format, starting and stopping eignels, dusation of instnection, and types of cueing
(Bkack, 15594).

F The foundation of a successfal phyaical education program bagsd oo an
inchustonary concept incluilss teaching methods asd curmcubims thal allow For tsching
b gach student”s unigee ahilities, Changing teaching melhods so that an instructor may

beiter iench the shedents may inclnde neing mare demonstrations or aclions o make it

easier for (he sbudents (o understand whnt is being sail, The teacher should sitempt 1o

L




feach to fhe varions leaming slyles of the studests. Teaching 6 an inckisve envirosmenl
aleo meana being willing 1o sither adopt or disregard iradilional curmiculums and deaw
from the needs of your students to develop new anes. One way 10 foster inchaskon in the
phiyeleal educaion elasaraom is by develaping a pragram in which sfudents wark om
imdeviclual goals (Block & Vogler, 19943, Thia would allow &l of the stedends 1o work on
similer pedivities while foousing on different owleomes. A program guch s iks, s which
samie of the stedents may be working on different goals or sctivitics, could be
accomplished by implementing a system thal nses stations. These stations could be
changed and modified at varous linees as noeded, and slisdents could rofale i and ou of
odhier activities fo fhe sintions where they weuld conoenimmbs an speeific gkills.
Analber idea that could be implemseaied o & mare datly basds is peer miorng.
This s a method thal places role models or peers with siedents that need exisa holp, This
szl allew all of iba studemts 1o parbcipabe in activities and wauld help b mike il
slulents with dissbilitics mare a part of n group. The class formal can be changed to
enourags & successill ineluslanary program. The besle sinsetuse of a class can be
lengthenpd, shoriened, or completely chinged 1o benefit the studonts. Changes to the
struiare sy inelude splitting it inlo smaller seclions or combining it with snother class.
Splivting the clags st amall seclions of tme may allow for ibe leacher"s insinse bl
linmie s o]l oo peteey Rubairin dlee aid G for Individual proctice. Ststing and slopping
signals may nlse be changed to best assist the shadents with a dissbility fo get invobved In

the class. These signales can be changed firom sodilory to wisasl very casily, or the sipnals



may become a combinalbon of balk, This wouald alkow for all of the stedents fo beser
understand the insiructar and Lo particlpsie in the ¢loss more ensily. Sign Innguage can be
& valuable taod in & phiyeicsl eduction class. IF simple signs such ns stop, o, and lsen
mro implemenbed inlo ik iminections, not only will the stadeste have ai altemate methoesd
of understanding what the teacher wants, bl they may alio he able to beam thin signs asd
use them in other classes or silaations,

The durntion of the teacher's instraction should correlate with the atlention span
of the stadents in the zinsg. The teacher should goin an den of the atlendion span of the
stucents and should adjust waching time accordingly. For inslance, if the teacher has
several students in the class that are affected by atlention deficit disarder, the mstructor
may wish to give shorfer instructions more ofien. Onee again he student’s needs shoald
be placed firsd nnd the clnss ghoald be designed aroand thage needs. The basis of 21| of
the changes made to foster imochasbon in & clmsroom shoald be the peeds of the siudents
(Block & Ere, 1995),

The heed way to foster and develop an inclusionary program i€ 1o feach 1o exch
slisd mt"s individaal abibily level (Blodk, 1904), The ko' Cleaching in general is
mecting the needs of esch sudenl. However, we continoe o tech through prodesigne:d
curriculume snd inadvertesthy disregard thbe needs of the individies] students. The uss of
ready-mnde curricubams may cagse many studenia o il dise to 6 lack of thelr needs
biging met. The wrilers of the cumricalwm cannod predict every type of student of leamer

that wau may have im your class, and therefore mny leave sul stmbegies needed 1o tasch



certnin studenis, Designing new curmicnlums couald help oul any class, and any teacher
ilesd wanis 1o put students first and help all of the sudents can do thes,

The mumber of stodents with disshilities in the: clxssroom is another important
frctor o 1ake into considerntion when developing an mclusive program, The ide of
naturnl proportions 18 the concopl of keeping approximately (be same percentage of
students with disabilities in the classroom as is found in eociety (Block, 1994). For
example, if 3% of society”s populstion hes disabilities, nol more than 3% of a cless's
population should include studests with dissbilities. This idea helps to prevent the
development of classronms where the studesrs with dissbilitbes o (hat need extrs help
cutnumber the nondisnbied students,

Rales.of Other Indixkduals in Inclisive Flysical Educasi

There are many differem roles of individunls thal can aid in ke development of an
inehusive plysical edwcation progrm. For inclusion to work most effectively, all
idividnals imvolved in its development and procedurss nesd o be actively involved,
Thess individuals inghede; sdminisirators, teachers, aides, parents and stucents (Carless
& Framklin, 1994}

Addmimigtraiors reed fo st (ke hasis for how the inclusive ides and program will
be carried out. They should be responsible for seiting up necessary inservices and
moetings o help makes (e iransition smootker. The adminisirabars ghould abio keep in
close eomtact wilh the parents, students, and teschers to engure that everyone's needs are

bolng conshdered.  Adminisirative suppoen and direction i the foom of wew policies and



tirmes dovated 1o its implementation would help a grest deal 1o insare successful inclasbon
PrCgrms.

The teschers need 1o develop an almoesphene for scceplance of il studenis will
specinl needs, Their ativisde wwward differences is very imporiant (Rizeo & Yispoel,
195913, The teachers musl develop appropsisto currlesluma and instroclional stralegies 1o
insure sccessial leaming experiences for all of thelr stedons. Tl tcachers need 1o be
properly trained and instrocted an how to leach individials wich dissbilities within
regubar classroom. Teschers should iy fo keep in contact with (he parents and make sure
that all of {he parents are swars of whal i happending | the elasaroom. In doing eo, they
will mare often receive the porenis" suppon in lrying sew aclivithe,

Special astisiamis snd addes noed to work together with the teachera in order o
create and implemyent 2 successful program. These imdividuals wauld be available to the
teachers o heldp the students with disabilities socoeed in the regulor classroom. This may
inglsde providing amything from help with daily classroom wark to daily one om one
nesistance

The parents of 21l of the studernls in an mebasive progeam peed W work ogetler
with the teachers and ndminisimtars. The parents shawld try fo be aware of what = being
tought in ke clasmmom and of the different methods of teaching thal are being used,
Parends knaw therr children beter (han anvome. This knowladge, if shared with the
tenchers could ba wery helplul in desgring apprapriste leaching melbods and behaviar
nradification programs.
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Al students imvolved in o inclusave progeaim et s helped to accept the
differences they will encounter, Altitude i very mmportant in programs that uss
inchugionary practices, The parents and teachers noed to belp the stadents fo maintain
positive ailibade whon confrosted with individuaks who are different fram them and with
difficult situntians,

Euture Bosearch

Current literature on the topic of inclusion fnclodes writinga on how inclusion
alifects the shedents with disabilities (Heenan, 1994}, wiiboul deabilitles (Block, 1995),
schood systems (Kelly, 1994), and ieschers (Block, 1994), These writings also leak into
methods nf fastering inolsion and bow mebosive programs can be successful. Fabars
research an thas subject nesds 1o contivoe with what has heen started, People who have
children and who are mvalved with sclool systema necd (o know more sboat how
inelmgion can ke successful. Inslances where mdividuale with digsbilities are soeensafilly
inchuded in n regular classroom selfing with their peers have already been reported
{Hezenmn, 1994}, There is a combinsed néed (o hove mone studses that igvestigate the
outcome of inclusion melthads upon studesd beaming. Anoiler area of study concems
appropriate methods 1o seocessfully include individunls with scvens digabililbe,

Full imclusiom emphasizes (be iden that all stodests, regardless of the severity of
their disability, should be educated with iheir peers. However, very litbe research has
beer dane mwalving the effocts of lavieg ndividuals with severs Impairments or

behavior disarders in a elasroom with thelr peers. People isvolved need fo keow if this
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iz traly bemeficial for all students or if these studenls woald pecomplish more with some
e ol of e regular classpooms ar even in a segregabed classroom, To gain this
knowledge, ressarchers should begin looking #t sudents currently involved in successful
prograsns Ut wiblize Al imclugion, These programs could be charted and compared with
sindends sttending schools usilizing partial inclusion, and sudenis aliending schools
utilkzlng pegregation.

Amother topic that should receive more sliention in the future is the longitudinal
effects of inclusion, As the children growing up in inchasive ectlings reach aduliloed,
research needs to be conducted on (hedr successes amd failures in employment, livieg
armangernents, ard their sccisl odapintions imto sociely. This will hedp people o
determing the long-term effects of inchusion so that best practices can he devebaped in
school systems, A longitadinnl stody may he the best way to determine these cffects. A
poasihbs stuidy woubd rack and chan students from a variety of different programs fhom
the time they enter a school system through mid-adalthood.

Aside fram future research, the sharing of ideas would be & very valssble toal Gor
ihass beginning an inclusionary program. This shering cowld be done by individunls
irvolved in inclusionary programa weiting about thelr experiences and sboal how they
hawe set up thedr programs. A sharlag program hae been siarmed n Minnesota. Tho
LUniwersity of Mirmesota hes begun a newsletier filled with articles senl in from

imdivicuals amd systenss involved in melasive progransming. This neweleiser aleo offen



Ernlegics, resounces, and pleces bo go for fusther information (University of Minnesoin,
1905,

The: Inlemet is also becoming a valuable source of information concermed with
inchigion practices. Camputers provide a wniversal source for informmion from all over
the warld, Individunls imlerested in melasinary praciices can use the IMemet o
digtribute and recedve pew and |mpontant [Bfarmstion about nelasion. Sweh sousces

inchade mnformation aboul workshope, preservice programs, resesrch, socesssial

praciices, assessmend melbods, and begal msues.



CRITICAL AMALYSES
Inclazkan

Inclaskon is the prociice of educating all studemsts 1i (ke same classoeam regonbless
of shilities or disshilities. Based upon the review of current literature reparted in this
pper, i appears thal inclusion has been shown to have more positive than negativa
resulis The imdividunls who have been involved in inclnsion pmctices bave come anl of
the expericnee with primarily positive opindoms (Stainback & Stainback, 1992). There oo
bovwenter, same inclusion pragrms that may appear successful, hist that are nod successfil
im the view of the students, The programs that do net kesp the needs of the students in
mind may book suocessfisl on the culsides by maintaming staderts with & variety of
abilities in each classroom snd promoding warking fogether with peers, but in reality, the
ahadents are nol recsiving (ks individualized progeams they deserve. The studenls miny
still be expected to leam from n uniform tesching progrmm as opposed to kaving &
program desigeed to best it their needs, An inelusion program can be snceessful when
all children are not required to follow the same camiculum (Cmifi, 1994), The
professsomals invalved in (hese programs can belp io accomplish thie gosl by
remembering to put the needs of siudents firsi, Inclusion in the school system can be
accomplished if all of the professionals and stafl collaborate and work together o serve
the studants, The govemment ar an advisory board of teachers could also help to develop

plans that could make it easier for individual schools to create inelusive systems, Lfmeare



specific puidelings could be sel up by siale or Federal govemnments or by teachers
sdvsemting fof Inclusion, the read 1o inclusion coald become mush smoother.,
Guidlelines for Suceessfil Inclusion

Devolopment of guidelines to assist school districts in ik process of setling up an
ingluion prograen waidd bo of great nssistance. Possible guidslines could offér schoals
speaific instnections on how o g6 up & now program ard on kow io instnect the feschers
and specinlists an new siralegics and mellvods of tesching. Thess puidelines may also
give ideas om how bo hest design the classrooms and currbenlums bo meel e neads of all
of the sindends, Other guidelmes explaining how 16 sccomplish naturnl proporticns in b
chassronm would be very valuahle, Muiural proportions is the concepl that the proportion
of individuals with disabililios in the clasaroam should be simdlar o the proporticn of
indiwidanls with disabilitbes in sciety (approximately ) (Block, 1994). This
infrmatiom makes the idea of inclusion more practicol and feagible. These gindelines
shoulsl nclade kleas for use in heth regalar and péysical edugntion clasrooms,

A consiglent model for nclasionary programs would make 6 eagsier for (e
admmimistealon and eachers ln a school sysbem o destgn and bogin an ticlusive progrom.
Theey would lave somefhing cancrele to look o for ideas and & varlely of resouroes o
i bo £ ey see potential probloms.

Tl Physical Education Sciling
Imclusian in physical educaticn is becoming mare and mare prevalent for

individuale with dissbilitics. Physical education i2 a dires serviee that {s required 1o be



available for nll studssis, including those with dissbiliiles (Sabpar B of the rolss ond
regulmions of IDEA) A this time it is becoming more accepted for individuals with
disabilities to be included i regalor physics] edaeation. Individuals with severs
disabdlitics are mow belng offered physical education services alangside thair peers. With
thia pecurring, clanpes in carmiculom mre gven mose impostant,

When teaching individuale with sevore disgbblities In n repalar physical education
pragram, it becomes mare of o challengs 1o kecp the students warking and playing
together as oppoacd to side by side wilh no comsmunbeation. I may be necossary in some
caped 1o allow n few mombers of the ¢lesa 1o step away fram the clnss and join into
aetivilios with an individual with severs inapalrmests. This would ollow for fisll
partlcipation, while not eliminating asyeae from group sctivities.

Althoisgh phyaleal pducation is on importent part of o student's sesdemie canecr, i
i oflen s s a nebease for Mudenls. Pliysbeal pdocation is an oppostunity (or soms
tudients 10 exoel and for albers bo lecome a panl of & leam and of the class. IF swdents
wre not allowed this oppemumity, ey are missing & very impariant part of their
sducation, This may prevent these students from reaching thetr full poteniial as monshers
af the class.

The philesophles thst were mentioned carlior in this paper may play an eves
higger part in physicad education. This ts becasse there are people whe de ned think 1k
techers should waste their time teaching physical edacation to individunls in wheslchairs

or with severe disabilities. These people feal that the extra tme should be spent on thoss
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with good movement skills, to make them besier athletes, This philosophy is very narrow
minded and ghoald not be condaned. Physical edissation [ importent for everyone,
oapecially those thet have difficully moving. Children with good motor abilities practice
their gkills gverywhere they go, while for stedents wilh physical Impalrmesia, physical
cdweation class niay be the enly plass they po where they cam hava fun whale leamning
harw 43 move their bodies. For this reason, physical education |3 even more impostant for
gludents with limited mohility, 'Withoul fhe beneft of o phyaieal education cluss, these
slisdents may never gel the opponiumity b enjoy meaving (boir bodies amd bo play with
their fellow sledents.
Ehysical Edwestion fve Al

Yes, thire is & plece for wll students in physieal edwcation, This place is with
peers, haoving fum, and lenmimg how 1o mave thelr bodies and how (o rmewver o vasisly
of monipalatives. All children need this time for physical activities with their peers.
Some peopke miRy arges (hal recess is where (hat belongs, bl al recess, (he studénis ang
myare inelined 1o play wilh ther small group aof friends, and leave ollvers cul. Physieal
education chass can leach the sisdents bo wark sogether as they wall in society. They can
learm Ilaei everyans is 2 valushle member of the class.

An inchsive physical education class needs ta be a physically and emoticnally
ealic place for studests o paribkipate. The physicsl edocatbon teacher showld strive o
mnke it & place where students e be comifartable with themselves ond with others. The

students nzed 1o know that they do not have 1o be peceeasfisl every time or in everything,



This kmowledge conses from leaming that they arc nfl different and that no ore is perfeot.
If the students ke (his while they are in physical eduention clnss, then they will he more
productive ns classmates and s individuals n society.

Tive anfety aapect of physicol education invalves more than just feeling snfs and
comforiable in the olassmom. [ alio involves making sisre that the ores 1s safe (or all af
the shadenés. In am inclusive physical education clnss, there may be exim possible hazards
b snfety such ns wheelchairs, walkers, rnd broces. 1 discussed openly and ceshioned
camectly, these ohjects do mot hiove o b hazardous, All of the glsdents i the classmoom
need to be sware of passible sharp edges or poants on assistive devices used in the
classroom. Pads ar cushians could also be used to cud down on the possbilily of an
aceldent, As long as fhe insiructor is aware of all of the possible hazards in the
classroom, he or she will be shle to make the classroom safe for everyone,

The Botiem Lins o nclasion

Antitude, m mony cases, is the deciding factor in defermining il an incluive
program will be successful or unsuccessfis] (Tohnsom, 1987). Attisde can affect
everyibdng from placement o ieaching siralegies. The placement of an individual into
ehtbser & segregated or inclusive program should not teke ploce umtil after the services the
child will receive have been determined (Beime-Smith, et al,, 1954), This placement
decision takes place during the studeni’s [EP mesting, A mumber of people ase involved
in a stodent®s TEP mesting. 5 any of these ndsviduals bave negative oltitudes toward

mchusion, the ultimate plocement of ke studem may be affected. Far imstance, if one of



the individaals imvolved in the TEP nsesting did nod feel that an individual with severe
pliysical limitntions belongs in & regular physical education closs, they may be abie (o
influence ather members of e commiibes.

The teaclser's sititodes may nlso be a factor in the services & stodent receives.
Tenchers fend o nddress mars favorable commenis 16 higl-ackieving students and more
eritical commsents to low-achisving students (Johnson, 1987} This coald be deirdmental
for the sell-ceteem of an individual with special nesds. Tt is possible, (haugh, 15 improve
the oiimdes of teachers ad odher individuals wwand individuals with special needs
througly open diecwssions and expopars 1o positive programs and positive altitudes. Once
thees fears are expoacd, they may b dealt with and hopefully eliminated.

Intense comtact with individuzls with digbifities may he beneficial in helping o
change alitudes about them {Johmson, 1987), Tnservice imining designed (o help teachers
ndapl maserinls and irstractional methods o the necds of individuals may also aid in
making nlfitudes more poetive, This in tum will Bopsfially belp to make individuats with

disshilities nware positively accepied in regular classes and in reguler physical education

clmines,



SUKMARY

In this paper, inchesion in both reguler and plivsbesl educstion his been analyed
it terma of wha if is, what it is not, baw it con he sncceasfisl, what kinda of things -
prevent it from being sucecasfil, and wiyy peaple ke or diglike inelushan ag o pra ice,
The research for this paper, salde fom gathering lHeratans, was dono by alking (o
individuals with a varicty of different opdnbona and dscussing ileir views an inalusive
educaiion. These individuals included ilw following: teachors invalved in inclusson,
teschers pal imvolved in inclusion, umiversity level instructors, parenis of individuwsle with
dizahilities and of those withaut disabilitiea {some involved in inelugive programa and
some mal invedved ininclugive programs), and sbadents involved in inclusive progrims,
The knowledge gained from these individunls was greatly varied on the topic of
inclusiom, bat primarily positive. Inclesionary practicea, elther in phyaical pdwestion of
olberwise, may mat always work for everyong, bal in looking a1 the benefits that msy be
gnined from inclusion, everyone docs deserve an opportunity to ses if it will wark for

theen.

a1
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