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ABSTRACT 

EGAN, Dianne K. Bu t t e r f i e ld .  A r t  His tory  Learning -4c t iv i t i e s  
For Middle School Students. Master of Education - Profes- 
s i o n a l  Development, 163 p. ( D r .  Robert Norton). 

A r t  h i s t o r y  i s  one a r e a  of s tudy t h a t  is t y p i c a l l y  

omitted from most publ ic  school a r t  curriculums. Many ar t  

programs a r e  extremely l imi ted  and tend t o  be s t u d i o  domina- 

ted.  A r t  h i s t o r y  l ea rn ing  a c t i v i t i e s  were designed and devel- 
- 

oped t o  provide art s tudents  with a  bas ic  in t roduct ion  t o  a r t  

h i s to ry .  The a c t i v i t i e s  i n  t h e  p ro jec t  were designed f o r  

middle school s tuden t s ,  grades 5-8. There a r e  22 ind iv idua l  

l ea rn ing  a c t i v i t i e s  covering approximately two semesters of 

ins t ruc t ion .  The a c t i v i t i e s  a re  designed so  t h a t  s tuden t s  

can proceed at t h e i r  own pace on an individual ized basis o r  

be used as a group d i rec ted  supplement t o  classroom pro jec t s .  

The paper c o n s i s t s  of a review of t h e  l i t e r a t u r e  r e l a t e d  

t o  t h e  incorpora t ion  of art h i s t o r y  i n  art curriculums. Ob- 

j ec t ives  f o r  each l ea rn ing  a c t i v i t y  were s t a t ed .  Motivational 

techniques,  resources and s tudent  a c t i v i t i e s  were c i t ed .  Read- 

ings and study shee t s  were w r i t t e n  and provided f o r  s tudents .  

The program focused on four  per iods of h i s t o r y  including t h e  

ancient  world, t h e  middle ages,  t h e  renaissance,  and t h e  modern 

world. 
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CHAPTER I 
C 

INTRODUCTION 

BACKGROUND 

The g e n e r a l  p u b l i c  has  come t o  recognize  t h a t  t h e  arts 

encompass much more t h a n  f i n e  p a i n t i n g s  c r ea t ed  by ar t is ts  

who died long ago. It i s  accepted t h a t  a r c h i t e c t u r e ,  sculp-  

t u r e ,  c r a f t s ,  l i t e r a t u r e ,  music and o the r  a r t  sk i l l s  can and 

should be app rec i a t ed  and valued f o r  reasons  o t h e r  t han  t h e i r  

u t i l i t a r i a n  func t ion .  Soc ie ty  has  become conscious of the  

importance of t h e  arts i n  t h e i r  l i v e s  (Pa r ry ,  1979). 

Many s t u d e n t s  l eave  h igh  school  wi th  l i t t l e  knowledge of 

our a r t i s t i c  h e r i t a g e .  Inco rpo ra t ing  a r t  h i s t o r y  i n t o  t h e  

art curr iculum at  an e a r l i e r  s t a g e ,  grades  f i v e  through e i g h t ,  

and t each tng  observa t ion  and awareness t echniques  can enhance 

t h e  exper ience and enjoyment of art. The p a r t i c i p a n t  has  a 

broader  base of knowledge t o  d r a w  upon i n  r e l a t i n g  t o  t h e  

ar ts  ( ~ i l l e r ,  1 9 ~ 3 ) .  The w r i t e r  be l i eves  t h a t  t h e  arts, re -  

g a r d l e s s  of t h e i r  form, a r e  a p t  t o  be recognized and enjoyed 

more i f  t he  p a r t i c i p a n t  h a s  been exposed t o  r e l a t e d  concepts 

i n  t h e  p a s t  s o  t h a t  p r i o r  knowledge can be u t i l i z e d  and ex- 

panded. 

A r t  h i s t o r y  i s  one a r e a  of s tudy  t h a t  i s  t y p i c a l l y  omit- 

t ed  from most p u b l i c  school  a r t  curr iculums,  This may be due 

t o  l ack  of funds ,  f a c i l i t i e s ,  o r  inadequate a d m i n i s t r a t i v e  



a r rangements .  A r t  programs tend t o  be t o o  na r rowly  concept -  

u a l i z e d  and s t u d i o  dominated.  They a r e  s t u d i o  a r t ,  t a u g h t  

by a r t  s p e c i a l i s t s  promot ing  p a r t i c u l a r  s t u d i o  t e c h n i q u e s  

(Rober t son ,  1981) .  The t e a c h i n g  of ar t  o f t e n  f o c u s e s  exc lu -  

s i v e l y  on compos i t ion ,  t h e  l e a r n i n g  of a r t i s t i c  p r o c e d u r e s ,  

and t h e  development  of s k i l l .  A r t  c l a s s e s  should  go beyond 

t h e  s t u d i o  l e v e l  t o  i n v o l v e  though t  o r  d i s c u s s i o n  a b o u t  con- 

t e n t  and s u b j e c t  m a t t e r .  Programs t h a t  d o  n o t  r e l a t e  t h e  h i s -  

t o r y  of a r t  t o  s t u d i o  ar t  should  be c a t e g o r i z e d  as t r a d e  

s c h o o l  e x p e r i e n c e s  r a t h e r  t h a n  f i n e  arts e x p e r i e n c e s  (Langsing,  

1979) 

The s t u d y  of a r t  h i s t o r y  i s  i m p o r t a n t ,  It w i l l  assis t  

s t u d e n t s  i n  d e v e l o p i n g  a b r o a d e r  base  of knowledge a b o u t  t h e  

arts.  The s t u d y  of a r t  h i s t o r y  w i l l  make s t u d e n t s  more con- 

s c i o u s  o f  t h e  i n f l u e n c e  of t h e  ar ts  on t h e i r  s u r r o u n d i n g s ,  

The s t u d y  o f  ar t  h i s t o r y  w i l l  i n c r e a s e  t h e  s t u d e n t s t  a b i l i t y  

t o  r e c o g n i z e  a g r e a t e r  v a r i e t y  o r  art forms and h e i g h t e n  t h e  

s t u d e n t s t  a p p r e c i a t i o n  f o r  ar t .  More i n t e l l e c t u a l  c o n t e n t  

needs  t o  be p u t  i n  ar t  programs. D i r e c t  e x p e r i e n c e  w i t h  art  

media needs  t o  be downgraded ( Z a n i e r ,  1 9 9 0 ) .  

STATEI4ENT OF THE PROBLEM 

The a b i l i t y  t o  a p p r e c i a t e  t h e  arts  w i l l  enhance t h e  

a b i l i t y  of t h e  i n d i v i d u a l  t o  seek  h i s  o r  h e r  own f u l f i l l -  

ment, P r e s e n t l y ,  a r t  h i s t o r y  i s  seldom t a u g h t  i n  t h e  p u b l i c  

s c h o o l s .  Impor tan t  changes i n  emphasis  and c o n t e n t  of ar t  

programs must be made, The c u l t u r a l  and t h e  a p p r e c i a t i v e  
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aspects  of a r t  programs need more a t t e n t i o n  (Chapman, 1978). 

The w r i t e r  has developed an a r t  h i s t o ry  curriculum f o r  use i n  

the classroom. The curriculum w i l l  introduce s tudents  t o  the  

h i s t o ry  of a r t .  Ac t i v i t i e s  w i l l  be designed t o  teach  eval- 

ua t ion  s k i l l s .  

NEED - FOR TKE PROJECT 

Students have l i t t l e  o r  no exposure t o  a r t  h i s t o r y  un- 

l e s s  a r t  teachers  incorporate  i t  i n t o  t h e i r  a r t  un i t s .  The 

study of a r t  h i s t o r y  should inc rease  t he  s tudents '  a b i l i t y  

t o  apprec ia te  and enjoy l i f e .  A r t  h i s t o ry  should be incor- 

porated i n t o  art curriculums. L i t t l e  has been wr i t t en  on t h i s  

q e c i f i c  subject .  

The w r i t e r  found t h a t  most art  h i s t o r y  books a re  geared 

t o w a r d  the adu l t  reader ,  making it extremely dlfficu1-k f o r  

t h e  average middle school s tudent  t o  understand them. The 

wr i t e r  designed s p e c i f i c  a r t  h i s t o ry  i n s t ruc t i ona l  u n i t s  

gea,red f o r  the  middle school student.  

PURPOSE OF THE PROJECT - 
This p ro j ec t ,  which cons i s t s  of an art  h i s t o ry  curr icu-  

lum f o r  use i n  the  middle schools ,  was developed t o  meet the  

following goals:  

1. To develop a  learn ing experience t o  encourage cn i l -  

d r en ,  grades f ive through e igh t ,  t o  be more conscious and 

apprec ia t ive  of the arts. 

2. To provide s tudents  with a well-founded a r t  



education by introducing them t o  t he  sub jec t  of a r t  h i s t o r y  

through the  u t i l i z a t i o n  of readings,  study shee t s ,  quest ion 

shee t s ,  motivation techniques,  and hands-on experiences. 

5. To develop an a r t  h i s t o r y  curriculum which could be 

u t i l i z e d  by teacher  and s tudent  a s  an independent course of 

s t u ~ y  o r  as a  supplement t o  classroom art  projec ts .  

4. To design art  h i s t o ry  readings using wr i t t en  lan-  

guage and terminology t h a t  i s  capable of being understood by 

m i d d l e  school age s tudents .  

5. To provide classroom art teachers  with c rea t ive  

ways t o  rnotivzte s tudents  t o  l e a rn  about art  h is tory .  

ASS m'lPT IONS 

This p ro j ec t  was based on four  assumptions: 

1. The w r i t e r  h a s  some exper t i se  i n  the f i e l d  of art  

h i s t o r y  due t o  the  course work obtained i n  acqui r ing  a 

bachelor of a r t s  degree i n  art  education, 

2. The w r i t e r  is in te res ted  i n  art h i s t o r y  and had 

been an ar t  teacher  f o r  seven years. 

3. The incorporat ion of art  h i s t o ry  i n  elementary and 

secondary a r t  curriculums i s  r e l a t i v e l y  new and needs t o  be 

addressed. 

4. Learning a c t i v i t i e s  can be u t i l i z e d  f o r  teaching 

art  h i s t o ry  p r i nc ip l e s  t o  middle school s tudents .  

The p ro jec t  i s  designed f o r  art  s tudents  i n  t he  middle 



school  g rades ,  f i v e  through e i g h t .  

DEFINITION OF TERMS 

The fo l lowing  terms a r e  used : 

A r t  H i s to ry  - t h e  even t s  and pe r iods  t h a t  make up t h e  h i s t o r y  

of art. 

Ind iv idua l i zed  - designed t o  work  independently and s e p a r a t e  

from t h e  group. 

I n s t r u c t i o n a l  Uni ts  - t h e  o u t l i n e  used t o  f a c i l i t a t e  t h e  

l e a r n i n g  and achievement of  s p e c i f i c  ob jec t ives .  

Learning A c t i v i t y  - a s e p a r a t e  u n i t  designed t o  teach ,  

Middle School - i nc lud ing  grade l e v e l s  5,  6,  7,  and 8, and 

inc lud ing  ages  1 0  through 14,  

The A r t s  - i nc lud ing  t h e  f i e l d s  o f  art ,  dance, drama, l i t e r a -  

t u r e  and music. 



CRAPTER I1 

Review of L i t e r a t u r e  

The w r i t e r  reviewed nine art  curriculums with primary 

focus on a r t  h i s to ry .  The curriculums were c r i t iqued  f o r  

general  content and s t r u c t u r e  and u t i l i z a t i o n  of art h i s to ry .  

The w r i t e r  reviewed a r t  curriculums on the secondary l e v e l  

as well  as t h e  elementary l e v e l  due t o  a  lack  of art  c u r r i -  

culum guides avai lab le .  Primary focus was on middle school 

grades,  f i v e  through e igh t ,  Curriculum s t r u c t u r e  f o r  secon- 

dary l e v e l ,  nine through twelve, were applied t o  middle school 

l eve l .  

The Dade County School Board, M i a m i ,  F lo r ida ,  developed- 

a cursiculum guide e n t i t l e d ,  "Giants i n  A r t ,  Visual Arts Edu- 

ca t ion ,  Soc ia l  Studies". The document emphasized s o c i a l  s tu-  

d i e s  using ar t  as the mode of education. The course of in- 

s - t ruc t ion  was designed f o r  a quinmester o r  f i v e ,  nine week 

periods.  The curriculum guide contained course desc r ip t ions ,  

r a t i o n a l e ,  enrollment gu ide l ines ,  ob jec t ives ,  course content ,  

procedures and suggested a c t i v i t y  resources f o r  t eachers  and 

pupi ls .  A bibliography was included, 

The course d e s c r i p t i o n  included an in t roductory  survey 

of a r t  concepts f r o m  beginning of recorded time t o  present ,  

Students  inves t iga ted  ideas  of pas t  c i v i l i z a t i o n s  and t h e i r  

r e l a t i o n s h i p  t o  our contemporary society.  The r a t i o n a l e  f o r  

t h i s  course s t a t e d  t h a t  the  con t r ibu t ion  of t h e  ar t is t  t o  

. 6 



h i s t o r y  was h i s  a b i l i t y  and t a l e n t  t o  record human experiences 

i n  a language t ha t  was universa l .  Students  in te rp re ted  p a s t  

h i s t o r y ,  analyzed the present ,  and projected t h e  fu tu re  through 

the  study of art. There were no p r e r e q u i s i t e s  t o  the  course 

and was recommended f o r  grades seven through nine. The objec- 

t i v e  of the  course s t a t e d  t h a t  the  composition, value,  and 

u n i v e r s a l i t y  of a work of art be described by t h e  s tudent .  

The obJec t ives  a l s o  s t a t e d  t h a t  a t r a c i n g  of a  development of 

a  s p e c i f i c  a r t  s t y l e ,  including s o c i a l  c h a r a c t e r i s t i c s ,  r e l i -  

gious p r a c t i c e s  and p o l i t i c a l  developments be presented 

through l e c t u r e s  and upon viewing audiovisua l  a i d s .  S tudents  

were given the  opportuni ty t o  go on field t r i p s ,  t o  museums, 

art  g a l l e r i e s ,  e tc . ,  and were presented small group demon- 

s t r a t i o n s  on how t o  d i f f e r e n t i a t e  between o r i g i n a l  works of 

art  and reproductions.  The s tudents  presented ways t h a t  they 

could r e l a t e  t o  the  world around them with h i s  a r t  t a l e n t  by 

reading s t o r i e s  of famous artists. 

The course content included t h e  Stone Age, Egyptian, 

Greek, Roman, F a r  Eastern,  Byzantine, Gothic and Renaissance 

period s. The curriculum guide b r i e f l y  out l ined v i t a l  charac- 

t e r i s t i c s  and components of each e r a ,  and included pa in t ing ,  

art i f a c t  s ,  scu lp tu re ,  a r c h i t e c t u r e ,  poelry,  l i t e r a t u r e  and 

artists. The guide suggested motivat ional  techniques,  in- 

cluding using f i l m s ,  f i l m s t r i p s ,  s l i d e s  and reproductions,  

Suggested a c t i v i t i e s  were l i s t e d  and resources f o r  teachers  

and s tuden t s  were categorized according t o  books, reproduc- 

t i o n s ,  p r i n t s ,  f i l m s ,  s l i d e s  and magazines. This curriculum 



was a b a s i c  o u t l i n e  conta in ing  no s p e c i f i c  i n s t r u c t i o n a l  

u n i t s  of s tudy.  It was an e x c e l l e n t  guide f o r  t e a c h e r s  show- 

ing  t h a t  d i s c i p l i n e  can be i n t e r r e l a t e d ,  i . e ,  , s o c i a l  s t u d i e s  

and ar t  (pens in ,  1971).  

The Department of I n s t r u c t i o n a l  Planning and Develop- 

ment, Rockv i l l ,  Maryland, designed a t each ing  guide e n t i t l e d ,  

" ~ r o g r a m  o f ,  S tud ie s ,  Aes the t i c  Education: A r t ,  K-8". Edu- 

c a t i o n a l  o b j e c t i v e s  and course d e s c r i p t i o n s  f o r  art  educa- 

t i o n ,  grades  K-8  were presented.  General goa l s  of educa t ion  

f o r  t he  Montgomery County Pub l i c  Schools were s e t .  These 

goa l s  included academic s k i l l s ,  phys i ca l  development, i n t e l -  

l e c t u a l  development, t h e  i n d i v i d u a l  and s o c i e t y ,  s c i e n t i f i c  

unders tanding,  a e s t h e t i c  express ion  and c a r e e r  development. 

The guide a l s o  s t a t e d  commitments s e t  by t h e  Board o f  Educa- 

t i o n  and t h e  s t a f f  of t h e  Montgomery County Pub l i c  Schools. 

The guide d e a l t  s p e c i f i c a l l y  wi th  a e s t h e t i c  education.  

The i n t r o d u c t i o n  s t a t e d  t h a t  c h i l d r e n ,  i n  o rde r  t o  more f u l l y  

understand themselves ,  t h e i r  environment and t h e i r  exper iences ,  

needed t o  develop the  sk i l l s  of a e s t h e t i c  l i t e r a c y .  This pro- 

gram broke a e s t h e t i c  educa t ion  i n t o  t h r e e  i n t e r r e l a t e d  a r e a s  

of l e a r n i n g :  The pe rcep tua l  o r  b a s i c  awareness sk i l l s ,  t h e  

e x p e r i a e n t a l ,  and t h e  p r e s e n t a t i o n a l .  Typical  of most art 

programs, t h e  exper imental  a c t i v i t i e s  dominated most of t h e  

art program. This curr iculum guide a l s o  included t h e  per-  

c e p t u a l  a c t i v i t i e s  t o  develop sk i l l s  of looking ,  l i s t e n i n g ,  

d i s c e r n i n g ,  and c r i t i c i z i n g .  The pe rcep tua l  a c t i v i t i e s  phase 

incorpora ted  art  h i s t o r y  i n t o  t h e  art  program. 



Students received a minimum of 100 minutes pe r  week of 

art  i n s t ruc t i on  a s  a shared r e spons ib i l i t y  between a  c e r t i -  

f i ed  a r t  teacher  and t h e i r  classroom teacher.  A r t  h i s t o r y  

was included as one aspect  of the  general  art curriculum. 

Pro jec t  a c t i v i t i e s  were ava i l ab le  i n  a l l  t h e  schools. The 

guide separated the  grade l e v e l s  and gave a desc r ip t ion  of 

art courses t o  be covered during each grade l eve l .  A r t  h i s -  

to ry  was introduced as e a r l y  as  grades K-2. The curriculum 

concluded with a l i s t i n g  of i n s t r u c t i o n a l  guides f o r  art  K-8 

which included an a c t i v i t y  bank f o r  teachers  t o  follow 

(Xontgomery County Public  Schools, 1979). 

A t h i r d  curriculum wr i t t en  by the  facu l ty  of the  Roches- 

t e r  I n s t i t u t e  of Technology, Rochester, N e w  York, e n t i t l e d ,  

"Implementation of a Faculty Team 3ased Model f o r  A r t  History 

Course Development", was designed f o r  a r t  s tudents  on t he  

college l eve l .  This a r t i c l e  was used as a coaparative study 

due t o  t he  lack of mater ia l  wr i t t en  on t h i s  top ic  f o r  K-12 

students .  Concepts were applied t o  t h e  middle school l e v e l  

t o  include a r t  h i s t o ry  i n  the  art curriculum. 

The repor t  was divided i n t o  seven sec t ions ,  s t a r t i n g  

with background of the p ro jec t  , planning, product ion,  imple- 

nenta t ion ,  evaluat ion,  maintenance, summary, and an appendix. 

Sach course offered a  desc r ip t ion ,  s e t  objec t ives ,  l i s t e d  

requirements and assignments f o r  the course, and explained 

evaluat ion  procedures. Motivational techniques were l i s t e d  

f o r  each course. Three college i n s t ruc to r s  wrote t he  un i t s .  

The content of each coll.ege u n i t  was more sophis t ica ted  than 



would be appropriate  f o r  l e v e l s ,  including grades 5-8. 

The format was studied f o r  p o s s i b i l i t i e s  t o  incorporate  

t h e  h i s t o r y  of art  as  p a r t  of t h e  middle school ar t  pro- 

gram ( F o r r e s t e r ,  1980). 

A four th  curriculum guide w r i t t e n  f o r  the  Frederick 

County Public  Schools, Frederick,  Maryland, e n t i t l e d  "High 

School A r t  Education Guide", was designed f o r  grades 9-12. 

The main t h r u s t  of t h i s  a r t  curriculum was t o  o f f e r  courses 

f o r  s tudents  on opposite ends of t h e  ar t  competency spectrum, 

The curriculum Included courses appropr ia te  f o r  the inv id i -  

dual  needing a  more ref ined  art program as well  as courses 

appropriate  f o r  t h e  Indiv idual  who has had l i t t l e  or  no ar t  

background , 

The high school art  program held t h a t  a l l  s tudents  who 

have i n t e r e s t  should be given an opporturlity t o  e n r o l l  i n  

these a r t  c l a s ses  ava i l ab le  t o  them. The program was devel- 

oped t o  use ideas  and concepts cons i s t en t  with country-wide 

art curriculums. 

&ach art; process was designed t o  follow a competency 

based educat ion art guide. A r t  i n s t r u c t o r s  offered t h e i r  

s tudents  t h e  bes t  possible art experience through t h e  use of 

the  guide. I n s t r u c t o r s  ut iZized a t601  ca l l ed  a flow char t  

designed t o  he lp  s e l e c t  a course of study f o r  t h e i r  s tudents .  

The f l o w  cha r t  l i s t e d  t h e  major s k i l l  chosen, the  competency 

colnponent, instr inct ional  objec t ives ,  a c t i v i t i e s  and evalua- 

t i o n s ,  Course desc r ip t ions  were s t a t e d  with l i t t l e  mention 

of a r t  h i s t o r y  f o r  each. Two s p e c i f i c  courses d e a l t  with 
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Yestern a r t  h i s to ry .  The curriculum concluded with a  sec t ion  

on h e a l t h  and sa fe ty  requirements,  desc r ip t ions  of equipment 

a n d  t h e i r  use (Frederick County Public  Scliools, 1981). 

A f i f t h  curriculum guide e n t i t l e d ,  "Elementary A r t  

Education 'Guide'', w r i t t e n  f o r  t h e  Frederick County Public  

Schools, Frederick,  Maryland, was geared f o r  grade l e v e l s  

1-5. The Board o f  Education of Frederick County s t a t e d  t h a t  

art  education was a necess i ty  and t h a t  without the  arts,  our 

a b i l i t y  t o  express and s t o r e  experiences o r  images was dim- 

inished. The Board  of Education f e l t  a r e s p o n s i b i l i t y  t o  

educate ,and expose each chi ld  t o  t h e  communication ca l led  art. 

The Board of Education hoped t h a t  the  a c t i v i t i e s  i n  the  course 

of t h e  curriculum allowed s tudents  the  opportunity t o  put 

image a n d  thought i n t o  a  t ang ib le  form of expression. 

The main t h r u s t  of t h i s  art curriculum was t o  give c h i l -  

dren of elementary school age the  opportunity t o  funct ion i n  

an a c t i v i t y  centered art program t h a t  r e f l e c t e d  t h e i r  gen- 

e r a l  school program. The humanities ar t  program emphasized 

the i n t e r r e l a t i o n s  of art with o the r  subjec ts .  A r t  and the 

bas ic  sub jec t s  were viewed as a s s i s t i n g  and re in fo rc ing  each 

other.  The t o t a l  art  education program of t h i s  school d i s -  

t r i c t  emphasized the  value of the  a r t s  i n  a l l  our human 

experiences. 

The program was designed t o  incorporate  art  concepts, 

such as co lo r ,  l i n e ,  t e x t u r e ,  composition, e t c . ,  with ar t  

media such a.s drawing, pa in t ing ,  c r a f t s ,  ceramics, e tc . ,  and 

subjec t  a reas  such as s o c i a l  s t u d i e s ,  math, sc ience ,  language, 



e tc .  A r t  curriculum goals  and expectancies were s t a t e d  and 

explained. Course overviews separated each grade l e v e l  and 

explained i t s  focus. The s tudent  sys temat ica l ly  received a 

comprehensive program over the  course of f i v e  yea r s  t h a t  in- 

cluded a r t  concepts, art  medias, and a v a r i e t y  of sub jec t  

areas .  

The art  curriculum analyzed general  c h a r a c t e r i s t i c s  of 

chi ld  development a t  each grade l e v e l  1-5. This was essen- 

t i a l  i n  recognizing t h e  l i m i t a t i o n s  of and q u a l i t i e s  apparent 

i n  ch i ldren  a t  each grade l e v e l .  The guide included s p e c i f i c  

u n i t s  of study i n  each sub jec t  a r e a  and out l ined how ar t  con- 

cepts  and medias were t o  be used i n  i t s  teaching,  i.e.,  soc- 

i a l  s tudies-African art. The w r i t e r  f e l t  t h a t  th i s  was an 

exce l l en t  comprehensive guide which d e f i n i t e l y  included t h e  

histor;? of art throughout t h e  program (Frederick County 

Public  Schools, 1983). 

The teaching guide designed f o r  t h e  Chicago Public  

Schools, Chicago, I l l i n o i s ,  e n t i t l e d ,  l'Curriculum Guide f o r  

A r t  i n  the  Secondary Schools", was w r i t t e n  f o r  grades 9-12. 

The procram of education i n  art  i n  the  Chicago Public  Schools 

began i n  kindergarten and continued through one year  of 

required art  i n  high school. Students  on the  high school 

l e v e l  were given the  opportunity t o  e l e c t  one t o  t h r e e  yea r s  

of a d d i t i o n a l  education i n  art. The high school curriculum 

guide f o r  required art  was w r i t t e n  i n  ou t l ine  form t o  simp- 

l i f y  the  planning of a design or iented art  program. Each 

un i t  s t a t e d  t h e  chosen media, l i s t e d  works of  a r t ,  motivat ional  



t echniques ,  a p p l i c a t i o n ,  and eva lua t ion .  The merging of 

t h e  t each ing  o r  ar t  h i s t o r y  wi th  t h e  a c t i v i t y  program was 

of s p e c i f i c  i n t e r e s t .  A r t  h i s t o r y  was c a r e f u l l y  incorporated 

i n  t n i s  guide. F i f t e e n  a r t  u n i t s  were designed,  and art h i s -  

t o r y  was incorpora ted  i n t o  each of t h e  f i f t e e n  s p e c i f i c  u n i t s .  

Fourteen a d d i t i o n a l  r ead ings  were given,  which concentra ted 

t o t a l l y  on t h e  h i s t o r y  of a r t  from p r e h i s t o r i c  t o  modern. A 

bib l iography  f o r  each r ead ing  followed t h e  ar t  h i s t o r y  read- 

ings .  The conc ise ,  easy t o  follow guide adequately  incorpor-  

a t ed  h i s t o r y  i n  t h e  t r a d i t i o n a l  art  l a b  u n i t s  (Chicago Board 

of Sduca t ion ,  1972).  

The curr iculum guide e n t i t l e d  "Visual  Arts Education 

Guide l ines  K-12" was designed f o r  t h e  Georgia S t a t e  Depart- 

ment of Sduca t ion ,  A t l an t a ,  Georgia. The Visual  A r t s  Edu- 

ct t t ion Guide l ines  K-12 was publ ished f o r  t e a c h e r s  of t h e  

v i s u a l  arts ,  It contained broad program goa l s ,  s p e c i f i c  

l e a r n i n s  e x p e c t a t i o n s ,  and a c t i v i t i e s .  The guide was broken 

i n t o  t h r e e  l e v e l s ,  c o n s i s t i n g  of t h e  e a r l y  childhood u n i t  

(K-4) ,  middle grades  u n i t  (5-8), and secondary a r t  un i t  

(9-12). The l e v e l  devoted t o  middle grades  (5-8) was fo- 

cused on due t o  t h e  specia . l ized a r e a  of i n t e r e s t ;  a r t  

cu.rri.culum middle school. 

A fundamental goa l  of t h e  Georgia Department of Edu- 

c a t i o n  was t h e  p r e p a r a t i o n  of g radua tes  who can communicate 

s e n s i t i v e l y  and c r e a t i v e l y  wi th  o t h e r  people.  A r t  exper-  

i ences  such as art c r i t i c i s m ,  ar t  h i s t o r y ,  and a r t  techniques ,  

were t augh t  t o  h e l p  s t u d e n t s  become more aware of b e l i e f s  



a b o u r  l i f e  as w e l l  as a b o u t  a r t ,  The p u b l i c a t i o n  iden-  

t i f i e d  g o a l s ,  c o n t e n t ,  s t r a t e g i e s ,  and r e s o u r c e s  f o r  a r t  

e d u c a t i o n ,  

The Georg ia  S t a t e  Department  of E d u c a t i o n  r ecogn ized  

t h a t  t h e r e  have  been r e c e n t  changes  i n  t h e  f i e l d  of v i s u a l  

ar ts  e d u c a t i o n .  The s t u d y  of t h e  v i s u a l  ar ts ,  which  was 

once l i m i t e d  p redominan t ly  t o  s t u d i o  a c t i v i t i e s ,  emphasized 

development  of a p p r e c i a t i o n ,  v a l u i n g  and knowledge of a r t  

o b j e c t s .  The g o a l s  s e t  f o r t h  i n c l u d e d  a r t i s t i c  h e r i t a g e ,  

p r o d u c t i o n  of works of a r t ,  and t h e  h i s t o r y  of  a r t ,  The 

g u i d e  s t a t e d  o b j e c t i v e s  and showed, i n  s h o r t  form, a t  which 

g r a d e  l e v e l  t h e  concep t  o r  s k i l l  would be i n t r o d u c e d ,  d e v e l -  

oped, o r  r e i n f o r c e d .  

The main emphas is  of  t h i s  g u i d e  had two ma jo r  compo- 

n e n t s :  t h e  p r o d u c t i v e  o r  s t u d i o  a s p e c t ,  and t h e  a p p r e c i a -  

t i v e  o r  h i s t o r y  and c r i t i c i s m .  The a p p r e c i a t i o n  component 

i n c l u d e d  a e s t h e t i c s ,  a r t  h i s t o r y ,  c r i t i c i s m ,  c o n t e n d i n g  

p h i l o s o p h i e s  , and development  of a r t  forms,  The Georg ia  

S t a t e  Department  of Educa t ion  s t a t e d  t h a t  most ar t  programs 

emphasize d e s i g n ,  media,  and p r o d u c t  and shou ld  broaden i t s  

c o n t e n t  t o  i n c l u d e  s t y l e ,  f u n c t i o n  and h i s t o r y  ( G e o r g i a  

S t a t e  Department  of  Educa t ion ,  1982) .  

The e i g h t h  c u r r i c u l u m  e n t i t l e d  "Alabama S t a t e  Department 

of  S tudy:  V i s u a l  A r t " ,  w r i t t e n  f o r  t h e  Alabama S t a t e  De- 

p a r t m e n t  of Bduca t ion ,  Montgomery, Alabama, i n c l u d e d  g r a d e s  

K-12. T h i s  g u i d e  was broken i n t o  s i x  s e c t i o n s ,  which i n c l u -  

ded a n  i n t r o d u c t i o n ,  minimum r e q u i r e m e n t s  K-4, minimum 



requirements  5-8, minimum requirements 9-12, s p e c i a l  edu- 

c a t i o n ,  and framework f o r  curriculum development. I n  t h e  

i n t r o d u c t i o n ,  a r t  was def ined as a s i g n i f i c a n t  express ion  

of a l l  c u l t u r e s  and was recognized t h a t  a r t  provided v i s u a l  

records  of t h e  p a s t .  Members of t h e  Alabama Department of 

Education saw ar t  a p p r e c i a t i o n  and ar t  h i s t o r y  as charac- 

t e r i s t i c s  of a good school  a r t  program and s e t  them as p a r t  

of t h e  art goals .  

A r t  h i s t o r y  was included among o t h e r  components, such 

as c o l o r ,  des ign  and c r a f t s ,  Suggested media and a c t i v i t i e s  

were l i s t e d ;  however, a r t  h i s t o r y  a c t i v i t i e s  were no t  men- 

t ioned  u n t i l  a s e c t i o n  on a l t e r n a t e  a c t i v i t i e s .  S p e c i f i c  

u n i t s  were no t  des igned;  t h e r e f o r e ,  a c t u a l  i nco rpo ra t ion  of 

the  h i s t o r y  of a r t  i n t o  t h e  a r t  curr iculum was quest ioned 

by t h e  w r i t e r  ( ~ l a b a m a  S t a t e  Department of Education,  1981). 

The document e n t i t l e d  "A P a t t e r n  f o r  A r t :  8-12'', w r i t -  

t e n  f o r  t h e  Oregon S t a t e  Department of Education,  Salem, 

Oregon, was designed t o  a i d  t h e  developing of a r t  programs 

i n  t h e  Oregon schools .  Oregon s t a t e  requi red  a l l  s t u d e n t s  

at  each grade l e v e l  through grade s i x  t o  rece ive  i n s t r u c -  

t i o n  i n  ar t .  E l e c t i v e  c l a s s e s  were t o  be made a v a i l a b l e  i n  

the  f i n e  o r  app l ied  arts f o r  s t u d e n t s  at t he  7 t h  o r  8 t h  

grade l e v e l s .  Sample goa ls  and a c t i v i t i e s  were w r i t t e n  

f o r  l e v e l s  R-3 ,  4-6, 7-9 and 10-12. These goa ls  and a c t i -  

v i t i e s  contained suggested s t r a t e g i e s  which included h i s t o r -  

i c a l  background, art  concepts ,  vocabulary,  demonstra t ion of 

t echniques ,  l a b  time and eva lua t ion .  The a c t i v i t i e s  provided 



d i s t r i c t s  a common r e f e r ence  f o r  t h e  p lann ing  process .  

Teachers considered f o u r  goa l s :  s t a t e  goa l s  f o r  Oregon 

l e a r n e r s ,  d i s t r i c t  goa l s ,  program g o a l s ,  and course  goals .  

A bib l iography  and l i s t  of Oreson S t a t e  a r t  o rgan iza t i ons  

concluded t h e  document. The program overview was compre- 

hensive .  The s t a t e  g o a l s  f o r  Oregon included t each ing  t h e  

h i s t o r y  of a r t .  The e x t e n t  t o  which t h i s  was a c t u a l l y  

achieved on t h e  d i s t r i c t  l e v e l  was u n c e r t a i n  (Clover ,  1981).  

Review of L i t e r a t u r e  Summary 

A r t  educa t ion  i nc ludes  many a s p e c t s ,  Crea t ive  develop- 

ment, s o c i a l  and c u l t u r a l  awareness,  a r t  h i s t o r y ,  a r t  s t u -  

d i o ,  de s ign ,  and c r a f t s  a r e  v a r i o u s  components of t h e  ar t  

ed-ucation f i e l d .  A r t  c u r r i c u l a  can be developed t o  con ta in  

a formal ,  cont inuous  and s e q u e n t i a l  t r e a t m e n t  of t h e s e  as- 

pec t s .  It i s  be l ieved  t h a t  s t u d e n t s  l e a r n  more' a r t  h i s t o r y  

and produce b e t t e r  a r t  u s i n g  an i n t e g r a t e d ,  comprehensive 

approach t o  a r t  educat ion.  

The w r i t e r  b e l i e v e s  t he  p rev ious  s t u d i e s  of t h e  v a r i o u s  

a r t  cur r icu lums  have endeavored t o  do j u s t  as s t a t e d  above. 

Wany oS t h e  cur r icu lums  have included a balance of each of 

t h e  a s p e c t s  of art educat ion.  Some gu ides  a r e  more thorough 

i n  t h e  t r ea tmen t  of i n c o r p o r a t i n g  ar t  h i s t o r y  as a v i t a l  

p a r t  of t h e  ar t  curriculum. The i n t e n t  of t h i s  paper  was 

t o  c r e a t e  art h i s t o r y  i n s t r u c t i o n a l  u n i t s  f o r  middle school  

s t u d e n t s .  



CHAPTER I11 

METHODS 

In t roduc t ion  

There i s  a need f o r  a r t  h i s t o r y  t o  be included as p a r t  

of t he  a r t  curriculum. Many art  programs a r e  extremely 

l i m i t e d  and tend t o  be s t u d i o  dominated, Changes i n  empha- 

s is  and conten t  of art  programs must be made i n  o rde r  t o  

provide a balanced art educa t ion  f o r  s tuden t s .  A r t  h i s t o r y  

l e a r n i n g  a c t i v i t i e s  f o r  middle school  s t u d e n t s  need t o  be 

designed and developed. The a c t i v i t i e s  should inc lude  ob- 

j e c t i v e s ,  mo t iva t iona l  t echniques ,  r e sou rces ,  and procedure 

f o r  each per iod of art  h i s t o r y .  

PROCEDURE 

The f i r s t  s t e p  was determining t h e  need f o r  t h e  l e a r n i n g  

a c t i v i t i e s  contained i n  t h i s  p r o j e c t .  The second s t e p  was 

an i n v e s t i g a t i o n  of curr iculums which had been p rev ious ly  

developed i n  t h e  a r e a  of art  educat ion.  The curr iculums were 

evaluated as t o  t h e  amount of a r t  h i s t o r y  t h a t  was included 

as p a r t  of t h e  art  curriculum. The l i b r a r y  r e sea rch  inc lu -  

ded books, ~ a g a z i n e s  , curriculum guides ,  t h e  Educat$on In- 

dex and an ERIC (Educa t iona l  Research Informat ion Cente r )  

search .  Findings  i nd i ca t ed  t h a t  many school  d i s t r i c t s  do 

n o t  have w r i t t e n  art curriculums.  A r t  h i s t o r y  is incorporated 



i n t o  a r t  curriculum t o  a l imited degree i n  the a r t  c u r r i -  

culums t h a t  were found and s tudied.  

The t h i r d  s t e p  was the  development of t h e  l ea rn ing  

a c t i v i t i e s .  The twenty-two l ea rn ing  a c t i v i t i e s  were dev- 

eloped t o  meet s i x  major objec t ives  f o r  s tudents .  

(1) To receive an in t roduct ion  t o  the  h i s t o r y  of art. 

( 2 )  To develop an apprec ia t ion  and i n t e r e s t  i n  var ious 

s t y l e s  of art. 

( 3 )  To c r i t i q u e ,  eva lua te ,  and compare famous works 

of art. 

( 4 )  To r e l a t e  art h i s t o r y  t o  classroom ar t  p ro jec t s .  

( 5 )  To r e l a t e  ar t  h i s t o r y  t o  everyday l i v i n g .  

( 6 )  To proceed at t h e i r  own pace. 

The following sequence was used t o  develop each l ea rn ing  

a c t i v i t y :  

(1) Objectives were s t a t e d  f o r  each l ea rn ing  a c t i v i t y .  

( 2 )  $lot ivat ional  techniques f o r  teachers  were developed. 

These included f i l m s t r i p s ,  s l i d e s ,  photographic r e p r i n t s ,  

resource books, map s t u d i e s ,  l i t e r a t u r e  books, museum tours ,  

d i scuss  ions ,  t h e a t r i c s ,  and many more. The motivat ional  

techniques were intended t o  be used as suggest ions f o r  teach- 

e r s .  Other motivat ional  techniques could be used, depending 

upon the  a v a i l a b i l i t y  of ma te r i a l s  and resources t o  each 

indiv idual  teacher .  

( 3 )  A l i s t  of resources needed t o  complete the  l ea rn -  

ing a c t i v i t y  were provided. A complete l i s t  of resources 

was given f o r  the  t eacher  t o  use f o r  providing motivat ional  



techniques. A complete l i s t  of resources was given f o r  the  

s tuden t  t o  use t o  f u l f i l l  t h e  hands-on a c t i v i t i e s .  

( 4 )  Procedure was s t a t e d  f o r  each l ea rn ing  a c t i v i t y .  

The l ea rn ing  a c t i v i t i e s  can be self-paced and self- taught .  

The l ea rn ing  a c t i v i t i e s  were designed f o r  middle school 

grades,  5-8. The a c t i v i t i e s  w i l l  enhance art  programs by 

including the  h i s t o r y  of art i n  the  a r t  curriculum. 



CHAPTER I V  

CONCLUS I O N S  

Summary -- 

The purpose of t h i s  paper  was t o  develop ar t  h i s t o r y  

l e a r n i n g  a c t i v i t i e s  f o r  ar t  s tuden t s .  A r t  h i s t o r y  o r  t h e  

a p p r e c i a t i v e  a spec t  of a r t ,  t h e r e f o r e ,  was included as p a r t  

of a r t  educat ion.  The a c t i v i t i e s  i n  t h e  p r o j e c t  were espec- 

i a l l y  designed f o r  middle school  s t u d e n t s ,  grades  5-8, There 

a r e  22 i n d i v i d u a l  a c t i v i t i e s  included i n  t h e  paper. They 

provide a v a r i e t y  of l e a r n i n g  exper iences  and will involve 

approximately two semes te rs  of i n s t r u c t i o n .  The a c t i v i t i e s  

a r e  designed s o  t h a t  s t u d e n t s  can proceed a t  t h e i r  own pace 

i n  l e a r n i n g  c e n t e r  se t -ups  o r  under t h e  d i r e c t i o n  of an art  

i n s t r u c t o r  on a more formal bas i s .  

Conclusions 

It wa; t h e  i n t e n t  of t h i s  p r o j e c t  t o  provide an ex tens ion  

t o  a r t  curr iculums by inc lud ing  ar t  h i s t o r y  as p a r t  of t h e i r  

content .  To in su re  complete and comprehensive coverage of 

t h e  m a t e r i a l ,  s p e c i f i c  a c t i v i t i e s  were designed and devel-  

oped. The main goa l  of t h e s e  l e a r n i n g  a c t i v i t i e s  was t o  

provide a l l  a r t  s t u d e n t s  with a b a s i c  i n t r o d u c t i o n  t o  art 

There has not been the oppor tun i ty  t o  use t h e  l e a r n i n g  



a c t i v i t i e s  developed i n  t h i s  paper. Therefore, it i s  too 

e a r l y  t o  determine how e f f e c t i v e  the  l ea rn ing  a c t i v i t i e s  

n ight  be. The a c t i v i t i e s  were intended t o  develop s tudent  

awareness of a r t  appreciat ion.  This would include l ea rn -  

i n s  how t o  c r i t i q u e ,  eva lua te ,  and compare works of a r t  and 

r e l a t e  them t o  the  world around us. This could be achieved 

on a se l f - t augh t ,  self-paced bas i s  o r  on a more formal basis 

with t eacher  in te rven t  i on. 

Recommendations 

The w r i t e r  would l i k e  t o  adminis ter  a  pre  and post t e s t  

t o  evaluate  s tudent  s performance. The r e s u l t s  of these  

t e s t s  would a i d  i n  t h e  r e v i s i o n  of the  l ea rn ing  a c t i v i t i e s ,  

i f  necessary. A s  the l ea rn ing  a c t i v i t i e s  a r e  used, updating 

of the  content of the  a c t i v i t i e s  w i l l  occur. Individual  

t eachers  may f ind it necessary t o  adapt the  a c t i v i t i e s  t o  

meet t h e i r  needs and a v a i l a b l e  resources.  Teaching s t y l e s  

may vary according t o  school d i s t r i c t s  o r  schools  wi th in  a 

d i s t r i c t .  

The art  h i s t o r y  l ea rn ing  a c t i v i t i e s  i n  t h i s  paper were 

designed f o r  use i n  conjunction with teaching middle school 

a r t .  T r a d i t i o n a l l y ,  a r t  h i s t o r y  was included i n  ar t  c u r r i -  

c u l u ~ ~ s  i n  theory only, a t  the  d i s c r e t f  on of the  ind iv idua l  

ar t  i n s t r u c t o r ,  or  of tent imes,  no t  a t  a l l .  The w r i t e r  f e l t  

t h a t  ar t  h i s t o r y  should be incorporated i n t o  art curriculums 

t o  insure  a balanced, well-rounded education f o r  s tudents .  

The w r i t e r  recommends t h a t  these l ea rn ing  a c t i v i t i e s  



be used as an ind iv idua l i zed  course of i n s t r u c t i o n .  The 

a c t i v i t i e s  a r e  designed s o  t h a t  t hey  can be s e l f - t a u g h t  

and self-paced by t h e  s tuden t .  The i n s t r u c t o r  can provide 

t h e  mo t iva t iona l  t echniques  t o  whatever degree  f e l t  neces-  

s a ry ,  

The l e a r n i n s  a c t i v i t i e s  could be used as a group d i r e c t -  

e d  su-pplement t o  classroom art  p r o j e c t s .  The hands-on a c t i -  

v i t i e s  could be expanded upon and used as major a c t i v i t i e s ,  
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LEARNING A C T I V I T Y  NO. 1 

The Ancient World 
P r e h i s t o r i c  A r t  

Object ive:  To o b t a i n  a bas i c  unders tanding of when people 

s t a r t e d  c r e a t i n g  works of art. To cons ide r  what prompt- 

ed p r e h i s t o r i c  c u l t u r e s  t o  express  t h e i r  c r e a t i v i t y .  To 

enable  t h e  s t u d e n t  t o  recognize  man's e a r l i e s t  works of 

art .  

Method of Motivation:  View photographs of cave e t ch ings  and 

drawings. Touch and examine p r i m i t i v e  a r t i f a c t s .  

Resources : 

(1) P r e h i s t o r i c  art reading.  

( 2 )  Student  s tudy  shee t  f o r  answering ques t ions  regard-  

ing  t h e  accompanying reading.  

(3 )  P r imi t ive  a r t i f a c t s .  

( 4 )  Photographic r e p r i n t s  d e p i c t i n g  v a r i o u s  works from 

P r e h i s t o r i c  t imes.  

( 5 )  Varie ty  of a r t  m a t e r i a l s  t o  a i d  i n  t h e  completion 

of t h e  hands-on a c t i v i t y .  

Procedure:  The S tudent  S h a l l :  

(1) Read t h e  u n i t  on P r e h i s t o r i c  art .  

( 2 )  Complete t h e  s tudy  s h e e t  regard ing  t h e  P r e h i s t o r i c  

art  reading.  

( 3 )  Choose one of t h e  photographs d e p i c t i n g  P r e h i s t o r i c  

art and w r i t e  a paragraph i n t e r p r e t i n g  t h e  e t ch ing  



o r  d r a w i n g .  

( 4 )  F ind  p r i m i t i v e  t o o l s  t o  use and draw o r  e t c h  a 

scene i n  t h e  s t y l e  t h a t  a cave man might use. 

( 5 )  Descr ibe  the  p r i m i t i v e  drawing o r  e t c h i n g  t o  fe l low 

art s tuden t s .  



LEhmIIVG A C T I V I T Y  NO. 1 

The Ancient World 
P r e h i s t o r i c  A r t  

The p r e h i s t o r i c  age can be divided i n t o  two pa r t s .  The 

f i r s t  p a r t  i s  known as  the  P a l e o l i t h i c  Era or  the  old s tone 

age, and t h e  second p a r t  i s  known as t h e  Neol i th ic  Era o r  

t h e  new stone age. During the  P a l e o l i t h i c  e r a ,  man was most 

concerned with ga ther ing  food and hunting. During the  Neo- 

l i t h i c  e r a ,  m a n  was concerned with husbandry, or  c r e a t i n g  

h i s  own s h e l t e r .  

It was not  u n t i l  t h e  las t  s t age  of the P a l e o l i t h i c  e r a  

t h a t  works of a r t  were found and events  recorded. We assume 

t h a t  t h e r e  were thousands of yea r s  before t h a t  time t h a t  we 

know nothing about. The P a l e o l i t h i c  man l iked  t o  l i v e  i n  

caves o r  i n  t h e  s h e l t e r  of overhanging rocks where her&s of 

animals could be found. Some of t h e  most common works of 

a r t  a r e  t h e  images of animals such as deer ,  bison, horses ,  

and c a t t l e  t h a t  were inc ised  o r  scratched,  painted o r  sculpted 

on the  su r faces  of t h e  caves, Some of the  hunt ing t o o l s  used 

by these  men have survived. Chunks of rock, chipped away at  

t o  form spea r s  have been found. There was an emphasis on 

hunting because the old s tone age man depended on big game 

hunt ing f o r  su rv iva l ,  These drawings and e tchings  have sur- 

vived over thousands af  years.  Most have been found, no t  at 

t h e  entrance of the  caves, but r a t h e r  as far from the  ent-  

rance as possible .  Some can be found only with an expert  

guide by crawling on hands and knees. 



The drawings were put  on the  caves no t  only f o r  decora- 

t i o n  o r  t o  record an event,  but as p a r t  of a magic r i t u a l ,  

with the hopes f o r  a successfu l  hunt. Drawings o f t e n  showed 

spears  h i t t i n g  o r  en te r ing  t h e  animal as i f  t o  ind ica te  suc- 

cess  before t h e  hunt ever  began, The hunters  b u i l t  up t h e i r  

courage through these  magic r i t u a l s ,  Af ter  a l l ,  the  weapons 

they used were r a t h e r  meager i n  comparison t o  the  animals 

they were a f t e r .  

In  the  l a t e r  s t a g e s  of the  P a l e o l i t h i c  e r a ,  cave pa in t -  

i n g s  became very l i f e - l i k e  and r e a l i s t i c .  Colors were added 

by us ing  minerals ,  rocks,  charcoal ,  and plants .  It is  thought 

t h a t  the  main purpose may no longer  have been " t o  k i l l "  ani-  

mals, but " t o  makeg' animals o r  t o  increase t h e i r  supply f o r  

hunting. P a l e o l i t h i c  man thought t h a t  one way t o  increase  

t h e  hunting supply was t o  c rea te  images of t h e  b ig  game as 

r e a l  as poss ib le  with hopes t h a t  magic would be worked. 

The new stone age began when man made t h e i r  first suc- 

c e s s f u l  a t tempts  a t  being domestic. They s e t t l e d  down i n  

permanent v i l l a g e s  us ing  wood, br ick,  and stone. Important 

new c r a f t s  such as making c lo th ing ,  po t t e ry ,  weaving, and 

spinning were discovered. This was a l s o  the  beginning of 

a rch i t ec tu re .  However, because the  Neol i th ic  man worked with 

impermanent ma te r i a l s ,  much has  been l o s t  t o  us. Nhat we 

have found has been discovered by excavation o r  the uncov- 

e r ing  of l o s t  remains. We hope t h a t  f u r t h e r  excavations w i l l  



he lp  us l e a r n  more about t h i s  era.  

A r ecen t  excavation a t  Jer icho has uncovered many sculp- 

tured heads. The heads seem t o  be p o r t r a y a l s  of  a c t u a l  human 

s k u l l s  where no two a r e  a l ike .  This may give us  an idea o f  

the  s p i r i t u a l  b e l i e f s  a t  t h i s  time, 



LEARNING ACTIVITY NO. 1 

The Ancient World 
P r e h i s t o r i c  A r t  

STUDY SHEET 

1. Write a sentence using t he  term P a l e o l i t h i c  era.  

2 ,  Write a sentence using t he  te rm'Neol i thfc  era.  

3 .  How do you th ink  the cave drawings were ever  discovered? 

4. Why were the cave drawings found f a r  from the  entrances 
o f  the  caves? 

5. With what d i d  the  cave man draw? 

6. What i s  one word used t o  descr ibe  t he  main concern of 
t he  P a l e o l i t h i c  man? 

7.  What i s  one word used t o  descr ibe  the  main concern of 
the  Neol i th ic  man? 

8, Nhy was so much of t h e  Neol i th ic  art l o s t  t o  us?  



LEARXING A C T I V I T Y  NO. 2 

The Ancient World 
Egyptian A r t  

Objective: To d iscover  the bas ic  p a t t e r n s  of Egyptian in- 

s t i t u t i  ons, b e l i e f s ,  and a r t i s t i c  ideas ,  

Method of Motivation: View s l i d e s  of var ious  forms of Egyp- 

t i a n  art,  Include wall pa in t ings ,  a r c h i t e c t u r e ,  and 

sculp ture ,  Discussion regarding technique, s t y l e ,  and 

important c h a r a c t e r i s t i c s  should be emphasized. 

Resources: 

(1) Egyptian a r t  reading, 

(2 )  Student  s tudy shee t  de f in ing  terms regarding the  

ace ompany ing  reading, 

( 3 )  Student  answer sheet.  

( 4 )  S l i d e  S e r i e s :  "The Ancient World, Egyptian Brt",  

(Source: McIntyre Publ ica t ions ,  Inc, , Lewiston, 

M.Y.) 

(5)  Variety of art ma te r i a l s  t o  a i d  i n  the  completion 

of the  hands-on a c t i v i t i e s ,  

Procedure : The Student  S h a l l :  

(1) Read t h e  u n i t  on Egyptian art. 

( 2 )  Complete t h e  study shee t  regarding the  Egyptian 

ar t  reading, 

( 3 )  Choose two s l i d e s  and w r i t e  a conparative ana lys i s ,  



( 4 )  Construct a small scale  rep l i ca  of an assigned 

sec t ion  of an Egyptian d i s t r i c t  plan. The d i s t r i c t  

plan w i l l  include pyramids, mastaba, temple, courts 

and entrance hall. 

( 5 )  Assemble t h i s  sec t ion  of an Egyptian d i s t r i c t  plan 

t o  make a whole d i s t r i c t .  These d i s t r i c t s  w i l l  be 

displayed. 



LEARNING AUTIVITY MOO 2 

The Ancient World 
Egyptian A r t  

The h i s t o r y  of Egypt i s  divided i n t o  t h r e e  major p a r t s ,  

t h e  Old Kingdom, d a t i n g  f rom 2686-2181 B o C , ,  the  Middle 

Kingdom, d a t i n g  from 2133-1991 B,C,,  and t h e  New Kingdom, 

d a t i n g  from 1567-1085 B,Cd During these  t h r e e  per iods,  

t h r e e  d i f f e r e n t  f a m i l i e s  ru led  Egypt, The kings of Egypt 

were considered t o  be gods, They were oa l led  Pharaohs, It 

is  t h e  tombs of these  Pharaohs t h a t  give u s  many examples of 

Egyptian cul ture .  Egypt had a p leasant  c l imate ,  and t h e  

Nile River provided an exce l l en t  t r a n s p o r t a t i o n  and i r r i g a -  

tion system, 

The Egyptians learned t o  p l a n t  crops,  harness  animals, 

navigate  r i v e r s  and weave c l o t h o  When these  people forged 

copper and t i n  t o  make bronze t o o l s ,  t h e  Age of Bronze began, 

During t h i s  time, they o f t e n  mined gold and mined s tones  and 

gems. They used t h e  waterways f o r  t r a d e  r o u t e s  with o the r  

peoples. They a l s o  made f i n e  pot te ry .  Most a r t i f a c t s  o r  

r e l i c s  of t h e  p a s t  a r e  found i n  tombs along t h e  v a l l e y  of 

the  southern Nile, Because the  cl imate was dry, t h i n g s  d i d  

no t  decay rap id ly ,  The Egyptians believed i n  l i f e  a f t e r  

death,  They buried people with a l l  t h e i r  personal posses- 

s ions ,  s o  they  would have everything they needed f o r  l i f e  

a f t e r  death, 

The e a r l i e s t  tombs were c a l l e d  Mastabeh, It was 

reserved f o r  kings and t h e i r  f ami l i e s ,  It was a l a r g e  



square monument with a f l a t  roof and s l a n t i n g  smooth lime- 

s tone walls, In  t h e  cen te r ,  buried deep beneath, was a p i t  

where t h e  c o f f i n  and body were buried, The s t e p  pyramid 

developed from a Mastabeh, It i s  shaped l i k e  a s e r i e s  of 

Mastabeh stacked on top of each other,  The t h i r d  and lar- 

ges t  monument and tomb i s  a l s o  t h e  most famous, The g rea t  

pyramids were b u i l t  t h e  same as t h e  s t e p  pyramids, except 

the  outs ide  walls were smooth, They were by f a r  the  lar- 

ges t  tombs b u i l t ,  The l a t e s t  type of tomb was t h e  rock cut  

tomb, These were cut  i n t o  t h e  face of a c l i f f ,  There o f t en  

were l a r g e  s t a t u e s  a t  the  entrance of t h e  tomb. The en- 

t r ances  were o f t en  hidden t o  keep grave robbers  out, There 

usua l ly  were long passageways deep i n t o  t h e  c l i f f  with many 

rooms, A l l  f ou r  of these  b u r i a l  s i t e s  were usua l ly  accom- 

panied with many temples, s tone wal l s  and o ther  defense and 

r e l i g i o u s  s t r u c t u r e s ,  

Many d i f f e r e n t  art  forms have been found i n  the  tombs. 

The t h r e e  main types  a r e  Bel ie f  Sculpture,  Block Sculp ture ,  

and Wall Paint ing,  Rel ief  Sculpture i s  t h e  most common art 

form. These a r e  p i c t u r e s  tha t  a r e  carved ins ide  of a wall, 

They were o f t e n  painted b r igh t  colors ,  These p i u t u r e s  were 

scenes from t h e  l i f e  of the  person i n  the  tomb, The Relief 

Sculp ture  o f t e n  conta ins  long s t o r i e s  about the person. The 

system of wr i t ing  t h a t  the  Egyptians used was ca l l ed  hiero-  

glyphics. This was a very complicated system of wr i t ing ,  

using p i c t u r e s  and symbols, 



Block Sculp ture  i s  a very common form of scu lp tu re ,  both 

ins ide  and outs ide the  tombs. Some scu lp tu res  a r e  as b ig  as 

64 f e e t  high,  and some a r e  only a few inches high. These 

scu lp tu res  a r e  always of people, The f i g u r e s  a r e  always 

idea l i zed ,  which means the  ar t i s t  shows a  person pe r fec t ,  

with no phys ica l  de fec t s ,  The people always sit  very s t i f f -  

l y  on l a r g e  blocks of stone, The s c u l p t u r e s  a r e  always of 

stone,  Sometimes t h e  artists would s e t  i n  blue s tones  i n t o  

the eyes o r  necklace of t h e  s t a t u e ,  This blue s tone i s  

ca l l ed  Lapis Lazul i ,  and is used i n  many cu l tu res ,  

In t h e  l a t e r  tombs,  wall pa in t ing  became very popular. 

It served t h e  same funct ion  a s  r e l i e f  sculp ture  i n  t h e  

tombs. They d i d  two d i f f e r e n t  types  of paint ing.  In  one 

kind, they  mixed pigment with beeswax and painted on a 

white surface,  The second kind of p a i n t i n g  is  Fresco pa in t -  

ing, The a r t i s t  p a i n t s  on a sur face  of wet p l a s t e r .  The 

p a i n t  soaks i n t o  t h e  p l a s t e r  and becomes a permanent p a r t  

of the  wall.  The Fresco i s  des t ined  t o  become a b ig  p a r t  

of man's art h i s t o r y  f o r  yea r s  t o  come. 

The Sphinx is a monument tha t  the  Egyptians b u i l t  t h a t  

d i d  not  serve a s  a tomb. These were huge monuments with the  

body of  a l i o n  and t h e  head of  a pharaoh, It is believed 

these were the  l i o n s  t h a t  guarded t h e  g a t e s  of the  under- 

world i n  Egyptian re l ig ion .  



LEARNING A C T I V I T Y  NO, 2 

The Ancient World 
Egyptian Art 

STUDY SHEET 

Write a d e f i n i t i o n  f o r  each of the following words, 

1, Old Kingdon - 

2, Middle Kingdon - 

3, New Kingdon - 

4. Bronze Age - 

5, N i l e  - 

- 
6 ,  Relief Sculpture - 

7, Lapis l a z u l i  - 

8, Ideal ize  - 

- 

- 9, Block sculpture - 



10. Mastabeh - 

11. S t e p  pyramid - 

12. Pyramid - 

13. Sphinx - 

14. Wall paint ing - 

16. Fresco - 
- 

- 

17. Hieroglyphic  - 

18. Sharaohs - 



LEARNING A C T I V I T Y  NO. 2 

The Ancient World 
Egyptian A r t  

U S H E R  SHEET 

Old Kingdom - 2686 - 2181 

Middle Kingdom - 2133 - 1991 

New Kinadom, .- 1567 - 1083 

Bronze Age - Man learned t o  combine copper end t i n  t o  make 
too l s .  

Nile - The r i v e r  used as t h e  main highway POT Egypt. - 
B Q I ~ A ~  Scul~ture - Forms a re  carved so they s tand out from 

a f l a t  s lab.  

mis l a z u l i  - Semi-precious s tones  used o f t e n  i n  Egyptian 
art. 

Idea l i ze  - The tendency of an  a r t i s t  t o  make t h e  people 
p e r f e c t  types. (Men with broad shoulders ,  narrow 
h i p s ,  and s t r a i g h t  f e a t u r e s )  

B lock  scu lp tu re  - Figures carved very s t i f f l y  from blocks 
of stone. The f i g u r e  i s  usua l ly  s i t t i n g  - - 
on a l a r g e  block of stone. 

- A square tomb b u i l t  with a f la t  roof and s l a n t i n g  
sm.ooth l imestone walls with a p i t  below f o r  t h e  
bodye 

Step pyramid - A forerunner  t o  the  g rea t  pyramid. It was 
b u i l t  l i k e  s e v e r a l  Mastabeh on top  of each 
other. 

Pyramid - The l a r g e s t  tombs of t h e  pharaoh. 

Sphinx - Nonuments with t h e  bodies of l i o n s  and heads of 
pharaohs. Thought t o  represent  t h e  l i o n s  t h a t  
guard t h e  ga tes  of h e l l .  

Wall P a i n t i n g  - Developed i n  the  New Kingdom, t h e  artist 
used many p l a n t s  and animals with t h e  f i g -  
ures .  



Rock-cut tombs - B u r i a l  s i t e s  o f  k ings  where t h e  en t r ance  
was hidden  a long  t h e  f a c e  of c l i f f s  t o  pre-  
vent grave robbery. 

Fresco - A p a i n t i n g  done on wet p l a s t e r ,  

H i e r o a l g ~ h i c  - A system of w r i t i n g  u s i n g  symbols o r  p i c t u r e s ,  

Pharaohs - Egypt ian kings, 



LEARNING A C T I V I T Y  NO. 3 - 

The Ancient World 
Near East A r t  

Objective: To emphasize the  d i f fe rences  between Egyptian 

and Near E a s t  a r t .  To understand t h e  h i s t o r y  and geo- 

graphy of t he  Mesopotamian c i v i l i z a t i o n ,  

Method of Motivation: Students  a r e  allowed time t o  page 

through a d  read sec t ions  of resource books about the  

Near East. 

Resources: 

(1) Near East a r t  readfng, 

(2)  Student study sheet  f o r  answering quest ions re-  

garding the  accompanying reading. 

( 3 )  A r t  h i s t o ry  books and o the r  reference  mate r i a l s  

r e l a t e d  t o  Near E a s t  ar t ,  

Procedure: The Student Sha l l :  

(1) Read t h e  u n i t  on Near East art, 

( 2 )  Complete the  study shee t  regarding the  Near E a s t  

ar t  reading, 

( 3 )  L i s t  comparisons between Egyptian art m d  Near 

E a s t  art i n  char t  form, 

(4)  'ntrite a s e t  of laws t o  govern t h e  people of the  

Near East. The s tudent  s h a l l  wr i t e  t he se  as i f  

he were l i v i n g  between 3500 and 3000 B.C. 



LEARNING A C T I V I T Y  NO. 3 

The Ancient World 
Near E a s t  A r t  

The h i s t o r y  of t h e  Near East  is  much more complex than  

t h a t  of Egypt, The land l i e s  between two r i v e r s ,  t h e  T i g r i s  

and t h e  Euphrates, Though t h i s  c i v i l i z a t i o n  depended on 

these  r i v e r s ,  l i k e  Egypt depended on the  Nile,  t h e  r i v e r s  

flooded at i r r e g u l a r  t imes,  and o f t en  changed course, The 

14esopotamiaa people had t h e  plow, p o t t e r ' s  wheel, loom, 

spinning wheel, bronze and wheeled vehic le ,  When Egypt 

was ru led  by one king and one government, t h e  Mesopotamian 

a r e a  was ru led  by many separa te  small  c i t y  s t a t e s ,  These 

people were uni ted by language and cul ture .  

The Mesopotamians b u i l t  t h e i r  c i v i l i z a t i o n  of mudbrick, 

because t h e r e  were no s tones  o r  t r e e s ,  Because of t h i s ,  

t he re  a r e  no l a r g e  r u i n s  l e f t ,  The one l a r g e  a rch i t ec -  

t u r a l  s t r u c t u r e  was ca l l ed  a z iggura t ,  They were l i k e  

l a r g e  man-made mountains, with ceremonial s t a i r c a s e s  f o r  

the  gods t o  come down t o  ea r th ,  These were made of sun 

d r i ed  and k i ln- f i red  b r i cks ,  These were c e n t e r s  of t h e  

communities, Some Sumerian art was r e l a t e d  t o  business. 

They developed f i e l d s  t h a t  were used f o r  pro tec t ion ,  They 

made plaques t o  commemorate h i s t o r i c a l  events,  These were 

r e l i e f  scu lp tu res ,  Like the  Egyptian c u l t u r e ,  much is found 

i n  t h e  graves of these  people, They had developed some 

very decora t ive  artwork, These include gold jewelry, mus- 

i c a l  instrument s, cups, weapons, vases  and bowls, Ornamental 



sculp ture  was very impressive, A kind of wr i t ing  developed 

by t he  Sumarians ca l l ed  cuneiform, was formed by scra tching 

a t a b l e t  o f  wet clay with a reed instrument. 

The Surnarians became very mi l i t an t .  This is  very evi- 

dent i n  the r e l i e f  sculp ture  and mosaics. They would dep ic t  

b a t t l e s  showing d i f f e r e n t  phases of the  b a t t l e ,  Their 

methods of waxfare were very e f f i c i e n t ,  When the  Baby- 

l o n i a ~  conquered the  Sumarians, t h e i r  king, Haamurabi, 

made some very r e a l  modern advances. He s e t  down the  laws 

i n  an orderly fashion. During t h i s  time, t he  foundation 

f o r  modern math and astronomy were developed. The a r t  of 

t h i s  time continued as it had before, The r u l e  of Babylon 

ended with t h e  Pers ians  t ak ing  over. Again, the re  was no 

d r a s t i c  change i n  the forms of art. During t h i s  time, t he  

Pers ians  at tacked t he  Greeks. This was the  beginning and 

the  end of art  centered i n  t h e  Near East. 



LEARNING A C T I V I T Y  NO. 3 

The Ancient World 
Near E a s t  Art 

STUDY SilEET 

1. Describe t h e  l oca t i on  of Nesopotamia. 

2, D r a w  a map showing t he  l oca t i on  of Mesopotamia. 

3 .  Describe t h e  government of Mesopotamia. 

4. What was t h e  main theme of scu lp tu res  from the  Near 
East  7 

5, Describe two themes of Near East  sculp ture ,  

6. There are decora t ive  scu lp tu res  from the  Near E a s t ,  
What sub jec t  d id  they  choose t o  dep ic t?  

7, What i s  a zfggurate? 

8 what was the  func t ion  of a z iggura te?  

9. What type of ma te r i a l  were z iggura tes  made of? 

10. What is r e l i e f  sculp ture?  

11. How did  s e a l s  d i f f e r  from plaques? 



LEBRNING ACTIVITY NO, 4 

The Ancient World 
Aegean Art  

Objective: To r ea l i ze  t h e  contr ibutions made by Aegeans 

t h a t  l a t e r  influenced much of Greek art,  

Method of Motivation: Discuss the  geographical locat ions  

of the  Aegean c i v i l i z a t i o n s  and of the  surrounding coun- 

t r i e s ,  Read sect ions  from ~ o m e r ' s  account of the  Trojan 

war i n  the  I l i a d ,  Present and discuss Greek legends, 

Resources: 

(1) Transparency from the  Rand-McNally map of Africa, 

(2 )  Homer's I l i a d .  

( 3 )  Li te ra ture  books containing Greek legends cen- 

t e r ing  on Crete, 

(4)  Aegean art reading, 

(5) Student study sheet  f o r  answering questions re-  

garding the  Aegean a r t  reading and ident i fy ing 

geographical locat ions  o f  the  Aegean c i v i l i z a t i o n  

and i t s  surrounding countries,  

( 6 )  The Rand-NcNally loose l e a f  out l ine  map of Africa, 

Procedure: The Student Shall: 

(1) Read the  un i t  on Aegean art. 

( 2 )  Complete the  study sheet regarding the  Aegean art  

reading, 

( 3 )  Complete the  map exercise as instructed on the  



study shee t ,  

(4)  Write a "legendtt i n  present  t ense  using first 

person as the main charac ter ,  



LEARNING A C T I V I T Y  NO. 4 

The Ancient World 
Aegean A r t  

To archaeologis t s ,  Aegean is  nct j u s t  a term used i n  

geography, It a l s o  rep resen t s  t h e  c i v i l i z a t i o n s  that dev- 

eloped i n  t h i s  a r e a  before t h e  Greek c i v i l i z a t i o n  began, 

One such c i v i l i z a t i o n  is  t h a t  of t h e  C r e t i w s .  Crete i s  

believed t o  have been t h e  b a s i s  f o r  Greek art ,  and began 

around 4000 t o  3000 B.C. The people who l i v e d  here  grazed 

animals, r a i s e d  crops,  lumber and b u i l t  sh ips ,  The e a r l i e s t  

scu lp tu res  of t h e  Cretes  was very much l i k e  t h a t  of t h e  cave- 

~an, There were no l a r g e  scu lp tu res  l i k e  the  Egyptians, 

The scu lp tu re  was of two sub jec t s ,  The f i r s t  and most com- 

mon was t h e  female, and t h e  second was t h e  animal, most 

commonly t h e  cow, 

About 2000 B. C., the  c i v i l i z a t i o n  on Crete began t o  

develop, They began t o  t r a d e  some of t h e i r  resources  with 

Egypt and A s i a ,  A s  they accumulated wealth,  they began 

bui ld ing  l a r g e  c i t i e s  with e l abora te  palaces,  These pa l -  

aces  were a cen te r  f o r  s torehouses,  shops and government. 

One palace had approximately 1300 rooms, These rooms were 

very e l abora te ly  painted,  The bui ld ings  were designed s o  

t h a t  sun l igh t  and f r e s h  a i r  could ge t  t o  almost a l l  t h e  

rooms, The pa laces  had a system f o r  running water, 

The major con t r ibu t ion  of t h e  Cre t ians  t o  art  were t h e i r  

frescoes.  Although they borrowed t h e  technique of pa in t ing  

on wet p l a s t e r  from t h e  peoples of t h e  Near East, they 



developed a s t y l e  completely t h e i r  own, A 1 1  pa int ing was 

very decoarative axld not meant t o  be l i f e l i k e ,  They combined 

parts of nature i n  a dreamlike s e t t i ng ,  The paint ings  have 

a  fee l ing of ac t ion  and l i f e ,  The paint ings  are  very f l a t ,  

with no -shape. One theme found i n  both sculpture and paint-  

ing is  of a t h l e t e s  who grab the  horns of a bu l l  and jump 

over it. It is believed t o  be an impossible fea t .  Both 

forms of art repeat  the theme over and over i n  very r ea l -  

i s t i c  d e t a i l ,  The bull was considered t o  be a very important 

p a r t  of t h e i r  re l ig ion ,  a s  examples of t h i s  animal are  found 

both i n  r e l i g ious  objects  and decoration, 

The c i v i l i z a t i o n  of Crete ended very abruptly and vio- 

l e n t l y ,  though the  cause i s  very mysterious, A 1 1  palaces 

were destroyed about the  same time, and the  remains show a  

great  dea l  of confusion, After t h i s  d i s a s t e r ,  they r e b u i l t  

but not near t o  the  point they had reached, The Mycenaen 

people, who r e b u i l t  Crete, borrowed many things f r o m  the  

e a r l i e r  c i v i l i z a t i o n ,  and ye t  l ived very d i f f e r en t ly ,  They 

l ived  i n  wel l - for t i f  ied cornmunit ies.  They continued f resco  

paint ing with some of the  same subjects  t he  Cretians used, 

They a l s o  used dolphins and other animals from the  sea, 



LEARNING A C T I V I T Y  NO, 4 

The Ancient World 
Aegean A r t  

STUDY SHEET 

1, What a r e  f r e scoes?  

2, What theme is  found r e p e t i t i v e l y  i n  both Aegem sculp- 
- t u r e  and pa in t ing?  

3, Why was t h i s  theme used over and over again? 

Locate and l a b e l  t h e s e  p laces  on the  loose  l e a f  ou t l ine  map 
of Africa,  

4, France 

5, Africa 
- 6, Spain 

- 

8. PIesopotamia 

9, Crete 

10, Greece 

11, Rome 

12. T i g r i s  River 

13, Euphrates Biver 

14, Nile River 
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LEARNING A C T I V I T Y  NO, 5 

The Ancient World 
Greek A r t  

Objective: To obtain a basic understanding of the  Greek 

people and government, To iden t i fy  periods of  Greek 

art through paint ings,  sculptures and arch i tec tura l  

forms. 

- Method of Motivation: View and discuss s l i des  showing 

~ r e e h '  paint ings,  sculptures,  and archi tecture ,  Point 

out buildings i n  your c i t y  t h a t  have Greek character- 

i s t i c s .  Prepare a Greek d i sh  f o r  s tudents t o  tas te .  

Resources: 

(1) Greek a r t  reading, 

(2)  Student study sheet defining terms re la ted  t o  

Greek art,  

( 3 )  Student study sheet f o r  answering questions re-  

garding the  accompanying reading, 

(4) Sl ide  Ser ies :  "The A r t  & Architecture of Ancient 

Greece1', (source : American Library Color Sl ide  Co, , 
Inc,, New York,) 

Procedure: The Student Shall :  

(1) Read the  un i t  on Greek a r t ,  

(2)  Complete the  study sheets  regarding the  Greek art 

reading. 

( 3 )  Sketch four vase designs i n  Greek s ty l e  using l i n e s  



c h a r a c t e r i s t i c  of t h e  Geometric per iod ,  

(4) Ske t ch  and add c o l o r  t o  one vase  des igned t o  

i l l u s t r a t e  t h e  Geometric pe r iod  aad s k e t c h  and 

add color t o  one vase  des igned t o  i l l u s t r a t e  t h e  

Archaic per iod.  

(5 )  Compare two Greek s t a t u e s  with two Egypt ian sea- 

t u e s ,  



LEARNING A C T I V I T Y  NO. 5 

The Ancient World 
Greek A r t  

Nany t r i b e s  came t o  t h e  a r e a  of Greece from 2000 B.C. 

t o  1100 B.C., and they  c rea t ed  t h e  c i v i l i z a t i o n  we now c a l l  

Greek. Two main t r i b e s  s t and  out:  The Doriaas ,  who s e t t l e d  

on t h e  mainlaxid, and t h e  Ion ians ,  who s e t t l e d  mostly on t h e  

Aegean I s l ands ,  The Greek people were concerned with l i f e  

and how t o  become more p e r f e c t  people,  They f irst  e s t ab -  

l i s h e d  t h e  Olympic games, because t h e y  were i n t e r e s t e d  i n  

p h y s i c a l  f i t n e s s  and t h e  human body, They were n o t  concerned 

with d e a t h  l i k e  t h e  Egypt ians  were, s o  t hey  d id  n o t  have 

e l a b o r a t e  b u r i a l  customs. Also, they  carved t h e i r  gods i n  

t h e  form of man, i n s t e a d  of i n  t h e  form of animals  l i k e  t h e  

Egypt ians  d id ,  

Desp i te  t h e  f a c t  t h a t  t h e  t r i b e s  tha t  s e t t l e d  Greece had 

a common language m d  many similar b e l i e f s ,  t h e y  s tayed  

divided i n t o  many small c i t y  s t a t e s .  This is  p a r t l y  because 

of t h e  geography of Greece, It i s  made up of mountain r a g e s ,  

narrow v a l l e y s ,  and a jagged c o a s t l i n e ,  and it was d i f f i c u l t  

t o  u n i f y  t h e  people,  There was a g r e a t  d e a l  of compet i t ion 

between t h e  s t a t e s ,  which e v e n t u a l l y  l e d  t o  wars between 

them, There a r e  t h r e e  ways t h a t  we know about Greek art, 

F i r s t  a r e  t h e  a r tworks  themselves; t h e  p o t t e r y ,  t h e  s t a t u e s  

and t h e  bu i ld ings .  Second, t h e  Romans admired Greek a r t  s o  

much t h a t  t h e y  made copies  o f  t h e i r  statues a a d  a ~ c l i i t e c -  

<:urc. Thiyrl, t h e r c  zre -~7ri t t e n  r eco rds ,  because t h e  Greeks 



were t h e  first people  i n  h i s t o r y  t o  w r i t e  a g r e a t  d e a l  about 

t h e i r  artists, 

There a r e  t h r e e  p e r i o d s  of Greek art h i s t o r y ;  The 

Geometric Pe r iod ,  t h e  Archaic Pe r iod ,  and t h e  H e l l e n i s t i c  

Per iod ,  Dur ing  t h e  Geometric Pe r iod ,  s c u l p t u r e  was gener-  

a l l y  small and r ep re sen t ed  s t a t u t e s  of  gods. They were done 

i n  bronze,  copper,  and f i r e d  c l a y ,  and t h e  forms were v e r y  

r i g i d  and s i m p l i f i e d ,  P a i n t i n g s  of t h e  Geometric Per iod 

a r e  known th rough  vase  deco ra t i on ,  There was much p o t t e r y  

c r e a t e d  d u r i n g  t h i s  pe r iod ,  E a r l y  i n  t h e  Geometric Per iod  

t h e  v a s e s  were decora ted  with non-object ive  d e s i g n s  such 

as c i r c l e s ,  t r i a n g l e s ,  s t r i p e s  and a d e s i g n  which resembled 

a key, c a l l e d  a f r e t ,  L a t e r  i n  t h e  pe r iod ,  t h e r e  were 

p i c t u r e s  of people ,  bu t  t hey  were s i m p l i f i e d ,  almost  l i k e  

s t i c k  people ,  The t ype  of p a i n t i n g  done t h e n  was c a l l e d  

b lack- f igure  f a c e  p a i n t i n g ,  The people  and d e s i g n s  were 

pa in t ed  with black c l a y  on a red-brown background, The 

end of t h e  Geometric Per iod  was c a l l e d  t h e  O r i e n t a l i l i z i n g  

Per iod ,  because t h e  Greeks beg= t o  have con tac t  with people  

from t h e  E a s t ,  and t h i s  a f f e c t e d  t h e i r  ar twork,  

During t h e  Archaic Pe r iod ,  s c u l p t u r e  became l a r g e r  and 

was carved from s tone ,  Artists began t o  carve  l i f e s i z e  

s t a t u t e s  of young men, c a l l e d  kouros, and young g i r l s  c a l l e d  

kore, Tie pose of  t h e  kouros and kore showed a n  i n f luence  

from Egypt ian s c u l p t u r e ,  It showed hands clenched t o  t h i g h s ,  

head and t o r s o  squa re ly  f r o n t ,  l e g s  f r o n t  with t h e  l e f t  f o o t  

moving forward. For 150 y e a r s ,  t h e  kouros changed l i t t l e  
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i n  s i z e  and s t y l e ,  Besides t h e  f rees tanding  s t a t u t e s ,  t h e  

Archaic Greeks created r e l i e f  sculp ture  t o  decorate  t h e i r  

temples, Often, t h i s  sculp ture  was painted i n  b r igh t  colors.  

Pa in t ing  during t h e  Archaic Period i s  s t i l l  known through 

vase decorat ion,  P o t t e r s  were very busy during t h i s  per iod ,  

both i n  making t h e i r  p o t s  and decora t ing  them, They began 

t o  c r e a t e  scenes t h a t  t o l d  s t o r i e s  on t h e  s i d e  of t h e i r  

vases, The scenes were from mythology, legend, m d  every- 
- 

day l i f e ,  and t h e  f i g u r e s  were painted i n  a more l i f e l i k e  

manner than  during t h e  Geometric Period, The artists dev- 

eloped a new type of pa in t ing:  The red-f igure s t y l e  of face 

pa in t ing ,  The background i s  painted black,  and t h e  f i g u r e s  

were l e f t  t h e  co lo r  of t h e  clay,  They a l s o  s t a r t e d  t o  s i g n  

t h e i r  works with t h e i r .  name. Wooden plaques were painted 

with encaus t i c ,  which i s  h o t  wax with color  added. 

During the  C lass ica l  Period,  which is  a l s o  known a s  t h e  

Golden Age of Greek C i v i l i z a t i o n ,  ar t is ts  created sculp ture  

of f i g u r e s  i n  propor t ions  t h a t  were pe r fec t ,  They idea l i zed  

the  f i g u r e ,  o r  made it look pe r fec t ,  The kouros is  no longer  

t h e  s tandard pose, The f i g u r e  is  shown i n  a re laxed,  natu- 

ral  s tance ,  where t h e  weight of t h e  body is  ca r r i ed  on one 

l e g ,  and the  back i s  i n  a s l i g h t l y  S-curve. This i s  ca l l ed  

contrapposto. The s t a t u t e s  were mainly taken  from s u b j e c t s  

i n  mythobogy, 

Pa in t ing  s t i l l  t o o k  p lace  on vases ,  but  they  became even 

more r e a l i s t i c  than  before,  The artists f u r t h e r  developed t h e  

red-f igure s t y l e  of pa in t ing  by using r a i s e d  white l i n e s  



inside the  f igure  t o  make it appear rounder and more three-  

d imensional, 

The creat ion of temples and buildings became very impor- 

t a n t  t o  t h e  ,Class ica l  Greeks, Athens became the  center  of 

Greek cul ture ,  and from 448-432 B,C, ,  the  Parthenon was 

b u i l t  i n  Athens. It was b u i l t  from white marble and dedi- 

cated t o  Athena, the  goddess of whom Athens was named. The 

Parthenon was designed i n  one of the  th ree  s t y l e s  of archi-  

t ec ture  t h a t  the Greeks developed. The s ty l e  d i f fe red  i n  

the  type of columns t h a t  supported the  buildings. The Doric 

column was the  p la ines t ,  t he  Ionic was more de ta i l ed ,  and 

the Corinthian was the  fancies t ,  as the  t o p  was decoarated 

with l ea fy  s c ro l l s .  

During the  Hel len i s t i c  Period, a r t  became a business 

t h a t  thrived,  Sculpture turned from t h e  ideal ized person 

of t h e  Class ica l  Period t o  de ta i l ed  realism where the ar t is t  

t r i e d  t o  capture the  individual  fea tures  of each subject ,  

They were much i n  demand, f o r  marry people wanted t o  have 

t h e i r  f u l l  p o r t r a i t s  carved i n  stone, Besides these com- 

missioned works ,  the sculptors  created h i s t o r i c a l  scenes, 

everyday l i v i n g  scenes, and mythological scenes with l i f e -  

&ze s t a tues  showing much movement and in te rac t ion  of the 

f igures.  

In 146 B.C., one of the  most powerful s t a t e s ,  Corinth, 

&11 t o  the  Romans. Within '60 years,  the r e s t  of the Greek 

c i v i l i z a t i o n  became p a r t  of the  Roman Empire. The Romans 

respected the  Greek a r t i s t s ,  and allowed them t o  continue 



working, Also, many Roman ar t is ts  made copies  of  Greek art- 

work, e s p e c i a l l y  s c u l p t u r e ,  and today,  of t h e  examples 

we have of Greek a r t  a r e  from cop ie s  made by Roman artists. 

The art  produced d u r i n g  t h e  Greek c i v i l i z a t i o n  from 

100 B. 0. was aa i n f luence  on many o t h e r  ar t  pe r iods ,  and is  

s t i l l  s t u d i e d  e x t e n s i v e l y  today. 



LEARNING A C T I V I T Y  NO. 5 

The Ancient World 
Greek A r t  

STUDY SHEET 

1. What were two ways t h e  Greeks d i f f e r e d  from the  Egyptians? 

2, Why did t h e  Greek t r i b e s  remain divided i n t o  separa te  
c i t y - s t a t e s ?  

3. How do we know about Greek a r t ?  

4, Describe t h e  p o t t e r y  of t h e  Geometric Period, 

5, Describe the  kouros, 

6 ,  What i s  t h e  d i f ference  between red-f igure pa in t ing  and 
black-f lgure  pa in t ing?  

7, Discuss t h e  development of sculp ture  from t h e  Archaic 
per iod through t h e  C l a s s i c a l  perfod and f i n a l l y  through 
the H e l l e n i s t i c  pe r iod ,  

8, Describe t h e  major d i f f e r e n c e s  between the  Doric, Ionic ,  
and Corinthian columns, 



LEAlUiIMG A C T I V I T Y  NO. 5 

The Ancient World 
G r e e k  A r t  

STUDY SHEET 

Define these terms, 

1, Dorians - 

3 ,  F r e t  - 
4. Black-figure painting - 
5, Kouros - 
6 ,  Kore - 
7. Red-figure painting - 

- 

- 8, Encaustic - 
- 

9, Contrapposto - 
10, Parthenon - 



LEARNING A C T I V I T Y  NO, 6 

The Ancient World 
Etruscan A r t  

Objective : To compare s i m i l a r i t i e s  and d i f fe rences  between 

Greek art and Etruscaa art. To ob ta in  an understanding 

of t he  Etruscan cu l t u r e  and t o  recognize t he  contribu- 

t i o n s  made t o  Roman art by t he  Etruscans. 

Method of Motivation: Review s l i d e s  f rom t h e  Greek art mit 

and compare them t o  s l i d e s  from t h e  Etruscan art uni t .  

Discuss and note con t r a s t s  i n  each of the art cul tures .  

Resources : 

(1) Etruscan ar t  reading, 

(2 )  Student study sheet  f o r  answering quest iols  regard- 

ing t h e  accompanying reading. 

( 3 )  Sl ide  Se r i e s :  "The A r t  & Architecture of Ancient 

Greecett, (source : American Library Color S l i de  Co, , 
k c . ,  New York. ) 

(4)  S l i de  Se r i e s :  " A r t  Through t h e  Ages, P a l e o l i t h i c  

t o  17 th  Century", (Source: Sax A r t s  & Craf ts ,  

K i l w  aukee, W i s .  ) 

(5)  Variety of art mate r i a l s  t o  a i d  i n  the  completion 

of the  l a b  a c t i v i t y ,  

Procedure : The Student Sha l l :  

(1) Read t h e  u n i t  on Etruscan a r t ,  

(2)  Complete the study sheet  regarding t h e  Etruscan art 

reading. 



( 3 )  Choose one s l i d e  r e p r e s e n t i n g  Greek b u r i a l  tombs 

and one s l i d e  r e p r e s e n t i n g  Et ruscan  b u r i a l  tombs 

and w r i t e  a comparative s tudy,  

(4) D r a w  a scene which might be found on t h e  walls of 

an Et ruscan  tomb. Use o i l  p a s t e l s  as t h e  media, 

(5)  Combine t h e  scenes  from o t h e r  s t u d e n t s  t o  produce 

a mural. 

( 6 )  Display t h e  mural i n  t h e  art room, l i b r a r y  area, 

o r  o t h e r  large a r e a  of  the  school.  



The Ancient "World 
Etruscan A r t  

Cultural ly and a r t i s t i c a l l y ,  the  Etruscans are s trongly 

linked with Asia Minor, and the  m c i e n t  Near E a s t ,  yet  they 

also show many t r a i t s  t ha t  a r e  d i f f i c u l t  t o  r e l a t e  t o  any 

spec i f i c  geographic area, Although it is  most l i k e l y  t h a t  

the  Etruscans l e f t  t h e i r  homeland i n  A s i a  Minor a d  s e t t l ed  

i n  the  a rea  between Florence and Rome, t h e i r  her i t age  is 

s t i l l  uncertain,  The Etruscans borrowed t h e i r  alphabet 

from the  Greeks, but t h e i r  language, which i s  very d i f f i c u l t  

t o  u n d e r s t a d ,  shows no re la t ionsh ip  t o  other  languages, 

What the Etruscans themselves believed about t h e i r  

or ig in ,  we d o  not know, The only Etruscan wri t ings t h a t  

have come down t o  us a r e  shor t  insc r ip t ions  or wri t ings  

found on funeral. urns and a few longer wri t ings  about r e l i -  

- gious r i t u a l ,  Later on i n  h i s to ry ,  however, the Roman 

authors t e l l  us t h a t  t he  Etruscan l i t e r a t u r e  once f lour-  

ished, The Romans d i d  not destroy the tombs of the Etrus- 

cans when rebuilding Etruscan c i t i e s , .  It was found t h a t  

these tombs ,  made of s tone,  imitated the  ins ide  of ac tua l  

buildings, Found ins ide  the tombs were pot tery  urns con- 

t a in ing  the  remains of t he  dead, The urns took on human 

shapes: The l i d  resembled the head of the  deceased, and 

body markings appeared on the  outside of t he  urn i t s e l f .  

The Etruscans were a t  the  height  of t h e i r  power during 

the 7 th  and 6 th  centur ies ,  B.C. Their c i t i e s  r ivaled those 



of the  Greeks, 'The Etruscans never formed a unif ied nation. 

They were individual  c i ty -s ta tes ,  who of ten  fought among 

themselves, and were s l o w  t o  un i te  against  a common enemy. 

During the  5 th  and 4 th  centur ies ,  one Etruscan c i t y  a f t e r  

mother f e l l  t o  the  Romans, md by the  3rd century, a l l  of 

them had l o s t  t h e i r  independence. 

Later on, during the end of the  6 th  and beginning of the  

5 th  centur ies ,  B.C., Etruscan a r t  showed i t s  grea tes t  figure. 

The tombs and t h e i r  equipment grew more elaborate as the  

capac i t i es  of the  sculptor  and pa in te r  expanded, The 

deceased were represented f u l l  length, ly ing  on the  l i d s  

o f  the  bu r i a l  coff ins ,  which were shaped l i k e  couches, 

The f igures  were represented as thoroughly a l i ve  and en- 

joying themselves. This concept is d i r e c t l y  opposite of 

the funerary sculptures  of the  Greeks, which showed t h e i r  

f igures  a s  having no s igns  of l i f e .  The works are done i n  

t e r r a  co t ta ,  a hard, reddish brown clay, and were painted 

i n  b r i g h t  colors,  The Etruscan sculpt  or preferred modelling 

i n  s o f t  mater ia ls  i n  contrast  t o  the Greek sculptor ,  who 

used stone a s  h i s  media. The walls  of the  Etruscan tombs 

were painted with co lor fu l  murals depic t ing na tura l ,  every-- 

day scenes, such as hunting, f i shing,  dancing, etc. Again, 

these l i f e  scenes would not be found i n  Greek tombs. 

Gnly the stone foundations of Etruscan temples have sur- 

vived, since t he  buildings themselves were wooden, Appar- 

en t ly ,  the  Etruscans d i d  not  use masonary, because of r e l i -  

gious reasons. The a r ch i t ec tu ra l  design of the  temples 



resembled Greek temples. However, t h e r e  a re  c e r t a i n  charac- 

t e r i s t i c s  tha t  a re  uniquely Etruscan. The Etruscans were 

masters of a r c h i t e c t u r a l  engineering, and of town planning. 

It is  believed that t he  Etruscan a r ch i t e c tu r e  influenced 

the  Romans. They taught  the  Romans how t o  bui ld  br idges,  

drainage systems and arches. It is  t h e  Etruscans who should 

be given c r e d i t  f o r  inventing many a r c h i t e c t u r a l  ideas ,  and 

the  Romans f o r  l a t e r  developing the  ideas. 



LEARNING A C T I V I T Y  NO. 6 

The Ancient World 
Etruscan A r t  

STUDY SHEET 

1, Why is it so  d i f f i c u l t  t o  t e l l  where t h e  Etruscan 
people came from? 

2. Why a re  t h e  funerary urns  and tombs of t h e  Etruscans 
s o  important t o  h i s t o r i a n s ?  

3, Describe the  b u r i a l  tomb of aa Etruscan. 

4. Why did t h e  Etruscan c i t y - s t a t e s  f a l l  t o  t h e  Romans? 

5. In cha r t  form, l i s t  t h e  d i f f e r e n c e s  between Greek ar t  
and Etruscan art ,  

6. What were t h e  Etruscans bes t  noted f o r ?  

7. What a r e  some of t h e  con t r ibu t ions  given by t h e  Etrus- 
cans t o  t h e  Romans? 

8. What is t e r r a c o t t i ?  



LEARNING A C T I V I T Y  NO. 7 

The Ancient World 
Roman A r t  

Object ive:  To comprehend t h e  b a s i c  a t t i t u d e s  p r e v a l e n t  

among Roman s c h o l a r s  r ega rd ing  Roman a r t ,  To pu t  Greek 

and Roman ar t  i n  p e r s p e c t i v e  w i th  one another .  

Method of Motivation:  V i s i t  o l d e r  churches o r  temples l o -  

cated i n  your c i t y  t o  i d e n t i f y  a r c h i t e c t u r a l  f e a t u r e s  

c h a r a c t e r i s t i c  of Roman art. Examine examples of bas- 

r e l i e f  s c u l p t u r e  found w i t h i n  t h e  churches no t ing ,  spec- 

i f i c a l l y ,  t h e  s c u l p t u r a l  p rocess  of bas - r e l i e f .  Dress  

as a Roman P leb ian  might have dressed du r ing  t h e  Roman 

per iod.  

Resources : 

(1) Roman art  reading.  

( 2 )  S tudent  s tudy  s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing  t h e  accompanying reading.  

(3) F i l m s t r i p  S e r i e s :  "Roman ~ r t " ,  (source :  Fine 

A r t s ,  Educat ional  Audio Visual  Inc. , P l e a s a n t v i l l e ,  

N.Y.) 

( 4 )  Var ie ty  of ar t  m a t e r i a l s  t o  a i d  i n  t h e  completion 

of hands-on a c t i v i t i e s .  

Procedure:  The S tuden t  S h a l l :  

( 1 )  Read t h e  u n i t  on Roman art. 

( 2 )  Complete t h e  s tudy  s h e e t  r ega rd ing  t h e  Roman art  



. reading, 

( 3 )  Etch a s h o r t  s t o r y  i n  a s o f t  b a r  of soap or  wax 

using t h e  bas- re l ie f  method used by t h e  Romans. 

( 4 )  Sketch a town p lan  t o  f a c i l i t a t e  the  " ideal t1  town 

o r  c i t y .  Include all s i t e s  necessary t o  funct ion  

on a day-to-day basis. 



LEARNING A C T I V I T Y  NO. 7 - 
The Ancient World 

Roman A r t  

Rome was t h e  conquerer of Greece and Egypt. It was t h e  

r u l e r  of t h e  Western World f o r  s i x  cen tu r i e s .  It was t h e  

c i v i l i z a t i o n  of grandeur and magnificence,  f i g u r e  of laws, 

morals and m i l i t a r y  s c i ence  t o  a l l  of t h e  West. It i s  r e -  

markable, though, tha t  t h i s  e t e r n a l  c i t y  has l i t t l e  t o  give  

t o  t h e  ar t  world. With t h e  except ion  of a r c h i t e c t u r e ,  Rome 

produced very l i t t l e  d i s t i n c t i v e  c r e a t i v e  art. 

Grandeur was Romef s goal ,  and perhaps  t h e  reason  f o r  t h e  

shal lowness  of t h e  ar t  produced, The d e s i r e  t o  impress by 

l a r g e n e s s  l e d  t o  magnif icent  works o f  a r c h i t e c t u r e ,  but t he  

d e s i r e  t o  impress l e d  t o  adornment of t h e s e  works with weak 

i m i t a t i o n s  of Greek ornamental s cu lp tu re .  

Le t ' s  s tar t  a t  t h e  beginning of t he  Roman c i u i l i z a t i o n .  

Rome comes i n t o  t h e  l i g h t  of h i s t o r y  i n  t h e  mid-eighth cen- 

t u r y  B.C. as a t r a d i n g  s e t t l e m e n t  on t h e  west c o a s t  of  cen- 

t r a l  I t a l y .  For t h e  f i rs t  t h r e e  c e n t u r i e s ,  Rome grows slowly 

but s t e a d i l y ,  and t h e  c i t y ' s  power expands. The people have 

been d i s c i p l i n e d ,  t r a i n e d  i n t o  t y p i c a l  Roman c i v i l i z e d  ways. 

Classes  o f  P a t r i c i a n s ,  noble  people ,  and P leb ians ,  common 

people ,  f o r g e t  t h e i r  q u a r r e l i n g  as p r o s p e r i t y  and f o r e i g n  

expansion b r i n g  them common b e n e f i t s .  They u n i t e  t o  admin- 

i s t e r  t h e  world 's  g r e a t  r epub l i c .  The r i c h  people r u l e ,  

p lunder  and e x p l o i t .  A few y e a r s  before Christ  was born, 

Ceasar Augustus took over r u l e  of t h e  empire. Victory over  



o t h e r  powers was celebrated by tak ing  s t a t u e s  and o ther  

works of art as t r o p h i e s  of war, 

In  a r c h i t e c t u r e ,  a fundamental p r i n c i p l e  was developed 

by the  Romans before Greek inf luence was dec i s ive ly  f e l t ,  

The development of t h e  arch  and the  v a u l t  l e d  the  Romans 

i n t o  t h e i r  own f i e l d  - t h a t  of s t r u c t u r a l  engineering, It 

should be noted, however, t h a t  the Etruscans were the  inven- 

t o r s  of many of t h e  a r c h i t e c t u r a l  concepts l a t e r  develped 

by t h e  Romans, The Romans b u i l t  aquaducts, baths ,  br idges,  

and arenas  and per fec ted  t h e i r  construct ion,  The use of 

t h e  arch  and v a u l t  allowed t h e  Romans t o  build massive col-  

l iseum walls s t o r y  above .s tory,  covering luxurious bathing 

h a l l s  t h a t  could hold 3,000 people. For t h e  most p a r t ,  the 

a r c h i t e c t s  and engineers  were Roman, and the  a r t i s t s  assigned 

t o  decorate  the  a r c h i t e c t u r e  were Greek. This divided t a s k  

produced new in tegra ted  works. There were temples, y e t  

they were f a r  l e s s  d i s t i n c t i v e  and inventive.  They had 

adapted t o  t h e  Greek ideas ,  and were elaborated upon. The 

columns were usual ly  Corinthian,  with decora t ion  added e l se -  

where, 

Important t o  t h e  h i s t o r y  of r e l i g i o u s  and Roman a rch i -  

t e c t u r e  i s  t h e  b a s i l i c a .  Or ig ina l ly  not  designed f o r  a  

r e l i g i o u s  purpose, it was t o  become an e a r l y  model f o r  t h e  

Chr i s t i an  Church. It was commonly located i n  t h e  forum by 

the  publ ic  marketplace of a  Roman c i t y ,  and was f o r  a l l  pur- 

poses a meeting h a l l .  The Pantheon a t  Rome, t e c h n i c a l l y  a 

temple, was an except ional  type of bui ld ing  known f o r  i t s  
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vas t  dimensions and the s i m p l i c i t y  of i t s  forms, It has a  

temple-like porch aga ins t  an immense c i r c u l a r  h a l l  under a  

low dome, The wal l s  a r e  20 f e e t  t h i c k  t o  support  t h e  dome. 

It i s  one of the  world 's  most impressive buildings.  

The pa laces ,  baths  and t h e a t e r s  expressed the d e s l r e  f o r  

grandeur S.n Ronan a r c h i t e c t u r e ,  The baths  became s o c i a l  

meeting p laces  f o r  t h e  upper c l a s s e s ,  aad  they were overly 

decorated with ornamentation. 

The s c u l p t o r s  of Rome engaged i n  mass production of 

s t a t u e  bodies,  and when an order  f o r  a f u l l  length  p o r t r a i t  

f i g u r e  came i n ,  t h e  only delay was i n  making a head i n  a c t u a l  

l ikeness  of t h e  c l i e n t .  It was then at tached t o  a body and 

the  job was done. It was i n  l i f e l i k e  p o r t r a i t u r e  t h a t  t h e  

Roman excel led a l l  o t h e r  artists. H i s  bus ts  a re  exact lit- 

e r a l  t r a n s c r i p t i o n s .  The s c u l p t o r  misses no s l i g h t e s t  rec-  

ord of cha rac te r  w r i t t e n  by experience on t h e  face of t h e  

model, 

The l a t e  r epub l i c  l e f t  very l i t t l e  notable  work .  When 

Augustus s e t  out t o  give Rome t h e  e f f e c t  of marble, the  

Greek artists came t o  copy old successes  and gave t h e  pub- 

l i c  what it wanted - copies  of b e a u t i f u l  Greek sculp ture ,  

Much of the  record we have today of t h e  sculp ture  of t h e  

Greek c i v i l i z a t i o n  is  from these  copies  made when Rome ruled.  

The problem with t h i s  is  t h a t  they d i d n ' t  c rea te  o r i g i n a l  

works. 

Romans made achievement i n  another a r e a  of sculp ture  - 
bas - re l i e f ,  a type of sculp ture  i n  which the  f i g u r e s  pro- 

j e c t  only s l i g h t l y  from the  background, They represent  



contemporary episodes and include a l o t  of movement i n  t h e  

f igures .  The sub jec t  matter  of the  panel was important t o  

the s c u l p t o r s ,  i n  order  t o  c rea te  a r i c h ,  showy e f f e c t .  The 

triumphal a rches  had bas- re l ie f  s t o r i e s  of m i l i t a r y  v i c t o r y  

and p o l i t i c a l  achievement. 

The Romans f e l t  t h a t  art  could be produced by borrowing 

o r  fo rc ing  t h e  artists t o  c rea te .  Roman l i f e  never came t o  

a  balance; it was motivated by personal  ambition. Their  

3ype of l i v i n g  never inspi red  any expression of t r u e  crea- 

t i v i t y .  Only i n  t h e  most p r a c t i c a l  sense o f  a r t ,  t h a t  of 

engineering, d i d  they excel ,  and they  l e f t  monuments t h a t  

s t i l l  command respec t  and evoke admiration. 



LEARNING A C T I V I T Y  NO. 7 

The Ancient World 
Roman A r t  

STUDY SHEET 

1. What type of a r t  were t h e  Romans best  noted fo r ?  

2. What was t he  reason f o r  the  weakness of Roman a r t ?  

3, What type of s t r u c t u r e s  d i d  the engineers produce? 

4. What i s  the  importance of the  b a s i l i c a ?  

5. Describe t he  a r ch i t e c tu r e  of the  Pa theon .  

5, Discuss Roman po r t r a i t u r e .  

7. Why weren't  t h e  examples of Roman scu lp tu re  o r i g i n a l ?  

8. Describe t h e  process known as bas- re l ie f .  

9, Describe the  sub jec t  matter  of the  bas-rel ief  t h a t  t he  
Romans created.  



LEARNING A C T I V I T Y  NO. 8 

The Middle Ages 
Early Chr is t ian  and Byzantine A r t  

Objective: To understand the  p o l i t i c a l  and r e l i g i o u s  b e l i e f s  

prevalent  during the  Early Chr is t ian  and Byzantine per- 

iods. To understand t h e  inf luences t h a t  p o l i t i c a l  and 

r e l i g i o u s  b e l i e f s  had regarding a r t  during t h a t  time. 

To understand art processes and techniques used during 

t h a t  time. 

Method of Motivation: V i s i t  publ ic  p laces  o r  l o c a l  churches 

t h a t  have works of art  i n  mosaic form. Dramatize a shor t  

scene between Constantine t he  Great and one of h i s  off--  

c i a l s  conversing about moving t h e  c a p i t a l  of the  Roman 

Empire t o  the  Greek town of Byzantine. 

Resources: 

(1) Early Chr i s t i an  and Byzantine art  reading. 

( 2 )  Student study sheet  def in ing  terms and answering 

quest ions regarding the  accompanying reading. 

(3)  ~ a s s e t t e / ~ i l m s t r i ~  Se r i e s :  "Byzantine A r t  & 

Archite c ture t '  , (source : Pyramid, Urbana, Ill. ) 

(4)  Variety of ar t  mate r i a l s  t o  a i d  i n  t h e  completion 

of t he  hands-on a c t i v i t y .  

(5 )  Resource books deal ing  with t h e  mosaid technique. 

Procedure: The Student Sha l l :  

(1) Read the u n i t  on Early Chr is t ian  and Byzantine art. 



( 2 )  Complete t h e  study sheet  regarding t h e  Early Chris- 

t i a n  art reading. 

( 3 )  Take notes  while viewing the  Byzantine art fi lm- 

s t r i p s .  

(4) Page through and read s e c t i o n s  from t h e  resource 

books on t h e  mosaic technique. 

( 5 )  Make a small s c a l e  mosaic design us ing  colored pa- 

per  scraps  and glue. 



LEARNING A C T I V I T Y  NO. 8 

The Middle Ages 
Early Chr i s t i an  and Byzantine A r t  

Byzantine art  i s  Or ienta l  Chr i s t i an  art. It got i ts  

name from Byzantium, a town which was made c a p i t a l  of t he  

Roman Empire. It was influenced by t he  Chr i s t i an  r e l i g i o n  

and the  ar t  of t h e  Orient. Therefore,  it is  o f ten  ca l led  

the marriage of the  East and West. It was the Roman Chris- 

t i a n  emperor, Constantine, who chose t he  Greek town of 

Byzantium f o r  h l s cap i t a l .  It was the  crossroads of t r ade  

and t o u r  r ou t e s ,  so it was a n a t u r a l  choice f o r  a cap i t a l .  

It was i n  330 A.D. t h a t  Constantine t r ans fe r red  the  c a p i t a l  

of the  Roman Empire t o  Byzaatium. Constantine i s  known f o r  

l ega l i z i ng  Chr i s t i an i t y  i n  h i s  empire. Before t h i s  time, 

Christi,.ms were persecuted f o r  t h e i r  r e l i g i o u s  b e l i e f s  and 

were forced t o  meet underground i n  catacombs o r  a s e r i e s  

of underground caves. Many pain t ings  done during t h i s  time 

were on t h e  wal ls  of t he  catacombs. 

Byzantine cu l tu re  extended from the  second century A.D. 

t o  the  13th  century A.D. This time span l a s t ed  longer  than  

the  Egyptian, Greek, o r  Roman c i v i l i z a t i o n s .  Byzantine a r t  

has  t w o  d e f i n i t e  c h a r a c t e r i s t i c s  - i t s  Chr is t ian  purpose, and 

its Orienta l  expression. The sub jec t  mat ter  f o r  artwork was 

taken from b i b l i c a l  s t o r i e s ,  but t he  c rea t ion  of it was very 

co lo r fu l  and expressive.  Its a r ch i t e c tu r e  resu l t ed  mostly 

i n  churches. 

The Bgyptians played a p a r t  i n  t he  development of 



Byzantine art. Egyptian Chr i s t i ans  were known as Copts, and 

t h e i r  art  is  known as Coptic art. They created icons,  or  

small p o r t r a i t s  of sacred people f o r  ob jec t s  of devotion o r  

a i d s  t o  worship. The people were usua l ly  jus t  symbols, They 

were s t i f f  a d  almost dehumanized, but t h e  co lo r s  were br ight  

and r i ch .  

The Pers ians  helped develop the  Byzantine church by us- 

ing a simple square h a l l  domed over and supported by s i d e  

buildings.  The e a s t e r n  dome involved became t h e  first s tan-  

d a r d  elements f o r  C h r i s t i a n  houses of worship. One element 

taken from Roman ar t  and a r c h i t e c t u r e  was t h e  mosaic f l o o r s  

i n  t h e i r  churches. Mosaic i s  an art where small p ieces  of 

s t o n e  a r e  s e t  i n  cement, This method keeps artists from being 

too  r e a l i s t i c .  It encourages f l a t ,  very formal t reatment  of 

the  subject .  The Byzantine artists used t h e  r i c h ,  in t ense  

Or ienta l  c o l o r s  t o  c rea te  b e a u t i f u l  mosaics. 

When C h r i s t i a n i t y  was l e g a l i z e d ,  t h e  meeting place f o r  

the  Chr i s t i ans  was needed, because they never met openly 

before. The Roman b a s i l i c a ,  or  meeting h a l l ,  became the  

s t r u c t u r e  t h a t  the  Chr i s t i ans  adapted f o r  t h e i r  place of wor- 

ship. 

Two c e n t u r i e s  l a t e r ,  J u s t i n i a n ,  an emperor, supervised 

the  bui ld ing  of Santa  Sophia, considered t o  be t h e  outstand- 

ing  a r c h i t e c t u r a l  s t r u c t u r e  of all Byzantine a rch i t ec tu re .  

It was h i s  idea  t h a t  he could impress God with t h i s  huge tri- 

bute. It i s  a  l a r g e  c e n t r a l  dome over a square,  supported 

by many outs ide  bui ld ings ,  and i s  d e f i n t e l y  an a r c h i t e c t u r a l  



f e a t .  Nuch of it is decorated with mosaics. Sometimes, t h e  

ins ide  of t h e  Byzantine churches were completely covered with 

mosaics. Some a r e  p i c t o r i a l ,  with scenes from the  Bible ,  and 

some a r e  t raced  with a b s t r a c t  o r  f l o r a l  pa t t e rns .  

Pa in t ings  were done on walls and panels ,  i n  tempra and 

encaus t i c ,  ho t  wax with co lo r  added, were used. They made 

f rescoes  on walls, which a r e  pa in t ings  done i n  wet p l a s t e r .  

Panels were painted i n  catacombs t h a t  depicted scenes of s a l -  

va t ion  and praying f i g u r e s ,  and t h e  people and scenes a r e  

reduced t o  a bare minimum of d e t a i l .  They a r e  charac ter ized  

by f l a t  f i g u r e s ,  and bold colors ,  and they a r e  very s t y l i z e d  

o r  have no ind iv idua l  f ea tu res .  Sculpture decl ined i n  impor- 

tance and was l imi ted  t o  small s c a l e  p ieces ,  such as metal  

p l a t e s  and ivory carvings. 

When Constantine was emperor, he changed t h e  name of 

Byzantium t o  Constantinople,  al though i t s  o r i g i n a l  name gave 

Byzantine c u l t u r e  i t s  name. Constantinople s e n t  artwork and 

c r a f t s  t o  the  western European area. It influenced the  Euro- 

pean conception o f  a r t ,  u n t i l  t h e  Renaissance, through i t s  

use of a b s t r a c t  p a t t e r n s  based on f l o r a l  forms and i t s  f l a t ,  

s t y l i z e d  f igures .  



LEARNING A C T I V I T Y  NO. 8 

The Middle Ages 
Early Chr i s t i an  and Byzantine A r t  

STUDY SHEET 

1. What a re  two c h a r a c t e r i s t i c s  of Byzantine a r t ?  

2. How were the Chr i s t i ans  t r e a t e d  before t h e i r  r e l i g i o n  
was adopted a i d  l e g a l i z e d ?  

3. What type of a r c h i t e c t u r e  d i d  t h e  Byzantine people con- 
c e n t r a t e  on? 

4. Discuss t h e  sub jec t  matter  of t h e  mosaics. 

c; . Describe Byzantine scu lp tu re ,  

Define these  terms, 

6. Constantine - 
7. Catacombs - 
8. Copts - 
9. I c o n s -  

10. Mosaic - 
11. Sty l i zed  - 
12. Encaust ic  - 

13, Fresco - 



LXARNING A C T I V I T Y  NO. 9 

The Middle Ages 
Early Medieval A r t  

Objective: To ob ta in  a,n i n t roduc t ion  t o  the  Middle Ages. 

To note  the  p o s i t i v e  con t r ibu t ions  t o  ar t  made during 

t h i s  period. 

Method of Motivation: Display var ious  s t y l e s  of l e t t e r i n g  

through p o s t e r s ,  advertisements,  cards ,  e t c .  Display 

ca l l ig raphy  t o o l s  and textbooks f o r  s tuden t s  t o  observe. 

Demonstrate t h e  process  of ca l l igraphy,  by w r i t i n g  each 

s t u d e n t ' s  name on h is /her  art  fo lder .  

Resources : 

(1) Early Medieval ar t  reading. 

( 2 )  Student study shee t  f o r  answering ques t ions  regard- 

ing t h e  accompanying reading, 

(3 )  F i lms t r ip  Se r i e s :  "Calligraphy, The A r t  of t h e  

Scr ibe" ,  (Source : Warner Educational Productions,  

Fountain Valley, CA. ) 

( 4 )  Calligraphy mate r i a l s  t o  a i d  i n  t h e  completion of 

t h e  hands-on a c t i v i t y .  

Procedure : The Student S h a l l  : 

(1) Bead the  u n i t  on Early Medieval art. 

(2 )  Complete the  study shee t  regarding the  Early 

Medxeval art reading, 

( 3 )  Experiment with ca l l igraphy pens by wr i t ing  t h e  



alphabet in Italic lettering. 

(4)  Choose a phrase, wr i t e  it i n  calligraphy form, and 

i l l umina te  it l i k e  a Christian manuscript. 



LEARNING A C T I V I T Y  NO. 9 

The Middle Ages 
Early Medieval A r t  

Ear ly Medieval art  i s  divided i n t o  t h r e e  p a r t s ,  t h e  f i r s t  

of  which is  known as the  D a r k  Ages, covering no more than  a 

100 o r  200-year i n t e r v a l  from approximately 600-800 A.D. 

This per iod gave r i s e  t o  some important a r t i s t i c  achieve- 

ments, The Germanic t r i b e s  entered Western Europe, br inging 

an ancient  a r t i s t i c  t r a d i t i o n  ca l led  the  "Animal" s t y l e .  This 

s t y l e ,  with i t s  combination of a b s t r a c t  and organic  shapes, 

became an important element i n  t h e  art  of t h e  Dark Ages. 

Metalwork, i n  a v a r i e t y  of ma te r i a l s  and techniques,  had been 

the  main medium of t h e  Animal s t y l e .  During t h e  D a r k  Ages, 

however, these  forrns changed i n t o  wood, s tone ,  and manuscript 

i l luminat ion ,  o r  documents which were c o l o r f u l l y  decorated.  

The I r i s h  played an important r o l e  during t h e  D a r k  Ages, 

by assuming s p i r i t u a l  and c u l t u r a l  l eader sh ip  of Western 

Europe. The I r i s h  never became a p a r t  of t h e  Roman Empire, 

and were, t h e r e f o r e ,  a very independent people, They r e a d i l y  

accepted C h r i s t i a n i t y  and prefer red  t o  follow a r a t h e r  s o l i -  

tude l i f e s t y l e ,  Groups of hermits  founded the  e a r l i e s t  

monasteries,  which became the  s e a t  of l ea rn ing  and t h e  arts, 

In  order  t o  spread C h r i s t i a n i t y ,  t h e  I r i s h  monasteries had 

t o  produce copies  of t h e  Bible and o the r  Chr i s t i an  books i n  

l a r g e  numbers, This noble e f f o r t  t o  reproduce was looked 

upon as an a r t i s t i c  endeavor. A manuscript containing t h e  

word of God was thought of as a sacred ob jec t ,  whose beauty 



should r e f l e c t  the  importance of the  Bible. Pages became 

very ornamental and decora t ive ,  and ye t  involved a grea t  dea l  

of meaning and thought. 

The second period noted i n  e a r l y  Medieval art is ca l led  

the  Carolingian Period. The empire b u i l t  by Charlemagne did 

n o t  l a s t  f o r  long, but the  c u l t u r a l  achievement during h i s  

r e ign  continued f o r  centuries .  Clzarlemagne took an ac t i ve  

hand i n  attempting t o  r e s t o r e  ancient  Ronan c iv i l i z a t i on .  

H i s  ambition was t o  introduce the  c u l t u r a l  t r a d i t i o n s  of the 

Roman pas t  i n  t h e  minds of the  people of h i s  realm. The f i n e  

zts played an important r o l e  i n  h i s  c u l t u r a l  program. Charle- 

aagne became familiar with the  a r c h i t e c t u r a l  monuments i n  

Rome, and t r i e d  t o  e r e c t  bui ldings t h a t  were equal ly impres- 

sive.  Churches during t h i s  period known as  t h e  Carolingian 

Period contained murals, mosaics, and r e l i e f  sculpture.  11- 

luminated manuscripts , i v o r i e s  aDd goldsmiths work, have sur-  

vived i n  g rea t  numbers. 

The last period noted i n  e a r l y  Medieval art  is  ca l l ed  

the Ottonian Period. This period began i n  870, and i s  t he  

end of Charlemagne's empire, when h i s  two grandsons ru l e s .  

Their power was so  weak t h a t  they became exposed t o  a t t a ck ,  

and eventual ly were overruled. During t h i s  period,  Germany 

was the  leading nat ion  of Europe, both p o l i t i c a l l y  and artis- 

t i c a l l y .  The Ottonian scu lp to r  used large s ca l e  and carved 

i n  powerful, rounded forms. He a l s o  used expressive realism. 

Archi tecture was a l s o  character ized as massive and well p r o -  

portioned. The manuscript pa in t ings  a re  a combination of 



- Carolingian and Byzantine elements. 

- 



The Middle Ages 
Early 1:edieval A r t  

STUDY SHEET 

1. What a r e  t h e  th ree  per iods  of Early Medieval a r t ?  

2. Describe t h e  "animal" s t y l e  and the  medium used during 
the  e a r l i e s t  period of E a r l y  Medieval art. 

3. How d i d  t h e  I r i s h  cont r ibute  t o  the  D a r k  Ages? 

4. l h y  did t h e  I r i s h  f e e l  t h a t  copies of the  Bible and 
o the r  Chr i s t i an  books had t o  be produced? 

5. What was Charlemagne's main concern f o r  h i s  empire of 
people'? 

6. Which country was t he  leading na t ion  of Europe during 
t h e  Ottonian per iod?  

7. What a re  some of the  c h a r a c t e r i s t i c s  of Ottonian a r t ?  



LEARNING A C T I V I T Y  NO. 10  

The Middle Ages 
Romane sque A r t  

Objective: To understand how Romanesque art  f i t s  i n t o  t h e  

Middle Ages, To ga in  an in t roduct ion  t o  Romanesque ar t  

by de f in ing  c h a r a c t e r i s t i c s  of t h e  a r c h i t e c t u r e ,  sculp- 

t u r e ,  and pa in t ing  of t h a t  e ra ,  

Method of Motivation: Choose one l o c a l  church most similar 

t o  Romanesque f e a t u r e s  of a r c h i t e c t u r e ,  Study it f o r  

any s i g n s  of Romanesque a r c h i t e c t u r e ,  sculp ture  o r  pa in t -  

ings,  View f i l m s t r i p  s e r i e s  on Romanesque a rch i t ec tu re .  

Resources: 

(1) Romanesque art  reading, 

( 2 )  Student study shee t  f o r  answering ques t ions  and 

de f in ing  terms regarding t h e  accompanying reading, 

( 3 )  ~ i lmst r ip /handbook s e r i e s :  "Romanesque Architec- 

t u r e " ,  (source : McIntyre Visual Pub l i ca t ions ,  Inc., 

Lewiston, N.Y. ) 

( 4 )  Var ie ty  of art  ma te r i a l s  t o  a i d  i n  t h e  completion 

of t h e  hands-on activities, 

Procedure: The Student Sha l l :  

(1) Read t h e  u n i t  on Romanesque art ,  

( 2 )  Complete t h e  study shee t  regarding the Romanesque 

art  reading. 

(3)  Make a crossword puzzle using terms and d e f i n i t i o n s  



from t h e  Romanesque per iod.  

(4 )  Sketch a scene that might be found on a tympanum 

i n  a Roaanesque church. Use black ink and pen. 



LEARNING A C T I V I T Y  NO. 10  

The Middle Ages 
Romanesque A r t  

The Romanesque period dated from 1000 t o  1150 A.D., and 

was the  r e s u l t  of a mixture of t w o  c i v i l i z a t i o n s :  the  Romans 

who valued calm reason and s e l f - d i s c i p l i n e  and the  Northern 

European t r i b e s  who were ene rge t i c ,  very imaginative and 

r e s t l e s s .  The Romanesque period i s  mostly known f o r  i t s  

a r c h i t e c t u r e  and monasteries. 

The monastery was a r e l i g i o u s  shr ine  where monks gave 

up t h e i r  worldly possessions and l i v e d  a  very pious l i f e ,  

There were o the r  people l i v i n g  t h e r e ,  a l s o ,  and in order  t o  

avoid the  s i n s  of t h e  world, they created a  s e l f - s u f f i c i e n t  

community. They d i d  t h e i r  own farming and manufacturing, 

and had the  only l i b r a r i e s ,  schools.and h o s p i t a l s  i n  t h e  

areas .  The l a r g e s t  and most famous monastery was a t  Cluny 

i n  France. The monksf l i v e s  were centered on e i t h e r  church 

worship o r  contemplation i n  t h e  c l o i s t e r ,  which was a garden 

p l o t  f o r  thinking.  In  1049, Hugh Ov Femur, became the  Abbott 

ff Cluny and turned the  soc ie ty  i n t o  an empire of monaster- 

i e s ,  with Cluny as t h e  head of the  organization. The mona- 

s t e r y  became so  important t h a t  it had t o  be enlarged many 

times i n  o rde r  t o  hold a l l  the  people. In  1088, t h e  Third 

Abbey Church a t  Cluny was begun, which was t o  become the  

most impressive church i n  Western Europe, Although it was 

huge, the  outs ide was very p la in ,  The main door, o r  por- 

t a l ,  was 21  f e e t  high,  with a  l a rge  tympanum, a semi-circle 



enclosed by an arch which contained r e l i e f  scu lp tu re ,  over 

it. The i n s i d e  was l i n e d  with t a l l  columns, but t h e  walls 

were so t h i c k  t h a t  the  windows l e t  i n  very l i t t l e  l i g h t ,  so 

i t  was usua l ly  dark ins ide ,  There was a  l o t  of scu lp tu re  

that  was painted br ight  co lo r s ,  and the  f l o o r s  were covered 

with mosaics of b i b l i c a l  scenes, 

Romanesque a r c h i t e c t u r e  f s  charac ter ized  by massive- 

ness ,  Roman arches ,  two o r  more towers, and wheel windows, 

Wheel windows were round windows divided i n t o  s e c t i o n s  by 

s tone s t r i p s  coming from the  c e n t e r  l i k e  spokes of a wheel. 

Most of the  churches used t h e  Roman b a s i l i c a  plan,  

ltost Romanesque scu lp tu re  was r e l i e f  scu lp tu re ,  carved 

i n t o  tympanums, columns, and a l t a r s .  They showed scenes o f*  

Christ and t h e  apos t l e s ,  The c a p i t a l s ,  o r  tops  of t h e  col-  

umns, were covered with sculp ture ,  Some depicted scenes of 

s a i n t s '  l i v e s ,  while o the r s  showed demons and monsters 

tempting and a t t ack ing  s inners .  

The pa in t ings  were mostly l a r g e  church murals above the  

apse,  which i s  t h e  h a l f  s tone a r e a  above the  altar,  This 

were done i n  fresco.  The o the r  form of pa in t ing  t h a t  t h e  

Romanesque monks d i d  was t h e  i l l u s t r a t i n g  of books, ca l l ed  

manuscript i l luminat  ion, A s  they copied books, they made 

pages of b e a u t i f u l  c o l o r f u l  designs t o  decorate  the  ins ide  

and the  cover. Nost of t h e  p a i n t i n g s  t h a t  we have today 

a r e  examples of r e l i g i o u s  works found i n  churches, There 

were s e c u l a r ,  o r  non-rel igious,  works produced, Many of 

these have s ince  been destroyed, 



LEARNING A C T I V I T Y  NO. 1 0  

The Middle Ages 
Romanesque Art 

STUDY SHEET 

1. Eescr ibe t h e  development of the  Romanesque period. 

2. What was t h e  purpose of a monastery? 

3. Describe t h e  T h i r d  Abbey Church a t  Clunt. 

4. Give four  c h a r a c t e r i z a t i o n s  of Romanesque a r c h i t e c t u r e .  

5. Pihat were some t y p i c a l  s u b j e c t s  f o r  Romanesque r e l i e f  
scu lp tu re?  

6.  What type of p a i n t i n g s  w e r e  done during t h e  Romavlesque 
per iod?  

Define each of t h e  following terms. 

7. C l o i s t e r  - 
8. Tympanum- 

g ,  Wheel Windows - 
10. Capi to ls  - 
11. Apse - 
12.  Manuscript I l luminat  ion  - 
13. Secu la r  - 



LEARNING A C T I V I T Y N O .  11 

The Middle Ages 
Gothic A r t  

Objective: To understand the  philosophy held by t h e  people 

during the  Gothic period and i ts  inf luence on t he  arts. 

To recognize Gothic ar t  f e a tu r e s  m d  be able  t o  d i s t i n -  

guish them from Romanesque a r t  fea tures .  

Method of Motivation: Discuss and review c h a r a c t e r i s t i c s  

def in ing  Romanesque a r t  and introduce c h a r a c t e r i s t i c s  

def in ing  Gothic art. Display a b u l l e t i n  board with 

examples o f  Romanesque and Gothic a r t .  Develop a c l a s s  

pa r t i c i pa t ed  exerc ise  o r  game, using one s tudent  as a 

c l a s s  representa t ive .  Give the s tudent  an allotment 

o f  t i n e  t o  rearrange the  r e p r i n t s  t o  f i t  the proper cat-  

egor ies  of Romanesque o r  Gothic. Rate the  c l a s s  perfor-  

Resources : 

(1) Gothic art reading. 

( 2 )  Student study shee t  f o r  answering quest ions regard- 

ing  the  accompanying reading. 

(3) ~i lmstr ip/handbook s e r i e s :  "Gothic 1 and Gothic 

2 " ,  (source : McIntyre Visual Publ ica t ions ,  Inc., 

Lewiston, N.Y.) 

( 4 )  Reprints  from Romanesque and Gothic art.  

Procedure: The Student Shal l :  

(1) Read the u n i t  on Gothic a r t .  



(2) Complete the study sheet regarding the Gothic art 

reading. 

(3) List in chart form, the characteristics of Roman- 

esque art and the characteristics of Gothic art. 

Include architecture, sculpture, and painting. 

(4) Draw a linear sketch of a free-standing statue that 

has characteristics and features found in Gothic 

sculpture. 



LEARNING A C T I V I T Y  NO. 11 

The Middle Ages 
Gothic A r t  

During the  second h a l f  of the 12th  century,  the  Middle 

Ages came t o  an end, along with Romanesque art. Man's 

i n t e r e s t  i n  the  world was re-awakening, which s t i r r e d  a 

f resh ,  imaginative s p i r i t  and caused the  a r t i s t s  t o  seek 

new forms of expression. Tawns which decl ined i n  importance 

during the  Romanesque period of monasteries became important 

i n  t r a d e ,  l ea rn ing  and art ,  Rel igion was s t i l l  very impor- 

t a n t  t o  the  people, and they began t o  express  t h e i r  Chris- 

t i a n  b e l i e f s  through b e a u t i f u l  ca thedra ls ,  

There a r e  s i g n i f i c a n t  d i f f e rences  between Gothic and 

Romanesque. The cen te r s  of l i f e  d i f f e r e d  i n  the  two periods,  

During the  Romanesque time, l i f e  revolved around the  monas- 

t e r i e s ,  but i n  t h e  Gothic per iod,  l i f e  began t o  e x i s t  main- 

l y  i n  t h e  c i t i e s .  The main form of a r c h i t e c t u r a l  expression 

f o r  Romanesque ar t is ts  was t h e  monastery and i t s  churches, 

while t h e  Gothic artists created cathedrals .  The a rch i t ec -  

t u r e  var ied  a g r e a t  dea l  between the  two periods.  The 

Romanesque church had a p l a i n  e x t e r i o r  with t h i c k  walls, a 

h o r i z o n t a l  emphasis, and the  i n s i d e  was s o l i d  and dark. The 

Gothic ca thedra l  had a very decora t ive  e x t e r i o r ,  with l i g h t  

t h i n  walls, a v e r t i c a l  emphasis, and t h e  ins ide  was spacious 

and l i g h t ,  with many s t a ined  g l a s s  windows, The purpose of 

t h e  monastery was purely r e l i g i o u s ,  but t h e  ca thedra l  was 

used f o r  both r e l i g i o u s  and secu la r  purposes. 



The Abbey Church of S t .  Denis, begun i n  1137, was the  

f i r s t  example of Gothic a rch i t ec tu re .  The bes t  bu i lde r s ,  

artists and workmen i n  Europe helped des ign  and bui ld St .  

Denis. The people of t h e  congregation pledged t h e i r  money 

and t h e i r  own l a b o r ,  but it took many generat ions t o  he lp  

complete t h e  cathedral .  The ca thedra l  was a house of wor- 

sh ip ,  but it was a l s o  much more. It was used as a school,  

l i b r a r y ,  art g a l l e r y  and t h e a t e r ,  where mystery p lays  were 

performed. The theme centered around b i b l i c a l  events. 

During t h e  Gothic per iod,  r e l i g i o u s  f e e l i n g  was in- 

t ense ,  and churches were designed t o  d i r e c t  the  f locks  of 

t h e  f a i t h f u l  towards Heaven. Therefore, churches be came 

t a l l e r  and l i g h t e r  i n  s t ruc tu re .  The emphasis was a l l  v e r  - 
t i c a l .  The pointed a rch  was t h e  main f e a t u r e  of t h e  cathe- 

d r a l ,  but r ibbed v a u l t i n g  and f l y i n g  b u t t r e s s e s  ( s t r u c t u r e s  

b u i l t  a g a i n s t  the  wall t o  support  i t )  were a l s o  important. 

The use of these  t h r e e  s t r u c t u r e s  allowed the  Gothic a rchi -  

t e c t s  t o  bui ld churches with th inner  walls, making the  out- 

s i d e  of t h e  church l i k e  a frame f i l l e d  i n  with l a r g e  beau- 

t i f u l  s ta ined  g l a s s  windows. To increase  the  l o f t y  f e e l i n g  

created by the  Gothic ca thedra l s ,  a r c h i t e c t s  added t a l l  

pointed r o o f s ,  ca l l ed  sp i res .  

The s t a ined  g l a s s  windows were very important i n  Gothic 

ca thedra l s ,  and s ince  they d i d n ' t  use pa in t ings ,  the  win- 

dbws were t h e  only decora t ion  ins ide .  I n  c e r t a i n  ca thedra l s  

the  e f f e c t  of the windows was so planned t h a t  they would have 

a gradual crescendo from d a r k  v i o l e t  and blues i n  t h e  back 



of  t h e  church t o  t h e  b r i g h t  r e d s  and oranges  i n  t h e  apse, 

121uch s c u l p t u r e  graced t h e  ou t s ide  of Gothic ca thed ra l s .  

A s  many as 300 scu lp tu red  f i g u r e s  f i l l e d  t h e  tympanums over 

t h e  p o r t a l s ,  o r  t h e  main doors.  Scenes por t rayed  i n  r e l i e f  

s c u l p t u r e  a r e  b i b l i c a l  s t o r i e s ,  l i v e s  of s a i n t s ,  a n c i e n t  

f o l k l o r e ,  s c i e n t i f i c  f a c t s ,  p o r t r a i t s  o f  p r i n c e s ,  t r a d e s -  

men, gargoyles ,  and more, The important  t h i n g  t o  remember 

about Gothic s c u l p t u r e  i s  that  it emphasizes t h e  same ver-  

t i c a l  t h r u s t  that t h e  a r c h i t e c t u r e  does. A l l  t h e  f i g u r e s  

a r e  e longa ted ,  o r  s t r e t c h e d  out; t o  appear  t a l l e r ,  and se rve  

as t h e  bases  of many columns, By t h e  end of t h e  1 3 t h  cen- 

t u r y ,  t h e  Gothic pe r iod  of art had ended, but t h e  bu i ld ing  

o f  Gothic c a t h e d r a l s  went on. Many of them a r e  s t i l l  s tand-  

i n g  today. 



LEARNING A C T I V I T Y  NO. 11 

The Middle Ages 
Gothic A r t  

STUDY SZ-IEET 

1. L i s t  t h r e e  d i fe rences  between the  Romanesque and Gothic 
periods.  

2. Use t h e  word " sp i re"  in a  sentence r e l a t e d  t o  Gothic 
art. 

3. Discuss the  sub jec t  mat ter  of Gothic sculpture.  

4. Name four  s e c u l a r  uses  of the  Gothic cathedral .  

5. Describe Gothic a r c h i t e c t u r e .  

6. What were mystery p lays?  

7. What i s  the  d i f fe rence  between a v e r t i c a l  and horizon- 
t a l  emphasis i n  a r c h i t e c t u r e ?  



LEARNING A C T I V I T Y  NO. 12 

The Renaissance 
Ear ly  Renaissance A r t  

Object ive:  To unders tand the changing philosophy of t h e  

" f i n e  arts" he ld  by t h e  Western World du r ing  t h e  Ear ly  

Renaissance per iod.  To recognize  d i f f e r e n c e s  i n  t h e  

art  of t h e  Middle Ages and art of t h e  Ear ly  Renaissance. 

To no te  t h e  main c o n t r i b u t i o n s  made by artists du r ing  

t h i s  per iod.  

;tie thod of Xot i v a t i o n :  View f i L m  on Ear ly  Renaissance I t a l y .  

P lay  Renaissance music on a r e c o r d e r  ins t rument ,  D i s -  

cuss  some of t h e  changing ph i lo soph ie s  r ega rd ing  ar t  

du r ing  the  Ear ly  Renaissance per iod.  

Resources : 

(1) Ear ly  Renaissance a r t  reading.  

( 2 )  S tuden t  s tudy  s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing  t h e  accompanying reading.  

(3 )  Student  s tudy  s h e e t  w i th  terms a n d  d e f i n i t i o n s  

from t h e  Ear ly  Renaissance per iod ,  

(4) 1 ,  " A r t  i n  Ear ly  Renaissance I t a l y " ,  (source:  

Encyclopedia B r i t a n n i c a  Films 1959, Nat iona l  G a l -  

l e r y  of A r t . )  

( 5 )  Resource books d e a l i n g  wi th  t h e  Renaissance per iod.  

Procedure:  The S tudent  S h a l l :  

(1) Read t h e  u n i t  on Ea r ly  Renaissance ar t .  



( 2 )  Complete t h e  s tudy  s h e e t  r ega rd ing  t h e  Ear ly  

Eenaissance a r t  reading.  

(3 )  Sketch an orange o r  a b a l l  u s ing  atmospheric 

pe r spec t ive .  



LEARNING A C T I V I T Y  NO, 12 

The Renaissance 
Ear ly  Renaissance A r t  

During t h e  per iod of time before  t h e  Renaissance,  t h e  

Church was t h e  r u l i n g  f o r c e  i n  t h e  common man's l i f e .  The 

Church preached f e a r  of God, and people l i v e d  i n  f e a r  of 

punishment. Although people were busy, they  were very 

r e s t r i c t e d  i n  what they d i d  by t h e  f e u d a l  l o r d s  and the  

Church. It was a time of d i s a s t e r s ,  such as plagues.  It 

was a l s o  t h e  time of c h i v a l r y ,  t he  Crusades, g r e a t  cathe-  

d r a l s ,  and manuscript  i l l u m i n a t i o n ,  Manuscript i l lumina-  

t i o n  i s  a form of w r i t i n g  where t h e  a r t i s t s  wrote t h e  books 

by hand and included b e a u t i f u l  p i c t u r e s .  The person t h a t  

in f luenced  t h e  awakening of t h e  Renaissance was a man named 

Franc is  of Assisi, He was born i n  I t a l y .  He became a monk 

that  preached God's love.  He s t a r t e d  t h e  i d e a  t h a t  l i f e  

was t r u t h ,  that  l i f e  was joy, and t h a t  t h e  m a t e r i a l  world 

meant no th ing  i n  t h e  eyes  of God. Another a s p e c t  of t he  

Franc iscan  movement was t h a t  the  m o c k s  >:~-eacl.:ed i i i  the n a t i v e  

language o f  the p e o p l e ,  and they u s u a l l y  went i n t o  t he  s t r e e t s  

t o  spread t h e i r  message. 

The l i f e  of S t ,  F ranc i s  was por t rayed  by an  ar t is t  named 

Giot to .  G io t to  s tud ied  under another  a r t i s t  named Giovanni. 

Giovanni was a  l e a d i n g  a r t i s t  i n  Florence i n  t h e  1 3 t h  c en- 

t u ry .  H i s  wcrk was p r e t t y  much t r a d i t i o n a l  i n  composition 

and s u b j e c t .  He was accomplished a t  ioonagraphy. Giovanni ' s  

very famous s t u d e n t ,  G io t to ,  i s  considered t o  be t h e  f a t h e r  
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of Renaissance pa in t ing .  G io t to  began s tudying  by drawing 

from na tu re .  This was very  unusual ,  as most ar t is ts  drew 

formal arrangements of people and scenes.  

P a i n t i n g s  a t  t h i s  time d e a l t  wi th  t e l l i n g  a s t o r y ,  

u s u a l l y  from t h e  Bib le  o r  r e l i g i o u s  s t o r i e s .  G i o t t o ' s  

p a i n t i n g s  were u s u a l l y  a s e r i e s  of p a i n t i n g s  d e p i c t i n g  a 

s t o r y  from t h e  B ib l e  o r  scenes  from t h e  l i f e  of S t .  Franc is .  

G i o t t o b  p a i n t i n g s  were u s u a l l y  f r e s c o e s ,  but  he d i d  do some 

tempra pa in t ing .  G io t to  developed many of t h e  b a s i c  s k i l l s  

f o r  t h e  s tudy  of anatomy and pe r spec t ive .  H i s  f o l l ower s  

would su rpas s  him i n  t h e s e  a r e a s  as they  b u i l t  from h i s  d i s -  

cover ies .  G io t to  Game i n t o  prominence a f t e r  t h e  Black Death 

Plague. 

The Renaissance p a i n t i n g  began t o  develop with  an art- 

i s t  named Duccio. H i s  work i s  very t r a d i t i o n a l  i n  most 

aspec ts .  For example, he included landscapes  and a r c h i -  

t e c t u r e  f o r  background, t h u s  developing a sense  of space 

in s t ead  of f l a t  p a t t e r n .  He a l s o  made f i g u r e s  look more 

human and l e s s  i d e a l i z e d  by g iv ing  them be l i evab le  bodies  

and c lo th ing .  

Many of t h e  ar t is ts  a t  t h i s  time depended on r i c h  fam- 

i l i e s  t o  suppor t  them while t hey  s tud ied  and worked. The 

Xedici  family  was extremely wealthy,  powerful ,  and i n f l u -  

e n t i a l .  They supported many a r t i s t s  and i n t e l l e c t u a l s .  

Artists from a l l  par ts  of t he  a r e a  came toge the r .  Three 

major developments r e s u l t e d  from t h i s  t i n e :  Atmospheric 

pe r spec t ive ,  l i n e a r  p r e s p e c t i v e ,  and o i l  pa in t .  



The development of atmospheric perspect ive  Is a t t r i b u -  

ted t o  Masaccio. 9e used l i g h t  t o  develop a  sense of space 

and volume i n  h i s  pa in t ings .  He used h i g h l i g h t s  and sha- 

dows t o  give the human f i g u r e  a  volume and weight t h a t  was 

lacking  before. He a l s o  added a sense of expression and 

emotion t o  h i s  f igures .  H i s  p i c t u r e s  had an impact not seen 

before. Angelica, Veneziano, and F i l ippo  Lippi  were some 

of the  a r t i s t s  t o  use h i s  s t y l e  i n  t h e i r  work. 

Francesca i s  the  a r t i s t  t h a t  i s  given c r e d i t  f o r  the 

development of l i n e a r  perspect ive.  He f i r s t  learned the 

technique of perspect ive  i n  shading the  human f i g u r e  from 

Masaccio. Like t h e  renowned a r t i s t s  of the t ime, F r a n c e s ~ a  

had ar t is ts  t h a t  used what he had developed. These a r t i s t s  

were Castagno, and Pol la ivolo .  

There were o the r  s i g n i f i c a n t  a r t i s t s  during t h i s  period. 

B o t t i c e l l i  i s  considered the  mos t  r ep resen ta t ive  a r t i s t  of 

t h i s  time. He combined the  techniques developed at t h i s  

time t o  produce p a i n t s  with a sense of l i g h t n e s s  and move- 

ment. He used the  rhythm of l i n e s  t o  produce a roundness 

t o  h i s  f igures .  Most of h i s  pa in t ings  are  of the sub jec t  

& mythology. G l i b e r t i  was famous f o r  h i s  sculp ture .  He 

became famous when he won a  contes t  t o  make a  s e t  of  bronze 

doors f o r  the  Florence Cathedral. Ghiber t i  s impl i f ied  the 

designs used i n  t h e  past .  He a l s o  used a l i n e a r  perspect ive  

developed by pa in te r s .  He was commissioned t o  do a  second 

s e t  of doors a f t e r  he f in ished  the  f i r s t .  Donatello i s  a  

well-known scu lp to r  from the  Renaissance period. He was 



very d i f f e r e n t  from Ghiber t i .  He was more v e r s a t i l e  i n  t h e  
- 

m a t e r i a l s  he used and t h e  s u b j e c t s  of h i s  s cu lp tu re .  

The las t  development of t h i s  time did  not  start  i n  

Florence,  but it d i d  a f f e c t  them. It  was a new medium f o r  

p a i n t i n g ,  Up t o  t h i s  t ime,  an ar t i s t  could p a i n t  a f r e s c o  

o r  a tempra, but  now h i s  t h i r d  cha ice  was o i l  pa in t .  It 

was per fec ted  by Van Eyck, a Blemish p a i n t e r  i n  Florence,  

Almost a l l  artists were inf luenced by o i l  p a i n t .  To do o i l  

p a i n t i n g ,  t he  a r t i s t  had t o  cover a board wi th  gesso,  t hen  

draw onto t h e  board, They mixed c o l o r s  wi th  o i l  and s t a r t e d  

p a i n t i n g  with t h i n  t r a n s p a r e n t  c o l o r s  and then  wi th  opaque 

co lo r s .  A f t e r  a l l  was f i n i s h e d ,  it was completely pa in ted  

wi th  a va rn i sh - l ike  substance,  



L E A R X I N G  A C T I V I T Y  NO. 12 

The Renaissance 
Ear ly  Renaissance A r t  

STUDY SHEET 

1. How did  S t .  Franc is  change the  view of l i f e  of t h e  
people t o  b r i n g  about  t h e  e a r l y  Renaissance? 

2. Which a r t i s t  i s  considered t h e  f a t h e r  of t h e  Renaissance 
p a i n t i n g ?  

3. What two techniques  d i d  he develop t o  e a r n  t h e  t i t l e  
of f a t h e r  of  Renaissance p a i n t i n g ?  

4. What i s  t h e  d i f f e r e n c e  between f r e s c o  p a i n t i n g  and 
tempra p a i n t i n g ?  

5. What is t h e  d i f f e r e n c e  between atmospheric pe r spec t ive  
and l i n e a r  pe r spec t ive?  

6. Which a r t i s t  developed atmospheric pe r spec t ive  ? 

7. Which a r t i s t  developed l i n e a r  p e r s p e c t i v e ?  

8. What is  t h e  d i f f e r e n c e  between a f r e s c o  p a i n t i n g  and 
an  o i l  p a i n t i n g ?  

9. Who were t h e  de Medici family  and why were they  impor- 
t a n t  t o  ar t is ts  of t h e  Renaissance? 



LEAmING A C T I V I T Y  NO, 12 

The Renaissance 
Early Renaissance A r t  

STUDY SHEET 

Anatomy - study of the human f igure ,  

Atmospheric ~ e r s p e c t i v e  - the  use of l i g h t i n g  t o  make a 
p ic tu re  l o o k  th ree  dimensional. 

Cartoon - a drawing by an a r t i s t  of a pa in t ing  he intends 
t o  make. 

Chiarascuro - using the shading of dark and l i g h t  a reas  t o  
make an objec t  Xook round and separa te  it from 
other  objects .  

Fresco - a pa in t ing  on wet p l a s t e r ,  

gesso - a white pa in t  l i k e  substance painted on a board be- 
fore  o i l  paint ing.  

Iconography - pa in t ing  of Chris t .  

l i n e a r  perspect ive - the  use of l i n e s  and vanishing p a i n t s  
t o  give a p ic tu re  a sense of space. 

o i l  pa in t  - pigment ( co lo r )  mixed with o i l .  

perspect ive  - a p ic tu re  with the  i l l u s i o n  of space. 

P i e t a  - works of art  of Chr is t  and Mary. 

Renaissance man - the concept t h a t  a man should be knowledg- 
able  i n  many d i f f e r e n t  subjects .  

tempera - is  ground pigment with glue t o  make it  s t i c k  t o  
a dry  surface,  

t r i p t y c h  - a pa in t ing  in th ree  p a r t s  hinged together .  



LSAmTIXG ACTIVITY UO. 13 

The Renaissance  
High Rena i s sance  

O b j e c t i v e  : To r e c o g n i z e  t h e  b a s i c  d i f f e r e n c e s  i n  p h i l o s o -  

p h i e s  of art between t h e  E a r l y  Rena i s sance  and High 

Bcna i s sance  p e r i o d s ,  To know who t h e  i m p o r t a n t  a r t -  

is ts  were d u r i n g  t h i s  p e r i o d  and what t h e i r  c o n t r i b u -  

t i o n s  t o  s o c i e t y  were. 

$ l e tnod  - of i :o t iva t ion :  S t u d e n t s  can  p a i n t  s e c t i o n s  o f  a l a r g e  

r~ lu ra l  on one w a l l  sosfiewhere i n  t h e  s c h o o l ,  View f i l m  

on E igh  Renaissar lce ar t .  P r e s e n t  t h e  p e r s o n a l  l i f e  

h i s t o r y  of P l ichelangelo ,  Le onardo d a  Virici ,  o r  Raphael. 

?4i;any communit ies  have Renaissance  art f a i r s .  At tend 

one,  if p o s s i b l e ,  o r  view v i d e o s  t a k e n  a t  a Renaissance  

f a i r .  

-. 
Resources  : -- 

- 

(1) Kigh Rena i s sance  ar t  r e a d i n g .  

(2) S t u d e n t  s t u d y  s h e e t  c o n t a i n i n g  a word f i n d  p u z z l e  

of Bigh Rena i s sance  t e r m s ,  c i t i e s  and d e f i n i t i o n s .  

( 3 )  Film, " A r t  of t h e  High F,enaissance",  (Source :  

Encyc loped ia  B r i t a n n i c a  F i lms ,  1959, B a t i o n a l  

G a l l e r y  o f  ~ r t . )  

( 4 )  Resource books d e a l i n g  with -the Renaissance  p e r i o d .  

(5) A r t  s u p p l i e s  t o  complete  t h e  hands-on a c t i v i t y  

used f o r  m o t i v a t i o n .  



Procedure:  The S tudent  S h a l l :  

(1) Read the  u n i t  on High Renaissance ar t .  

( 2 )  Complete t he  s tudy  s h e e t  regard ing  t h e  High 

Renaissance a r t  reading.  

(3) Compare one p a i n t i n g  from the  Ea r ly  Renaissance 

per iod wi th  one p a i n t i n g  from t h e  High Renais- 

sance per iod.  L i s t  t h e  d i f f e r e n c e s ,  



LZARNING A C T I V I T Y  NO. 13 

The Renaissance 
High Renaissance 

The High Renaissance Era  i s  the  climax of Renaissance 

a r t ,  and l a s t e d  only a ve ry  s h o r t  time. It was t h e  culmin- 

a t i o n  of t h e  Ea r ly  Renaissance. Ear ly  Renaissance artists 

f e l t  bound by u n i v e r s a l  r u l e s ,  such as p e r s p e c t i v e ,  and High 

Benaissance a r t i s t s  were l e s s  concerned wi th  r a t i o n a l  o rde r ,  

and more concerned wi th  how t h i n g s  looked. The Renaissance 

art ists were viewed as geniuses  with d i v i n e  i n s p i r a t i o n ,  

r a t h e r  t han  devoted craftsmen. This philosophy spurred art- 

i s ts  of t h e  High Renaissance t o  ambit ious  goa l s  and prompted 

many p a t r o n s  t o  suppor t  t h e i r  under takings .  But s i n c e  those  

ambit ions  o f t e n  r a n  beyond what was humanly p o s s i b l e ,  they 

were a p t  t o  be f r u s t r a t e d  q u i t e  e a s i l y .  The Renaissance 

per iod  d ied  with t h e  men who c rea t ed  it. Three of t h e  most 

famous ar t is ts  of t h e  Renaissance were Leonardo d a  Vinci ,  

Michelangelo, and Raphael. They developed r e p u t a t i o n s  t h a t  

f a r  o u t l a s t e d  t h e i r  l i v e s .  

Throughout h i s  l i f e ,  Michelangelo coasidered h imse l f  

t o  be a s c u l p t o r ,  though he was a p a i n t e r ,  a r c h i t e c t  a d  

poet  a l s o .  Michelangelo was one of many artists who s t a r t e d  

i n  Florence and was as soc i a t ed  with t h e  Medici family. Most 

o f  l< iche lange lo ' s  s c u l p t u r e s  were carved from marble. He 

d i d  p repare  some s c u l p t u r e s  of bronze c a s t i n g ,  but  l i t t l e  

of i t  was a c t u a l l y  made, and l e s s  s u r v i v e s  today. Michelan- 

ge lo  always worked on a commission t o  produce a d e f i n i t e  



p iece  of work. Most of h i s  s c u l p t u r e s  were monuments f o r  

tombs of very important  people. The b igges t  source  of in -  

s p i r a t i o n  f o r  Michelangelo was t o  s tudy  from t h e  s t a t u t e s  

of t h e  c l a s s i c  Greek and Roman s c u l p t o r s .  Michelangelo 

had one l a r g e  f r u s t r a t i o n  i n  h i s  l i f e ,  and tha t  was when 

Pope J u l i u s  I1 commissioned t h e  S i s t i n e  Chapel c e i l i n g  t o  

be pa in ted .  For fou r  y e a r s ,  he worked on t h e  c e i l i n g ,  l y i n g  

on h i s  back p a i n t i n g .  It was t h e  l a r g e s t  chapel  b u i l t  a t  

t ha t  time. It was cold i n  t h e  w i n t e r  and h o t  i n  t he  summer, 

and was completely wi thout  e l e c t r i c  l i g h t s .  The e n t i r e  c e i l -  

i n g  wa,s pa in ted  i n  a f resco .  H i s  p a i n t i n g s  used c o l o r s  s i m -  

i l a r  t o  s t o n e ,  ca rv ing  it t o  look l i k e  s cu lp tu re .  Twenty 

y e a r s  l a t e r ,  he r e tu rned  under similar c i rcumstances  t o  

p a i n t  t h e  "Last Judgment" on t h e  f r o n t  wall. This t ime,  

Pope Clement V I I I  commissioned him. During t h e  l a s t  p a r t  

of h i s  l i f e ,  he became involved i n  a r c h i t e c t u r e .  He was one 

cf many a r c h i t e c t s  t o  work on S t . P e t e r t s  ca thed ra l .  

Leonardo was t r a i n e d  as a p a i n t e r  i n  Florence. He 

worked as a p a i n t e r ,  s c u l p t o r ,  i nven to r ,  a r c h i t e c t  and m i l -  

i t a r y  engineer .  Leonardo i s  an example of what i s  c a l l e d  

a Renaissance Leonardo used a method of showing forms 

us ing  a r e a s  of l i g h t  and d a r k .  This i s  c a l l e d  Chiaroscuro. 

This  method e l i m i n a t e s  t h e  need f o r  o u t l i n e s ,  and sharp  

breaks between o b j e c t s  and background. The number of works 

of Leonardo d a  Vinci  i s  cons iderab ly  l e s s  t h a n  t h e  number 

turned ou t  by Wichelangelo. Leonardo d i d  n o t  conf ine  him- 

s e l f  t o  working i n  Rome. He worked i n  Florence,  Rome, France 



and Spain. He a l s o  d i d  not  j u s t  pa in t .  He turned out a s e t  

o f  notebooks t h a t  included drawings of invent ions t h a t  had 

not been developed. He a l s o  d i d  human anatomy s tudies .  He 

included s t u d i e s  of th ings  f rom na tu re ,  such as p l a n t s  and 

animals. He d i d  s t u d i e s  on weather and designed f e d e r a l  

bui ldings.  

Raphael was an a r t i s t  who became known a f t e r  Nichelan- 

gelo and Leonardo d a  Vinci. He was from Florence, and he 

was influenced by Michelangelo. He took what he learned 

and used it 60 develop a s t y l e  completely h i s  own. He was 

well  known as a  p o r t r a i t  pa in te r .  He painted them i n  a 

way t h a t  emphasized the  ind iv idua l  c h a r a c t e r i s t i c s .  He 

a l s o  painted on commission f o r  popes. There were many art- 

ists working i n  Rome and around Europe, but they were a l l  

overshadowed by these th ree  a r t i s t s .  

Venice during the  16 th  century was the  cen te r  of commerce. 

The people were involved with wealth,  luxury and ca re f ree  

l i v i n g .  To go with t h i s  l i f e s t y l e ,  they wanted a r t  t h a t  

r e f l e c t e d  a r i c h ,  luxur ious  ca re f ree  l i f e s t y l e .  The B e l l i n i  

family was the  very f i r s t  group of a r t i s t s  t o  merge the  

I t a l i a n  Renaissance with the  s t y l e  of Venetian t a s t e .  Char- 

a c t e r i s t i c s  of t h e i r  a r t  a re  scenes from the Bible and myth- 

ology painted as  though they were tak ing  place i n  16 th  cen- 

t u r y  Venice. 

Giorgione i s  given c r e d i t  f o r  br inging the  High Renais- 

sance t o  Venice. He was the f i r s t  a r t i s t  t o  change the  

t a s t e  of the  Venice people from the  c o l o r f u l  Byzantine s t y l e  



with techniques of the  Early Renaissance. The techniques 

were perspect ive and anatomy. Ee a l s o  used Leonardo d a  

V inc i t s  concept of Chiaroscuro. Giorgione's pa in t ings  a re  

character ized by the use of l i g h t  and d a r k  shadows t o  c rea te  

a  mood. He a l s o  made the landscape background of primary 

importance and the f igures  i n  the  foreground l e s s  impor- 

t an t .  He d i d  h i s  pa in t ings  without a  drawing f i r s t .  He 

s t a r t e d  h i s  pa in t ings  by l ayer ing  patches of color  one on 

t o p  of another. H i s  pa in t ings  were almost e n t i r e l y  o i l  

paint ings.  The sub jec t s  of h i s  pa in t ings  were r e l i g i o u s  

mythology and a few p o r t r a i t s .  

T i t i an  was Giorgionets  follower. H i s  technique of 

bui lding l aye r  on l aye r  o f  pa in t  was the  same as Giorgionets.  

T i t i a n  had two d i f f e r e n t  phases i n  h i s  a r t i s t i c  l i f e .  When 

he was young, h i s  pa in t ings  were of Greek and Roman mytho- 

logy, f e a tu r i ng  beau t i f u l  women of Venice. He a l so  t raveled  

v~idely ,  pa in t ing  p o r t r a i t s  of important people of h i s  day. 

In these  p o r t r a i t s ,  he could exaggerate noble charac te r i s -  

t i c s .  He could a l s o  be remarkably t r u t h f u l  i n  h i s  p o r t r a i t s  

t h a t  would revea l  the  pe r sona l i ty  of the person. He was a l s o  

a very successfu l  businessman. Late i n  T i t i a n t s  l i f e ,  h i s  

pa in t ings  emphasized r e l i g i o u s  sub jec t s ,  and h i s  p i c tu r e s  

became much f r e e r  i n  s t y l e .  His w o r k  also l o s t  a  l o t  of the 

c o l o r  he had been using. His pa in t ing  was extremely good, 

desp i t e  t h i s  change. 



LEARNING A C T I V I T Y  NO,  13 

The Renaissance 
High Renaissance 

STUDY SHEET 

Find High Renaissance terms and c i t i e s  i n  t h i s  word 
f ind  puzzle by using the seventeen d e f i n i t i o n s  given. C i r -  
c l e  the  terms and c i t i e s  i n  the  word f ind  puzzle. 

F M G N H I I C O N O G R A P H Y P J  
K C I R E H P S O M T A N L E M A N Q  
O R C L I N E A R P S M O Q R S N T R  
U T  O V U N V B U W V O O X S Y A Z O  
T E W P E R A B C P X P T E P F T G N  
H X O I Y G E S S O J Z R K E L O M E  
Y N A O A R E N A I S S A N C E M A N  
L F R E S C O P R L Q B C R T S Y T C  
A U A V D Q W C A W E R X D I X F S Y  
T Y P Z G T  Z P E I T A A H V B I U A  
I C H D A E B F H C G J D H E I E J K  
K L T R I P T Y C H L E C N E R O L F  

2 .  Works of a r t  of Chr i s t  and Mary. 

2. Using the  shading of dark and l i g h t  a reas  t o  make an 
objec t  look round and separa te  it from o the r  objects .  

3. The concept t h a t  a man should be knowledgeable i n  many 
d i f f e r e n t  subjec ts .  

4. The use of l i g h t i n g  t o  make a p i c t u r e  look th ree  dim- 
ensional.  

5. The use of l i n e s  and vanishing po in t s  t o  give a p i c t u r e  
a sense of space. 

6 .  Pigment ( c o l o r )  mixed with o i l .  

7. A white pa in t  l i k e  substance painted on a board before 
o i l  pa in t ing .  

8. B drawing by an a r t i s t  of a pa in t ing  he intends t o  make. 



9. A p a i n t i n g  i n  t h r e e  p a r t s  hinged toge the r .  

10. k p i c t u r e  wi th  t h e  i l l u s i o n  o f  space. 

11. A s tudy of t h e  human f igu re .  

12. Is ground pigment w i t h  glue  t o  make it s t i c k  t o  a dry 
sur face .  

13. A p a i n t i n g  on wet p l a s t e r .  

14. P a i n t i n g  of Christ. 

15. I t a l y .  

16. Borne. 

17. Florence.  
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The Renaissance 
Mannerism 

Objective: To understand how >lannerism f i t s  i n t o  the  h i s -  

t o r y  of art .  To i d e n t i f y  and t o  understand t h a t  var-  

ious other t r ends  i n  ar t  ex i s t ed  a f t e r  the High 

Renaissance. 

Method of  Motivation: View the  f i l m s t r i p  on Mannerism. 

Describe a  t y p i c a l  day i n  the  l i f e  of an ar t is t  l i v i n g  

during the  e r a  of Mannerism. 

Eesources: 

(1) Mannerism a r t  reading. 

( 2 )  Student study shee t  f o r  answering ques t ions  r e -  

garding the  accompanying reading. 

( 3 )  s tuden t  study shee t  with terms and d e f i n i t i o n s  

from t h e  Renaissance era.  

( 4 )  pilmstrip/handbsok S e r i e s :  "henaissance a n d  

Nannerism Pain t ing"  , (source : NcIntyre Visual 

Publ ica t ions ,  Inc., Lewiston, N.Y. ) 

Procedure : The Student S h a l l :  - 
(1) Read the  u n i t  on Mannerism a r t .  

( 2 )  Complete the study shee t  regarding the  Mannerism 

ar t  reading. 



LEARNING A C T I V I T Y  N O  .A4 
The Renaissance 

I'rianner i s m  

The 75-year per iod  e x i s t i n g  a f t e r  t h e  High Renaissance 

bu t  before  t h e  Baroque per iod  does n o t  have any one p a r t i -  

c u l a r  s t y l e .  This per iod  was seen  as a t ime of c r i s e s  that  

gave r i s e  t o  s e v e r a l  competing t r e n d s  r a t h e r  t h a n  one domi- 

nant  t r end .  Among t h e  v a r i o u s  t r e n d s  i n  a r t  a f t e r  t h e  High 

Renaissance,  Nannerism i s  d iscussed  most. 

Bassano, T i n t o r e t t o ,  and Veronese d i d  no t  fol low 

Giorgione and T i t i a n ,  bu t  r a t h e r  experimented with  new 

i d e a s  .and techli iques.  Bassanols p a i n t i n g s  were cha rac t e r -  

ized by d i s o r d e r ,  b r i g h t  c o l o r s  and l i g h t  and d a r k  shadow. 

H i s  f avo r i . t e  s u b j e c t s  were nudes, animals and bush scenery,  

i<e loved d e t a i l ,  e specLal ly  i n  t e x t u r e s  and the  e f f e c t s  of 

l igh t .  

T i n t o r e t t o  was one of T i t i a n f  s most s e r i o u s  r i v a l s ,  

even though t h e i r  s t y l e s  of p a i n t i n g  were very d i f f e r e n t ,  

T i n t o r e t t o  i s  considered t o  have been t h e  g r e a t e s t  of t he  

Kanner i s t s .  He had some very  unusual  methods of p a i n t i n g  

f o r  t h i s  time. H i s  s t y l e  of drawing was very  f r ee .  H i s  

very l a r g e  p a i n t i n g s  with many f i g u r e s  always t o l d  d e t a i l e d  

s t o r i e s .  He used small wax f i g u r e s  with s p e c i a l  l i g h t i n g  

as models, t o  g e t  t h e  dramat ic  e f f e c t  of a c t i o n  and mood. 

He considered h i s  f a v o r i t e  c o l o r s  t o  be black and white.  

Veronese, a l though i n s p i r e d  by T i t i a n ,  was considered 

t h e  t h i r d  of t h e  t h r e e  most prominent Nanner is t  p a i n t e r s .  



Like T i t i a n ,  he d i d  p o r t r a i t s  of b e a u t i f u l  women. Veronese 

was one of the  f i r s t  artists t o  be brought before the Inqui- 

s i t i o n  Tribunal f o r  h i s  pa in t ing  of the Lord s Supper, They 

claimed he included people not appropr ia te  t o  the  s e t t i n g .  

Ee was ordered t o  change the  pa in t ing ,  with the  idea  t h a t  

he would change those charac ters ,  However, he changed the  

t i t l e  of the  pa in t ing  ins tead  t o  "The Feast  of the  House of 

Leviu.  Veronese a l s o  worked with an a r c h i t e c t ,  producing 

a s e r i e s  of unusual pa in t ings  i n  the decora t ion  of a v i l l a ,  

H i s  pa in t ings  gave t h e  v i l l a  the e f f e c t  of being inhabi ted ,  

because t h e  pa in t ings  were of t h e  people who l i v e d  the re  

doing everyday th ings ,  This s t y l e  i s  ca l l ed  Trompe Lt o e i l .  

It means t o  deceive the eye of the viewer. 

Jan Van Eyck was the  most prominent of the  Flemish a r t -  

ists. He and h i s  bro ther  developed a  technique of o i l  

pa in t ing ,  because f rescoes  would decay i n  the  cold,  damp 

climate of the  nor th ,  The a r t i s t s  of t h e  nor th  had developed 

a technique of l i n e a r  and a e r i a l  perspect ive  on t h e i r  own, 

They painted t h e  f i g u r e s  the  way they saw them. The Flemish 

a r t i s t s  d id  a  much b e t t e r  Job of making a room look spacious. 

Durer, a famous German a r t i s t ,  combined t h e  knowledge 

of t h e  nor thern  Renaissance with t h e  Gothic a r t  f a m i l i a r  t o  

the  people, Durer went t o  Venice, where he learned t h r e e  

p r i n c i p l e s  of a r t  prac t iced  then. These p r i n c i p l e s  were : 

three-dimensional perspect ive ,  anatomy of the  human f i g u r e ,  

and r u l e s  of beauty, He became an accomplished engraver and 

master of observation. Both q u a l i t i e s  a r e  revealed i n  h i s  



p a i n t i n g s .  Xe re turned  t o  Venice a f t e r  he became a n  accom- 

p l i shed  a r t i s t  where he was a s s i s t e d  by B e l l i n i ,  



LEAPiYING A C T I V I T Y  NO. 14 

The Renaissance 
Mannerism 

STUDY SHEET 

1. Explain  how iqannerisrn f i t s  i n t o  t h e  h i s d o r y  of ar t*  

2 .  What d o e s  Trompe l ' o e i l  mean? 

3. Who used t h e  technique of Trompe l ' o e i l  and where was 
he f rom?  

4. ijhich ar t is t  developed o i l  . p a i n t ?  

5. Why were f r e s c o e s  no t  a good method of p a i n t i n g  i n  
nor thern  Europe ? 

6. In what c o u n t r y  was o i l  p a i n t  developed? 

7.  Xhich a r t i s t  came from Germany? 

8. \$hat t h r e e  techniques  d i d  he learn t h e r e ?  



LEARNING ACTIVITY NO, 14 

The Renaissance 
Mannerism 

STUDY SHEET 

Aer ia l  perspect ive  - using co lo r s  t o  c rea te  the i l l u s i o n  of 
space i n  a p ic tu re .  

anatomy - study of human f igure .  

background - t h e  p a r t  of t h e  p i c t u r e  behind t h e  main s u b j e c t s  
of the  p i c t u r e ,  

Baroque s t y l e  - a compronise between the  Renaissance s t y l e  
and the  a r t i s t s  who experimented with new 
s t y l e s  and techniques. 

Byzantine s t y l e  - a  combination of c h r i s t i a n  r e l i g i o u s  sub- 
j e c t s  and b r igh t  Or ienta l  co lo r  and design. 

Chiaroscuro - a  technique of using l i g h t  and dark a reas  of 
shadow t o  c r e a t e  a sense of space and mood. 

foreground - t he  p a r t  02 t h e  p i c t u r e  t h a t  i s  seen c l o s e s t  
t o  you. It usua l ly  conta ins  the  most important 
p a r t s  of the  p ic tu re .  

Gothic s t y l e  - a form of a r t  dedicated t o  impressing God 
and promoting the  teachings of the church. 

landscape - p i c t u r e  of outs ide  scene. 

Linear perspect ive  - using l i n e s  t o  give the  i l l u s i o n  of 
space i n  a p ic tu re .  

Lannerism - a r t i s t s  who work i n  the  same s t y l e  as the  Renais- 
sance masters. 

P o r t r a i t s  - p i c t u r e s  of a person made t o  look as much l i k e  
t h a t  person as possible .  

Trompe 1' o e i l  - means a pa in t ing  t h a t  i s  "deceiving" t o  
t h e  eye. 



L68RT!JIBG A C T I V I T Y  NO.& 

The Renaissance 
3aroque i n  I t a l y  and Germany 

Objzct ivg:  To be a b l e  t o  i d e n t i f y  main c h a r a c t e r i s t i c s  of 

a 3o.roque p a i n t i n g  o r  a r c h i t e c t u r a l  s t r u c t u r e .  

2-Iethod o f  Moti-?ation: - - View f i l m s t r i p  on Baroque art  a n d  

music. V i s i t  a r t  museums, i f  pos s ib l e .  Brains torm 

same: S t u d e n t s  r e c a l l  g& art is ts  from P r e h i s t o r i c  

t o  3aroque. The names a r e  w r i t t e n  on t h e  chalkboard 

and t h e n  c i r c l e d  accord ing  t o  e r a s .  Th is  s e r v e s  as 

a review. 

Resources : 

(1) Saroque i n  I t a l y  and Germany reading.  

( 2 )  S tuden t  s t udy  s h e e t  f o r  answering q u e s t i o n s  r e -  

~ a r d  i n ~  t h e  accompanying reading.  

(3) ~ i l m s t r i ~ / c a s s e t t e  3 e r i e s :  Baroque A r t  and 

-F - ~ ~ u s i c " ,  (Source : Educa t iona l  Audio V i sua l ,  Inc., 

P l e a s a n t v i l l e ,  N.Y.) 

( 4 )  .Art s u p p l i e s  needed t o  complete t h e  hands-on 

a c t i v i t y .  

Erocedu.re : The S tuden t  S h a l l :  

(1) &ad t h e  u n i t  on Baroque i n  I t a l y  ~ n d  Germany. 

( 2 )  Complete t he  s tudy s h e e t  r ega rd ing  t h e  Baroque 

i n  I t a l y  and Germany reading.  

( 3 )  Assemble a magazine c o l l a g e  u s i n g  t h e  s p a c i a l  



t echn ique  o f  Caravaggio that g ives  t he  viewer 

a f e e l i n g  of b e i n g  a p a r t  o f  t h e  p i c t u r e .  



LE-AIiNIIJG A C T I V I T Y  XO. 15 

The Renaissance 
Baroque i n  I t a l y  and Germany 

Baroque h a s  been t h e  term used f o r  almost a cen tury  t o  

i n d i c a t e  t h e  s t y l e  t h a t  is i r r e g u l a r ,  con to r t ed ,  and gro- 

tesque.  It began i n  Rome du r ing  t h e  l a s t  p a r t  of t h e  1 6 t h  

century.  Artists gathered from o t h e r  r eg ions  t o  perform 

cha l l eng ing  new tasks. The Papacy pa t ron ized  ar t  on a 

l a r g e  s c a l e ,  with t h e  a i m  of making Rome t h e  most b e a u t i f u l  

c i t y  of t h e  C h r i s t i a n  world, t h e  g lo ry  of God, and of t h e  

alurch. This concept and t h e  commissions a t t r a c t e d  ambi- 

t i o u s  young mas te rs ,  e s p e c i a l l y  from Northern I t a l y ,  These 

t a l e n t e d  men c rea t ed  a new s t y l e .  

One such t a l e n t e d  artist was a man named Caravaggio, 

named a f t e r  h i s  b i r t h p l a c e  i n  Milan. Caravaggio worked i n  

Rome most of h i s  l i f e  and developed two techniques  f a m i l i a r  

t o  t h i s  per iod.  He used space i n  two d i s t i n c t  ways, both  

r e p r e s e n t a t i v e  of t h e  time. H i s  p a i n t i n g s  were concentra-  

t ed  i n  t h e  foreground. The background was shadowy and d a r k .  

This focuses  our a t t e n t i o n  on t h e  foreground a c t i v i t y .  He 

a l s o  would have h i s  f i g u r e s  gaze o r  g e s t u r e  ou t s ide  t h e  

bounds of t h e  p i c t u r e .  This g i v e s  t he  viewer  t h e  f e e l i n g  

of being p a r t  of t h e  p i c t u r e .  Caravaggio a l s o  used models 

f o r  h i s  pa in t ings .  He would make exac t  cop ies  t o  make h i s  

p i c t u r e s  r e a l i s t i c .  Unfor tuna te ly ,  t h i s  exac tnes s  o f t e n  

made h i s  p i c t u r e s  look s t i f f  o r  frozen.  H i s  r e l i g i o u s  f i g -  

u r e s  were o f t e n  s o  much l i k e  p r e s e n t  day peasan t s  t h a t  the  



Church r e j e c t e d  them as d i s r e s p e c t f u l .  

The g r e a t e s t  s c u l p t o r - a r c h i t e c t  of t h e  cen tury  was 

Bernini .  He r e p r e s e n t s  a p e r s o n a l i t y  type  t h a t  was s e l f -  

assured.  He seemed a man of t h e  world. Be rn in i  spen t  a 

g r e a t  d e a l  of h i s  p roduc t ive  l i f e  deco ra t ing  t h e  i n t e r i o r  

of t h e  enormous s i z e d  S t .  P e t e r ' s  Cathedral .  H i s  s t y l e  i s  

d rama t i ca l ly  simple and u n i f i e d .  He is  b e s t  known f o r  h i s  

r e l i g i o u s  p i c t u r e s  t h a t  a r e  very r e a l i s t i c  and show a g r e a t  

d e a l  of express ion.  He did s e v e r a l  s e r i e s  of p o r t r a i t s .  

These were extremely l i f e l i k e  i n  t h e  exp res s ions  and c lo -  

t h i n g  d e t a i l s .  When Bern in i  was c a l l e d  t o  France,  he was 

supposed t o  des ign  t h e  Louvre, a l a r g e  museum. However, 

because of j ea lousy ,  h i s  work was never  s t a r t e d .  He re turned  

t o  I t a l y ,  where he  continued t o  work u n t i l  h i s  death.  

Another a r t i s t ,  E l  Greco, was born on t h e  i s l a n d  of 

Crete,  He s tud ied  art i n  both Venice and Rome. He even- 

t u a l l y  s e t t l e d  i n  Spain.  He was considered t o  be a r e l i -  

g ious  mystic. H i s  work was almost  completely r e l i g i o u s  i n  

theme. E l  Greco ts  work was not  accepted by e i t h e r  t h e  king 

o r  common people. There were a few cu l tu red  people who sup- 

ported hin.  1ii.s p a i n t i n g s  a r e  cha rac t e r i zed  by e longated 

f i g u r e s ,  t h i c k l y  appl ied  p a i n t  and stormy landscapes ,  H i s  

p a i n t i n g s  prey heav i ly  on t h e  emotions of t he  viewer. 



LEARNING A C T I V I T Y  NO. 15 
L - -  

The Renaissance 
Baroque i n  I t a l y  and *Germany 

S T U D Y  SHEET 

1. Describe t h e  Baroque s t y l e  of ar t ,  

2.  Why was t h e  c i t y  of Rome s o  a t t r a c t i v e  t o  young art-  
ists du r ing  t h e  Baroque pe r iod?  

3. How d i d  t h e  a r t i s t  t r y  t o  extend t h e  space of t h e  p i c - ,  
t u r e  beyond i ts  frame 7 

4. How d i d  Caravaggio use space i n  h i s  p a i n t i n g s ?  

5. Who was t h e  g r e a t e s t  s c u l p t o r - a r c h i t e c t  of t h e  cen tury  
and what major commission d i d  he work on throughout 
h i s  l i f e ?  

6. What type  of man was Bernin i?  

7 ,  Describe t h e  p a i n t i n g s  of E l  Greco, 



LEARNING A C T I V I T Y  NO. 16 -.---- 

The Renaissance 
Baroque i n  F landers ,  Holland and Spa in  

Objec t ive :  To understand t h e  p o l i t i c a l  movements t h a t  took 

p l ace  between Holland and Spain.  To i d e n t i f y  charac- 

t e r i s t i c s  of art  i n  F landers ,  Holland and Spain. 

Method of Motivation:  Display p r i n t s  from t h e  Dutch mas te rs  

t h a t  emphasize t h e  use of l i g h t  and dark. A s k  s t u d e n t s  

t o  choose and d e s c r i b e  a p r i n t  t h a t  d e p i c t s  a home-like 

scene of t h e  ord inary  people. 

Resources: - 
(1) Baroque i n  F landers ,  Holland and Spa in  reading.  

( 2 )  S tuden t  s tudy  s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing  t h e  accompanying read i ng. 

( 3 )  A r t  s u p p l i e s  t o  complete t h e  hands-on a c t i v i t y .  

Procedure:  The Student  S h a l l :  

(1) Read t h e  u n i t  on Baroque i n  F landers ,  Holland and 

Spain .  

( 2 )  Complete t h e  s tudy  shee t  r ega rd ing  t h e  Baroque i n  

F landers ,  Holland and Spa in  reading,  

(3)  D r a w  and p a i n t  a s e l f - p o r t r a i t .  S t u d i e s  can be 

done from e i t h e r  a photograph o r  a m i r r o r .  



LSARNING A C T I V I T Y  NO. 16 - 
The Renaissance 

Baroque i n  F landers ,  Holland and Spa in  

During t h e  Baroque pe r iod ,  t h e r e  were many changes 

t a k i n g  place .  The Netherlands had j u s t  won t h e i r  indepen- 

dence from Spa in ,  They formed a loose  a l l i a n c e  wi th  no 

s t r o n g  king o r  government. L i f e  t h e r e  was o r i en t ed  around 

l a t t i c e ,  middle c l a s s  homes i n s t e a d  of c a s t l e s .  The r e l i -  

g ion  of t h e  land d id  no t  encourage l a r g e  churches,  s o  t h e r e  

were no l a r g e  a r c h i t e c t u r a l  achievements. The art of t h i s  

per iod was as modest and comfortable as t h e  s t y l e  of l i f e  

of t h e s e  people. The p a i n t i n g s  were o r i en t ed  t o  t h e  home. 

Fos t  p a i n t i n g s  were no t  l a r g e .  There were two f a v o r i t e  

t o p i c s  of pa in t ings .  The f i r s t  s u b j e c t  was landscapes ;  they  

l i k e d  landscapes  because t h e  people had fought  s o  hard f o r  

land they  had. The second f a v o r i t e  s u b j e c t  was the  genre 

scenes  of homelike surroundings  of o rd inary  people. Lucki ly  

f o r  t h e  a r t i s t s  of t h i s  t ime,  people be l ieved  i n  t he  need 

f o r  p a i n t i n g s  i n  t h e i r  homes. Because of t h i s ,  a r t i s t s  could 

s e l l  t h e i r  works. There were no r i c h  r u l e r s  o r  churches t o  

support  an a r t i s t ,  s o  he had t o  be ab l e  t o  s e l l  h i s  work. 

Spa in  came i n t o  power because of t h e  gold they  acquired 

i n  t h e  New World and s p i c e s  t raded  i n  t h e  Orient .  The r u l -  

e r s  o f  S p a i n  became t h e  conquerors of Rome. A s  a r e s u l t  of 

t h i s ,  they gained c o n t r o l  of t h e  Church. During t h i s  t ime,  

a r t  re turned  t o  a s t r i c t l y  r e l i g i o u s  theme. Baroque p a i n t -  

i n g  i s  more c o l o r f u l  and more deco ra t ive  t han  Renaissance 



pa in t ing .  The t e x t u r e s  a r e  r i c h e r ,  and more use of l i g h t  

and shade. The s u b j e c t s  were more severe  and l e s s  dream- 

l i k e .  i3aroqu.e ar t  appea ls  t o  t h e  mind through the  emotions 

of t h e  s p e c t a t o r .  The p a i n t i n g s  a r e  easy f o r  t h e  viewer t o  

understand.  Artists used space t o  develop c h a r a c t e r i s t i c s .  

F i r s t ,  t h e  artist concentra ted on t h e  foreground. The see- 

ond method was t o  extend t h e  f e e l i n g  t h a t  t h e  space of the  

p i c t u r e  ex tends  p a s t  t h e  frame. A group of a r t i s t s  a l s o  

worked on t h e  i d e a  of real ism.  This was p a i n t i n g  s o  c lo se  

t o  na tu re  t o  make it look r e a l .  They would use t h e  r e a l i s m  

t o  c r e a t e  t h e  i l l u s i o n  of something that could n o t  be seen. 

The p i c t u r e  would appear  t o  be s o  convincing t h a t  t h e y  

might almost  be t he re .  

Frans  H a l s  was a p a i n t e r  who was r a i s e d ,  s tud i ed  and 

who worked i n  Holland. During most of h i s  c a r e e r ,  he p a i n t -  

ed p o r t r a i t s  t h a t  were smi l ing  o r  laughing.  These p o r t r a i t s  

had 2 r e a l  l i f e  q u a l i t y  that  made t h e  people very be l i ev -  

ab le .  Even h i s  group p i c t u r e s ,  t h a t  were l i k e  h i s t o r i c a l  

r e c o r d s ,  were more l i k e  i n d i v i d u a l  p o r t r a i t s  t han  a l l  over- 

seeing.  He pa in ted  d i r e c t l y  on canvas wi thout  p re l iminary  

sketching.  He a l s o  made no a t tempt  t o  cover up h i s  brush 

s t rokes .  X i s  l a t e r  p o r t r a i t s  d i d  no t  have the  ga i e ty .  He 

l i m i t e d  background c o l o r s  t o  b l acks  and browns. He l e f t  

only hands a n d  f aces  t o  s tand ou t ,  and h i s  p i c t u r e s  took 

on a sadness  and rea l i sm.  

Rembrandt was a Dutch p a i n t e r  and engraver  who l i v e d  

all h i s  l i f e  i n  Holland. H i s  p a i n t i n g s  were of two main 



t y p e s :  one was t h e  group h i s t o r i c a l  p i c t u r e ,  and t h e  second 

was t h e  p o r t r a i t .  H i s  p o r t r a i t s  were a l s o  of two d i f f e r e n t  

t ypes :  f i r s t ,  he was f a s c i n a t e d  by t h e  o ld ,  worn f a c e s  of 

t h e  aged, and t h e  second was h i s  s e l f - p o r t r a i t .  When he 

f i r s t  began t o  p a i n t ,  he concentra ted mainly on t h e  h i s t o r -  

i c a l  p i c t u r e s .  These p i c t u r e s  were u s u a l l y  commissioned 

by groups of people. When Rembrandt moved t o  Amsterdam, 

he gained a good d e a l  of success  and spen t  h i s  money f r e e l y .  

H i s  s t y l e  a l s o  changed, H i s  c o l o r s  became b~armer. He a l s o  

developed a more romantic f e e l i n g  i n  h i s  p i c t u r e s .  H i s  

p a i n t i n g  s t y l e  a l s o  became more bold. I n  1656, Rembrandt 

dec la red  bankruptcy. H i s  b e s t  f r i e n d s  and f i n a n c i a l  sup- 

p o r t e r s  d ied.  He spen t  h i s  remaining y e a r s  i n  l o n e l i n e s s  

and poverty.  During t h i s  t ime,  he  continued t o  p a i n t  some 

of h i s  b e s t  h i s t o r i c a l  p i c t u r e s .  H i s  s e l f - p o r t r a i t  a l s o  

included the  p i c t u r e  of old age that  s o  f a s c i n a t e d  h i m  i n  

h i s  youth. 

Ruisdale  was a Dutch landscape p a i n t e r .  Landscape 

p a i n t i n g  became very popula r  i n  t h e  1 7 t h  century.  When he 

f i r s t  began p a i n t i n g ,  h i s  work was very r e a l i s t i c ,  bu t  as 

he developed h i s  s t y l e ,  he re laxed  more, adding more co lor .  

He always worked t o  make t h e  sky,  water  and land t o  work 

toge the r .  9e  used atmospheric cond i t i ons  t o  c r e a t e  a  mood 

o r  emotion i n  h i s  p i c t u r e s .  

Jaq S t e e n  s t u d i e d  landscape p a i n t i n g ,  but when he be- 

came t h e  owner of a t ave rn ,  he became very  wel l  known as a 

p a i n t e r  of  colnmon p lace  man. He sometimes, morta l ized on t h e  



v a n i t y  o r  e a r t h l y  p l e a s u r e s  o f  people .  He used b r i g h t ,  gay 

c o l o r s  t o  g i v e  h i s  p i c t u r e s  a l i v e l y  appearance .  

Velacquez was b o r n  i n  S e v i l l e ,  and worked i n  Spain .  

Fie was a n  o f f i c i a l  p o r t r a i t  p a i n t e r .  Most of h i s  work was 

p o r t r a i t s  of t h e  members of t h e  r o y a l  f a m i l y  and c o u r t .  H i s  

p o r t r a i t s  would o f t e n  r e v e a l  t h e  f e e l i n g s  and p e r s o n a l i t y  

of  t h e  p e r s o n  invo lved .  X i s  work was r e a l i s t i c .  He used 

shadows and p lacement  t o  g i v e  f i g u r e s  d i f f e r e n t  importance.  

The most i m p o r t a n t  f i g u r e s  would be i n  t h e  c e n t e r  f r o n t ,  and 

would be p a i n t e d  w i t h  l i g h t  and b r i g h t  c o l o r s .  
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The Renaissance 
Baroque i n  F landers ,  Holland and Spa in  

STUDY SHEET 

1. Describe t h e  l i f e s t y l e  of t h e  people of t h e  Nether- 
l a n d s  once they  won t h e i r  independence from Spain.  

2 ,  How d id  t h i s  l i f e s t y l e  r e f l e c t  t h e  ar t  dur ing  t h i s  
t ime? 

30 Rembrandt d id  as many as 62 s e l f - p o r t r a i t s ,  What i s  
a s e l f - p o r t r a i t ?  

4. Why were landscape p a i n t i n g s  s o  popular  w i th  t h e  Dutch? 

5. Why were genre scenes  popula r  wi th  t h e  Dutch? 

6. Why d i d n ' t  t h e  Dutch have l a r g e  grand works of art and 
a r c h i t e c t u r e ?  



The Renaissance 
Saroque i n  France and England 

Object ive:  To be ab l e  t o  recognize works of art produced 

d u r i n s  t h e  Baroque e r a  i n  France and England. To be 

a b l e  t o  d i s t i n g u i s h  art  s t y l e s  of famous ar t is ts  du r ing  

t h i s  per iod.  

llethod of i.;otivatioli: -.- Describe t h e  l i f e s t y l e  of t h e  aris- 

t o c r a t i c  people du r ing  t h i s  per iod.  P lay  record albums 

of  3aroqu.e music. S tuden t s  should w r i t e  a l i s t  of w o r d s  

d e s c r i b i n g  the  music. View t h e  f i l m s t r i p  on drawing 

l ~ n d s c a p e s .  

Besources: --- 
(1) ihroque i n  France and England read ins .  

(2) Student  s tudy s h e e t  f o r  answering q u e s t i o n s  r e -  

gard i n s  t h e  accompaayin~  reading.  

(5) Filmstrip/cassette/guide S e r i e s  : "Drawing Land- 

sca,pesN, ( source :  Educet ional  Dimensions, Stam- 

f o r d ,  Conn.) 

( 4 )  A r t  s u p p l i e s  t o  complete t h e  hands-on a c t i v i t i e s .  

Procedure : The S tudent  S h a l l :  - 
(1) Bead t h e  u n i t  on Saroque i n  Prance and England. 

( 2 )  Colnplete t he  s t ~ t d y  s h e e t  resaxding  t h e  Baroque 

i n  Trance and E n ~ l a n d  reading.  



(3)  Paint a landscape scene u s i n g  t h e  t echn iques  

de sc r ibed  i n  t h e  f i l m s t r i p  on landscape p a i n t i n g .  



LEAHIING ACTIVITY 110. 17 

The Renaissance 
Baroque i n  France and England 

This per iod of Baroque ar t  i n  France i s  of ten t imes  

r e f e r r e d  t o  as a r i s t o c r a t i c ,  because t h e  kings became both  

powerful and wealthy. The kings  claimed t o  r e c e i v e  t h e i r  

power d i r e c t l y  from God, and t h e r e f o r e ,  could do no wrong. 

They a l s o  claimed t o  be r e spons ib l e  t o  no man, This con- 

cep t  i s  c a l l e d  t h e  d i v i n e  r i g h t  of kings. During t h i s  t ime,  

two changes took place .  The Church became a p a r t  of t h e  

government, and P a r i s  became a c e n t e r  f o r  i n t e l l e c t u a l  and 

a r t i s t i c  people. The government supported a l l  t h e  a r t i s t s  

very generously.  This gave t h e  king almost  abso lu t e  power 

over t h e  arts. 

P e t e r  Paul  Rubens is  t h e  b e s t  known of a l l  t h e  artists 

a t  t h i s  time i n  France. Fie turned ou t  a huge number of 

p a i n t i n g s  of a l l  s i z e s .  This  was p o s s i b l e ,  because he had 

many a s s i s t a n t s  and s t u d e n t s  h e l p i n g  him, and h i s  work was 

very  popula r ,  making him a wealthy man. He was encouraged 

t o  p a i n t  a t  an e a r l y  age by h i s  mother. He a l s o  worked i n  

t h e  c o u r t  of France as an errand boy. Yhen he developed h i s  

t a l e n t ,  he worked f o r  t h e  n o b i l i t y  i n  France,  Venice and 

I t a l y .  Xe r e tu rned  t o  h i s  hometown a f t e r  e s t a b l i s h i n g  a 

r e p u t a t i o n  as a f i n e  p a i n t e r .  There, he s e t  up h i s  own s t u -  

d i o ,  where he d i d  work f o r  many a r i s t o c r a t s .  H i s  p a i n t i n g s  

contained t h e  Baroque i d e a  of r i c h n e s s  and l av i shness .  He 

could t ake  any s u b j e c t  and add grand landscapes ,  gods w d  



s o d d e s s e s ,  and l u x u r i o u s  s e t t i n g s  t o  make t h e  common p e r s o n  

and s i t u a t i o n  seem n o r e  grand.  H i s  p a i n t i n g s  had r i c h  c o l o r  

a i d  e m o t i o n a l  ene rgy  t o  make them more moving. 

Wicholas  P o u s s i n  s p e n t  most of h i s  l i f e  s t u d y i n g  and 

working i n  Rome. The s u b j e c t s  of llis ~:~;ir;i;l~?gs were of  s t o l  

?les o f  a n c i e n t  Rome. H i s  f i g u r e s  were p o r t r a y e d  as v e r y  

a c t i v e .  They had a q u a l i t y  t h a t  s u g g e s t e d  h e  s t u d i e d  t h e  

c l a s s i c a l  s t a t u e s  of a n c i e n t  Rome and Greece. These p a i n t -  

i n s s  also c o n t a i n  v a s t  l a n d s c a p e s  p a t t e r n e d  a f t e r  t h e  c l a s -  

s i c a l  ko~nan p e r i o d .  The e a r l y  Romans made l a n d s c a p e s  t o  

make rooms a p p e a r  l a r g e r .  

Claude X o r r a i n  p r e f e r r e d  t o  l i v e  i n  I t a l y .  Morra in  was 

born  znd educa ted  i n  France.  H i s  p a i n t i n g s  were l a n d s c a p e s  

t ha t  covered g r e a t  d i s t a n c e s .  He would u s u a l l y  add small 

f i g u r e s  t h a t  had l i t t l e  t o  d o  w i t h  t h e  r e s t  of t h e  p a i n t i n g .  

The t i t l e s  of h i s  p a i n t i n g s  u s u a l l y  had n o t h i n g  t o  d o  with 

e i t h e r  -the l a n d s c a p e s  o r  t h e  f i g u r e s  i n  them, He fo l lowed 

a v e r y  s t r i c t  s e t  of r u l e s  f o r  b a l a n c e  i n  h i s  p i c t u r e s .  I f  

he had one l a r g e  o b j e c t  on one s i d e  of h i s  p i c t u r e ,  h e  would 

p u t  i n  a n o t h e r  o b j e c t  of t h e  s a n e  s i z e  on t h e  o t h e r  s i d e  of 

t h e  p i c t u r e .  

P i e r r e  Puge t  was born  i n  F rance ,  and is  c o n s i d e r e d  t o  

be a s c u l p t o r  of  wood and  s t o n e ,  as w e l l  as an a r c h i t e c t  

and p a i n t e r .  Xe s t u d i e d  i n  I t a l y ,  b u t  worked i n  d i f f e r e n t  

p a r t s  of  ? ranee  f o r  d i f f e r e n t  g roups  of  people .  H i s  work 

was usu.al.ly w e l l - l i k e d ,  b u t  he had some m i s f o r t u n e  t h a t  i n -  

t e r f e r e d  w i t h  h i s  work. He s p e n t  p a r t  o f  h i s  l i f e  c a r v i n g  



woo3 decoratLons f o r  t h e  s t e r n s  of sh ips .  H i s  b e s t  remem- 

b e r e d  works a r e  s c u l p t u r e s  t h a t  decora te  t h e  pa l aces  and 

gardens of French noblemen. 

During t h e  Baroque pe r iod ,  London had been devas ta ted  

bg t h e  p l a ~ u e  and a f i r e .  This time became a per iod  of r e -  

bu i ld ing .  The predominant p a i n t e r  of t h e  per iod was Anthony 

Van G ~ r c k .  Van Dyclc was foremost a p o r t r a i t  p a i n t e r  of 

Enz l i sh  a r i s t o c r a c y .  He o r i g i n a l l y  was from Holland. He 

i ~ r k e d  a t  t h e  same time as Rubens, bu t  un l ike  t he  artists of 

t h i s  t ime,  he r e s i s t e d  adopt ing Rubens' popula r  s t y l e .  He 

worked i n  London, I t a l y  and Holland,  bu t  he  r e tu rned  t o  

London f o r  t he  major p o r t i o n  of h i s  ca ree r .  H i s  p o r t r a i t s  

show a type of r e f i n e d  Engl i sh  l e i s u r e  c l a s s  person,  dressed 

i n  s a t i n ,  s i l k  and v e l v e t .  A s  Van Dyck g r e w  o l d e r ,  h i s  

painti- t lgs became l i g h t e r  and warmer, and h i s  p a i n t s  were 

a p p l i e d  much th inne r .  He repea ted  h i s  i d e a s ,  and h i s  work 

was much more qu ick ly  done, because he was commissioned s o  

o f t e n  f o r  work. 



LEARNING A C T I V I T Y  110. 17 

The Renaissance 
Baroque i n  Prance and England 

STUDY SKEET 

1. Why was t h i s  per iod  of Baroque i n  France and England 
r e f e r r e d  t o  as a r i s t o c r a t i c ?  

2. What p a r t  d id  the kings of France p l ay  i n  t h e  arts a t  
t h i s  t ime? 

3 .  If Rubens were t o  p a i n t  you i n  h i s  Baroque s t y l e ,  de- 
s c r i b e  what t h e  p a i n t i n g  might look l i k e .  

4. What i n f luence  i s  seen i n  t h e  works of Poussin?  

5. Why was t h e  Baroque per iod  a time of r e b u i l d i n g  f o r  
London? 

6. C o m p a r e  p a i n t i n g s  done by V a n  Dyck and Reubens. 

7. Explain  what it means t o  balance t h e  p a r t s  of a p i c -  
t u r e .  



LXBPJJIWG A C T I V I T Y  NO. 18 - 
The Kodern World 

Xeoclass ic ism and Romanticism 

Ob*jective: To o b t a i n  a b a s i c  understa,nding of t h e  Nodern 

world of a r t .  To s t udy  Beoclassicisrn m d  Romanticism 

s o  a s  t o  e a s i l y  i d e n t i f y  t h e  works of art  d u r i n g  t h i s  

per iod .  

;.;etlioci of ~ ; o t i v a t i o l i :  View s l i d e  s e r i e s  on C la s s i c i sm and 

Romanticism. Obtain t r a v e l  p o s t e r s  t o  d i s p l a y  as i n -  

s p i r a t i o n  f o r  Romantic p a i n t i n g s .  

Resou.rces : 

(1) Ueoclass.ic~ism and Romanticisn ar t  reading.  

( 2 )  S tudent  s t udy  s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing t h e  accompanying r e  ading. 

(3 )  Trave l  p o s t e r s .  

( 4 )  S l i d e  S e r i e s :  f fC la s s i c i sm and Romanticism: The 

Sober  and t h e  Sublime ' I ,  (Source : Educa t iona l  

Audio V i sua l ,  Inc . ,  P l e a s a n t v i l l e ,  N.Y.) 

(5) A r t  s u p p l i e s  t o  complete t h e  hands-on a c t i v i t y ,  

Procedure : ,The S tudent  Shall: - 
(1) 2ead t h e  u n i t  on Meoclassicism and Romanticism 

art .  

(2) Colrlplete t h e  s tudy  s h e e t  r ega rd ing  t h e  13eoclas- 

sicism and Romanticism art  reading.  



( 3 )  Graw a t y p i c a l  c i t y  scene during the Romantic 

era, 2nd contrast it w i t h  a drawing o f  an i d e a l -  

i z e d  country scene, 



LXARIJINS A C T I V I T Y  R0. 1 8  

The Nodern World 
B e o c l a s s i c i s m  and Romanticism 

The e r a  t o  which we o u r s e l v e s  b e l o n g  h a s  n o t  y e t  a c q u i r e d  

a name of i t s  own. Pe rhaps  t h i s  d o e s  n o t  s t r i k e  u s  as pecu-  

l i a r  a t  f i r s t ,  because  we a r e  s t i l l  i n  mid-stream. No key 

concep t  h a s  emerged i n  t h e  200 y e a r s  s i n c e  our  e r a  began. 

The modern e r a  began w i t h  r e v o l u t i o n s  o f  two k i n d s :  t h e  i n -  

d u s t r i a l  r e v o l u t i o n ,  symbolized by t h e  i n v e n t i o n  of  t h e  s team 

e n g i n e ,  and t h e  p o l i t i c a l  r e v o l u t i o n  of  democracy i n  America 

and France .  Both r e v o l u t i o n s  a r e  s t i l l  go ing  on. 

With t h e  F rench  R e v o l u t i o n ,  where t h e  r o y a l t y  and %pper  

c l a s s  a r i s t o c r a c y  were o v e r t h r o x n ,  came a r e v o l u t i o n  i n  art 

a l s o .  The p e o p l e  r e j e c t e d  t h e  Rococo a r t  of  t h e  a r i s t o -  

c r a c y  a t  p l a y ,  and demanded something  more s e r i o u s  from t h e  

artists. The n e o c l a s s i c a l  s t y l e  of a r t  t h e n  developed.  A s  

t h e  p e o p l e  were m o d e l l i n g  t h e i r  government a f t e r  t h e  a n c i e n t  

Ronans, ar t is ts  were r e v i v i n g  a r t  of  Greece and Rome. The 

most important p a i n t e r  o f  t h e  n e o c l a s s i c a l  p e r i o d  i s  David. 

Ke r e j e c t e d  t h e  f u s s y  Rococo s t y l e  by p a i n t i n g  solemn works 

based on a n c i e n t  Roman s t o r i e s  of p o l i t i c s .  A l l  h i s  p a i n t -  

i n g s  c o n t a i n e d  a message o f  p o l i t i c a l  and s o c i a l  a c t i o n  

aimed a t  t h e  newly i m p o r t a n t  middle  c l a s s .  He s t u d i e d  a r t  

i n  Rome, and t h e n  h e  r e t u r n e d  t o  F rance  t o  p a i n t .  

D a v i d ' s  n a i n  p u p i l  was I n g r e s ,  who came t o  h i s  s t u d i o  

whi l e  David was p a i n t i n g  &ladame Racanfer .  David was s o  i m -  

p r e s s e d  with I n g r e s  t h a t  h e  a l lowed him t o  p a i n t  t h e  Roman 



background of t h a t  famous p o r t r a i t .  Ingres  was also i m -  

pressed with  David's p o l i t i c a l  f e e l i n g s ,  t h a t  he d id  no t  

only p a i n t  p o l i t i c a l  s u b j e c t s ,  bu t  a c t u a l l y  en te red  o f f i -  

c i a l  l i f e  as a sena tor .  

Scu lp tu re  du r ing  t h e  n e o c l a s s i c a l  per iod was based on 

Greek s c u l p t u r e ,  both c l a s s i c a l  and H e l l e n i s t i c .  P o l i t i c a l  

f i g u r e s  were scu lp ted  i n  anc ien t  Greek poses and forms. 

Canova was t r a i n e d  i n  Venice, but  moved t o  Rome i n  1779, and 

Audied ancient  s cu lp tu re .  When he became famous, he was 

cormissioned by Napoleon t o  do h i s  p o r t r a i t  i n  s tone ,  and 

t h e  r e s u l t  i s  a H e l l e n i s t i c  Greek s t a t u e  of Napoleon. 

When Napoleon took c o n t r o l  of t h e  French government, 

he decided t h a t  F a r i s  should be redesigned i n  t h e  manner of 

anc ien t  Borne. Churches and pub l i c  bu i ld ings  were r e b u i l t  

i n  t h e  forla of Greek a r c h i t e c t u r e ,  wi th  Doric, I o n i c ,  and 

Cor in th ian  columns. 

A t  t h e  beginning of t h e  18001s,  t h e  people of Europe 

were unhappy with  t h e  s i t u a t i o n  of t h e i r  l i v e s .  The French 

Revolution had f a i l e d ,  and t h e  i n d u s t r i a l  r e v o l u t i o n  had 

brought pover ty  and slums. The common man f e l t  d i sappoin ted ,  

t h e  l a n d l o r d s  feared  t h e  i n d u s t r i a l i s t s ,  and t h e  middle c l a s s  

wanted new exper iences .  To escape from the  r e a l i t y  of t h e  

cond i t ions ,  t h e  people turned t o  romantic dreams. Artists 

provided these  dreams f o r  them. Ins tead  of p i c t u r i n g  t h e  

p r e s e n t ,  they  p i c tu red  t h e  pas t .  Ins tead  of showing scenes  

of everyday l i f e ,  they  showed f a r  away and e x o t i c  p laces ,  

Instead of c i t i e s  and t h e i r  slums, they  painted i d e a l i z e d  



country  beauty. In s t ead  of o rd inary  e v e n t s ,  t hey  por t rayed 

h e r o i c  events .  They were f i r e d  wi th  the  d e s i r e  t o  make a 

b e t t e r  l i f e  f o r  mankind. The i r  dream was f o r  freedom, equa l -  

i t y ,  j u s t i c e ,  brotherhood and progress .  

A r t  of t h e  romantic p a i n t e r s  was famous f o r  b r i g h t  

c o l o r s ,  dramat ic  s u b j e c t s ,  e x c i t i n g  composit ions,  t e l l i n g  

s t o r i e s ,  p o i n t i n g  out morals ,  a t t empt ing  t o  t h r i l l  t h e  view- 

e r s ,  and a rous ing  emotions. The romantic art ists were in-  

sp i r ed  by n a t u r e ,  f o l k l o r e ,  t h e  p a s t ,  t h e  f r e e  world, t h e  

s u p e r n z t u r a l ,  and l i t e r a t u r e .  

Delacroix  became t h e  l e a d e r  of t h e  romantic movement 

i n  Prance. H i s  work was pure romanticism. He drew h i s  

i n s p i r a t i o n  from h i s t o r y ,  mythology, t he  B ib l e ,  and l i t e r -  

a t u r e .  He concent ra ted  on s u b j e c t  such as b a t t l e s ,  h u n t s ,  

o r  f i g h t s  between animals. 

The E n ~ l i s h  a r t i s t s  developed t h e i r  own s t y l e  of roman- 

i t c i s m  i n  p o r t r a y i n g  i d e a l i z e d  beauty through landscapes .  

One such a r t i s t  was Turner. He p re fe r r ed  dramat ic  moments 

i n  n a t u r e ,  such a s  c o l o r f u l  dawns, f i r e y  s u n s e t s ,  o r  t h e  

f u r y  of storms.  He was apprec ia ted  and very  s u c c e s s f u l  i n  

h i s  ca reer .  Turner used c o l o r  b r i l l i a n t l y  t o  c r e a t e  t h e  

e f f e c t  of a tnosphere .  About t h e  middle of t h e  1 9 t h  cen tury ,  

t h e  most important  of t h e  younger p a i n t e r s  r e j e c t e d  romantic 

f l i g h t s  of  t h e  imagina t ion  and s t y l e d  a new form of ar t  

c a l l e d  rea l i sm.  It i s  at t h i s  t ime t h a t  romanticism as a 

form of ar t  came t o  an end. 



LEARIJING A C T I V I T Y  NO. 18 

The Modern World 
Neoclassicism and Romanticism 

STUDY SHEET 

1. Why d i d  Neoclass ica l  art develop? 

2. Describe the  conten t  of  avid's pa in t ings .  

5.  What in f luence  i s  seen  i n  both ~?eoclass ic isrn  and 
s c u l p t u r e  and a r c h i t e c t u r e  ? 

4. Why d i d  the  people  o f  Europe t u r n  t o  romantic dreams? 

5. Name f o u r  types  o f  scenes  the  Romantic a r t i s t s  painted.  

6. L i s t  f i v e  t h i n g s  that Romantic art  was famous for .  

7. Name t h r e e  sources  f o r  Romantic art. 

8. Where d i d  Delacrofx g e t  his i n s p i r a t i o n ?  

9. How d i d  Engl i sh  a r t i s t s  express  Romanticism? 



LEARNING A C T I V I T Y  NO. 1 9  

The Modern World 
Realism and Impressionism 

Object ive:  - To d i s t i n g u i s h  p a i n t i n g s  of t h e  Romantic e r a  

from those  of t h e  Realism and Impressionism e r a ,  To 

recognize  p a i n t i n g s  and s c u l p t u r e s  from t h e  Realism 

and Impressionism e r a ,  

Nethod o f  Plotivation:  View s l i d e  s e r i e s  on Realism and 

Impressionsm ar t ,  Display p r i n t  s e r i e s  showing art- 

i s ts '  works du r ing  t h i s  e r a .  P lay  va r ious  t ypes  of 

music and have s t u d e n t s  do l i n e  drawings t o  r e p r e s e n t  

" f e e l i n g s "  obta ined from t h e  music, 

Resources: 

(1) Bealism and Impressionism a r t  reading.  

( 2 )  S tuden t  s tudy s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing  t h e  accompanying r e  ading. 

(3 )  S l i d e  S e r i e s :  "Realism - Impressionism", (source  : 

Educa t iona l  Audio Visua l ,  Inc. ,  P l e a s a n t v i l l e ,  

N.Y.)  

(4) P r i n t  S e r i e s :  "The Pos t  Impres s ion i s t s t1 ,  (source:  

Sax A r t s  and C r a f t s ,  14ilwauL,ee, wise) 

Procedure : The S tudent  S h a l l :  

(1) Kead t h e  u n i t  on Realism and Impressionism art.  

( 2 )  Complete t he  s tudy  s h e e t  r ega rd ing  t h e  Realism 

and Impressionism a r t  reading.  



LXARIJING ACTIVITY NO. 19 

The Modern World 
-Realism and Impressionism 

During t h e  Romantic e r a ,  t h e  main emphasis was on f e e l -  

ings and imagination. Artists from t h e  Realism and Impres- 

sionism e r a  believed t h a t  s t y l e  t o  be an escape from the  

r e a l i t i e s  of the  time, and f e l t  they must r e l y  on t h e i r  own 

d i r e c t  experiences.= One such a r t i s t  was Courbet. He pain&- 

ed h i s  cha rac te r s  i n  l i f e s i z e  dimensions and depicted them 

i n  a very matter-of-fact  manner. H i s  pa in t ings  were f a c t u a l  

s ta tements  without sentiment. Courbet o f t en  produced works 

t h a t  shocked the  public.  He was s l i g h t l y  s a r c a s t i c  and 

en joyed pub l i c  reac t ion .  One such pa in t ing ,  "Studio", is  

something of a t e a s e r ,  which s a r c a s t i c a l l y  sums up seven 

years  of the  a r t i s t ' s  l i f e .  

Following i n  t h e  foo t s t eps  of Courbet i s  the  ar t i s t ,  

Manet. Oftentimes, Manet d i d  not  intend t o  d e p i c t  a c t u a l  

events. He f e l t  t h a t  pa in t ings  were an expression of artis- 

t i c  freedom. He f e l t  t h a t  the  p a i n t e r  should have the  p r i +  

v i l ege  t o  combine whatever elements he wanted f o r  a e s t h e t i c  

e f f e c t  alone,  This philosophy was so prevalent  i n  Eealism 

and Impressionism art. The world of pa in t ing  has  "na tu ra l  

laws" t h a t  a r e  d i s t i n c t  from those of familiar r e a l i t y .  The 

pa in te r "  f i r s t  l o y a l t y  i s  t o  h i s  canvas, and not  t o  consi-  

d e r  the outs ide  world. This philosophy, n a t u r a l l y ,  was not 

accepted by a11 during t h i s  era .  It s t i r r e d  much conten- 

t i o n  between progress ives  and conservat ives  f o r  the  r e s t  of 



t h e  century. 

Manet admired pa in t ings  t h a t  used a broad, open tech- 

nique with a preoccupation of l i g h t  and co lo r  values.  H i s  

work i s  described as f l a t ,  without shadows, using very lit- 

t l e  modelling, and no depth. Manet makes the t r a n s i t i o n  

from Romanticism t o  Cubism. According t o  Manet, pa in t ing  

needed t o  be rescued from competition with the camera. He 

f e l t  t h a t  a canvas should be looked a t  and not  looked through. 

Scenes from the  world of e.ntertainment, such as dance h a l l s ,  

cafes ,  concer ts  and the t h e a t e r  were f a v o r i t e  s u b j e c t s  f o r  

Impressionis t  pa in te r s .  Impress ionis t s  eventua l ly  d i d  gain 

i n t e r n a t i o n a l  recognit ion.  Surpr i s ing ly ,  Americans were 

t h e i r  f i r s t  patrons.  They responded t o  t h e  new s t y l e  sooner 

than Europeans d i d .  

Sculp ture  changed during the  age of Realism and Impres- 

s ionism, also.  Rod in . i s  the bes t  known s c u l p t o r  of t h a t  

time. He redefined sculp ture  t o  the ex ten t  t h a t  Manet re -  

&fined pa in t ing .  He d i d  no t ,  however, follow Manetts lead. 

He used s t rong  creased su r faces  of wel t s  and wrinkles ,  which 

produced a  changing p a t t e r n  of r e f l e c t i o n .  He changes three-  

dimensional work i n t o  patches of l i g h t  and d a r k .  He used 

exaggerated shapes and was accused of not  completing his 

works. It  was sa id  h i s  scu lp tu res  looked unfinished. The 

most famous o f  h i s  w o r k s  are:  "The Thinker" and "The Kiss". 



LEARNING A C T I V I T Y  NO. 1 9  

The Modern World 
Real ism and Impressionism 

STUDY SHEET 

1. How d o e s  t h e  e r a  of Real ism and Impress ionism d i f f e r  
from t h e  e r a  of Romanticism? 

2. Desc r ibe  c i h a r a c t e r i s t i c s  of C o u r b e t l s  works o f  a r t .  

3 .  Descr ibe  c h a r a c t e r i s t i c s  of Manet1s w o r k s  of art. 

4. Why d i d  Manet f e e l  t h a t  p a i n t i n g s  need t o  be rescued  
from c o m p e t i t i o n  w i t h  t h e  camera? 

5. What were some of the  common s c e n e s  found i n  p a i n t i n g s  
from t h e  e r a  of Impress ionism? 

6. How d i d  s c u l p t u r e  change d u r i n g  t h e  e r a  of Impress ion-  
ism? 

7. Who was t h e  m o s t  famous s c u l p t o r  d u r i n g  t h e  I n p r e s s i o n -  
i s m  e r a  and what two works a r e  h i s  most famous? 



LEARNING A C T I V I T Y  NO. 20 

The Modern World 
Post-Impressionism 

ObJect ive  : To d e f i n e  Post-Impressionism. To recognize  t h e  

s i g n i f i c a n t  a r t i s t s  du r ing  t h i s  e ra .  

inlethod of Motivat ion:  Re la te  Vincent van Goghts very tra- 

g i c ,  s h o r t  l i f e  h i s t o r y  and p lay  the  music w r i t t e n  f o r  

h i s  p a i n t i n g ,  "S ta r ry  Night". Display r e p r i n t s  from 

any of t h e  t h r e e  most famous Pos t - Impress ion is t  pain-  

t e r s .  

Resources: 
- I  

(1) Post-Impressionism ar t  reading.  

( 2 )  S tuden t  s tudy  s h e e t  f o r  answering ques t ions  r e -  

garding t h e  accompanying reading.  

( 3 )  Photographic r e p r i n t s  d e p i c t i n g  va r ious  works 

from Post-Impressionism times.  

( 4 )  ivlus i c a l  r eco rd ing  of "S ta r ry  Night". 

( 5 )  Var ie ty  of a r t  m a t e r i a l s  t o  a id  i n  t h e  completion 

of t h e  hands-on a c t i v i t y .  

Procedure: The Student S h a l l :  

(1) Read t h e  u n i t  on Post-Impressionism art. 

( 2 )  Complete t h e  s tudy  s h e e t  regard ing  t h e  Post-  

Impressionism art  read ing. 

(3)  Create  a s t i l l  l i f e  p a i n t i n g  u s i n g  t h e  s h o r t  

brush s tokes  t h a t  Van Gogh used du r ing  t h e  las t  

phase of h i s  a r t  c a r e e r ,  



LsBRTqING A C T I V I T Y  NO. 20 

The Modern World 
Post-Impressionism 

Impresslonisrn had  gained wide acceptance among a r t i s t s  

aild t h e  p u b l i c ,  but  by 1882, it was no longer  considered a 

p ioneer ing  movement. The f u t u r e  now belonged t o  t he  pos t -  

impres s ion i s t ,  This a p p l i e s  t o  a l l  s i g n i f i c a n t  p a i n t e r s  

s ince  1880. It d e s i g n a t e s  a group of a r t i s t s  who passed 

through an i m p r e s s i o n i s t  phase,  but  became d i s s a t i s f i e d  wi th  

t h e  l i m i t a t i o n s  of t h e  s t y l e ,  and went beyond it i n  v a r i o u s  

d i r e c t i o n s ,  They d i d  no t  share  one comnon goa l ,  except  t o  

c a r r y  impressionisrr, one s t e p  f u r t h e r .  

lau-1 Cezanne i s  the  o l d e s t  of t h e  pos t - impres s ion i s t s ,  

He had an i n t e n s e l y  emotional  temperament, and enjoyed works 

f r o n  the  romeat ic  e ra .  On occas ion ,  he would produce a 

" p i c t u r e  of a p i c t u r e " ,  by r e p a i n t i n g  a p a i n t i n g  from t h e  

romantic e r a  and t r a n s l a t i n g  it t o  t h e  post- impressionism 

era .  1.E-i~ s t y l e  does n o t  use  a continuous s c a l e  of t ones  

from d a r k  t o  l i g h t ,  but  r a t h e r  u ses  sha-dows as shapes i n  

t h e i r  owil l i g h t ,  s o l i d  and c l e a r l y  bounded. Be painted i n  

a bold mmner, L a t e r  i n  h i s  c a r e e r ,  Cezanne began t o  p a i n t  

b r i s h t  outdoor scenes  that were represen ted  i n  a s o l i d  and 

du rab le  manner. Each brush s t r o k e  was f i r m l y  placed w i t h i n  

t he  p i c t u r e ,  a s  if t h e  c o l o r s  were d e l i b e r a t e l y  con t ro l l ed .  

There i s  a rhythmic p a t t e r n  t h a t  g i v e s  t h e  canvas a t e x t u r e .  

The f o r n s  a re  s i m p l i f i e d  and o u t l i n e d  wi th  d a r k  contour 

l i n e s .  The p e r s p e c t i v e  i s  d e l i b e r a t e l y  i n c o r r e c t .  



Snothcr  famous p a i n t e r  du r ing  t h e  post- impressionism 

per iod i s  George Seura t .  It was h i s  goa l ,  l i k e  Cezanne's,  

t o  make impressionism more durable .  H i s  approach was d i f -  

f e r e n t  from Cezanne's,  however. ~ e u r a t ' s  c a r e e r  was b r i e f ,  

bu t  h i s  ach ievenents  were g r e a t .  Ze devoted h i s  main e f f o r t s  

t o  a few very l a r g e  p a i n t i n g s ,  spending a y e a r  o r  more on 

each 02 them. He always made pre l iminary  drawings before  

he f e l t  s u r e  enough t o  t a c k l e  t h e  f i n a l  pa in t ing .  This  s l o w  

method r e f l e c t s  h i s  b e l i e f  t h a t  a r t  must be based on a sys-  

tem. H i s  p a i n t i n g s  r e f l e c t  s t a b i l i t y .  Even t h e  brushwork 

shows S e u r a t  ' s  pas s ion  f o r  o r d e r  and permanence. 

Idhile Cezanne and S e u r a t  were conver t ing  impressionism 

i n t o  a nore severe  c l a s s i c a l  s t y l e ,  Vincent Van Gogh pur-  

sued t h e  oppos i te  d i r e c t i o n .  He be l ieved  t h a t  impressionism 

d id  n o t  provide t h e  a r t i s t  wi th  enough freedom t o  exp res s  

h i s  emotions. Van Gogh's a r t  c a r e e r  spanned only 1 0  years .  

During t h e  f i r s t  f i v e  y e a r s ,  h i s  f e e l i n g s  f o r  t h e  pover ty  

s t r i c k e n  people showed i n  h i s  works of ar t .  He used dark 

heavy c o l o r s ,  and his p a i n t i n g s  were of dep re s s ing  scenes.  

L a t e r  i n  P a r i s ,  Van Gogh met o t h e r  l e a d i n g  French a r t i s t s ,  

who i n s p i r e d  him. H i s  p i c t u r e s  became c o l o r f u l ,  and he ex- 

perimented with impressionism. Then f i n a l l y  du r ing  t h e  last  

t w o  y e a r s  of h i s  l i f e ,  from 1888-1890, he produced his great-  

e s t  p i c t u r e s .  He devoted h i s  main e n e r g i e s  t o  landscape 

p a i n t i n c .  He saw landscapes  a s  f i l l e d  wi th  movement, r a t h e r  

than  s t a b i l i t y  and permanence. Van Gogh began t o  s u f f e r  

s t a g e s  of mental  i l l n e s s ,  avld a t  t h e  age of 37, he committed 

s u i c i d e .  



LEARNING ACTIVITY NO. 20 

The Modern World 
Post-Impressionism 

STUDY SHEET 

1. How did the Post-Impressionism phase come about? 

2. List three significant artists from the Post-Impres- 
sionism era. 

3. Cezanne painted a "picture of a picture". What does 
this phrase mean? 

4. Describe Cezannefs later paintings. 

5, What was Seurat's main goal? 

- 6. Compare Seurat's style of painting to Impressionism 
painting. 

7. What were Van Goghfs feelings about Impressionism? 

8. Divide Van Goghfs art career into three parts and 
describe each. 

9. Corilpare Van ~ogh's first phase of his art career to 
the last phase of his art career. 



LEARNIXG ACTIVITY NO. 21  

The Modern World 
Twentieth-Century P a i n t i n g  and Sculp ture  

Object ive:  To understand each of t h e  t h r e e  t r e n d s  of Twen- 

t i e th -Century  p a i n t i n g  and scu lp tu re .  To be a b l e  t o  

c r i t i q u e  Modern p a i n t i n g s  and scu lp tu re .  

Piethod of Motivation:  - - -  View s l i d e  s e r i e s  on Nodern art  and 

compare t h e n  t o  r e p r i n t s  from P r e h i s t o r i c  ar t .  Po in t  

ou t  and v i s i t  Modern s c u l p t u r e s  i n  your  community, i .e . ,  

pa rks ,  shopping c e n t e r s ,  e ta .  

Resources: 

(1) Twent ieth-Century P a i n t i n g  and Scu lp tu re  reading.  

( 2 )  S tudent  s tudy  s h e e t  f o r  answering q u e s t i o n s  r e -  

gard ing  the  accompanying reading.  

(3)  ~ l i d e / ~ a n d b o o k  S e r i e s :  " In t roduc t ion  t o  Modern 

P a i n t i n g s "  , (source  : McIntyre Visua l  P u b l i c a t i o n s ,  

Inc . ,  Lei:istorr,  N.Y.) 

( 4 )  Photographic r e p r i n t s  d e p i c t i n g  v a r i o u s  works from 

P r e h i s t o r i c  t imes.  

( 5 )  Var ie ty  of a r t  m a t e r i a l s  t o  a i d  i n  t h e  completion 

of t h e  hands-on a c t i v i t y .  

Procedure : The Student  S h a l l :  

(1) Read the  u n i t  on Twentieth-Century P a i n t i n g  and 

Scu lp tu re .  

( 2 )  Complete t h e  s tudy s h e e t  regard ing  t h e  Twentieth- 



Century P a i n t i n g  and S c u l p t u r e  reading.  

( 3 )  Rake a c o l l a g e  us ing  f a b r i c  and v a r i o u s  t ypes  

of paper  sc raps .  T i t l e  t he  work of art. 

( 4 )  Make an assemblage using a v a r i e t y  o f  found 

o b j e c t s .  Title t h e  work of art .  



LEBXNII\JG ACTIVITY --- NO. 21 

The Modern :dorld 
Twent ieth-Century P a i n t i n g  and S c u l p t u r e  

There a r e  t h r e e  i n t e r n a t i o n a l  t r e n d s  that began among 

t h e  pos t - impres s ion i s t s  and have developed g r e a t l y  i n  our  

own cen tury ,  Those t r e n d s  a r e  Expressionism, Abs t r ac t i on ,  

and Fantasy,  The f i r s t  s t r e s s e s  t h e  a r t i s t f  s emotional  

a t t i t u d e  toward h imse l f  and t h e  world, The second s t r e s s e s  

t h e  formal s t r u c t u r e  of t h e  work of art. The t h i r d  ex- 

p l o r e s  i ~ n a g i n a t i o n  and is  very  spontaneous and i r r a t i o n a l .  

The q u a l i t i e s  of f e e l i n g ,  o r d e r  and imaginat ion a r e  all 

presen t  i n  every work of a r t .  If a p a i n t i n g  was wi thout  

f e e l i n g ,  it would l e a v e  us  unmoved, I f  a p a i n t i n g  d i d  no t  

have some o rde r  about it, it would be c h a o t i c  and confus- 

ing. I f  a p a i n t i n g  was without  imaginat ion,  it would be 

very  d u l l .  These t r e n d s  of Expressionism, Abs t r ac t i on  and 

Fantasy a r e  no t  n e c e s s a r i l y  independent of one another .  

They can be found i n t e r r e l a t e d  i n  many ways, and t h e  work 

of one artist  may belong t o  more t h a n  one t r end .  Each t r e n d ,  

however, i s  approached i n  d i f f e r e n t  ways. One artist  may 

choose t o  be r e a l i s t i c ,  while ano the r  may choose t o  be ab- 

s t r a c t .  The main concern of t h e  E x p r e s s i o n i s t  is  the  human 

comnunity. The main concern of t h e  A b s t r a c t i o n i s t  i s  how 

t o  s t r u c t u r e  r e a l i t y ,  The main concern of the  a r t i s t  of 

Fantasy i s  t o  use imaginat ion t o  exp re s s  t h e  i n d i v i d u a l  hu- 

man mind. 

One of t h e  found i ng  f a t h e r s  of Twent ie th-Century p a i n t i n g  



was Henry PIatisse. He used f l a t  p l anes  of c o l o r ,  heavy out- 

l i n e s  and a p r i m i t i v e  f l avo r .  H i s  p a i n t i n g s  a r e  extremely 

simple. Xverything t h a t  pos s ib ly  can be l e f t  ou t ,  is. The 

p a i n t i n g s  show depth  through t h e  use  of l i n e  and c o l o r  on 

a r a t h e r  f l a t  plane. Na t i s se  f e l t  t h a t  t h e  placement of f i g -  

u r e s  and o b j e c t s ,  t h e  empty spaces  around them, and t h e  pro- 

p o r t i o n s  a l l  played a p a r t  of t h e  work. 

B second well-known p a i n t e r  of t h e  Twent ieth-Century 

i s  Picasso.  H i s  p a i n t i n g s  would b e s t  f i t  t h e  Abs t r ac t ion  

ca tegory  of t h i s  e ra .  P i ca s so  i s  known as t h e  c r e a t o r  of 

Abstract ion.  H i s  s t y l e  was very robus t  and e x c i t i n g .  H e  

combines q u a l i t i e s  of t h e  C l a s s i c a l  per iod wi th  t hose  used 

i n  p r i m i t i v e  a r t .  It is  o f t en  s a i d  tha t  h i s  canvases resem- 

bled a f i e l d  of broken g l a s s .  H i s  f i g u r e s  and h i s  s e t t i n g s  

a r e  broken up i n t o  angu la r  wedges. This i s  known as cubisni. 

He does use shading r a t h e r  t han  f l a t  c o l o r s ,  however. L a t e r ,  

P i ca s so  and o t h e r  well-known artists of t h e  time began i n t r o -  

ducing a l i e n  m a t e r i a l s  i n t o  t h e  pa in t ings .  I n  h i s  p a i n t i n g  

e n t i t l e d ,  " S t i l l  L i f e  With Chair  Caning", P icasso  p a i n t s  a 

s t i l l  l i f e  %s ing  cubism, and then  adds a  r e a l  p iece  of c h a i r  

caning by g lu ing  it r i g h t  onto t h e  bottom of t h e  p a i n t i n g  

i t s e l f .  P i ca s so  began producing s t i l l  l i f e s  made almost en- 

t i r e l y  of cu t  and pas ted  scaps  of m a t e r i a l  with only a few 

l i n e s  added t o  complete t h e  design.  This technique came t o  

be known as co l lage .  This  then  turned back i n t o  p a i n t i n g  

again.  P i ca s so  s t a r t e d  p a i n t i n g  a s  i f  he were making col-  

l ages .  Ins tead  of  a c t u a l l y  making a c o l l a g e ,  he would p a i n t  
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t o  make t h e  canvas appear  l i k e  a c o l l a g e  when, i n  f a c t ,  i t  

was not .  

The t h i r d  t r e n d ,  which i s  termed Fan tasy ,  fol lowed a 

course  l e s s  c l e a r  t h a n  t h e  o t h e r  two. It depends on a s t a t e  

of mind, no t  a p a r t i c u l a r  s t y l e .  The one t h i n g  a l l  p a i n t e r s  

of Fan tasy  have i n  common is  t h e  b e l i e f  i n  imaginat ion.  The 

cutside world,  t h e  world t h a t  we s e e ,  is  n o t  as ir,porta,lit as 

t h e  w o r l d  we imagine,  and s i n c e  every  ar t is t 's  imagina t ion  

is d i f f e r e n t ,  t h e  p a i n t i n g s  a r e  a p t  t o  a l l  be d i f f e r e n t  from 

one ano ther .  

A French ar t is t  by t h e  name of Duchamp was a p a i n t e r  

of Fantasy.  iiis movement is  c a l l e d  D a d a i s m ,  which r e a l l y  

means a l l  purpose. He wanted t o  make it c l e a r  t o  t h e  pub- 

l i c  tha t  a l l  e s t a b l i s h e d  v a l u e s  o r  morals  were meaningless.  

He was a r e v o l u t i o n a r y  t y p e  person,  and h i s  movement seemed 

q u i t e  s a r c a s t i c  and nega t i ve .  The only p o s i t i v e  a s p e c t  of 

h i s  works were tha t  he promoted c r e a t i v i t y ,  Once Duchamp 

made h i s  p o i n t  t o  mankind, he withdrew from a l l  a r t i s t i c  

a c t i v i t y ,  and o t h e r s  took t h e  Fantasy p o r t i o n  f u r t h e r  w i th  

new movements of t h e i r  own. 

The t h r e e  t r e n d s  we have t r a c e d  i n  p a i n t i n g  a r e  a l s o  

found i n  s c u l p t u r e .  Expressionism i s  f a r  l e s s  important  

i n  s c u l p t u r e  t h a n  i n  p a i n t i n g .  It i s  c h a r a c t e r i z e d  by i t s  

p r i m i t i v e  q u a l i t y .  S c u l p t u r e s  were s een  as permanent mar- 

ke r s ,  and t h e  b a s i c  shapes  were d i s t u r b e d  as l i t t l e  as 

p o s s i b l e .  S c u l p t u r e  i n  Abs t r ac t  i o n  i nc lude  t h e  dimension 

of move~nent o r  t ime.  P o s i t i v e  and n e g a t i v e  spaces  were t h e  



:naln f o c u s  of  t h e  works. S c u l p t u r e s  o f  Fan tasy  a r e  v e r y  much 

l i k e  _uain?,j.ngs of  Fan tasy .  Tliey c o n s i s t  o f  combina t ions  of 

found o b j e c t s .  This t e c h n i q u e  is  c a l l e d  assemblage.  1% 

obv ious ly  had  u n l i m i t e d  p o s s l S i 1 . i t i e s .  
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The Modern World 
Twent i e  th-Century P a i n t i n g  and Scu lp tu re  

STUDY SHXET 

1. What a r e  t h e  t h r e e  t r e n d s  t h a t  a r e  seen i n  TwentieLhr 
Century a r t ?  

2.  Describe each of t h e  t h r e e  t r e n d s  seen i n  Twentieth- 
Century art. 

3. Who was one of t h e  founding f a t h e r s  of Twentieth- 
Century p a i n t i n g ?  

4, Describe M a t i s s e l s  p a i n t i n g s ,  

5. idhich ar t is t  is known as t h e  c r e a t o r  of Abs t rac t ion?  

6. What i s  Cubism? 

7. What i s  Collage? 

8. Describe t h e  a r t  phases t h a t  P i c a s s o v s  work went through 
du r ing  t h e  t r e n d  c a l l e d  Abs t rac t ion .  

9. 'iihat d o  p a i n t i n g s  of Fantasy d e a l  wi th?  



10. Descr ibe  Dadism. 

11. What is assemblage? 



LEARNING A C T I V I T Y  NO. 22 

The Modern World 
Twentieth-Century Archi tec ture  

Objective : To i d e n t i f y  s i g n i f i c a n t  Twentieth-Century arch- 

i t e c t s  and a r c h i t e c t u r e .  To de f ine  terminology common 

t o  Twentieth-Century a r c h i t e c t u r e .  

Method of PIotivation: Find and l o c a t e  homes i n  your com- 

munity t h a t  a r e  Frank Lloyd Wright " P r a i r i e  House" 

s t y l e .  Note o t h e r  modern bu i ld ings  i n  the  community 

and t a l k  about p a s t  a r c h i t e c t u r a l  in f luence ,  View 

s l i d e  s e r i e s  on Twent i e  thocentury a r c h i t e c t u r e .  

Resources: - 
(1) Twent ieth-Century Archi tec ture  reading.  

( 2 )  Student  s tudy shee t  f o r  answering ques t ions  r e -  

garding the  accompanying reading.  

(3)  ~ l ide /handbook S e r i e s :  "Archi tecture  i n  the  20th 

Century", (Source : Mc In ty re  Visual  Pub l i ca t ions ,  

Inc. , Lewiston, N.Y.) 

( 4 )  Var ie ty  of art  m a t e r i a l s  t o  a id  i n  the  completion 

of t h e  hands-on a c t i v i t y .  

Procedure: The S tudent  S h a l l :  

(1) Read t h e  u n i t  on Twentieth-Century Archi tecture .  

( 2 )  Complete the  study shee t  regard ing  the  Twentieth- 

Century Archi tec ture  reading. 



(3) Create a  Frank Lloyd Wright  " P r a i r i e  House" on 

a small s c a l e  u s i n g  s h a l l  caydboard boxes. 
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The .?4odern World 
Twent i e  th-Century Arch i t ec tu re  

The l e a d e r s  of modern a r c h i t e c t u r e  t r i e d  no t  only t o  

c r e a t e  b u i l d i n g s  t o  se rve  a purpose, but  a l s o  t o  show expres-  

sion.  This movement was f i r s t  seen  i n  commercial a r c h i t e c -  

t u r e ,  such as s t o r e s ,  o f f i c e s  and apartments.  The g r e a t  

Chicago f i r e  of 1870 gave a r c h i t e c t s  from o l d e r  c i t i e s  such 

as 3os ton  and llew Y o r k  many oppor tun i t i e s .  Louis S u l l i v a n  

was t h e  f i r s t  modern a r c h i t e c t ,  He designed t h e  Wainwright 

3 u i l d i n g  i n  S t .  Louis. It was h i s  f i r s t  skyscraper ,  and 

gave a s l e n d e r  f e e l i n g  about it. Another skyscraper  begun 

n ine  y e a r s  l a t e r  was the  dep-artrnent s t o r e  of Carson S c o t t  

and Company i n  Chicago. It, t o o ,  h a s  an o v e r a l l  e f f e c t  of 

l i g h t  and c r i spness .  D e f i n i t e  v e r t i c a l  and h o r i z o n t a l  l i n e s  

a r e  seen. To c o n t r a s t  t h e  a r c h i t e c t u r e  of S u l l i v a n ,  Antoni 

Gaudi c r ea t ed  a l a r g e  apartment house ca l l ed  t h e  Casa Mila 

i n  Europa. The b u i l d i n g  looks  as i f  it had been f r e e l y  

modelled, and avoids  a l l  f l a t  s u r f a c e s ,  s t r a i g h t  l i n e s ,  o r  

sy~ir ie t ry  of any kind. The roof  of t h e  b u i l d i n g  even h a s  t h e  

rhythmic motion of a wave. This  type of a r c h i t e c t u r e  f i t s  

i n t o  t h e  category of ar t  c a l l e d  " A r t  Nouveau". S u l l i v a n  

and Gaudi s tand  at  opposi te  ends of t h e  po le ,  a l though t h e i r  

goa l  was t h e  same -- t o  produce a modern s t y l e  independent 

of  p a s t  s t y l e s .  

The next  noted a r c h i t e c t u r e  of t h i s  time was Frank 

Lloyd t i r i g h t ,  who represen ted  t h e  Cubis t  phase. Wrightf  s 



main a c t i v i t y  was t h e  des ign  of suburban houses i n  t he  Chi- 

cago a rea .  These were known as " P r a i r i e  House", because 

t h e i r  low h o r i z o n t a l  l i n e s  were meant t o  blend wi th  t h e  f l a t  

landscape around them. Wright t r i e d  t o  c r e a t e  a complete 

environnent .  He even designed d e t a i l s  of t h e  i n t e r i o r s  such 

as s t a i n e d  g l a s s ,  f a b r i c s  and  f u r n i t u r e .  The work of  Wright 

had a t t r a c t e d  much a t t e n t i o n  i n  Europe. Many a r c h i t e c t s  

used l j r i g h t i a n  f e a t u r e s ,  such as t h e  s l a b  l i g h t ,  overhanging 

r o o f s ,  and t h e  c losed  and open b locks  o f  space. 

These geometric des igns  were based on the  p r i n c i p l e  of 

equ i l i b r ium,  meaning t h a t  balance would be achieved by us ing  

unequal but  equ iva l en t  p ieces .  This movement became known 

i n t e r n a t i o n a l l y ,  and t h e r e f o r e ,  was c a l l e d  t h e  i n t e r n a t i o n a l  

s t y l e .  This s t y l e  progressed qu ick ly  i n  France and Germany, 

but d i d  not  r e a l l y  f l o u r i s h  i n  America u n t i l  l a t e r .  



LEARNING ACTIVITY NO. 22 
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Twentieth-Century Architecture 

STUDY SHEET 

1. Who was the first modern architect? 

2. Describe characteristics o f  his architecture. 

3 .  Describe the meaning of ItArt Nouveau" in relation to 
architecture. 

4. Yho was famous for his "Art Nouveau" style of archi- 
tecture? 

5. Describe a "Prairie House", 

6. Who was responsible for designing the "Prairie Houset'? 

7. What is the International style? 




