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ministrative agencies and legis-
latures (as opposedto courts) even
though the importance of these in-
stitutions to legal practice has
been steadily growing. The prob-
lem was what to eliminate from
the first year. Because it is always
easier to believe in the relative
lack of importance of someone
else's courses, I have always
thought that six credits of crimi-
nallaw is relatively heavy for the
first year. Strong proponents of
the opposite view cite the large
number of advanced criminal law
courses in the curriculum, and the
fact that a large percentage of
young lawyers practice criminal
law soon after graduation as ap-
pointed counsel, district attor-
neys, etc. Other objections not as-
sociated with the first year were
that some students may need to
take a four semester sequence of
non-required courses as part of an
effort to specialize (for example,
four labor law courses beginning
with basic Labor Law.) Also,
limitation of all optional courses to
three semesters makes it more
likely that a student will not be
able to take certain favored
courses at all. Many courses are
offered only once a year, a few less
frequently. It is more likely in
three semesters than four that a
student will be faced with an irre-
concilable scheduling conflict be-
tween strongly favored courses.
There is, for example, the simple
problem of the courses offered
only in the Fall semester. Pre-
sently, both second and third year
students can take such courses.
With the required third semester,
only third year students would be
able to do so; and the likelihood of
a serious conflict would be much
greater.
Thus, a proposal which seemed

at first to offer many benefits at
practically no cost, turned out,
like most proposals to change the
curriculum, to involve strong
arguments on all sides of several
issues.
Under those circumstances,

lacking a truly dedicated sponsor,
the proposal quietly died.
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(that the content is a prerequisite
to other courses) is lost because of
scheduling difficulties. Students
also are plagued with the problem
of trying to fit all the required
courses into their individualized
class schedules and argue that it
ought to be easier to take them.
The proposal had quite a bit of

support but floundered because
the implications turned out to be
wider than first thought. Changes
seemed to be called for, such as
offering Constitutional Law I in
the first year, so that Constitu-
tional Law II, for which Constitu-
tional Law I is a prerequisite,
could be offered in the third
semester. Once the always con-
troversial topic of the first year
curriculum was broached, other
highly persuasive proposals were
put forward. Someintended that a
Civil Pro I - Civil Pro II - Evi-
dence sequence be part of the first
three semesters. Others pointed
out that the first three semesters
as proposed lacked a course which

Proposals for major curriculum
change usually emerge out of a
new theory of legal education. In
this article, I would like to discuss
a proposal whose aim was
different. It was not intended to
cut deeply into the substance of
legal education but rather to
make more efficient and
beneficial use of what we already
have. Even such a modest pro-
posal, as we shall see, raised con-
troversial issues and met with the
usual fate of proposed curriculum
changes: abandonment when the
real ramifications were under-
stood.
The Law SchoolRules require a

sufficient number of courses
(mostly pertaining to the Diploma
Privilege) beyond the first year to
fill an entire third semester. The
proposed change was to offer all of
these courses in a required third
semester rather than allowing
students to take them at any point
in the second or third year, as at
present. Part of that proposal was
to assign students to particular
sections, in order to guarantee ac-
cess and keep class sizes rea-
sonably uniform.
The argument in favor of the

change was that, on the one hand,
these courses are basic to a legal
education and hence, prerequisite
to many other courses in the cur-
riculum, while, on the other hand,
second year students may un-
wisely choose to take other
courses, or, more seriously, be ex-
cluded from the required courses
because of the prevailing practice
of givingpriority to third year stu-
dents who need the courses to
graduate. Thus, one of the impor-
tant reasons why certain courses
are required in the first place
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