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RECOMr1ENDAT IONS 

Having in1plemented o. Student Assistance Program at Aquinas High 

Scnoo’l  the  comments o.nct recomml?ndatinns 1I’/er’e cited by core 

team members dnd students involved in the Student Assistance Program 

this past school year (1986-1987). 

1.	 Keep support groups small (less than   MId coml’ort ›

able. Especially keep the first group session non-threatening. 

2.� Group  done by tne core team, must be done carel’uny 

to create the right chemistry within the group.  

peer groups. and type of problems must all be considered. 

3.� The group must have structure. Str’ucture provides a sense of 

security for students. Within that  goals for ea.ch 

individual must be identified and pursued. Challenge members of 

the group to change. Don’t allow sessions to become idle "chat d 

sessions. 

4.� The facilitators must not internalize the problems of the group 

members or feel responsible for the success/failure of the 

group. 

5.	 The image of the gr-oup witni n the sOlOed sett i fl9 'j s "important. 

It must not be used as a discipl ine tool. The group must tw 

recognized as just a means for support for a variety of  

b1erns. Through thi s irnage, the  shou•ld b,? a 

se 1f-recnd ter. 

6.� An advisory  sirnilar to the planning committee, should be 

.............................. " ..""  .
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appointed to continuously evaluate and recommend appropriate 

Student Assistance Program revisions. 

7.	 Provide more flexibility with the scheduling to allow for more 

involvement by students. 

8.	 Staff communication interaction and feedback are the sur-viva"l of 

the group. The group can not become an exclusive group of which 

a great percentage of faculty become out-of-touch with and unin­

volved. Keep as many faculty involved in the program as 

possible. 

~~---_..~~••..... " .. """" 
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STUDENT ASSISTANCE PROGRAM 

REFERRAL FORM 

If a troubled student is to be helped, he or she should be referred 
for screening to the Student Assistance Program. Such referrals must be 
based on behavior which you have actually observed. As a rule, isolated 
instances of poor or unsatisfactorv performance will not be grounds for 
referri ng the student. However, whenever the student exhib Hs a defi ­
nite and repeated pattern or tendency in an unacceptable direction, he 
or she should be referred. 

Student Grade Date ..__.•...._---------,..._.--..._-- --- ---- ­
Referred By -------_.•..._ _.._----­
Please check ~P'P'!apriate Response 

I. ACADEMIC PERFORMANCE OBSERVED: 

Declining grades earned
Work not handed in or incomplete 
Appears to be working below ability
Has not reported for teacheris help 

II. CLASSROOM CONDUCT OBSERVED: 

Work effort is inconsistent 
Disruptive in class 
Inattentiveness 
lack of motivation 
Sleeping in class 
Extreme negativism 
In-school absenteeism (cutting)
Tardiness to class or school 
Defiance; breaking rules 
Frequently needs discipline 
Cheating
Fighting in c1ass 
Defiance of authority
Verbal abuse 
Sudden Dutbursts of temper 
Vanda.l ism 
Frequent visits to lavatory

Hyperactivity, nervousness
 

........._~~~~.~ ,,~-~~~~,~•..•........................................ ­
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REFERR,l\L ~S:~~ (cont i nued) 

III. OTHER UNUSUAL BEHAVIOR OBSERVED: 

Erratic behavior from day-to-day 
Negative change in friends, peer group 
Older or younger social group 
Sudden, unexpected popularity 
Mood swings 
Seeks constant adult contact 
Pub1i c "j nt imacy 
Changes in personal values 
Depression 
Defensiveness 
Withdrawal; a loner 
Other students express concern about possible problem 
Fantasizing, daydreaming 
Frustntt i on 
Difficulty in accepting mistakes 

IV. POSSIBLE ALCOHOL/DRUG BEHAVIORS: 

Witnessed Suspected 

Selling, delivering 
Possession of alcohol and drugs 
Possession of drug paraphenalia 
Use of alcohol. drugs 
Under influence of alcohol. drugs
Talks freely about use 
Associates with known users 
Phys i ca"1 s i 9ns 

V. OTHER SCHOOL CONDUCT 

Unexcused absences 
Frequent absenteeism (excused) 
Marked absent but in school 
Suspensions 
Schedule changes 
Frequent disciplinary referrals 

Loss of athletic eligibility 
Increas'ing non-involvement 

_........... Involvement in thefts, assaults
 
Carrying weapons 

Home problems 
Job problems 
Problems with law enforcement 
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ST. FRANCIS NEW DIRECTIONS 

School Support Training Program 

PhilosophX: We believe in the importance of schools assisting students 

to develop effective coping and decision making skills as they grow 

toward adul thood. We be'J i eve that a1coho1 and drug abuse by students 

and/or their families interferes with the learning/teaching process. It 

is important that schOOl personnel receive specific training by qual i­

fied alcohol and other drug abuse professionals to provide necessary 

skil1s~ strate~~ies~ and support to allow the resulting problems to be 

more effectively addressed by the school and the community. 

Purpose: The purpose of the New Directions School Support Training 

Program is to provide training by certified and experienced teachers and 

therapists to effectively implement school-based support programs. This 

training would involve intensive education~ skill building and the 

long-term assistance of your support program. 

Goal: The training provided by St. Francis New Directions School Supp­

ort Training Program will enable school districts to effectively ident­

if,"', intervene. refer and fa 11 ow-up w"ith d.do 1escents whose educati on is 

being disrupted by alcohol and other drug d.buse and other "high risk" 

problem areas such as suicide and low self-esteem. Such training will 

minimize the disruption of alcohol and other drug abuse and «high risk ll 

behaviors in the classroom and thereby maximize the learning process • 

..._ .--_.~~~ ~~~~~~-_ . 
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Logistics: St. Francis New Directions School Support Training Program 

wi11 provide necessary training facilities on the medical center 

grounds. Training rooms. meal facilities and all training materials 

will be available to an persons attending. The max imum number of 

persons per school for a training is ten. 

Follow-Up: Unlike many other ,jtraining programs" this School Support 

Training Program offers a comprehensive follow-tip component. This 

program is not a one time shot-in-the-arm but a year-long training and 

supf?ort program to help your school district proceed in the right dir ­

ection in offering support to adolescents with alcohol, drug abuse and 

other »high risk" behaviors • 

......V¥V•• 

Content Outl ine f_9.Lj£hoo·1 Support Training Program: The Schoo'j Support 

Training Program will be offered on a contractual basis. Each training 

package w111 be for a one-year period of time. This program involves 

three phases. 

Phase	 I: Pre-Training Inservice (9 hours) 

a.	 School Board Inservice: 3 hours 

b.	 School Administration and Staff lnservice: 

3 hours 

c. Community lnser-vice: :3 hours 

Pha.se I I : Core Team Training (40 hours) 

a.	 Intens i "Ie tra in i ng of i dent ifi ed core team 

members who will be able to effectively 

identify, describe, intervene and facilitate your 

school district's handling of alcohol, drug abuse 

and other high risk issues • 

............... ,,~~~•............................. , -~~~~~~~--~~~---
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Phase I II: Post Training FOllow-Up: 44 hours 

a.	 For the remainder of the contract year following 

Phase II~ the School Support Training Program 

will provide follow-up services according to your 

district's specific needs. This support may 

include: 

1.	 Staff inservices 

2.	 Consultation on specific concerns with 

staff or students 

3.	 Core team inservices 

4.	 Community inservice. 

Training Staff: 

Tom Roberts:	 Holds a Master's Degree in Marriage and Family 

Therapy; certified in the State of Wisconsin as an 

a1coho 1 and other drug abuse CallOselor. Tom has 

been working with adolescents in the alcohol and 

other drug abuse fiel d for 10 years. He has been 

an alcohol and other drug abuse outpatient counsel­

or~ a director of an outpatient program for adoles­

cents and 'is presently a family therapist and 

Special Projects Coordinator for the St. Francis 

New Directions Adolescent Outpatient Programs in La 

Crosse, Wisconsin. 

,Joyce Libert:	 A Master's candidate in education and certified 

alcohol and drug counse·lor. Joyce has worked in 

...............•~ ~~ ~~~~~~_ _.._ .
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Gladys Eternicka: 

the a1coho1 and drug fie 1d for 10 years ~ teachi ng 

school for 15 years prior to that. Currently~ her 

pos it i on is Aftercare Coordi nator and Counselor for 

St. Fra.nc is New Di rect ions Adolescent Programs in 

La Crosse and is serving as the Coordinator for the 

St. Francis Medical Center School Staff Alcohol and 

Drug Abuse Support Training Program. 

Ho 1ds a. Master I s Degree in Educat i on. Gl adys 

organized programs for and taught learning disabled 

and emotionally disturbed children in the La Crosse 

area elementary and high schools for 8 years. 

Gladys is currently the school coordinator for the 

St. Francis Medical Center New Directions Adol­

escent Program • 

....... .... ......................................•.~-~~
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MODULE I: ALCOHOL AND DRUG EDUCATION TIME: 6 hours 

Goa 1 

- To increase the participant's knowledge and awareness of alcohol 

and other drug abuse in the following areas: Pharmacology~ the 

disease model, symptoms and progression, family illness, and 

social values and beliefs. 

Ob'iectives•;,! 

By the end of this module~ the participant win be able to: 

List three major drug categor"ies and name commonly abused drugs 

within each category. 

- Ident ify the five components of the AMA di sease mode1 of chem; ca 1 

dependency • 

List three criteria which must be present in the pathology of 

chemical dependency. 

Diagram the symptoms and progression of the four stages of chemi­

c.:d dependency. 

Describe how families function as a system and how stress affects 

that system. 

- Recognize the survival roles and rules which develop in a dysfunc­

tional family system. 

- Identify social va"lues about alcohol and other drug use and trans­

late them into personal values in working with adolescents • 

.:;;."~"" 

....................•................•",,--_..._••••..•.•................................................
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Materials 

Fli P chart
 

- Easel/tape
 

- Felt tip markers
 

- Participant Manual
 

Questionnaires on values and drug classifications 

- Video and video player 

- Filmstrip and projector 

"';";-"""""'" 
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MODULE II: ADOLESCENCE AND DRUG ABUSE	 TIME: 6 hours 

Goa ls 

To gain an understanding of adolescent developmental issues 

- To increase the participant's knowledge of how alcohol and other 

drug abuse arrests adolescent development 

.~	 To increase knowledge regarding the high risk 'indicators leading 

to adolescent alconol and other drug abuse 

To gain an understanding of the assessment process and various 

screening and data gathering methods 

Ob,} eet 1ves 

By the end of thi s modu Ie, the part i c i pant wn 1 be able to: 

- Ioent ify family development tasks at the teenage stage 

~ List the major developmental tasks of teenagers 

- Name the specific ways in which alcohol and other drug abuse 

arrests adolescent development 

Identify high risk and personality indicators for alcohol and 

other drug abuse in adolescents 

- Interpret how to use high risk indicators in the identification 

and referral process 

Identi fy what takes place in the alcohol and other drug abuse 

assessment process 

~ Compare various alcohol and other drug abuse screening and data 

gathering instruments appropriate to the school setting 

- Select and demonstrate the use of one screening or data gathering 

'instrument 

·····.··.·."".w_••••••..............•••••••"' ~~~~~•••••••••••••••••••••••••.••.••••••••.•••••••••••••••..•.........
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Materials 

- Flip chart 

- Easel/tape 

- Felt tip markers 

- Participant Manual 

- Film and projector 

- Video cassette, player, camera 



73 

MODULE III: HOW TO WORK WITH ADOLESCENTS TIME: 6 hou rs 

Goa1s 

- To better understand adolescent attitudes and behaviors 

- To increase level of comfort in dealing with adolescent and alco­

hol and other drug abuse issues 

To develop sk"ills and techniques which are effective in working 

with resistive adolescents 

Objectives 

By the end of this module~ the participant will be able to: 

- Diagram how defensive behaviors are developed 

- Identify and recognize various defensive behaviors 

,.:::-"" ... - Identify personal issues from adolescence which may affect working 

with adolescents 

- List at least ten necessary attitudes and attributes of the help­

<j ng person 

Name twelve strategies for responding to resistive adolescents 

- Expla<jn professional enabling and how it affects the adolescent 

and the helping person. 

Materials 

- Fl i P chart 

- Easel/tape 

- Felt tip markers 

- Participant Manual 

- Personal item from each participant's adolescence 

.«.«<<<<<-<-----<<<<<-~,,-<<,,-,,-,,--~~_•••••••• <<......~~~~~~~~~-



MODULE IV: LEADERSHIP STYLE TIME: 3-1/2 hours 

Goals 

To gain insight into personal leadership style 

- To learn how personal leadership styles affect the working 

relationship with co-leaders 

- To understand how leadership styles impact on the learning process 

with adolescents 

Objectives 

By the end of this module, the participant will be able to: 

- Identify and compare the four interpersona'j influence and 

leadership styles 

- After us i ng a self-assessment inventory, make a statement that ...~.. 

describes his or her own leadership style 

- List tra its common to each 1eadersh i p sty"1 e and exp1ai n how these 

traits affect the working relationship with co-leaders 

- Descri be how awareness of personal leadership style can enhance 

the learning process for adolescents~ 

Materials
 

- Fl i P chart
 

- Easel/tape
 

- Felt tip markers
 

- Participant Manual
 

- Self-assessment inventory
 

...................".~--~ ,,""~~--~~-~.•••••.......................
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MODULE V: GROUP SKILLS LAS rIME: 9 hours 

Goa 1s 

- To increase knowledge of groups and their processes 

- Develop group facilitation skills 

Objectives 

By the end of th'is module, the participant will be able to: 

- Define the following terms: Content, process~ group~ group pro­

cess, group elements and member elements 

- Describe the relationship between group maturity and the kind of 

leadership generally needed at each stage 

- Identify three role functions group members can play 

- iHagnose the stage of growth in their own group 

- List elements and dynamics cormnon to most groups 

- Define each of the eight group facilitation skills 

- Recognize when each skill is being practiced effectively 

- Demonstrate the ability to use at least two group facilitation 

skills and to integrate these skills in a simulated group 

situation. 

Mated a1s
 

- Flip chart
 

- Easel/tape
 

- Felt tip markers
 

- Participant Manual
 

- Role-play cards
 

Video cassette. player and camera 

...........................,,~""~.~~~
 .~~--~---~~ ~ . 


