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thn we first proposed setting
aside a special issue of Feminist Collec-
tions for the topic of “Academy/
Community Connections,” little did we
know that we were hitting some kind
of wave. Even before we could get the
Call for Papers out to the appropriate
channels, we had news of Women’s
Studies Quarterly's planned issue (Fall/
Winter 1999) on the same topic. Only
a litde later, Feminist Teacher's an-
nouncement about a similar special
issue arrived (Vol. 13, out by Decem-
ber 1999), obviously having been in
the planning stage for awhile . What *

~ was going on? Why all nearly at the

same time? )

As it turned out, we were only the
tip of an iceberg apparently running
through the whole of the academic
community. “Service learning” - or
whatever a program might be called
that engages the college/university
with its sutrounding community and
vice versa in a mutual learning experi-
ence - seemed to be some sort of
groundswell. In the midst of editing

the many wonderful and varied con-
tributions for our own special issue
there was announcement on our home
campus 6f our dedicated and admired

 Dean of Students moving into 2 new

position - that of Assistant Vice
Chancellor for Academic Affairs in
charge of expanding programs that
connect classroom and community.
Some eighty courses on the UW-
Madison campus already include
required community service. In early
April, a national conference on the
topic was held here, the National
Service Learning Conference: “Envi-
sioning Public Service in the 21st
Century.”

So this special issue of Feminist
Collections is cettainly not unique in
talking about academic/community
connections, not even within the
community of women’s studies
periodicals. But one reason we took on
the subject was that we were unable to
find much in the existing literature and
thought it was about time women’s
studies programs and teachers share all

the various service learning projects
they had been working with for years.
We were delighted with the outpouring
of contributions, and think-you’ll find
them thought-provoking arid inspiring
as well. From Catherine Ort’s histori-
cal study pointing out the.orginal deep
connection between the women’s
community and women’s studies, to
Kayann Short’s description of her
students’ attempt to raise awareness
about the connection between student
shopping and the women’s community
of sweatshop workers abroad, to the
deli¢acies of opening communication
between women in poverty and
women’s studies faculty as detailed by
Anne Statham and Katherine Rhoades,
you’ll find plenty of nourishment for
teaching possibilities. Enjoy — and let
us know what you think.

O PHW. & LS.

CORRECTION

Our sincerest apologies to Nancy Naples, whose book, Grassrmots Warriors:
Activist Mothering, Community Work, and the War on Poverty (New York:
Routledge, 1998), was reviewed by Rebecca Young in our Winter 1999 issue
(p-3). We somehow christened Nancy with the name Mary, and she only very
politely objected when she saw a copy of the review. Thank you, Nancy, for
alerting us and best wishes with your book.

Feminist Collections (v.20, no.3, Spring 1999)
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THE ENERGIZING TENSION BETWEEN
SCHOLARS AND ACTIVISTS

NEeGoTIATING CLASS INTERESTS AND ACADEMY-COMMUNITY
Divibes: THE CASE oF WoMEN's STubpies ' EMERGENCE AT THE
UniversiTy oF MINNESOTA

by Catherine M. Orr

In February of 1972, a group of
students from University Women’s
Liberation (UWL) on the University of
Minnesota campus drew up a proposal
for a women’s studies department.
The proposal claimed that the “sys-
tematic oppression of women in
soclety at large is present in all its
details at the University.” As their
vision of women’s studies unfolded
throughout the proposal, the analysis
revealed the inseparability of the
university and larger social problems
stemming from sexism, racism, and
classism. Thus, they asserted, the
future department has an “obligation
to the entire [Twin Cities] commu-
nity.” UWL’s intent, like most other
agitators for early women’s studies
programs, was twofold: to bring the
women’s movement’s radical critiques
to yet another bedrock institution in
U.S. culture and to transform that
institution into one welcoming of all
kinds of women. Although explicit
connections to larger communities of
women beyond the university would
serve both intentions, UWL women
soon learned that those same connec-
tions served to discredit the serious-
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ness and legitimacy of women’s studies
at Minnesota. In what follows, I use
the emergence of women’s studies at
the University of Minnesota in the
early 1970s as a case study to reflect on
our institutions’ and even our own
reluctance to close the academy-
community gap in the 1990s.

Onc crucial element in histori-
cizing the academy-community gap is
an understanding of class interests at
stake in the mission of higher educa-
tion. With its emphasis on field
specialization, original research, and
far-flung disciplines, the university as
we know it is a relatively recent
invention, coming of age along with
the vast industrial expansion and the
subsequent rise of the middle class in
the mid- to late-nineteenth century.! At
this point, according to Jerry Hetron®
the university became the institution
that conferred “Culture” (with all its
connotations of refinement and good
breeding) to this new class. The
university, then, became a tool of class
distinction and offered cultural power,
not by aligning itself with previously
powerful aristocratic tastes and values,
but through the invention of a particu-
lar form of expertise. We call those

who possess this modern form of
expertise “professionals” and lavish on
them a vast array of cultural and -
material rewards. To obtain these
rewards, professionals must be trained
and socialized — or, in Michel
Foucault’s words, “disciplined™ - to
perpetuate this system of exclusion
within the context of higher education.

When the women’s movement
swept through institutions of higher
education during the culture wars of
the 1960s and 1970s, the academic
practices that adhered to these stan-
datds of distinction were among
feminists’ primary targets. They
questioned medical professionals’
expertise by demanding birth control
without moralizing lectures, disputed
prevailing legal opinion and theological
dictates on abortion nights, and joined
with other organizations to counter
government and military experts’
promotion of the war in Vietnam.
Likewise, with courses such as “Auto
Mechanics for Women” (a constant
reference point for the women I
interviewed), UWL’s Proposal cum
manifesto illustrated a deliberate
departure from the university as
promoter, not only of sex discrimina-
tion, but of professionalized knowl-
edge. Through their public protests
and consciousness-raising groups,
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these young feminists forged new sites
and forms of knowledge production
that insisted on the break-down of the
academy-community divides that
perpetuated gender, class, and, to some
extent, race distinctions in U.S. society.

These confrontational methods,
although galvanizing to UWL mem-
bers, were not winning many conces-
sions from the administration. Even
those professors and administrators
sympathetic to women’s studies could
not endorse the 1972 UWL proposal.
Anne Truax, the Director of the
Women’s Center in the eatly 1970s,
recalled, “I do remember when [the
UWL leaders] came to my office . . .
wanting not to have to let them down
as much as I felt we had to let them
down. First of all, I was sure that no
male faculty member was going to get
past the first page. Secondly, . .. we
had to confine it to academic things.”
More radical UWL members viewed
such “establishment-feminist” re-
sponses as Truax’s with suspicion. To
confine their vision to “academic
things” compromised what UWL
perceived to be women’s studies
mission to transform higher education
and make it available to vatious
communities of women.

This ideological purity was short-
lived. Because of severe retrenchment
in the 1972-73 academic year, de-
mands for women’s studies in any
form could easily be dismissed by way
of budget shortfalls. Realizing this,
UWL changed course and invited a
number of sympathetic faculty to a
meeting in December 1972. They
admitted that because of its strident
tone, the “earlier proposal to seek a
women’s studies department had been
validly criticized and subsequently
shelved.” Within minutes, an all-faculty
steering committee was formed to
begin anew the discussion about “the
nature and the need for women’s
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studies.” A shift in strategy followed:
the newly-formed group sought to
establish the legitimacy of this emerg-
ing field and its presence at Minnesota,
not by contesting the university values
and practices, but rather by demon-
strating women'’s studies’ convergence
with them (although many students
still disagreed). The new proposal
would have to emphasize the similarity
between women’s studies and other
disciplines and “not include derogatory
remarks relative to any other college
unit or structure.”

In this new strategy, the call for
community involvement in the
women’s studies program was reposi-
tioned as a liability. Instead, the
campus Women’s Center was to be the
body that handled community needs
and, therefore, required no mention in
the new proposal. According to
Truax, “everybody agreed that if we
didn’t keep women’s studies purely
academic, it would not succeed in the
climate in [the College of Liberal Arts}
at that time. . . . So we were trying to
make sure that women’s studies was so
damned pure that nobody could doubt
for a minute that it wasn’t scholarly
and worth pursuing.”” The divide
between the academic functions of the
discipline and the outreach functions
of the Women’s Center had to be
maintained. Truax argued that “we
didn’t try to bridge that gap. The
practical stuff was there and being
done and the theoretical stuff was
there and being done. And individuals
could try to work across [that gap], but
the same agency didn’t have to try to
work across. And I stll think it’s a
very good model.”®

One reason that T'ruax could be so
confident in a model of women’s
studies that severed formal ties to

communities beyond the university was
the vibrance and strength of women’s
movement activity in the Twin Cities
at the time women’s studies was
launched at Minnesota. Feminists in
this metropolitan area organized
around all kinds of issues including
health care, abortion referral and
counseling, artistic expression, job
segregation, elementary school
curriculum, welfare rights, childcare,
rape, and woten’s right to credit. The
Lesbian Resource Center had its own
vibrant program of services. Twin
Cities feminists established the nation’s
first feminist bookstore and the first
battered women’s shelter. In the midst
of all this feminist activism, a stance
demanding that women’s studies have
a community orientation — especially
since it would probably guarantee lack
of approval by the necessary university
committees — would have been foolish.
In addition, the Women’s Center was
well-funded in the early 1970s and its
work in the larger Twin Cities commu-
nity was well known. Neither Truax
nor anyone else anticipated the
viciousness of the cutbacks faced by
the Center as a result of a more
conservative administration at the
university in the mid 1970s, cutbacks
from which it never fully recovered.

Twcnty-ﬁvc years later, we find
ourselves in a very different context,
one without a visible and vibrant
women’s movement and one that
seems to promote women’s studies
advocates’ isolation from larger
communities of women from whom
we and our work might benefit. Rarely
do we reap significant institutional
rewards (or even acknowledgment!)
for such activities as part of our
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professional identity. In other words,
now that women’s studies is, for the
most part, 2 “legitimate” discipline, -
that legitimacy demands that we join
the rest of the professional world by
policing the divide between our
activities as professional knowledge
producets and “others™ without such
credentialing, especially at research-
oriented colleges and universities.
Given this paradoxical history, we
should not be surprised that so many
of us express a desire to reach out to
communities beyond the campus at the
same time such outreach seems
uncomfortable and strangely burden-
some. It is because women’s studies
was born of a radical critique of the
unjversity and simultaneously sought
to make higher education its home that
our disciplinary identity is fraught with
contradictions, making questioning
such distinctions difficult and even
dangerous. If, however, we do not ask
questions — about the history of our
own professionalism, about our own
class interests, and about how the
cultures and practices to which we
become accustomed militate against

the mandates of our feminism — we
lose the admittedly complex founda-
tion upon which the discipline was
built. As the UWL women made clear
over twenty-five years ago, women’s
studies demands that we act on our
analyses.

NOTES

1. Burton Bledstein, The Culture of
Professionalism: The Middle Class and the
Development of Higher Eiducation in
America (New York: Norton, 1976).

2. Jerry Herron, Universities and the Myth
of Cultural Decline (Detroit: Wayne State
University, 1988).

3. Michel Foucault, Disapline and
Punish: The Birth of the Prison. Alan
Sheridan, trans. 2nd ed. (New York:
Vintage, 1995).

4. Anne Truax. Personal interview,
1997.

5. WS Committee Minutes 6 Dec.
1972, p.1. Women’s Studies Papers
(WS). University of Minnesota
Archives, Minneapolis, MN.

6. WS Committee Minutes 11 April,
1973, p.1. Women’s Studies Papers

(WS). University of Minnesota
Archives, Minneapolis, MN.

7. Truax.

8. Truax.

For further detail on the women’s
movement and the establishment of
women’s studies at the University of
Minnesota, see: Becky Swanson Kroll,
Rbetoric and Onganizgng: The Twin Cities
Women’s Movement, 1969 to 1976 ( Diss.,
University of Minnesota, 1981);
Cathenine M. Orr,

Representing Women/ Disciplining Femi-
nism: Activism, Professionalism, and
Women’s Studies (Diss., University of
Minnesota, 1998); and Barbara Scott
Winkler, A Comparative History of Four
Women's Studies Programs, 1970 to 1985
(Diss., University of Michigan, 1993).

[Catherine M. Orr is assistant professor of
women’s studtes at Beloit College in Beloit,
Wisconsin. She is a recent graduate of the
University of Minnesota and its Center for
Advanced Feminist Studies. Her research
and teaching focus on_femninist theory, popular
culture, and international perspectives on
Seminist knowledge production.]

WomEeN’s STubpies: RETURNING TO OUR AcTIVIST RooTs AND
ACHIEVING TENURE ALONG THE WaAY

by Sandra Krajewsks

I call myself an activist not an
academic, yet in the past twelve years,
pursuit of my activist work has helped
me become a published, tenured full
professor chairing a Women’s Studies
Department in a conservative Mid-
western town of 50,000. So Tam an
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academic of sorts, too. From this
double perspective I see that many
Women’s Studies Programs have an
opportunity to come full circle, back
to their connections to the community
and their activist roots. This opportu-
nity lies, I believe, in choosing to
adopt Department status rather than
Program status.

Department status has had many
advantages for me, for the education of
our students, and for the strength of
Women’s Studies at the University of
Wisconsin-La Crosse. Because we have
a Department, not a Program, my
tenure home is in Women’s Studies.
Because my appointment is #of a joint
appointment, my scholarship has been
judged using Women’s Studies values

Feminist Collections (v.20, no.3, Spring 1999)




rather than those of anthropology or -
sociology and Women'’s Studies. Most
Women’s Studies. faculty still straddle
two or mote disciplines and multiple
sets of values, some of which are
incompatible with community activist
research. Because I was judged solely
by Women’s Studies values, I was able
to find my research questions by
listening to the needs of the commu-
nity.

My working side by side with .
community activists and professionals
opened up a wealth of service learning
projects for our students, too. These
projects often led to interesting intern-
ships and/or permanent employment
through which students have had the
opportunity to change our community.
Students have been able to see the
connection between what they learn in
the classtroom and what they might
want to do after graduation. This has
helped attract and retain students in
our program, making Women’s Studies
a vibrant, active force on campus and
in the community.

In the beginning, activists taught
Women’s Studies.

The focus of Women’s Studies has
changed in its thirty-plus years of
existence. Marilyn Boxer, in her 1982
classic essay, “For and About Women:
The Theory and Practice of Women’s
Studies in the United States,” quotes
Roberta Salper, who describes the
philosophy of the pioneers as an
attempt “to understand the world and
to change it” (p.72). In the beginning,
the collaboration between activists and
academics produced courses “led by
feminist students, staff, or community
women, that sought to understand and
to confront the sexism they had
experienced in movements for the
liberations of other oppressed groups”
(p-71). In other words, activists taught
Women’s Studies at a time when
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connecting theory and
practice meant connecting
academic theories and.
community activism. Theory
was informed by the realities
of specific struggles in a
given community, and was
tested by the clarity of the
analysis and insight it
offered.

As Women’s Studies
settled into the university,
academic credentials became
essential to establishing
institutional credibility. The
field needed to become a
respected, credentialed,
academic discipline in its own right.
Because academic credentials equaled
institutional credibility, those creden-
tials became more important to hiring
committees than activist accomplish-
ments. In fact, community activism
was not just devalued, the women’s
movement was often shunned. “There
was a conscious decision by the
Program’s original members [at the
University of Minnesota] to distance
themselves from the women’s move-
ment,” according to Catherine Orr,
who has studied the Minnesota
program’s history.? Here in La Crosse
our institutionalization also separated
us from the community. As the shelter
for battered women opened in 1978,
when La Crosse’s Women’s Studies
program was just three years old, our
first Women’s Studies Director, Judith
Kent Green, was told by a university
administrator “to stay away from
battering — we shouldn’t be talking
about those sorts of things” (personal

communication).

VTimes have changed. Twenty
years later the Women’s Studies
Department at the University of

Mirtamn Greenuald

Wisconsin-La Crosse is thriving. Why?
For eleven of those years we have had
department status, which has allowed
us to return to our activist roots,
academically. That doesn’t mean the
abandonment of scholarship; it means
the option of doing research that is
meaningful to the community. For
many years, the “Wisconsin Idea” has
promoted mutually beneficial relation-
ships between the university and the
community; the community generates
problems for the university to solve
through its research and expertise, and
the university makes education
available to all citizens. Here at the
University of Wisconsin-La Crosse, the
“Wisconsin Idea” further encourages
connection to the community through
research and service learning. In this
context, I have earned both tenure and
promotion through academic activism.
For example, in the late 1980s,
after initiating an intervention and
advocacy program for battered women
and sexual assault survivors, I saw that
self-sufficiency for some battered
women leaving relationships necessi-
tated a college degtee. Around the

Page 5




same time, | was looking for a disserta-
tion topic. My colleague, Bets Reedy,
and I created a program that prepared
women for college and helped them
succeed. The program was unique, and
to evaluate its effectiveness, we needed
to understand the educational barriers
these low-income women faced. Doing
the research to provide that under-
standing became the topic of my
award-winning dissertation. In subse-
quent years, I produced a number of
publications aimed at describing how
the university might made be a more
comfortable place for low-income
women. Those publications were part
of the record that led to my tenure.
Shortly thereafter I learned about
another community need. Several La
Crosse area middle school teachers
wanted to teach about dating violence.
While various violence prevention
curricula had been in use since the
early 1980s, none had been tested with
a valid and reliable instrument to see
whether the curriculum actually
changed knowledge and attitudes
about violence. A student in the
Masters in Public Health Program
decided to use a particular “valid and
reliable instrument” as the basis for a
thesis. This project opened the doot
for inclusion in the public schools of a
violence prevention cutriculum.
Several publications, coauthored by me
with members of the Health Education
department, emerged from the project,
and I was made Associate Professor.

Protesting welfare reform as
inttiated by the Governor of Wisconsin
in the form of “Wisconsin Works,” or
W-2, was consistent with my sense of
social justice and respect for human-
kind. Without education and training
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included in reform, many people —
mostly women — will be unable to
support a family. “We don’t know
what benefits are derived,” our
legislators complained, “from
postsecondary education for women
and their families”® Four researchers
(economist, historian, anthropologist,
and the Director of our Single Parent
Self-Sufficiency Program) united and
were funded for an interdisciplinary
study on “The Effects of Education on
Low-Income Women,” drawn from a
survey and interviews of folks who had
gone through postsecondary education
on public assistance — this is a project
that is academic, interdisciplinary, and
activist.

Working with the battered
women’s shelter is another example of
collaboration between my scholarly
expertise and the community. After
chairing the shelter Board for three
years, I wanted to be involved in a less
visible though stll significant way. 1
also wanted to understand how
Wisconsin’s new welfare reform was
affecting battered women. Collabora-
tion among the shelter, the Wisconsin
Coalition Against Domestic Violence,
and me resulted in a federally funded
project that provides for advocacy
while collecting research data from
battered women receiving public
assistance. The ultimate goal of the
seventeen-month project is to inform
social policy.

As welfare reform (W-2) was
becoming a reality, it became clear that
many people would be falling through
the cracks. The University of Wiscon-
sin-La Crosse joined with other
university and community members
across the state to form the Women in
Poverty Public Education Initiative
(WPPEI). This group’s intent is to
raise public awareness about the

harmful stereotypes attributed to the
poort and to monitor and ameliorate
the impact of W-2 through research
and advocacy. I have assisted this
project in several ways, including
research. In addition, one of our
students, through an internship at the
Salvation Army, saw that families
needed a mentor/advocate to help
them succeed. The La Crosse County
Department of Health and Human
Services now funds this mentoring
project, which I supervise. Along those
lines, a W-2 Task Force Meeting here
in La Crosse noted a need for clean,
professional clothing for interviews
and employment, and The Clothes
Closet was created in a space donated
by a church and staffed by volunteers
complete with a part-time manager.
The Department of Women’s Studies
sponsors these outreach programs and
as Department chair, I supervise them
— and along the way, I have become
full professor.

Thc point of all this is that it was
my tenure home in Women’s Studies
that gave me the freedom to seek and
gain credit for this work. I am an
anthropologist by degree, but what
anthropology department would tenure
me with reseatch and publications on
issues of poverty, domestic violence,
and welfare reform? Did I do anthro-
pology? My research designs reveal my
training, but otherwise it was sociol-
ogy, social work, criminology, social
policy, and women’s studies that I
cited. My projects were interdiscipli-
nary, scholarly, and guided by feminist
theory.

Working in and with the commu-
nity is not a rejection of theory and
theorizing by any means. In fact, it
could be argued that “most fundamen-
tal feminist assumptions have arisen
from the women’s movement in the
field and that the field, especially at its
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margins, holds the most promise as a
site for autonomous feminist theoriz-
ing and for ridding social knowledge of
its patricentric assumptions.”™

Although I needed to produce an
impressive academic track record, I did
not have to do “double-duty” — I did
not have to satisfy the tenure and
promotion criteria of two different
departments. I was able to use my
academic activism to satisfy the criteria
of the activist-oriented academic
discipline of Women’s Studies.
Choosing department status can help
programs come full circle — back to
our activist roots.

NOTES
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Women’s Studies in the United
States,” Reconstructing the Academy:
Women's Education and Women's Studies
ed. by Elizabeth Minnich et al,,
(Chicago: University of Chicago Press,
1988), pp.661-695.

2. Catherine Orr, “Women's Studies
25 Years Later,” On Campus With
Women v.27, no.3 (1998), p.5.

3. State Senate Minority Leader Brian
Rude and State Representative Mike
Huebsch, at Annual Meeting of New
Horizons, February, 1996.

4. Linda Christiansen-Ruffman,
“Inherited Biases Within Feminism:
The ‘Patricentric Syndrome’ and the
‘Either/Or Syndrome’ in Sociology,”
Feminism: From Pressure to Politics
(Montreal: Black Rose Press, 1989);
cited in Chnstiansen-Ruffman, Linda,
“Community Base and Feminist

CommuNITY ENGAGEMENT ANXIETY

by Janna J. Hansen

Researching my senior thesis
traumatized me. I don’t mean the usual
all-nighters and panic before deadlines,
though these occurred as well. The
trauma was, for me, intrinsic to the
nature of my topic, as I was studying a
prominent women'’s group in the
United States’ religious right. I do not
view these conservative Christian
activists as a “brainwashed flock™ or,
worse, as fanatics who deserve no
more than demonization.! In fact, I
spent most of the first chapter of my
Harvard-Radcliffe Women’s Studies
and Social Studies senior thesis
marshalling theorists from Max Weber
to Charles Taylor to plead against
dismissing these women as irrational
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actors because of their religion, their
gender, or their perceived social status.
Moreover, every woman [ inter-
viewed and interacted with in the
course of researching this thesis was,
without exception, courteous, pleasant,
and often quite fnendly. In no way was
I ever in any sort of danger during this
research. Even had portions of my
“identity” become more fully known, I
would never have been in any physical
danger, as other of my colleagues
researching militia groups or suprema-
cist groups could truly claim to be.
Why, then, was I so thoroughly
traumatized? From my first interview

Vision: The Essential Grounding of
Science in Women’s Community,”
Canadian Woman Studies/ le cabiers de la
Sfermme, v.13, no.2 (Winter 1993),
pps.16-20; cited in Christiansen-
Ruffman, Linda, “Feminist Field-based
Learning: Theory and Praxis in the
Course of Knowledge Creation,”
Atlantis v.22, no.1 (1997), pp.114-118.

[Sandra Krajewsks, Professor and Chair of
the Department of Women’s Studies at the
University of Wisconsin-La Crosse, t5 a
Sfounding mother of UW-La Crosse’s Single
Parent Self-Sufficiency Program and Houston
County Women’s Resources, an education,
intervention, and advocacy group for battered
women and sexual assanlt survivers in
Minnesota. Currently she is on the Board of
Directors of New Horigons Shelter and
Women’s Center

with a local member, through a three-
day convention in Washington, DC, to
the several additional days I spent in
the organization’s headquarters, I had
bouts of anxiety and a lot of general
jumpiness.

My anxiety changed from the
more existential to the deadline-related
as my research ended and my writing
began. The trauma of the actual
contact with this particular community
of women grew further and further
away in my mind. After graduation,
however, as I contemplated the idea of
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publishing my wotk and bringing the
results to a wider audience, I found
myself back in a state of anxiety. To
publish the work would mean bringing
it out of the academic context and to
people who might fundamentally
disagree with my conclusions and my

my research? I had written what I
considered a fair and balanced work,
tracing the opportunities, ideas, and
resources that had led this organization
to its specific place in the religious
right. I outlined unique reasons why
this essentially all-women’s group was

project included content analysis of
religious right literature, statistical
analysis of member profiles, and
broader historical inquiries. Most
difficult, however, were the interviews
of organization members and the
“participant” observation of organiza-
tion events. In
these contacts 1

disclosed the

Y 1 PRI G 2

REE I 2P B9

nature of the
project: “I am

writing my
senior thesis on
what brings
women to
groups like this
one.” 1 was
generally asked
where I went to
school and
what my
religion was,
and I told my
interviewees of
my university
and my
Protestantism.
The disclosure
of my religious

research; in fact, to the “subjects” I
had actually researched.

Thc nature of my anxiety came
from essentially academic ruminations.
What were my responsibilities to this
community of women? Did I actually
expect to illuminate the cultural
conflicts that these women both
created and felt caught up in? Was
there a better way to engage my
academic work with the real people
and problems I was glimpsing through

Page 8

in ways close to its grassroots support
and thus likely to maintain a persistent
organizational presence. I had at-
tempted to look at the meanings these
women themselves gave to their
actions and to understand the fulfill-
ment certain women find in the roles
developed by and for them in the
religious right. Engagement with the
communities I took so much time to
understand was, of course, the purpose
of my work. Why, then, was I so
averse to the process of this engage-
ment?

The answer comes from reflec-
tions on my research method. The

background

and continuing
religious belief made most members
leap to assumptions about my politics.
These assumptions were clear to me in
members’ effusion and openness; I was
rarely asked for my position on
political issues.

If I had offered a fuller accounting
of myself and my beliefs, my project
would definitely have been more
difficult. I would have had to discuss,
disagree, and perhaps argue with many
members of my study. At the time of
my research, nothing seemed less
attractive to me. My unease with the
project and subsequent reflection,
however, convinces me that my
approach was flawed. I should have
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more fully disclosed my political
opinions to those I was researching. I
do not think a researcher needs to tell
his or her subjects all details about his
or her identity and opinions — nor
would this be possible or even desir-
able for the subjects of research who
do, after all, generally like to talk about
themselves as well. Certainly I would
not have argued with people during the
interview process. I could, however,
have presented some basic political
beliefs beforehand and given my
subjects the opportunity after the
interview to ask me questions.

The most obvious challenge to
this more open method is whether it
would jeopardize the research itself.
Many researchers have relied upon a
lack of disclosure to acquire their
research data. Kristin Luker’s study of
attitudes toward abortion provides one
of the best examples of a project that
benefited from a refusal to disclose
personal positions.? Another concern
for those researching groups whose
views are different from their own is
for their personal safety and well-
being, as noted earlier. The women I
interviewed, however, would not have
harmed me — though I do believe the
violent and hateful imagery of these
groups’ messages leads directly to
violence and hate against certain
minority groups. Regardless, an
engaged research method would clearly
not apply in situations where personal
harm is a real possibility.

Excepting dangerous research
situations, then, I believe most
research accounts would not be
compromised by some basic disclosure
of the researcher’s ideas and beliefs.
The women of the organization I
studied, for example, were willing to
talk to researcher Susan Faludi some
years earlier, knowing her political
opposition to their own stances.?
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 Further, portions of my research may

have improved had I been more up-
front about my political views. Some
of the persons [ interviewed assumed I
would understand what they were
trying to convey with minimal explana-
tion.-One woman who was an activist
liberal in the 1960s before converting
to Christianity told me about her
political conversion by stating, “God
just began to work on my heart about
the views that I had.” Attempts on my
patt to solicit more information were
met by similar statements and I could
not convince this individual to stretch
her memory.

More crucially, however, the
question of whether fuller engagement
with the community being researched
would compromise research data is,
perhaps, not the right one to ask.
Presenting my opinion to the very nice
but very real and opinionated women I
encountered in my research would
have been tiring, frustrating, and often
angering. However, a research method
that requires engagement throughout
the duration of the project also
promotes the easing of power dynam-
ics and the inclusion of the
marginalized that draws us into
women’s studies in the first place. I
had chosen my topic, after all, because
of my concerns with societal violence
and exclusion. A willingness to begin
productive, respectful engagement
with those with whom I disagree could
have been an important part of my
undergraduate women'’s studies
experience.

NOTES

1. The “brainwashed flock” demotion
comes from Shirley Rogers Radl, The
Invisible Women: Targets of the Religious
New Right (New York: Delacarte Press,

1983) p.168.

2. Kristin Luker, Abortion and the Politics
of Motherhood (Berkeley: University of
California Press, 1984).

3. Susan Faludi, Back/lash: The Unde-
clared War Against American Women
(New York: Anchor Books, 1991). I
disagree with some of Faludi’s method
and conclusions regarding this specific
organization, but the detail she was
able to uncover demonstrates the
possibilities of this approach.

[Despite her anxiety, Janna J. Hansen
graduated summa cum lande from Harvard-
Radcliffe University. She now works for New
York City's Administration for Children’s
Services and is eyeing both the academy and
an MBA.]
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BaLancING FEMINIST AcTivism(s): LOCALLY, NATIONALLY,

IN ACADEMIA

by Jessica C. Haney

In the spring of 1992, I became a
feminist. Though I had embraced
feminist ideas years earlier, I had not
yet engaged in the crucial component
of activism. I have since come to
believe that feminism requires nourish-
ment; it cannot simply be a state of
mind. Being a feminist means I engage
in activities I think will promote
positive change for women. In early
Apnl during my first year of college, I
drove with three friends to Washing-
ton, DC, for the “March for Women’s
Lives.” The following weekend, our
nascent student-run Women’s Re-
source Center held a mini-conference
on women and violence. I heard
Kathleen Barry speak, put up signs
near the main entrance of campus,
went to my first anti-pornography slide
show, and received a women’s symbol
T-shirt as a gift from two student
presenters. Additionally, T attended
the community-organized “Take Back
the Night” march and saw Ani
DiFranco perform in our school
auditorium. I had become an activist.

After graduation in 1995, T began
an internship at the Feminist Majority
Foundation (FMF) in Washington,
DC, organizing college students to
attend our conference, “Expo 96 for
Women’s Empowerment.” While
some schools brought over fifty
students to this national event, it was
difficult to interest other groups of
students and community activists in
attending. One frustrating moment
came when a2 women’s center staff
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member in Massachusetts chided me
for asking her to promote the event;
she could hardly grapple with local
demands, much less consider coming
to DC. I acknowledged that everyone
had limitations, but reminded her that
one of the conference goals was to
bring together local activists in ordet
to see how large and diverse feminist
movements were and to learn from
one another. Without local activists
like her, our conference would have
less chance of representing the variety
of women’s interests and efforts in the
US. Instead of working together, she
and I only became frustrated at our
inability to reconcile our goals.

A few months later — after I
became staff manager of FMF’s
website — I attended the DC-area
“Take Back the Night” march. I ran
into one of the “Expo” volunteers who
planned to join us for an internship
later that month. Surprised to see me
alone, she said she had expected to see
our whole office out in force at the
march. I was struck to realize how
surprised I would have been to run
into any of my colleagues there. Yes, it
would make sense that we would
support large local activist events.
Hadn’t we tried to convince women
like the one in Massachusetts that it
was important to recognize other local
feminist efforts? Weten’t we creating a
special section of the website for
Sexual Assault Awareness Month?
Hadn'’t our staff members worked for
passage of the Violence Against
Women Act? Why was I the only one
at the march?

Onc of the simple answers 1s
that everyone can’t be everywhere all
the time. When most staff members
regularly put in sixty hours a week or
more (perhaps even that very Saturday
evening), there just isn’t enough time
to do everything and maintain one’s
sanity. The staff was busy putting our
theory into press releases, speeches,
and negotiations or, in my case, putting
position statements, action items, and
news summaries on the website sc
people around the world could
ostensibly know what was going on.
Unless there were some kind of
legislative issue at stake, it was difficult
to keep up with current 1ssues in
academic circles. Yet it seems that my
colleagues and I were often so out of
touch with issues that weren’t of
natonal importance, we didn’t even
know that local events were happen-
ing. I don’t think many people
expected to get involved in local
efforts. I admut that I missed the same
march the following year because I had
spent the day at the NOW Young
Feminist Summit and could not bring
myself to go out in the rain to mingle
with hundreds of enthusiastic college
students. At twenty-four, I already felt
too removed from the activist opti-
mism of only four years earlier.

However, in my experience, this
problem of compartmentalization
plagues feminists in a variety of
different spheres. During my first year
as a graduate student at the University
of Cincinnat, I either had or made
little time to look outside the campus.
During my second year, as an intern
for a local nonprofit affiliated with a
feminist bookstore in Cincinnaty, I
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began to understand how difficult it is -
to maintain a local organization even
when community members have been
involved in shaping it for nearly twenty
years. I realized what a huge hole
would be left in the local feminist and
lesbian communities if the bookstore
closed. Yet even after a year of
graduate work in this city, it wasn’t
until I started the internship that I
became aware of all the feminist
resources available in the community.
Fortunately, the Center for Women’s
Studies at UC has a strong program-
ming coordinator, so I was able to get
involved at some level without much
effort. Yet I was consistently disap-
pointed when my colleagues failed to
attend events in large numbers. Now
that I have met local activists and see
their faces at campus events, I am
becoming more heartened about the
possibility of bridging the gaps
between community activism and
classroom theorizing. Many of my
colleagues have also become more
committed to activism as a result of
their own summer internships.

It is crucial to the future of
feminist movements that those in
positions to influence and educate
young feminists expect and demand a
commitment to activism at local,
national, and international levels. Are
my standards too high? Perhaps. Yet
as long as students can get by without
ever taking a step beyond their
classrooms and dorms, little progress
will be made. When two professors at
a prestigious women’s studies master’s
program can dismiss my ability to
participate in their courses because I
don’t have “the theory,” I am con-
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‘cetned that academic efforts in

women’s studies can atrophy into non-
femninist (because they are non-activist)
reading rooms. My experience in
Washington has greatly enriched my
graduate work. FMF’s choices related
to taking positions and expressing
those positions to the public were far
from untheorized stabs in the dark.
The knowledge I gained at FMF
enabled me to be more effective in my
summer internship, which in tumn
strengthened my commitments to
feminist activism. I hope that under-
graduate and graduate programs can
make community involvement a
regular part of their curriculum and
their overall expectations. While
students should not have to feel like
they are required to jump through
unnecessary hoops — especially when
many are financing their own educa-
tions — an academic women’s studies
program with no activism component
conveys the idea that feminism is only
about ideas, not about working with
those ideas. I hope that directors of
programs and departments — though
likely already overworked trying to
secure funding and negotiate adminis-
trative hurdles — can consider putting
the pieces in place for comprehensive
degrees and certificates requiring their
students to test out in practice what
they are asked to think about in the
classroom.

NOTE

In addition to its award-winning
internship program, the Feminist
Majority has a campus connection
program called Feminist Majority
Leadership Alliances. Information
about this program is available at
htsp://www.feminist.org/campus/
funl.html or from the Feminist
University Network section of the
organization’s home page at http://
www.feminist.org. Also at this site are
daily (M-F) feminist news briefs, links,
and many other resources.

The website for the Center for
Women’s Studies at the University of
Cincinnati is http://
ucaswww.mcm.uc.edu/
womens_studies/

[Jessica Haney is in her second year of
graduate work at the University of Cincinnati
where she is working toward master’s degrees
in English and in Women's Studies. She
currently teaches in the English Composition
program at UC and plans to pursue a career
in education.]
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A FamiLy THERAPY PRoGRAM: THE UNIVERSITY MEETS

THE COMMUNITY

by Carolyn Wright

In the beginning, student thera-
pists felt like anomalies on the medical
floor. The rigidity of the biomedical
system seemed to clash with the
therapists’ systemic training, which
focused on dialogue, processing, and
chaos as an opportunity for growth.
Nurses were “too busy” when asked
questions. Doctors waited six weeks
before making the first referral.

It was all part of the growing pains
expedenced by the Family Therapy
Program at Hill Hospital’s Health
Center. Initially funded through a state
grant, the program was created in July,
1992, and staffed by clinical graduate
students from the Marriage and Family
Therapy Program at a northeastern
university. Supervised by the faculty at
that university, the program received
its referrals from the hospital’s health-
care staff, who served a population
compnsed largely of poot, single
women and their children.

In July 1994, Hill Hospital took on
the full financial responsibility of the
program, but maintained its working
relationship with the university. The
hospital hired one part-time doctoral
candidate therapist — herself a single
parent — to work ditectly under the
medical director, coordinating with the
MF.T. program, supervising M.F.T.
trainees, doing special program devel-
opment, and working with medical
staff in an informal teaching capacity.

The goal of the program was two-
fold: 1) to wortk closely with the
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medical team to advocate for families,
helping the team understand the prob-
lems of working with families and
reach appropriate solutions to those
problems, and 2) to do in-depth
psychotherapy with clients, specifically
around how they impact and are
impacted by their families and social
networks, thereby helping family
members live harmoniously with each
other. Would the program’s feminist
therapy ideals and the hierarchical
medical model be able to mesh?

In.itia]ly, there was skepticism.
Medical staff didn’t understand the
role family therapy could play in the
health of their patients. Cases were
referred by physicians to other mental
health services without notification to
the family therapist. The major mental
health service affiliated with the hos-
pital was skeptical of this separate
family therapy service they had no
control over. Clients were wary of
young student clinicians. As one
mother said, “I felt she was too young
to really help out...she wasn’t experi-
enced enough. If I had had her mother
it might have worked out differently.”

Some staff became entrenched
when new ideas on collaboration were
presented. As one faculty supervisor
stated, “I was [strongly affected] by
how rigid people can make it really
difficult for other people to enter the
system and how challenged they ate by
new blood.” Even the language of the
service providers differed. Physicians’
“patients” were family therapy “cli-

ents.” There were times we all won-
dered if this were going to work, as we
realized that those in power did not
welcome our challenging.

Changing the therapy model: The
softer side

The therapists began to realize
they needed to join with the medical
staff in order to make a difference in
the system. They made a concerted
effort to connect with the healthcare
staff in a gentle, nonconfrontational
mannet. They attended staff picnics,
participated in staff parties, and ate in
the staff dining area. Although family
therapists had only one small session
room in which to work, they decided
to hold an open house that brought
medical personnel into their territory.
Seeds were pianted that allowed for a
deeper understanding about the work
of a family therapist, eliminated
hierarchy, and made room for team-
work. Soon staff were engaging in
conversations where desctiptors -
patient and client - wete used inter-
changeably and comfortably.

Traditonal therapy was the
original plan, but as collaboration
increased, initial visits were often
conducted in exam rooms, with
physicians using therapists as consult-
ants. Medical staff became helpful
“bridges” between therapists and
clients. An integrated, biopsychosocial
model of treating patients evolved with
all parts of the system, including the
patient/clients, seen as equally impor-
tant in the healthcare process. As one
student therapist related: “(Staff)
seemed to develop an openness and
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undetstanding of family therapy. . .. I
think we gained respect and were
really welcomed as an important part
of the program. . . . There seemed to
be an understanding that I would
work with the whole family. I tend to
believe that had to be reflected in the
medical practice.”

Staff expected that therapists
would be there for patients, and began
to rely on therapists for personal
advice, support, and referrals in times
of crisis. The medical director saw
family therapy as a tool that prevented
staff burn-out. Administrators re-
quested advice from therapists on how
to handle staff issues in other areas of
the hospital. They requested that
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physicians are human was new infor-
mation for many students.

Working with impoverished
families is a learning process for most

students who don’t come from low-

income backgrounds. One student
related, “I learned about diversity —
how to be sensitive to issues which
affect . . . lower income mothers and
families. I finally had experience
working with young children — with
medical issues, behavior issues, in
families where there were numetrous
stressots. I learned early on that it is a
‘different kind of therapy.” In the end,
one former supervisor stated what we
all came to know: “how universal pain
is, even though it may look different.

going to therapy. It is just another
appointment with another professional
in the medical center,” but some
patients wonder if staff look “down on
them” when they arrive for a family
therapy session, and worry about
confidentiality.

Continuing concerns

When the female medical director
announced that family therapy was
vital to the center, the other physicians,
all women, agreed. The female nursing
staff felt left out. As one nurse
manager stated, “Staff does not know
who is being seen by family therapy or
how staff members can help families
achieve their goals,” in spite of the fact

that all health

N,
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' /

care personnel
were women,
the traditional,
paternal,
hierarchical
medical model
subtly invaded
the center.
Nursing opinion
on psycho-social
aspecté of
families were

therapists run nursing support groups
and facilitate staff meetings. Above all
else, staff knew that therapists always
held matters in confidentiality.
Clinical supervision conferences
offered an important opportunity to
vent, problem-solve, reflect, and
process new ways of working with
both staff and clients. Students and
supervisors alike began to “demystify”
the medical field. “My experience
helped me to gain confidence ~ that I
did have something to offer, that I
could work with doctots and contrib-
ute something they did not know,”
said one student. The knowledge that
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This idea that people are so organized
by differences and yet you close the
door and do therapy and everyone’s
pain is hurtful.”

Client/ patients grew to expect that
family therapy would always be there
for them. “Old friends,” therapist and
former clients met in the waiting areas
and touched base. Therapy was con-
venient and came to be seen by many
as merely part of the healthcare
process. As one student stated, “. . .
having family therapy in a medical
setting takes some of the stigma out of

not valued
equally with
those of physicians despite the close
connection many of the nurses had
with families in treatment.

Managed care insurance issues
have unfortunately had negative
impact on client compliance. Staff
struggle with which insurers cover
mental health, require pre-authoriza-
ton, or allow only therapists on closed
lists to be reimbursed. Patients have
been sent elsewhere for services.
Providers are caught in the middle,

Miriam Greenwald
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struggling to provide services while
attending to the bottom line for their
program. ‘

Innovative billing developed from
this managed care crisis ultimately
improved integration of services
between physicians and therapists, but
simultaneously negatively affected the
family therapy program. In 1998, the
program became a satellite of the
hospital’s traditional mental health
services unit for reimbursement
purposes, thus fully ending any
connection with the university and
eliminating all family therapy students.
The coordinator eventually left, and a
new therapist from the traditional
mental health service unit replaced
her.
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Feminist family therapy together
with medical family therapy supports a
collaborative team approach to health
care, including the voices of padents as
participating experts in their own care.
Yet nurses, mostly women, are often
left out of the biopsychosocial medical
team. There is a need for feminist
values to transform both the health
care delivery system and the training of
physicians, nurses, and therapists.
Integrated healthcare is still a cutting
edge field, and those supervising,
organizing, or working in such
programs are pioneers. As one faculty
member discovered, “Perseverance
really help(s).”

Background articles that may
assist others developing such a clinical
program include:

Rob Senior, “Family Therapy in
General Practice: “‘We Have a Clinic

> <

Here on Friday Afternoons...,”  Journal
of Family Therapy, v.16, no.3 (August
1994), pp.313-327.

JoEllen Patterson et al., “Training
for Collaboration: Suggestions for the
Joint Training of Mental Health
Clinicians and Family Practice Resi-
dents,” Families, Systems, and Health,
v.16, no.1/2 (Spring/Summer 1998),
pp-147-158.

Carolyn Wright and Linda Stone
Fish, “Feminist Family Therapy: The
Battle Against Subtle Sexism” in N.
Benokraitis, ed., Subtle Sexisms: Current
Practice and Prospects for Change (Thou-
sand Oaks, CA: Sage, 1997), pp.201-
213.

The Collaborative Family
Healthcare Coalition may also be a
helpful resource: 40 West 12* St., New
York, NY 10011-8604; 212-675-2477;
email: Staff@CFNcC.org

[Carolyn 1. Wright, Ph.D., is a ferminist
informed Marriage and Family Therapist in
private practice, in Syracuse, New York. She
Specializes in medical family therapy and
collaboration.)
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BEeyonDp TRADITIONAL ACADEMIC

BOUNDARIES

INTEGRATED STUDIES: A SECOND CHANCE FOR
Wowmen AT THE ERIE HOUSE

by Adriela Fernandeg,

It has been argued that one of the
highest payoffs for society comes from
investment in the education of women. In
the aftermath of welfare reform it is of
special relevance to have programs that
target women for completion of college
education and for training in general. This
paper highlights the inspiring case of the
women at the Erie House, a community
center located in the heart of the Latino
Barrio in Chicago. In partnership with
Governors State University (GSU), this
community center becomes a classroom
for women, most of whom are Latinas
seeking to complete college or begin a
Masters degree. As part of the agreement,
GSU provides the faculty and academic
programs, and all the teaching is done “on
site.”” Three characteristics distinguish
this program from others. First, it is
targeted primarily towards women.
Second, it is the overt objective of the
Dean of the College of Arts and Sciences
at GSU to put forward the best faculty the
College has to offer to teach in this
program. Finally, the GSU/Ere House
program is distinguished by the nature of
the curriculum, which is called Integrative
Studies. This multi-disciplinary program
emphasizes intellectual rigor as well as life
skills.

The students are one of the most
exciting and stimulating aspects of this
program at the Ere House. It is a
committed group, made up largely of
women, that defies easy stereotypes about
minorities in the U.S. There were thirteen
students enrolled at the beginning of the
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1998-99 academic year, twelve women
and one man. Today there are eleven
students, ten females and one male. The
average student is a female of color, 32.5
years old, married, with 2 children. Yet
these numbers do not tell the story. To do
so I will highlight the stories of three
students: Mana, Debra, and Gladys.

Maria is a second-generation
Latina, born and raised in Chicago.
Marned to a second-generation Latino
man, she has two boys, ages eleven and
four. The oldest has been diagnosed with
severe attention deficit disorder (ADD)
and hyperactivity. The father of Mana’s
oldest son left her when the son was botn,
and she began the cycle of living with
relatives, fighting depression, and getting
by with some public assistance. Yet over
seven years she obtained an associate
degree in management. Maria has been
instrumental in helping her son reinte-
grate into the mainstream of public
education. In doing so, it dawned on her
that his only chance to make it was totally
connected to his being able to succeed in
school. She quickly turned this analysis
toward her own situation and vowed to
finish a college degree. Today she says: “I
just finished my first trimester as a full-
time student, and I am completely amazed
that I succeeded and at how this program
increased the love and respect I have for
education and my own capabilities.” She
works full-time and is learning to balance
the combined demands of home, work,

and study, but she says: “I plan to
continue my education and show my
children that education is the key to
success.”

The case of Debra is another
inspiting story. An African-American
mother of six children ranging in age from
college to middle school, with a disabled
husband, she is also a part-time health
care worker. Debra has defied all odds to
pursue this college degree. Though her
high school discouraged her from further
studies by conveying in no uncertain
terms that she was not “college matenal,”
she obtained an associate degree in health
care and started a family. After her
husband’s near-fatal accident at work, she
had to learn to fight an' unhelpful
bureaucratic system and at the same time
keep her family together because “there
was none else to do it for me or my
children.” Realizing how much she had
helped her oldest son get into college
gave her back some of the self-confidence
that high school had taken away.
Finishing — very successfully — her first
full-time trimester as a college student has
restored her faith not only in her
intellectual capabilities but, as she puts it:
“I learned I can really master difficult
mtellectual tasks, yes, but more impot-
tantly, I also learned that there are
individuals and institutions connected to
education who genuinely cate for people
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like me. It makes me feel like I really
belong in this society.” A
Gladys, the most socially active of
these students, is a second-generation
Latina, a mother of thtee children of
which two, now ages eighteen and twelve,
have survived. Her second-bom was
killed in a “hit-and-run” accident at age
three. This traumatic event has strongly
influenced her choices in work, study, and
community involvement. She left college
during her second year in 1974 to get
matried and has been involved in
community activities ever since. The most
significant was a campaign to bring books
to her community, for which she obtained
cotporate contributions. Articulate and
persuasive, Gladys radiates warmth,
caring, and compassion. She sees the
opporttunity to finish a college degree as a
petsonal means of empowerment but also
as a potential message to other parents
who have lost children to violence: “We
can transform our despair and anger at the
indifference of this society into positive
energy to make this a better place for all
children.” She chose the program at Erie
House because of the imntegrated curricu-
lum and life skills it offers. In her words:
“What we women of color need is a
leatning environment informed by a
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multidimensional vision of society. That
is, an education that is meaningful and
applicable to our life in the community.”
She adds, “T love the feeling of being part
of a community of learners that this
program gives me. We leatn from each
other as much as from our teachers.”

The Ene Neighborhood House
(ENH) has provided steadfast support for
over a century to individuals, empowering
them to take control over their
circumstances and create better lives for
themselves and their families. In 1870 it
opened to Scandinavian and
German populations. This public changed
to Italians and Polish at the beginning of
this century, and since the 1960s it has
become predominantly Latino and Afri-
can American. An array of programs
ranging from Adult Education to
Citizenship to Child Care to Introduction
to Technology is offered at the ENH.
More than eight thousand people a year
ate served at the Ere House; these
include four hundred children under the
age of five in Day Care. About a thousand
adults per year, of which sixty-five
petcent are women, take classes of all
types at the ENH. With a staff of a 100
paid employees and 150 volunteers, the
ENH is a vital force in the community it
serves.

The Integrative Studies Program
(ISP) bridges disciplines in the under-
graduate learning experience by empha-
sizing multiple perspectives and compara-
tive, global, interdisciplinary, and inter-
cultural forms of learning. Core courses
are scheduled in a two-year sequence and
structured to provide a solid, interdiscipli-
nary educational foundation in the arts
and sciences, culminating with a senior
thesis or project. The Outreach Compo-
nentis perhaps the most interesting aspect
of the ISP. In addition to its “on-Campus”
delivery, the College of Arts and Sciences
has designed this pilot program to create a
community-based academic partnership
with the Erie Neighborhood House.

serve

The eleven students interviewed for
this research were emphatic in their
praise for the program. They all agreed it
1s demanding to take four courses each
trimester, managing house and work at
the same time, but are committed to stay
for the duration and help one another
graduate. They also see GSU and the Erie
House willing to help. The opinion of all
the professors interviewed is that teaching
at the Erie House is one of the most
rewarding assignments of their careers. In
the words of one: “This i1s one really
they
reminded me each class why I became a
teacher.” The added burden of one extra
commute is more than compensated by
the stimulus of the interaction with these
students. In similar fashion, the adminis-
trators interviewed at the ENH are
enthusiastic in their support for the ISP
and expressed hope for its continuation
after the first group graduates next year.

commuitted group of learners;

What is needed are more resources — 1n
particular computers and books for the
students enrolled in this program — which
would insure its effective institutionaliza-
tion and continuity.

This is an academic program targeted
especially to women of color — African-
Americans and Latinas in the city of
Chicago. It creates a learning environ-
ment for women who otherwise could not
even conceive of finishing their studies
and in the process empowers these
learners with effective life skills and a
renewed sense of hope. Based on the
opinions of students, administrators, and
professors, this ongoing project has the
potential to become a model for other
communities in the country.

(Adriela Fernandes, mother of two children ages
sixc and twelve, completed her undergraduate
studies in economics in her native country, Chil,
her graduate work in applied economics (M.S.),
and in political science (Ph.D.) in the United
States. She is a professor of Latin American
Studies at Governors State University in
linoss.)
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“l] WANT TOo BE A CowBoY, SWEETHEART”’*: Music AND

WowmEN’s STuDIES
by Gerri Gribi

Back in 1957, in Owensboro
Kentucky, Dr. Bernard Law ap-
proached the sisters at Brescia College
about creating a class in contemporary
women’s studies. His reason? Women
patients were presenting vague symp-
toms, the type which, in the 1950s,
generally produced a prescription for
Valium. Dr. Law believed that the
women’s malaise was due primarily to
low self-esteem, and was convinced
that exposure to women’s art, history,
literature, and music would do them
far more good than drugs.

This story was shared with me
about ten years after I'd drawn a simi-
lar conclusion about the therapeutic
value of folk music and women’s
history.

I had been singing folk songs ever
since I was a litde girl, but not until the
early 1980s did I realize that most of
the traditional “women’s” songs I
knew (or had ever heard) told one of
two stories: either young women were
unable to get the man they loved to
marry them and went down to the -
rver to drown themselves, OR, having
married the man they loved, found out
he wasn’t the peach they were expect-
ing him to be, so went down to the
niver and drowned themselves! Then
of course there were the murder
ballads, in which somebody else killed
them.... These “woe-is-me” songs
portrayed our foremothers as helpless
victims at best, and as co-conspirators
in their misery at worst.

Why care about these mossy old
ballads? Because folk songs are the
legacy of everyday people, the kind of
people who didn’t have the leisure time
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or education or money to leave their
history behind in written documents,
the people who are generally ignored
by the history books. Their history
comes to us through the oral process
of songs and stories.

An historian by education, I knew
women had done more with their lives
than kill themselves over men, so I set
out to find songs showing our fore-
mothers in a more realistic light. Fach
time I discover a new one, it’s like
finding a diary hidden away in the attic!
“When I Was a Fair Maid” tells of a
woman who disguises herself as a man
to sneak into the British navy;, “Equi-
noxial and Phoebe” describes a young
pioneer husband who swaps roles with
his wife for a day, discovering that
“women’s” work is more than he can
handle. In “The Crafty Maid,” a
woman uses a bawdy double entendre
to outwit an assailant, and steals his
horse to boot. A Black slave woman
protests her situation in “All the Pretty
Little Horses,” and with “Ma Ho,” a
Cheyenne woman rocks her baby to
sleep.

By 1982, I realized these songs
were an ideal vehicle through which to
tell the history of women, so I started
weaving them together with narrative,
stories, and a lot of humor to create
programs and workshops. This format
works well because, unlike a speech, it
allows me the flexibility to “read” my
audience and tailor my narrative to
meet them at their level of understand-

- ing, then take them further. Besides,

music has such a delightful way of
sneaking past inhibitions and defenses;

at times it’s helped me get some
feminist ideas inside the door.

I’ve performed in a wide variety
of venues, some you’d expect, like
women’s conferences and college
campuses, but also some you wouldn’t
expect - prisons, for example, both
men’s and women’s; Extension Home-
maker conferences, where one woman
confided I was the first “live feminist”
she’d ever met; health care confer-
ences; convocations of religious ordets.
Never one to miss a challenge, I've
even sung at a few military bases.
(Ah...bringing feminist music not
merely to men, but to ARMED men!)

No matter what the venue, the
effect of the music is the same: people
feel empowered, enriched, and most of
all, connected to commuaity and to the
past. Some people rush up to me after
a show, eager to share a personal
memory which a particular song
prompted, amazed that women were
discussing and dealing with the same
issues 150 years ago. Others may write
years later, when some event triggers a
“click.” One woman wrote needing a
new copy of Womansong, saying that her
daughter had carted hers off to college.
“But I’'m not complaining,” she as-
sured me, “because it’s the only album
of mine she’s ever wanted to steal.”

Ethel Raim, who has done exten-
sive work with Balkan and Eastern
European ethnic music, perhaps said it
best. “By learning about women’s
music, you begin to understand much
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more deeply your collective uncon-
scious. And that is power. To know it
that deeply can help you know where
you have to go. When you deal with
songs, you’re not dealing with issues
intellectually. You’re dealing on a very
gut level, a very emotional level” (Sing
Ouft v.25, no.2, 1976, p.5).

Ah - that “collective uncon-
scious.” I was terribly nervous before
my first visit to Taycheedah Correc-
tional Institution for Women, in con-
junction with a women’s studies class
taught through the University of
Wisconsin Center System. Nothing in
my Pollyanna life experience had
prepared me for this environment - or
so I thought. Within minutes I’d aban-
doned my painstakingly conceived
“Prison show” and found myself per-
forming the same program I'd pre-
sented to the Junior League on the
previous day - with the same response.
Laughter in the same places. Tears in
the same places. The same questions,
the same need to share personal
stories. In the next Inmate Output News-
lester, one woman had written, “She has
a strong belief in music as therapy and
as a source of good. After seeing and
hearing her, the audience was living
proof of her theories.”

“All The Pretty Little Horses” is
an antebellum slave song in which a
“mammy” laments being taken from
her child to care for the master’s
children. Many of us grew up singing it
at camp without knowing the origin.
After I sang this at a conference in
Wyoming, a woman came to me with
tears in her eyes and, holding my hands
in her own, said she remembered her
mother and grandmother singing that
song, and she now also sang it to her
children. Unul this moment she hadn’t
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realized it was a song of their slave
heritage, handed down from genera-
tion to generation like an heirloom.
She couldn’t wait to get home and
share this information with her
children.

So far I've talked about bringing
women’s studies into the community,
but the opposite connection is equally

important. Bringing the community (ie.

“popular culture”) into the classroom
helps students realize women’s studies
1s not simply an isolated academic
exercise, but has real-world applica-
tions. When I perform at a campus, I
like to arrange a class visit or lecture in
addition to my concert. When I spoke
to a women’s studies class at Franklin
College in Indiana, students

were required to keep journals

I’d also sung “I Didn’t Raise My
Boy to Be A Soldier,” a pop song from
1915. Though not woman-authored, it
expresses a widely-held sentiment of
the period for, until the U.S. entered
WWI, it was one of the best-selling
songs in the nation. I use it to discuss
the women’s peace movement in
general, and Jeannette Rankin in
particular, and one student recorded
these impressions in her journal:
“Hearing the songs that they sang
gives us a little more incite [sic] into
their lives. The song about a woman
not wanting to send her son off to war
was almost shocking to me. Just about
all the information I've gotten about
past U.S. wars (accept, [sic] of course,
the Vietnam war) seemed to imply that

as part of the course, and the
instructor, Sam Rhodes, shared
some excerpts with me several
months later. He began by
writing: “Your visit made quite
an impression. Four different
women in the class commented
in their journals that your visit
made them feel more sup-
ported and proud of women’s
history. Two of the men in the
class now call themselves
‘feminists’ though they never
would have considered such a
thing in the past.” One worhan had
wiitten: “Too often women are seen as
delicate creatures who cannot and
often do not want to live without a
man. Gribi’s songs showed women
who were clever and assertive, hard
working, enduring and sull likable. I
enjoyed the song about Phoebe and
her husband who changed places for a
day. I’ll bet men would be in for a rude
awakening if they could truly change
places.”

I

i ~
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nearly evervone was in support of
these wars. It’s great to hear that there
were people who protested war in the
early 20th century.”

When interviewed, I’'m inevita-
bly asked to name my favorite song,
Actually, my favorite varies from day
to day, depending upon the time and
place and mood, and I will add or
delete songs from my program as the
situation warrants, because these songs
aren’t merely historical curiosities, they
are living, breathing entities. Before a
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concert at Silverlake College in
Wisconsin, I learned that a wake was
being held in the convent that night for
one of the sisters. So I sang “Sister
Thou Wast Mild and Lovely,” a
haunting Primitive Baptist hymn in
which women lament the death, but
celebrate the life, of a departed friend.
Bridging the gulf of time, culture, and
religious denomination, the song
achieved one of the therapeutic effects
of music — helping us cry.

As Ethel Raim said, that’s power.

(Gerri Gribi is a singer/ bistorian/ storyteller
whe bas been touring North America for
some twenty years. Using resources ranging

Jrom the Library of Congress Archive of Folk
Culture to a porch in West Virginia, her
research has unearthed songs that portray our

Joremothers more realistically than the
“Victims” they appear as in some traditional
“women’s” songs. She has appeared on
television and radio and bas written for
scholarly and popular publications. She
maintains an annotated and frequently
updated website of women’s and folk music
resonrces at bitp:/ [ www.dct.com/ ~gribi

Gnribi’s most recent CD, The Womansong
Collection, offers more than seventy minutes
of traditional, early-composed, and original
Songs with positive images of women, and
includes a sixcteen-page booklet with byrics

and bistorical notes. She is offering this 20
value CD to readers of Feminist Collec-
tions for a special price of §12 including
postage. Make check or money order payable
to Lilyfern Records, P.O. Box 8021, Green
Bay, W1 54308, being sure to mention
Feminist Collections.]

* The title refers playfully to Patsy

Montana’s 1935 hit “I Want to Be a
Cowboy’s Sweetheart” because, Gribi
believes, the altered title more accu-
rately suits the spirit of the song.

TALKING Across DIFFERENCES: A SyYmPosiuM FOR DIALOGUE
BETWEEN ACADEMICS AND ACTIVISTS

by Deborah Uman and Elisabeth Sheff

Historically, Women’s Studies at
the University of Colorado at Boulder
has been isolated from the rest of the
campus, not attaining an independent
major until the spring of 1998. With
no graduate program, feminist scholars
were left with few means to connect
with others doing similar work.
“Talking Across Differences: The
Second Annual Feminist Symposium”
was organized by an interdisciplinary
team of CU graduate students to give
university and community membets an
opportunity to present and discuss
their ideas, while considering the role
of Women’s studies beyond the insti-
tution. The first Symposium focused
on brdging disciplinary boundaries,
and the goal of the second was to
embrace the community to include a
greater diversity of feminist perspec-
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tives. This paper addresses the chal-
lenges and successes of past confet-
ences and considers strategies for
creating more dynamic and interactive
conferences in the future.

The academic discipline of
women’s studies grew out of the poli-
tical actions of feminists and Civil
Rights workers. Moreover, women’s
studies has had a significant impact on
soclety, raising awareness about issues
such as sexual assault, domestic
violence, and job discrimination. In
their book Professing Feminism: Cantion-
ary Tales from the Strange World of
Women’s Studies, Daphne Patai and
Noretta Koertge document some of
the conflicts surfacing from the pairing
of scholarship and activism that

characterizes many women’s studies
programs today. Noting that: after the
1960s feminist academics were “often
accused of being ivory-towered
recluses.” Patai and Koertge suggest
that currently women’s studies depart-
ments employ several self-defeating
practices such as academic separatism
and deferral of educational aims to
political activism. We disagree.While
Patai and Koertge’s task was to chart
the short-comings of women’s studies,
our goal in organizing the “Talking
Across Differences” Symposium was
to build on the strengths of an aca-
demic discipline that is committed to
the principles of equity and justice, to
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show how vital women’s studies and
feminist scholarship are both to the
purpose of a university and to the
workings of the community at large.

Our decision to broaden the
Symposium to include community
members and activists was based on
the understanding that feminist
scholarship should be informed by the
experiences of women and men
working for gender equity and that
activist practices would benefit from
discussing the theoretical constructs
about gender that are voiced by aca-
demics. By holding the Symposium in
a university setting, it was difficult not
to privilege the academy over the
community, but we tried to create a
welcoming environment, publicizing
the event widely, inviting individuals
and organizations to attend and
present, and offering a vanety of
programs including panels, workshops,
and performances. Participants
included students and faculty from
numerous departments, local perform-
ers and business people, and represen-
tatives from organizations such as the
Women’s Resource Center and the
Coalition for Healthy Sexuality. A
sociology graduate student and
Coordinator of the Sexual Health
Education Program at the University
of Colorado, Adina Nack was involved
with the Symposium in several ways,
serving on the organizing committee
and participating in a panel on building
feminist coalitions. Encouraged by the
energy of audience members who
spoke of their interests in many types
of feminist activism, Nack explained
that her Symposium work gave her the
opportunity both to network with
other like-minded individuals and to
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hone her organizational skills for later
professional use. As both community
organizer and graduate student, Nack
found that the Symposium provided
her with “affirmation that the combi-
nation of scholarship and activism is a
legitimate goal,” and she thinks of the
conference as an “inspiration” that
encourages other women and men to
consider the significant connections
between the academic discipline of
women’s studies and the practice of
feminist work in our communities.
Rather than reproducing the
university model of education in which
the holder of information bequeaths
knowledge onto the receiver, we
worked to promote the mutual
exchange of ideas in which we could all
learn from each other. For example,
the plenary session brought together
three speakers who came to the
Symposium with very different
perspectives on feminism and its
functions. Abby Ferber, a professor of
sociology at the University of Colo-
rado, Colorado Springs, used a
theoretical approach to investigate the
racial and gendered stereotypes
promoted by white supremacists. A
local author and advocate for women
in poverty, Rickie Salinger, spoke of
the basic rights of reproduction and
motherhood ‘that are denied to poor
women, while Mary Churchill talked of
her work both as a women’s studies
professor at the University of Colo-
rado, Boulder, and as faculty advisor
for a group of Native American
students who were protesting the
university’s poor record on recruitment
and retention of students of color.
Although the speakers did not plan
their talks as complementary, each talk
informed the next, so that Ferber’s
explanation of stereotypical cartoons
underscored Salinger’s emphasis on the

pohtical rhetoric that demonizes poor
women, and Salinger’s invective
against complacency anticipated
Churchill’s discussion of her role as a
scholar who must also be concerned
with the workings of the university as a
whole. At the reception following the
presentation (and we believe food is
integral to good conversation),
speakers and audience members alike
considered how the separate threads of
the three talks could be woven
together and how scholarship and
activism are both necessary for social
change. These conversations continued
throughout the weekend as we listened
to talks about mothers in the academy,
participated in workshops on coalition
building, and questioned ourselves
about the role race and racism has
played in the classroom.

While Our successes were
numerous, we also faced several
challenges in the planning and imple-
mentation of the Symposium. One of
the dilemmas confronting conference
coordinators is that the form of
presentations at an academic confer-
ence may seem restrictive to non-
academics. For the third symposium,
“Building Bridges,” we have made an
effort to vary the format of the
presentations, including roundtable
discussions and workshops, since it
was the traditional academic panels
that had the smallest community
attendance. Similarly, planning
committee members have been
contacting community activists
personally and bringing information to
community groups who may be
interested in the Symposium. Finally,
rather than having both an opening
and a closing plenary session this year,
we will conclude the conference with a
feminist film festival in an attempt not
only to attract a larger and more varied
audience, but also to offer area artists
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an appealing forum in which to
participate. '

An even greater challenge to
fostering dialogue across differences is
the lack of racial and ethnic diversity in
Colorado as a whole, and Boulder and
the University of Colorado in particu-
lar. While our plenary speakers were
quite diverse, the majority of those in
attendance at the Symposium were
white and middle class. Many of the
women of color who came to the
Symposium to present their work left
soon after their presentations rather
than attending other panels. Women of
color have rightfully criticized the
feminist movement in the U.S. for its
racist ideology, so as organizers of the
event we were sensitive to the prepon-
derance of white women attending.
For this year’s Symposium, members
of the planning committee have been
attending the meetings and events of
diverse groups on.campus in an effort
to make contact with people of color
on the Boulder campus. We have also
been in contact with faculty of color,
seeking their advice and involvement
in the Symposium. Since sister schools
in the area are more diverse than CU
Boulder — especially the Auraria
campus in Denver — we have been in
contact with students and faculty at
these schools, seeking submissions for
presentations and workshops as well as
advice regarding plenary speakers. We
hope for co-sponsorship with Auraria
at some point, envisioning an event
spanning both campuses.

Finally, one of the remaining
difficulties facing the Symposium is its
complete dependence on feminist
graduate students. Adina Nack
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tdentified this lack of institutionaliza-
tion as the greatest challenge for the
future of the Sympostum. Women’s
Studies faculty not only have more
administrative clout, but extensive
contacts with other campuses in the
area as well, and could offer long-term
continuity that graduate students
cannot. Greater faculty involvement in
the Symposium would provide
members of the Women’s Studies
Department a ready-made opportunity
to combine their own scholarship with
activism, as well as a framework in
which to mentor feminist graduate
students. As we look ahead to organiz-
ing future feminist symposiums, we
hope to continue to build and
strengthen these coalitions between
women of color and white women,
between faculty and students, and
between activists and academics, all the
while exploring the role of women’s
studies in the university and in our
communities.

NOTES

1. Daphne Patai and Noretta Koertge,
Professing Feminism: Cautionary Tales from
the Strange World of Women’s Studies
(New York: BasicBooks, 1994), p.5.

[A doctoral candidate in the Department of
English at the University of Colorado,
Boulder, Deborab Urman is writing ber
dissertation on gender and translation in
Renaissance England. As an activist, she has
belped secure permanent funding for the
University of Colorado Women's Resource
Center, served as a rape crisis botline
counselor, and currently works as an adyocate

Jor women in poverty.)

[Elisabeth Sheff is in ber third year of a
Ph.D. program in Sociology at the University
of Colorado in Boulder, focusing on gender,
sexuality, and the family. In addition 1o
researching women in sustainable energy and
alternative family structures, Ms. Sheff bas
coordinated two consecutive years of the
Interdisciplinary Feminist Symposium, a
Serminist conference at CU.]

Page 21




CAN WE TALK? CoLLABORATIVE CONVERSATIONS BETWEEN
ACADEMICS AND ACTIVISTS

by Anne Stathan and Katherine Rboades

A.cross the nation, higher edu-
cation institutions are clamoring to
create university/community partner-
ships, a practice embraced more or less
from the beginning by academic fem-
nism. Though Women’s Studies
programs stand at the forefront of this
movement, they still struggle to form
community collaborations that inform
the core of their wotk. The Women
and Poverty Public Education Initia-
tive (WPPEI), a state-wide University
of Wisconsin Women’s Studies Con-
sortium Outreach project supported
through grants from private founda-
tions, provides one exception to this
pattern. As “graying” feminists with
over sixty-five years of combined
activist and academic experience
between us, we offer a ghmpse of
WPPED’s tensions and triumphs by
drawing on writings and records of
conversations of WPPEI members.
We hope our reflection will serve as a
possible starting point for others
interested in “walking our walk.”

Amid initiatives at both state and
national levels toward “reform” of the
country’s welfare support system, in
1994 groups including women’s
studies faculty and women from the
poverty community in eight Wisconsin
cities developed a community-driven
agenda aimed at ensuring that voices
from the poverty community are heard
in debates about welfare reform.
Participating faculty bridge theory with
practice in striving to develop equal
partnerships with women from the

community. Cooperative activities
include public speaking, video produc-
tion, workshops, collaborative research
and writing, and dialogue with policy
makers.

The tensions in our work

Tensions within our group often
arise from our different material
positions. The community women tend
to focus on the practical ends of our
efforts, while the academic women
focus more on the implications for
feminist theory and process. This dif-
ference emerges in approaches to our
key activity, conducting research to
dispel myths and stereotypes about
women and poverty. One WPPEI
poverty leader said this:

The collaborative method of
research forces a conflict between
two distant perspectives, the
academic reality and the reality of
lived experience. . . [as] research-
ers and activists often have
different personalities. They
sometimes have different goals
and objectives. Their opinion][s]
about how things should be done
or what needs to be done vary
greatly at times.

Our group also struggles with issues
around methodology (rigor and relia-
bility vs. validity/openness and com-
fort of participants), the timing of
research, and the uses of findings. An
academic woman gives a contrasting
view of our collaborative as:

. . .a cacophony of shifting
stories that are perpetually
mediated by power relations. . . .
Ideally, women’s studies will
provide multiple locations where
personal stories may shift collec-
tive meanings in productive ways.
But this goal must be tempered by
an abiding awareness that some
voices or stories will be heard
more easily than othets.

The material disparities that frame our
differences in perspective rank as one
of our most painful divides. One
member who continues to live in
povetty states:

The academics just don’t get it.
They just don’t want to get it. They
don’t want to really go to the
expetiences that poor women have.

On the other hand, many of the
academics feel inept and helpless as
they scek solutions to bridging this
gulf.

I am deeply troubled when I hear
my community partner say that she
doesn’t have enough money to buy
food or pay her monthly bills.
Even though I know that she is
paid fairly for her WPPEI contri-
butions, the fact remains that at
the end of the day my material
needs are met and often hers are
not.

While we experience these dif-
ferences as real, honoring the artificial
boundaries between “activist’ and

“academic” can create new tensions by
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prescribing who can speak and
rigidifying what they can say. In our
process, women from the poverty
community often speak from their
lived experiences and frame their
remarks in terms of their personal
stories. While these personal render-
ings add incredible depth to our work,
at least one woman asserts that telling
and retelling her story keeps her stuck
in a poverty narrative that she is ready
to leave behind.

Honoring activist/academic
boundaries also compromises our
efforts to meld distinctions between
public and private, which we uncon-
sciously replicate in our prescribed
regime of speaking. Since the women
from the poverty community supply
the “personal” stories and the academ-
ics usually chime in with “public”
discourses, we setiously limit possibili-
ties for sharing a wealth of communi-
cation space. For example, one aca-
demic, responding to these implicit but
nevertheless powerful communication
codes, has felt compelled to remain
silent about an adult child who is suf- .
fering from a chronic disability, even
though one of the women in poverty
sees her experience with a similar
tragedy as an essential aspect of her
frequently repeated natrative:

My story. . .is about living as a
mother with a handicapped
daughter, sometimes single and
some of the time married, going
through the death of my husband
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and my son, fighting the whole
system over my benefits, such as
social security and pension.

Further, our tendency to categorize
someone as either “activist” or
“academic” clouds the heterogeneity
within the two groups. Participating
women’s studies faculty occupy quite
disparate positions with regard to
institutional privilege ranging from a
Department chair to a lecturer.
Likewise, some of the women from the
poverty community have college
degrees and are successfully moving
out of poverty while others are stll
struggling to move toward economic
self-sufficiency.

The rewards of our work

Some of our most valued suc-
cesses involve our efforts to topple
conventional notions of leadership,
group power, and professorial privi-
lege. Sometimes, building effective
alternatives has generated heated
debates, as many of our members
came to the group with conventional
notions of group process. In preparing
for one meeting devoted to leadership
issues, one of the academic leaders
wrote partly from frustration:

I grew up in a family that talked
often about my Native American
ancestry . . . [where] leadership,
while being an honor, [is] also. . .a

'u"'mmwz;

burden, rather than a prvilege. . .
[and] individuals designated as
leaders are seen as being at the
bottom of the pyramid, not at the
top, bearing the burden of doing
the group’s bidding, rather than
telling everyone else what to do. . .
. In the case of WPPEI, it seems I
have been waiting for the group to
tell me what you want me to do,
and you have been waiting for me
to tell you what to do.

One of our biggest rewards has
been seeing alternative models take
root. One of our community members
wrote about her evolution from more
traditional notions of leadership:

My story is about transitions from
one mode of leadership to another,
of coming to fully understand and
implement a feminist collaborative
framework. . . . Our team is
composed of women rich with the
experience and tradition of African
American culture. . .the lived
reality of povetty and. . .welfare. .
.young. . .with limited educational
background. I, as a white, older,
middle-class woman bring years of
experience in education and
administrative experience. . . .

For her, the blending of strengths and

perspectives creates a more formidable
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presence with both those in poverty
and with other community members.
She says,” Our complementary exper-
ience can bridge the gap between two
worlds and offer a broader interpreta-
tion of reality because each brings
something unique to the dialogue.”

The emergence of shared leader-
ship models is also seen in comments
from two of our members from the
poverty community:

I have felt more empowered to
join in these projects, and through
this work have found the courage
to go back to school and take
college courses. . . . My work with
WPPEI has helped me see my
struggle more clearly and given me
more confidence in helping myself
and others.

.. .J once felt like I was nothing
and now it is great to look back
and see how much I've grown. . ..
Support from the outside encour-
ages and pushes you and helps you
keep going when times are bad.
Empowerment comes from some-
where within but can be helped
from the outside. It’s like a flower
that blooms. It’s there, but the sun
and rain had to help it to open. . ..
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Our work has led us to re-examine
“teaching” — its location and practice —
in equally exciting ways. Three of our
members — one teaching in a four-year
institution, another in a two-year
college, the other in a health care
center where she conducts workshops
with and for women who are affected
by welfare reform — wrote in a co-
authored article:

All of us have been teaching
activism — helping those who wish
to wotk for social change to
become more effective. [In] our
discussions in WPPELI. . .we came
to recognize that although we work
in very different settings, we share
similar goals for helping some of
our students become mote active
members of their communities.

As WPPEI partners come to see
more commonalities in the work they
do, the possibilities for cross-fertiliza-
tion grow tremendously. Such oppot-
tunities are especially important for
feminist scholars seeking to transform
traditional process. The questions
come easter than the answers. Often,
we heed the poet R.M. Rilke’s advice:

Live the questions now. Perhaps
you will then gradually, without
noticing it, live along some distant
day into the answers.'

Won’t you join us on our walk as we
live the questions in seatch of that
distant day?

[Quotations are taken from things
written or said by Laura Wittmann,
Anne Statham, Jean Verber, Katherine
Rhoades, Rita Seiler, Cindy Klevgard,
Mary Kay Schleiter, Kathe Johnson,
Janet LaBrie. For a complete listing of
relevant papers, reports, and publica-
tions, contact Anne Statham at the
University of Wisconsin-Parkside.]

NOTES

1. Quoted in Parker Palmer, “Evoking
the Spirit,” Educational Leadership (Dec.
1998/Jan. 1999), p. 8.

[Anne Statham is Professor of Sociology and
Women's Studies at University of Wisconsin-
Parkside, where she also serves as co-Director
of a new HUD funded Community Outreach
Partnership Center. She is also Outreach
Administrator for the UW Women’s Studies
Consortium. Her email address is
anne.statham@uwp.edy)

[Katherine Rhoades is Grant Development
Specialist for the Schoo! of Education and
Assistant Professor , Foundations of
Education, at University of Wisconsin-Eau
Claire. She recently coordinated a UW
Women’s Studies Consortinm regional
conference on women and poverty on her
campuns. Her email address is
rhoadeka@uwec.eds)
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LEADERSHIP DEVELOPMENT IN A CoMMUNITY CONTEXT

by Margaret Ingram King

Leadership education took a turn
toward feminism in the 1990s. The
decade’s notions about leadership
embrace feminist ideals of shared
powet, reciprocity of influence, and the
value of relationships. Feminist
pedagogies that value personal experi-
ences enjoy a good fit with college and
university service learning and civic
leadership programs. Educators are
being awakened to injuries foisted
upon gitls, particularly middle school
gitls, highlighting a need for female-
friendly practices at all levels. Further-
more, the recently recognized interde-
pendence between institutions of
higher education and their surrounding
communities exemplifies the value of
relationships, an idea long associated
with women’s perspectives.

The confluence of these trends set
the stage for a unique women’s
leadership course at Tulane University.
Newcomb College, the coordinate
college of Tulane for undergraduate
women studying the liberal arts and
sciences, wanted to strengthen its
leadership development program by
bridging the cutricular and the co-
curriculat. The College was ready to
extend its mission of educating women
to the development of gitls as well.
Faculty had recently affirmed service
learning. Also, Tulane had recently
entered a collaborative effort with
Xavier University called the Campus
Affiliates Program (CAP) which aims
to enrich both academy and commu-
nity by building partnerships and
programs involving both.

The time was ripe for “Leadership
Development in a Community
Context,” a two-semester course
jointly offered by Psychology and
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Women’s Studies designed to develop
the leadership skills of college students
through their work in expanding the
leadership skills of girls in New
Orleans public housing. During the
first semester, college students were to
consider writings and research about
adolescent development, environmen-
tal factors affecting young African-
American women, and models of
collaborative leadership, while carrying
out a service learning experience with
sixth grade girls. By the end of the
first semester, they would be ready to
create an affirming and empowering
leadership curriculum for the girls.
Students would implement this
curriculum during the second semester.

Tenets of women’s studies
pervade the course. The leadetship
model being used is based on feminist
views of shared power. The service
learning aspect emphasizes the
connectedness of the academy and its
surrounding community. The psychol-
ogy portion of the curriculum focuses
on the development of gitls. Personal
reflections come about through
required journaling, Finally, an inter-
disciplinary and cross-functional group
makes up the teaching team.

Teaching team

From the beginning, course
development has been collaborative. A
professor of developmental psychology
who was also 2 women’s studies faculty
associate and leader in the CAP
program joined a Newcomb College
student affairs administrator who
taught women’s leadership as an
adjunct faculty member in women’s
studies. The teaching team quickly

expanded, with invitations accepted by
a theater professot, a child develop-
ment expert, another student affairs
professional, a health educator with
particular interest in adolescent
sexuality, and CAP personnel knowl-
edgeable about the service learning
site.

Weekly meetings allow collabora-
ton, reflection, feedback, course
development, and personal growth for
the teaching teamn. Interestingly,
attempts to employ the collaborative
model have made the team its own
laboratory for examining ownership,
empowerment, and process. In
retrospect, development of a func-
tional team might have been enhanced
by a clearer articulation of individual
expectations, mutual commitments,
and common purpose. To date, two of
the original eight members have left
the group, although both remain
engaged in specific ways.

The course curriculum — readings

Although concentrated on
developmental psychology and
leadership, course readings have been
diverse. Sapphire’s Push' injected
passion into classtoom discussion early
on. Then Bronfenbrenner’s structure
of systems affecting adolescent
development® provided the framework
for exploring the influences of peers,
families, schools, sexuality, and racism.
Concomitantly, the Social Change
Model of Leadership Development,?
with its focus on individual, group, and
community, provided the central lens
for looking at leadership.
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Synthesis of the material has been
a challenge. Students eventually asked
that, rather than lecture, class time be
spent in bridging readings and the
realities of their service learning
activities. Journaling also provided a
vehicle for synthesis, a process much
mmproved by dropping specific teacher-
written questions in favor of individual
student determination of topics and
content. “As time goes on,” one
student wrote, “and we see how all of
our efforts with our girls are pulling
together to make an impact on the
sixth grade classrooms, 1 think we will
have a2 much more defined sense of
collaboration.” Another student
reflected:

Just like everyone, I think these
girls need love and support to
develop healthy senses of self.
They need to know that they are
worthy of anything to which they
aspite.... I want to help them, but I
don’t know how.... I realize that in
order to help these girls, I have to
have a hold on my incongruences
and I must continually work to
reconcile them.

Finally, both in-class and take-home
examinations required that students
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relate what they were reading, seeing,
and experiencing.

In creating the outline for the
second semester curriculum, students
sought connections, asking to person-
alize African-American history in
America by learning about the history
of their service-learning community
and opening themselves to self-
examination of racism and classism.
Such self-examination enriches
leadership development. The class will
culminate with reflections on the
interconnectedness of individuals,
communities, and peoples, ending with
another novel, Bebe Moore Campbell’s
Brothers and Sisters.

The course curriculum — service
learning

A requirement was that each
student spend three hours per week
working with sixth-grade girls at a
middle school serving a public housing
community. First semester interactions
would familiarize college students with
the context of the girls’ lives. Second
semester would then be spent design-
g and implementing a leadership
program for the gitls.

Structuring this process has
proven difficult. Service learning hours
take place during regular middle school

hours, bringing up questions of inat-
tention to boys (solved by students
from other classes being assigned to
them) and interruption to classroom
teaching (addressed on a case by case
assessment of student need). College
students were paired with middle
school girls, but given only broad
instructions. The initial discomfort
about just what was to be done with
the girls during this time dissipated as
college students chose to tutor or
provide creative activities while
establishing caring relationships.

By mid-semester, the teaching
team saw the need to more intention-
ally interject group work into the
service learning. College students were
divided into three groups, with each to
provide a proposal for the girls” lead-
ership program, paying attention to
group process as well as task. Group
development thus became a vehicle for
examining and experiencing collabora-
tive leadership, possibly a process to be
repeated with the sixth-graders in the
spring.

Service learning observations,
reactions, and reflections were
chronicled in journals. Over time,
journals became primary instruments
for classroom and experiential synthe-
sts, student-teacher communication
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(especially pertaining to developing
relationships between collegians and
girls), and personal growth assess-
ments. As one student wrote: “I think
our common purpose would probably
be served more efficiently if it were
defined in a clearer, more cohesive
manner. Exactly how are we supposed
to turn them into leaders? And if a
leader is defined by their com-mitment
to change, are we supposed to intro-
duce them to community service?”
Another student struggled with her
relationship with one of the gitls: ““ For
example, I am having a problem with
T refusing to speak. I need help with
the following questions: What is it
about the child’s environment or stage
of psychological development that
makes her respond in such a way?
What can I do to gain her trust?”

Students and teachers alike have
felt the power of service learning. The
setting quickly exposed poverty, high-
lighted difference, and mirrored white
privilege. Collegians were eager but ill-
prepared to respond productively.
Future classes will orient students to
the history, daily lives, and outlooks of
the service learning community as well
as provide frameworks for understand-
ing their experiences before on-site
service learning begins.

Students

Twelve students enrolled fall
semester, mostly white undergraduate
women, with one African-American,
one male, and one graduate student.
Only those completing the fall course
could enroll in the spring. Seven
returned: six white undergraduate
women, and one white undergraduate
male. The lack of African-American
voice among students cannot be
mediated sufficiently by fifty petcent
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African-American representation on
the teaching team.

Product

Three proposals for a second
semester leadership program emerged
from the service learning group work.
One recommended an arts festival as a
medium for the girls’ self-expression
and affirmation of voice. Another
focused on conflict resolution, with
particular focus on mediation. Its
implementation would progress from
team building for the girls to their
becoming peer mediators. The third
proposed to empower the girls by
having them be exposed to female
leaders, learn about their community,
work to develop group commitment,
and explore issues related to their own
self-esteem. At the same time, the girls
would select and complete a commu-
nity project, providing them with a
positive view of themselves as agents
of change in their community. Imple-
mentation of the intervention for girls,
regatdless of the form it takes, will also
provide the context for expanding the
collegians’ understanding and execu-
tion of leadership.

Future

At the writing of this article, the
Leadership Development in 2 Commu-
nity Context course is beginning its
second semester. In general, students
and faculty alike remain enthusiastic
about the concept and committed to
the undertaking. Both agree, however,
that changes in the structure, content,
and logistics would enhance the
course. A modest conjecture regarding

the future of the course is that it will
be refined and institutionalized within
the university curriculum. Such
modesty downplays its possible impact.
This offering has allowed experimenta-
tion of collaboration across disciplines,
between academics and student affairs,
and between community and institu-
tion. Thus it could serve as a model of
feminist practice for leadership
courses, even those outside the
women’s studies rubric.

NOTES

1. Sapphire, Push (New York: Vintage
Books, 1997).

2. Urie Bronfenbrenner, The Ecology of
Human Development (Cambridge, MA:
Harvard University Press, 1979).

3. Higher Education Research Insti-

* tute, A Social Change Model of Leadership

Development Version III (Los Angeles:
Higher Education Research Institute of
the University of California, 1996).

4. Bebe Moore Campbell, Brothers and
Sisters New York: Berkley Publishing
Group, 1995).

[Dr. Margaret 1. King is the Assistant Viice
President for Student Affairs and Adfunct
Abssistant Professor of Women's Studies at
Tulane University. She was formerly
Assistant Dean for Newcomb Student
Programs at Tulane. She can be reached at
miking@mailbost.tes.tulane.edn.)
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Taking Root, GROWING, AND EVOLVING:

REeacHING Low-Income WoMEN wiTH EDUCATION

by Bets Reedy

The connection between the
Women’s Studies Department at Uni-
versity of Wisconsin-La Crosse and the
La Crosse community has been
growing and evolving for the past ten-
plus years. I'd like to first sketch here
a brief history of that connection, then
comment about what seems to account
for our success. In 1988, funding was
received from UW System Extension
to start the Single Parent Self-Suffi-
ciency Program (SSP), a year-long,
college prep program for low-income
women. This effort by the Women’s
Studies department to address what we
then called “the feminization of
poverty” was intended to allow low-
income women to achieve economic
self-sufficiency through higher educa-
tion.

The program worked successfully
for a number of years. We regularly ran
three sections of the course per year,
sending about half of the women who
started the program to one of the three
local postsecondary institutions. The
women did very well in school,
averaging above a 3. gpa, with quite a
low dropout rate; of the graduates,
many are now working professionally
in the La Crosse area. During those
years, the program staff (another part-
time faculty member and I) spent many
hours working in the La Crosse
community on committees, 2s mem-
bers of task forces, and as speakers
addressing local groups — civic groups,
business groups, agencies, churches,
etc. — about the program and the
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students; eventually, the program
became part of the permanent operat-
ing budget of UW-La Ctrosse.

Then, along with the national
fervor for “welfare reform,” came
Wisconsin Works, or W-2. With the
introduction of W-2 in Wisconsin, the
role of the SSP changed. While recip-
ients of Aid to Families with Depen-
dent Children (AFDC) had been able
to attend school full-time, W-2 parti-
cipants were required to work forty
hours per week, leaving little time for
children and household, let alone fur-
ther education. There were other
adjustments, too, so shortly before W-
2 went into effect, members of the La
Crosse community — agencies, advo-
cates, welfare case workers, churches,
legal aid attorneys, the Hmong Mutual
Assistance Association, and others —
met to discuss the probable impact of
the welfare changes. One of the needs
described was a source of work-
approptiate (and interview-appropri-
ate) clothing for poor women. Out of
that need was born — with graduate
student Michele Graf as midwife and
the Women’s Studies department and
SSP as sponsors — the Women’s
Clothes Closet. Professional women
donated quality, stylish clothes, a
minister donated space in Our
Saviour’s Lutheran Church, and
Michele begged, bullied, and sweet-
talked merchants into donating clothes
racks, hangers, mitrors, etc. The
project was extremely successful; low-
income women came, and were
outfitted completely (including purses,
shoes, jewelry, and matching accesso-

res) with three or four outfits so they
could interview for work and start new
jobs feeling confident and presentable.

The kind of contact with newly
working women engendered by the
Clothes Closet led, in 1997, to devel-
opment of the W-2 Mentoring Pro-
gram, a coopérative program between
the SSP, UW-La Crosse, and La
Crosse County Human Services; and
Michele Graf was hired to set up the
program, plan the training, and recruit
mentors. When Michele moved away
from the area, an equally energetic and
unflappable woman was, fortunately,
able to step in and carry on. The
purpose of the Mentoring Program is
to 1) stabilize families in economic
crisis so they can secure and retain
employmerit, and 2) provide trained
mentors to help them plan and pursue
the road from poverty-level employ-
ment to economic self-sufficiency. The
first step steadies the family, lending
support so they do not feel isolated,
and providing a resource person to
help them understand the array of
services available in the community.
Then, the mentee is matched with a
trained mentor who can help in the
development and implementation of
an effective self-help plan. For many,
this step means training and/or ‘
postsecondary education. Thus, this
program now works hand-in-glove
with the Self-Sufficiency Program, and
we hope to see our first round of
students from the Mentoring Program
enroll at UW-La Crosse this fall, even
if it’s on a part-time basis.

Thc success of these outreach
programs stems directly from the
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efforts of the staff to foster connec-
tions with the La Crosse community.
We don’t all go in the same directions,
but all of us have met, talked with, and
collaborated with a very large number
of people in the area: local women’s
groups like the PEO sorority, Ameri-
can Association of University Women
(AAUW), etc.; the YMCA and YWCA;
Gerard Hall, a Catholic “home for un-
wed mothers”; Jocal business groups
like Rotary, Lions, AVANT business
group, Business and Professional
Women; New Horizons, the women’s
shelter; local and state legislators; the
Hmong Mutual Assistance Associa-
tion; local churches and peace and jus-
tice activists; local volunteer coordina-
tors; Teen Health; Choices; and others.
This is a crucial step, and for many
years it required a great deal of our
time. Another important factor in our
success is the kind of women we’ve
been able to recruit for our Board of
Advisors. One member of the SSP
Board, for example, has been able to
secure for each of our “graduates”
who reaches her junior year in college a
$1,600 scholarship. Another member
has just “found” five computers that
we can give to our students — and
access to a computer, other than those
available in campus computer labs, can
really make a difference for a low-
income single mother with a couple of
small children who has a term paper
due at the end of the semester.

Many of the women on our Board
are wealthy, influential women whose
lives are rather sheltered from the
kinds of concerns and problems typical
of many of our students. We’ve been
able to bring those groups together —
to the mutual enjoyment and enrich-
ment of both (and to the considerable
delight of the staff). We assume that
similar rich relationships will be
developing between mentors and
mentees in the Mentoring Program.
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We already know that some of the
mentors were at one time in the posi-
tion their mentees are now; other men-
tors have lived comparatively privi-
leged lives with no need for boot-
straps. For perhaps very different
reasons, mentors from both groups
seem to want to give to the commu-
nity, and the mentoring program
allows them to do that, enriching both
groups.

Two other factors are crucial in
the success of the SSP. First, we always
start where our students are coming
from (this same point of view charac-
terizes the Mentoring Program). We
know that most of these women have
barely acknowledged to themselves
their dreams of higher education, that
most are tetrifically intimidated by the
UW-L campus. We know they are
wottied they will appear out of place
among the traditional students, be
shown up as the dummies they have
frequently been told they are. So we
start with those concerns, and address
them head-on. Second, from the
beginning we emphasize the academic
content of the program, making it
demanding and exciting. During the
first semester, the academic focus is on
critical reading, thinking, and writing —
skills requisite for any academic disci-
pline. Students do not receive grades
on their papers; rather, they get
detailed comments on the strengths
and weaknesses of what they’ve done.
After a few weeks, these students
begin to recognize that they are com-
petent thinkers, that they can commu-
nicate in class and on paper effectvely.
One of the great pleasures in being
part of this program is watching the
spirits of these students soar as they
begin to understand they are good
students and that immense doors are
opening for them onto a wide and
exciting future.

That transformation continues to
bring us unexpected and astonishing
support from individuals — at UW-L
and in the larger La Crosse community
— who witness it and understand its
significance: a UW-L administrator
who sends us considerable cash in
spanking new bills each Christmas,
money to be given anonymously to any
student or grad who needs it; a staff
person at a local agency who reassures
us that the untoward difficulties of
working with us are O.K. (she just
wants to support what we’re doing); a
faculty member who simply (and
anonymously) wrote a check to cover
the tuition of a graduate who ran into
unexpected problems.

Our next big tasks are to 1) secure
permanent funding for the Mentoring
Program, and 2) find effective ways to
collaborate with local businesses so
that “entry-level” workers can goon
for the postsecondary education they —
and their families — need. Since there
is currently considerable demand for
more skilled, highly educated employ-
ees, we hope to make this next turn in
the evolution of the SSP beneficial for
employers, employees — and the
community. We intend to maintain the
program as a clear path to economic
self-sufficiency for our students and a
positive contributor to a remarkable,
caring community.

[Elizabeth (Bets) Reedy has taught at Rice
University and Hope College, has taught
Navajo and Hopi adults, lived in the
mountains with an old Navajo matriarch/
shepherd/ weaver, and “retired” to full-time
sheep farming. She returned to part-time
teaching at UW-La Crosse and Viterbo
College while continuing to farm. She is
concerned with social and environmental
Justice and sustainable agriculture.)
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CONNECTING STUDENTS WITH THE

CoMMUNITY

CommuNiTy PARTNERSHIP: UNIVERSITY STUDENTS PROVIDING
RAPE CRIsiS INTERVENTION

by Susan C. Turell

“I have learned more 1n this class
about life than I could have in any
other class out of a book.”

- a rape ctisis intervention student

R-r-r—r-i-n—g. R-rr-r-i-n-g.
“Hello. Rape crisis hotline. How can I
help you?” With these words, hotline
volunteers begin the process of
providing support and healing to
sexual assault survivors, their family
members, and friends. Without these
volunteers, rape crisis programs across
the country could not offer this
important service. Therefore, recruit-
ment and training of volunteers is of
key importance to all such agencies.

The combination of my back-
ground in grass roots activism and my
career in academta has led to an
exciting alliance. For the past three
years, I have offered a university
course entitled “Rape Crisis Interven-
tion” in collaboration with a local
women’s center. Over two weekends,
graduate and undergraduate students
are trained in the basic skills and
knowledge needed to provide good
quality crisis intervention to sexual
assault survivors on a twenty-four-
hour hotline.

Due to my involvement in the
local women’s center, I knew of the
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continual need for volunteers to staff
the hotline, as well as to provide other
services. As a faculty member in both
psychology and women’s studies, I also
knew the importance of skill building
and activism for students. I contacted
the Director of the Rape Crisis
Program and began a dialogue about
how to meet these needs. We decided
the best option was to offer the
training as a course for college credit.

This course is designed to train
students with a compressed format:
the students complete a three-credit,
forty-five-hour class in two weekends.
Prior to the weekends, the class meets
once during the week for an orienta-
tion to the course and an ovetview of
violence against women. The two
weekends are scheduled at the begin-
ning of each Fall and Spring semester,
skipping a weekend in-between. We
meet Fridays from 5-9pm, Saturdays -
and Sundays from 9am-5pm.

The training is essentially the same
one that the women’s center regulatly
offers, and is certified by the Texas
Association Against Sexual Assault
(TAASA). At the end of the course,
the students receive a certificate that
they are certified rape crisis advocates.
Students have indicated that this is an
attractive bonus in taking the course. I
organize the training in collaboration
with the training director of the

women’s centet. We both teach sev-
eral topics and bring in speakers where
needed. For example, we lecture on
crisis intervention skills, information
about sexual assault, and psychological
teactions to rape, but have law en-
forcement, medical, and legal speakers
discuss the systems that rape survivors
encounter.

In addition to the lectures, there
are five or six times during the training
when students practice their skills by
small group role-plays. The scenarios
are taken from real hotline calls. Stu-
dents from previous classes return to
meet with each group. The expen-
enced students benefit by realizing how
much they know and learned from the
class, and the beginning students’ an-
xiety is reduced by realizing that some-
day, they too will have the knowledge
and ability demonstrated by the stu-
dents who previously completed the
coutse.

After the classroom training is
completed, each student observes
experienced volunteers for nine hours
on the hotline. During the semester,
they provide forty-five hours of setvice
on the hotline as the major course
requirement. They also are asked to
complete a process paper describing
their reaction to and growth from this
course.

Thc rewards from this course

are many and varied. The women’s
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center benefits by having a group of
twenty to thirty well-trained volunteers
each semester. About one-third of the
students continue to volunteer beyond
the course requirements. They can
attend additional training to provide
short-term individual counseling,
group facilitation, and public speaking.
The university benefits due to its
increased visibility in the community;
some students have enrolled in the
university just to take this course.

The students benefit in multiple
ways. The most concrete benefits are
that many of them continue with
internships, independent studies, and

that’s what they often become; as one
said, “I feel compelled to share my
knowledge from this class with others.
I want to make a difference in any
small way that I can for women. This
class broke my protective bubble and I
am grateful” Another student shared,
“Last night (during class weekend) at a
party a guy there made a joke about
rape. I told him it wasn’t funny. He
still went on continuing with the joke.
At that point I told him that I was
working at a rape cuisis hotline and
that I did not appreciate the joke that
he was making. I was firm but not
rude. He stopped and said he was
sorry. I was always taught
not to make a scene.

CRISIS

Miriam Greenuwald

jobs for pay at this and other women’s
centers in the area. The course exper-
tence alone adds a valuable item to
their resumes upon graduation.

More abstractly, the students
benefit from an increased sense of
empowerment through their work.
They examine their biases, find their
voices, and know they have impacted
the world in a positve way. These
students may not begin as activists, but
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KaPE —

However, at the beginning
of class I made a vow that [
would not put up with
people making obnoxious
jokes like that around me.
Now that I did this, I feel
empowered and strong.
I'm glad I stood up for
myself and survivors of
rape.”

The students indicate
they learn much about
themselves from this
course. First, they have to
examine their own values
and biases about rape. One
student poignantly shared,
“My close friend (who was
raped at 6) would lie about
the rape incident and her story would
change each time she told it. I felt as
though I did not always believe her
because her story was too inconsistent.
After hearing the survivor panel, I
realized why my friend would lie about
her traumatic event. After class today,
I went home and called her to apolo-
gize for not supporting her in the way I
should have.”

The students often indicate they
feel empowered by the course. “Of all
the courses that I have taken, I can
honestly admit that this was the most
influential, empowering, and informa-
tive. Besides learning how to help
others, I learned how to help myself.
Or perhaps, after I learned to help
myself, I could more easily help
others.” The learning from the course
is not always easy, “(After a tough
call)... this was by far the worst call I
had my whole time on the hotline. It
left me emotionally drained, but I left
feeling like I could do anything. I had
finally conquered my fears. I helped a
woman in extreme crisis. It was an
amazing feeling.”

The students also feel like they are
making a positive contribution to the
community: “I felt that I helped these
women but they helped me more. I
had no self-confidence in myself
regarding the hotline when this began.
I now know that I have the strength to
do this type of work and it gives me a
tremendous amount of joy knowing I
have helped someone.”

For some, the class is a part of the
healing from their own first-hand
experiences with sexual trauma. “This
class has been cathartic for me. I was
raped when [ was nineteen years old
and still struggle with it today. The
class was difficult for me emotionally
but I feel I have learned much about
myself. It feels good to be in control of
my emotions regarding rape. I always
felt that I could have somehow pre-
vented it from happening. I now see
that it was not any wrong decision I
made. This is the first time I have put
on paper what happened to me and it
has taken me three days to write it. I
feel like a load has been lifted off my
shoulders.”
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Cousses like this one are powerful
tools for social change. Students,
survivors, and the greater community
all benefit from community partner-
ships like this course. I urge you to
contact your local women’s center to
develop collaborations like this one.
Combining their grass roots expertise
with faculty’s access to college cur-
ricula results in 2 winning experience
for all involved.

[Susan C. Turell is the Convener of
Women’s Studies and an Assistant Professor
of Psychology at the University of Houston-
Clear Lake. Her first involvement with the
grass roots anti-sexnal assanlt movement
began in 1982, and continues to the present.
The anthor offers many thanks to the
Houston Area Women's Center staff for their
collaboration in offering this course, and to
training coordinator Leigh Ebbesmeyer in
particular. In addition, she thanks and

acknowledges the studenis who learn and grow
[from their involvement in 1his course, making
#t the powerful excperience that it is. All
Student quotes are used with permission. For
copies of the syllabus and other conrse
materials,contact the author at: University of
Houston-Clear Lake, 2700 Bay Area
Blvd,, Box 326, Houston, TX 77058;
ematl- turelf@cl ub.edy]

“WHy SHoP? WEEK”: SHOPPING, SERVICE-LEARNING,
AND STUDENT ACTIVISM

by Kayann Short

F irst-year students often enter
the university with little knowledge of
life beyond U.S. borders. To help my
students at the University of
Colorado’s Farrand Academic Pro-
gram connect their lives with those of
women globally, I created a service-
learning practicum for my coutse,
Women and Society. “Why Shop?
Week” is a consumer awareness
project linking individual consumption
practices to women’s labor and
resource exploitation.

“Why Shop? Week” begins the
Sunday before Thanksgiving with a
community rally to introduce the
concept of ethical consumption in the
midst of the upcoming holiday shop-
ping frenzy. To reach consumers in the
simplest, most direct way, students
have refined their message to three

-main points:
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* Know the story behind the product
ask who makes it? who profits from it?
who needs it?

* Exercise your economic power

* Consume less — don’t buy what you
don’t need

“Why Shop? Week” students gain
organizing skills through maintaining a
website and coordinating local out-
reach events. They work with activists,
politicians, and media representatives
to share their message with the com-
munity and beyond. They analyze how
their own role in U.S. consumer cul-
ture contributes to international
exploitation. Finally, they create an
alternative consumer framework
focusing on ethical consumption.

“Why Shop? Week” grew out of
the United Nations 1995 Fourth
Wotld Conference on Women’s
Platform for Action. Specifically, we
focus on two Strategic Objectives in
the Platform. The first, Strategic

Objective F.1, assigns states responsi-
bility to “[p]romote women’s eco-
nomic rights and independence,
including access to employment,
appropriate working conditions and
control over economic resources.”
“Why Shop? Week” serves as a vehicle
to educate consumers about salary
inequities, gender role segregation,
labor discrimination, collective bar-
gaining repression, inhumane working
conditions, and inadequate legislative
protections for women workers, par-
ticularly in U.S. sweatshops and trans-
national free trade zones. Using infor-
mation from human rights and
women’s non-governmental organiza-
tions, we attempt to engage in a dia-
logue with consumers about these
issues through our rally, website, and
media outreach.

The second Strategic Objective
we employ, ].1, calls for an “[ijncrease
[in] the participation and access of
women to expression and decision-
making in and through the media and
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new technologies of communication.”
The question most frequently asked by
students in this project is “Why doesn’t
anyone know about these problems?”
By writing press releases, maintaining
media contacts, updating the website,
and conducting local radio and
newspaper interviews, they experience
firsthand the difficulty of accessing
media with a complex and unpopular
message. One of the lessons learned
over the past three years has been the .
necessity of a “hook,” something that
catches the media’s attention. These
days, students protesting anything can
seem a novelty, but staging an event
that can be filmed or photographed — a
“photo-op” — helps attract reporters.
They also learn that not all media
venues are the same. Our local pro-
gressive radio station, for example, not
only interviewed us but sent reporters
to create a newspiece for Pacifica
Network. On the other hand, while
one of the Denver TV stations filmed
our event, we were pre-empted by
coverage of a pet immunization bill
and the local football hero’s record-
setting win.

Our greatest challenge in this
project has been to educate consumers
about women’s rights violations with-
out overwhelming them. People in our
well-educated community have some
knowledge and curiosity about the
world, but do not like feeling guilty or
disempowered. More than just
learning about a problem, they want to
know what to do about it. Of course,
the problems we are exposing have
been created by huge, faceless govern-
ments and corporations against whom
individuals often feel powetless. Yet
we know from history that individuals
can create social change, partcularly
when acting collectively.

To help consumers consider their
own connection in international
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exploitation, we have designed a
brochure, “And You Think You Had
Hard Day?”, outlining simple steps for
making purchasing decisions. We have
also created a website with links to
allied organizations and campaigns
(http://spot.Colorado. EDU/ ~shortk/
whyshop.html). The website includes a
postcard that can be sent to corpora-
tions asking them to take responsibility
for the conditions under which their
products — and profits — are made.
These postcards and the accompanying
list of corporate addresses are available
at our rally as well.

Onc of the most successful
components of the project is the
decorating of shopping bags to visually
capture the attention of shoppers
strolling along our pedestrian mall.
Hung on large frames and strung along
tables and railings, the bags prove the
petfect instrument for both showcas-
ing student creativity and inciting
consumer engagement. We use ads or
photos from fashion magazines to
create commentary on global resource
disparity, labor exploitation, and
worker oppression. For example, one
bag featuring a model’s body with the
superimposed head of a sweatshop
worker bears the heading “Miss Free
Trade Zone” and includes statistics
compiled by groups like the National
Labor Committee, UNITE, and
Sweatshop Watch.

Sometimes the bags comment on
the ads themselves. One responded to
the shoe ad slogan “All She Needs”
with the question “Is This Really All
Women Need?” Many of the bags
connect labor exploitation in develop-
ing countries with harmful beauty
standards in industrialized countries by
exposing the dangers of the fashion
and diet industries. For example, one
bag linked anorexia with resource

overconsumption by juxtaposing the
emaciated body of a super model with
the words “Consume Less. Umm, We
Didn’t Mean Food.” A Web gallery
highlighting these bags is planned for
next year’s project.

Events in previous years have
included a Jeopardy-style gameshow
featuring categories like “Sweatshops,”
“Wage and Land Distribution,” and
“Discrimination,” and a skit with a
sweatshop on one side of the stage and
two college-aged shoppers on the
other. The two scenes convened at the
end of the skit as the shoppers threw
“outdated” clothing out of their closets
onto the heads of the exhausted
workers. Skits like this are effective in
both transmitting information to
audiences and provoking discussion of
complex issues.

This year students organized a
rally at the downtown plaza that
included an alternative fashion show
entitled “Crimes of Fashion: Are They
Worth It?” As models showcasing
athletic, young executive, vacation, and
evening fashions paraded down the
makeshift ranway to a driving beat, the
first announcer would, for example,
hype the chic style of an Adidas
running suit, to which the second
announcer would respond: “Speaking
of jogging, Adidas can jog from
country to country as their workers
demand more money or better
working conditions, while workers in
athletic wear factories get their exercise
running from the riot police who are
sent in at the first sign of organizing.”

Besides the fashion show, the
rally also initiated community outreach
by inviting speakers from the campus
group CU Divest and a local social
justice group, the Fair Trade Coalition.
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The audience was enthralled as a
member of the local feminist theater
group, Vox Femina, performed “She-
Wrecks,” the story of a mother so fed
up with her children’s consumer
demands that she turns into a giant
dinosaur who devours all technological
devices. We plan to expand commu-
nity involvement each year and hope
that someday “Why Shop? Week” will
become a national or even interna-
tional event as other communities
organize their own activities.
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My main concern in developing
“Why Shop? Week” was whether the
project would merely reinforce a first
wotld/third world paradigm in which
students became the “saviors” of “less
fortunate” women in “underdevel-
oped” countries or whether my
students would recognize that the
same discriminatory policies and
structures exploiting women in export
processing zones impact their own
lives as well. So far, the latter has been
true. First-year students do not feel
particularly empowered. - While they
realize the privileges they have enjoyed
as U.S. citizens and consumers, they
worry about their futures within what
they perceive as an unstable, uncaring
global economy. They have had little
experience creating social change or
speaking out about their beliefs.

“Why Shop? Week’ helps my
students feel empowered to act
collectively and individually. They
often remark that the factory workers
are young women their own age and
find the lack of opportunity afforded
these women the epitome of injustice.
They view the courageous young
women protesting working conditions
or organizing for fair wages as role
models for theit own lives. As one
student wrote, “The lives and rights of
women would never see improvement
if everyone were to ignore what
doesn’t directly affect them and “Why

Shop? Week” is a tool we can use to
break the silence. . . . Once consumers
are educated and aware of the treat-
ment of women workers in sweatshops
they can put their knowledge to work
through collective action.” The same
is true for students: once they under-
stand they can act.

“Why Shop? Week” helps
students consider a common, everyday
activity — shopping — in a new light.
They confront their own involvernent
in a system that depends upon inequi-
ties and discrimination. They gain
practical organizing experience and
skills, but they also gain knowledge
that challenges reigning values and
perspectives. This knowledge often
leaves students initially uncomfortable
and confused, but by working together
they start to create a framework from
which to approach women’s rights on
the individual, local, national, and
global levels. Many students are
inspired to continue their activism or
international study, and some return as
project interns the following fall.
Perhaps most importantly, the project
allows them to act as global citizens
with an opportunity and a responsibil-
ity to speak out about the world in
which they live.

[Kayann Short is a Senior Instructor with the
Farrand Academic Program at the University
of Colorado-Boulder. Her work focuses on
workers’ rights in the international human
rights arena.)
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WHEeN THE CommuniTy Is THE CURRICULUM: TEACHING WOMEN'S
S1upIes AcTivisms AND ORGANIZATIONS

by Judith McDaniel

“It is common to say that some-
thing is good in theory but not in
practice. I always want to say, then it
1s not such a good theory, is it?”

" -- Catharine MacKinnon, 1991!

A.lthough the stated goals of the
“Women’s Activisms and Organiza-
tions” class are to look at this topic on
a local and global level, examine cur-
rent feminist theory for assistance in
explaining students’ experiences in
organizations, and use their own
experiences in analysis of successes and
failures, there is also an unstated goal.
My hope is that students in this class
will come to a personal as well as
intellectual understanding of a key
concept: that of agency. We discuss
agency all semester in a variety of
contexts. We stress that agency refers
to doing and implies powert, that
agents act and monitor their actions,
that what creates agency is the capacity
(not only the intention) to intervene in
the wotld, to have an effect.

This core course in the relatively
new M.A. program in Women’s
Studies at the University of Arizona is
divided into three sections: exploring
the goals of feminism, examining the
mechanisms by which women have
tried to achieve these goals, and
evaluating how theory and activism
have affected one another. Asa
course requirement, each student
volunteers about fout hours a week in
a local women’s organization or an
organization doing significant wotk for
women. Organizations and activities
that have become part of the Women’s
Studies curriculum through this
arrangement include Planned Parent-
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hood, the lesbian Health Project, a
Take Back the Night March, legal
assistance to illegal immigrant women
victims of domestic violence, the
University’s Commission on the Status
of Women, and assisting in a local
woman’s political campaign for City
Council.

Students enrolled in the “Activ-
isms” class are not considered interns
and do not earn credit for their
volunteer work. They are not super-
vised in their volunteer work and there
is no on-the-job evaluation process as
there would be for an internship. The
credit they receive is for the class itself
— the volunteer work functions as a
laboratory might. In the classtoom we
analyze and hypothesize; volunteer
work in an organization is an opportu-
nity to test, to examine, to experiment
with the more abstract work of the
classroom.

The process of matching students
to an organization can be challenging.
Most Women’s Studies majors have
some experience with activism, but not
all do. Many students are new to the
university area and need help in finding
the right groups.Foreign students may
not share a cultural context for
“volunteer” work and need to under-
stand what they are being asked to do
before they are assisted into a group.
While the community benefits from
the energy and commitment of the
students who enter activist organiza-
tions, community members are not
necessarily aware of the lessons they
are providing students and students are

under no obligation to share their
hypotheses and evaluations with the
organization, although such sharing is
encouraged.

By the third week of the semester,
I expect all students to be involved
with a group and ready to do some
analysis and discussion of their exper-
iences. I require two papers and a
continuing journal about their expen-
ences in the group. The first paper —
to be completed in the first half of the
semester — asks students to do some
research and place their organizations
in a context of feminist activist
organizations, both historically and
thematically. The second paper comes
at the end of the semester and both
analyzes the successes and failures of
their organizations and begins to
construct a theoretical basis for what
might constitute a vital, effective
feminist otganization.

To assist with the journaling, I
have created a series of journal
prompts” to help students focus on
relevant issues in the day-to-day
operation of the organization and in
the larger theoretical framework of
achieving the goals of feminism. Part
of the class’s purpose is to narrow the
chasm between activist and theoretical
work, and I have not found this to be
an easy task. We have trained our
students that to be “theoretical”
means, of necessity, to be “objective.”
At first, they seem to have no way to
reconcile their participation in an
organization with an objective analysis
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of that organization. The journal
prompts suggest ways for students to
think about how an analysis could be
informed by an “insider’s perspective.”

Working in such a variety of
organizations, students want to think.
and talk about what makes an organi-
zation “feminist” and what makes a
feminist organization effective. We ask
questions such as: how should such an
otganization work? what goals should
it have for internal and external work?
what criteria should it use to evaluate
its work? Inevitably students bring
their volunteer experiences into these
analyses, along with information from
the class readings.

_ 'The second journal prompt asks
students to exarnine the power
structure of their organization, asking
questions about decision-making,
hidden power structures, bringing new
people into the organization, gender/
racial/ ethnic patterns, and the domi-
nant ethic or ethos of the group.
Students are encouraged to ask
questions of other volunteers, to do
research when appropriate or possible,
and to value and analyze their own
subjective experience of coming into
the organization.

One of the readings for this
prompt is Pauline Bart’s “Seizing the
Means of Reproduction,” in which she
interviews members of the former Jane
Collective, which provided illegal

- abortions during the late 1960s and
early 1970s in Chicago. Bart theorizes
about why this group was so successful
in providing both a service and
empowering information for a wide
ra.hge of women from diverse racial,
economic, and educational back-
grounds. Several students have been
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particularly taken with the reality that
the Jane Collective could not “keep” -
an incompetent volunteer without
risking the lives of clients and the
freedom of volunteers, and thus were
quite careful about which women were
allowed to become Jane Collective
members. The ability to “get rid of”
incompetent, unproductive, or distup-
tive group members has seemed highly
desirable to students who perceived
that their activist experiences were
being limited by volunteers who were
not committed to the goals of femi-
nism, not competent to do the work,
or — most frequently — doing the work
for personal goals not necessarily
congruent with the group’s achieve-
ment of the task. Class discussions
explored how students could confront
these behaviors and what solutions
might suggest themselves.

Another msight students have
found in the Pauline Bart article is her
comment that when abortion became
legal, the Jane Collective disbanded
rather than changing its “mission state-
ment” in order to continue. Several
student volunteers found themselves in
groups that, having fulfilled one mis-
sion, had shifted their focus. Fora
community group focusing on lesbian
access to screening for breast and
cervical cancer, the shift to a focus on
general health care for lesbians was not
so natural. As the student volunteer
observed, the original group had come
together in response to outside funding
rather than solely out of community
anger and outrage over lesbians’ lack
of access to these services. Once the
service was provided and the money
no longer forthcoming, the group was
less able to find the energy to continue.
The student speculates that this may
have been because the original group

members had never themselves been
denied these services. Most were
healthcare providers at some level, so
their concern was professional and
political, but not immediately personal.
Class discussion around this issue was
wide-ranging, asking questions about
essentializing women’s “helping” role,
about some activists’ tendency to
denigrate political commitment that
came from a perceived intellectual
base, and about strategies to motivate
organizations and individuals working
in them to create and accept change.

The final journal prompt is
based on an article by Starhawk* that
describes a demonstration and nonvio-
lent disobedience at the Diablo Canyon
nuclear power facility in California.
The ostensible object of the action was
clear and easily understood: to shift
public opinion about the opening of
the plant and delaying, if not halting,
the plant’s going online. Another
objective, however, had to do with
creating community through the use of
ritual, symbol, and action. The prompt
asks students whether their organiza-
tions had the creation of community
and empowerment of women as stated
or unstated goals, and whether there
were other unstated objectives affect-
ing the organization. A student
volunteering at the battered women’s
shelter used this prompt to talk about
the failure to empower women when
clients were categorized as “good” or
“had” based on how well they followed
shelter rules. Shelters, she suggests,
must find ways to make individual
residents’ voices heard when they are
creating structures and policies.

Students come to understand
intellectually that an agent interacts
with systems to change them and is
herself changed by that interaction. 1
have structured the class with the hope
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that students will be changed by their
interactions with activist organizations,
understanding their own agency, their
power in whatever structure they may
find themselves.
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[Judith McDaniel is a visiting professor at the
University of Arigona. Her work as an
activist, including the founding of feminist
publishing company Spinsiers Ink, and her
research on the life of activist Barbara
Deming bave shaped the development of the
Activisms class. Her most recent publications
tnclude The Lesbian Couples Guide
(HarperCollins, 1996) and a novel, Yes 1
Said Yes I Will (Natad, 1997)

BuiLpbinG BRiDGeEs: AN ORAL HisToRY PROJECT WITH FEMINIST
CoMMUNITY AGENCIES

by Anne Marie Pois

“Building bridges” is an apt
metaphor for an oral history project
that involved students in my Women’s
Studies/history research coutse and
two local feminist agencies during the
spring of 1998 in Boulder, Colorado.
Since I coordinate the Women’s
Studies Internship class at the Univer-
sity and teach U.S. women’s history,
the idea of doing oral histories within
the feminist community emerged as an
opportunity for linking students and
activists, including those who struggled
to create these institutions and those
who continue the struggle by adapting
them to meet women’s needs. The aim
was to build bridges berween genera-
tions of feminists and activists, be-
tween the academic and larger feminist
communities, and between women’s
current concerns and activism and the
rich history that shaped it and contin-
ues to inform it.

I conceived of the project during
the summer of 1997 as a service

Feminist Collections (v.20, no.3, Spring 1999)

learning component in my research
seminar, “The History of Women and
Progressive Social Movements.”
Service learning provided a framework
emphasizing the partnership between
students and the agencies in exploring
their histories by obligating the
students to not only transact and
utilize oral interviews for their own
research papers, but also to provide
something concrete in return to
“serve” the agencies. A service
learning grant through the University
paid for the basic supplies and,
perhaps more significantly, for
transcription services. The students
could more effectively focus on the
oral history interviews and documen-
tary research without having the added
job of transcribing interviews. To-
gether with their supervisors at the
agencies, students decided what they
could provide to the agencies. In fact,

each agency received the transcriptions
and tapes of the oral histories, the
students’ papers, and information
brochures. We also donated the tapes
and transcripts to The University
Archives at the campus library as
another “service” I believed important
in order to preserve the sources of
women’s history and facilitate future
research.

Careful planning was essential in
meeting the goals of the project. First,
I contacted two feminist agencies, the
Boulder County Safehouse (BCS) and
the Boulder Valley Women’s Health
Center (BVWHC). Both organizations
were cteated by grassroots organizers
in the 1970s and have continuously
played a significant role in the Boulder
community. Cooperation was readily
and generously offered because
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Women’s Studies students had
previously proved to be effective
interns. We decided to focus first on
the founders of the agencies, then
proceed with interviews of staff,
volunteers, and board members. When
the University’s Human Research
Committee approved my proposal, I
could proceed. The crucial step was
achieved when six of the nineteen
students in the seminar agreed to do
the project. By working in teams,
students could learn the benefits of
collaborative research. Finally,
located a transcriptionist. I mention all
these steps to highlight the time and
advanced planning essential for
coordinating such an oral history
project. _

An important part of the project
was providing students with back-
ground in the method and practice of
oral history. I continue to work on
striking a balance between learning
about theoretical concerns and the
actual interviewing process, as well as
meeting the needs of the students
doing documentaty research. I recom-
mend articles in Women’s Words: The
Feminist Practice of Oral History,! which
reveal the many issues and concerns
involved with doing women’s oral
histories. To highlight the oral history
of women social activists, I show the
video Fundi:The Life of Ella Baker?
which includes interviews of Baker
speaking to others about Civil Rights
work and of a variety of activists
reminiscing about her. In conjunction
with the video, students read an oral
history selection on Ella Baker.> Taken
together, these provide a rich introduc-
tion to feminist oral history. Articles
dealing with the basic “how to” round
out the course materials. Of course,
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students are also encouraged to do a
lot of historical background reading on
the women’s health and battered

. women’s movements. Finally, regular

meetings with the student “teams” are
necessary to provide guidance and an
opportunity for them to voice con-
cerns.

How did this initia] oral history
project go? Commentary from student
and agency participants indicates some
bridges were successfully built.
Amanda Arthur, a Women’s Studies
major, was so enthusiastic about her
experience at the Boulder County
Safehouse that she decided to extend
the project and will write her honots
thesis using the oral histories. Arthur

writes:

The basic history of this
feminist organization can be
gleaned from old newspaper
articles and records, however, the
real flavor of the Safehouse
remains in the hearts and minds
of the early founders, staff and
volunteers. The oral histories
allow me to recreate the founding
of the agency and to recognize
the women’s voices, learning
about the process of social
change while expanding my own
understanding of feminism.

The opportunity to relive the
history of the Boulder County
Safehouse through twenty richly
experienced female voices was,
without a doubt, the experience
of a lifetime. I was impressed,
inspired, and mesmerized by
many of their personal stories. By
stitching their stories together to
create a picture of history, the
women teach me new lessons
about compassion, strength, and
courage.

Anne Tapp, Executive Director of
the Safehouse, observes:

In 1999 Boulder County Safe-
house celebrates its twentieth year
of operation. The Women’s
Studies oral history project has
provided both a timely and
inspired look into the history/
herstory of Safehouse. One of the
strengths of the project was that it
brought together young feminists
from academia and seasoned
activists from a community-based
women’s organization....

The project has reconnected
Safehouse with its roots. Without
this type of project sponsored
through Women’s Studies it is
doubtful that an oral history of
Safehouse would have ever been
gathered. While the names of
some Safehouse foremothers are
known as part of the living
herstory/legacy of the organiza-
tion, many of the women who
struggled to give life to Safehouse
in the late 1970s would easily be
forgotten without the efforts of
an oral history project.

In one of the actual oral history
interviews, Barbara Gould, 2 former
counselor at Safehouse in the late
1970s and 1980s and one of those
potentially “forgotten” women, talked
about using feminist values:

We set out to run this organiza-
tion in a different way and we
were very conscious about it and
very directed about it. So that we
decided from the very beginning
that we were going to use the
feminist theory in everything that
we did and that we were going to
run our meetings and organiza-
tions with feminist perspective.
And that was very challenging
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because there were not models I was hired in August or Septem-
for that then. ber. They had started organizing
the Spring of 73 right after Roe v.
There were some unexpected Wade. And we were all very
findings in the oral interviews with the driven. All of us had had experi-
founders of the Health Center. Barbara ence in reality in abortion in one
Molfese, Volunteer Coordinator of the way or another. I can’t say we had
Center, writes: a whole lot of support from the
community. . . . So then we got
Those of us who have been the building and remodeled it and
affiliated with BVWHC for some pushed for the November 1
time were as astonished as the opening date in 1973. And we
student interviewers to discover had nine volunteers on the first
that the founders of the clinic shift and nine volunteers on the
were neatly all men. This fact second shift. Each one took a
reminded those of us who are now patient. I wanted everybody to get
in middle life that ewenty-five a chance to work right away. I
years ago there were far fewer wanted them to be able to apply
women in influential positions, what we had been talking about.
whether in the professions or And 1 didn’t want them to get
among community leaders. This overwhelmed.
awareness came as a shock to the
students, but brought home the As for future directions, Safe-
reality most forcefully.... house director Tapp suggests that
BVWHUC has always enjoyed “creation of a ‘user-friendly’ docu-
strong community support, but ment/product that can be periodically
the oral history project has shated — and amended with new
brought a new awareness that we ‘history’ ~ would ensute that the
owe our existence to broad-based project gave us a way to keep our oral
community activism and involve- history alive.” Molfese recommends
ment. that we continue the project by

including former patients of the Health
One of the original staff members ~ Center, and I would add, the stories of
at the Health Center, Linda Weber, the women volunteers who developed
recalled her initial experience at the the Center after its initial founding.
Center this way in an interview:
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The advice of one
early BCS feminist to
the student inter-
viewers also seems
appropriate, as I,
Women’s Studies
students, and

[, - community activists

Miriam Greenuwald think about the

future of the project.
She said, “Be calm and know that
things happen slowly. ... Never
forget the women who came before
you and came before me and came
before my mother made it possible to
do what we can do.”™

NOTES

1. Sherna Gluck and Daphne Patai,
eds., Women’s Words: The Feminist
Practice of Oral History New York:
Routledge, 1991).

2. Fundi: The Story of Ella Baker, prod.
by Joanne Grant. 48 mins. First Run
Icarus Rilms, 1986 (video).

3. Ellen Cantarow and Susan O’Malley,
“Ella Baker: Organizing for Civil
Rights” in Moving the Mountain: Women
Working for Social Change, ed. Ellen
Cantarow (New Yotk: The Feminist
Press, 1980), pp.52-93.

4. Oral interview of Barbara Gould by
Amanda Arthur and Jami Dennis,
Matrch 18, 1998, Boulder, Colorado.

LAnne Marie Pois is a senior instructor in the
Women’s Studies Program at the Unuversity
of Colorado, Boulder. She teaches courses in
women’s activism and social change move-
ments and ber research focuses upon women’s
peace bistory.]
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CREATING A WOMEN’s StupIES INTERNSHIP COURSE:

BuiLpbinG LINKS wiTH THE COMMUNITY

by Linda Nielsen

Why offer an intetnships course?

As feminists or as teachers in
Women’s Studies programs, what do
we have to offer our female under-
graduates — especially those who do
not consider themselves feminists and
who have not expressed any interest in
Women’s Studies courses? As mem-
bets of a society in which problems
such as poverty and domestic violence
are on the rise, what do we and our
students owe our local communities in
terms of our involvement with women
and gitls who have fewer opportunities
in terms of their education, income,
and family circumstances?

In 1993, I designed a course
entitled “Internships in Women’s
Studies” in which any student could
receive academic credits for certain
kinds of volunteer wotk in the com-
munity. While the course attracted only
five students the first ime it was
offered, the yeatly enrollment is now
close to one hundred. How and why
did this come about?

Approaching local organizations
Initially I wrote a letter explaining
my ideas for internships to the director
of every program and organization that
worked with women or gitls in the
community. I reassured the agencies:
that very little paperwork would be
required on their part, and that I would
not interfere with their decisions
regarding the kinds of wotk they
needed the students to help with, as
long as it was not secretarial. I did,
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however, ask the agencies to assign

_each student the major responsibility

for at least one aspect of a project so
that the student could feel a clear sense
of ownership and control. Initally I
met with each organization’s director
and provided her or him with a written
description of several kinds of projects
I envisioned for students working at
their agency.

Within the first three years, I had
expanded the students’ options to
more than a dozen organizations and
programs; among them were The
Battered Women’s Shelter, Rape
Victims Program, Planned Parenthood
Association, legal 2id clinics for
battered women, University Health
Center’s Programs to reduce eating
disorders and alcohol abuse, a Halfway
House for Women recovering from
drug addiction, Aids Task Force, and
two prenatal Health Centers for low
income Black and Hispanic women.
Although the interns’ projects differ
somewhat from semester to semester
depending on each otganization’s
needs at the time, their work has
included: accompanying abused
women to coutt and to hospitals,
helping mothers get signed up for
welfare funds, serving as interpreters
for Hispanic women at a prenatal care
clinic, creating programs for public
access television on women’s health
issues, and working with eldetly
women at a center for the aged.

Attracting students

Given that most of the under-
graduate students at my university are
white, from upper income families, and

intent on success in graduate programs
and in careers after they graduate, I
knew that courses offering opportuni-
ties to improve future job skills or
increase the chances of getting into
good graduate programs would be
appealing. Since most of the students
are moderate to conservative about
social and political issues, the course
description and materials could not be
too focused on seemingly radical issues
such as feminism, abortion, and gay
rights. At the same time, I realized that
many students and their social organi-
zations were already involving them-
selves in volunteer work for organiza-
tions such as the Boys Club and
Project Pumpkin parties for poor
children at Halloween.

The course description states that
students may register for either thirty
hours (two credits) or sixty hours (four
credits) of internship work and the
course is offered only on a “pass-fail”
basis. I give the students a three-page
descrption of the various projects at
each agency that they may choose
from. After making their choices, they
go out to each otganization together as
a group to work out the exact details
of their individual wotk, the weekly
schedule, and whatever training they
need beforehand.

Every semester I disseminate the
course description on dozens of
brightly colored flyers placed in all the
student dining halls during class regis-
tration days. To attract attention, I put
questions such as these in bold print at
the top of each flyer: Do you know any
woman who has or has had cancer?
Do you ever wish there was something
you could do to reduce poverty in our
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country? Ever wonder whether the
medical profession is really for you?
Do you know anyone who has an
eating disorder? Ever wondered why
some girls on this campus stay with a
physically abusive boyfriend?

Preparing the students

I also give the students a general
overview of the kinds of problems they
will be working with, even though each
agency does its own training for its
specific needs once their interns arrive.
During the first few weeks of their
internships, I require the students to
meet with me as a group to watch a
series of documentary films, and
provide one reading on the topics
discussed in each documentary. After-
wards they write a one-page paper on
what information in each film and
assigned reading most surprised them.
Among the documentaries I have used
are: No Safe Place: Violence against
Women and Girls; Pink Triangles: Homo-
phobia and Discrimination Against Gays,
Dreamworlds: Violence and Sex on MT1
and Fat: Disordered Eating and Self esteem.

Grading

Since the students’ main responsi-
bility is completing sixty hours of
volunteer work encompassing an array
of different duties and tasks, there is
no way to grade their performance
other than on a pass-fail basis. When I
initially approached agencies about
hosting interns, their most common
reservation and complaint was that so
many volunteers were “more trouble
than they were worth” because they
often failed to show up when sched-
uled. Given these concerns, the first
page of my syllabus states in big, bold
prnt: “You must honor the schedules
and deadlines you agree upon with
your internship supervisor. If you fail
to arrive on time, fail to show up for
work, or fail to turn in written work
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and reports on time, you will be
dropped from your internship.”
Rather than asking agencies to fill out
lengthy evaluations of the intern, I give
them a brief form on which they rate
the intern as “below average,” “aver-
age,” or “outstanding” in each of these
areas: (1) attending all training sessions
(2) consistently showing up for work
on time & turning in all work on time
(3) completing all assigned tasks (4)
being enthusiastic and energetic (5)
making special contributions to clients,
co-workers or the project.

Benefits to students

Through the intership course,
students are acquiring skills and
attitudes that can rarely be learned in a
typical college class, as evidenced by
what they themselves have written
about their experiences.

First, students acquire skills and
attitudes that can help them in their
future professions and in graduate
school. “I worked as an intern for the
mayor. Filling out an absentee ballot
was the most I had ever participated in
politics. So my internship was ex-
tremely eye opening. I have re-focused
my career goals and learned how to
deal with people who are much older
and much more influential than I am.”
“This internship made me realize how
much effort has to be put into helping
girls in science and how much resis-
tance there is to educating girls in
science. I have now decided to go into
teaching after graduate school.”

Second, students gain a deeper
understanding of how money, politics,
race, education, and gender affect the
lives of women and girls. “Most of my
academic career has been devoted to
reading about societal problems. But
this internship gave me the chance to
have firsthand experience in the efforts

being made to reduce our society’s g
social ills.” “I felt a sense of pride and !
accomplishment knowing that I helped
victims of domestic violence get legal
protection from their abusers. I saw
the effects of violence in terms of
broken arms, bruised bodies, and eyes
swollen shut.” “I began to understand
the difficulty that low incorne popula-
tions and women in poor health face
when it comes to health care.”

Third, the students become more
aware of the obstacles that women
working in political, legal, educational,
social service, and medical organiza-
tions face day in and day out: “In
working with the women at the health
center, I realized how much work has
to be done and how strong people
need to be to handle this work.” “It
was great to be working with so many
talented women. I was irritated though
to learn that, even in a medical school,
women are still not given the same !
respect or the same pay as their male
counterparts.”

Fourth, the students begin to
appreciate the privileges of their own
lives: “It has been easy for me to
become consumed by my secure and
sheltered life here at the university. My
internship has helped me confront the
world outside my sheltered life and to
be more humble and more grateful for
my many blessings.” “The fact is I've
seen that America is not a great and
free nation for everyone who lives
here. For so many, it is a living hell and
a constant struggle that seems impos-
sible to overcome.”

Needless to say, the intern-
ship course has benefitted the commu-
nity as well. The feedback from the
interns’ supervisors has been over-
whelmingly and consistently positive.
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Not only do the agencies appreciate
receiving free help from energetic,
well-educated, young people, they also
gain a more positive image of our
predominantly white, private univer-
sity. Especially in a city with a relatively
large minority and low income popula-
tion, a private, “elite” university can
often be perceived as uncaring or
uninvolved. In this case, the
university’s campus is less than a mile
from one of the pootest black commu-
nities in the state — a neighborhood
whose residents are now being helped
by many of the students in the intern-
ship course. )

It is clear that both the male and
the female students in the course
become exposed to many of the
fundamental principles and issues dealt
with by feminists and by Women’s
Studies programs. While initially
avoiding words such as feminism or
sexism that might drive certain
students away, the course ultimately
succeeds in leading even the most
conservative students into the very
heart of such feminist concerns as
poverty, racism, sexism, homophobia,
domestic violence, rape, unwanted
pregnancies, and women’s health
issues.

[Linda Nielsen is a. professor of Adolescent
Psychology and Women's Studies at Wake
Forest University. In addition to numerous
publications in professional journals, a post-
doctoral fellowship from the American
Association of University Women, and a
national writer’s award from the Center for
Women Scholars, Dr. Nielsen is the author
of the college textbook, Adolescence: A
Contemporary View (Harourt Brace,
1996), now in its third edition. She is
currently working on a book abont stepmoth-
ers and another about ways to improve
relationships between fathers and daughters.
Her email address is: Nielsen@uf.eds)

Women CHANGING THE WORLD: A COURSE IN
CommunITY COLLABORATION

by Bronna Romanoff, Chrys Ingrabam, Pat
Dinkelaker, and Jennifer Macl anghlin

“Social change,” a student noted,
“occurs one conversation at a time.”
Breaking down the walls of ignorance
and prejudice that sometimes separate
the campus from the surrounding
community isn’t easy, and it takes time,
but it can be exciting for students to
take the first steps in that direction.

Senior students in the relatively
new required course “Women Chang-
ing the World,” offered at Russell Sage
College for women, experience some
of those first steps in a team-taught,
interdisciplinary core course designed
to echo the mission statement of the
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college: preparing women “in the
world, of the wotld, for the world.”
Building on the knowledge and skills
they have acquired in their disciplinary
studies, students examine the ways
change works, study the lives of
women who have created change
globally and locally, and reflect on the
link between their own lives, the
production of social values, and the
relationship of values to the world
around them. In class and out, stu-
dents gain practice in the skills of
community organizing.

Beginning in January 1996, the
faculty of the Sage Colleges partici-
pated in a series of sessions designed

to produce a new general education
cutriculum. The team of faculty who
developed two core courses —
“Women in the World™ (first-year) and
“Women Changing the World” (senior
level) — agreed they should provide
students with a “common experience”
that would enhance both campus and
community cultures. To this end, the
courses require common readings and
dedicated classtooms equipped with
VCRs and monitors as well as world
maps and timelines. Faculty develop-
ment has been central to the effective-
ness of this curriculum. Over a period
of weeks and with the assistance of
outside speakers and consultants,
faculty learn how to collaborate in
delivering these courses and become
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familiar with a pedagogy that does not
require disciplinary expertise but
focuses on teaching students to read
and think critically.

The development and delivery of
the senior course, “Women Changing
the World,” itself provides a model for
campus-community collaboration. The
primary objective of the course is to
teach the intellectual and organiza-
tional skills necessaty for undertaking
effective change work in the surround-
ing community. A centerpiece of this
course 1s the change project. In
addition to classroom assignments,
students are linked with area govern-
ment and not-for-profit agencies to
help implement community projects.
Fifty percent of the work for the
course is in designing, implementing,
evaluating, and presenting the commu-
nity change project.

Before the start of the academic
semester, the course coordinator
contacts directors of local community
based agencies to solicit their interest
and participation in this campus-com-
munity endeavor. Agencies submit
proposals for student projects adhering
to the following guidelines: that
projects 1) are focused; 2) are aimed at
improving the lives of the residents of
our urban community; 3) can be
accomplished within the space of a
semester; and 4) preferably yield a
durable product that is of use to the
agency. In this way, community
change projects differ from intern-
ships, extra-curricular volunteer oppor-
tunities, and service learning ventutes,
which are primarily sustaining roles,
ongoing, and not change focused. The
course coordinator works with agen-
cies to shape proposals that meet the
course guidelines. For instance, when
an after-school elementaty tutoring
program requested students to serve as
individual tutors, we were able to
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design a project that involved students
teaching computer literacy skills in the
context of developing multicultural
and gender awareness. College and
elementary students together created
an internet multicultural resource guide
that was left with the agency for future
use.

Agencies are invited to present
their proposals to students at an
“agency fair” scheduled early in the
semester. This is an opportunity for
community professionals to come to
campus, meet students and faculty, and
develop and enrich connections.
Student feedback on the agency fair is
positive — meeting agency representa-
tives reduces the uncertainty and
anxiety the students feel about the
forthcoming assignment. Following
the agency fair, the students select the
projects they find most inttiguing or
managcable, and select classmates with
whom to work.

A secondary objective of the
change project is to enhance students’
group skills. Small groups of three to
five students contact the agencies,
negotiate the specifics of the projects
that can be reasonably accomplished
within the semester, divide the tasks
among group members, and begin the
project. Work is supervised by the
agency representatives. The course
faculty are available to provide sup-
portt, guidance, and troubleshooting if
needed. Sample projects have in-
cluded: helping organize a Take Back
the Night rally and march with neigh-
borhood groups; developing a men-
toring program for victims of domestic
violence; organizing a community-wide
student art fair; organizing and
presenting a family conference on child
abuse; and surveying neighborhood
residents’ ideas for rehabilitating 2
dangerous vacant lot.

Initially, student response to the
“Women Changing the World” course
and the change project was varied,
ranging from apprehension to enthusi-
asm. Students began their projects at a
community organization in different
states of readiness — for many, the
project represented their first exper-
ence volunteering in a community
agency. At the onset, students were
concerned with the inevitable time
constraints placed on the change
projects: completing their project
within the given time frame of one
semester and finding enough time in
their personal schedules to balance
schoolwork, professional jobs, and
family lives along with the change
project. Students were allowed to
form their own groups and choose a
project best tailored to fit their
interests and time schedules. This
relieved many of the reservations
students had about the course. Prob-
lems we have noted in project imple-
mentation include the different
schedules of college students and
community professionals and the
difficulty of telephone contact and
agency access. It is important that
agencies and student groups each
appoint a representative to act as
liaison.

Projects that are closed-ended and
have specific outcomes appear to have
the greatest success and present the
best learning experience for the
students. The YWCA, for example, has
provided students with several oppor-
tunities. For two years, student groups
have worked on a Take Back the Night
rally and march. The students solicited
donations of refreshments from the
community, marked the route of the
march with putple ribbons and dove
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stencils, distributed fliers, rallied
support on campus, obtained dona-
tions of candles, prepared the gym for
the rally, and videotaped the rally and
march. In another example of an
activity, students were responsible for
a Family Feast for day care families
during the Thanksgiving holidays.
Students prepared the menu and
solicited donations of food for the
dinner that served over one hundred
persons, worked on set-up of the
gymnasium, and atranged for other
students to provide activities for the
children. Both of these activities
benefitted from the involvement of the
students, who brought fresh ideas, new
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perspectives, and expanded the
traditonal community organization
way of thinking. The students also
learned how, for example, to success-
fully solicit contributions from the
community, build support for a public
event, estimate the amount of food
needed for a hundred people, and plan
the kinds of food that would be
culturally inclusive. Most importantly,
the students were directly involved in
the life of the community and, likewise,
agencies became directly involved in
the life of the college.

Campus faculty and administra-
tors, including those not directly
involved in course delivery, have
served as valuable resources to
students in areas such as survey
methodology, grant writing, and
writing for the media. We have found
books on community organizing (e.g.,
Oryganizing for Social Change' and In the
Tiger’s Mout/?) useful tools. Addition-
ally, students serve as resources for
each other. We are developing a
central resource file wherein student
groups can leave detailed notes on
their projects for other semesters’
students to consult.

The culmination of the semester’s
activities is a day-long campus confer-
ence intentionally modeled after a
professional conference — in concur-
rent sessions, students make formal
presentations about theit change
projects. Initially anxious about the
conference, students spend part of the
semester’s class time developing oral
presentation skills. By the close of the
semester, students are able to deliver
polished presentations and indicate
that this is a valuable aspect of the

course. This end-of-the-semester
conference provides students with an
opportunity to share the results of the
project with fellow classmates, profes-
sors, and members of the community.
Because community leaders are also
invited, students utilize the conference
as an opportunity to give feedback to
the organizations with which they
interacted.

Through the change projects,
many students have discovered the
community outside the campus
boundaries, a community with which
they had been unfamiliar. Students
have achieved personal growth,
learning, as one student said, that
“anyone willing to make the effort can
create change.” Another student
remarked, “The change projects taught
us about respect, dignity, gratitude and
humanity. These lessons can’t be fully
taught or understood in a classroom
setting. It was a great reward to touch
the lives of others, even for a brief
period of time. This experience has
left an indelible mark on our lives.”

NOTES

1. Kimberley A. Bobo et al., Organizing
Jor Social Change: A Manual for Activists
in the 19905 (Washington: Seven Locks
Press, 1991).

2. Katrina Shields, In the Tiger’s Mouth:
An Empowerment Guide for Social Action;
cartoons by Phil Somerville (Philadel-
phia: New Society, 1994).

[Bronna D. Romanoff is Associate Professor
of Psychology and Chrys Ingrabam is
Associate Professor of Soctology at The Sage
Colleges, Troy, New York. Pat Dinkelaker
is Director of the Troy YWCA and Jennifer
Macl_aughlin is a biochemistry/ biology major
at The Sage Colleges who bas participated in
the course “Women Changing the World.”]
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SHoORT TAKES oN OTHER AcADEMIC/
CommuniTy CONNECTIONS

“IsNn’T JusT BEING HERE PoLiTicaAL ENOUGH?”’
FEmINIST AcTiON-ORIENTED RESEARCH AS A CHALLENGE TO
GRrRADUATE WoOMEN’s STubDIES

by Michelle Dodds, Jacky Coates, and Jodi

Jensen

[ The following is a summary of an
article that originally appeared in
Graduate Women's Studies: Viisions and
Realities (Inanna Publications and
Education, Inc., 1996) and was
reprinted in Feminist Studies v24, no.2,
Summer 1998, pp.333-346. Used by
permission of both publishers.]

As M.A. students in women’s
studies, we found that attempting to
incite social change in the context of
the university could be “crazy making”
because we would often be obliged to
follow the same rules we were simulta-
neously trying to break. What seemed
to become important, even in feminist
academic life, was success in course
wortk, a scholarly thesis, competition
with colleagues for scarce resources,
and rapid degree completion to ad-
vance promptly through higher ranks
in the university.

To create a forum where women
who found themselves in s#ch contra-
dictory positions within the academy
could reflect on the relationships
between activism and educational
institutions, we conducted a workshop
on feminist action-oriented research at
the 1995 York University conference,
“Graduate Women’s Studies: Visions
and Realities.” Our purpose was to
share strategies for shifting academic
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work and the university climate “back
to” or “on toward” politics.

We defined feminist action-
oriented research as research designed
to allow people both to understand
and to change inequitable distributions
of power, knowledge, and resoutrces. It
is research for, by, and with communi-
ties rather than research o7 communi-
ties. It may use non-academic language,
be distributed through community
groups or even in popular theater,

redefine what counts as knowledge.

During our workshop, however,
we found the split between activism
and academics in women’s studies to
be far greater than we imagined. Par-
ticipants objected to action-oriented
research on the grounds that it
increased workloads, jeopardized
funding and career progression, was
applicable only to participant-based
research, and finally, that just being a
woman in the academy was political
enough.

These objections assume that
feminist academics must choose
between material and institutional
rewards and commitments to social
change. We believe this view posits a
false dichotomy. While the founding of
women’s studies programs involves

political vision, commitment, and
personal and institutional transforma-
tion, many feminist academics are
content to find women’s studies more
and more a part of the educational
mainstream. Concern over tenure and
advancement has sometimes replaced
concern over who continues to be
excluded by postsecondary institutions.
However, feminist academics are able
to use relative privilege to foster social
changes that benefit women other than
those who ate similarly situated.

Graduatc women’s studies pro-
grams have a responsibility to respond
to the needs and concerns of a range
of communities, inside and outside
academic institutions, and to provide
graduate students with opportunities
to do the same. Examples of such
possibilities include: implementing
practicum components that relate
students’ work to women’s real lives;
offering workshops to build skills in
alternate (feminist) pedagogies so that
teaching/learning become liberatory
acts; developing links with government
and funding agencies to identify
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research needs and access resources on
“women’s issues,” social services,
health, the environment, and the like;
encouraging researchers to stretch the
limits of academic custom by reward-
ing alternative methodologies and
modes of reporting results; and pro-
viding women’s studies courses in
partnership with community organiza-
tions.

Institutional barriers to integrating
activism and academics clearly exist,
one of them being an academic tra-
dition built on exclusion, hierarchy, and
individualism. Graduate women'’s
studies programs, then, have a role to
play in adopting strategies that enable
students to bring their political com-
mitments in line with their academic
work, to further knowledge about
women’s lives, and to chip away at
multiple oppressions.

[The anthors have each completed their M.A.
work in Women’ Studies at Simon Fraser
Upniversity. Jacky Coates is now employed in a
police-based team as a counselor with battered
women. Jodi Jensen currently works in the
labor movement in Vanconver, BC.

Michelle Dodds works in the women’s
movement as a Vanconver-based representa-
tive for a national women$ organigation.)

THE WomEN's STtubies CommuNiTY CONNECTION:

A "Frienos GrRour"
by Esther Lichti

The idea grew out of conversa-
tions that took place at informal
weekly “networking” lunches attended
by academic and community women in
Lubbock, Texas. Because the women
from Texas Tech who attended these
lunches participated in the Women’s
Studies Program, aspects of the
Program were often discussed, and
eventually there was talk of 2 commu-
nity organization to suppott the
Women’s Studies Program at Texas
Tech University. In the fall of 1996,
two community leaders, who were
frequently acknowledged for their
activism and leadership on women’s
and children’s issues, formed the
backbone of the new organization and
became the first co-chairs of the
Women’s Studies Community Connec-
tion, recruiting for its board a number
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of prominent civic and political
leaders. On November 16, 1996, the
steering committee and Chancellor
John T. Montford held a joint press
conference, at which the Chancellor
and his wife became the first dues-
paying members of the new organiza-
tion.

Two years after its formation,
WSCC is proving an invaluable
resource to the Texas Tech Women’s
Studies Program. The mentoring
project, which matches undergraduate
women with community professional
women, has served more than fifty
students since it began in September
1997. Open to any woman student on
the campus, the program draws
attention to and often serves as an
entry point into the undergraduate
munor in Women’s Studies. One of the
most successful pairings grew out of a
student request for a midwife mentor.
Although no midwives actually practice

within Lubbock County, one does
reside here, and she agreed to serve as
a mentor. With her assistance, the
student was able to begin training to
teach childbirth preparation classes and
complete her certification as a doula.
She has accompanied her mentor on
client visits, will attend two midwifery
conferences in other parts of the state,
and recently assisted at her first
delivery. Plans are being developed to
extend the mentoring project to target
minority student women and minority
mentors, to support the University’s
goal of increasing minority student
recruitment and retention.

Womcn’s Studies faculty have
answered requests from community
organizations for speakers and have
provided articles for organizational
newsletters and the Chamber of
Commerce, increasing the program’s
(and university’s) visibility and helping
faculty fulfill their “service” obliga-
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tions. WSCC members regularly
attend Women’s Studies Council
meetings, serve on the planning
committee for the annual conference,
and host an annual reception honoting
the faculty and students, to which they
invite administrative officials. Plans are
now underway to create a program
matching community women with
newly hired female faculty in a “friend-
ship” program designed to combat the
feelings of isolation experienced when
moving to a new city, a problem

frequently mentioned by junior faculty.
This program is expressly designed to
assist the University in achieving its
goal of greater recruitment and
retention of women faculty. The most
important benefit to the Program has
been the increased visibility afforded it
by WSCC both within the community
and on the University campus. It is
impossible to measure the benefits that
accrue when a University administra-
tion, actively engaged in a major fund-
raising and public relations campaign,

is reminded by prominent civic leaders
that a relatively minor University
program serves a unique and impor-
tant purpose both on the campus and
in the community at large.

[Esther Sundell Lichti received her Ph.D. in
Theatre Arts from Texas Tech University
and currently serves as Assistant Coordinator
of the Women's Studses Program at that
institution.)

ExpLorING AcTivism WiTHIN AND OuTsIDE THE UNIVERSITY

CoMMUNITY
by Jennifer Scanion .

Does one have to live as a
pauper to be an activist? Does one
have to be willing to die for one’s cause
to be an activist? Can a person live a
“normal” life and stll be an activist?
The type of questions raised in our
senior seminar, Feminism and Activ-
ism, revealed a great deal about
student life in the 1990s. The course
was intended to provide opportunities
for graduating seniors — all of whom
had pursued a minor or an individual-
ized studies major in women’s studies —
to explore the uses of feminism
outside the classtroom and in their
chosen professions.

We began the semester by reading
Charlayne Hunter Gault’s autobiogra-
phy, In My Place, in which she explores
‘her experience as one of the first Black
students to integrate higher education
in the state of Georgia. Her inspiting
story provides a cultural context for
the Civil Rights movement and
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explores the contributions of many
civic and religious leaders, as well as
members of Gault’s own family, to her
activism. This book helped us raise
initial questions about feminism and
activism — about how our philosophies
can be carried out in our school and
work lives and what moral obligation
we have to act on our principles.

Once we had laid a foundation for
the topic and its challenges, a series of
guest speakers attended the class. To
the amazement of the students, each
of the invited guests — all faculty at our
institution — worked currently or in the
past as activists on a number of issues.
They provided stories about civil
rights, gay rights, disability rights, and
anti-violence organizing, among other
things. They answered many of the
questions we had developed and
focused on their own development
into activism, the sacrifices they had

made, the rewards of their activist
work, how they had merged their
personal and political interests, the
burnout they inevitably experienced,
the difficulties of working through
differences. The visits by speakers
were accompanied by readings, some
of which were offered by the speakers
and others of which came from our
major text, Feminist Organigations.!

The final component of the class
was an activist project. The students
chose to work together as one group
of seventeen and plan a day on campus
to celebrate women. This event took
place near the end of the semester and
featured poetry readings, musical
performances, and a photo exhibit of
women on campus and in the commu-
nity. Hundreds of women on and off

Page 47



\ \tf’*%

e —
==

2

campus who had made a difference in
the lives of these students were given
special invitations to attend. In
planning the event students divided
into groups to take on the many tasks,
including developing a ‘zine, preparing
press releases, getting donations for a
reception, organizing the space,
developing and distributing posters,
etc.

As we read widely and listened to
guest speakers, it became apparent that
it was not enough to have feminist
goals; these had to be combined with
acting in a feminist fashion. This
turned out to be the greatest challenge
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to the students. Some had planned
other such events and were quick to
offer to make phone calls, debate what
ideas would work, take on a great deal
of responsibility. Others were equé]ly
happy to sit on the sidelines. The
challenge I offered them was that the
grading of the assignment and the
success of the class would be based on
their ability to integrate feminist
process into their feminist product.
This led to discussions of process at
every meeting and, in the end, a
product in which each student felt a
great deal of responsibility and pride.
The seminar achieved its goals:
students learned more about activism
and their acuvist selves, tried out what
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Mirtam Greensald

we talked about in theory, actively
engaged with a wide variety of people
and causes, and saw that it is truly
possible to be an activist in what had
seemed to some the apolitical worlds
of campus and community.

NOTES

1. Myra Marx Ferree and Patricia
Yancey Martin, eds., Feminist Organiga-
tions: Harvest of the New Women'’s
Movement (Philadelphia: Temple
University Press, 1995).

[Jennifer Scanlon is associate professor and di-
rector of women’s studies at Plattsburgh State
Universsty of New York. For the 1998-99
academic year she is a Fulbright Scholar at the
Centre for Gender and Development, Univer-
sity of the West Indies, Trinidad & Tobago.]
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THE WomMEN INvoLVED IN LIVING AND LEARNING PROGRAM:
BALANCING THEORY AND PRACTICE, BRIDGING CLASSROOM

AND COMMUNITY

by Holly Blake and Allison Kimmich

Thc Women Involved in Living
and Learning (WILL) program was
established in 1980 to provide educa-
tional and leadership opportunities for
women students at the University of
Richmond. In a determined effort to
bridge the worlds within and beyond
the classroom, the WILL program
uses a three-pronged, four-year
approach to women’s education and
development:

* Course work in Women’s Studies

* Gender-related programs outside of
the classroom

* A student-run leadership organiza-
tion .

Each member of WILL earns a
minor in Women’s Studies, the aca-
demic foundation of the program.
Required courses in Women’s Studies
provide WILL students with common
intellectual backgrounds and analytical
frameworks in order to examine
gender and its intersection with race,
ethnicity, class, and sexuality. Fully
one-third of the required courses for
WILL explicitly link theory to practice
and practice to theory.

Gender-related programming
further underscores the theory-
practice connection. Students are
required to attend at least three
gender-related programs every
semester. These events address issues
students have learned about and
discussed in their Women’s Studies
classes and therefore extend education
beyond the traditional classtoom
setting. In fact, students often read a
speaker’s work in class, hear her or him
discuss the ideas in a lecture, and then
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engage in small group discussion with
the speaker following the public
presentation.

A.ddi.ng the student organization

work to this mix of Women’s Studies
coursework and gender-related pro-
gramming provides leadership oppor-
tunities for students and a structure
within which to organize and 4o some-
thing about the issues they examine.
In response to a talk by Mary Pipher,
the author of Reviving Ophelia: Saving the
Selves of Adolescent Girls, two WILL
students decided to establish a men-
toring program for middle school girls.
They set out to create a junior version
of the WILL program that would
teach girls to critically analyze gender
norms and offer an alternative to the
negative images adolescent girls fre-
quently internalize. The mentoring
program remains vital today and serves
about a dozen girls each semester.
The powerful synergy between
Women’s Studies coursework, gender-
related programming, and a student-
run organization over four years pro-
motes social change. WILL provides
the community and structure for
students to stand up for what they
believe in. In spring 1998, two first-
year students organized a Young
Feminist Conference. Women’s
Studies coursework provided the
academic foundation from which they
critically examined possible speakers
and workshop topics, and the student
organization formed a pool of willing

and interested women who served as
panel moderators, organized refresh-
ments, and publicized the conference.
By every measure, the conference was
a success. The words used by one
organizer apply to the WILL program
overall: “WILL has enabled us all to
put ourselves on the line for the things
we feel strongly about, and I cannot
imagine another lesson learned dunng
my college years that will help me
more to find happiness and success in
the years to come.”

For more information about the
WILL program, contact Holly Blake,
Director, University of Richmond,
Richmond, VA 23173 or email
hblake@richmond.edu.

[Holly Blake has served as the director of the
WILL program since 1992, and was
recently named Assistant Dean for Womens
Education and Development. Blake’s
research focuses on the life and times of
Marie Howland, a nineteenth-century writer
and activist committed to the economic
independence and sexcual self-determination
of women.

Allison Kimmich joined the WILL program
as i1s assistant director in 1998. She has
edited a forthcoming collection of essays
entitled Women and Autobiography
(Wilmington, DE: Scholarly Resources) and
published other essays on autobiography and

Jfeminist pedagogy.]
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WorLD WiDe WEB REviEW

Women anpo Music oN THE WEB

by Nancy M. Lewis

The scant attention to women’s role in the composi-
tion and performance of music through the ages is well
known. There is now a long-awaited move to recognize
both women of the past and those currently writing and
performing. The Internet has allowed this movement to
expand from print to electronic resources, thus increasing
the speed and the audience with which information can be
shared.

International Alliance for Women in Music

URL: http://music.acu.edu/www/iawm/
Developed/maintained by: Members of the IAWM Web
Team :

Last updated: Unknown

Date of review: 12/18/98

The International Alliance for Women in Music
(IAWM) promotes the composition, petrformance, and
recording of women’s music, as well as research on and
advocacy for women in music. Their website is compre-
hensive, with the stated objective of furthering education,
commuaication, and research about women in music.

The beginning student will appreciate the list of
historical women composers, with links to additional
information. Librarians will be interested in the discogra-
phies of recent recordings. Composers and researchers can
find calls for scores and papers, lists of festivals and
concerts, and useful links to organizations, ensembles,
publishers, and bibliographies. Connecting to others
interested in women’s music is made easy through the
TAWM listserv and the “Women’s Music Chat Room.”
There ate links to some audio files from IAWM members,
but these require a variety of plug-ins to activate. It would
be better if the required plug-in for each file were listed,
along with ways to download the software.

Online since 1996, the site is updated regulatly by a
well-organized team of volunteers. The site can be navi-
gated from categories on the home page, through a guided
tour (web ring), or with an internal search engine. Although
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there are many print sources that provide some information
on women in music, this site illustrates the power of
electronic communication to identify and expand the
growing interest in the field.

Early Music Women Composers

URL: http://150.252.8.92/www/iawm/pages/
Developed/maintained by: Sara L. Whitworth
Last updated: 9/11/98

Date of review: 12/18/98

Romantix: Women Composers Born 1760-1899
URL: http://150.252.8.92/www/iawm/pages/
romantix.html

Developed/maintained by: Sara L. Whitworth
Last updated: 3/98

Date of review: 12/18/98

Sarah L. Whitworth has created two Web sources that
provide information on women composers. The first, Early
Music Women Composers, provides lists of composers, by
time period, born before about 1765. Of these, forty-five
percent have annotated discographies, including Hildegaard
of Bingen and Barbara Strozzi. These annotations provide
information on available recordings and often include brief
biographical notes. Special topical sections appear from
time to time; at this writing there is one entitled “Celebra-
tion of the Feminine Divine in Women’s Eatly Music,”
which groups together several composers from the main
list. Some sound files are provided, mostly in the MIDI
format. Information on downloading and using MIDI is
included.

Librarians will appreciate the “Starters Kit,” which
provides recommendations for a beginning recording
collection. The “Reference and Publishers” section links to
useful, albeit brief, bibliographies, to information about
publishers, and to sites on eatly music instruments. Illustra-
tions of women’s art from comparable time periods are also
included.

Whitworth additionally created and maintains
Romantix: Women Composers Born 1760-1899. This site
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provides both alphabetical and chronological access to lists

of composers, with about a third of these linked to lists of

recordings. Some entries also have MIDI files, but none

has biographical information.

- The greatest contribution of each website is its

discography of current recordings. This information is not

easily accessible in any other one place, so Whitworth’s

efforts are greatly appreciated.

Women Composess: A Bibliography of Internet
Resources

URL: http:/ /www.geocities.com/Heartland/7282/
women.html

Last updated: 10/8/98

Date of review: 12/18/98

Lesbian/Feminist Music Links

URL: http:/ /pobox.upenn.edu/~amazon/music.html
Last updated: Unknown

Date of review: 12/18/98

There are many sites that provide lists of links to music
written and performed by women. Two that are worth
highlighting are Women Composers: A Bibliography of
Internet Resources and Lesbian/Feminist Music Links.

Tara Guthrie, Acquisitions/Instructional Services
Librarian at Carteret Community College, began the
Women Composers site while at library school. This list of
links includes sites of individual composers, such as Mary
Elizabeth Caldwell and Louise Talma, sites of researchers in
the field, links to repertoire lists, performing ensembles,
publishers, and lists of women composers. This is a useful
page, but the updating is a bit sporadic, with ten percent of
the links broken at last viewing,

The Lesbian/Feminist Music Links site is part of the
Amazon Country/WXPN radio show web page. These
links are divided into three sections: “Music Resources,”
“Artists’ Pages,” and “Lesbian and Feminist Choirs” The
“Music Resources” section is a good jumping-off
point,including publishers, organizations, and further lists
of links. All the links in this section were valid. The next
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two sections, “Artists’ Pages” and “Lesbian and Feminist
Choits,” provide convenient access to sometimes hard-to-
locate sites. However, as seems usual with lists of perform-
ers’ sites, about twenty-five percent of the links were
broken. Also, there is no indication of how often the site is
updated.

All the above described sites, and many others, can be
found on WSSLINKS (htip:/ /wwwlibrary.yale.edu/wss/),
the web page of the Collection Development Committee,
Women’s Studies Section, Association of College and
Research Libraries, under “Music.”

[Nancy M. Lewis is a musicion and a Reference Librarian at
Raymrond H. Fogler Library, University of Maine, whose specialties
include both Women’s Studses and Music. She maintains the
ACRL Women’s Studies Section music page: bitp:/ [

vega. ursus.maine.edu| lewisn/ wsshnks| wommus.bim.
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Books RecentLy RECEIVED

THE ALMANAC OF WOMEN AND MINORITIES IN
AMERICAN POLITICS. Martin, Mart. Westview Press, 1999.
AMERICAN WOMEN PHOTOGRAPHERS: A SELECTED
AND ANNOTATED BIBLIOGRAPHY. Kreisel, Martha.
Greenwood Press, 1999.

APPROPRIATING GENDER: WOMEN’S ACTIVISM AND
POLITICIZED RELIGION IN SOUTH ASIA Jeffery, Patricia
& Basu, Amirita, eds. Routledge, 1998.

BATTLE CRIES AND LULLABIES: WOMEN IN WAR
FROM PREHISTORY TO THE PRESENT. DePauw, Linda
Grant. University of Oklahoma Press, 1998.

BIRDS OF A FEATHER Calhoun, Jackie. Naiad Press, 1999.
BIRTH CONTROL HANDBOOK: 30TH ANNIVERSARY
EDITION. Cherniak, Donna; ed. by Shirley Pettifer. Montreal
Health Press, 1999.

BLACK WOMEN WRITERS AND THE AMERICAN NEO-
SLAVE NARRATIVE. Beaulieu, Elizabeth Ann. Greenwood, 1999.
BOTH SIDES. Bennett, Saxon. Naiad, 1999.

BRUISED FRUIT: A NOVEL. Livia, Anna. Firebrand, 1999.
CHANGE OF HEART. Hill, Linda. Naiad, 1999.

DE COLORES MEANS ALL OF US: LATINA VIEWS FOR A
MULTI-COLORED CENTURY. Martinez, Elizabeth. South End,
1998.

CONTEMPORARY WOMEN ARTISTS. Hillstrom, Laurie
Collier & Hillstrom, Kevin, eds. St. James Press/The Gale Group,
1999.

COURAGE IN A DANGEROUS WORLD: THE POLITICAL
WRITINGS OF ELEANOR ROOSEVELT. Black, Allida M.
Columbia University Press, 1999.

CRIMINAL CONVERSATIONS: SENTIMENTALITY AND
NINETEENTH-CENTURY LEGAL STORIES OF ADUL-
TERY. Korobkin, Laura Hanft. Columbia University Press, 1999.
THE DIARY OF ALICE JAMES. Edel, Leon, ed.; intro. by Linda
Simon. Northeastern University Press, 1999.

THE DRIVE. Todd, Trsha. Naiad, 1999.

EARLY GRRRL. Piercy, Marge. Leapfrog Press, 1999.
EMILY DICKINSON AND HER CONTEMPORARIES:
WOMEN’S VERSE IN AMERICA, 1820-1885. Petrino, Elizabeth
A. University of New England Press, 1999.

THE EMPOWERMENT OF WOMEN IN INDIA:
GRASSROOTS WOMEN’S NETWORKS AND THE STATE.
Purushothaman, Sangeetha. Sage, 1998.

ENIGMAS: ESSAYS ON SARAH KOFMAN. Deutscher,
Penelope & Oliver, Kelly, eds. Cornell University Press, 1999.
FEMINISMS. Kemp, Sandra & Squires, Judith. Oxford University
Press, 1997.

FEMINIST FREIKORPS: THE BRITISH VOLUNTARY
WOMEN POLICE, 1914-1940. Douglas, R. M. Praeger, 1999.
FIELDS OF PROTEST: WOMEN’S MOVEMENTS IN
INDIA Ray, Raka. University of Minnesota Press, 1999.

FIRE WITH WATER: GENERATIONS AND GENDERS OF
WESTERN POLITICAL THOUGHT. Dube, Allison. Parhelion,
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1998. (Address: Parhelion Press, ¢/o Women’s Place Bookstore, 1412
Centre Street S.E., Calgary, Alberta, Canada T2G 2F4; tel: (403) 263-
5256; email: womansplbk@bigfoot.com)

THE FOUNTAINHEAD: AN AMERICAN NOVEL. Uyl, D.
Den. Twayne, 1999.

FROM OUT OF THE SHADOWS: MEXICAN WOMEN IN
TWENTIETH-CENTURY AMERICA. Ruiz, Vicki L. Oxford
University Press, 1998.

GENDER AND/IN EUROPEAN RESEARCH: THE FIFTH
FRAMEWORK PROGRAMME OF THE EUROPEAN
COMMUNITY FOR RESEARCH, TECHNOLOGICAL
DEVELOPMENT, AND DEMONSTRATION ACTIVITIES
1998-2002. Hoogland, Renee C. Women’s International Studies
Europe, 1999.

GENDER CAMOUFLAGE: WOMEN AND THE U.S.
MILITARY. D’Amico, Francine & Weinstein, Laurie, eds. New
York University Press, 1999. '
GENDER, LAW, AND RESISTANCE IN INDIA. Moote, Erin
P. University of Arizona Press 1999.

HAWTHORNE AND WOMEN: ENGENDERING AND
EXPANDING THE HAWTHORNE TRADITION. Idol, John
L. & Ponder, Melinda M., eds. University of Massachusetts Press,
1999.

HAWTHORNE’S FULLER MYSTERY. Mitchell, Thomas R.
University of Massachusetts Press, 1998.

THE HORROR TRAINS. Pomykalski, Wanda E. The Minerva
Center, 1999.

A HUMAN RIGHTS PERSPECTIVE: WOMEN, VULNER-
ABILITY AND HIV/AIDS. Gomez, Adriana & Meacham,
Deborah, eds. Latin American and Caribbean Women’s Health
Network, 1998.

HUNGRY HEART: THE LITERARY EMERGENCE OF
JULIA WARD HOWE. Williams, Gary. University of Massachusetts
Press, 1999.

IMAGINATION IN THEORY: CULTURE, WRITING,
WORDS AND THINGS. Barrett, Michele. New York University
Press, 1999.

MANAGING LIKE A MAN: WOMEN AND MEN IN
CORPORATE MANAGEMENT. Wajcman, Judy. Penn State
University Press, 1998. :

MARY ELLEN BUTE: PIONEER AMERICAN FILM-
MAKER. University of Wisconsin-Milwaukee Golda Meir Library,
Library Media Services, comp. Golda Meir Library, University of
Wisconsin-Milwaukee, 1998.

THE MORNING BREAKS: THE TRIAL OF ANGELA
DAVIS. Aptheker, Bettina. Cornell University Press, 1999.
NADINE GORDIMER REVISITED. Temple-Thurston, Barbara.
Twayne, 1999,

A NEAR COUNTRY: POEMS OF LOSS. Luschei, Glenna, et al.
Solo, 1999.

NEW LATINA NARRATIVE: THE FEMININE SPACE OF
POSTMODERN ETHNICITY. McCracken, Ellen. The University
of Arizona Press, 1999.

NO SAFE HAVEN: STORIES OF WOMEN IN PRISON.
Girshick, Lori B. Northeastern Univessity Press, 1999.
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NORTH TO CANADA: MEN AND WOMEN AGAINST
THE VIETNAM WAR Dickerson, James. Praeger, 1999.
PEYTON PLACE. Metalious, Grace. Northeastern University
Press, 1999.

POEMS BETWEEN WOMEN: FOUR CENTURIES OF

LOVE, ROMANTIC FRIENDSHIP, AND DESIRE. Donoghue,

Emma, ed. Columbia University Press, 1999.

REPRESENTING WOMEN. Nochlin, Linda. Thames & Hudson,

1999.

REVISIONS: SEEING TORAH THROUGH A FEMINIST
LENS. Goldstein, Elyse. Jewish Lights, 1998.

SELLING SUFFRAGE: CONSUMER CULTURE & VOTES
FOR WOMEN . Finnegan, Margaret. Columbia University Press,
1999.

SEX, LOVE, RACE: CROSSING BOUNDARIES IN NORTH
AMERICAN HISTORY. Hodes, Martha, ed. New York University
Press, 1999.

SEXUAL PATHWAYS: ADAPTING TO DUAL SEXUAL
ATTRACTION. Williams, Mark JK. Praeger/Greenwood Publish-
ing Group, 1999.

SHE COMES TO TAKE HER RIGHTS. Basu, Srimati. State
University of New York Press, 1999.

SIGNIFICANT CONTEMPORARY AMERICAN FEMI-
NISTS: A BIOGRAPHICAL SOURCEBOOK Scanlon, Jennifer.
Greenwood Press, 1999.

THE SPACE BETWEEN US: NEGOTIATING GENDER
AND NATIONAL IDENTITIES IN CONFLICT. Cockburn,
Cynthia. Von Holtzbrinck, 1998.

THE STARCHED BLUE SKY OF SPAIN AND OTHER
MEMOIRS. Herbst, Josephine; intro. by Elizabeth Francis. North-
eastern University Press, 1999.

SUGAR LAND. Rodgers, Joni. Spinsters Ink, 1999.

THE SWEET TASTE OF LIGHTNING. Wilson, Sheri-D.
Arsenal Pulp, 1998.

TALES OF THE LAVENDER MENACE: A MEMOIR OF
LIBERATION. Jay, Karla. Basic Books, 1999.
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TO BE CONTINUED: TAKE TWO. Karlsberg, Michele &
Tulchinsky, Karen X, eds. Firebrand, 1999.

UNSTRUNG HEART. Sommers, Robbi. Naiad, 1999.

WE’LL CALL YOU IF WE NEED YOU: EXPERIENCES OF
WOMEN WORKING CONSTRUCTION. Eisenberg, Susan.
Cornell University Press, 1998.

WHEN WOMEN LEAD: INTEGRATIVE LEADERSHIP IN
STATE LEGISLATURES. Rosenthal, Cindy Simon. Oxford
University Press, 1998.

WHERE IS ANA MENDIETA? IDENTITY,
PERFORMATIVITY, AND EXILE. Blocker, Jane. Duke
University Press, 1999.

WILLA CATHER: QUEERING AMERICA. Lindemann, Marilee.
Columbia University Press, 1999.

WOMEN AND HEALTH IN AMERICA Leavitt, Judith.
University of Wisconsin Press, 1999. 2nd ed.

WOMEN AND THE DEATH PENALTY IN THE UNITED
STATES, 1900-1998. O’Shea, Kathleen A. Praeger, 1999.

WOMEN AND WAR IN THE TWENTIETH CENTURY:
ENLISTED WITH OR WITHOUT CONSENT. Dombrowski,
Nicole Ann. Garland, 1999.

WOMEN LEADERS: STRUCTURING SUCCESS. Irby, Beverly
J. & Brown, Genevieve, eds. Kendall/Hunt, 1998.

WOMEN OF COLOR: ORGANIZATIONS & PROJECTS: A
NATIONAL DIRECTORY. Comp. & ed. by The Women of Color
Resource Center. The Center, 1999.

A WOMAN’S GUIDE TO CYCLING. Weaver, Susan. Ten Speed
Press, 1998.

WRITING UNDER THE RAJ: GENDER, RACE, AN DRAPE
IN THE BRITISH COLONIAL IMAGINATION, 1830-1947.
Paxton, Nancy L. Rutgers University Press, 1999.
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For pricing information and related details, contact:
NISC, 3100 Saint Paul Street, Baltimore, Maryland 21218 USA
Tel. 410-243-0797 Fax: 410-243-0982

Women’s YT
Resources
International

Women’s Resources International (WRI) is available on CD-ROM and via the World Wide Web. Coverage is from 1972 to present.
Women's Resources International includes 11 databases and is updated semi-annually. Approximately 16,000 new records are
added each year.

Introduced in 1996, Women’s Resources International is the ultimate bibliographic/abstract resource for the field of
Women's Studies. Women’s Resources International includes nearly 200,000 records drawn from a variety of important

women's studies databases. Enjoy unprecedented access to this unique anthology of databases, available exclusively from
NISC.

"Because this is primarily an index of the feminist press, it is an excellent resource for finding articles from a feminist
perspective (drug testing for pregnant women, for example, or reviews of Kate Roiphe's The Morning After or articles
about body image) .... The search software is very flexible, with novice, advanced, and expert search systems including
all the features one would expect: Boolean searching, truncation, the ability to limit by fields, and a variety of printing
and downloading options ....."

College & Research Libraries, Vol. 57, Number 5, p.469

WARI includes these databhases:

o Women Studies Abstracts (1984-present) is compiled and edited by Sara Stauffer Whaley.

* Women's Studies Database {1972-present) is compiled by Jeanne Guillaume, Women's Studies Collection Librarian of New College,
University of Toronto.

e New Books on Women & Feminism (1987-present) is the complete guide to feminist publishing, compiled by the Women Studies
Librarian, University of Wisconsin.

* WAVE: Women's Audiovisuals in English: A Guide to Nonprint Resources in Women'’s Studies (1985-90) is a guide to feminist films,
videos, audio cassettes, and filmstrips, compiled by the Women Studies Librarian, University of Wisconsin.

* Women, Race, and Ethnicity: A Bibliography (1970-90} is an annotated, selective bibliography of books, journals, anthology chapters,
and non-print materials, compiled by the Women Studies Librarian, University of Wisconsin.

* The History of Women and Science, Health, and Technology: A Bibliographic Guide to the Professions and the Disciplines (1970-95 selec-
tive coverage), compiled by the Women Studies Librarian, University of Wisconsin.

* /ndexes to Women's Studies Anthologies (1980-84, 1985-89) is a keyword index to the chapters in edited women's studies anthologies,
compiled by Sara Brownmiller and Ruth Dickstein (2 volume set published in print).

e European Women from the Renaissance to Yesterday: A Bibliography (1610-present) is compiled by Judith P Zimmerman.

* POPLINE Subset on Women (1964 and earlier-present) This subset is part of the well- respected POPLINE database produced by the
National Library of Medicine; an especially relevant source for reproductive health and "women in development” issues.

* Women of Color and Southern Women. A Bibliography of Social Science Research (1975-1995) was produced by the Research
Clearinghouse on Women of Color and Southern Women at the University of Memphis in Tennessee.

e Women's Health and Development: An Annotated Bibliography of Women’s Health (1995) provides records drawn mainly from English-
language journals and other holdings of the World Health Organization library in Geneva.
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